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The Governor's Task Force on 

Disruptive Youth 

Phase I 

Interim Report 

Introdl:lction: 

The issue of school disruption is certainly not a new 

one. Most certainly the history of schools in the United 

States would have to have a significant chapter or two de­

voted to the issue of disruptive students for that history 

to be truly representative. Although disruption by students 

is flot a new occurence in Ame:cican schools, it has become a 

more frequent occurence as well as involving greater numbers 

of studen~s. In Florida, the issue of disruptive students 

has affected every school system to some extent and has re­

sulted in losses of both future manpower available to ·the 

state and fiscal resources, in terms c.,f specialized prog.rams, 

repairs, security, etc. It is with these aforementioned 

problems in mind that the Governor's Tasle Force on Disruptive 

Youth was established and commissioned to' conduct a survey of 

selected counties throughout the state of Florida. 

In June of 1973, the Governor's Task Porce received funding 

from the G~rftor's Council on C£~inal Justice to carry out 

a study of disruptive youth in Florida schools. Upon receipt 

of funding, the Governor's Task Force hired Dr. Stephen A. 

~lll:e. of Florida St,~te University to begin the study. The 

t:Lme frame for the study was from July 1, 1973 to SeptE'.mber 
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h data ",ould be presented to the 14, 1973 at which time t e 

from whose counties the data was superintendents of schools 

collected. 

statement of the Problem: 

o to be answered by the There were five major quest10ns 

• 0 • 1) Could a demographic description study. These quest10ns were. 

of those students who had been characterized as disruptive be 

developed: 2) could variables be isoJ.ated that would be pre-

th 3) could the frequer,lcy and type dictive of disruptive you ; 

d 4) could the frequency and type of disruption be identifie ; 

exn,ulsion be identified; and 5) what types of suspension ox.' r, 

o developed, utilized, and of research and programs are be1ng 

The body of this report will evaluated across the country? 

to the aforementioned questions. be directed toward the answers 

Procedures: 

~ssue that had to be resolved in relat~,:on to The first _ 

to come up with an operational def­the procedures issue was 

initicm of disruptive youth. It was decided th~t those students 

Or expelled would consti11:ute our dis­who had been suspend~d 

ruptive popult;,tion. 

1 question was to determine which The next p:t'oceaura 

would be selected to be surveyed. counties and how many counties 

Three criterion were th selection of counties chosen for use in e 

o These criterion werel,: from arnong Florida"s sixtY-lieven count1es. 

tOes from the h o 

~e were interested in having coun 1 1) Geog/rap 1C. 

t t 2) Urban­south, .::entral and northern sections of the s a e; 

mix of those counties '1lithin Rural. We wanted to have a good 
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the state that had large urban centers as well as those counties 

that were largely rural; and 3) Accessability. We were concerned 

about the logistics of getting our research staff in and out of 

counties in a limited period of time and, therefore, decided to 

choose counties that were geogxaph;i,cally contiguous. Ten counties , 

were decided upon as the targot f'~r our survey and those counties 

were: l)Leon; 2)Gadsden; 3)Marion; 4)Duval; 5) Lake; 6)Orange; 

7)Hillsboroughr 8)Polk; 9) Manatee; and lO)the North West District 

of Dade Count~. '!'he next step was to develop the survey in­

strument, and validate the instrument. 

'!'he model for the instrument came f.-:om a survey instrument 

developed by the South Carolina Department of Education. Some 

modifications were made in the instrument s,:) that it would be 

better suited to provide the kinds of informution called for' 

in the questions. raised by the Governor's Task Force. These 

questions are listed in the section of this rep.?rt entitled, 

"Statement of the Problem,. II Upon completion of 'i'::he construction 

of the instrument, a validation study was conduct .. 'd using Leon 

county ~cho('ls. As a resullt of this preliminary survey, the 

instf.1llllen,t was changed. The changes; centered around the de­

letion of redundant items. One of the issues that came to 

the fore as a result of the validity of the instrument was 

source of student data. It was decided that the pupils' 

cumulative folders Would be used as the source of data. After 

all this was completed, the:t~e were only two more preliminary 

steps to be made before the full blown survey could begin. 
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tw steps was to procure lett,ers 
The first. of these lant 0 

the Governor, the commissioner 
of support and introduction from 

'tt of the Southern 
of Education and from the Florida Comm1 ee 

Association of Schools and Colleges. 
These letters were sent 

~nvolved counties anno,uncing the survey and 
out to all the * 

, f the county superintendents. 
requesting the support and cooperat10n 0 

officials in the counties 
We might add at this point that the 

were most helpful and cooperative. 
This left but one more step 

before the survey could begin. 
, and training of field 1~is step included the select10n 

Twelve graduate students 
researchers to J:arry out the survey. 

state Un~versity and Florida Agricultural and 
from Florida * 

d They were broken into 
Mechanical University were selecte • 

three teams of four ~'.:.\\dents. each • Each team had a team 

. 'bility to making sure all went 
leader who had the responb1 

The team leaders were initially trained by having 
smoothly. 

£ the va1idation study that was con­
them collect the data or 

and they, ~~~ turn, were charged with 
ducted in Leon county 

t embers The teams, 
the responsibility of training their eam m • 

three counties with Leon being 
after training, were each given 

Team I had Gadsden, Marion, and 
completed by the team leaders. 

and Polk~ and Team III had 
Duval~ Team II had Lake, orange, 

Manatee, Hillsborough, .IDd DaCie. 

geseargh Des~: 

des~gn utilized called for an examination of 
The research * 

t Of the two schools per 
data from tw" bigh schools per coun y. 

T­
{ 

----------------------------------------....... ~~--------
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coun.ty, one was from the urban center of the county and the 

other from the rural area of that same qounty. The design 

further called for the examinat.ion of the folders for all 

the disruptive pupils in the selected schools. The folders 

of an approximately equal number of non-disruptive pupils were 

also surveyed. Th~ folaers for the non-disruptive studants 

wer~ ran~omly selected t::> assure an unbiased sample. with 

information ,on both diF.lruptive and non-disruptive students 

available, appropriat.e statistic procedures could be executed. 

Results: 

The data analytic procedure employed in this study consist­

ed of two basic strategies: deScriptive statistics in the form 

of means and standard deviations describing the relative location 

for each county and the full state sample on all parameters in 

the model, followed by a series of multiple regr~ssion analyses. 

OUr purpose in employing a mUltiple regression strategy was to 

employ a procedure which would allow the construction of a 

series of prediction models. Each prediction model would be 

specific to a particular sample, i.e., a county or the entire 

state sample. Generally, approa.ching the prediction of dis­

ruptive behavior is facilitated by a statistical model which 

allows for the inclusion of multiple predictors. The mult-

iple regression model employed here allows this. 

A total of 87 variables was collected for analysis in the 

present study. Although all 87 variaples are not employed in 
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~~e regression analyses because of the high intercorrelation 

among predictor variables and their descriptive nature all 

variables were subjected to description. Me'llls, standard 

deviations, and sample size for all counties and the full 

state sample can be found in Tables ],-11. The reader will 

note that many of the variables are purely descriptive of 

the nature of the particular sample under diacussi,on. 

The basic task of the data ana:l~.'sis st,age was to ad­

dress the question, Can a series of socioec,')nomic 21Ild acad­

emic background factors be used to Isign:Lficantly pX'edict 

the tendency toward disruption as d.efined in this IiIltudy. 

After a series of trial analys~s, J.5 predictor vari.ables 

were selected for a final :i:'egres5i'on model. Many IOf the 

original 87 variables were exclud~.ld because they Elith.r did 

not lend themselves to regressioD. analysis or th~y were al­

ready highly intercorrelated witb one of the finnl 15 pre­

dictor variables, hence their i'llfluence is indirectly in­

cluded in the f~al model. Fo,r exampl., scores on the 

stat ..... ide 9th grade a.c:hieVaD'.ent t.st include s.v.ral sub 

scales in addition to th~ verPal and Quantitativ. aptitude 

Bcales employed here. However, the interr8lation.h~ps among 

the 8cales is BO high as to render more tha.n oile or two of 

the scale. .irtu~lly usel... in the context of prediction. 

~. 15 predictor variable. retained for the final re­

greBsion analys.s included ~ basic categories, socioeaon~c 

variables, inctudi.\\g liex, race, age, fatherls occupatit.m,IlUliber 

of .iblings in the fllllily, and whether or not the sUbj8ct li.e4 

, . 
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with both parents. A .econd class of variables included 

primarily academic aChievement and background variableu for 

t:be subjects. 1'he58 included grades received in the 6th 

':1rade in reading, writing, :and arithaletic, the IIIOst recent 

year.ls grade l)Oint average, and the verbal and quantitative 

Bcales of the sl':atewicle ninth grade achievement test. In 
addition, three schoo,ll.relllted variables were included which 

wex'e participati(')n in sports, extracurricular actiVities, 

and tendency for referral to Psychological serVices within 

the school context:. 

The basic stratflgy then, was to regress the tendency to 

disx·'UPtive behavior on a linear combination of the 15 predictor 

var;l.ables outl~"ed -·"--e. Mult1" 1 i 
-. QUVV P e regress on analyses were 

completed for the entire stat.e sample, and for each county as 

well. For each. samp'le, several regressions were computed. 

First tne full model correlating the 15 predictors to the 

disruptiVe criterion wall computed. Output for thb IIIOdel 

incl!Jdel' the multiple R, R2 (the percentage of variance in 

the criterion accounted for by the linear combinat:l.on of th,!! 

predictors), the F-test of significance of the model from 

chance and the statistical level of probability. Two ,!I;d­

ditional regression modeils were constructed and tested for 

each sample. First, the .regression of onl'l the socioeconomic 

variables and the criterion was computed. The socioeconomic 

was then tested for significance from the full model to assess 

if the socioeco~omic variables were contributing anything of 

value to the prediction of the criterion of disruptive behavior. 

A third regression model was then CO;tlStructed, el'1lploying only 
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the academic variables in th~ equation~ Likewise this new model 

th full model to assess its utility in the 
was tested against e 

overa.ll prediction scheme. Finally, partial correlations between 

each set of predictors (socioeconomic and academic) were computed. 

The object of the partial correlation" analysis was to provide an 

estimate of the predictive power of each of cpe predictor sets 

when the influence of the r~naining set has been completely 

removed or eliminated. 

The results of the regression analyses performed in all 

counti,es and on the full state sample are presented in Tables 

12-Z3. 
On inspection several features of the regressi.on analyses 

stasld out. First, the average level of the multiple R's across 

R2 f 31 The correlation the counties is .56 with an average 0.. 

1 f •44 to a high of .67 across coeff:icients range from a O'il 0 

the 10 counties included in this survey. On the average, then, 

~ f th var1" ability between disruptive and approximately 3~~ 0 e 

non-disruptive yauth is accounted for ~y the linear combination 

of predictor variables included in this study. In one county 

the figure goes as high as 45%. All the multiple correlations 

are statistieally significant indicating ~nat the results are 

very unlikely to be random or chance phenomena. The importance 

o~' each of the individual predictors in any given model is 

assessed by examining the partial regression coefficients,' as-

sociated with each of the prediction equations. This is. most 

on a county by county basis and this can efficaciously done 

be done by examining Tables 13-24. 

'-"1-
I 

i 
1 
i 

! 
u 
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A review of table 25 will indicate to the reader the 

relati"ore Beta weights for each county plus those Beta weights 

for all ten counties. Of the fifteen variables identified as 

the best predictc,rs (list.,;;:: on table 12) six appear to account 

for ~le greatest percent of the variance. ~10se six are: 1) 

sex: 2) Racer 3) Sixth grade test scorer 4) Most recent grade 

point averager 5) Verbal Aptitude (ninth grade test), and 6) 

Psychological referral. In relation to these six variahles, 

if a pupil was male, black, had a low sixth grade test score, 

a low grade point average, a low verbal aptitude score and had 

not been referred for psychological services, 11e was more likely 

to become a disruptive student and be either expelled or sus­

pended from school. This profile reflected a pattern acroS!s 

all ten counties surveyed. The importance of these variables 

as predictors varied some across counties in terms of which 

variable accounted for the greatest percentage of the variance 

in the regression 'i!lquation. Tab!le 26 provides aI, .J'1erview of 

the !lingle most important variable per county. In some counties, 

the Beta weights were so close that two v~riableB were reported 

as being most significant. It ie importanl:: to ,point out here 

~~at even though we have isolateQ a set of variables that ap­

ppear to predict who will be diaruptive, it is not just one 

variab~e or two variables, but the interplay between those 

variables that provides the greatest pre,dictive validity. An 

3X~ple would be academic achievement aP- opposed to just the 

sixth grade test. Obviously, within th~ academic achievement 
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c1uste,.. there are prediction variables that are more powerful 

than others. like most recent grade point average. The point 

caution the overzealous reader from of all this i~ just to 

conclusion~ based on the use of just one pr~dictive jumping to 

variable. At this point. we would like to turn to the report 

researchers ~n relation to their observations and of O".lr field ... 

th~ problems they encounter~~. 

Field Research Report: 

The primary observation and problem encountered by our 

was the lack of organization of records and field researchers 

cumulative folders. Every county. and sometimes individual 

schools within a county, had their own ~Qy of filing. For 

Gxample. some counties would file by student, some by grade 

level, some alphabetically an some ac d cording.to 3chools. 

The latter was done in counties where records of suspended 

students were kept in the county office. We also ran into a 

misplaced folders, and incomplete folders. number of lost files, 

f in some counties, there 1n relation to the suspension orms 

tell Which teacher had recommendad the was no provisioa to 

suspension. On the other hand, where records were kept of 

which teachers did refer stUdents for suspension, we found 

four or f ive teachers who made approximately that often it was 

eighty percent of the referrals. We also discovered in relation 

. the folder, that it was often incomplete to information with1n 

or obsolete. That is, in 2 out of 3 folders, the current 9rade 

i · In some folders, moat of level of the student was m sS1ng. 

the information was taken in the elementary school and thera 

11 

was little updating of the data relating to the students. 

In terms of locating information, in some counties this 

was a problem because information might be kept in two or 

three different locations and there was no cross reference to 

indicate where things might be found. It is important to note 

that the problems we encounter·ed were mechanical. not personal. 

The county superintendents and their staffs were most coopera­

tive, courteous and helpful. They truly facilitated our re-

search. We believe it is now appropriate to move to conClusions 

and recommendations. 

Conclusions and Recommendations: 

We have found as a result of our research that the per­

centage of blacks to whites who hav~ been suspended or expelled 

is forty-four percent black to fifty-two ~rcent white while 

the percentage of blacks to whites in the schools across the 

state. aC!:Clrding to the "State Accreditation Quantitative 

Report of 1972" reported only twenty-three percent blacks to 

seventy-seve~ percent white. It would appear that a dispro­

portionate number of black stUdents have been expelled or 
suspended. 

~e have further determined that the average suspension 

for the sample was 7.3 days or a total for the entire sample 

of 2420 disruptive students, of 17,666.3 days over a two year 
period. 

If the numbe~ of iu Bchool suspensions are added to 

the above total (17.666.3 + 317~5) a grand total of 17.983.8 

school days were lost due to suspensions. 
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We further determine(:i that the major reasons a student 

was suspended were the following: (They are listed in descending 

order of frequency) ~.)Truancy or skipping~ 2}Violation of 

school rules~ 3)Physical violence against a pe~son~ 4)Disobediencer 

5)Verbal abuse to staff memberr and.6)Smoking. It seemed an 

interesting irony that a truant would be suspended. Tables 

1-11 were the sources fbr th~ above conclusions. 

In terms of the predictability of potent.ial dropouts 

we determined that the academic achievement variables seemed to 

be the most powerful predictors of potential disruptive youth; 

and were more useful than socioeconomic criterion. The criterion 

that seemed as most useful as pointed out earlier was last 

year's grade point average, followed by the reading part of 

the sixth grade test and the verbal aptitude of the ninth grade 

test. If this data is sound, and we believe it is, it would' 

suggest the academic tracking of students fairly early in their 

educational career and attempting to provide specialized in­

struction, especially in verbal and ready skills areas. 

Our research further suggests that the issue of disruption 

is not just a stUdent problem but a teacher and administrator 

prob'1sln tmd , therefore, we recommend in-service training pro­

grams that would center on problem identification, conflict 

resolution, human relations and reading. 

We further recommend that a policy be adopted on a state 

wide basis that would provide for students' rights and re­

sponsibilities. 1. possible model might be a program. developed 

I 
I 

'I 

J 

1 , 
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by the New Mexico Department of Education. 

OUr recommendations also include a plea f or standardizing 
stUdent record keeping and filing across the state. This WOuld 

include provision for yearly entries 
of data about students, 

inClusion of the teachers' ~ames who 
recommended suspenBion. 

We also believe that a studsnt's hist. f ory 0 sus~~sion or 

expulsion should not be kept in his permanent file, but this 

provision could be included' th 
1n e document on st.t~(ient rights 

and rasponsibilities. 

We further feel, based d on our ata, that the availability 
and utilization of Psychological services i 

s a possiblo detriment 
to disruption. We include both in school ( 

the counselor, 

school psychologist) and out of school (psychiatrist, mental 

health clinics) peo 1 d 
P e an agencies as possible sources of 

referral. 

~o away with corporal punishment. 

and counterproductive. 
It is humiliating 

In conclusion, we are optimistic ~~ _,at the problem of dis-
ruption is a soluble on~. A i 

'" s s' true in most cOllltemporary 
problema facing American education, they i 

requ re idea., funding, 
and committment to be solved. W b 

e e1ieve that Florida has an 
abundance of all three of these neCftS8ary incp:'edienttl Uated 
above - so let's get movingl 
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HOLLINGSHEAD'S LISTING OF OCCUPATIONS 

The occupational Scale 

1. Higher Executives, Proprietors of Large Concerns, and Major 

professionals 

2. 

a. Higher Executives 
b. Large proprietors(Value over $100,000.) 

c. Major professionals 

Business Managers, proprietors of Medium Sized Business, an,d 

Lesser Professionals 

a. Business Managers in Large Concerns 
b. proprietors of Medium Business (Value $35,000-$100,000) 

c. Lesser professionals 

3. 
Administrative Personnel, Small Independent Businesses, and 

Minor professionals 

a. Administrative Personnel 

b. small Business owners 
c. semi-professionals 

d. Farmers Farm owners ($25,000-35,000) 

4. 
Clerical and Sales Workers, Technicians, and owners of Little 

Businesses (value under $6,000.) 

a. Clerical and Sales Workers 

b. Technicians 
c. owners of Little Businesses 
d. Farmers - owners ($10,000-$20,000) 

5. Skilled Manual Empioyees and Small Farmers (under $10,000.) 

and Tenants who QWn farm equipmant 

6. Machine operators and Semi-Skilled Employees and smallex' 

Tenil1,\t Farmers who own little equipment 

7. Unskilled Employees (including unemployed) 

".'1 r J 
'j 
! 

TABLE _1 __ 15 

4 er 0 Subjects for Eighty-Heans, Standard Dev ia tions, and '~umb f 

Seven Variables for Leon County 
* Best Predictors of Disruptive Youth 

Variable 
Standard 

Hean Deviation 

*1 Sex (Hale=l,Female=O) 

*2 Race,Black (l=yes,O=no) 

*3 Race, ~lhite (l=yes,O=no) 

*4 Race, spanish (l=yes,O=no) 

5 Age (4 digits/no decimal) 

6 Grade Level 

7 Year.~ in district (3 digits/ 
no decimal) , 

*8 F'citheJ.'s occupation 
(Hollingshead) 

9 Hcther's occupation 
(Hollingshead) 

10 Parents ~~ Home (l=yes,O=no) 

11 Parents Living Together 

12 Father Living (l=yes,O=no) 

13 Hother Living (l=yes,O=no) 

.SY71 

.5010 

.YQ70 

.0020 

1 by(, 

10,05"2 

g,ZqYI 

Y.10542.. 

5.4101oq 

• ic:L7fr; 

• {,11/2 

• Q3'[7 

• gg31 

*14 Subject lives with both parents 
(l=yes,O=no) . "oT:! 

15 Economic Status of Family 
(good=3,mod.=2,low=1) 

, *16 Number of Siblings 

17 Number of Brothers 

18 Number of Older Brothers 

19 ~umber of Sisters 

20 Number of Older Sisters 

;{ 04.21 

~f.!..w-

1.f?~37 

/.IOR0 

I. 717( 

1.,0939 

~.L 
.5005 

.5'005 

.01-/L./9 
1.("2-

l. O?:J70 

l.{oS''75 

·Y~40 

.L./~DZ 

.':V.jQ2 

• I ;l..~q 

,J,'j"4g 

.2.4107 

I." 105 

I. 3M Ip 

I. L{ (p11 

\.51aI 

Number of 
Subjects 

I-j q'l 

Y95 
ygS 

I-jq5 

Lf9S 
~qg 

373 

2.7l. 

417 

471 

Lj 2Y 

4-74 

_ 468 

4qO 

YQO 

Yu 
ygq 

Y8F 
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(cont'd.) 
TABLE (cont'd.) 

standard Number of. Standard Nwnber of 
variable Hean Deviation Subjects 

Me().n Deviation subjects 

Variable 

21 cit'~z.enship 

*22 Reading 

23 English 

3.1111:1- ,Lo5g5 ' '3 ;l.t.e.... *47 Participation in Sports (1=yes, .1 ~Z.O • 3~~ '2 q 39[ 

,q:z..q 3 ~-
O=no,) 

3,?f{ <27 *46 Particioation in Extra-

,/.fOg. curricuiar(l~yes,O=no) • 2~/q ,'lIfo ( 39;l., 
~I :2-sz.J3 .'3/,0 

1, QS(P 1 yO, 49 Participatiol1 in Student 
3,4545" Office (l=yes,O=no) • D7/1 t .2~7:l 3C!.:z. 

24 spelling 
3.1151 • 'il fo4~ 31'3 50 Vocational (l=yes,O=no) I t7tal .31113 :J ~o 

*25 writing 

26 sociai studies 
3,132.1 • Q'101 3,'-4 51 Business (l=yes,O=no) ,O~ZZ _! .. J.,/'[J1L =t5:Z 

'3,0'17'6 • CjCj2.k ~J-4 52 General (l=yes,O=no) , 5~-M . 4q1~ ::122· 
*27 Arithmetic 

28 Most Recent Years Grade 
Average 

29 English (Past Year) 

30 Hath 

31 Socia~ studies 

~. 14:5"'2L Y51 53 Academic (l=yes,O=no) ;;..1../ft;:L .t.{3{,3 Y5S 
3, 1010:1 

I,YOOI 3eoS 54 Special Ed n ==-yes, O=no) , V16-4 • 1,1.3;7". 055 
3,1~~ 

300 55 COllll"ncnts ReCE'ilt Year O~"3 • 
.J..19~ 1.3("9Q Neutral=2, Negative=l) /, qgOc, .992R \ 0,:1 

~.8q bZ, I. ,):J.lp'1 ~~g *56 Has Subject been referrt',d 

\.34Lj~ ;1..('05 .for Psych. services (l=fes, 
{OOb 3.1 q~1 Or no) , .301/ 4~1 

32 .science 

33 vocational 

34 other 

*35 Verbal Aptitude 

*36 Quantitati:'e Aptitude 

37 Total Aptitude 

38 Social studies 

39 English 

40 Math computation 

41 ~iath problem Solving 

42 Math Total 

3 . .:&qDl 1.9.~'7q 131 57 InstitutionaHzed(yes=l,no=O) . Q06z( , tJ1R:L Lfn -
3.d. ~ifl I, J,355 ~- 56 Psychiatric Institutionalization 

a-g, 133~ d-.C&>O (l=yes,O=no) ,OQ20 ,01./53 4g~ 
3g .. ~il5' 

~(" .Q9Q0 ;)./00 59 Criminal Inst:i, !';'utionalization 
'3,1. (g,&,q2. (l=yes,O=no) • OO~::l. .to q 03 4 <6'6 

'37.51;21 :;L 7. <; gaO 'd-4> 0 60 Other Institutionalization 

;j.~J).1~Y ;U,pl_ (l=yes I O=no) .0009 .0000 4<[7 
37.4).'\1 

aSO 61 Health Problems (l=yes,O"'no) ;On9 .3'Jlf.O 4$19 
?,7, II too a.~ ,Ca1~ 

E-/;.l' ~'1~:J ';;"GoS (52 Academic Progress (1-5) 3. 7211 . 6-rS/ 414 
?§: /.5'':1.1 

::UcS 63 Expulsion (1=yes,O=no) .01(",5"" .1 ;).75 .:L'13 
3b.3GoW ;LS.8;;1.3'1. 

.;It,. ;;'9 Q.g :Lta6- \ 64 Suspension (l=yes,O=no) .(",9 OS' ·:1111 ,~~~ 
:3.tf. 'l13.'J-

-~ 
65 NlUnber of Suspensions OVEJr 

ti~c 13qlj ;L 7. [e~8 6". past b~(' years I.'oq II I·S.2Sq 22g-
j 

43 Science 

44 Total Reading 

45 Total Language 

46 Total Arithmetic 

gb. (afi(:z 25"- 9/0,2.. 29.5: 

:)11. [fogS ;J.:L.~ ~J._ 

.:Jil ' :J.O I..'i tL{.3C,~g .;{93 



TABLE --oe:l.:.--- (cont'd.) 

Hean 
variable 

18 

standard 
Deviation 

of days ;:;uspended 5.091e3 
66 Total number 

67 Physical Violence against 
person 

68 Physical Violence toward 
object 

69 Verbal Abuse to student 

70 Verbal Abuse to staff member 

71 Violation of school rules 

72 possession of weapons 

73 Truancy 

74 Smoking 

75 Drugs, alcohol 

76 Clothing 

77 Health 

78 Academic problems 

79 Disobedience 

80 Tardiness 

81 After-hour detention 

82 work Task 

83 Loss of privileges 

84 .parent conferences 

85 probationary suspension 

86 In school Suspension 

87 Disruptive student 
(l=yes,o==no) 

• {QQS7 

• '-j'-l/.f L/ 

! .DODD 

1.111k> 

~ 1053 

t.5n7 

\ .;'OQo. 

.bp;J~ 

.ISOO 

• 012'5ta.. 

.O.'f!)<a 

.70i..{5. 

,]500 

.;YOL 

./S ,g 

• ngg 

1. !/OW 

, Ce"hZ 

,,;, Y9'L 

.3/53 

5. tpl41 

j ::J..351 

,36>33 _ 

·:1,351 

,.;l.ff:?7 

• {)"931 

,7,2,93 

.9{71 

• "39</9 

1.94,t1w 
J" Ote 96>­

~, 391{4 

.8,351{ 

, '0005 

Number of 
subjects 

':;Ll8 

(,,1 

/9 

{~ 

~o 

/9 
41 

19 

33 --
JOf) 

163 

19 
TABLE ~ 

I,leans, standard Deviations, and Number of Subject:s for Eighty­

Seven Variables for Gadsde.n Couo~ 
* Best predictors of Disruptive youth 

Standard 
variable Mean Deviation 

*1 Sex (Hale=l,Female=O) • (",'}1..0 ·'i71,f 

*2 Race,Black (l=yes,O=no) ~~ .YO~ 

*3 Race, i'ihite (l=yes,O=no) .199Q .4Qo2-

*4 Race, Spanish (l=yes,o=no) ,0000 ,0000 

5 Age (4 digits/no decimal) 1],3"1% 1.1593 

6 Grade Level 10.91059 I,Q491 

7 Years in districE (3 digi~s/ 
no decimo.1) 10. :l~.% 3,0(0 \1 

1:8 F'iither's Occupatiun 
(Hollingshead) .s. '1.3l3 r, 5"-1 3/ 

9 l>lother' s Occupation 
(Hollingshead) to,liqSJ. I, /5" 3 0 

10 Parents OWn Home (l~yes,O=no) ,5970 .~853 

11 Parents Living ~'ogether ·71 9 g ,43 DO 

12 Father Living (l=yes,O=no) .94>2-7 ,!QOO 

13 Mother Livi.ng (l=yes,O=no) .'lgjl ./;)'5"3 

'*14 Subject lives '<lith both parents 
'(l=yes,O::.no) ,fo'7~'l 

l 15 Economic status of Family 
, (good=3 , moc:.. =2, 10'11=1) 

'*16 Number of Sihlings 

i 17 Number of l:lrothers 

\ 18 Number of Older Brothers 

! 19 Number of Sisters 
{ 
I j20 Nwnber of Older sisters 

1 
I 
1 

I 
d 

1.99;39 

~1!J.l.~~ 

:1, 21Q'l 

{,41.':/.((, 

J." (foOl 

I. 53S'~ 

. ~1£.3 

J.·7J.,/,)' 

~fe1... 

I, Jj9.:1.~ 

1.1ft.'j'f 

l·~C,(R.I 

Number of 
Subjects 

r:liJ { 

P-Q{ 

dl.Q3 

J...D:r 

c2.0{ 

/'fQ 

f(J:f 

131{ 

-1R.L 
--.iJL-

12~ 

I9Q 

/1'1 

__ li'_1_ 

I SID 



\ .... 1 

\ 
01 

20 
21 

TABLE 2. (cont'd • .> 
TABLE 2 (cont'd.) 

standard Number of Standard Number pf 

M'san Deviation subjects variable I·lean Deviation Subjfacts 

variable 
3.2.~?L • <0 9 {(o ~1 

21 Citizenship 
*47 partidpc~tion in sports (l=yes, .2.515 .435~ Ito 1 

3.!3# .97.3/ /i~ O=no) 
. 

*22 Reading 
*48 Part;.cin<1tion in Po){tra-

. ,.08 qq ,9:Lpg L~'1 curricular (l=ycs,O=no) • 5'31o~ ,49.J!L (va 

23 English 
3,4&7~ L l:tll /~1 49 participation in Student 

24 Spelling 
Office (l=yes,O:':I'o) .O(pS't , 2.~gg [~ 1. 

3.3140 ' '3073 LUi:. 
*2S, writing 

-50 vocational (l=yc$,O=no) .....Q5s.:L .2.353 131 

,9Q4f aq 
Social studies 

..2,.91f?f? 51 Business (l=yes,O=no) ,225b 
26 

·~lg5: 1:.3 

3,O.2(jS I,DOrM L~2 

*27 Arithmetic 
52 General (l=yes,O"'no) • IotoS'1 ,4722- l~l 

2B Most Recent Years Grade {1,978'1 ' '15"119 ICfI 53 Academic (l=yes,O=no) .....3lli __ ' Lftp4fa 170 -
Average 

¢.,943l i~.J?IJ,L ...L1L- 54 Special Ed ~1<=ye5, O=no) ~ DOCO .0000 /3'3 

29 English (Past Year) 
2"t., 101 .9tR30 N? 55 Comments Recent Year (P=3, 

30 Math 
Neutr<l1~2, NegC1.tive=l) .Q.011~ . f5JO '10 

social studies 
S.ol.f/~ I,/oole 17CL-

*56 Has Subject been referred 
31 

.;1.79..00. ,~~7~ _/0o£-- .for Psych. services (l=yp.R, 

32 .science 
O=no) · IO?>1 .3049 I q 4-

77 

33 Vocational 
:UrNJ.., ~L 57 Institutionalized (yes=l,no=O) ! 01!lJ: .t2l/0 19.3 

3 . .:2,09'1 ',0001 l ~ L 
34 other 

58 psychiatric Institutionalization 

J.t, . J.3lj~ ~/,14J..9 /32 (l=yes,O=no) .OC~ ,ODOO 193 

Verbal Aptitude *35 
J,9·5IQ/ M.11e1j- 15f 59 Criminal Institutionalization 

*36 Quantitative Aptitude 
(l;::yes,O=no) ,0155 I ra,y.Q l:l ;3 

,2(;, • 311e..L{ .. 6l.go7'l.. 13J.., 
, 

37 Total Aptitude 
60 Other xnstitutionalization 

j'f,1'i9L <9.3,n ifl 132 (l=yes,O=no) ,0000 -.&,900 193 

Social studies 3B 
3/.3C!>fcL/ ,;U (910 'l lB.£. 61 Health Problems (l"'yes ,O=no) ~'Q':l'1~ , al35"' J~q 

39 English 
----.-. 

-
31/. ~3'11 :6.3. (ISS"G [31 62 Academic Progress (1-5) 3Sh4:> ....L~ 19 t./ 

Math computation 40 
3 J.393 1 J 3J'I03 1,31 63 Expulsion (l=yes,O=no) ,DODO .J..f2.D1.l.9 _ lor 

Math problem solving 
-

41 
3J,c,0Gi ,;;l33t,8£. /31 64 Suspension (l=yes.O=nc;t; .7723 ~-r 101 

Math Total 42 
~'7, 4%2 62,;},9975 130 65 Number of Suspcm:ions over 

Science 
Pllst tl,!<' years 1."0 D30 'lj 

43 /(p~ 
ISOIL) 

:;.1 wto/ '9, &419 
44 Total Reading 

/9.7MO a,o.3ieS'3 I~I 

45 Total Language 

Tot.al Arithmetic 
.;J.,Q.3169 ~~ HI 

46 ' t 
i 
I 
! 

. ! 
l.J 



.,' 
'" [' 

TI,BLE ....,;:;2..;;...-_ (cont'd. ) 

He an 
Vari",ble 

f d suspended ~ 66 Total number 0 ai's 

67 Physical vi.olence a':lainst 

68 Phvsical Violence to\'IC'.rd 
obJoct 

69 Ver.bal Abuse to student 

70 Verbal Abuse to staff member 

71 Vi.olation of school rules 

72 possession of weapons 

73 Truancy 

74 Smoking 

75 Drugs, alcohol 

76 Clothing 

77 Health 

78 Academic problems 

79 Disobedience 

80 

8l 

82 

83 

84 

85 

86 

87 

Tardiness 

After-hour detention 

Work Task 

Loss of Privileges 

parent conferences 

probationary suspension 

In School suspension 

Disruptiv.e student 
(l=yes,O=no) 

\,OOhD 

). DO(2Q 

..1.lli.t 
..L .. Q5JL 
I:J.·ODDO 

1.33~.L 

].0000 

I. 

I 

L 

I 

1,1'7>5 z.. 
\, DODO 

L 
\,0000 

\. '2-\5~ 

I.IYl'-' 7 
r 

1, QOOb 

.~:I~ 

22 

standard 
Deviation 
g,0\5'-' 
~ 

,GOOD 

,0000 

,1~~~ 

,2Q6~ 

IQ ,~6:!! 

.. 15q~1 

_ .OOro.-

:[ 

r 
I 
! 

.5/~tf 

,bOOQ 

:r: 
,QQQO 

15.:LQ-a 

,':l.MJ. 

r 
,DOoD 

.501J... 

Nur.lber of 
sv.bjects 

3f 

--
o 

:31 

o 

o 

23 
'I'ABLE 3 

Neans, Standard Deviations, and Number of Subjects for Eighty­

Seven V;'riables for (¥\anon. Colldy 
* Best Predictors o~ Disruptive youth 

Variable 

*1 Sex (;.rale=l, Fcmale=O) 

: *2 Race,Black (l=yes,O=no) 

*3 Race, ";bite (l=yes,O=no) 

*4 Race, Spanish (l=yes,O"'llo) 

5 Age (4 digits/no decimal) 

6 Grade Level 

~ 7 Years in district (3 digit:s/ 
'. no decimal) . 

:*8 Father's Occupation 
(Hollingshead) 

Mean 

.5329 

.....:L~ 

.. 55"73 

.00"10 

1 (p,c"gSS' 

ID.\443 

L/ ,'15'15 

9 Mother's Occupation 
(Hollingshead) ;;. D9Dq 

10 P?rents OWn Home (l=yes,O=no) , (d,:ft/ 

11 Pat'erits Living Together • "IO'! 

: 12 Father Living (l=yes,O=no) .Q:Ll,,2. 

: 13 Mother Living (l=yes,O=no) ,Cj'75') , 
i 

.,*14 Subj(~ct lives with both parent.~ 
(l=yeEl,O=no) .5"~fo~-

j 

15 Economic Status of Family 
(good=3,mod.=2,low=1) 

f16 Number of Siblinc;Js 

17 Number of Brothers 

18 Number of Older Brothers 

19 Number of Sisters 

;20 Number of Older Sisters 

I.'1D7/ 

3, 'tJ-llp 

"d-d)L{37 

i,/539 

t,~Dfe/ 

/,039g 

standard 
Deviation 

.4994 

~­
• L/ '1'12-

,0 cO 3'1 

, .1759 

~!.L 

-'--~ 
,4H2-

• :2..418 

.f~-~ 

.7572. 

J. ?,lOS­

I.for.,n 

~"VE.L 
j,70-ro 

II~U'l' 

Number of 
Subjet:!ts 

497 

'197 

497 

[)o ( 

Lf99 

34( 

In _ 
J. ~7 

l/c,.:l. 

41.0 

'iJ7 

3/:1.. 

~AH 

-)IS&> 

4X3 

95f 

45"/ 



variable 

21 Citizenship 

'/.'22 Reading 

23 English 

24 spe-lling 

*25 writing 

26 social studies 

*27 Arithmetic 

TABL1:: _3::.....-_ 

28 Host Recent Years Grade 
Average 

29 English (past Year) 

30 Math 

31 social studies 

32 .science 

33 vocational 

34 Other 

*35 Verbal Aptitude 

*36 Quantitative Aptitude 

37 Total Aptitude 

38 Social studies 

39 English 

40 Math computation 

41 Math .problem Solving 

42 Math Total 

43 Science 

44 Total Reading 

45 Total Language 

46 Total Arithmetic 

(cont'd.) 

!-lean 

:3 . ,-!ql{g 

3,LJ1711 

3.31'17 

'3 ,.5'7 '11.0 

3, J-E5:. 

3. :l;:!.51 

3,092~ 

J" q:Hl 

d.!ll{!J!;i 

,;l.90;Lj, 

Gl·70S'''' 

&,.'i'3'i'i 

3.0000 

4, ?-5/3 

'3:L2!J.31. 

.:'29,7r"gt 

~1k. 

~ 

~,;l. 

.3'1, "iTt. 7 

39·3333 

5'1. lOSS 

3t,43();). 

33,3333 

24 

standard 
Deviation 

• q UIL 

,17915 

..,L0773 

,g2"J..3 

, qg6>3 

I,03J.k 

I.047(P 

( Fl,q 

I·JJP'­

I, 'J hj .z 

I. ;;l./g3 

/. [7:U" 

/. /Q3'i 

30.4,J,tr 

£.E.W-
3 {.3i.Jso 

st-q ,17('-/. 

30,5J17 

30, /01./'1 

2-CJ.511{1' 

30.5'/08 

49. 7Jj-~ 

02.-1 , s-o !j, 

O?},s'o/q 

f).,7, /Sl{(Q 

Number of 
subjects 

e29{ 

3&3 

3sL{ 

313 

34( 

39J. 

3SS> 

350 

.333 

/1£)-

3110L 

M.3 

':U03 

~3 

-;i../Q3 

.,21,3 

02,5"$7 

.2.5't 

.t,2R 

s¢og 

3 

3 

ffl\ 
! 

! 
) J 

25 
(cont'd.) 

variable Mean 

*47 Participation in Sports (l=yes, ,;2!r'lQ 
O=no) 

*48 

49 

Particination in Ey.tra­
curricular (l=yes,O=no) 

Participation in Student 
Office (l=yes,O=no) 

50 Vocational (l=yes,O~no) 

51 'Business (l=yes,O=no) 

52 General (l=yes,O~no) 

53 Academic (l=yes,O=no) 

54 Special Ed (l=yes,O=no) 

55 comments Recent Year (P=3, 

.D5"7/ 

,1.a3/0 

,c:238? 

/(J,)"9 I 

Neutral=2, Negai:ive=l) .:l.0{) f&5" 

*56 Has Subject been referred 
.for Psych. services (l=yes, 
O=no) , 07s-7 

57 Institutionalized(yes=l,no=O) .ooro 
58 Psychiatric Institutionalization 

(l=yes,O=no) ,0000 

59 Criminnl Institutionalization 

60 

(l=yes,O=no) ,0IJO 

other Institutionalization 
(l=yes,O=no) 1 . I 61 

.. \ 62 
'I 

Health Problems (l=yes,O=no) 

Academic Progress (1-5) 

Expulsion (1=yes,0~no) 

IOO()../2 

~ ~i!39\? 

, 63 

I 64 

65 
~( 
; l 

I , 
1 

, I ; I 
, 

, j 
i 
j 

it 
U 

Suspension (l=yes,O=no) 

Number of Suspensions over 
past bw years 

3.7S?t'l 

.ore/o 

, qz<.l9 

1,775f 

Standard 
Dev:iation 

/ 'Hff! 

. ,,33. ~, 

.....:.2-~ 

• 'Ii( 3/ 

,Lfi.(32 

,()QQO 

.fOiR 

. Otftl.ra 

. f?..L[9 C, 

,,57p.9/..f 

, ~39g 

,;2.6:>10 

Number of 
Subjects 

4<31 

40'5 

1/39 

308 

So;;u 

I 

I 



., 
" 

TABLE .J3_ (aont,,'d.) 

Mean 
Variable 

66 Total number of days suspended~ 

67 

68 

Physical Violence against 
person 

Physic~l Violence toward 
object 

69 Verbal Abuse to student 

70 Verbal Abuse to staff member 

71 Violation of school rules 

72 possession of weapons 

73 Truancy 

74 Smoking 

75 Drugs, alcohol 

76 Clothing 

77 Health 

78 Academ'ic prob1.erns 

79 Disobedience 

80 Tardiness 

81 After-hour detention, 

82 work T"slt 

83 

84 

85 

Loss of privileg~s 

parent Conference5 

probationary suspension 

86 In School suspension 

87 Disruptive student 
(l=yes,O"'no) 

,;2,p2QQQ 

,5DOO 

L,OlQQ 

l,.;2~QQ 

,lQ 3 [to. 

l/S"l'ID 

&Q?, :l.i 

dUa1 

./g,24 

, D~oo 

'L~~ 

l. 35l/$ 

. 13J.2< 

"L~/Q 

I, f.J7~ 

r2"l23lf 

L,~I.{CtJ. 

~-

.39'-17 

. Jf9wo 
-~ 

26 

standard 
Deviation 

q, J,qqa 

(Qq(,9 

,2a35" 

1,/6"/':/.. 

l,7~~ 

.,2, '/O£.J. 

I, DO;i9 

' '12012 

' bc9.;J.S 

,:t.QQQ 

~3.:,r 

..J.:l2 icrlz 

• ~11£3 

' !?3f1l 

l,~~:U 

-.!J..7BM 
'5.~ StJ.Q 

J. ~f./:10 

,5'tj'7i2, 

" 5oc6-

Number of 
Subjects 

79 

BI" 

/00 

/00 

)07 

027 

//0 

Ljt 

'J3 

27 
TABLE ~ 

Means, Standard Deviations, and Number of Subjects for Eighty­

Seven Variables for Duval Couoty 
* Best Predictors of Disruptive youth 

variable 

*1 Sex (Male=l,Female=O) 

*2 Race,Black (l=yes,O=no) 

*3 Race, White (l=yes,O=no) 

*4 Race, Spanish (l=yes,O=no) 

5 Age (4 digits/no decimal) 

6 Grade Level 

7 Years in distric€ (3 digits/ 
no decimal) , 

*8 ~dther's Occupation 
(Hollingshead) 

Mean 

.5:2../1 

,;).<?,4q 

,70s! 

dJ05S 

n154'1 

/0.7177 

9 Mother's occupation 
(Hollingshead) 4.'17'18 

10 Parents OWn Home (l=yes,O~no) .b97/ 

11 Parents Living Together .7li2 / 

12 Father Living (l=yes,O=no) .'I~31 

13 Mother :L,~v:i,ns (l=yes, O=no) , q i 17 

*14 Subject lives with both parents 
'(l=yes,O"'11o) ,701a&, 

15 Economic Status of Family 
(good=3,mod.=2,lolr-l) :1.,01&9 

*16 Number of Siblings 

17 Number of Brothers 

18 Number of Older Brotners 

19 Number of Sisters 

20 Number of Older Sisters 

3, J'i593 

/.:5'534, 

, Y 99'l 

J~ 

/J,)<"j7 

Standard 
Deviation 

, nla:2-

,1{;Wa 

,7'5<e.3 

,0257 

..L..1Jer£L 

...J.1£7L 

/. <{981 

r l/tel4 

, (/?/P fa 

• {)qOy, 

.oblO 

;J. 6l.5 ;),0 

1,4~9J 

,. /3S0 

I,Li<{Lf3 

/,/.3;-£ 

Number of 
Subjects 

3'1" 

-~ 

1'>~ 

7/~ 

Z40 

il 
;1 

I, 



, -

'l.'l'.IlLE _:l~_ 

Variable 

21 Ci-i:2zenship 

*22 Reading 

23 English 

24 Spelling 

*25 Writing 

26 Social st.udies 

*27 Arithmetic 

28 I.:ost Recent Years Grade 
Average 

29 English (past Year) 

30 Hath 

31 Social stuuies 

32 .science 

33 vocational 

34 othe:.-

*35 Verbal Aptitude 

*36 Quantitative Aptitude 

37 Total Aptitude 

38 Social studies 

39 English 

40 ~Iath computation 

41 Math problem sol.ving 

42 t-lath Total 

43 Science 

44 Total Reading 

45 Total Language 

46 Total Arithmetic 

28 
(cont'd.) 

standard 
Mean Deviation 

3mD~ .g742 

3·~Jr& .1~-.)../1 

:3,~S''7'6 .~ ::F)f 

3. 10947 l.tot/8Q 

3.53q~ ,~43':l 

~, J.9cl.9 . ~~!r1. 

3·3D n I.O().(O 

,;l.II\?M" • 9907 

d.'i471 l·J/l.f3.L 

~.5J':l.5 L /~tf7 

~,,(a9.~1 ....l.!..@..J.'L 

~.qL/tJ.Z /.!7Ie.'i. 

3 •. U,07 U~3/_ 

3.0970l. ,. I NY, 

,-/o/l..?I..:lO .;1.&" ~QCc3 

'-11,9533 .;J, Z' ·5',3;;' Z 

'i'/' Ig!JI ,;;./-,. qt2~ 

t.{J. ,;).9.25 ,24- ,clot/&, 

!J.r2., ~1:t3 ;l.. 7, ~~3OL 

'J2, 05 f.I .fA. 7,3 ~J.i). 

~3.~~~5 dbZ.J.Stj~ 

J.f r3..1;2n .;J ,], 'i 7021 

.!i.~ d- f, ;). 'if.(2 

:2V:/.0120 2S.lfJ.~fL 

,;;.t/, 0000 31, 9. s: (is 

3. 4. OOQO !:2~,jL53 

II ! ") . I 
t 
t 

\ 
29 I 

i 
TABLE,_",",,4 __ (cont'd.) 

i , ( Standard 
Number of. : ~ 
subjects f 

Variable Mean Deviation 

5"'£1 

737 

735 

737 

730 
731/ 

739 

,//7 

~­
'70&> 

705 

7// 

711 

20$ 

*47 participation in Sports (l=yes, ./ r;.;).7 
O=no) 

, *48 Participation in Extra­
curricuiar(l=yes,O=no) i 

. ) 

:j 

1 
j 

i 
1 

49 Participation in Student 
Office (l=yes,O=no) 

50 Vocational (l=yes,O=no) 

51 Business (l=yes,O=no) 

52 General (l=yes,O=no) 

53 Academic (l=yes,O=no) 

dJ.1f/..3 

,Ll% 

. °20~ 

..JelUL 

...J.k..V.L 

I 54 Special Ed (l=yes,O=no) -!..MD_ , 
, 55 Comments Recent Year C~=3, 

Neutral=2, Negative=l)- .;J,..lo;;.'J 

f *56 Has Subject been referred 
.for Psych. services (l=yes, 
O=no) .01'14 

57 Institutionalized (yes=l,no=O) .00(" 9 

58 Psychiatric Institutionalization 
(l=yes,O=no) ,00000 

59 Criminal Institutionalization 
(l=yes,O=no) ,0080 

60 Other Institutionalization 
(l"'yes,O=no) , OODO 

61 Health Problems (l=yes,O=no) ,U6%o 

62 Academic Progress (1-5) 3,7'9.23 

7125" 

~L- ' 

7tJO _ 

63 Expulsion (l=yes,O=no) (OD~3 

64 Suspension (l=yes,O=no) 

65 Number of Suspensions over 
past two years /' '-/If95" 

5 

3 

.QZ(e~q 

.~~7 

'2:F;;t 

, 1J.f,'iq 

~ 
,IO;;uf 

.707::L 

.1..'Ji/'i. 

,08;28 

,QOOO 

~t/_ 

,{2,OOO 

,r2:.9rY. 

,~(J7Z 

·a~Z2. 

'/().68 

, i..o Zf. 

Number of 
Subjects 

851 

75/ 

nD 
970 

~70 

_<J.7.!2..-

z'2° 
9.20 

'i.,l./7 

4.,J..6 

l(3~ 

,iI,'1.b 



(cont 'd.) 

l>iean 
Variable 

66 Total number of days suspended ~ 
67 Physical Violence against , [[L.J &3 

person 

68 Physical Violence toward 
object 

69 Verbal Abuse to student 

70 Verbal Abuse to staff member 

71 Violation of school rules 

72 possession of weapons 

73 Truancy 

74 smoking 

75 Drugs, alcohol 

76 Clothing 

77 Health 

78 Academic problems 

79 Disobedience 

80 Tardiness 

81 After-hour detention 

82 work Task 

83 Loss of privileges 

84 parent conferences 

85 probationary suspension 

, OJ..~;;L 

1/79.5" 

....JiEl't3 

1 :Z~ 1(" 

, 0000 

I, Ol/~ 

I j-ZO:L 

, asz'i. 
, /gJ,9 

• OJ.2~ 

,041,] 

, 17~4 

~ 

,1Qtj,;)., 

,DIg! 

I OJS~ 

1,1:1::11 

.O.2.$~ 

• DfL/3 

30 

standard. 
Deviat.ion 

,I(P(P(;; 

I 3'3{P~ 

,0,&/1 

,51&>7 

10'(1{2 0 

,C(l u.Q. 

,5"a9~ 

Iti'$OO 

,t.//9 ? 

,1~5,5: 

. .2~l.Q 

.9.1IQ 

14~73 

~ ,;l.~O::Z 

• 11g:1 

,a.:z /<4 

!,l2~ 

.-L 1 loCi? le 

til 95 
86 In school suspension 

87 Disruptive student 
(l=yes,o=no) 

,S~~ 14q~0 

Number of 
subjects 

435' 

lot 

7/ 

/31 

lieS. 

I.;J..I 

17 

'12.. 

72. 

1 (el 

93 

11 

l' 
7'" 

21t8 

'11 

70 

; t 
, \ 
! ,I 

\ 

31 
TABLE 2-

: l Heans, standard Deviations, and Number of Subjects for Eighty-
I: Seven varie.bles for Lake Conot¥ 

* Best predictors of Disruptive Youth 

Variable 
standard 

Mean Deviation 

i. *1 Sex (Hale=l,Female=O) 
~~ 

.(aY99 ,YSlil.1e 

*2 Race,Black (l=yes,O=no) 

*3 Race, i'fuit.e (l=yes,O=no) 

.$/3J.. ,500'1 

,4144 '000</ 

*4 Race, Spanish (l=yes,O=no) IOQ;}.l/ d2Y 90 

5 Age (4 digits/no decimal) n. Up /I J, 35 7;,-

6 Grade Level I Q, Lj 'iUn 

7 Years in·district (3'digi~s/ 
no decimal)· '{,1{,')"'7 

! *8 F'dther I s Occupation 
(Hollingshead) 0 /3'3'14 

9 Hot.~er· s occupation 
1 (Hollingshead) e5 ,3Ue6 

! 10 Parents OWn Home (l=yes,O=no) .5339 

11 Parents Living Together 1 75![7 

12 Father I,iving (l=yes,O=no) 

! 13 Mother Living (l=yes,O=no) 

.9413 

,Q792 
1 

. \*14 Subject lives with both parents 
, I (l=yes,O=no) , 757S 

! ! 15 Economic s'tatus of Family 
l (good=3,mc.d.=2,low=1) 

, ~ 
,flG Number of siblings 

,! 17 Number of Drothers . ! 
, J 18 Number of Older Brothers 
'1 
i ! 19 Number of Sisters 
:1 .. 120 Number of Older Sisters 

i I 
; ! 

\1 
,\i4 

~S7Q( 

.S?O]g 

,/,1./390 

,7821£ 

I,/Sao 

5,1072 

/,J72'& 

, ·S-;,,<e9 

1 t)QOS' 

,4302-

,~353 

! l'iD3 

I~05"g 

~, /lale 

• /,d-937 

, ,05"05' 

1,349Q 

/' ~ l/9 

Number of 
Subjects 

LfIJ 

=II] 

4/1 

'-117 

/.-117 

':117 

YOI 

330 

Ife3 

298 

397 

a9;t 

3qj 

400 

370 

395" 

315 

3g5" 

'OS'S-' 

3gS 

r 



TABLE _5.::::-__ 

variable 

21 citizenship 

*22 Reading 

23 English 

24 spelling 

>:25 writing 

26 Social studies 

*27 Arithmetic 

28 Host Recent Y(;<l!:S Grade 
Average 

29 English (Past Year) 

30 Math 

31 Social studies 

32 .science 

33 Vocational 

34 other 

*35 Verbal Aptitude 

*36 Quantitative Aptitude 

37 Total Aptitude 

38 social studies 

39 English 

40 Math computation 

41 Hath problem solving 

42 Hath Total 

43 science 

44 Total Reading 

45 Total Language 

46 Total Arithmetic:, 

32 

(cont'd.) 

standard' 
l-1ean Deviation 

3,3'l~5 ,'=)001 

1, ?.39j' r'SP.5 

3"~ .:LI ,'1 'Sg I 

3'~{Q~ Ir 07n 

~, 'J,;L 7.:1. ' <J74.~ 

3.&01.~ . 'H80 

:2,Ol31 ,'1 <$?-l.{ 

,:L71.1~ ,93/'i/ 

~,/~~1 I,03~o 

,:J.,q'1/~ /,OB 1"1 

:2 /f5'.24 /' ;)'5/S' 

,;1., tt./zo /,O5'~ 

.Q ,q;).t/;J.. /,03<]</ --
3, I f2.tt.7 l,li!l5" 

'-15:1;).17 ,;U;', g74J:. 

!f!J.. 9.zfJ. 7 ~.-il-

y'~.~3S5 c2~' 3;)..13 

!:lieJja-HS ,;J..~.~(P10 

'L~l 'lJ'iJ.. al. ~/i.tf LI 

LJ5',7'JCJ5 ;L 7,0 5"/1/-

43.faL67 :;, ?,g%lJ... 

1/..9..,2(23.9 .:2.&, 9:;J.~() 

eJ..3,7J/J.4 .;ZC, , (,5',,23 

<r Soo() 7,771J.. 

/3,OOQ(2 r 
:/., DO{!l /,/j/1:L 

Number of 
suhjects 

3~ :2. 

B11 

373 

3.32-

;33 '1 

'3/q 

3S3 

3t,2 

-,,2D.1-
3//&' 

141 

()..V 

I~.t. 

~-
3Q,-/ 

'304 

304 

304 

-~ 
30~ 

30'-1 

30'/ 

3tJ3 

;;2.. 

/ 

~ 

33 
(cont'd.) 

Ncun 

Participation in Sport:: (l=yes, ,.fJf2f2D-­
O"'no) 

*48 Part:icipatiOll in Ey.tra­
curricuiar (l:=Yfls, O==no) 

49 Participation in Stud.nt 
Office (l==yes, O·"no) 

50 Vocational (l""yes,O==no) 

51 Business (l==ycs,O==no) 

52 General (l==yes,O=no) 

53 AClldemic {l=ycs,O==no) 

54 Speciql Ed (l=yes,O=no) 

55 Comments Recent Year (P'-'3, 
Neutrul==2, Negative=l) 

*:56 H~s Subject been referr.<;ld 
.for Psych. services (l=yes, 
O==no) 

1.0000 

.d2QfJJL 

..t..~ 

,IO~ 

..JJ..fi..I.L 

~1:L 

,01.1£ 

,fatJZ3 

,f7qOL 

57 Insti tutionalized (yes=l, no==O) 101 :i/ 

58 Psychiatric Institutionalization 
(l=yes,O=no) 10073 

59 Criminal Instituti.onalization 
(l=yes,O==no) ,0097 

60 Other Institutionalization 
(l=yes,O==no) 

61 Health ProblemS (l=yes,O=no) 

, 62 Academic Progress (1-5) 

t 63 Expulsion (l=yes, O==no) , , 
'I ; i 64 Suspension (l==yes,O=no) 
It 
, I 65 Number of Suspensions over 
I [ past t\<lO years ! , 

f 
I 

: I 
\ 1 
II 
\ ! 
.W 

,OQ~2 

\Q'OO:J-'1. 

1,7 G,2fJ. 

• 0 :9-113. 

,9«0(" 

L,'i..'I17 

Standard 
Dnvi<ltion 

I 

I 

--~ 
t':I. 1 '1. 7 

_SiJ.L.. 

, tJ.5:.r2:.'f", . 

, ~-Z38. 

c'i'i131. 

,9933 

, /47k 

_ ,I S:;~2: 

,a!t~'13 

I, ~ :l.1~ 

( L5:.ltJ 

---J..3..9.3-

l,I'i..~ 

Numb"r of 
Subj·(\ct:~ 

I 

I 

I 

I;p-

r:2 0'7 

'1l3 

lfl3 

413 

4/3 

41a. 

;). 7E 

:ZOp 

.;:zoe. 

I 

. I 

-:1 
1 

., 



TABLE !L 

Variable 

(cont'd.) 

Mear. 

34 

standard 
Deviation 

66 'rotal number :.>f days suspendec1 {,. /I (qtf 

67 Physical Violence against 
person 

68 Physical Violenc('; toward 
object • D1().K 

69 Verbal A1>use to student .: ,0431 

_~,7774 

,3/7/ 

70 Verbal Abuse to staff member ,~Dg1 ,i{ND 

• '1;).04 
71 Violation of school', rules ,/9'-/a. 

, 1~ (p9 

,'14> :>!.-L 
72 l'osSeSflion of ",eapons ...eL~ 
73 Truancy ,QL4?<e 

.-d:Qk2-
74 smoking .03'/0 

, ({)/lIw • /;;;"01 
75 Drugs" alcohol 

76 C:lothing 

77 Health 

78 Academic problems 

79 Disobedience 

80 Tardiness 

B1 After-hour detention 

82 Work Task 

83 I.osS of privileges 

84 parent Conferences 

85 probationary suspension 

86 In sc11001 suspension 

87 Disruptive student 
(l==;{cl>, O'~no) 

, 0PI! ' /(03(0 

..!..P..!2!f1- ~97 

, ()O,/9 ,()697 

I S:J,JI3 Id~r;.:l7 

,/;).(0,2 /.(1)060' 

,/6tJJ.. c1,;;J..99:L 

,ISOs:. ,;2,15'99 

./5-oJ" ~ I I:Nr 

,o5""g3. ~~ 
t WOO , 0000 

Number of 
subjects 

.:lQIa 

'-/17 

TABLE ~ 35 

Heans, Standard Deviations, and Number 

Seven Variables for Orao3§'. County 
of Subjects for Eighty-

love ~oui:h * Best Predictors of Disrupt' v 

Variable 

*1 ,~<:::;: (Male,"'l, Female=O) 

*2 Race,Black (l=yes,O=Ilo) 

*3 Race', W1lite (l=yes,O=no) 

*4 Race, .spanish (l=yes,O=no) 

5 Age (4 digits/no deci.~lal) 

6 Grade Level 

7 YeaJ.s in disb:ict; (:) no decimal) . digits/ 

*8 Father's Occupation 
{Hollingshe<ld) 

9 gother's Occ:uplltion 
(F{ollingshe ad) 

10 Parents Oml Home (l=yes,O=no) 

11 Parents Li.v!ng Together 

12 Father Living (l=yes,O=no) 
~ ! 13 Hother Li.ving (l=yes, O=no) 

I, *14 . Subject lives with both ~ I (l=yes,(t:.:no) parents 

I 15 Econo~ic Status of Famil I (good-3,mod.=2,low=1) y 

\ *16 Number of Siblings 

1 
I 
\ 
\ 

I 
t 
r 

J 

17 Number of brothers 

18 Nu.mber of Oldc.:r llrothe);'s 

19 Number of Sisters 

20 Number of Older Sisters 

Mean 

• :<243 

·l~!:lg 

,~/.)5 

,O!nq 

11,I'7F-
IO,'14Ig 

'I, ~$!?;l. 

3, 'N 9.2. 

':l"'1~9. 
, ']j'1~ 

/ g'l!l.3. 

,21J'-/J,. 

,9Q& 

/1'-170. 

/,B7S0 

1i21i"~i".f 

L, :l C,3S 

• 71iS" 

l. 3/,20 

,1;U3 

Standard 
Deviation 

• '1.271 
,a~~6 

• 3906 

, a~aK 
U'ZlZ2 

.7R5"'1 

;;'/J394 

/,it(p.,1 

U:; 15'i 

,'i.Q2,,1.. 

1:32Q~ 

t -;).J~7 

,//71 

. 30g0 

,1a'l'lO 

L,~7~8. 

l, ,g.oqJ, 

,2il:~ 

/.30,~~ 

. 27r28 

N'umber of 
Subjects 

30& 

3,,7 

3Gg 

3/0' 

.1.29? 

,3 tOt,. 

3£(9 

3(01 

3(;,6 

330 

--3.!is_ 

~-
391 

3lJ! 

347 

.1 

, 
I 



36 

'1'ABLE 0 (cont 'd.) 

standard· 
Mean Deviation 

Variable 

21 Citizenship 
3,&'000 ,qqtj;L 

*22 Reading 
3'2' 05" ' 1.~0.2, 

23 English 
3~ , a11.J. 

24 Spelling 
3,!'79(P5 IAfalJ.f:i. 

*25 ~"'riting 
:3 'iJf.,~ ~~ 

26 Social studies 
:;3· •. ~4'U /1,v;~ 

*27 Arithmetic 
2,.:2211~ ,CJ,;z. t,5' 

28 Host Recent Years Grade sf6., ~:;J../.:2... l,0'325. 
Average 

29 English (past Year) d. ,g~J.!J L'/'1.'-I::2 

30 Hath 
~'i?. l,jq(p,O 

31 Social studies ;J" 'i~?fI I..J/..I,;. Ol 

32 ·science 
;; /1~20 1.l9.--n 

33 Vo(!ational 
3.·1l~G.Q l' /(;2':1. 

34 other 
:3 ,'J..'iQ4 [, U.o:r. 

*35 Verbal Aptitude 
~,')1.o50 ,;;17., 'J7SC, 

*36 Qu.antitat:i.ve Aptitude 
')), <g'f'j,7 .;2 t , fd}......if) 

37 Total Aptitude 
5'fo,80z.('; ';)8S]l1 

38 Social studies 
~!f37 dl~,L 3(eZ~ 

39 English 
SS',1p5p.. ~ 'i,cj CJ& 5' 

40 Hath computation 
22.,2;).fj ~~. (,,115 

41 Hath problem Solving 
5'(." DohJ- c2. 8" S'35,>2..-

42 Hath Total 
J~';u,2S .;2 g. '7JJ(i, 

43 Science 
s:z (:2253 ;;)'9,J9~9 

44 Total Reading 
1./C?,lt3£tj. .:2. ~,~ 2tJ::i 

45 Total Lan;mtlge 
'-t3.,')Qdf .;2~. r3~1 

46 'l'otal Arii:hmetic 
ifMQ3.Q ~~ 

'31 

TABloE ~ (ccnt'd.) 

Number of 
subjects 

;;l..5"O variable Mean 

333 

.-3!iJL 
339 

3.39 

.3,39 

3!.f5. 

3.5"£ 

3YO 

;L95" 

('Zv, 

;),33 

1'1</ 

33'1 
3;lO 

3;)0 

3R 

3;20 

_J!.'L-
3(10 

3.10 

--p~ 

__ .~;J.;). 

~~ --
ttJ~ 

i \ 
I 

*47 

*48 

Participation in Sportl; (l=yes, 
p t" , O=no) 
ar 7c1pat1on in Extra-

curr1cular(l=yes,O=no) 

49 par~icipa·l:.,i.on in Student 
Off1ce (l":ies,O=no) 

50 Vocational (l=yes,O=no) 

5J. Business (l=yes,O=no) 

52 General (l=yes,O=no) 

53 Academic (l=yes,O=no) 

54 Special Ed (l=yes,O=no) 

55 Comments Recent Year (p=~ 
Neutral=2, Negative=l) ~, 

*56 ~as Subject been referred 

·,°tD3 

• D(pO?, 

,Qi*::14 
, /9teQl.-

.lg53 

t{l3176" 

.,)<e 15 

,O;;}'70 

IdS,,? 

,31.3~ 

57 Institutionalized (yes=l,no=O) ~ 

58 (f;~~!~~~~~)Institutionalization -

. or Psych. services (l=yes, 
O=no) 

59 c(r
l

imina1 Institutionalizat1'on 
=yes,O=no) 

60 o(l~er Institutionalization 
-yes,O=no) 

61 Health Problems (l=yes,O=no) 

62 Academic Progress (1-5) 

63 Expulsion (l=yes,O=no) 

64 Suspension (1=yes,O=no) 

JOIIO 

IQ/IO 

, fJ/31 

\ iOi2l.J.Q 

3,1:2,%8. 

-.!...Cl3f!L 

• QQ11.{ 
I 
I \ 65 Nur,ilier of Suspensions 

past two years over 
i I 
\ 

J..?Q~ 

! 

"I 
t 

Standard 
Deviation 

,ITfi 
--~-. 

~-

! illS' 

.3<:(19 

-!..:3..S9.:L 
,::I 45;5" 

,509t/ 

,:J. 70Q 

I. ;;1.;).1./0 

, <e30t:f 

./5"7:<..._ 

,.1.017 

i :;{017 

' ~ro"lJ 

,Ql.~UeS 

i.{pJ:J..J 

t;ll103 

--l~ 

~/.:u~3 

Number ~.f 
Subjects 

33 
~ 

33 ; 
3.~ 

.2£2Q 

.25<J.. 

c::u"Q 
I 

'dJoO 1 , 
,259 

Igl 

'?"97 

aD 
If 0 

i'2D 

I 
h 

.. ' 



L. 

TABLE ---,<4 __ (cont'd.) 
38 

variable Mean 

66 Total number of days s~~pended~ 

67 Physical Violence against 
person 

68 Physical Violence toward 
object 

69 ll\Terbal Abuse to student 

70 V~rbal Abuse to staff member 

71 Violation of school rules 

72 Possession of weapons 

73 Truancy 

74 Smoking 

75 Drugs, alcohol 

76 Clothing 

77 Health 

78 Academic Problems 

79 Disobedience 

80 Tardiness 

81 After-hour detl1ntion 

82 Work Task 

83 Loss of Privileges 

84 Parent Conferences 

8S Probationary Suspension 

86 In School Suspension 

87 Disruptive Student 
(1=yes,0=no) 

',37£{3 

.;'7qQ 

, 4>72:2-

, G:,.;u.J. 

, f5't9tp 

/./'i5'3 

,IJ,7q/ 

, J.//90 

,:')"793 

,OODa, 

.0000 

,3799 

"PI51 
,lUi 

,17t{£ 

-Li!.!i:tL. 
• /qg-1 

_,37Q] 

Standard 
Deviation 

«,0'31 

.if, Qs2.79 

:;. (747 

5", ggS! 

tj,33IS 

G,,1793 

tf,0£€7 

o,OD7(p 

,-/, W(oq 

3,b4:;.g 

,0000 

,0000 

3,3q:z.7 

'3,;;}/l~7 

J.,3918 

.2,3235"" 

,;;.A·(PYQ 

:2,5775 

~~ 

,5'ooLj-

Number of 
Subjects 

Il?o 

/79 

/7q 

No 

llio 

17"1 

17-9 

179 

179 

_L:l.:i..-
179 

179 

17 CJ 

17R 

178' 

17'1 

370 

n­
II 
I; 

j! 
. 1 
II 
: I 
l·f 

TABLE ~ 

Ii , ! 
, ( 
, r 
it , ! 

Means, Standard Deviations, and Nwnber of Subjects for Eighty­

Seven Variables for 1A',ILs borq"3 6 

* Best Predictors of Disruptive Youth 
I! 
II 
I J 
, j 
1, 
Ii ,J 

Variable 
Mean 

~ i *1 Sex (l-iale=l,Female=O) 
r ~ .:515~ 

~tft1D. 

,t;, DII 

IOtjZQ 

! J *2 Race,Black (l=yes,O==no) 
I 

I *3 Race, White (l=yes,O==no) 
j 

*4 Race, Spanish (l=yes,O==no) 

5 Age (4 digits/no decimal) 

6 Grade Level 
L7. /99~ 
ILD,J.ifl 

7 Years in distric~ (3 digi~s/ 
no decimal) S, 311o'i... 

*8 Father's Occupation 
(HOllingshead) ~,:2 o/!~ 

9 Mother's Occupation 
(Hollingshead) .li.J!e.Qt2. 

10 Parents ()own. Home (1=yes.0==np) ~L 

11 Parents Living TOgi3ther • g7,19 

12 Father Living (l=yes,O=no) ~~ 

13 Mother Living (1=ye5,O==no) ..cl1J.L 
*14 Subject lives with both parents 

(l=Yes,O=no) ,qO:lDJ, 

15 Economic Status of Family 
(good=3, m\~d. =2 ,lI0w=1) 

*16 Number of Siblings 

17 Number of nrothers 

18 Number of Older Brothers 

19 Number of Si$ters 

20 Number of Older Sisters 

J.t.M 
:J. ~Oll 

It .1'i?% 
, lI12 

1, 0.137 

. tz'iol 

Standard 
Deviation 

-4949. 

__ L 71773 

, !f90¥­
I.:? II>] 

I 9'it" 9 

,g,1,&1 

/,35SI 

)'S'/3.)i 

-!-~ 

.......a.3.2!L. 
-diJ.JL. 

./:1'11 

'SZlt 

1.1.:1.71 

1.1773 

.933b 

j·;J.6'L/7 

,75.,1] 

Nwnbcr of 
Subjects 

,3 4z,3_ 

:3 Co L 

ahl 

30J 

30 4_ 
.Jfa02. 

30~ 

;;1,.00 

02~2': 

3'i7 

35"1 

,'j,5:£ 

73 

30/ 

3ft 
."35/ 

_ 35/ 

355 

t 
1 
t 

I 
1 



" 'I, , 

i¥1'!!!lW 24 Jl!J 

'r;·.DLE .-1-- (contrd.) 

Vu.r:laple 

21 Citizc.>n!.lhip 

*22 Rec::.ding 

23 EngliE:h 

24 Spi"!ll in0 

*25 Hriting 

26 social studies 

*27 Arithmetic 

_ 28 Nost Recent Years Grade 
Average 

29 English (past Year) 

30 !>lath 

31 Social studie3 

32 .science 

33 vocational 

34 Other 

*35 Verbal Aptitude 

*36 Quantitative Aptitude 

37 Tot"l Aptitude 

38 Social studies 

39 English 

40 Math computation 

41 Hatr., problem solving 

42 Math Total 

43 Science 

44 Total Reading 

45 Total Language 

46 Total Arithmetic 

Mean 

/I.. (./(1 

~,';ti!l~ 

:2 L"'J(JA' 
~-

&.d!E.1 
~. 11:$'1 

.J.ij~t 

~,~~,jf 

:l-$'tJ'l1 

,g. 'II-If 
,6. tt91 
;;.. $1J/1 

~.9bU 

3.1£'''~ 
3 . .i.~()1 

iitJ#J 
Jg.9131 

:'9.3!J./, 
f.i12.tff 

ii9. tS36 

~ 
39 (,11% 

~~Vp~ 

~'! <6200 

:c. 
:c 
:£ 

40 

Standard' 
Deviation 

/. ti?1 
.3151 

,SIN 
,r/l5~ 

-?~gg 

, 9~1P 
. ;S/?-

I,~/:((: 

/,12,'8 
;.~I!g, 

/-Jv1:. 
&21210 

;',Z()$9 

j, 11fpg 

A11t1ft? 
),1235£ 
~4:1,J/~ 
ri1,/lk11 
'}'1'. tft)11-

ott,?I85" 

,.2.1.5612-
:ZS,/)95tJ 

eU..9I;8;-
..I 

n 
!\ 

Number 01:' 
sub)ectrJ 

jfk 

:tIt 
;ft, 
~;j/ 

:elS 
~tJ5" 

36t 
351 
~,:J1 

,:;,r~ 

JtIJ 

3:2/J 
~~r 

/1t 
11$ 

11t 
Itt 

._l:/L 
'd:V 

IftJ 

I@ 
ltd 

() 

1\ 

II 
r II , 
L ... ..;..---r~·· .... -
.-:t 
~ t 
1'\ variable 

TABLE 1 (cont'd.) 
41 

Mean 
Standard 
DeviatiOil 

t! 
II *47 participation in Sports (l=yes, d:O'lo 

\

,1 O=no) 
./2lf .........# 

\ *48 Participation in Extra­, I curricular (l=yes,O=no) 

II f I 49 Participation in Student 
It Office (l=yes,O=no) 
t j 
J' 50 Vocational (l=yes,O=no) 

\1 51 Business (l=ye", O::no} 

'1 Ii 52 General (l==yes,O=no) 

I I 53 Academic (l=yes,O=no) 
II 
I I 54 Special Ed (l.~'Yes,O=no) 

l,j 55 Comments Recent Year (P=3, i I Neutral=2, Negative=l) 

1- { 
j \ *56 
: ~ 

r· i 

Has Subject been referred 
.for Psych. services (l=yes, 
O=no) 

- • II$fj 

,~-

L2.£L 
-t,.2!395' 

~ 3:Z/(} 

,Iffl 

-d..f£L 
, #to 
./161 

i I i,,! 57 Institutionalized(yes=l,no=O) a ()/7tJQ 

\ I 

-.£#3 
atJ~1J1J 

1

'1 58 Psychiatric Institutionalization 
, 1 (l=yes, O=no) I}, ~tflJd ~~IJ()tI 
\ 1 Ii 59 Criminal Institutionalization 
\1 (l=yes,O=no) /),dNIl 

.j 60 Other Insti'\':.utionalization 
it (l=yes, O=no) 

II I I 61 Health Problems (l=yes,O=no) 

! l 62 Academic Progress (1-5) 

\1 63 Expulsion (l=yes, O=no) 

~ I 64 Suspensioll (l=yes, O=no) 
I! \,! 65 Number of Suspensions over 
! 1 past two years 

Ii 
i! 
P . i 
\ t [ , 
\! 

~ 

fJ. d~M ~. tJIJ /) (/ 

)J tJi5i. c 3~tJ/J 
$. 9.214 ~351:V 

, /J/bf:;-' -:.i? 5 tJ 

• ?IJPl • .:19/~ 

Number of 
$ubjects 

/31 

13:V 

I 
{ 

1 



TABLE -.!L_ (cont'd.) 
42 

Variable Mean 

66 Total number of days suspended ~ 

67 Physical Violence against 
person 

68 Physical Violence toward 
object 

69 Verbal Abuse to student 

70 Verbal Abuse to staff member 

71 Violation of school rules 

72 Possession of weapons 

73 Truancy 

74 Smoking 

15 Drugs, alcohol 

76~Clothing 

77 Health 

'78 Academic Problems 

79 Disobedience 

BO Tardiness 

Bl. After-hour detention 

82 Work Task 

B3 Loss of Privileges 

B4 Parent Conferences 

BS probationary Suspension 

B6 In School Suspension 

B7 Disruptive Student 
(l=yes, 0==110) 

o1..WtJ 

8.J"I/& 
-2.Z115 

1.Jfij~ 

/.ta9£; 
/.6"lt/ 

L.tJtJ~~ 

• .3333, 
:<.t~~~ 

/. ~~.1tJ 

412# 
1.$6%1/ 

3!J,@t7 

. fJ.$~~~ 
.zz,o~tJ 

3.:t.p23S 

,34t.M1 
.5:!i4~() 

,~'1. 

Standard· 
Deviation 

II;SI.' 

~.t1.2# 

/.M.3i 
If, c21ti 
4.~k 
5. ![#t1tJ 

4?~~& 

/.1~1.1 
,~#tJ 

,:2111 
/, 1.f1Jt1 

a t1tJt'L 

.!951 
lllJI 

.I 
14, 'h1'1 

/1...2~i1 

JIJ.5"991 
,v,~/f 

/.; tcfilf 

• -i'1!tJ 

r-
! )' 

II 
If 

II 
l f TABLE -L 43 
, ; 

Number of 
Subjects } J 

1 ' 
! l 
11 

Means, Standard Deviations, and Number of Subjects for Eighty_ 
Seven Variables for ~~ 

91 
3/ 

19 
I 

/ 

r l * Best Predictors of Disruptive Youth i t 
i I 
! .t 
I· ! 

1
'1 Variable 

rf *1 Sex (Male=l, Femalee:{) 
'f 
: ( *2 Race,Black (l==yes,o==no) I, 

I I 
1! *3 Race, White (l==Yes,O=no) 
t 1 
\ I *4 Race, Spanish (l=yes,O==no) f q 
f I 5 Age (4 digits/no decimal) I I 
i! 6 Grade Level 
1

\ 
j 

i ; 7 Years in district (3 digits/ 
i j no decimal) 
J l 
i .! *8 Father's Occupation 
; { (HOllingshead) 
i I 

ij 9 ].\ot.l)er's Occupation 
(Hollingshead) ; ) 

i! 
I J 10 Parents Own Home (l:::Yes,O=no) 

! 1 11 Parents Living Together j1 
H 12 Father Living (l=yes,O==no) 

! l13 Mother Living (l=yes,O=no) l' f 

i!*14 Subjeot lives with both parents il (l=yes, O=no) , I 

! .115 Economic Status of Family I J (gOod=3,mod.=2,loW=:l)· 

'i rIG Number of Siblings 
( I 

Mean 

.£31.!/.. 

'211/.&.. 

.JJi£. 
,tJtJ~ 

l'lf/ig; 
lL0'11.. 

l.tJ.tW/. 

_lJfft/21 

..5:L2Ai, 

.41~ 
. g(}!/. 
,9651 

...,J.W. 

1117 NUmber of ~rothers ---q 
I ,18 Number of Older Brothers 
I i 

I¥t?@ 

,3/91 
.l.t3/~ 
.7~f 

t f 19 Number of Sisters I'j [ . r 20 Number of. Older Sisters 

Ii 
fJ 

Standard 
Deviation 

.1:.Il.1L. 

·1~ 
_. 4t31-
_.tJ61£_ 

~5!:2% 

J·'ZM.. 

-:?:ltJ!f.... 

.t.tJI1/6 

/. 8$~~ 

.&6~ 
,I&/;S 

• ..:?/1!. 
, //195 

. 7ft? 
,.t3f36 

/.?q'~ 

/.t7P'z. 
I.2.W 
,9!(f 

Number of 
SUbjects 

,/?:2 

119 
_ 7ftl 

- 1it 
_1;2' 
-~ 

-1.13 

tji" ", 

3tJ/ 

51f.:L 
_ 'ltJt... 

'bL 
'/tJ8 

1tl?' 

6.21 

"'if 
_ ~?f 

~tf. 
rtf9f 
~ft. 

.. 
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1 I r 
\ 1 i 
I f 

~'1 

l ~ 

II 
TABLE~ 

I 

~ 44 
1 I 45 ~; 

TABLE (cont'd.) (cont 'd.) l' 
1.1 l' t -~ 
1 I " 

standard" Number of \ I 
Standard Number of 

1: ,. 
Mean Deviation Sl~bjects 

; variable Mean Deviation Subjects It 
variable 

6.ft26f .11/5.1/:. ,...?~ 1 l it 
..2 e; 1 1 r Citizenship Participation in Sports(l=yes, .l~k1 • ?J'/ .. 5L 19 

21 .~tJ8 iP39 
. \ *47 ·1 

~.g1~~ \ \ o=no) f 
*22 Reading .3ffl &f/1 ! 1 *48 Participation in Extra-

• [,hH ·UM 1J1 
1'1 

ff....i.flf.. \- ! curricular (l=yes,O=no) tl 
fi 

23 English 
/. N/!/; ~/I~ \ I 3.Mfl.. 49 Participation in student 'Ig 

11 

II ~fl.&~a &.~~~fJ §~ 
24 spelling (pH Office (l=yes,O=no) 

3.LS/1... ~13q6 • 31Jpl-
l~ 

~<jriting 50 Vocational (l=yes,O=no) , 13M 3f2; f~ 
*25 .9185 ~9J _ 

.j 

3/yJ8l 
l~ 

social studies \ \ 51 Business (l=yes,O=no) ,)I)y .~1/)i 311- 1·~ 

26 695 r~ 3.1549 ,9611.... ! , 
II , /)IE~ .W:b 3-90 

*27 Arithmetic i J 52 General (l=yes,O=no) 
11 

r, 

28 Most Recent Years Grade d.g~f!. .9M/ 1~g I ! 53 Academic (l=yes,O=no) .11fB ~11 38'(, ! 
181:.' Average II 

English (past Year) 
~.gMi.. /. /1)23 i! 54 Special Ed (l=yes,O=no) .&5!j ~:<132 3(9 ! 

29 
~.~ ~ [22.6 'iff. i 1 f I j 55 Comments Recent Year (P=3, 

;j;.~ 
30 Math I~(j- I Neutral=2, Negative=l) J..tJ~9~ , ~s.1P 

d~W /. :M2.1J I \ 
II 31 Social studies 31.1- : 1 *55 Has Subject been referred 

dlJl..1..:i.~ LI81/ I ! .for Psych. servi,ces (l=yes, 
.science O=no) , !{;1/ .t/l1~ 1/5 32 /.45ft 131 II --

.?'f.tJ'!1 
33 Vocational 1ft I \ 57 Institutionalized (yes=l,no=O) • (Jill • Df{S 7ft! 

1 
I NtJ2t 3. (/f:li ! 

i 

34 other ;)f.jXi ~r.t 
!. 58 Psychiatric Institutionalization~ j 'fIb i/..C.51§tf ! 12. t?t?t?t? 

Verbal Aptitude 
(l:..-yes,O=no) , tJl)pt 

*35 t~ I .£2. tlzt rd.~" a~t1:. 59 Criminal Institutionalization 71t t *36 Quantitative Aptit~de ".{ 

jg, <iSI ~9t { (l=yes,O=no) a. (2fNo.. &.Ot?tJrJ 

5o.1J5.h 
, 

Total Aptitude ,,' 
I 

60 
I 

37 ~f..f.. 
i Other Institutionalization 

~.3/!11 t O.Ma~ O. tJ~t?() I/It 
f 

~~9 (l=yes,O=no) I 

social studies ! 
, 

38 ,11, IIf,Rh 69% 5(}.3tJt.6 \ 61 Health Problems (l=yes,O=no) \ \.0301 . .j~fS 111. 
39 English 

.1iIJ2.£ff .,1!.!g1i. 6~1 , J... 93~~ l16'Z1 
i 

\ 62 Academic Progres~ \~-:J' j;~:U 

r 40 Math computation 
':<9. Mil 6f~ i • IJJ1! • 16ff 11.~-2.1J 1 63 Expulsion (l=yes ,O=no) 3!ii! 

Math problem solving 41 
;(9. 1/~ ~Z!.~ 

,) . ~~1te • J:3tJ{; ! 5a$jtl I r 64 Suspension ~~~yes,O=no) W 
42 Math Total 

~"t¥19 ;;f.391Z 19:v tt I 65 Number of Suspensions over J.la~1 3i'o 1 d.I$51 
43 Science past two years 

LI. tl!!a(J //.31#1.. :u f ! 

Toted Reading 
I J I, 

44 
Ji.tJD(20 L I I :;: I"',l 

I: 
Total Language 45 

//.INtJ~ r --1_ ! 1 i . , I 
46 Total Arithmetic 

\ \ 
I ~ 

/i , 
:," ~ I' 

i! 
1 

.,;.~~';- I· 

" '. -



TABLE ---.!g~_ (cont'd.) 

l>1ean 
variable 

46 

staht'!lard 
Deviation 

Number of 
subjects 

66 Total number of days suspended 1.1Qas 
3# 

67 Physical Violence against 
person 

68 Phys:.ical Violence tO~lard 
object 

69 Verbal Abuse to student 

70 Verbal Abuse to staff member 

71 Violation of school rules 

72 Possession of ~leapons 

73 Truancy 

74 smoking 

75 Drugs, alcohol 

76 Clothin9 

77 Health 

78 Academic problems 

79 Disobedience 

80 Tardiness 

81 After-hour detention 

82 work Task 

83 Loss of privileges 

84 Parent conferences 

85 probationary suspension 

86 In School suspension 

87 Disruptive student 
(l=yes,O=no) 

.135~ 5.~1ql 

,1&9~ .9155 

.08M . 1M3 

. !LUI[ 4. 9555 

.5112 /, ;<4q1 

• 1/21- j.tJ:Mt _ 

· tlJjg l33th 

• ,ii.!P t ~~i~ 
~ • ()15t 

. O():L2 ' fY.i3(p 

./J1Jc2~ . f25Jh 

.1Ja:!1 ~ ~.5~~ 

.i1L~ ,2.. 91..t//,_ 

.1f1fl 3.24/3 

.)jJ.:b ~.3S~L 

.ItP/. :t.4'1!,2. 

, t5.'!P ,,; • .ftj t,,2; 

.1..~5P I. il32 

.Oflt.:u ~.2i~:b 

.33~i i5"/sl 

.lJrta( . i9f'1 

319 
311 
~L 

3'1"1 

341 

31/1/ 

r--
Ii 
! f I , 
1'~1 

11 
\ I 
\ ~ 

TABLE --i- 47 

i! 
II 
I I 

Means. standard Deviations, and Number of Subjects fo:;;' Eighty­

St:ven variables for /I1AIIA"TE'£ 
1 ~ 
! 1 * Best Predictors of Disruptive Yotlth 
I ' 
I \ 

I t 
\ l Variable Mean 

Standard 
Devi'/tion 

\ \ *1 Sex (l1ale=l.Fcmale=O) 
I \ \! *2 Race,Black (l=yes,O=no) 

1 l. *3 Race, hllite (l=yes,O=no) 
i '1 
i 1 \ I *4 Race, Spanish (l=yes,O=no) 

i i 5 Age (4 digits/no decimal) 
i I 
i 1 6 Grade Level 
! i 

t 7. Years in district (3 digi~s/ 
i \ no decimal) -

. I *8 
1 i 

Father's occupation 
(Hollingshead) 

1 i 
• I 

1\ \ 

t 
It 
I " \ I 
I \ 
II 
i ~ 

9 Mother's occupation 
(Hollingshead) 

10 Parents OWn Home (l=yes,O=no) 

11 Parents Living Together 

12 Father Living (l=yes,O=no) 

13 Mother Living (l=yes.,O=no) 

.5531' 

• ()Il£' 

16.311.2, 
CZi1ff 

fi,l)2J? 

. ;/£58 
,111$ 

.%1% 
; fi,/s" 

I I I • 
I : 
I ! 

*14 Subject lives with both parents zql 
(l=yes,O=no) • pi 

\ ! 
\ I 
! I 
r- -l 
\ I 
I f II 
1 f 
1\ 
\ t 

II 
Ll 
IJ 

15 Bcor.omic Status of Family 
(good=3,mod.=2,10w=1) 

*16 Number of Siblings 

17 Number of Brothers 

18 Number of Older Brothers 

19 Number of Sisters 

20 Number of Older Sisters 

;'1~/g 

c1. tt,j$ 
/. i~a3. 
.1.5;1 

)cM32 
, ?5/f 

,1'9$ 

. 19b.l 
. 1ft! 
• 1&'2 

/,/761 

/.lllf 

3./£li 

;'rffJi 

/.1956 

. t/9?y 

, ;/1"1 
,1:7d7 

• /1/ 1 

#:ff? 

. tiP 
/.~b() 

/.:<~d 
.9,y(f 

/.c2~~ 

/.t?3'3 

Number of 
Subjects 

313 
.!I:; 
311-
3i~ 

3# 
31tJ 

3/,J/ 

.,j.21 

.:69-1 

~:s. 
,$// 

~.:z/ 

~..17 

.51;t 
31S" 

3/t) 
_-1/:;-

3/b 

l'. I 

i 
, I 

r : 



48 

TlIIlLE _ .... 9 __ (cont'd.)· 

standard 
Mean Deviation 

Vari<,.ble 

21 Cj.tizenship 

*22 Reading 

23 English 

24 spelling 

*25 Writing 

26 social studies 

*27 l>.l: i:t:1unetic 

~.IOB.1 -L,~OIZ 

~,;~-!J.S5 , ~QQl 

;3,3Q20 .~530 

. 3, J./3!iJ. .9. ':iLCa 

3/:1/9:1- .191/.. ! 

~tJ.;J.OO • fife 15 --
3.~1oft,7 .~707 

28 Most Recent YEars Grade J:,.15CJ.(P ,g331 
Average 

29 Englisn ~l?ast Year) 

30 Hath 

31 social studies 

c:J., ~;).td .91:33 

J...fJ,;),/ L,002l 

~,?OJ.(P ..L.QJJ~ 

.;}.70':1.0 . q:i.1i. 
32 .science 

33 vocational 

34 Other 

*35 Verbal Aptitude 

*36 Quantitative Aptitude 

37 Total Aptitude 

38 Social studies 

39 English 

40 Math computation 

4l Math problem Solving 

42 Math Total 

43 science 

44 Total Reading 

45 'J;'otal Language 

46 Total Arithmetic 

~.qf..Qi3 L·OOffJ¢ 

'], 1;).05 i,0901 

13./129 :l~. ~ L~/ 

:l.3 ,gOgs .:1 . .'6.0054 

:L~/e?J';).. at. f 350 

Jf..tJ.,~J35' ~ 7. 4~(pfd. 

/·JIISUE ~2, L(r;./I 

1J.().. ~J7:S a. g. ;;';).1,/ 

11;).,D5"90 f).. 7.5373 

~9 .Q 7. C}oa1 

~TliB 02'7·9313 

J.1d2QQO ,). /. tLl JJ.. 

8g.!:rooo so,;;J. 0. fLlR 

L/l&21iJ. _J1l1l 

r~' 
<-1 

Number of 
subjects 

~I 

~L 
301 

30/ 

~91 

300 

300 

331 
33'] 

~'iJl 

;).,gO 

~,50 

3Dt) 

3r:L'i. 
L1J..O 

l3.fa 

) 3'a 
/3.~ 

L3G,. 

/3.1 
L3~ 

l3?' 

l,3.1 
.J2... 

:J. 
~ 

n 
"9 \ 1 

tJ TABLE 9 (cont'd.l 

r~ i , I 
j variable 
\ 
I 
[ *47 

l [ 
rJ *48 
rJ 

participation in spor{:s(l=yes, 
O=no) 

Participation in Extra­
eUJ;:r~(~uiar (l=yes, O=no) 

II'~\ 49' participation in student 

\ 
I Office (l='Yes,O=no) 

,I 50 vocational (l=ycs,O=no) 
t) \ 1 5,1 Business (l"''Yes,O=no) 

\
' 52 General (l=yes,O=no) 

, I r't 53 Acadelnic (l=yes,O=no) 
i I 
I ; I \ 54 special Ed (l=yes,O=no) 

i I 55 Comments Recent Year (P=3, 
I I Neutral=2, Negative=l) 
l ) I 1 *56 Has Subject been referred 
j I .for Psych. services (l=yes, 
l'i O=no) 

f'l 57 

Mean 

• (!gi0 

.U9J-

· (llfJ!/. 
t /~/.. 
IIJILt. 

, £1..11 
~ 

· a45S 

:;'.tJf}./lt 

• tP2?i 
. ()(}2r f I :t111iot:l.tt~t,iQnalized (yes=l, no=O) 

l l 58 Psychiatric Institutionalization 
I I (l=yes,O=no) t1.d~~tJ 
I I 
l I 59 Criminal Institutionalization \ I (1=yes,0=no) ..ilf&!-L 
\1 i

j

: 60 Other Institutionalization 
(l=yes,O=no) 

1.1 

\

' 'I, 61 Healt.lt Problems (l=yes.O=no) 

62 Academic Progress (1-5) 

It 63 Expulsion (l=yes,O=no) 

.,l 64 Suspension (l=yes,O=no) 
II 
\ \ 65 Number of Suspensions over 
1 { past two years 

\ I 
It I j q 
l) 

'" 

,(MA9 
\) 'rl:d? 

S.&z6 
(},/J(}(/4 

/. tJf()(} 

d·tY/tJ1 

Standard 
Deviation 

:2.$21 

.## 

,~d()L 

'2~gg 
• LtJ'l~ 
' iJ11 
, 1sfli 
• t1/:$ 

• '1.f1/z. 

-~~ 
-,~ 

&.dfltM... 

.ofM 
.3319 
• i3£S­

IJ,I1IJIJIJ 

a (}(}(}d 

/. b/t~ 

Number of 
Subjects 

/61 

/~/ 

/~L 

;,1.2-
.31/~ 

2,1/-?; 

Ei3. 
?'I2 

---P-..!iL. 

/&?I 
It1 
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TABLE (cont,·d.) 

standard. Num.1:ler of 

Mean Deviation subjects 

Variable 

Total number of days suspended ~9 !/,j/JI/ L(J 
66 

67 Physical Violence against I. Ill1$. • :l9(J 31/ 
person 

68 Physical Violence toward t4Q&~ ~'/N/)IJ ~ 
object ? 
Verbal Abuse to student t lie!, 1 • I/agp.., 

69 

Verbal Abuse to staff member L. r2L81 .5.{"~t 1.~ 
70 9[ 

Violation of school rules I. i~'1t. /'1.1.51. 
71 

. ? 
~ f.Q.l.a tJtJ()tM 

possession of weapons 72 
t~M2 . ry:;1j. ~Z 

73 Truancy 
tU,d d.{)~2 .J.l 

74 Smoking 
f ;J: 0 

Drugs, alcohol 75 .r- 0 :t: 
Clothing 76 0 

:I r --
77 Health 

--1~ a.a~M .3 
78 Academic ~roblems 

/.tJlJ6i £1 
Disobedience 

1..02&£ 
79 

~~/.1J&.6 . kit. If 
80 Tardiness 

00000 r 1 
After-hour detention 81 

aO()Oa L J 

~2 work Task 
..r'~ f),aa.a.tJ I I 

83 Loss of privileges 
it21J~1J I I 

B4 Parent conferences 

probationary suspension 
I I (2 

85 I a. 
In school suspension 

r 
86 

87 Disruptive student .&tif .#15 #, 
(l=yes,O=no) 

51 
TABLE ~ 

Means, Standard Deviations, and Number of Subjects for Eighty­

Seven Variables for _])ADf 
* Best predictors of Disruptive Youth 

variable 

*1 Sex (Male=l,Female=O) 

Race,Black (l=yes,O=no) 

Race, ~{te (l=yes,O=no) 

Race, &panish (l=yes,O=no) 

5 Age (4 digits/no dec~nal) 

6 Grade Level 

I 7 Years in district (3' digits/ I no decimal) , 

I
i ! *8 Fdther' s occupation 

(Hollingshead) 
I I 
! I 9 Mot.'f}er's occupation I t (Hollingshead) 

\ l 10 Parents OWn Home (l=yes,O=no) 

! I I f 11 Parents Living Together 

I I 

Mean 

..JzlJ)L 

.112.10 

.b5it 

.:I.:21rA 
I1tJi{9 
10. ctIJ51J 

1515/ 
.1116 
.8J(}$ 

.9141 \ l 12 Father Living (l=:Y:><s,O=no) 

I \ 13 Mother Living (l=y-~,-_ ..... "'no) _. QSM 
I i 

\

' ! *14 Subject lives with both parents tJ 
! (l=yes,O=no) ,l5~8 

I I 15 Economic Status of Family 
l t (good=3,mod.=2,low=~) 1.181$ 
\ 1 *J.6 Number of Siblings ~. ~4-j; 

\ 
! 17 Number of Brothers t !e:?9 

\ \18 Number of Older Brothers I 702' 
_\ ! 19 N'oonber of Sisters !15ttq 
\ \20 Number of Older Sisters f ~?;9~ 

Ij 
L 

standard Number of 
DeviatiO,7i Subjects 

.1.~gfJ. ~~I 

.3Ib1. .. U1.. 
.#Jj/p ~$&, 

.41'11 65'1-
t f(,(J_ (e51-
t (jtJ.f$ 411t, 

2.~~j;; 6ft, 

/.518/ 591 

!.1/fpg eS~g 

.fa-2.L 4a'!. 
.~8.1~ 62,6. 
.1'1.1'3. ~~~ 
./lZQ (.Jf7 

.]5'% 65"~ 

, '1£48..- it. 
~ 't.'l./){i 51.1. 
/:.2ui 5~t. 

/l~ S1..~ 

!.1.1%1z 51..~ 

.9t1c10 5'71 



TABtE ...!./tJ"V,,-_ (cont'd.) 
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variable 

21 citizenship 

*22 Reading 

23 English 

24 spelling 

*25 writing 

26 Social studies 

*27 Arithmetic 

28 Most Recent.Years Grade 
Average 

29 English (past Year) 

30 Math 

31 Social studies 

32 .science 

33 vocational 

34 other 

*35 Verbal Aptitude 

*36 Quantitative Aptitude 

37 Total Aptitude 

38 social studies 

39 English 

40 Math computation 

41 Math problem solving 

42 Math Total 

43 Science 

44 Total Reading 

45 Total Language 

46 Total Arithmetic 

Mean 
standard­
Deviation 

J. k:J5IJ 
3. "j?91 
2. {)1~J 
~f1lo5. 

,?4oltf: 
a/5Z1 
3.1408 

cJ.&M/ 
d.18t,:3 
c2.tllJ/5 
d.1h1! 

d.?~/9 

J,.Cfst8 
J./2:2.I 
1/1.5~'f 
47.3jq~ 

¥1. 614'/ 
1//;.LVC; 
1/4: 5'b25' 
$1. J/!t13 
113918 
50.tJtf!/8 
17. 01P;' 
31.(000 
j!/.1@ 
15.OM!J 

J, 1998 
.U10 

-~ 
/.o~g 

,tlr? 
. ~1g8 
.815b 

/. (){/li 
I. :J,(/It 
/. 22'1-1 
!. ()1;J.&. 

/. Fl?;!f 

1.;!'f,J.:b 

!.atJ1t. 
,J5.96S0 

c2.1.0191 
¢5 9%8. 
~1. 13tfC 
J6 . .;UtJo 

d..b.18/(j 
026. 586j 
rA6,.:/J£1 

d.0.2.?/~ 

c21f(11.$ 
;.i..J$t!:3 

T 

Ntunber of 
subjects 

g 

5{4 

5tt 
S't£ ._ 
£48 
5k2 
568 

~~'6 

ief(Z 
Jf11 

1fJt. 
31e,2.; 

!PfZ 
Ji.~ 

cil/l 
~~'L 
~h1 
,;/.11 
c:<1cV 

cfL61 
~69 

~6g 

.:lie t 
oV 

;U 

I 

., 

53 ! 
.l TABLE 10 (cont'd.) 

\·.11 ~. variable 

\! *47 participation in Sports (l=yes, 
I .... O=no) I *48 part~c1pat~on 1n Extra-
\ curricular (l=yes,O=no) 

1.

1, 49 Participation in Student I Office (l=yes,O=no) 

II 50 Vocational (l=yes,O=no) 

t.\ 51 Business (l=yes, O=no) \ l 52 General (l=yes,O=no) 

\
. t 53 Academic (l=yes,O=no) 

\1 54 Special Ed (l=yes,O=no) 

l \ 55 COlTUl\ents Recent Year (P=3. II Neutral=2, Negative=l) 

II *56 Has Subject been referred 

Mean 

. f70/ 

• /81/9 

, 011'1 

" ,?2//k 

, Ig~ 

I j .for Psych. services (l==yes 
. ~ O=no) , _. &p.Jj 

'\ 55

8

7 Institutionalized (yes=l, no=O) 

Psychiatric Institutionalization 
(l=yes,O=no} I (»§O 

1. -

.. 11 59 Criminal Institutionalization 
(l=yes,O=no) , (2lJlf 

~¥ 60 Other Institutionalizatio~ I I (l=yes,O=no) 

\. 

\1 61 H 1 ea th Problems (l=yes,O=no) 

1 62 Academic Progress (1-5) 

I::· ::':::::n (::::~::J 
! 65 

I 
Number of Suspensions over 

. : past two years 

I 

1 
! 
I 

l~ 

\ \~ 106'1 

Sf#5 

Standard 
Deviation 

. f:l.14 

,5~1 

.~g 

,3411 
.2121 

,StJ:J./ 

.39:(1 
• :l/If 

, 19ti 

,tJ55/ 

. Mia 

. t239() 

tl£51 
.jIe7t, 

,1111-
IJ. tJtJt}() 

a ()(JtJ() 

Number oj 

Subjects 

$/ 

tos'l 



(cont Id.) 
54 

Variable Mean 

66 Total number of days suspended~' 

67 Physical Violence against 
person 

68 Physical Violence tm,'ard 
object 

69 Verbal Abuse to stUdent 

70 Verbal Abuse to staff member 

71 Violation of school rules 

72 Possession of weapons 

73 Truancy 

74 Smoking 

75 Drugs, alcohol 

76 Clothing 

77 Health 

78 Academic Problems 

79 Disobedience 

80 Tardiness 

81 After-hour datention 

82 l'lork Task 

83 Loss of privileges 

84 Parent Conferences 

85 Probationary Suspension 

86 In School Suspension 

87 Disruptive Student 
(l=yes,O=no) 

I. /19~ 

l~{)a~ 

LaOfl.a 
lO~~ 
J. ~fl1..2:. 

ro, 1119. 
l a.lJl 
~!IIL 
L,Q1# 

::c 
.:L 

.50(2(2 

.u.e/~ 
a Claac 

.&A!& 
() ()tJt)() 

o.otJoo 
'1(){){}tJ 

.I 

r 

• t/fl3'l 

Standard 
Deviatio~ 

S.91~1 

,j11$ 

f1,a12,tJ~ 

a. (2(2~Q. 
·:1.1.:6 

_,L,21J.~ 

'~2~~ 
~&}tL 

,31i1 
I~U'l 
I 

-1-
. 'ZP'l.l 
, 25oL. 

.r 
L 
I 

r 
I 

I 
r 

,~f)$. 

n­
II 
J + 
l ' ','I 

I i 55 

Number of I t 
Subjects ,j Neans, Standard DeViations, and Number of Subjects for Eighty­n 

1/ Seven Variables for Ji}fat 9lamp1e 
f.l ... Best Predictors of Disruptive Youth 

. ! 
II Variable 

f ! *1 Sex (Male=l,Female=O) 

d *2 Race,Black (l=yes,O=no) 

Mean 
Standard 

Deviation 

/1 
11 

9 

b 

o 

/ 

I 
( 

/ 

I 

t! 
1 .l *3 R~ce, h'hite (l=yes, O"'no) 
i f 
i I, *4 Race, Spanish (l"'yes,O=no) 

Ii ");1,' 5 Age (4 digits/no decimal) 

l ,I 6 Grade Level 
J I 

11, J
1 

7 Years in district (3 digitsl 
no deCimal) i ' 

I 1 *8 F'atller IS Occupation 

If (HOllingshead) 

I 9 Mothe7 I s Occupation 'I {Holll.ngshead} 

11. 03Ji. 

r ! 10 Parents Own Home (l==yes,O=no) 
I ; • 

1 t 11 Parents Living Together , 75!1i 
! 12 Father Living (l=yes,O==no) • 956S-

113 Mother Living (l=yes,O=no) .!-.1fS"L 
J 

1~14 Subject lives with hoth parents 
(l~yes, O=no) ..as''12 

o ! "f 15 Economic Status of Fumily 
<::> . (gOod=3,mod.=2, low:;l) 1,23&:2: 

) 

It 1"16 Number of Sihlings 
{:,S~ f 

---- j17 Number of Brothers 

I, j18 Number of Older Brothers 

/,/,19 Number of Sisters 

J 120 l~umber of Older Sisters 

f 
"I ,J 

3.tN37 

L. ~-'IQ7 

,ff71j., 

~ 

....I5:/Q2 

,1.Z7'L 
I ':LiZ'S:.. 

..... IJ).Ik, 

~ 3f'l7 

/·'1'195 

.J., 7c20Z 

.L. 7;)..72 

J.7.i..tJ3 
,,i330 

I ~,~J.9 

-loll t?, l 

,/at.-3 

I q.3b1.~ 

,2/0£ 

.;;2'~.l:.l~ 

t. 'il.$.S:. 

Jll.2.~~ 

.L. '-1/90 

I (1..~'1.01.. 

Number of 
Subjects 

!:1jS.2.. 

!iC).c2tJ,-

!i 2r2.:S: 

':/..9 J::. 7 

i-!94'L 

':193;;;. 

'i7fp Q.. 

39Zt., 

:<'-/Za. 
37i!Q 

'i.7~~ 

=L(£5L/ 

C/ 7teL 

Lf'l;J...7 

3;}..s't. 
'111. ~a 

~b.3.L 

~~~~ 

-.!i.(~ ~ 

~ 



Variable 

~.l CiUzenship 

*22 Reading 

23 En,glish 

24 Spelling 

*25 Writing 

26 Social Studies 

*27 Arithmetic 

TABLE II 

28 Most Recent Years Grade 
Average 

29 English (Past Year) 

30 Math 

31 social Studies 

32 .science 

33 vocational. 

34 Other 

*35 Verbal Aptitude 

*36 Quantitative Aptitude 

37 Total Aptitude 

38 Social studies 

39 English 

40 Math Computation 

41 Math Problem Solving 

42 Math Total 

43 Science 

44 Total Reading 

45 Total Language 

46 Total Arithmetic 

(cont'd • .) 

. 
Mean 

4?t16l 
3.3~ 

g.3116 
3.5t06 

3,J1oo 

~Cf1 

,p./15f 

/l.CJ1!6 
c1 <i3{-/ 

d.1438 
d? 'J/()/ 

d. 911)'/ 
,,1/3!Ji 
3/6;;13 
:ii!f!42 
~/91~ 
-/:1.551)3 
lji905~ 
2/4,5311 
1SiBt:b 
147585 
t/50f04 
4{S-7Z7 
,}~P!@ 

$.591/() 

,24.loJ.3 

56 

Standard 
Deviation 

.$Wo 
.8M 

~ . 9;.~i 
_/IJtI't,t. 

, 83./11, 
,Q5M 

,9h6f 

IIJtJ$t 

~l~ 
_/J1£L 

/. ;(J){) 

/. /7'1f 
/11J/tJ 
!!18:v 

.:diJ2& 
e?ff. 71/()2 
.J8.583g 
..<~ . .2R28 
C:<&'r21Jf 
jg ?31c0 
dB. J/9SJ) 
.:(g. f641-
rM 7.232/ 
o?~~ 

..A~f 
~3. ///J.(. 

J 
t 
! 
.l 
t 

57 
f 

Number of I 
Subjects .! 

TABLE II -'--- (cont'd.) 

I Variable 
~112_ i 
tf~;.1 

4;' tJt 
1190 
3%l 

( 
1 *47 
I I[ *48 

l~ 49 Participation in Student 
Office (l=yes,O=no) 

'1 

Participation in Sports(l=yes, 

P t " , O=no) 
ar 7cl.pat~on in Extra-
curr~cular(l==yes,O=no) 

f/:J.f6 It 50 Vocational (l=yes I O=no) 

.Li~"'J.. t'I/ 'I' 51 Business (l=yes I O==no) ~':...L!i!.. [t 
,/ i I 52 General (l=yes,O=no) 
7$'t1 [f 

.ljq2-tL 

3Jf11-
;)..~9/ 

.jFCj/ 

J

'! 53 Academic (l=Yes,O=no) 

,j 54 Special Ed (l=yes,O=no) 

I· I 55 Comments Recent Year (P=3 
f Neutral=2, Negative=l) , 

·1 *56 Has Subject been referred 
f .for Psych. services (l~ue 

Mean 

,I1B/ 

.3%5 

• 1J870 

, JLI,-a 
,0$13 

,1177/.. 
. 323Z 
.otl~i. 

/'3925 

• //$1 ;1Jf61 
:i99J 
JA10 
3:<61 

"I O==no) .. 5, 

.J 57 lnstitutionalized(yes=l,no=o) .0011. 

I 58 PCSYChiatric Institutionalizatl.' I l=yes O~-o) on 
• 'U, • tJO,.:ztJ. 

'jIll 59 C(iiminal Institutionalization 
-=yes,O=no} 

I ! 60 Oth ' 

I 
\ ( -er Instl.tutionalization 

~12.bt 1 l-yes,O=no) 
•. i 61 H ! ealth Problems (l:-oJes,O=no) 

3:261 1 •.. 1.' 62 ' Academic Progress (~-5)' 
3:U3 ·1 63 

! Expulsion (l=yes,O=no) 
J.i. 6 fl/ /1 1 64 1 Suspension (l=yes,O=no) 
3:£.5:;1 ,t 65 

. f Number of Suspensions over 
~~t past two years 

53$ .1 
5/:J-I 1 

c:\ 

I 

. (}tJ{?i 

*(}{):lC, 

\ )} /J5.'61 
§,2f<4:S. 
, lJ/7!L 

.9Jj~ 

/.1Z5't 

Standard 
Deviation Number of 

SUbjects 

.g8:2'[ 

, i15Je, 

,$32. 
.3.5:3L 

,.28i~ 

.Slog 

_,11'i.S 
,11'1'/:. 

, 9,J.25'" 

« .?Jdp 

• //)1/( 

• !J1tJ 

• /lJj'{ 

,08'1L 

,:J9tr3. 
!. /{l~ 
·tf(.L 
. .2ttJl 

....t4.?ff 

;JJ/P/. 

3qrL 

3913 
1N4 
1/02'1 
J1(/ 

d/S3 

19tJS' 

tlu1. 

4911 

19()q 
#57 
.2114,_ 
.JIll 

j#,v 
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TABLE -iL_ (cont'd.) 

Standard 
Variable Mean Deviation' 

66 Total number of days suspended 1.3~1f 1. fft/t:u 

67 Physical Violence against 
I 1J2..~1 $o511Z parson 

68 Physical Violence toward 
• :;.tJfJ/, J.l,z'1!J object 

69 Verbal Abuse to student ./91/ ~ 95'l~ 
70 V,erbal Abuse to staff member . 7811 i14!Ja 
71 Violation of school rules , 1952 /, 9a5i? 
72 p()ssession of "Ieapons , J.~~ j.Of.tJS 

73 Tl;uancy I. /)0'/2,; L <J1:lt 
74 SII1Ioking , .tItJtl5 r!).i81J~ 

75 Drugs, alcohol • /&'14 c2·~~2.12 
76 Clothing .Ott.?Jn l''l~ 
77 Hecllth .t2La3. • 1t.?f1 

78 Aca.demic Problems 12l,f.~ • Lt..:;'!.. 
79 Disobedience · vzti .:2.09'/{) 

80 Tartiiness • £''$0& ~,i5..~;b 

81 Aftt~r-hour detention .3~g'1 .;?1:l11 
82 Wor1<; Task .%91 ;),~5'1¥ 

83 Loss: of Privileges • 39tJ;:b 3. .J-ot/;;; 
84 Parent Conferences .1)'(J'1 c:1. 9.,36 
85 probationary Suspension , .):<9& ;(,1351-

86 In School Suspension • {PO;/5 1. J.;;.j~ 
87 Disrll1ptive Student 1(;0(,1 I s/)o 0 (1=Ylas,0=no) 

Number of 
Subjects 

J.i)1 

JIb! 

g1t/-
193 

/J '2.'i. . 
13~o 
! 

119 
L5tJ.3 
!J2a.6' 
~ 

~6b 
gStJ 
1S-1 

t..tJ. /h 
11:» 
t~'; 

'7.,2. g 
rtf$'" 

L,c2-:PeV 
'6~3 

JtJ~..j 

4961 

'f~-
.l 

t 

.~ 
LJ 

! 

TABLE 12 

BEST PREDICTORS 

MULTIPLE REGRESSION ANALYSES 
r 

11 
1 I 'Xl = Sex 

1 ~i = Race (white/non'white) 

1 "3 = Age 
! 

~4 = Father's Occupation 

~5 = Subject lives with both parents 
X6 = Number of siblings 

"7 = 6th Grade reading 

~8 = 6th Grade writing 

"9 = 6th Grade arithmetic 

XlO= Most recent year's ~rade "" average 
~l= Verbal Aptitude - 9th grade 

"12= Quantitative Aptitude qth d -. gra e 
~3= Participation in Sports 

~4= Participation in Extracurricular Act' 't' 
l.Vl. l.es 

59 

'XlS= Subject has been referred 
for Psychological services 
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TABLE 13 

Leon coun~y 

Multiple Correlation Between Socioeconomic 

and Academic Variables and Disruptiveness 

Leon County (N = 499) 

Model 

Socioeconomic & Academic 
Variables 

Advantage of Socioeconom~c 
Variables 

Advantage of Academic 
Variables 

socioeconomic with Academic 
Controlled 

Academic with Socioeconomic 
Controlled 

1\ 

Multiple R R2 

.55 .31 

.30 .09 

.54 .29 

Partial R R2 

.17 .03 

.49 .24 

F P 

88.19 <.0001 

.67 N.S. 

6.77 <.0001 

Y -.01~ + .02~2 + .O~ + .0~4 - .0~5 + .02~6 + .0~7 

-.1~8 + .04~9 - .4~0 - .1~1 + .0~2 + .0~3 

-.05"'14 + .1~15 

df 

1,200 

6,200 

9,2000 

1f­
t 
I 

I 
61 

TABLE 14 

I 
Gadsden County 

Multiple Correlati~n Between S i .., oc oeconomic 

1 
! 
I 
i 
I 

f 
I 
I 
f 
I 

I 
! 

"\ 

1 
i 
I 
I 
1 

'1 
"I 
I 
1 
f 
I 
! 
I 
f 

1 
t 

and Academic Variables and Disruptiveness 

Gadsden County (N = 205) 

Model Multiple R F p 

Socioeconomic & Academic 
Variables .48 .23 30.30 <.0001 
Advantage of Socioeconomic .42 .17 2.58 ~.02 
Advantage of Academic .34 .11 .81 N.S. 

Partial R R2 

Socioeconomic with Academic 
Controlled 

.37 .13 

Academic with Socioeconomic 
Controlled .27 .07 

df 

1,100 

6,100 

9,100 
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TABLE 15 

Marion County 

Correlation Between Socioeconomic Multiple 

and Academic Variables and Disruptiveness 

Marion County (N "503~ 

Model Multiple R R2 

Socioeconomic & Academic 
Variables .51 .26 

Advantage of socioeconomic • 48 .23 

Advantage of Academic .34 .12 

Partial R R2 

socioeconomic with Academic 

Controlled .40 .16 

Academic with Socioeconomic 
Controlled .20 .04 

F 

88.55 

1.58 

5.43 

..... ~- Og,c. -.04"'5 + .07"6 - .2ox,7 y = 'O~l -.l~2 + .O_.~ -. 4 

n- .34~lO - .05%11 +.09"12 - .13~3 - .04?l.8 + .07 .... 9 -

-'0~14 + .02~l5 

df 

<".0001 1,250 

N.S. 6,250 

~.OOOI 9,250 

TABLE 16 

Duval Count~ 

Multiple Correlation Between Socioeconomic 

and Academic Variables and Disruptiveness '. 
j 
I 

I Duval county (N =879 ) 

I :::-U:.aonom'a. Aaadem'a 
i Variables 
I 
1 
i Advantage of Socioeconomic 

i l Variables 

jd 
',I Advantage of Academic 
'\ Variables 

I 
r 

[1 SO'cioeconomic with Academic II Controlled 

-I ACildemic with Socioeconomic 
f Controlled 
1 
I-

Multiple R 

.44 

.19 

.42 

Partial R 

.11 

.34 

• I!"! 60.10 

.04 .92 

.18 5.37 

R 2 

.01 

.11 

i " 
I y = .Olml - .05""2 + .12x-3 -.02""4 -.02"5 +.0~6 +.11-"'7 

I )",' : -.02~8 - .0hc.9 --.42"""10 + .05~1l -.01"""12 -.02~13 
, -.04:)(;14 + .1~15 
t 
) 
! 
t 

I 
t 
1 

1 

63 

P 

<.0001 

N.S • 

'<:".0001 

df 

1,250 

6,250 

9,250 

--- r~~ 

\ ,~~ 

! >. 
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TABLE 17 

Lake county 

. '" Multiple correlat.ion Between socioeconomic and 

Academic variables and Disruptiveness 

Lake county (N .. 417) 

Model 

socioeconomic & Academic 

variables 

Advantage of socioeconomic 

Variables 

Advantage of Academic 

Variables 

socioeconomic with Academic 

Controlled 

Academic with socioeconomic 

Controlled 

A 

Mul tiP1&.1L-

.55 

.36 

.49 

po.t'tial R 

.32 

.45 

R2 

.31 

.13 

.23 

R2 

0 10 

.21 

F 

110.05 

4.28 

8,97 

P 

<.0001 

<.0001 

<.0001 

Y .14x.
l 

- .Ol?C
2 

- .22?C3 + .07x.4 ·-.05Xs + .02"'6 

-.04?C
7 
-.0~~8 - .ll?c'9 -.2O?C.lO + .0~3 - .02x14 + .24x15 

df 

1,250 

6,250 

9,250 

65 

TABLE 18 

OraJ:)ge CC?lWJ:y 

Multiple Correlation Between Socioeconomic 

and Academic Variables and Disruptiveness 

Orange County (N =370 

Model ~~~ ________________ ~M~ulti~.R ........ ---~'-. R2. F 

socioeconomic & Academic 

Variables .61 .37 148.02 

Advantage of Socioeconomic 

variables .27 

Advantage of Academic Variables .60 

Socioeconomic with Academic 

controlled 

Academic with socioeconomic 
Controlled 

Partial R 

.13 

.58 

.07 .74 

.36 16.89 

R2 

.02 

.32 

P 

<.0001 

N.S. 

<:0001 

1\ 
Y .. -.03x'1 - .03x.2 - .04"3 + .04" - .01"'- + 0"'--4 !>. °""6 + .OOx7 

- .07"8 + .0~9 20-- • 7""'10 - .02-x...., - 12 + l.::I : "'1. 4 • 3 i"x.:t 5 

df 

1,250 

6,250 

9,250 
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TABLE 19 

Hillsborough County 

Multiple Correiation Between Socioeconomic 

and Academic Variables and Disruptiveness 

Hillsborough County (N =366) 

Model 

Socioeconomic & Academic 
Variables 

Advantage of Socioeconomic 
Variables 

Multiple R 

.67 

.36 

Advantage of Academic Variables .36 

Partial R 

Socioeconomic with Academic 

Controlled .60 

Academic with Socioeconomic 

Controlled .60 

A 

.45 

.13 

.13 

R2 

.37 

.37 

F 

81,64 

9.59 

6.45 

P 

..(0001 

.(.0001 

<.0001 

Y = .49xl - .7~2 + .2~3 + .4~4 + .31~5 + .16x6 + .45~7 

-.43xg - .3~9 -.64~0 + .69xll + .97~12 - l.1~13 

+ .Olx14 + .3~5 

d£ 

1,100 

6,100 

9,100 
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TABLE 20 

Polk County 

Multiple Correlation Between . Soc1oeconomic 

and Academic Variables and Disruptiveness 

Polk County (N = 727) 

Model 

socioeconomic and Academic 
Variables 

Multiple R F 

.55 .30 108.48 

Advantage of Socioeconomic 
Variables .38 

Advantage of Academic Variables .53 

Socioeconomic with Academic 
Controlled 

Academic with Socioeconomic 
Controlled 

1\ 

Partial R 

.17 

.43 

.14 

.28 

R2 

.03 

.19 

Y = .01hGl - .13"2 - .Ob.3 + .04?G4 - .0~5 + .0~6 

1,58 

8.09 

- .0~7 - .0J:x.8 - .0]"e9 - .2~0 - . • 02;.1 + .0~4 

67 

j .: 

! ' 

P df 

~0001 1,250 

N.5. 6,250 

<.0001 9,250 
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TABLE 21 

Manatee county 

Multiple Correlation Between Socioeconomic 

and Academic Variables and Disruptiveness 

Manatee County (N = 344) 

Multiple R R2 

Socioeconomic and Academic 

68 

F 

Variables .66 .44 39.29 

Advantage of Socioeconomic 
Variables 

Advantage of Academic 
Variables 

Socioeconomic with Academic 
Controlled 

Academic with Socioeconomic 
Controlled 

.60 .36 7.54 

.49 .24 1.98 

Partial R R2 

.51 .26 

.35 .13 

P 

<.0001 

~0001 

<"06 

.2-bl + .02'x.2 + .04x-3 + .1~4 + .14xs - .113;.6 + .2~ 

+ .0ax.8 + .09x.9 - .29x-10 - .64~1l - .1~2 - .0"hG-13 

+ .0~14 + .0~15 

df 

1,500 

6,500 

9,500 

n ------....... --... -~ .. ~-~-.-
.1 

! 
f 
I TABLP. 22 69 

Dade County 

Multiple Correlation Between Socioeconomic 

and Academic Variables and Disruptiveness 

Dade County (N =658 ) 

'"I 
r Model 

{ Socioeconomic & Academic I 
-1 Variables 

01 Advantage of Socioeconomic 

.1 Variables 

.1 Advantage of Academic 
I Variables 

I 
! 

'J.! Socioeconomic with Academic 
Controlled 

.. J Academic with Socioeconomic 
Ccntrolled 

t 
1\ 

Multiple R 

.55 

.32 

.53 

Partial R 

.20 

.48 

F 

.31 110.49 

.10 1.42 

.23 8.09 

R2 

.04 

.23 

P 

<.0001 

N.S. 

<'.0001 

t 
~ Y = +.O~ - .02~2 + .10X,3 -

- .OL~B - .07X,9 - .3~10 

.03X,4 - .06x.5 + .0~6 - .0lx.
7 

+ .04~11 + .0~12 + .0~3 

- .1~4 + .1~15 

df 

1,250 

6,250 

9,250 
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TABLE 23 

statewide sample 

Analyses of Multiple Regression of Disruptiveness 

on Socioecor.omic and Academic Background 

variables for 10 Florida countiea 

(N.'= 4968) 

Model Multiple R R2 F 

socioeconomic & Academic 

variables .48 .2l 880.02 

Advantage of Socioeconomic 

variables .26 .07 8.65 

Advantage of Academic 

variables .46 .21 67.60 

Partial Ii s.2 

socioeconomic with Academic 

Controlled .13 .02 

Academic with Socioeconomic 

Control.led .41 .17 

1\ Y .O~ - .0!m2 + .02~3 + .0~4 - .0~5 + .04x.6 

+ .O~ - .0~8 - .0Ox.9 - .32"10 - .02;1 - .O~:r. 

- .0~13 - .0~4 + .1~15 

P df 

':.0001. 1,3000 

<.0001 6,3000 

<.0001 9,3000 

TABLE 24 

Multiple Correlation Between Socioeconomic 

and Aca',demic Factors and, 1) Expulsions, 

2) Suspensions. state Sample (N=2516) 

Expulsion Criterion 

Model Multiple R R2 

socioeconomic & Academic 
Variables .11 .01 

Advantage of Socioeconomic 
Variables .07 .00 

Advantage of Academic 
Variables .08 .01 

Suspended criterion 

Model Multiple R R2 

Socioeconomic & Academic 
Variables .16 .03 

Advantage of Socioeconomic 
Variables .07 .01 

Advantage of Academic Variables .14 .02 

1\ 

71 

F P 
" 

11.41 <.001 

.93 N.S. 

.72 N.S. 

F P 

25.'94 <.0001 

1.18 N.S. 

2.31 <.02 

Y Expelled = .Oal - .0:b2 - .Oa3 + .02"4 - .0~5 + .02"6 
State Sample + .OOX7 + .0~8 + .0Ox.9 - .02"10 + .O~l 

+ .02¥12 - .0~3 - .02;4 + .06xr5 

df 

1,1000 

6,1000 

9,1000 

df 

1,1000 

6,1000 

9,1000 



TABLE 25 

Beta Weights in Fifteen Selected Varial~les by Coun!:y 

county 

Leon 

Gadsden 

Marion 

Duval 

Lake 

xl x 2 x3 x 4 X5 x6 x 7 Xs x9 

-.01 .02 .05 .08 -.OS .02 .05 -.10 .04 

.32 -.06 -.06 .15 -.07 -.03 -.02 .12 .04 

.03 -.lS .06 -.09 -.04 .07 -.20 -.04 .09 

.00 -.05 .12 -.02 -.02 .05 .11 -.02 -.01 

.14 -.01 -.22 .07 -.05 .02 -.04 -.06 -.11 

orange -.03 -.04 -.04 

Hillsborough .49 -.70 .25 

Polk .00 -.13 -.01 

.04 -.01 

.43 .31 

.04 -.05 

.06 .00 -.07 .OS 

.16 .45 -.43 -.32 

.06 -.03 -.01 -.01 

Manatee .24 -.02 .04 .13 .14 -.11 .23 -.08 .09 

Dg,1l8 .07 -.02 .10 -.03 -.06 -.08 -.01 -.01 .07 

Ten counties .05 -.08 .01 .01 -.04 .03 .01 -.01 .00 

Key 

x - Beta weights 

X
10 

x l1 x 12 x l3 x 14 x 1S 

-.41 .... 12 .02 .04 -.05 .l~ 

-.25 .01 .02 -.02 .01 .05 

-.34 -.05 .09 -.13 -.05 .02 

-.42 .05 -.01 -.02 -.aA .10 
-.20 .06 -.02 x x .24 

-.29 -.62 -.12- x x .37 

-.64 .69 .97 -1.14 .61 .33 

-.29 -.02 .00 x x .26 

-.29 -.64 -.11 -.07 .00 .04 

-.39 :04 .02 .10 ·-.11 .10 

-.32 -.02 -.01 -.03 -.OS .15 

1. Sex 

2. Race 

9. 6th Grade arithmetic 

10.Last year's GPA (white/non-white) 

3. Age 
4. Father's occupation 

11.Verbal Aptitude (9th Grade) 

12.Quantitative Aptitude (9th Grade) 

5. Subject lives with both parents 

6. Number of siblings 
7. 6th Grade reading 
S. 6th Grade writ~ng 

13.sports 

14. Extracurricular 

l5.Referral to psyChological 
services 
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APPENDIX 

REUllIN 0'0. AsKEW 
GOVERNOR 

cTu.ly 9, 1973 

Dear 

STATE OF FLOAID~ 

THE CAPiTOL 

TALLAHASSEE 32304 

lA 

As you may knoVl, 'the Florida. Legislature has 
mandated that Fl('rida' 5 Schools d'?velop and maintain 
programs and recoJ:cis on all suspended and expelled 
students. I fully realize that a child's misbehavior 
should never be allowed to overshadow classroom learn­
ing activities; hOViever, I am not totally convinced 
tha t expulsions and suspensions are the anSlolers. An 
education can no longer be considered a privilege, 
but should be considered a right. Basic skills are 
essential for survival; consequently, a student should 
not be deprived of his right to an education without 
substantial cause, and only then, after all other 
alternatives have been exhausted. 

To assist me in my efforts to provide the best 
possible education for all children, I am therefore 
commissioning a task force, entitled The Governor's 
Ad Hoc Task Force on Disruptive Youth, to review, 
survey and analyze the problems and characteristics 
associated with disruptive students. An accurate 
base of information would present us with a wider 
range of alternatives, not only for problem students, 
but also for those teachers and administrators who 
are confronted with classroom and school disruptions. 
Most importantly, such information could assist us 
in preventing or diverting young people away from 
the criminal system. 

i, 
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Fa<je 2 
July 9, 1973 

The intent of this letter is to s~ek your coopera­
tion in gatherin<j information and dnt<l for this project. 
dnti to introt.1uce tIle proj ect director, Ur. Stephen Holl~n, 
ami his staff of resenrcher::;. '!'cntntive plans arc to 
invite school superintendents to tile general Tasf:. Force 
lileetin9 which is to be held in 'I'dlla1.assee on Septellluer 
14, 1973. 'l'his meeting l'Iill aftonl tile superintendents 
.::.::ce::;5 to the collected da.ta Llnd input into final report. 
:;c;;;bcrs of the '!';::,5): },'orce \'Iill be:: contacting you shortly 
nn':: \~oula appreci.::te any assistance thctt your office 
might offer in this endenvor. 

It I,oulo also be helpful if you were to desi,:!nate 
a conti:lct person witnin your office so as to minii'r\~ze any 
unnecessary imposition on your staff. If ~urther ~nf~r­
mation is needed, pIed£e contact my E.uucat~onal C~ord~nator, 

;Jr. CIaua l.nderson, telC!1JItone 904/488-3050, who w~ll be 
pleased to assist you. 

With kindest regards, 

Sincerely, 

Governor 

lWA/iLh 

rLO'fO'T' CttRlST!AN 
CO"'MI~~.laNCH. 

ST.\.TE OF 1~1.0H:rDA 
])l::P~·,l-tT.::<r.l':XT 01." EnUCATIOX 

TAl.l.AHASSEC 323-04 

3A 

A 11 of you arc aware that the Legislature passed the Safe Schools Act of 1973 
prOViding funds to districts to nssist them in planning and implementing pro­
grams which will t"';ld to as,,'Jre a safe and orderly learning onvironment by 
pro<.tiding perl'o:1al st;lcurity n~d property protection from disruptive and 
damaging 'acls by indi'/iduals or grou~)s. One of tile major thrusts of the in­
tent of tho LC!jislature is to encourage inno'lative sobtiolls in developing 
alternative educational programs for disruptive stUdents. Very shortly you 
will be receiving aclciltional information from lhe Department providing itlfor­
mallon and guidelines in the development of your plan. 

In the meantime, I call your attention to a letter from Govern0r Askew datEd 
July 9 regarding a task forca commissioned to analyze lhe problems and 
characteristics associated with disruptive students. The letter introduces 
Project Director, Dr. Stephen Rollin, and requests your cooperation in 
gathering informatirm and data relating to the disruptive student. I would 
Jike to endorse this Etudy and urge you to cooperate with the Governor's 
tosk force since the information obtained by the task force may prove helpful 
to the districts and the state in developing and implementing alternative pro­
grams for the disruptive student. 

Sincarely, 

Floyd T. CfJristian 

odb 

, 
. :":"'···1 
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COMMi'fTEE FLO K I LJIA 

Ii I 
U· 

SOUTHERN ASSOCIATION HEflM/,N FRICK. CHA'RMA" 

COLL.EGE Of" EDUCATION 

FLOnlD" STAT~ UNIYERSITY 

TALL.M'IASSEl:: I n OF .... 
COLLEGES AND SCHOOLS 

n 

L.J COMMISSION ON SECONDARY SCHOOLS 

c~. James Longstreth 
Su"nrintenc!cnt 
Alachu~ County Public Schools 
1817 E. University Ave.', 
Gainesville, Florida 32601 

Dear Dr. Longstreth: 

July 23, 1973 

The Florida Committee of the Sout:hcrn Association of 
Colleees and SchoolS, Commission on Secondary Schools 
is vitally concerned with the incidences of school 
disruptions which have occurred in S.A.C.S. Schools in 
recent years. Interference in the operation of the 
school is a violation of Standards which results in 
automatic loss of accreditation. More important, such 
interference results in tne denial or opportun~ties ror 
education to the students in the school. The disruptions 
that have occurred in re~ent years have resulted in such 
denial of opportunity. 

It is for this reason that thn S.A.C.S. Florida Committee 
wholeheartedly endorses the efforts of "The Governor's 
Task Force on Disruptive Youth" to determine the extent, 
nature, and probable causes of suc.h disruptions in our 
schoo 1.5. The Commi tteo believes that the Task Force's 
Study will provide "baseline" data to assist all concerned 
in t"eir efforts to correct conditions which have 
contributed to the disruptive activities. 

Al.O[AT ADAMS 

1 
1 

DU!;L"U OF T£A.CH£A rO~Cl,ffOIl 1 
CC'ITU"ICATIOtl C\ ... r.Cfl[IJ'Hl'ci~ll· 

5TATt:: OCPi\RTMIO:NT 0,. tt)UC~TIC~ i 

TALLA.HASSr,t 

R. l.. DALLEW I 
ARV. ... CIRCCTOR-SECONDAI1¥ t:)\I:l; .1 
tlUVAL ;:::OlJhT'I' p...,e~.c: rCIlOOLS 
:l17 DUVAL. COUNTY COURTHoun 
J'C"SCNV'LL& 1 

~~I~~~A~OOK t 
~:t;~~ HIGH SCHOOL ·~t 

CHARLES HARRISON 
PRINClrAl. 
KATHl.ErN 5ENIOR t-:tOH SCHOOl. 
LAKELAND 

J. l.. tJOHNNV I ,JONES 
"'RCA SUPCRINTENOENT 
,,"ORTHWEST ARCA O'"Flce 
OA.OE COUNTY PUBLIC SCHOOLS 
73~ C ... f>T S7TH STI1CET 
HIALEAH 

ROBeRT VI P'ASKEL 
f';tINCIPAL 
SA' ELLITE HIGH SCHOO\" 
SATELLIYE BCACH 

PAUL PROFFITT I 

; 
f 

I 
I 

PRINCIPAL I 
F'OMP"too DrACH HIGH 5CHOOL 
POMP"NO DC"CH , 

MICHAEL STOLtE 
SCHOOL. OF' rDueAllON 
UNIVe~5ITY-O'" MIAMI 
COrt,,!.. GABLeS 

SISTER JULIE SULi..IVAN 
PRINCiPAL 
TA"IPA C"THOLIC HIGH SCHOOL 
AUlO H. ROME AVENUE 
TAMPA. 
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GOVERNOR'S TASK FORCE ON DISRUPTIVE YOUTH 

TASK FORCE 

Dr. Claud Anderson 

Education Aide to Governor Askew 

Mr. Oliver E. Daugherty, AGs.:i.stant Director 

Division of Secondary and Elementary Education 
Department of Education 

Mr. Charles R. Davoli (Staff Coordinator) 
Criminal Justice Planner 

Governor'.!.' Council on Criminal Justice 

Dr. Herman Frick, Professor 

Department of Educational Administration 
The Florida State UniVersity 

Dr. Paul Mohr, Dean 

School of Education 

Florida A&M University 

Dr. Stephen A. Rollin (Project Coordinator) 
Assistant professor 

Department of Counselor Education 
The Florida State University 

We would like to uree your cooperation with Dr. Stephen 
Rollin and his staff on the Task Force Study and if you 
have any questions, feel free to contact Dr. Rollin at 
616 S. Duval, Tallahassee, Florida 32301, or by phone, 
904-224-2278. 

1 
! l I j ADVISORY BOARD 

Sincerely, 

Herman Frick 
Chairman 

HF:meb 
cc: Dr. Claude Ander~,on 

Dr. Stephen Rollin 

I 
1 

I 
I 
I 

Ii 

Ms. Anne Bowman, Research Assistant 

Florida House of Representatives Education Committee 

Dr. Charles Bridges, Director 
student Teaching 

Florida A&M University 

! . 
j 

1 ~ 
I 
i' i ' 



Mr. C.C. Corbett, Director 
civil and Human Relations 
Florida Education Association 

Dr. Joe crenshaw, Chief 
Bureau of curriculum and Instruction 

Department of Education 

Mr. Dan cunningham, Administrator 
Office for Technical Assistance 

Department of Education 

Dr. Rodney H.Davis, Specialist 
Professional and Instructional Development 

FloJ:'ida Education Association 

Dr. Jack Gant 
Board of Regents 
Department of Education 

Mr. Cecil Golden, Associate Commissioner 
Planning and coordination 

Department of Education 

Mr. William Hanson,Chief 
Bureau of community Services 

Division of Youth Services 

Dr. Marshall Harris 
Education Aide to Governor Askew 

Mr. Jack Leppert, Staff Director 
Florida Senate Committee on Edu~ation 

Dr. William Malloy, Chief Principal 
Chief of Naval Training 
Pensacola Naval Air Station 
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Mr. Jack Morgan, Chie~ 
Bureau of Educatjon 
Division of youth Services 

Mr. Joe Rowan, Director 

Division of youth Services 

Dr. Landis Stetler, Section Administrator for 
Exceptional Children 

Department of Education 

Mr. Ray Tipton, Executive Assistant for 

the Deputy Commissioner of Education 
Department of Education 

STAFF 

Dr. Ru~sell C. Kraus, Assistant Director for 
Reseal:ch 

Governor's Task Force on Disruptive youth 

Mr. Eugene Sutton, Assistant Director for 
Training 

Governor's Task Force on Disruptive youth 

Mary Jane Miles; Secretary 

Governor's Task Force on Disrup~ive youth 

Linda Cooper, Special Assistant to the Director 
Governor's Task Force on Disruptive youth 

7A 
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TEAMS: TEAM LEADERS, ~OUN'r'IES, AND SUPERINTENDENTS 

Team I: Duval, Gadsden, Leon and Marion Counties 

Team Leader: Lee Blackwell 

Team Members: James Arey 

Duval county: 

Karl Bishop 
Charlene Car1ot:l< 

Superintendent John T. Gunning 

Schools Visited: Andrew JaCKson High School 
Edward H. White High School 

Gadsden County: Superintendent Max D. Walker 

Schools Visited: Havana High School 
James A. Shanks High School 

Le()n County: Superintendent Ned Lovell 

Schools Visited: Leon High School 
Rickards High School 

Ma)t'ion County: Superintendent Bill Fish 

Schools Visited: Forest High School 
North Marion High School 

Team II: Lake, Orange , and Polk Counties 

Team Leader: Claudia Moore 

Team Members: Gloria Cherry 

Alfreda Lewis 
Thomas Vigueras 

Lake County: Superintendent Clyde E. Stevens 

Schools Visited: Leesburg High School 

r----
! 

I. 
t 

·1 
I 
I 
\ 
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Eustis High School 

o.r.ange county: Superintendent J. Linton Deck, Jr. 

Schoo1~ Visited: Maynard Evans High School 

Winter Park High School 

I polk County: 

I 
Superintendent H.K. Addair 

f 
J 

.1 
I 
! 
t 
{ 
1 
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I 
I 
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j 

1 
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Schools Visited: Bartow Senior High School 
Lakeland Senior High School 

Team III: Dade, Hillsborough, and Manatee Counties 

Team Leader: 

Team Members: 

Dade County: 

Anna Motter 

Jerry Bell 

Elaine Newbold 
James Truesdell 
Debra Wanza 

Chrilltine Smith 

Northwest Area Superintendent Dr. J.L. Jones 

Schools Visited: Hialeah Senior Hiqh School 

Hialeah-Miami Lakes Senior High School 

Hillsborough County: Superintendent Raymond O. Shelton 

Schools Vis~ted: Hillsborough High School 
Robinson High School 

Manatee County: Superintendent William Bashaw 

Schools Visited: Manatee High School 

Palmetto High School 
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QUESTI<JimAIRE 

School. ____________________ __ county. __________________ __ 

Subject 10#, ________________ ___ 

1. Sex: Male _____ Female ____ _ 

2. Ethnic Identity: BIK _____ Whit.e ____ Sp. Surname __ _ 
Am. Indian_____ Other ___ _ 

3. Current Age: ________ • ___ _ ill year. and decimals: 

1 mo.= .OB 
2 mo ..... 16 
3 mo.- .• 25 
4 mo.= .33 
5 mo.= .42 
6 mo.= .50 

7 mo.= .58 
8 mo.= .67 
9 mo.= •• 75 
10mo.= .83 
llmo.= .92 

4. Current Grade Level: _________ _ 

5. ·Resid~nce in District by half years: ________ _ 

6. Father Living: Yes~. ___ No _____ 

7. Mother Iliving~ Yes ----- No ____ 

B. Fa1:her's Occupation: 

9. ~\!other's occupation: 

10. Parents: Living Together ____ Divorced ____ Separated __ _ 

11. Subject lives with: Both parents ____ Mother ___ Father ____ _ 
Guardian____ Other ___ _ 

12. Economic Status of Family: Good ____ Moderate Low ____ _ 

13. Number of Siblings: 

Number of brothers _____ of which _____ are o~der. 

Number of sisters ____ of which _____ _ are older. 

14. Parents Own Home: Yes ____ No ___ _ 

15. 6th Grade Performance Data (Use same code as question 17) 

~l 
I 
I 
.,

!l'.' 

Citizenship. . 

Language Arts 

Readinq 

English. _______ __ 

Spellinq _______ _ 

'ifritinq ______ _ 

Social Studies ______ _ 

Arithmetic ._-----
1

1

1

7

6• MOhs~ recent year's average grades:, _____ _ 

\'1 . Ac J.evement level for p1.\st year: 

~ 
1 

I 

Eng. 

Math 

Soc.Stud. 

Sci. 

Voe. 

Other 

Uae scale: 

l=A (99'-90%) 
2=B (89-BO%) 
3=C (79··70%) 
4=D (69-60%) 
5= Failllre 

llA 

"I' lB. Subj ect' s Statewide 9th Grade Te:ats (Code Percentile): 
t --------
i Language Aptitude, Verbal 

.\ Language Aptitude, Non"erb-a-l====~~~~~~~-_-_-
I 
1 

·1 
·f 
j 
I 

\] 

Math I _________ MathII 

Language Development I 

Language Development II _____ . ____ __ 

Science ----------
Social Studies ________ _ 

Study Skills _______ ___ 

Use of Reference Materials '---------
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19. Participation in non-academic activities: 
Yes No 0 

Sports 

Extracurricular 

Elected Student Office 

20. Subject's Program of Study: 

Bus. Sp.Ed. _____ Acad. _____ General _____ Other _____ Voc._____ _____ 0 

21. Number of Absences over Past 3 years: 

22. Teacher or Cc.lunselor Comments for Most Recent Three Years ~ 

22a Most Recent Year: Positive ___ '_ Neutral _____ Negative ____ _ 

22b 2nd Most Recent Year: Positive ____ Neutral ____ Negative __ __ 

22c 3rd Most Re~ent Year: Positive ____ Neutral ____ Negative __ __ 

23. Age at which subject received first suspension:, _____ ' ___ _ 

24. Has Subject ever been institutionalized: Yea ____ No ____ _ 

24a. If yes: Psychiatric ____ _ 

criulinal 
Other 

25. Subject's General Physical (including dental) Health: 

_________ has had probleml:!. 

___________ has not had problems 

(Do not include in your judgment history of chicken pox, 
measles, and other normal childhood illnesses, nor include 

o d loOn an accident unless permanent or chronic injuries sustalone 
damage resulted). 

I 
,J 

"j l3A 
'{ 

J 

26. Academic Progress: 3 retentions_ 2 retentions _____ 

I ' 
I Subject ID 

, School
o 
___________ _ 

1 

1 retention_ normal progress _____ accelerated _____ 

county ________ __ 

Grade _________ _ 

127 • Expulsion (s): Yes_ No_ 

128• Suspension(s): Yes_ No __ 
I 
f 29. Number of Suspensions over past two years: ______ 

l 30. Total number of days Suspended in last two years: 1 ________ __ 
I 31. Nature of Disruptive Behavior: 

! 
,1 
.! 

I 
1 

! 
tl II 
I 
! 
1 

I 
! 

;j 

1 
I 
I 
I 

Physical Violence Against a Person 
(frequency ove·r last 2 years) 

Physical Violence Towards a Physical 
Object (vandalism) 

Verbal Abuse to a Student 

Verbal Abuse to a Staff Member 
(insubordination) 

Violation of School Rules 

P~ssession of Weapons 

Truancy, Skipping 

Smoking 

Drugs 

Clothing 

Health 

Academic Problems 

*Disobedience (see def~nition) 

Tardiness 

,Disobedience is to mean a refusal on the pa~t of a student to follow 

rr duly given charge by a faculty, administrator or staff member of It ' rle 
school syst.em,e.g., refusal to sit or discontinue activities 

II 
,W' 

i 
I • 
i I 
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I th talking when expected on a bus, refusal to bring gym c 0 es, 

to stop, general interruption of the learning activ:i.ty,~tc ••• 

32. Other Disciplinary activities OVer Past 2 Years: 

frequency of 

After Hour Detention 

work Task 

Loss of Privileges 

Parent Conferences 

Probationary Suspension 

In School Suspension 

I ."'.-.-,----~-=----- ..... ---"~=-=,, ~~--=~'<;l 
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GOVERNOR'S TASK FORCE ON DISRUPTIVE YOUTH 

A PROSPECTUS FOR PHASE II 

The Governor's Council on Criminal Justice contracted with 

Dr. Stephen Rollin, Assistant Professor of Education, Counseling 

Department, Florida State University to conduct a study of the 

problems associated with disruptive youth. This study had as 

its objectives: 

To review, survey, and analyze the problems at­

tributed to disruptive students in Florida public schools, 

and to make recommendations to the Governor to improve 

the treatment of such students as a measure of con-

~tructive discipline and to prevent or divert potential 

delinquent behavior. 

To accomplish this, Dr. Rollin and his staff designed a 

survey which was utilized in 10 counties within the state. 

- These counties were selected on the basis of their geographical 

locations North, South, Central and on the general assessment 

of their demographic status, rural urban, suburbiUl. The in­

B~ent sought information (appendL~) related to all types of 

, Bchool 

t intent 

suspensions and disruptive behaviors. In essence, the 

of the survey was to establish: 

(a) The characteristics of the disruptive behavior 

(b) The characteristics of disciplinary action -I 

1 
(c) The characteristics of the disruptiVe stUdent 

I 
1 
) 

, 
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I 
f; 
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in reviewing a school's environment as a preventiv~ 

measure for possibl~ disruptions. 

3) A survey of faculty/administrators who can be id­

entified ae either the type of teacher/administrator 

4) 

who inhibits or encourages disruptive behavior. The 

identificaticn of disruptive inhibitors/encouragors 

characteristics would aid in the development of ~­

portable training models to deal with disruptive students. 

The Dev~lopment of 2 Training Models: 

a) The development of Model I would b~ an attempt to 
I 

put together a series of exportable materials, 

which would train teachers and administrators in 

school and classroom management. 

b) The development of Model II would be an attempt 

to put together a series of exportable materials, 

instructions and aids which ~ould be used in 

directly working with disruptive and pre-disruptive 

stUdents. 

5) Make recommendations to the Governor concerning possible 

legislative programs. 

This project, under Phas~ II, would sponsor three seminars 

on disruptive} students and attending problems. Each seminar would 

be given three times at different centralized locations and dates. 

Por example, seminar I might be given on November 12, 19, and 

December 3 in Tallahassee. Orlando, and Miami. By minimizing 

travel and providing al'i::e:rllUlte dates, we wl.luld hope to maximize 

,1 
r 
I 

, 
, ~ 

'j 

~ 
" 

,\ 
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Addition~lly, the phase one study hoped to gather data 

which could possibly be used to determine which characteristics 

of the disruptive student might become a means for predicting 

whether or not a student might have a greater potent,ial for 

being disruptive or not. 

This study was commissioned to begin on/about July 1, 1973 

and terminate no later than September 20, 1973. Approximately 

$45,000.00 in FY-1973 LEAA, Part B "planning funds- were utilized 

to fund this project. 

Although this origit':",l (Phase I) project is only just 

past the midway point towards completion, it is already obvioUQ 

that a Phase II continuation to Phase I would be desirous. 

Phase II would have as its objectives: 

1) The continued survey and data analysis of Phase I 

expanded to include more of the state1s school sy@­

terns. Only 10 ":If 67 counties were covered in Phase I. 

The emphasis in this survey would be to interview 

stUdents who have been designated as disruptive and 

the analysis of the data to search out those factors, 

from a student's point of view, that contributed 

to his disruptive behavior. 

2) A survey and ~nalysis of a s~lected number of 

individual schools relative to the educational­

affective environment of the school. The project 

would hope to establish a means by which any sanool 

can be measured. Such an accomplishment would aid 

1 

I 
\ 
! 
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3) 

4) 

5) 
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in reviewing a school's environment as a preventive 

measure for po~sible disruption~. 

A survey of faculty/administrators who can be id-

entified as either Cbe type of teacher/administrator 

who inhibits or encourages disruptive behavior. The 

identification of disruptive inhibitors/encouragors 

characteristics would aid in the development of ex-

portable training models to deal with disruptive students. 

The Development of 2 Training Models: 

a) The development of Model I would be an attempt to , 
put tog~ther a .series of exportable materials, 

which ~~Juld train teachers and administrators in 

school and classroom management. 

The development of Model II would be an attempt 

to put together a series of exportable materials, 

instructions and aids which would be used in 

directly working with disruptive and pre-disruptive 

students. 

Make recommendations to the Governor concerning possible 

legisiative programs. 

1 
I This project, under Phase II, would sponsor three seminars 

! on disruptive atuden'i:s and attending problems. Each seminar would 

,I , 
( 

I 
I 

! 
1 

I 
! 

:1 
! 

I 

be given three times at different centralized locations and dates. 

For example, Seminar I might be given on November 12, i!1J, and 

December 3 in Tallahassee, Orlando, and Miami. By minimizing 

travel and providing altermate dates, we wO\Jld hope to maximize 

I 
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attendance. The aeminaX's co~ld range frc!!l1 problema of dis­

ruptive students to race relationatrainill~ and human relatione 

and organizational development in pu..l)lic 8cT.J.'oola. 

If Phase II is approved, ",he projec~ may w'iah to postpone 

the publication of the report sche<}ule(l for Phase I until ad­

ditional d~~a is gathered and ~~a1yzed. Xn place of the Phase 

I report, the project would issue an interim progress report. 

SUMMARY OF RESPONSES BY STATE 

TO CORRESPONDENCE FROM THE FLORIDA 

GOVERNOR'S TASK FORCE ON DISRUPTIVE YOUTH 

i 
} 



SUMMARY OF RESPONSES BY STA'rE 

TO CORRESPONDENCE FROM THE FLORIDA 

GOVERNOR'S TASK FORCE ON DISRUPTrvE YOUTH 

I. INTRODUCTION 

On July 17, 1973, a letter (see attached) was mailed 

out to all State Departments of Education by the Governor's 

Task Force. A~ of a cut-off date of September 11, 1973, forty 

responses had been received. In order to provide a concise 

picture of how other states are dealing with disruption, 

return correspondence is organized according to: relevant 

comments made on the subject: any refe~rals to other sources: 

special programs in the area of disJ:uption: and the names and 

addresses of respondents. In aome cases, cross-references 

are made to material~ listed in the annotated bibliography. 

For the most part, responses came directly from the 

State Departments of Education. However, when referrals 

were listed, follow-up letters were sent. Some individual 

school districts :t'esponded with program descriptions. Several 

of these descriptions came in the form of detailed handbooks. 

These are summarized by program, title, and description. 

Sufficiently brief mal':.erials are included in the appendix. 

I 
~ 

I 
! 
I 
1 

I 
A 

616 SOUTH DUVAL STREET • TALLAHASSEE, FLORIDA 32301 

Phone: 224 - 2278 • 224 - 2358 

July 17, 1973 

Superintendent 

Dear Superintendent __________ _ 
!i 

;.\. We are presently involved in researching programs exist.ing 
i in the United States dealing with disruptive students and would 

;1 apprE~ciate your cooperation. We are interested in knowing what 
I ,I 
i 

1 
j 

I 
j 
J ., 
I 
! 

I 
I 

./ 

! 

i 
i , 
I 
j 

1'1 I ' 
II 
"f 
! 

programs are currently in use in your state and receiving what­
ever information you could provide about each program. Your 
help will benefit us greatly and we, in tut.'.n, are willtng to 
help you in whatever way we can. 

Sincerely, 

Stephen A. Rollin, 
Director 

r Stephen A. Rollin, Director • Dr. Ru.sell C. Kraus, A'sst. Director • Mr. Eugene Sutton, A'sst. Director 

·1 
lit.'· ... 
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II. RESPONSES BY STATE 

ALABAMA: 

ALASKA: 

ARIZONA: 

ARKANSAS: 

Referral 

to: 

Respondent: 

Referral 

to: 

comments: 

Respondent: 

Robert A. Boone - Di~ector Continuous 
Learning Center 
Mobile , Alabama 

Youth Aid Program 
Montgomery Police Department 
Montgomery, Alabama 

LeRoy Brown 
State Superintendent of Education 

Department of Education 
Montgomery, Alabama 36104 

Educational Directory 
Staff Services Department 
Department of Education 

Phoenix, Arizona 85007 

The Educational Direct.ory is available 

for a handling fee of $2.00. !t lists 
the addresses, te~ephone numbers, ad­
ministrative staff, and the average 
daily attendance of all schools in the 
State 

William R. Raymond, Director 
Planning and Evaluati.on 

Departmen.t of Education 
1535 W. Jefferson 
Phoenix, Arizona 85007 

CALIFORNIA: . Comments: 

(See Annotated 
Bibliography, pages 

nA, lOlA). 

Respondent: 

COLORADO: Referral to: 
(See Annotated 
Bibliography, page 

69A) • 
Respondent: 

School District 
27J: Program 

Title: 

program 

Description: 

Respondent: 

20A 

A Task Force on Conflict in the Schools 
was appointed some eight months ago. A 
report with recommendations to the State 
Board of Education, Fall, 1973. Imple­
mentation of the report is planned for 
the coming school year. 

Walter Coultas 
Chief Deputy Superintendent 
Department of Education 
721 Capitol Mall 
Sacramento, California 95814 

Colorado schooJ, districts that have 
developed programs dealing with dis­
ruptive students (see Appendix A). 

Richard Frost 
Consultant, ESEA Title III 
Development and Demonstration Services 

Vocational Work-Study Program - An 
Alternative High School program 

"An individualized learning environment 
is offered for the high school age student 
(male and female) who is not functioning 

in the conventional program. Cadi dates 
might include students who are not achiev­
ing up to their full potential and who 

find it very difficult to conform to the 
usual school requirements and rules." 

Superintendent of Schools 



Jefferson 
County 
Public Schools: 

School District 27J 

Program Title: Metro Youth Center 

2lA 

I 
I 
1 

I Program 
Description: 1 A cooperative program with other districts 1 II 

for secondary aged youth who have trouble I 

Colorado 
Spd.ngs 

in conventional classrooms 

Progrrun Title: occupational Center 

Program 
Description: 

Respondent: 

An area vocational high school, whose 
campus is shared with the local community 
college. 

Dwight W. Cool 
Director ~rogram Auditing 
Jefferson county Public Schools 
809 Quail Street 
Lakewood, Colorado 80215 

Public Schools: Program Title: Educational opportunity Program 

Program 
Descriptions "The Educational Opportunity Program is 

an alternative learning center designed for 
students th~t cannot or will not function 
in the traditicl~al comprehensive high 
school. The prpgram is C!haracterized by, 
student assurnp~ion of ~esponsibility for 
the learning ,p'i:oceSfj r emphasis on estab-

lishing student centered goalsr flexible 

1 

! 
j 
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'II I 

I 
j 
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I 
I 

I 
I 
I 
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.I 

M,esa county 
Valley School 
District 51: 

CONNECTICUT: 

Respondent: 

Program 
Title: 

program 

Description: 

Respondent: 

22A 

rates of progressr and individualized 
instruction." 

Dick Robinson, Director 
Educational Opportunity program 
730 Walnut Street 
Colorado Springs, Colorado 80905 

Project R-5 "An Occupational Work Ex­
perience Program for Disadvantaged 
Secondary Youth, School· Drop-outs, and 
Potential Drop-outs." 

Major emphasis on experience oriented 
and job related programsr individualization 
and flexibility of curriculumr students 
progress at their own pace with ccnsiderable 
responsibility for self-initiated learn­
ing~ One-half day is spent in class and 
one-half day on the job. Under separate 
building administration, there is less 
regimentation with fewer restrictions than 
the traditional high school. 

Anton E. Christoi~, Ed.D. 
Director of Secondary Education 
Mesa County Valley School District No.5l 
Administrative Service Center 
2115 Grand Avenue 
Grand Junction, Colorado 81501 

l 
l' 
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DELAWARE: 

DISTRICT OF 
COLUMBIA: 

Comments: 

Respondent: 

Comments: 

(See Annotated 
Bibliography, pages 
85A,100A, and 106A). 

Respondent. 

FLORIDA: comments: 

OEORGIA: Comrnents: 

23A 

A task force has been organized to 
"study and make recommendations relative [ 
to student.s with speciaf behavioral prob·· ' . 
lems, disruptive students and alternative ! 
education opportunities." (Attempting to j 
complete this study by the end of the '73,\ I 
'74 school year.) 11 

Randall L. Broyles l .. I!!,·.' Assistant state Superintendent [ 
Departw.ent of Public Instruction 
Dover, Delaware 19901 

M Efforts are toward "mainstreaming" r \ l~ 
Whenev~ir possible, assistance is provided' I 

to 10c1:>1 units tn the form of P~hool. ·1 
Board Teacher Program (s~e:"1-~ iix B). 1 
In severe ~aaes older, Jun~or and Senior ! 
High students attend a special school for ! 
behaviorally problemed children, ~ ! 
Crisis Intervflntion Center (See Appendix ell! 

Dr. Doris A. Woodson 
Public Schools of the District of columbia 

Magruder Administration No. 5 
1619 M street, N.W. 
Washington, D.C. 

. Respondent. " 

HAWAII: Comments: 

Respondent: 

ILLINOIS: Comments: 
(see Annotated 
Bibliography, pages 
8lA, 99A). 

Respondent: 

no letter was sent to the Plorida 

Superintendent of Education 

Local boards have complete discretion in 
student conduct, attendance and expulsion 
(No State Board of EducatiDn policies in 

this area). 

I KANSAS: Comments: 
(See Annotated 

I Bibliography, pages 
76A,90A, and 104A). 

t 

I 
t 
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J.N. Edwards 
Assistant State superintendent of Schools 
State Office Building 
Atlanta, Georgia 30334 

Hawaii's state programs directed toward 
reduction of alienation are coordinated 
under the comprehensive School Alienation 
Program (CSAP) (Enclosed publication 
titled Compendium of Compensatory Act­
ivities which explains state efforts in 
the area of disruption). 

Shiro Amioka 
Superintendent 
Department of Education 
P.O. Box 2360 
Honolulu, Hawaii 96804 

j 

The office of the State Superintendent at-
tempts to keep students, faculty, and ad­
ministrators informed of legal and con­
stitutional rights and responsibilities 
of students and school officials. It is 
hope4 that disruption will be avoided in 
this way. 

Michael J. Bakalis 
Superintendent of Public Instruction 
Springfield, Illinois 62706 

Every school district is required to work 
out policies governing conduct procedures. 
It is the right of the Kansas State Board 
of Education to require such policies. This 
was just upheld by the supreme Court in 
June. (See Appendix E). 

L 



Respondent: 

KENTUCKY: 

LQUISANA: 

MAINE: Comments: 

Respondent: 

MARYLAND: Comments: 

Respondent: 

2SA 

Marion Sorrell 
Secratary to the commissiqner 
Kansas state Department of Education 
Kansas state Education Building 
120 East 10th Street 
Topeka, Kansas 66612 

The percentage of disruptive students in 
schools in Maine is small. School Commit­
tees have the right to "expel an::{ ob­
stinately disobedient and disorderly 
scholar, after a proper investigatiDn ot 
his behavior, if found necessary for the 
peace and usefulness of the scho~11 and~ 
restore him on satisfacto.ry evidence of 
his repentance and amendment." 

Joseph J. Devitt 
Assistant to the Commissioner 
Department of Education~l and cultural 

Services 
Augusta, Maine 04330 

Sending information at a later date 

Velma S. Jones 
Specialist in Guidance 
Maryland State Department of Education 

P.O. Box 8717 
Friendship International Airport 
Baltimore., Maryland 21240 

I 
I 
1 
1 

I 
I 
I 

MASSACHUSE'l'TS: Comments: 

Respondent: 

Boston: Comments: 

26A 

There is no standard method of dealing 
with this problem. Every town is a separate 
entity. However, Massachusetts General 
Laws Relating to Education are clear re­
garding student rights. (See Appendix F). 
In a recent cour': case in Harwich Massa­
chusetts, the judge ruled, "that the school 
had a definite obligation to all of its 
students and that a disruptive youth need 
not be kept in school." 

Martin Martinian, Senior supervisor 
Bureau of Student Services 
The commonwealth of Massachusetts 
Department of Education 
182 Tremont Street 
Boston, Massachusetts 02111 

Boston recently completed a study of dis­
ruptive students. In brief, a sub-commit­
tee, after conferring with those involved 
and affected by the proble~ on a day-to 
day basis, made the following recommend­
ations: 
A. Each School faced with the problem of 

disruptive stUdents should: 
1. Develop, distribute and explain to 

teachers and parents a clear-cut code 
of conduct for the school 

2. Keep a detailed log of a stUdent's 
"disruptive" behavior. 

3. Identify and prevent, as early as pos­
sible, behavior which is classified as 
disruptive. 

4. Develop programs which recognize the 
individual needs and abilities of stud­
ents as a means of problem prevention. 
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Boston (cont'd.) 

l-lICHIGAN: 
(See Annot",.""d 
page l03A). 
MINNESOTA: 

Respondent: 

Bibliography, 

Program 

Title: 

27A 

5. Establish a Case Concerence Team 
made up of parents, adn!inistrators, 

teachers, counselors and others with 1 
the expertise needed to evaluate I 
problem students. " f 

6. Delineate clearly the role of each per- I 
son serving on the Case Conference Team, ; f 

7. Cooperate in every way possible to p~o~1 
vide for the implementation of those '[~,tli 
programs recommended by the Case Con- ; 
ference Team including: ,~ 

[",l,ll a. the establishment of an "Adjustment" I' 

! 
or "Crisis Room" 

b. the establishment of a "Second 
Chance" or NOpportunt_ty Class" 

c. the establishment of alt~;~native 
educational programs including the 

I 
I 

expansion of Flexi'j:ll.e Campus and the ,i 

development of a decentralized work­

study program 
d. the establishment of a Department of 

Alt.ernati'lTe Education Programs 
B. Every effo~t should be made to solve a 

problem by making effective use of school' 

department and community resources be-
fore considerati'on is given to transfe!: 

or expUlsion. 

William J. Leary 

Superintendent of Boston Public schools 

Minnesota Youth Advocate Program 

I 
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MISSISSIPPI: 

Program 
Description: 

Respondent: 

Comments: 

Respondent: 

28A 

A youth advocate is a specially trained 
teacher, social worker, or counselor whose 
role in the school is to aid delinquent 
youth in the transition from correctional 

institution to public schools. Each ad­
vocate is assigned to a "home-base" school 

and functions as a full-time member of 
that staff. Role activities of the advo­
cates include visiting the delinquent youth 
in the institution, encouraging youth to 

include school attendance as part of his/ 
her post rel~ase plans, coordinating the 
academic plann" J for the youth, offering 
counseling and emotional support7 aiding 
the returnee in his/her dealings with 
adults and soci2l,1 agen,cies, and helping 

the returnee find educctional and voca­
tional opport\~;)ities. 

The Advocacy Corps is supported from funds 
administered by the State Department of 
Education and the Governor's Commission 

on Crime Prevehtion and Con~rol. 

Mr. Charles MacDonald, Director 
Youth ,Advocate Program 

Division of Planning and Development 
State Department of Education 

Capitol Square Building 
st. Paul, Minnesota 55101 

"This office is not aware of any pro­
gram in Mississippi dealing with dis­
ruptive st~dents." 

Wallace W. Merrill, Assistant Director 
Division of Instruction 

i~ ,h 



MISSOURI: comments: 

Referrals: 

Respondent: 

29A 

Department of Education 
p.O. Box 771 

Jackson, Mississippi 39205 

Three school districts have programs deal­
ing with disruptive students. Considerable 
emphasis is placed upon the reh~~bilitation 
of these students by segregating them in 
separate attendance centers with teachers 
who have been especially trained to deal 
with this type of student. 

Dr. Robert C. Shaw 
Superintendent of Schools 
Columbia Public Schools 
1002 Range Line 
Columbia, Missouri 65201 

Dr. Clyde C. Miller 
Superintendent of Schools 
st. Loui~ City Public Schools 
911 Locust Street 
St. Louis, Missouri 63101 

Dr. Robert Medcalf 
Superintendent of Schools 
Kansas City Public Schools 
1211 McGee Street 
Kansas City, Missouri 64106 

Kent G. Barber, ~irector 
School Laws 

State Department of Education 
Division of Publi~ Schools 
Jefferson Building' 
P.O. Bo," 480 

Jefferson City, Missouri 65101 

MONTANA: Comments: 

Respondent: 

NEBRASKA: Comments: 

Referrals: 

Respondent: 

NEVADA: comments; 
(See Annotated 
Bibliography, page 99A). 

30A 

No special programs in the state dealing 
with disruptive stUdents or research con­
earning such activities 

Ralph G. Hay 
Execut:i,'!e Assistant 
State of Montana 
Public Instruction 
Helena, Montana 59601 

Two programs in the state dealing with 
disruption 

Dr. Eldon H~skett 
Director of Studant Services 
Lincoln Public Schools 
720 South 22 Street 
Lincoln, Nebraska 

Dr. Rene A. Hlavac 
Assist~t Su~rintendent 

Pupil Personnel Services 
Omaha Public Schools 
3819 Jones Street 
Omaha, Nebraska 

Ms. Beverly J. Demarest 
Secretary to Cecil E. Stanley 
Commissioner of Ed~cation 
233 South h,lth Str~et 
Lincoln, Nebraska 68505 

A Nevada State Department of Education 
Committee of Student Unll'."ent pt;~lished 
-An&tomy on Dis.ent.~ The purpose was 
di8semination to schools to help them cope 
with disruptive student acti"ities. The 

" '~ 



Respondent: 

NEW HAMPSHIRE: 

NEW JERSEY: comments: 
(See Annotated 
Bibliography, page 104A). 

Respondent: 

NEW MEXICO: Conunents: 

Respondent: 

3lA 

major issues addressed in this publication 
are: 
Causes of unre,st in Nevada schools 
Indicators of Potential Student unrest 
Strategies to avoid student unreat 
Pre-emergency planning and emergency 
procedures 

James H. Menath 
Director, Support Services 
Department of Education 
Carson City Nevada 89701 

requests a "more precise- definitilon 
of disruptive youth 

Susan Kinsey 
Administrative Assistant 
Division of Curriculum and Instruction 
Department of Education 
225 west State street 
P.O. Box 2019 
Trenton, New Jersey 08625 

Not aware of special programs. state 
Board of Education has adopted Rights 
and Responsibilities of Public Schools. 
(Document was enclosed in correspondence). 

Frank Ready, Director 
Elementary and Secondary Education 
state of New Mexico 
Department of Education 
Education Building 
santa Fe, New Mexico 87!;Ol 

32A 

NEW YORK: 
(See Annotated Bibliography, pages 74A,80A.90A,91A,95A,10lA,1~5A). 

NORTH 

CAROLINA: Comments: 

Respondent: 

New Hanover 
county Schools:Co~~ents: 

Completed a study two years ago on 
disruptive students and stUdent unrest. 
From this study a handbook was developed 
to be used as a guide in a state-wide 
effort to deal with the problem. The most 
outstanding programs are in New Hanover 
County Schools and Greensboro City Schools. 

Dudley E. Flood 
Assistant Superintendent of Public 
Instruction 
State of North CaroH.na 
Raleigh, North carolina 27602 

Several projects have been undertaken in 
New Hanover County which appear to be ef­
fective in resolving potentially disrup­
tive situations. Chief among these are: 
1. Special Guidance Work with Suspended 

Students: every sl1spended student is 
counseled before he returns to school. 
In addition, a "school-away-from-school" 
is provided in appropriate cases. 

2. Night High School: A night high school 
serves each senior high school campus. 
This progr~~ seems very helpful in re­
solving the frustrations of students 
who for one of many reasons need to 
attend school during the evening hours. 

3. Policies, Rules ~~d Procedures Relative 
to student conduct are delineated in a 
uniform handbook posted in every county 

school 

4. Law enforcement agents have been utilized 
on several campuses. 



Respondent: 

Greensboro 
city Schools: COI!D1Ients: 

Program 
Description: 

33A 

II 
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j 

Heyward C. Bellamy 
Superintendent 
New Hanover County Schools 
Wilmington, North Carolina 

,I 

Approach to working with students is 
;,: 

"through active participation and involve- > 

ment in matters that affect them." 

In anticipation of student adjustments I resulting from desegregation, a special 
program was created. The position of j 

Director of Student Affiars was established, I 

j One additional principal at the four sen­
ior high schools was given primary re­
spo~ibility in the area of student af-
fairs. 

I 
1 , 

The Assistant ,Principal for student Affairs 'II 

has the responsibility for "coordinating & 
t developing those aspects of local school 

administration which are primarily related 
to student activities and business af-
fairs." 

The major responsibilities of the pirector 
of Student Affairs is to work primarily 
with students, teachers, and administrators 
to establish programs which promote better 
underst~ding, especially among different 
ethnic groups 

Student Affairs Committees composed of 

i 
';1 , 
'{ 

! 
1 
j 

I 

I 
J 
I 
! 

junior and senior high students, teachers &1 
principals were organized prior to 1971-72. >1 

I 
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Respondent: 

NORTH DAKOTA: Comments: 

(See Annotated 
Bibliography, page 
79A) • 

Referrals: 
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Their task was to formulate new guide­
lines for student activities. The estab~ 
lishment of student committees with bi­
racial representation was encouraged in 
each secondary school. Two Safety Coun­
selors (one Black and one White) were 
employed at the senior high level in an 
attempt to prevent confrontations with 
outsiders and provide overall school 
supervision. 

Greensboro Public Schools have been 
relatively free of any major disruption 
for the past two years. 

Melvin C. Swann, Jr. 
Director of Student Affairs 
Greensboro Public schools 
Drawer V 
Greensboro, N.C. 27402 

North Dakota does not have an overall 
general problem in this area to warrant 
developing state stUdent codes or policies. 
Statutes indicate that in specific dis­
ciplinary situations school boards and/or 
teachers may suspend or expel. 

Mr. Ed Raymond, Principal 
Sou'tb High School 
Fargo, N.D. 5g102 

Mr. Leonard E. Anderson, Principal 
Minot High School 
Minot, N.D. 58701 

'W""''Il! 
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Grand .t~orks 
Public Schools:Comments: 

OHIO: 
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Mr. Everett C. Knudsvig, Principal 
Red River High School 
Grand Forks, N.D. 58201 

Mr. Delvin Easton, Principal 
Williston High School 
Williston, N.D. 58801 

Richard K. Klein 
Assistant Superintendent 
Department of ~iblic Instruction 
Bismarck, North Dakota 58501 

I 

I 'J program I Description: 

j 

I 
'I 

~here are three different learning n 
patterns for students to gain high school II 
diplomas: a Vocational Core Program, 
strpctured clas.ses, and flexibly scheduled 
classes that meet in large and small 
groups with a great deal of independent 
study. 

Sophomore conferences, including the par-
ents are held on ai;'! individual basis dur­
ing the course of the summer prior to en­
trance to Red River High School. At this 
time, the students' records and their fu­
ture plans are discussed, as well as any 
difficulties that he has experienced in 
prior schooling. 

, 
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(See Annotated Bibliography,pages 70A,83A). 
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OKLAHOMA: Program 
(See Annotated Title: 
Bibliography, 
pages 87A,94A-95A). 

"Commun:i.ty Services Coordination in 
Elementary Schools" 

I 
f 
I 
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"The purpose of this program Whi(!h has 
been going on for three years (1970-72) 
was to provide for the development of a 
process for maximizing the delivery of 
community services to meet the needs of 
problem-ridden children in the el:ementary 
schools with a view to reducing their 
potential for becoming delinquent. It 
was envisioned that such a program of 
services would be incorporated in a 
comprehensive statewide plan for the 
State of Oklahoma currently being de­
veloped under the Juvenile Delinquency 
prevention and Control Act of 1968. 

The objectives of the program were to: 
l)increase sensitivity, awareness, and 

skills of teachers of elementary school 
children in the detection and proper 
referral of children whose problems 
require special attention. 

2)Provide consultation and support co 
elementary school teachers in working 
wfrh problem-ridden children during the 
early years of their school participa­

tion. 
3)Provide a referral resource with the 

time and capability for identifying 
problems of children exhibiting behav­
ioral difficulties in their early school 

years 
4)provide a resource for coordinating and 

developing community services, bringing 
them to bear on problems affecting the 
academic and social growth of children 
during their early school years. 
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Th~ community Services project is a 
delinquency prevention program focused 
on children in the primary grades. Three 
state agencies--the Gtate Department of 

Education, the State pepartment of Mental 
Health, and the State Department of In­
stitutions, social, and Rehabilitative 
Services (DISRS) cooperate in the plan­

ning and implementation of the project. 

A service coordinator, who is an employee 

of the DISRS, was assigned full time to 
each of six schools and serves as a re­
ferral resource for children identified 

by their teachers as having problems af­
fecting their academic or social function­
ing. The service coordinator, acting on 
the recommendation of a service committ~e 
at the school, helps the parents and 

child utilize the services of the ap­
propriate community agency. If no resource 
exists, the service coordinator works 
with existing groups and agencies to 
develop one. 

The program has functioned very well 
fo~: three years. 11 

Dr. f\1aurice \'ialraven 

Administrator Special Education 
State Department of Education 
4545 N. Lincoln, Suite 269 
Oklahoma city, Oklahoma 73105 

Mr. Pat McGuire, Administrator 
Narcotic and Drug Education 
State Department of Education 
4545 N. Lincoln, Suite 255 
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Oklahoma City, Oklahoma 73105 

Mr. Blan Sandlin, Administrator 
Guidance and counselling 

State Department of Education 
State Capitol Building 
Oklahoma city, Oklahoma 73105 

Mr. Grover Bratcher, Administrator 
Innovative Programs Section 
State Department of Education 
state Capitol Building 
Oklahoma city, Oklahoma 73105 

Keith Stone 
Social Studies Specialist 
state Department of Education 
4545 N. Lincoln, Suite 164 

Oklahoma city, Oklahoma 73105 

! I OREGON: 
)1 (See Annotated Bibliography, pages 73A,86A,94A). 

j j PENNSYLVANIA: Comments: In the area of delinquency, the TJep.l,rtment 
I 1 (See Annotated of Education plans to take over. super-

II Bibliography, vision of educational programs in state 
I pages 8lA, 82A, 97AY • 

I 
I 

I! 
I 

II 
t 

I 

institutions for delinquent children be­
ginning July 1, 1974. New state regulations 
will provide state funds amounting to 50% 
of the operational budget for approximately 
15 private delinquent and 75 private, 
neglected institutions. The State Depart-
ment will eVentua,lly provide some super-
vision in these areas. 

Program development is left to the dis-
cretion of individual school districts. 
(See Appendix G for description of 3 ESEA 
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1 

,~ 
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Respondent: 

Comments: 

Referrals: 
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Title III Projects). 

William D. Mader 

Coordinator, Neglected/Delinquent 
Division of Program Planning and 
Development 

Dux'e4u of Planning and Evaluation 
Cgmmonwealth of Pennsylvania 
Box 911 

Harx'isburg, Pennsylvania 17126 

The state Department of Education does 
not have any special program. (See re­
ferrals for those school districts with 
programs). 

Dr. Alton C. Cr~s, Superintendent 
The Center 
Box 2218 

Charleston, South Carolina 29403 

Dr. J. Floyd Hall, Superintendent 
420 N. Pleasantburg Drive 
Greenville, South Carolina 29606 

Dr. Brandon B. Sparkman, Superintendent 
1616 Richland street 
Columbia, South Carolina 29201 

Mr. Jeff B. Savage, Jr., Superintendent 
Drawer 10072 

Rock Hill, South Carolina 29730 t 

I 
f 

Charleston 
county 

Respondent: 
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Calvin R. Burleson, supervisor 
Secondary Education 
Section 
State Department of Education 
Columbia, South Carolina 29201 

public Schools:Program Title: "Communication Network" 

Program 
Description: 

Comments: 

program 
Descriptions: 

Sel1li-structl,lred rap sessions are held 
where students can speak frankly and 
op~nly regarding concerns. Identified 
concerns frequently are categorized and 
called to the attention of local school 
administration. Task forces are appointed 

to deal with them. 

The three programs for disruptive students 
have hnd much success. 

Social Admu!i!tment Class: One class iF, 
located at each junior high (grades 7-S). 
Students are r.eferrEld to the class in 
cases of minor offenses for which they 
are suspended. The purpose of this class 
is to keep students in school who would 
otherwise have been suspended. An attempt 
is made to mal~e the class so unpopular 
that students will not iiI ish to return •• 
The student is totally isolated from the 
rest of the school and c:lenillA all student 
privileges. Supervision of the class is 

the principal's responsibility. A ~. , 
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SOUTH DA~OTA: 

TENNESSEE: 
(See Annc,tated 
Bibliography, 

Comments: 

page 8BA). Respondent: 

Metropolitan 
~iblic Schools:Comments: 
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"Social-Adjustment" teacher is on duty to 
help students with assignments and to be 
responsible for and resp.onsive to the 
students placed in the class. 

Tutorial Class: Students who have been 
Ii; suspended or expelled are referred to this t 

class. Instruction is based on the child's 
level. When the instructor decides that 
~~e student has adjusted and progressed 
satisfactorily, he recommends a return 
to the regular classroom. 

Change of schools: In many cases the 
Juvenile Court requests a change of 
aehoo1s so that students are moved 
away from friends who may influence 
their behavior. 

Only one such program located in 
Metropolitan Davidson Count~'. 

Charles t. Sams, Director 
Administrative Aseistant 
Field Services and Resources 
Department of Education 
Division of Instruction 
135 Cordell Hull Building 
Nashville, Tennessee, 37219 

A program called WContro1 Learning 
Center" was a direc\", outgrcr .. t.h of work 
done by a Task ForcG on Dis!:.ipl:\.ne in 
Metropolitan .Nashvi1le PUblic Schools 

I 
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i TEXAS: 
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Program 
Description: 

Respondent: 

comments: 

----.---------, ~---~------.~ ... ~-~~"'-~~-.. --. ,t'\! 
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The Central Learning Center is a ahort­
term int~rvention project with eMphasis 
on close 1iascn with six cooperating 
schools. The progrmn is designed to 
provide a lsa~.~ situation for stud­
ents while also providing assistance 
regarding attitude and behavior. It 
provides an alternative ed~cationa1 
experience for students who are unable 
to ilucceecl or adjust in the regular 
classroom. Short-ter,m _ Program for short 
term students would include a) adjustment 
counseling, b)diagnosis and pre~cription, 
c), follow-up in heme, school. Long-term: 
Program for l.ong-term stUdents would in­
clude a) adjustment counseling, b) 
dia~osis and prescription, c)basic 
skills assistance, d) satellite program­
ming in work programs, volunteer programs, 
etc. 

James A. Burns, Administrative Assistan,t 
Metr;'opolitan Public Schools 
26Gi Bransford Avenue 
Nashville, T~nnessee ~7204 

During the 1971-72 SChool year, 497 
units for teachers of ~otion~lly dis­
turbed were allocated to school districts 
in Texas. 8,181 pupils were served in 
school room, hospital, community center 
and homebound programs for the emotionally 
disturbed. 

Ii,; 
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UTAH: Conunents: 

Respondent: 

VERMONTi 

VIRGINIA: Conunents: 
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Respondent: 

~7ASHINGTON : Conunents: 
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Roland H. Ludtke, Director 
Division of Special Education 
Administration 
Texas Education Agency 
201 East Eleventh Street 
Austin, Texas 78701 

The utah Education Association recently 

initiated and conduct~d a conference on 
disruptive behavior of students. UEA will 
send follow-up materials. 

Walter D. Talbot, State Superintendent 
of Public Instruction 
Utah State Board of Education 

1400 University Club Buildi~g 
136 E. South Temple Street 

1 
'1 

1 
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1 i WEST 
! VIRGINIA: 
§ 

Salt Lake City, Utah 84111 I 
f 

,! 
! 

A Juvenile Delinquency Task, Force composed '\ 
of representatives fr.om several state ' 
agencies was constituted to study this 
problem. (See Appendix H for "Action 
Projects Designed to Combat Juvenile 
Delinquency" .) 

Robert B. Jewell 

Supervisor of Junior High Schools 
State Board of Education 
Richmond, Virginia 232'16 

I 
I 
l WISCONSIN: 
! (See Annotated 

.1 WYOMING: 
:1 

The sta.te Board of Education regulations, J 
" have the force and effect of law, and :,'11 

local programs touching the usual problems 

of disci~line, suspension and expulsion 1 
,1 

:\ 
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Referrals: 

Respondent: 
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must be in conformity with the state's 

:t'~gula tions • If 

Llewellyn O. Griffith, Consultant 

Administrative Services 
Depaxtment of PUblic Instruction 

Old Capitol Building 
Olympia. Washington 98504 

Dr. Kenneth E. Underwood, superintendent 

Kanawha County Schools 

200 Elizabeth Street 
Charleston. W.Va, 25305 

Mr. Paul Rothrock. Superintendent 

Hancock County Schools 
New Cumberland, W. Va. 26047 

Mr. Willis Hertig, Superintendent 

Cabell County Schools 
Huntington, W. Va. 25709 

Robert H. Kidd, Assistant Director of 

Secondary Schools 
Department of Education 
Charleston, West Virginia 25305 

Bibliography, pages 68A,69A,76A,78A). 

Conunents: ~f.yoming has not had to develop formal 
programs in the area of student disruption. 
Current efforts involve maintaining effect­

ive lines of communication between students 
and administrators~ individual cases are 

handled by local districts. 
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Frederick B. Greene 
Administrative Assistant to the 
state Superintendent 
Department of E(iucation 
Cheyenne, Wyomirtg 
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APPENDIX A 

Colorado School Districts with Programs 

I 
I 
.~ 

'f 

I 
for 1 

Disruptive Students I 

Denver School District I 

E1 Paso County School District II 

Arapahoe County School 

District 28J 

Jefferson County 

School District R-1 

Larimer County 

School District R-1 

Weld County School District 6. 

A;iai,lS County 

School District 27J 

Dr. Louis Kishkunas, Superintendent I 
414 - 14th Street 

Denver, Colorado 80202 I 
Mr. Thomas B. Doherty, superintendetrl 
1115 North E1 Paso streetl 
Colorado Springs, Colorado 80903 I 
Dr. Urban J.D. Leavitt, J 
superintendentj 
1085 Peoria Street .,( 

Aurora, Colorado 80010 
I 
t 

Dr. Alton W. cowan, Superintendent ··1 
P.O. Box 15Jl.28 .l! 
Denver, Colorado 80215 .-

I 
)
1 

M~. Don L. Webber, Superintendent ) 

2407 La Porte Avenue I 
Fort Collins, Colorado 80521 't 

Mr. Willi~ Mi tobell. Super intend,)! 
811 - 15th Street i! 
Greeley, Colorado 806311 

k 

Mr. Will Hawkins, Superintendent 
630 South 8th Avenue 
Brighton, Colorado 80601 

East otero County 
school District Rl 

Arapahoe County 
school District 5 

Adams County 
School District 14 

Boulder County 
School District Re2(J) 

Mesa County 
School District 51 

Arapahoe County School 
District 1 

Arapahoe County School 
District 2 

47A 

Mr. Stanton L. Roberts 
Superintendent 
P.O.Box 439 
La Junta, Colorado 81050 

Dr. Richard P. Keoppe 
Superintendent 

4700 South Yosemite street 
Englewood, Colorado 80110 

Dr. Raymond A. McGuire 
Superintendent 
4720 East 69th Avenue 

Commerce City, Colorado 800~2 

Dr. Barnard Ryan 

Superintendent 
p.O. Box 11 
Boulder, Colorado 80302 

Dr. Donald L. Oglesby 
Superintendent 
2115 Grand Avenue 
Grand Junction, Colorado 81501 

Mr •. Dcnald W. Harper 
Superintendent 

4101 South Bannock Street 
Englewood, Colorado 80110 

Mr. Leo F. Davey 
Superintendent 
P.O.Bpx 1198 
Englewood, Colorado 80110 
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APPENDIX B 

District of Columbia School Board Teacher Program 

School Baaed Special Educational Services 

Program Level: II 

Purpose: 

Objectives: 

Target Group 
of Pupils: 

To serve as a school based preventative agent in those 
educational practices which result in children being 
extruded from the mainstream. 

To provide supportive and intervention educational 
assistance to students perceived to have special needs. 

To give on-going consultative service to regular class­
room teachers in programming for children perceived to 
have special needs. 

To eliminate the emphasis on placement according to 
categorical label or etiology of disability. 

To serve as a channel through which pass referrals fo~ 
other Special Education services and other resource 
departments and agencies within and outside of the 
school system: included is the objective of maintaining 
and increasing communication between and among depart­
ments and agencies delivering differential services 
to the individual child with special needs in the con­
text of his regular school placement. 

Any student who meets criteria of the Department of 
special Education according to assessment by Pupil 
Personnel Services. 
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. Any identified exceptional student in the regt!,lar 
class who needs supportive special education services 
because of mild to moderate physical, academic, or 
behavioral diSabilities. 

Any student who because of temporary situational 
conditions in his life exhibits learning and/or be­
havior problems in his regular classroom. 

criteria for Identified students with special learning needs whose 
pupil Services:educational needs cannot be totally met in a regular 

classroom without suppvrtive and intervention service. 

Number of 
pupils 

served: 

Program 
Operation: 

Approximately fifteen hundred students on ~ne elementary 
level an~one thousand students on the secondary level. 

Elementary- students assigned to a regular classro~m 
will receive individualized educational intervention 
from the School Based Special Education member according 
to their particular' needs •. 

Individualized instruction may range from thirty 
minutes a day for help in a specific area to a half­
day service covering a variety of academic and behavior­
al areas. 

At the Secondary level the school b~sed services will 
consist of two specialists, working together as a team 
to provide for prevention, intervention, assessment and 
follow-up of suggested teaching-learning methods and 
materials for regular classroom teachers. 

This team will work closely with the regula~ classroom 
teachers as well as directly with tba stud*}nt;s in 
order to improve the total school milieu. 



PROGRAM 
ADMINISTRATION 

AND 

SUPERVISION: 

FUTURE 
DIRECTION OF 

PROGRAM: 

PROGRAM 

LOCATIONs 

50A 

The Special Education Department will provide ap­
propri.ate on-going staff development experiences for 
its sl'.:aff members and other school personnel. 

To come directly from the Department of special 

Educa~ion working cooper~tively with local school 
personnel. 

The programs, procedures and policies described in 
this report are being implemented for the first time 
on September 25, 1972. 

During the 1972-73 school year assessment of the ef­
ficiency of the school based programs will be on~going. 
On th'El basis of evaluation data gathered during thi'2 
year future directions will. be determined. 

Programs will be placed in every elementary and junior 
high school having a population of children identified 
and perceived at. having' special learning needs in the 
regular classroom. 
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APPENDIX C 

District of Columbia Morse Crisis Intervention Center 

PROGnAM TITLE: Morse Crisis Intervention Center 

PROGRAM LEVEL: VII 

PURPOSE: Morse will provide a temporary intervention program 
for junior high school students who experience dif­
ficulty in the regular classroom environment because 
of behavioral problems and whose teachers are unable 
to provide an appropriate educational program. 

OBJECTIVES: 

TARGET GROUP 
OF PUPILS: 

CRITERIA FOR 

To provide a per semester intervention program for 
boys and girls who exhibit behavioral problems severe 
enough to cause management difficulties in the regular 
school setting. 

To provid~ an individualized program of behavior man­
agement and self-discipline through achievement 
motivation. 

To provide a program of intervention, transition, and 

follow-up for those students enrolled at Morse. 

Identified behaviorally problemed junior high school 
students in the 8th or 9th grade who present management 
difficulties at the local school. 

PUPIL SERVICE: Identification by the Department of Pupil Personnel 
Services in the junior high school. 

School history of aggressive or unacceptable school 

behavior. 
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Evidence that senc'l:1.ng school has exhausted available 
r.eaources at th~ l~~al school level. 

students are recomnendcd by ehe Department of Pupil 
Personnel Services as needing a detailed behavior 
managemEmt. and adjustment environment for a limited 
amount of time. Placement services, Department of 
Special E:duca~cion, J:'eviews assessment information and 
arranges an Qvaluation and placement conference. 
Students accaptable to the program are sent to Morse 
on a semester basis. 

PUPILS SERVED: A maximUlTi of 60 students during any given se.lnester 

PROGRAM 
OPERATION: Morse will offer a per semester intervention program. 

Students will be organized on the group management 
structure. That is, groups will be formed for both 
academic and non-academic activities as reflected in 
achievement, sociometric and other information gathered. 
Individualized behavior modification and guided group 
interaction will form the behavioral change and man­
agemellt program for the students. Since this is es­
sentially a semester school, programmed materials and 
inulvidual achievement motivation plans will be used 
extensively. Specific attention will be given to 
planning for the evaluation and return of students 
to the regular educational envirorunent. 

PROGRAM ADMINISTRATION & 

SUPERVISION: An assistant principal. 

A resource teacher. 

Support from specialty supervisors. 

53A 

FUTURE DIRECTION 
OF THE PROGRAM: It is desirable that local schools dev,elop successful 

behavior management techniques. Therefore, emphasis 

PROGRAM 

LOCA'I'ION: 

PERSONNEl:' 
BREAKDOWN: 

COST OF 
PROGRAM: 

... d.ll be placed on the implementation of a concept II 

teilchers for training teachers. II The staff at Morse 
will work cooperatively with local ochool personnel, 
i.e., teacherEl, principals, counselors to develop 
skills in pupil management at the local school 

Morse School, 430 R Street, N.W. 

Assi,."tant Principal 
Classroom Teachp'rs (9) 

Counselor 
Social Worker 
Administrative Aide 

$172,531. 

, <"e_ "", ..... _~w •••• ==s ; \ ..... , , 



,} 
~p •. 
'] 

! d 

I 

II 

III 

IV 

v 

54A 

APPENDIX D 

State of Iowa 

Department of Public Instruction 

Adult Education Programs Unit 
Grimes state Office Building 

n,~s Moines, Iowa 50319 

DIP£CTORS OF N)08T EDUCATION - AREA SCHOOLS 

Gene Gardner 

William McKeown 

Milt Nolting 

Clarence Martin 

Larry Warford 

Northeast Iowa Area 

Voc-Tech School 

Box 400 

Calmar, Iowa 52132 

North Iowa Area 

Community College 

500 College Drive 

Mason City, Iowa 50401 

Iowa Lake'.s community 
College 

20 South 17th st. 

Esthervil1e,Iowa 51334 

Northwest Iowa Voc. 
School 

Highway 18, West 

Sheldon, !OWili 5120l!. 

Iowa Central Community 

College 

330 Avenue M 

Fort Dodge, Iowa 50501 

319-562-3263 

515-423-1264 

712-362-5771 

712-324-2587 

515-576-7201 

Conrad Dejardin 

VII 

IX Richard Schultz 

George GLenn 

Jim Becker 

Ron Holmes 

X Gay Dahn 

XI Nick Bellizzi 

55A 

Iowa Valley Comm. 515-752-4643 
College Diet. 

22 West Main,Box 536 

Marshalltown,Iowa 50158 

Hawkeye Inst:lLtute of 

Technology 

1501 East orange Rd. 

Box 8015 

~Iaterloo, Iowa 50704 

Eastern Iowa Comm. 

College Dist. 
3546 Brady street 

Davenport, rowa 52806 

Clinton Comm. College 

1000 Lincoln Boulevard 
Clinton, Iowa 52732 

Mu!:.catine Comm. 
College 

152 Colorado Street 
Muscatine, Iowa 52761 

;319-296-2320 

319-323-1828 

319-242-6841 

319-263-8250 

Scott Community College 319-324-3213 

617 Brady street 

Davenport, Iowa 52803 

Kirkwood community 

College 

6301 Kirkwood Blvd. 
P.O. Box 2068 

Cedar Rapids, Iowa 52406 

Des Moines Area Comm. 

College 

2006 Ankeny Blvd. 

Ankeny, Iowa 50021 

319-398-5411 

515-964-0651 

··:;-::.'h·'", 

)} 
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XII Dr. Robert Rice 

XIII James Hamilton 

XIV Leonard Kuhre 

xv Edwin Green 

XVI Lowell Hewitt 

."""'--,-

Western Iowa Tech 

3015 Floyd Blvd. 

56A 

712-239-2622 

Si()ux City, Iowa 51105 

lcwa Western Community 712-328-3831 
College 

2700 College Road 
Council Bluffs, Iowa 51501 

Southwestern Community 515-782-7081 
College 

1501 Townline St. 
P.O.Box 458 
Creston, Iowa 50801 

Indian Hills Community 515-682-8081 
College 

9th and College 
Ottumwa Industrial Airport 
ottumwa, Iowa 52501 

Southeastern Community 31.9-752-2731 
College 

Drawer F, Highway 406 

West Burlington, Iowa 52655 
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APPENDIX E 

Kansas 
A~ticle 15. -- School Conduct Rules 

91-15-1 Rules governing employees' and students' conduct. The 

boards of education of every unified school district and boards of 

control of every area vocational-technical school in Kansas shall 

adopt rules which: (a) govern the conduct of all persons employed 

by or attending such institutions, and (b) provide specific pro-

cedures for their enforcement. 

Each governing body shall submit such rules to its legal 

counsel for review to assure compliance with city ordinances, 

statutory and constitutional requirements. 

After the adoption of such ~les, copies thereof and the 

approval of the board's legal counsel shall be filed with the State. 

Commissioner of Education no later than March 31, 1970: a~d in 

subsequent years any amendments thereof with legal counsel's approval 

shall be filed with said commissioner-immediately after adoption. 

(Authorized by K.S.A. 1968 Supp. 72-7513 (b) and K.S.A. 1968 Supp. 

72-7514: effective October 15, 1969: amended December 22, 1969.) 
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APPENDIX F 

Massachusetts General Laws Relating to Education 

Chapter 76, section 16 states: 

liThe parent, guardian or custodian of a child refused 
admission to or excluded from the public schools shall 
on application be furnished by the school committee 
with a written statement of the reasons therefor, and 
thereafter, if the refusal to admit or exclusion was 
unlawful, such child may recover from the town in 
tort, and may examine any member of the committee or 
any other officer of t..~e town, upon interrogatories. II 

Chapter 76, Section 17 states: 

"A school committee shall not permanently exclude a 
pupil from the public schools for alleged misconduct 
without first giving him and his parent or guardian 
an opportunity to be heard. II 

---- --------~ 
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APPENDIX G 

Penns~vania ESEA Title III Programs 

"ESEA Title III funds have been used to operate three 

projects that might be cll'l.:::mi,fied as • ... orking with disrllptive students. 

Please see the attached sheet for the complete name, address and 

telephone number of the contact persons: 

PROJECT 72012 - l,uzerne County Intermediate Unit 

The Luzerne County YU has conducted several comparison 

curriculum studies and additional work concerning children in 

neglected and delinquent institutions. 

PROJECT 71055 - Philadelphia City School District 

The objective of this project is to provide disruptive 

students in grades 9.10,11 and 12 with an opportunity to search 

out, identify with and develop applicable rational which will help 

him adjust to the mainstream. 

PROJECT 72042 - Chester County Intermediate Uni~ 

The Chester County IU has operated career exploration 

programs for stUdents in low-achievement (potentially disruptive) 

in selected schools in that IU. 

Contact Dr. Raymond Bell, Lehigh University; concerning 

the Social Restoration Program. This program, which is function~~g at 

the Master's Degree level, is training teachers to work in high schools, 

junior high schools and correctional institutions with the so 
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called disruptive student." 

Names and Addresses of Aforementioned Projects: 

PROJECT 72012 - Luzerne County lntermediate Unit 

Mr. Joseph A. Skok 
Project Director 
Luzerne County IU 
368 Tioga Avenue 

Kingston, Pa. 18704 
(717) 824-9824 

PROJECT 71055 - Philadelphia City School District 

Mr. Thomas C. Rosica 
Federal Programs Office 
Philadelphia city SD 
21st Street at Parkway 
Philadelphia, Pa. 19103 
(215) 448-3441 

PROJECT 72042 - Chester County Int:ermediate Unit 

Mr. Barry Sipes 

r~6ject Director 
Chester County IU 

Paul B. Dague Building 
Market & New Streets 
West Chester, Pa. 19380 
(215) 692-2660 
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APPENDIX H 

Virginia 

State Department of Education 

Action Projects Designed to Comhat Juvenile Delinquency 

A. State Department of Education 

PROJECT OR ACTIVITY TITloE 

Drugs and Drug Abus~e 

Virginia High School Drop-OUts 
1969-1970 Grades 8-12 

Shoplifting - Instructional Activities 
For Its Prevention 

B. Local School Division 

SCHOOL DIVISION PROJECT OR ACTIVITY TITLE 

Arlington County 

Campbell County 

Fairfax County 

Prince William County 

Roanoke County 

Alexandria City 

School Probation Counselor Program 

Community Resource Officer 

Disruptive Student Program 

Federal Emergencv Action Act 

Drug Education and Counseling Service 

Youth and the Law 

Work Program 

Junior Deputy 

Police Community Relations Program 

Crimes and Justice in Urban Law 
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SCHOOL DIVISIO~ 

Bristol City 

Falls Church City 

Hampton City 

Martinsville City 

Norfolk City 

Portsmouth City 

Roanoke City 
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PROJECT OR ACTIVITY TITLE 

Drug Education 

Educational Resource Center and 
Resource Teacher Station 

Shoplifting Prevention 

Juv9~ile Offenders Work Force 

St~dent School Board 

Court-School Liaison 

Youth Haven 

1 
\ 

j 

FLORIDA BOARD OF EDUCATION POLICIES 

RELATING TO DISRUPTION 

63A 

Chapter 11 

B-52 through B-52.9 

B - 52-- Safety of students and Teachers 

B-52.6 Chapter 231.07, Laws of Florida provides that any 
person who upbraids, abuses or insults any member of the 
instructional staff on school property or in the presence 
of the pupils at a school activity, or any person not 
otherwise subject to the rules and regulations of the school 
who creates a disturbance on the property or grounds of any 
school, who commits any act that interrupts the orderly 
conduct of a school or any activity thereof shall be guilty 
of a misdemeanor. This section shall not apply to any 
pupil in or subject to the discipline of a school. 

Subject to law and rules and regulations of the state 
board and of the School Board, each pupil enrolled in a 
school shall, during the time he is being transported to or 
from school at public expense, during the time he is at­

tending school, and during the time he is on the school 
premises, be under the control and direction of the prin­
cipal or teacher in charge of the school, and under the 

immediate control and direction of the teacher or other 
member of the instructional staff or of the bus driver to whom 
such responsibility may be assigned by the principal. 
However, the state board or the district School Board may, 

by rules and regulations, subject each pupil to the con-
trol and direction of the principal or teacher in charge 
of the school during the time he is otherwise enroute to 
or from school or is presumed by law to be attending school. 
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• Chapter 232.26, Laws of Florida, provides that, sub-
ject to law and rules and regulations of the state board 
and of the School Board, the principal or teacher in 
charge of a dchool may delegate to any teacher or other 
member of the instructional staff or to any bus driver 
tran~~rting pupils of the school such responsibility for 
thx,\ cOl",trol and direction of the pupils as he may con-
sider desirable. The principal may suspend a pupil for 
willful disobedience, for: open defiance of aut.hority of 
a m~jmer of his staff, for use of profane or obscene 
language, for other serious misconduct, and for repeated 
misconduct of a less serious nature# provided, that each 
such suspension with the re«sons ther(~for shall be' reported 
immediately in writj~g to the parent and to ~~e superintendent, 
and provided, further, that no one suspension shall be for 
more than ten days and that no suspensil':fn shall be made 
a dismissal unless so ordered by the School Board in a 
resolution adopted and spread upon its minutes. He may 
suspend any pupil transported to or from school at the 
public expense from the privilege of riding on a school 
bus for a period of ten days, or until such suspension is 
modified or made a dismissal by the School Board, g1v1ng 
immediate notice in writing to the Superintendent and to 
the parent as provided above. 

Each teacher or other member of the staff of any school 
shall assume such authority for the control of pupils as may 
be assigned to him by the principal and shall keep good or­
der in the classroom and in other places in which he is as­
signed to be in charge of PUP'ils. Corporal punishment shall 
be administered only by the principal of the SChool or a 
person within the school designated by the principal (ex­
ample: dean of boys, dean of girls) or by a teacher in the 
presence of the principal. In no case shall pu.nishment be 
cruel or inhuman. 

B-52.l0 
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Chapter II 
B-S2.l0 through B-S2.2l 

Chapter 232.41, Laws of Florida, provides that the 

school board of each district shall have full power and 
authority to enforce ~~e provisions for carrying out the 

. . s of this law School boards are hereby required prov1s10n • • . 
to enforce the provisions of this law by snapend1ng or, 
if necessary, expelling any pupil in an:T elementary or 

secondary school who refuses or neglects to observe 

these provisions. 

A teacher having a serious problem with a student 
may refer him to the office. The teacher shall provide I 

the office with all necessary information on the student s 
behavioral problem. The responsible school administrator 
shall confer with the student or arrange a conference 
with school specialists and parents to cause student 
behavioral adjustments to occur. If a psychological 
study is necessary, the teacher shall have the results 

available for reference. 

Following such a conference one of several courses 

of action shall be taken: 

The student shall be returned to the class with 
the understanding that he will, correct his behavior. 

Depending upon the seriousnes~ of the infraction, 

the student may be returned to class while his case 
is being referred to an administrator or special services. 

I 
S-S2.1S 

In the event teachers who instruct or work with the 

student recommend suspension or ,expulSion and the admin­
istrator disagrees, the teacher may file a grievance on 

the appropriate form. 

, i./ 
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B-S2.16 ~le principal may notify the police if a student ' , ~s 

extort~ng money or articles, possess narcotics, commits or 
attempts arson, makes a false report of fire or bombs, 
uses or possess alcoholi.c beverages, engages in serious 
theft or vandalism or PO$sess and/or sells fireworks. 
Violations of this nature shall be grounds for suspension 
and/or expulsion. 

B-S2.17 
Teachers may refer a student to the off' f 

B-S2.18 

B-S2.19 

B-S2.20 

B-S2.21 

, - ~ce or pro .• 
fan~ty, obscenity, fighting, gamblit'l.'3', class skips, 
del~berate and open defian~"e of a\ltho"~ "''' , '··~I' inciting others 
to v10lence or disobedienc~, possession of 
literature, 
this nature 

- pornographic 
petty theft or vandalism. Infranctions of 
shall be groullds for suspension and/or 

expulsion. 

~uspension may result from any persistent disobedience 
that t f i ~n er eres w th the well-being of other students or 
th.at prevents the teacher from carrying on normal class 
activities. 

A~ elementary student who physically assaults a 
teacher may be suspended and/or expelled. 

When a secondary principal determines that 
has physically assaulted a teacher, the studellt 
SUspended and/or recommended for expulsion. 

a student 
shall be 

A continuous record of student disciplule cases shall 
be maintained in a place aVailable for staff Use. 

C-63.S 
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Any pupil who violates this rule shall be reported 
by his principal to the Superintendent and shall be subject 
to suspension or expUlsion from the public schools of this 
county. Nothing contained within these regulations shall 
be taken or construed as preventing any pupil from af­
filiating with or participating in the activities of the 
Boy Scouts of America, The Girl Scours, the Order of 
DeMolay, the Children of American Revolution, Child~en of 
the Confederacy, and the Sons of the American Legion. 

Suspension of Bus Privileges 

Pupils who abuse the privilege of riding a school bus may 
be denied thuse privileges, for a pe:dod not to exceed 10 

days, by the principal concerned. Hel is to report such 
suspensions in writing to the parent~, Assistant Superintendent 
for Administration, and Director of Transportation. The 
Superintendent may extend suspension for a period longer 
than 10 days when there is no t'egularly scheduled S<:hool 
Board meeting during~e L,itial 10 day suspension period, 
provided that a recommendation is to be made to the school 
Board for an extended period of suspension. The recommendation 
for an extended period of suspension from riding a school 
bus shall be made at the next ~egularly scheduled meeting 
of the School Board following initial suspension of the 
pupil. The School Board ~ust approve suspensions which 
extend beyond 10 days or beyond the next regularly scheduled 
School Board meeting, which ever is longer. 

·-,'r 



ANNOTATED BIBLIOGRAPHY 

ON 

DISRUPTIVE YOUTH 

Florida Governor's T ,. as", Fo!'~e 

on 

Disruptive Youth 

Introduction 

There is a voluminous amount of reference material available 

in the area of student disruption. The Florida Educational Research 

and Information Center was able to lacate approximately 1600 abstracts 

of. related ~aterials. Of these 1600 abstracts, 50 have been chosen 

for inclusion in this annotated bibliography. These were chosen on 

~e basis of recency of publication, relevancy to the Task Force, 

and representation of the variety of approaches being taken in 

this area. Abstracts are arranged in the fallowing manner: 

I. Prevention, Identification and Assessment (10) 

II. Program Development (25) 

III.Research (5) 

IV. Related Readings (5) 

V. Legal Issues (5) 



6SA 

ANNOTATED BIBLIOGRAPHY ON DISRUPTIVE YOUTH 

(Compiled in cooperation with: 
Florida Educational Research and Information Center). 

I. PREVENTION, IDENTIFICATION AND ASSESSMENT 

Feldhusen, John F.: and others. PREDICTION OF SOCIAL ADJUSTMENT 

OVER AN EIGHT YEAR PERIOD.: CORRELATES AND LONG-RANGE IMPLICATIONS 

OF CLASSROOM AGGRESSION.: PREDICTION OF ACADEM~C ACHIEVEMENT OF 

CHILDREN WHO DISPLAY AGGRESSIVE-DISRUPTIVE CLASSROOM BEHAVIOR. 

Lafayette, Inidana: Purdue University: Eau Claire, Wisconsin: 

Wisconsin State University, February, 1971. 44p. (Ed 017 334) 

These papers focus on early identification, by classroom 

teachers, of children who, without planned intervention, 

are likely to eventually display poor social adjustment, 

low academic achievement, and/or delinquency. The research 

indicates that there are valid predictors of these out-

comes. Classroom teachers of selected elementary grades 

nominated for study, aggressive/disruptive children and 

socially acceptable/productive children. Random samples 

were drawn. Por all the studies, preidcto~s were found 

for later social adjustment: (l)classroom behavior traits, 

(2)arithmetic achievement, (3)response bo a sentence com­

pletion test, (4)a child's parents' marital relationship, 

and (5)maternal discipline. Significant factors were also 

found for academic achievement: (l)teacher ratings of 

social adjustment, (2)I.Q., (3)sex, (4)scores on a behavioral 
I 

1, 
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checklist, (5) parent's education level, and (6) 
prc:'lems 

classroom behavior. 

1 
1 Theodore L.B.: and others. PROJECT EVALUATION 1 THE 
1 Gloeckler, 
i CENTER cheyenne, wyoming: 
"11.

1

,., EDUCATIONAL DIAGNOSTIC AND PLANNING • 
t Fort collins, Colorado: 

Educational Diagnostic and Planning Cen er: 

Behavl.'oral Science Institute, Inc., 1968. 158 p. 
t Rocky Mountain 
} 

1 lED 037 868) 

, 1 diagnostic and planning 
project goals of the educatl.ona 

center were to diagnose academic 
and behavioral difficulties 

in their early stages: to design, implement, and improve 

for students with such difficulties: 
inidvidualized programs 

1 h If classes as a means of 
and to establish smal a way 

gradual reentry to the regular classroom. Further goals 

l."n-Qervl.'ce training, teacher developed methods 
called for -

" of community resources, and 
and materials, coordinatl.on 

, d toward success and education and 
changes in attl.tu es 

citizenship for all. 
Activities relevant to each goal 

procedures to be used in evaluation are 
are stated: 

described. th fourths of t he document consists 
Over ree-

t h of the goals. Technical 
of appendixes relating 0 eac 

reports on the goals ar2 cited. (JD) 

h CHARACTERISTICS OF DISRUPTIVE 
Hegstrom, Warren o. and Leslie L. Hug • 

TECHNICAL RE~ORT NO. 96. Madison, Wisconsin: 
HIGH SCHOOL STUDENTS. 

for cognitive Learning, Wisconsin 
Research and Development Center 

University, 1969, 31p. (ED 035 961) 
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This report contrasts the characteristics of high school 

students with disorderly histories and those without 

such histories. The sample consists of 1,318 eleventh 

graders in eight Wisconsin school systems. The major 

dependent variables are students' reports of heing sent 

from classes for disciplinary reasons and skipping 

school with a gang of kids~ The merits of these in­

dicators are discussed. Questionnaires completed by 

students provided all the data except IQ, which was 

obtained from school records. Disorderliness, or 

rebelliousness, is contrasted with other types of 

student deviance: a taxonomy of such deviance is pre­

sented and discussed. The report concludes by noting 

the implications for school policy and for further 

research of the empirical findings. (author) 

Mussman, M. C. PREVENTl'ON AND REDUCTION OF EMOTIONAL DISORDER IN 

PUPILS, A THEORY AND ITS IMMEDIATE APPLICATION TO PRACTICES IN THE 

COLUMBUS, OHIO PUBLIC SCHOOLS. Columbus, Ohio: columbus Public 

Schools, Division of Special Services, June, 1968. 123 p. (ED 031 014) 

Intended to provide administrators with information 

valuable in planning school invo1vernant with the emo­

tionally disturbed. The text presents suggestions to 

a variety of questions on this subject. Questions on 

the nature and importance of the problem focus on 

emotional disorder, its relationship to behavior and 

achievement, and incidence while questions on theoretical 

I 
j 

1 
~ 

1 
,~ 
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orientations concern the value of theories, adaptation, 

coping, and learning processes. Aspects of prevention 

and reduction considered are the worth of success ex-

periences, the effects of high anxiety punishment, and 

proper placement and remedial teaching. Descriptions 

of critical issues include the influence and number of 

school personnel, the school role in prevention, teacher 

training, educational programming, parent change, special 

c1a.sses and services, school and community responsibility, 

program ev~luation, and remission. Recommendations are 

made for program development. Appendixes include a 

description of project activities, a letter of confirmation, 

reports of field investigations, and advisory committee 

comments. (RJ) 

1 Nelson, C. Michael, "Techniques for Screening Conduct Disturbed 
'1 j Children", EXCEPl'IONAL CHILDREN 37 :501-7, March 1971. (EJ 034 993) 
1 
1 
1 
!j 
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A direct observation technique was used to investigate 

differences between children classified as conduct dis-

turbed or normal on the basis of ratings given by their 

regular classroom teachers. (author) 

i Bp' .. ok, Geor,e, and others, "syndr=es of Disturbed Classro= 

I Behavior: A Behavioral Dia,gnostic System for Elementary Schools", i JOURNAL OF SPECIAL EDUCATION 5: 69-92, February, 1971. (EJ 059 059) 

A The study defined, through statistical syndrome analyses, 

1 total profile cluster types of classroom behavior exhibited 

'I 
~l 
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by nonaal children in grades K-6. Determined was how 

children whose patterns were similar differed in achievement, 

normalcy, and other variables from children exhibiting 

other patterns. {author/KW} 

Van Vleet, Phyllis, Ed. and Robert Brownbr~,dge, Ed. INVESTMENTS IN 

PREVENTION: THE PREVENTION OF LEARNING MID BEHAVIOR PROBLEMS IN 

YOUNG CHILDREN. INTERVENTION REPORT I. South San Francisco, 

California: Pace I. O. Center, 1969. 75 p. (ED 033 415) 

In this paper, the reader can see how the b'~lJinnings of 

organization in one community helped to develop a pro­

gram focusing on young children. The needs of all young 

children can be pivotal in marshalling a community's 

resources towa~d concerted action. The pace 1.0. cen­

ter was set up specifically for early identification 

and intervention designed to reduce the. occurrence of 

disordered behavior among school chi1.cL·'.'ln. All cnildren 

were rated by their teachers on the A-M-L behavior rating 

scale and randomly assigned to an experimental or control 

group. Intervention was begwl as soon as a child was 

identified as a member of the demonstration group. 

The proce~s of intervention is discussed, with respect 

to the school, home, parents, and the spanish speaking 

communities. Teachers' comments and student comments 

are j,ncluded. The research reported herein was funded 

under Title III of the Elementary and Secondary Education 

Act. (author/KJ) 

! .olker. aill M: EARLY 'DE"""CA",ON AND ASSESSME'" :: BEHAVIORALLY 
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,j 
:1 
I 

,1 

il 
'! 
.r 
" 

J 

1 
~1 :r 
II 
,I 

'j 

] 
;j 

t 
)j 

.1 
l 

! 

1 
'I 
j 
! 

j 

J 

j 

J 
'I. 

k 

HANDICAPPED CHILDREN IN THE PRIMARY GRADES. REPORT NO.2. Eugene, 

oregon: Department of Special Educationr Oregon University, 1971. 

67 p. (ED 069 092) 

As part of a larger study investigating intervention 

p~ocedure$ f.or children classified as homogeneous on 

factorially derived dimensions of classroom behavior, 

stUdents in grades 1-3 (N = 1,067) were screened using 

teacher ratings on the Wal~~r Problem Behavior Identi-

fication Checklis~ (WPBIC) for the purpose of developing 

groupings of deviant classroom behavior using behavioral 

assessment procedures and factor analytic techniques. 

Each 8 '8 rati.ngs on the WPBIC were scored on five factors 

and subjectea to profile analysis. Homogeneous groupings 

were established on the five behavioral dimensions: acting 

out, social withdrawal, distractability, disturbed peer 

relationships, and immaturity. Correlations indicated 

that, with the exception of acting-out and distractability, 

there was little overlap among item clusters comprising 

the five factors. SeK difference was significant within 

each of the \:.'ll::ee grade levels: neith'er grade level 

effect nor inter.::ction between grade level and sex was 

significant. Results Buggested that teacher checklist 

ratings of student behavior are a valuable and relatively 

inexpensive method of identifying homogeneous grouping's 

of classroom behavior. (KW) 
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Woody, Robert H. BEHAVIORAL PROBLEM CHILDREN IN THE SCHOOLS: 

RECOGNITION, DIAGNOSIf~, AND BEHAVIORAL MODI>!'ICATION. New York: 

Appleton-Century-Crofj:s, 1969. 264 p. (ED 027 671). 

Directed primarily for classroom teachers, school 

counselors, and school psychologists, the book con­

siders ,;he psychology of behavioral problem children 

and ways of copi,ng with their behavior. Aspects of 

recognition and diagnosis discussed are the school 

and the behavioral problem child. Causes and char-

acteristics of behavior problems, detection and re­

f .!rral, and PSll'choeducational diagnosis. Behavioral 

modification iEI described in terms of influencing 

and modifying behavior, types of behavior modification, 

general and s~acialized behavioral modification tech­

niques, and implementing behavioral modification in 

the schools. Iteference lists are provided throughout 

the text. (LE) 

1 
1 

75A 

I II. PROGRAM DEVELOPMENT 
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A DIAGNOSTIC, COUNSELING, AND REMEDIAL CENTER: PRELIMINARY PROJECT 

EVALUATION. Terre Haute, Indiana: Vigo County School corp., June, 

1968. 148 po 

Children having problems in adjusting to school are re-

fcrred to the center. An interdisciplinary team evaluates 

each child for possible placement in a controlled thera-

~utic classroom. Provided here as preliminary project 

evaluation are a sample psychological report and a psy-

chometric summary sheet. Case studies are given for 

children in the ~rsonal and social adjustment classes, 

in remedial reading and s~cial therapy, and in classes 

for the minimally brain damaged • Also included are re-
, 

marks by parents, physicians, agencies., and parochial 

schools, and by pupils involved, all gathered in monitoring 

the program. Research evaluating the psychological data 

collected is summarized, and research utilizing interaction 

analysis proposed. (JD) 

I Anadam, Kamala and Robert L. 'l'lilliams. "A Model for Consultation 

I With Classroom Teachers on Behavior Management, "SCHOOL COUNSELOR 

1 18: 253-259, March, 1971. 

I 
I 

I 
I 
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Discussed is a "contract", formulated by the teacher and 

her students at the suggestion of the consultant, designed 

to encourage less disruptive classroom behavior. The ar-

rangement permits the student to learn or not to learn 
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without having to cope with nagging by the teacher. (author/CJ) 

Dailey, Jon~ and others. MODIFICATION o~ PRE-DELINQUENTS' CLASSROOM 

BEHAVIOR WITH HOME-BASED REINFORCEMENT. Lawrence, KansasJ Kansas 

university, March, 1970. IIp. (ED 039 297) 

A community-based program for youths in trouble. Achi'eve­

ment Place is a home-style training setting for pre-delin­

quents established on a token economy in which the boys 

earn varioUD privileges by engaging in desirable behaviors 

that are seen as necessary for their eventual rehabilitation. 

Five pre-delinquents from Achievement Place attended a 

special summer school mathematics class where study be-

havior alld rule violations were measured daily for each 

boy. The boys were required to take a "report card" for 

the teacher to mark. The teacher simply marked "yes" or 

"no" whether a boy had "studied the whole period" and 

"obeyed the class rules." All "y(~ses" earned privileges 

in the home that day but a "no" lost all privileges. using 

a reversal design, it was shown that privileges dispensed 

remotely could signi1icantly improve classroom performance. 
I 

The study has been replicated in the public school, and 

the technique appears to be very effective as well as 

practical. (author) 

Dickerman, William. TOWARD AN EFFICIENT TECHNIQUE FOR TEACHER 

CONDUCTED BEHAVIOR MODIFICATION PROGRAMS FOR DISRUPTIVE CLASSROOM 
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BEHAVIOR. Madison, WiscDnsin: Wisconsin University. February, 

1971. 40 p. 

Because training teachers to collect observational data 

and to use operant techniques has frequently been found 

to be prohibitively time-consuming, the author attempted 

to develctp simpler, more efficient training proC':;"dures. 

This report presents the results of a study in which 

these procedUres were implemented. Teachers followed 

a three step training process to learn to ob,serve a 

dis~uptive child's behavior, to observe their own in-

teractions with a child, and to initiate more frequent 

contact with a child when he is on task in order to in-

crease his on-task behavior. Observers recorded children's 

behavior as well. Reliability of observations by both 

teachers and observers was found to be adequate. Two 

teachers successfully used the procedures to change 

the behavior of disruptive children. Two were not suc-

cessful because they faile-~ to change their own behavior. 

(author/TL) 

1 Fransen, Forest J. and Joanne Landholm. "Changing Behavior by 

~ 
1 
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J 
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Personalizing Learning, " JOURNAL OF SCHOOL HEALTH 41: 70-73, 

February, 1971. (EJ 036 563} 

The use of group discussions, somewhat structured at 

first, to help youngsters know themselves and one anotheI', 

is described by a school nurse and principal who helped 
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estab~ish such a program in a Denver schoo~. (CJ) 

~,~ ~ ~ STRUCTIONAL PRODUCTS TO ACHIEVE Grinder, Robert E. D""''''LOP''NG"rN 

BEHAVIORAL CHANGES. Madison, Wisconsin; School. of Education, 

wisconsin University. lOp. (ED 018 817) 

~e aim of the product research program for adolescent 

boys is to make school attractive to students close to 

terminating their education. Based on the assumption 

that cert~in strategies of ego functioning or cognitive 

style underly competent classroom behavior, the program 

focuses on the specific cues that wi~l lead to such 

behavior, especially in those areas of social respon­

sibility-- {l)maintenance obligations, (2)respect for 

the rights of others, (3) congruity with expectations, 

and (4) capacity for apportioning resources. Cartoons, 

in which the male, adolescent protagonist must choose 

between enticing incentives and fulfilling his respon­

sibilities, serve as stimu~us materials. The data 

gathered from the program is not yet anemab1e to 

statistical anal.ys1.s, )::jut preliminary result.s lead to 

the conclusion that the ml!~thod is useful for discrim­

inating between the ~ognitive styles of competent and 

non-competent students. When a sound di~crimination 

of ~his kind is made. the next steps are--(l)to train 

non-compet.ent persons to perc~ive and respond to class­

room cues effectively, and (2) to insure a school en-
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"ironment. that will nurture newly obtained cognitive 

styles at a high rate. (RD) 

GUIDES TO SPECIAL EDUCATION IN NORTH DAKOTA. VISITING COUNSELORS 

TO SCHOOL CHILDREN WHO ARE SOCIALLY AND EMOTIONALLY MAIJtDJUSTr!n. 

Bismark, North Dakota: North Dakota State Department of Public 

Instruction, 1968. 41 p. (ED 036 932} 

North Dakota's visiting counselor program for socially 

and emotionally maladjusted children is described in 

terms of its purposes and personnel and the need and 

bases for it. The school administrator's responsibility 

for the program is considered. and program organization 

is detailed. Identifying children needing help and 

referring them to the counselor are discussed, along 

with informing teachers in the schools. Information 

on the visiting counselor covers role, responsibilities, 

competencies, and selection. Record and state forms 

and a discussion of special education are included. (JD) 

Kauffman, James M. and others. "Part-Time Consultants in the 

Schools: Observations of a Resource Team For Service to Childr~n 

With School Prt.iblems," JOURNAL OF SCHOOL HEALTH 42: 446-449, 

October. 1972. (EJ 069 054) 

After observing the operation of a resource program 

involving part-time consultants, the authors offer a 

number of advantages to this method. They also suggest 

ways to make such an arrangement most effective. (BY) 



BOA 8lA 

Littky, Dennis and Lenora Bosley. A CONTINGENCY MAMAGEMENT 

PROGRAM IN URBAN SCHOOL CLASSROOMS. New York, New York: Institute 

for the ~dvancement of Urban Euucation, April, 1970. 30p. (ED 041 966) 

The project described in this study was implemented in 

the O~ean Hill-Brownsville Demonstration School District, 

Brooklyn, to train teachers and paraprDfessionals (par­

ents from the community) to work within their present 

structures, using the principleS of behavior analysis 

as a means for teaching children to read, for controlling 

behavior problems, and for conducting more efficient 

classrooms. The proj~ct was conducted in an inner city 

elementary school whose population wa$ 85% black, ten 

percent Puerto Rican, and five percent white, the subjects 

being from five second grade ~lasses. In experimental and 

control classes, data were collected by observation of 

the children for 20 minutes per day.. five days per week. 

Five one-hour \'lorkshops were conducted for the teachers 

and paraprofessionals to introduce a motivational and 

behavioral management program, and to teach a contingency 

management system. Further training was provided by bi-

weekly meetings to discuss progress and problems. Results 

showed an increase in the experimental classrooms of the 

average percentage of children working on their programmed 

reading books, compared to no increases in the control 

classroom. Test formats and results, charts, and a bibliography 

are appended. (RJ) 
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Long, Thomas E. DEVELOPMENT OF AN ENRICHED SOCIAL COUNSELING 

PROGRAM. FINAL REPORT. Pennsylvania: Altoona Area School Distz:ict, 

AUgust, 1969. 43 p. (ED 040 480) 

This study evaluates the effectiveness of continued 

remedial problem counseling for these students in a large 

high school who were disciplined for serious breeches of 

school conduct and for those showing deteriorating be­

havior. After being disciplined, the offender was re­

ferred to the project counselor for intensive project 

counseling, lasting for two months. At the end of the 

school year, each student in the project and an equal 

number of non-project students were asked to complete 

a questionnaire regarding the school's disciplinary 

system and the counseling effort. The project students 

were likely to feel inadequate in interpersonal re'· 

lationships y~t they were found to accept personal re­

sponsibility for school problems. Following counseling 

the typical project student was likely to show better 

attitudes toward the school and discipline. Counseling 

was considered to be of more personal value by the 

student than the discipline. They appreciated, more 

than the c::qntrol group, the help of a counselor. (KJ) 

pooley, R..C. DELINQ~CY INTERVENTION IN 'rHE HIGH SCHOOL. Carbondale. 

Illinois:~ Southern Illinois University, lS69. 61 p. 

The project design uses university graduate students as Big 

:l 
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Brother type counselors who work with delinquency-prone 

youth. Research procedures were used to p~ovide data 

for tr.a:\.nillq curriculum. 

Quay, Herbert C. r and others. "The Modification of Problem Behavior 

and Academic Achievement in a Resource Room," JOURNAL OF SCHOOL 

PSYCHOLOGY 10: 187-198, 1972. (EJ 064 291) 

The modification of both social behavior when in the 

resource room and academic gains in reading and arithmetic 

were significant for the experimental subjects; However 

"attending behavior" while in the regular classroom was 

not different from the controls. (authcr) 

Richman, Vivien. MENTAL HEALm SERVICES PROGRAM, 1967 REPOR'l', 

ESEA ELEMENTARY AND SECONDARY EDUCATION ACT TITLE I PROJECTS. 

pittsburgh, Pennsylvania; Pittsburgh Public Schools, 1967. 71 p. 

(ED 028 554) 

The mental health services program (MHS) was established 

in 1965 to provide services to schools including ident­

ification of emotionally disturbed children. treatment, 

training school personnel in mental health principlea. 

and serving as a resource for a variety of problems. 

Six o\djustment classes in elementary schools and six 

resource rooms in secondary SChools were developed and 

supported by consultation conferences aimed at psycho­

educational diagnoses and including teachers, a psychiatrist, 
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and social workers. Crisis consultations were utilized 

to handle emergency cases. Aggressive behavior was the 

most frequent cause of referral. No significant dif-

£erences in achievement, report card grades, citizenship, 

absence, or tardiness were found; out of 1,392 ratings 

by teachers on student behavior, relationship with other 

children and relationship with authority showed the 

highest percentage of improvement (69%) while conformity 

to school rules and participation in class activities 

were next (64%). Conclusions were that the program was 

a promising beginning toward meeting the mental health 

needs the&~ children. 

Rueveni, Uri. "Using Sen.sitivity Training With Junior High School 

Students," CHILDREN 18~69-72, March-April, 1971. (EJ 035 169) 

This is a discussion of a Philadelphia Junior High 

School's use of sensitivity training sessions to mcdify 

the classroom behavior of disruptive students. (authorl AJ) 

Smith, Donald C. A COMMUNITY HELPER PROGRAM FOR CHILDREN WITH 

BEHAVIORAL AND LEARNING DISORDERS. FINAL REPORT. Columbus Ohio: 

Ohio State University, June, 1969. 180 p. (ED 040 557) 

A community helper project involved 37 untrained vol­

unteers in a one-to-one relationship with children man­

ifesting behavioral and learning problems in school. Most 

volunteers were nominated by principab; all passed 
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screening and all were women despite efforts for recruiting 

men. Seventy-four problem children, from grades 1-6, and 

not manifesting mental retardation or physical or sensory 

handicaps were identified. Mean age of experimelltals was 

9.2; controls were an average of 1 year older, but of 

similar class (low to upper middle) and intelligence 

(low to high average). Experimentals met for 22 inter­

views over 18 weeks with a helper: 13 control.f received 

remedial tutoring or counseling: 24 controls received no 

speci.,:;, services. Ratings of behavior, personality, 

academic achievement. and intelligence indicated no sig­

ni~icant differences between the groups. It was sug­

gested that the treatment period be extended and need 

frequencies analyzed: Also, it was recommended that 

selection procedures for subjebts and volunteers be re­

fined. Principals, teachers, and he1gers all saw the 

program as effective. (author/so) 

Speed, W. Keli:ey. "Project Mas-- 'Que Esta Pasando' -t" NE..I\TE LEAFLET 

71: 31-37, February, 1972. (ED 063 298) 

project Mas (taken from the spanish, meaning "more") was 

designed to offer more alternatives to students. The pro­

gram, developed for the Hartford Public High School (HPHS), 

Connecticut, is intended not only to reduce the phenomenon 

known as IIdropping out" (a student centered problem) but 

also to reduce the phenomenon known as "pushing out" (a 
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school centered problem). The program's background, de­

velopment, objectives for t;he next five years, and eval­

uation are discussed. Three major components of the 

project are: staff development# instruction: and supportive 

services. The problems of HPHS epitomize those of urban 

America. Social, economic, and educational problems are 

common to almost every urban community. The project at­

tempts to discover strategies that will identify the prob­

lruns, the factors involved, and prescribe actions that 

will lead to solutions. (author!LS) 

stiavelli( Richard E. and Dudley E. Sykes. u'rhe Guidance Clinic __ 

An Alternative to Suspensions", NASSP BULLETIN 56: 64-72, April, 

1972. (EJ 057 172) 

A guidance clinic program for disruptive students. based 

on behavior modification theory and positive reinforcement, 

has proven effectiVe in dealing with junior and senior 

high school students who ordinarily would be suspended or 

excluded from school. (AN) 

SUMMARY AND EVALUATION OF THE REGIONAL EDUCATION DIAGNOSTIC TREAT_ 

l'LE:!i'r CEN'J$R 1966-1969. Washington, D.C.: Office of Education (DHEW), 

1969. 1113 p. (ED 036 921) 

A diagnostic treatment center for learning disabilities 

and emotional problems was developed to serve six school 

systems. Evaluation by the multidisciplinary staff 
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covered behavior, family background, health, and int~llectual 

perceptual motor, emot~onal, and educational functioning. 

Treatment plans, developed by the team which subsequently met 

with the school personnel, involved the child in play, and, 

educational or behavioral therapy on an individual or group 

basis. Treatment also altered'the child's environment by 

providing family therapy and parent counseling, mothers' 

groups, school or parent conferences, or staff consultants 

to work with school personnel. consensual judgment of 

change (by parents, schools, and staff) in school work, 

and in educational and behavioral functioning indicated 

mild improvement in 60.9% of the cases and marked improve­

ment in 16.2% with girls showing more improvement (p less 

than .01). Appendixes provide ranking scales and client 

classification and other forms and describe treatments. 

Descriptive data are given for a sample of 350 cases. (JD) 
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I Tenorio, Sue c. and Lewis I. Raimist. "A Noncategorical Consortium I 

325-326, Decembeir, 1971. (EJ 048 S87) ! program," EXCEPTIONAL CHILDREN 38: 

Described is an experimental program in which students with 

behavioral and/orl€arning difficulties are helped withing 

the regular classroom by a diagnostic-prescriptive teacher 

or a ~risis-resource teacher. (ca) 

Walker, Hill M: and others. SPECIAL CLASS PLACEMENT AS A TREATMENT 

ALTERNATIVE FOR DEVIANT BEHAVIOR IN CHILDREN. SECTION ONE. INTERIM 

REPORT. Eugene, oregon: oregon University, 1968. 69 p~ (ED 026 694) 
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The eff~ciency of behavior modification technology, as 

a therapeutic intervention process. has been amply demon­

strated. The establishment of special education settings 

for modification of deviant behavior, as reported here, provides 

opportunity for a controlled analysis of the effects of 

groups of experimental variables, where treatment in 

regular classrooms is less amenable to the analysis of 

cause and effect relationships. This paper describes 

the development and evaluation of a treatment model 

designed for one class Of deviant behaviorJ hyperactive, 

disruptive, acting-out behavior in. the classroom. Some 

12 males, in grades four, five, and six, agerage or 

above in intellectual ability, were the subjects. Socially 

acceptable behavior was reinforced by the accumulation 

of individual and group points exchangeable far free time 

for high valence activities. A variety of timing and 

recording devices were used to monitor behavior and points. 

Observations were made of subjects a behavior in special 

and regular classrooms. The treatment model proved very 

effective. Of three components, (1) token reinforcement, 

(2) social reinforcement, and (3) aversive controls, social 

reinforcement exercised the greatest control. (SP) 

Wallace, Glen K. A COOPERATIVE PROGRAM FO~ THE ALLEVIATION OF 

JUVENILE BEHAVIOR PROBLEMS. FINAL REPORT. Okla~oma City, Oklahoma: 

Oklahoma state Department of Education, August 1968. 104 Po (ED 029 ~4l) 

~is three year experimental project used a multiagency 
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approach to provide intensive counseling services for 

pupils with behavior problems in grades 7-12. The 

cooperating agencies were the public schools, juvenile 

court, vocational rehabilitation division, and the 

Department of Public Welfare of Tulsa, Oklahoma. The 

171 selected students were enrolled in a supervised 

study course one hour of the school ~ay which provided 

special group and individual counseling. A matched 

control group ~emained in the regular curriculum with 

the usual c~unseling services available to them. At­

tendanGe, grade point average, attitude, school of­

fenses, and court referrals were the variabkes used 

f:o evaluate the project. Statistical analysis showed 

only a small difference in the number of school offenses 

for the experimental and control groups. This lack of 

objective findings in support of the project may have 

been due to an unequal matching of groups and the llse 

of variables not sensitive enough to measure change 

occuring. The staff of the project agreed on the ef­

fectiveness of agency coordination. (NS) 

Weinberg, Steve, Ed. THE CHILDREN'S RE-EDUCATION CENTER: AN OVERVIEW. 

Nashville, Tennessee: Tennessee state Department of Mental Health, 

.~ .muary, 1971. 53 p. (ED 058 692) 

One of three documents in a series, the pamphlet presents 

an overview of the Children's Re-Education Center Program 

in Tennessee. ~{le program involves the application of 
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behavior change principles to emotionally disturbed 

elementary school children with behavior problems while 

the children reside at ~le residential facility for an 

average duration of 6 months. The program aims to 

change the child's behavior so that he can return to 

his normal life in the community and school. The child's 

problems are approached from educational, behavioral, 

and ecological viewpoints. Discussed are the refer.ral 

p~ocedure, the physical setting of the three Tennessee 

Re-Education Centers, and the organization of a children's 

Re-Education Center. Job descriptions and qualifications 

are noted for teacher counselors, diagnositician, aides, 

supervisory personnel, and principal. The individual 

child's curriculum is then explained to be adapted to 

his specific needs with emphasis on group counseling. 

Also noted are the school's efforts to consider all the 

influential facto~s within the child's educational en­

vironment and the schools' camping program. (See also 

Ee 041 166-7.) (CB) 

"What Behavior Research says to the Classroom Teacher: An Interview 

With Richard E. Shores, "TEACHING EXCEPTIONAL CHILDREN 4: 192-9, 

Summer, 1972. (EJ 062 584) 

Using an interview format, an expert in behavior research 

discusses behavior. problems in the classroom and methods 

by which the teacher can change the undesired behavior 

pat.terns. (CB) 
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\'iignall, Clifton M. PROGRAM FOR PUPIL ADJUSTMEN't. Ka."lsas city 

Missouri: Kansas City SchooL Di~trict, May, 1969. 80 p. (ED 037 851) 

Three interdisciplinary centers administered an adjust­

ment program for students with learning and behavior prob­

lems. Children referred were 9~ven development. visual 

perceptual, and diagnostic reading tests~ were evaluated 

by medical and other specialists1 and Were placed in a 

diagnostic classroom for 2 weeks. Those judged to have 

gross educat.ional deficits were placed in a 9-week pro­

gram for general remediation or in 4 weekly class periods 

for reading. Other methods of intervention were also 

utilized. OVer a 12 month period, 318 students received 

ser$ice from referral to treatment and evaluation7 a 

success rate of 83% for, treatable pupils resulted, with 

the greatest success where the means of intervention 

offered greatest control. Principals indicated favorable 

opinions. (JD) 

williams, Thelma M. SUPPORTIVE SERV+CES ]i'OR SOCIALLY MALADJUSTEn 

CHILDREN IN REGULAR SCHOOLS. EVALUATION OF NEW YORK CITY TITLE I 

EDUCATIONAL PROJECTS _ 1966-67. New York, New York: Center for 

Urban Education, October, 1967. 64 p. (ED 033 977) 

Evaluated are several programs for socially maladjusted 

public school children. Theile supportive B8l!'\r1CeS are 

an early identification program, junior guidance c1a •••• , 

5pecial guidance cla.aes, and career guidance clae •• a. 

9lA 

Assessment focused on implementation of the Board of 

Education's plan to aU~4ent special services in these 

programs, and on behavior, achievement, and attitudes 

of the studen't:s. Information about each of these special 

programs is reported separately. The conclusions and 

recommendations indicate that, even with augmented per­

sonnel, the servicles are inadequate for the demand. 

There is n. aearc:if:y of trained professionals, and also 

a lack of clarity about admission and organizational 

policies. The junior guidance anti special guidance 

classes should have effective overall supervision. and 

the career gui~ance program needs clarification of basic 

goals, admission policies, and curriculum development. 

For a history and description of ESEA Title I in New 

York City, See Ed 029 071. For a related study in 

selected institution schools, see Ed 029 936. (NH) 

zivan, Mortor.~ and othex's. YOUTH IN TROUBLE, A 'V'OCATIONAL APPROACH. 

~ VOCATIONAL REHABILITATION DEMONSTRATION IN A RESIDENTIAL TREATME~rr 

CENTER TO MEET THE VOCATIONAL AND COM . .''{UNITY ADJUS'l'MEN'l' NEEDS OF 

EMO'l'IONALLY DIS'rURBED YOum ADJUDGED TO JlJVENILE DELINQUENTS. FINAL 

REPORT. Dobbs Ferry, New York: C~ildrens' Village. 1966. 239 p. 

(ED 015 307) 

The project aimed to demonstrate the feasibility of a 

comprehensive program integrated with other treatment 

services and identify the major factors associated with 

community and vocational adjustment and maladjustment. The 
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study population included (1) an expe,t'imental group of 

68 boys who received the full range of the pr?ject in-care 

and after-care services and a contr.ol group of 25 who 

received no project services, (2)an experimental group 

of 20 boys who received the full range of the project's 

after-care services, and (3) a comparison group of 27 

who received no project services. In-care activities 

included individual and group counseling, occupational 

orientation, and work exposure. After-care activities 

included counseling, assessment, job placement, and 

follow-up. To detennine the effects of the experimental 

treatment, personal, attitudinal, psychological, social, 

and environmental factors associated with commun:i:t:.)f and 

vocational adjustment were identified and assessed 

through structured interviews, behavior rating scales, 

psychological tests, and direct observation. Treated boys 

tended to maintain acceptable conforming behavior in the 

work areas, but untreated boys showed a drop at the 6 

month and 1 year follow-up. The experimental group who 

received the full range of the progranl services had a 

higher percentage of boys in the "keeping out of trouble" 

evaluation area while those in the control group had an 

increasing tendency to get into trouble in the same time 

span. Observations indicated that work exposure, when 

combined with the other services, was the most valuable 

aspect of the programing. Despite the lacl~ of statistically 

significant findings, the trend favoring the experimental 
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groups indicated that more favorable findings would 

result from contined follow-up. The appendixes in­

clude some of the instruments used, scoring systems, 

data sheets, and correlations of predictor and outcome 

variables.A Summary ~f the study is VT 004 085 (JK) 
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III. RESEARCH ,. 

Bolstad, Orin D. and fH:ephen M. Johnson. SELF-REGULATION IN THE 

MODU'ICATION OF DISRUPTIVE CLASSROOM BEHAVIOR. Eugene, Oregon: 

Psychology Clinic, University of Oregon, 1972. 32 p. (ED 065 195) 

'!'his study compared self-regulation and external regulation 

procedures in the treatment of children's disruptive class­

room behavior. Following the collection of baseline data, 

three of the four most disruptive children in each of 10 

first and second grade classrooms were reinforced by the 

experimenter for achieving low ~ates of disruptive behavior. 

'!'he fourth child served as a control subject throughout 

the experiment. Two of the three experimental subjects 

were then taught to self-observe their own disruptive 

behavior. In the final reinforcement period, these sub­

jects were given control over dispensing reinforcers to 

themselves, based on their self~collected behavioral data 

while subjects in the other experimental group continued 

with the externally managed reinforcement. In .extinction, 

reinforcement was discontinued for all subjects, but one 

of the self-regulation s~jects in each classroom con­

tinued to overtly self-observe. Results indicated that 

both reinforcement programs produced a considerable re­

duction in disruptive behavior. 

Dobson, Russell and Leon Brewer. THE ~ERCEPTION AND TREATMENT BY 

TEACHERS MID PRINCIPALS OF THE BEHAVIORAL PROBLEMS OF ELEMENTARY 
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SCHOOL CHIL1?REN. stillwater, Oklahoma: College of Education, Okla­

homa State University, 1971. 13 p. (ED 057 533) 

Compared wexe attitudes of elementary school teachers 

and principals on their classification of student be­

havior and discipline problems and behavior change 

treatment needed. Subjects consisted of 170 elementary 

school teachers and 15 principals in a mid-western city 

school system. Reaction of teachers and principals 

to discipline and behavior problems and their suggested 

treatm~~t were rated on the Behavioral Problems In­

ventory and the Behavioral Problems Treatment Sheet 

(Dobs"n, 1966). '!'he statistical method utilized in 

testing the hypotheses was chi-square, with the level 

of confidence set at .05. '!'he findings considered to 

be most significant were that elementary school principals 

differed significantly from elementary school teachers 

in their perception of the seriousness of behavioral 

problem~ of elementary school children, with principals 

perceiving the acts as less serious than the t.eachers, 

that significant differences in attitudes toward treatment 

of behavioral problems existed between principals and 

teache~s. and that principals and teachers were in agree­

ment on the value of parent teacher conferences .as an 

a£fec~dve method of treating behavior, with the principals 

alao £avor;ing parent child teacher conferences.. (CB) 

Gratibard, Paul S. AN INVESTIGATION OF READING CORRELA'l'ES OF EMOTIONALLY 

DISTURBED AND SOCIALLY MALADJUSTED CHILDREN: THE RELEVANCE OF A 
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CLASSIFICATION SCHEME T.O EDUCATIONAL CHARACTERISTICS. Ne~1 York, 

New York: Yeshiva University, 1968. 76 p. (ED 032 706) 

To ascertain wheth,er subjects with similar behavior profiles 

also showed similar psychoeducational problems. 108 emo­

tionally disturbed boys (aged 9-14) were studied. Teachers 

rated the behavior of children ~n their classes using the 

Quay Behavior Problem Checklistr subjects were also given 

achievement and intelligence tests. Seven subgroups were 

found as were some educationally relevant variables as­

sociated with behavior clusters. Groups differed to some 

c~tent with respect to IQ and associated factorsr no 

differences were found in terms of psychometric char­

acteristics. Indications were that grossly different 

curricula would not be necessary, and that the ove~lap 

between behavioral characteristics and learning char-

acteristics was not great. When compared with normals 

group, however, was retarded in reading relative to 

mental age, but the majority of teachers perceived 

subjects to be achieving far below what psychometric 

instruments showed. (RJ) 

Langenback, Michael and George A. Letchworth. DISCIPLINARY TECHNIQUES: 

REPERTOIRES AND RELATIONSHIPS. New York: Paper presented at annual 

meeting of AERA, 1971 25 p. (ED "049 178) 

A total of 300 elementary and secondary public school 

teachers were surveyed in order l)to develop a taxonomy 
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of disciplinary techniques that is both quantitative and 

qualitatiV'er and 2) to compare, the relationship of teachers' 

disciplinary repertoires with type of school (urban, suburban, 

or rural), age of pupils l and teacher experience. The 

teachers re~f~nded to a questionnaire which asked them 

to list the types pf disciplinary techniques they use 

in the classroom Results indicated that among all the 

teachers in ~he sample, temporary loss of freedom was 

the most frequently used technique, whereas permanent 

removal and non-verbal techniques were the least fre-

quently used. Multiple analysis of va~iance indicated 

several differences in disciplinary techniques between 

teachers in different types of schools, with different 

ages of children, or of different experience. It is 

suggested that further study be done on this topic using 

actual observation of teachers in the classroom. (RT). 

Spivack, Goerge and Marshall S. Swift. PATTERNS OF DISTURBED CLASSROOM 

BEHAVIOR THE NATURE AND MEASUREMENT OF ACADEMICALLY RELATED PROBLEM 

BEHAVIORS. Devon, Pennsylvania: Devereux Foun~~ution, May, 1967. 113 p. 

(ED 012 545) 

This series of five studies examined the nature and organ-

ization of nontest, academic achievement-related, classroom 

behaviors from kindergarten through 12th grade, and developed 

rating scales that a teacher can employ to reliably describe 

these behaviors in a standard fashion. Research involved 

normal public school and special class students of both 
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sexes. Most of the research effort focused upon the 

measurement of behaviors from kindergarten through sixth 

grade. Behaviors were selected out of teacher conferences, 

Bcale items constructed, ratings made by teachers, factor 

analyses performed, and behaviors related to age, sex, IQ, 

academic achievement, c:l.inical diagnosis, a.oademic subject, 

grade level, sex of tefl.cher-rater, age and educational 

level of parents, sibling status, and race of child. 

Norms and test-retest da'~:a were obtained, and comparisons 

were made between academic achievers and nonachievers and 

between normal and special classes. In all, 147 teachers 

made 1,719 ratings on a total of 1,546 children. The 

resulting scales are feasible to use. Both the elementary 

and high school rating scales are presented in the appendix. 

A reference list includes six items. (author) 
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IV. RELATED READINGS 

Clark. Donald H., Ed. and Gerald S. Lesser, Ed. EMOTIONAL DISTURBANCE 

AND SCHOOL LEARNING -- A BOOK OF READINGS. Chicago, Illinois: Science 

Research Associates, Inc., 1965. (ED 018 033) 

A collection of 26 readings on research in emotional 

disturbance and school learning, this paperback book 

presents four or five studies of differing types from 

various sourc~B on each ,topic treated. The topics 

include a definition of' emotional disturbance and 

problemB, {2)antecedents of trouble, (3)case histories 

of troubled children, (4) treatment, '~5) the classroom, 

and {6)the school's role in promoting mental health. 

Also included are the criteria for inclusion, a conclusion, 

a list of additional references for each section 

(totaling 115), a glossary, and profiles of contributing 

authors. (HJ) 

Conway, Walter J. and Mary Jane John. GUIDELINES FOR EDUCATING YOUTH 

UNDER STRESS. Nevada state Hospital, 1967. 45 p. (ED 015 596) 

This guide presen~s fundamental practical concepts con­

cerning behavior, clas.room environment, and curriculum 

for the Child under stress. The ancp:y child, the confused 

child, the destructive child and the quiet child are dis­

cussed. The genex:al goals of classroom controls and ef­

fective methods of aenievinq th.se goals are di~cussed. 
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Lists of teaching aids for science, arithmetic, social 

science, reading, and general use are included in the 

section which views the normal curriculum as both foundation 

and goal for educating children under stress. The 

appendix lists five curriculum guides, a 189 item 

bibliography, achievement test scores for eight children, 

and two school record forms. (qw) 

DISCIPLIJ)j'"E IN THE CLASSROOM. FROM TODAY'S EDUCATION, NEA JOURNAL: 

SELECTED ARTICLES OF CONTINUING VALUE TO ELEMENTARY AND SECONDARY 

SCHOOL TEACHERS. Washington, D.C.: National Education Association, 

1969. 131 p. (ED 035 964) 

Increasing student unrest, coupled with the acute problems 

of the inner city, indicate that the problem of maintaining 

pupil discipline is gathering intensity. This document con­

tains 34 articles about discipline that have been published 

in Today's Education: NEA Journal since 1942. Articles 

applicable to both the primary and the secondary levels 

suggest that a better curriculum may lead to better dis­

ciplv~e. Creative teaching, knowledge of a student's likes 

and dislikes, and the avoidan~e of ridicule can also lead 

to fewer discipline problems. Articles pertaining directly 

to the elementary level stress the benefits of teaching 

self-discipline at an early age. 'l'he di.sturbed child in 

the classroom is also covered. The articles dealing with 

secondary school students consider discipline problems of 

classroom groups and problems with individuals. Thirteen 
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classro()m incidents are included to give a dimension of 

actual experience in handling specific problems. (author/LN) 

Hill, Paul.!;, SOLVING BEHAVIOR PROBLEMS. Dansville, New York: F.A. 

Owen Publishing company, 1965. (ED 012 996) 

This diiscussion of classroom behavior problems suggests 

s~idelineG for recognizing problems and working out 

solutions~ Specific suggestions that can be implemented 

by the al.assroom teacher are presented for problems 

grouped under overt behavior patterns, withdrawal 

b~aavior patterns, the s~cially shunned, and organic 

problems. Pro:::edure for obtaining help and a list of 

sources of help l3.re included. 

Lond, Nichol<:;.s J., ED.; 'and others. CONFLICT IN THE CLASSROOM: THE 

EDUCATIOl~ OF CHILDREN HITH .PROBLEMS. Belmont, California: Wadsworth 

Publishing Company, ~nc., 1971. 587 p. (ED 052 556) 

'l'he collection of readings deals with teaching and man­

aging both emotionally disturbed children and children 

who are In a state of emotiollal disturbance or conflict 

due to external factors. The readings in the first chapter, 

selected from fictional and non fictional literature and 

other sources, illustrate how it feels to be emotionally 

disturbed by describing what the disturbed child feels 

like from within. The chapter is divided into three 

parts: one pictures basic intrapsychic difficulties, 

.1 
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the second shows"aspects of socie~ which breed disturbed 

behavior, and the third concerns drug use. Other chapters 

contain selections on identification and diagnosis of the 

disturbed child, kinds of help available (individual psy­

chotherapy, therapies with different media, group therapy), 

kinds of schools and programs available, teaching strat­

egies (the behavior modification, educational, behavioral 

science, and social competence models and, p~rticularly, 

the psychoedu~ational model), mental hygienic management 

in the classroom, and evaluation of methods and treatment. 

Chapters are preceded by editors' introductions and in­

dividual articles are often followed by editorial commento. 

(RW) 
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V. LEGAL ISSUES 

DISSENT ~ DISCIPLINE IN SECONDARY SCHOOLS. COURSE MATERIALS. 

Ann Arbor, Michigan: Institute of Continuing Legal Education, 

Michigan University, June, 1970. 139 p. (ED 043 067) 

This colleotion of eight articles focuses primarily on 

the nature and extent of legal involvement in secondary 

school dissent and discipline. In the first artiole, 

the problem of school decentralization if viewed in terms 

of the conflicts which it creates. Another article pre­

sents the relevant legal decisions which aid in clar­

ifying just what is included in the concept of con­

stitutionally proteeted free speech. In three related 

articles, the following areas are dealt with: (l)the 

significance of the tinker vs. Des Moines schools de-

cisiun (The Black Arm-Band Case) in expanding the 

applicability of constitutional free speech guarantees 

to the public school setting: (2) three constitutional 

theories under which the validity of public school regulations 

of students' hair styles may be attacked: and {3)the 

test of reasonableness as applied to long hair bans in 

public schools. In contrast to the domi~ant current 

focus, a lengthy article concerns H:self with the non-

constitutional limits of the power of school boards to 

make rules governing stUdent conduct and status. ' A few 

major trends of judicial involvement in public education 

are discussed in the somewhat summary-type concluding 

article. ('l'L) 
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JOURNAL OF THE PROCEEDINGS, SCHOOL LAW FORUM. ( ATLANTIC CITY, NEW 

JERSEY, OCTOBER 28, 1971.) Trenton, New Jersey: New Jersey School 

Boards Association, 1971. 99 p. (ED 063 667) 

This document consists of 'the spee~hes given at the 1971 

New Jersey School Law Forum. The Forum is held to en-

courage the research of timely legal issues involving the 

structure and op':<)ration of the New Jersey Public S,~hools~ 

to assist the school law practitioner by affording him 

the opportunity to hear and discuss research and opinion 

on selected topics, and to provide a vehicle for the 

preservation and disseminotion of school law research. 

The subjects presented in the speeches are (l)drug abuse 

control: the law and school board policies:' (2) the law of 

nontenure teacher dismissals-~a challenge for change; 

(3) attorneys' fees for bond work; (4)the New Jersey stUdent 

suspension and expulsion law; (S)the public ~ight to know 

law and school board documents: and (6) processing the 

teacher dismissal case. (JF) 

Phay, Robert E. SUSPENSION AND EXPULSION OF l~LIC SCHOOL STUDENTS. 

Topeka, Kansas: National Organization on Legal Problems of Education: 

and Eugene, Oregon: Oregon University, 1971. 49 p. (ED 048 672) 

This monograph reviews and analyzes decisions dealing with 

suspension or expulsion of students by public school author­

ities. The report focuses on recent court cases tllat re­

affirm, amplify, or extend entrenched constitutional and 

common law principles undergirding the public educational 
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system in the United States. The author considers the 

traditional elements of procedural due process and con­

cludes that to comply with the minimum requirements of 

procedural due process administrators must (l)give the 

student ..tdequate notice of the grounds of the charges 

and the nature of evidence against him, (2)conduct a 

hearing {unless the stUdent waives it), and (3)take 

action only if it is warranted by the evidence. The 

author recommends that administrators develop written 

policies on student conduct, outline procedures for 

handling discipline cases, provide grievance procedures 

for students and fac~lty, and detail emergency plans 

to deal with school disorders. (author/JF) 

Reitman, Alan~ and others. CORPORAL PUNISHMENT IN THE PUBLIC SCHOOLS. 

THE USE OF FORCE IN CONTROLLING STUDENT BEHAVIOR. New York: American 

Civil Liberties Union, March, 1972. 43 p. (ED 066 813) 

This report has been prepared to increase the general aware­

ness of how serious a problem corporal punishment can be 

and also to contribute some possible corrective steps. The 

document' consists of (1) a summary of the current si'tuation, 

(2)specific civil liberties considerations, (3)harmful ef­

fects, (4)i1lustrative case reports, (5)re~ent court action, 

(6)State statutes, and (7)public attitudes. (author) 

REPORT OF THE TASK FORCE ON CORPORAL PUNISHMENT. washington. D.C.: 

NationaJ. Education Association, 1972. 30 p. (EO 070 173) 
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This report reflects positions arrived at by the Task Force 

as a result of extensive literature reviews: site investi-

gations: meetings and conferences: and interviews with 

parents, teachers, students, and aa~inistrators. The 

contents include (1) findings on the use and effect of 

physical punishment, (2)some suggested alternatives to 

the use of physical punishment, (3) recommendations, and 

(4)a proposed model law outlawing corporal punishment. (JF) 
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