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The Governor's Task Force on

Disruptive Youth \

Phase I

Interim Report

Introductions:

The issue of school disruption is certainly not a new
one. Most certainly the history of schoolé in the United
States would have to have a significant chapter or two de-
voted to the issue of disruptive students for that history
to be truly representative. Although disruption by students
is not a new occurence in American schools, it has beceome a
more frequent occurence as well as involving greater numbers
of students. In Florida, the issue of disruptive students
has affected every school system to some extent and has re-
sulted in losses of both future manpower available to the
state and fiscal resources in terms of specialized programs,
repairs, security, etc. It is with these aforementioned
problems in mind that the Governor's Task Force on Disruptive
Youth was established and commissicned t¢ conduct a survay of
selected counties throughout the state of Florida.

In June of 1973, the Governor's Task Iorce received funding

from the Governor's Council on Criminal Justice to carry out
a study of disruptivé youth in Florida schools. Upon receiﬁt
of funding, the Governor's Task Force hired Dr. Stephen A.
jgz%;ig.of Florida State University to begin the study. The

time frame for the study was from July 1, 1973 to September



14, 1973 at which time the data would be presented to the

superintendents of schools from whose counties the data was

collected.

gtatement of the Problem:

There were five major guesticns to be answered by the

study. These questions were: 1) Could a demographic description

of those students who had been characterized as disruptive be

developed; 2) could variables be isolated that would be pre-

dictive of disruptive youth; 3) could the frequency and type
of disruption be identified; 4) could the frequency and type

of suspension or expulsion be identified; and 5) what types

of research and programs are being developed, utilized, and
evaluated across the country? The body of this report will

be directed toward the answers to the aforementioned guestions.

Procedures:
The first issue that had to be resolved in relation to
the procedures issue was to come up with an operational def-

inition of disruptive youth, It was decided thit those students

who had been suspendad or expelled would constitute our dis-

ruptive populttion. .
The next procedural question was to determine which

countieg and how many <ounties would be selected tc be surveyed.

Three criterion were chosen for use in the selection of counties

from among Florida's sixty-seven counties. These criterion werd:

1) Geographic. We were interested in having counties from the

south, central and northern sections of the state; 2) Urban- j

Rural. We wanted to have a good mix of those counties within

N i
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th
e state that had large urban centers as well as those counties

that w
ere largely rural; and 3) Accessability, we were concerned

ab ; ;o

out the logistics of getting our research staff in and out £

. . 0

counties in a limited period of time and, therefore decided to
, de

choosé c i
ounties that wgr? geographically contiguous. Ten counties

were dGCIded upon as Uie target f‘Jr our Suzvey and those countles
were: l)LQOH, Z)Gadeenl 3)Dlar1°"l 4)Duuall S)Lalle G)OIange

Hi g. H 1C
7 ) llsbol.ou hr 8) Polk, 9) Manatee s and 10) t}\e North West Diﬂtr i t
g

of D i
ade County, . The next step was to develop the survey in-

strument, and validate the instrument.
Th R
e model for thg instrument came from a survey instrument

a .
eveloped by the south Carolina Department of Education Some

modi &4 . .
odifications were made in the instrument s® that it would be
b (re] I}
etter suited to brovide the kinds of information called for
in the questions. raised by the Governor's Task Force

questions are ligteq in the section of this report entitled
’

“Stateme
nt of the Problem,* Upon completion of +he construction

of the i idati
€ instrument, a validation study was conducteq using Leon

; . C]
coun ty .QCIIOUJ.S. As a Iesu\lt of tllls prellmlnaz Y Survey the
’

in
strument was changed, The changes centeregd around the de-

letion of redundant items. One of the issues that came to

th
e fore as a regult of the validity of the instrument wag

8
ource of student data, It was decided that the Pupils®

cum“latlve fOlders would be used as th.e source of data. After

al i
111 this was completed, there were only two more preliminar
> Y

4o
Steps to be made before the full blown survey could begin
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The first of these iast two steps was t6 procure letters

of support and introduction from the Governor, the Commissioner

of Education and from the Florida Committee of the southern

Association of Schools and Colleges. These letters were sent

out to all the involved counties anniouncing the surxvey and

requesting the support and cooperation of the county superintendents.

We might add at this point that the officials in the counties

were most helpful and cooperative. This left but one more step

before the survey could begin.
nthis step included the selection and training of field

researchers to garry out the survey. Twelve graduate students

from Florida state University and Florida Agricultural and

Mechanical University were selected. They were broken into

three teams of four geidents each. gach team had a team

leader who had the responsibility to making sure all went

smoothly. The team jeaders were initially trained by having

them collect the data for the validation study that was con-

ducted in Leon county and they, 4 turn, were charged with

the responsibility of training their team members. The teams,

after training, were each given three counties with Leon being

completed by the team 1eaders. Team I had Gadsden, Marion, and ;

puval; Team II had Lake, Orange, and Polk; and Team III had

Manatee, Hillsborough, and Dade.

Research Degiqn:

The research design utilized called for an examination of

data from two bigh #chools per county. Of the two schools perx :

e

county, one was from the urban center of the county and the
other from the rural area of that same qounty. The design
further called for the examination of the folders for all
the disruptive pupils in the selected schools. The folders

of an approximately equal number of non-disruptive pupils were
also surveyed. Thz folders for the non-disruptive students
were randgomly selected to assure an unbiased sample. With
information on both disruptive and non~disruptive students

available, appropriate statistic procedures could be executed

Results:

The data analytic procedure employed in this study consist-
ed of two basic strategies: desge¢riptive statistics in the form
of means and standard deviations describing the relative location
for each county and the full state sample on all parameters in
the model, followed by a series of multiple regression analyses
Our purpose in employing a multiple regression strategy was to
employ a procedure which would allow the construction of a

series of prediction models. Bach prediction model would be

specific to a particular sample, i.e., a county or the entire
state sample. Generally, approaching the prediction of dis-
ruptive behavior is facilitated by a statistical model which
allows for the inclusion of multiple predictors. The mult-
iple regression model employed here allows this.

A total of 87 variables was collected for analysis in the

present study. Although all 87 variables are not employed in
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the regqression analysés because of the high intercorrelation
among predictor variables and their descriptive nature all
variables were subjected to description. Means, standard
deviations, and sample size for all counties and the full
state sample can be found in Tables l~1l. The reader will
note that many of the variables are pﬁrely descriptive of
the nature of the particular sample under discussion,

The basic task of the data analysis stage was to ad-
dress the question, Can a series of sccioeconomic and acad-
emic background factors be used to significantly predict
the tendency toward disruption as defined in this atudy.
After a series of trial analyses, 15 predictor variables
were selected for a final regression model, Many of the
original 87 varilables were excluded because they either did
not lend themselves to regression analysis or they were al-~
ready highly intercorrelated with one of the f£inal 15 pre-
dictor variables, hence their influence is indirectly in-
cluded in the final model. For example, scores on the
statewide 9th grade achievsment test include several sub
scales in addition to the verbal and Quantitative aptitude
scales employed here. However, the interrelationships among
the scales is s0 high as to render more than one or two of
the scales wirtunlly useless in the context of prediction.

The 15 predictor variables retained for the final re-
gression analyses included two basic categories: socioceconomic

variables, including sex, race, age, father's occupation,number
of siblings in the family, and vhether or not the subjact lived

L

with both parents.  a second class of variables included
primarily academic achievement and background variables for
the subjects. These included grades received in the 6th
yrade in reading, writing, and arithmetic, the moat recent
year's grade point average, and the verbal and quantitative
scales of the statewide ninth grade achievement test. 1In
addition, three schoollrelated variables were included which
were participation in sports, extracurricular activities,
and tendency for referral to psychological services within
the school context:.

The basic strategy then, was to regress the tendency to
disruptive behavior on a linear combination of tha 15 predictor
variables outlined above, Multiple regression analyses were
completed for the entire state sample, and for each county as
wall, For each, sample, several regressions were computed.
First the full model correlating the 15 predictor; to the »
disruptive criterion was computed., Output for this model‘
includes the multiple R, Rz (the percentage of variance in
the criterion accounted for by the linear combination of the
predictors), the P-test of significance of the model from
chance and the statistical level of probability. Two ad-
ditional regression models ware constructed and tested for
each sample.  First, the .regression of only the socioeconomic
variables and the criterion was computed. The socioeconomic
was then tested for significance from the full model to agsess
if the socioeconomic variables were contributing anything of
value to the prediction of the criterion of disruptive behavior.

A third regression model was then constructed, employing only



P —————

8

the academic variables in the equation. Likewise this new model
was tested against the full model to assess its utility in the

overall prediction scheme. Finally, partial correlations between

each set of predictors {socioceconomic and academic) were computed.

The object of the partial correlation analysis was to provide an
estimate of the predictive power of each of the predictor sets
when the influence of the remaining set has been completely
removed or eliminated.

The results of the regression analyses performed in all
counties and on the full gtate sample are presented in Tables
12-23.

On inspection several features of the regression analyses
gtand out. ‘First, the average level of the multiple R's across
the counties is .56 with an average R2 of .31. The correlation
coefficients range from a 1ow of .44 to a high of .67 across
the 10 counties included in this survey. On the average, then,
approximately 31% of the variability between disruptive and
non-disruptive youth is accounted for &y the linear combination
of predictor variables included in this study. In cn€ county
the figure gﬁes as high as 45%. All the multiple correlations
are statistically significant indicating that the results are
very unlikely to be random or chance phenomena. The importance
of each of the individual predictors in any given model is
assessed by examining the partial regression coefficients:as-

sociated with each of the prediction equations. Tnis is most
eéficaciously done on a éounty by county basis and this can

be done by examining Tables 13-24.

et o et

A review of table 25 will indicate to the reader the
relative Beta weights for each county plus those Beta weights
for alli ten counties. Of the fifteen variables identified as
the best predicters (list.a on table 12) six appear to account
for the greatest percent of the variance. Those six are: 1)
Sex; 2) Race; 3) sixth grade test score; 4) Most recent grade
point average;y 5) Verbal Aptitude (iiinth grade test), and 6)
Psychological referral. 1In relation to these six variables,
if a pupil was male, black, had a low sixth grade test Bcore,
a low grade point average, a low verbal aptitude score and had
not bzen referred for paychological services, he was more likely
to become a disruptive student and be either expelled or sus-
pended from school. This(profile reflected a pattern acrogs
all ten counties surveyed. The importance of these variables
as predictors varied some across counties in terms of which
variable accounted for the greatest percentage of the variance
in the regression wzquation. Tahte 26 provides an .verview of
the single most important variable per county. In some counties,
the Beta weights were so close that two variables were repoited
as being most significant. It is important to point out here
that even though we have isolated a set of variables that ap-
ppear to predict who will be digruptive, it is not just one
variable or two variables, but the interplay between those
variables that provides the greatest predictive validity. An
2xample would be academic achievement ag opposed to just the

sigth grade test. Obviously, within the academic achievement
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clugter, there are prediction variables that are more powerful

than others, like most recent grade point average. The point

of all thie is just to caution the overzealous reader from
jumping to conclusiona based on the use of just one predictive
variable., At this point, we would like to turn to the report

of oar field researchers in relation to their observations and

the problems they encounterzdi.

Field Research Report:

The primary observation and problem encountered by our

field researchers was the lack of organization of records and

cumulative foliders. Every county, and sometimes individual

schools within a county, had their own way of filing. For
example, some counties would file by student, some by grade
level, eome alphabetically and some according to schools.
The latter was done in counties where records of suapended

students were kept in the county office. We also ran into a

number of lost files, misplaced folders, and incomplete folders.,
in relation to the sispension forms in some counties, there
was no provision to tell which teacher had recommendad the ;

suspension. On the other hand, where records were kept of

which teachexrs did refer students for suspension, we found
that often it was four or five teachers who made approximately

eighty percent of the referrals. We also discovered in relation

to information within the folder, that it was often incomplete @
or obsolete. That is, in 2 out of 3 folders, the current grade
level of the student was missing. In some folders, most of

the information was taken in the elementary school and thexa

NN
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was little updating of the data relating to the students,

In terms of locating information, in some counties this
was a problem because information might be kept in two or
three differeet locations and there wag no cross reference to
indicate where things might be found. It is important to note
that the problems we encountered were mechanical, not personal,
The county superintendents and their staffs were most coopera-
tive, courteous and helpful, They truly facilitated our re-

8 . i
earch. We believe it is now appropriate to move to conclusions

and recommendations.

Conclusions and Recommendations:

We have found as a result of our research that the per-
centage of blacks to whites who have beeén suspended or expelled
is forty-four rercent black to fifty-two percent white while
the percentage of blacks to whites in the schools across the
state, according to the "State Accreditation Muantitative
Report of 1972" reported only twenty-three percent blacks to
seventy-sever percent white. It would appear that a dispro-
portionate number of black students have baen expelled or
suspended, B

We have further determined that the average suspension
for the sample was 7.3 'days or a total for the entire sample
of 2420 disruptive students, of 17,666.3 days over a two year
period., If the number of iw achool Buspensions are added to

the above total (17.666.3 + %17,5) a grand total of 17,983.8

school days were lost due to suspensions.,
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We furtlier determined that the major reasons a student
was suspended were the following: (They are listed in deséending
order of fregquency) l)Truancy or skipping; ZjViolation of
school rules; 3)Physical violence against a person; 4)Disobedience;
5)Verbal abuse to staff member; and .6)Smoking. It seemed an
interesting irony that a truant would be suspended. Tables
1-11 were the sources far the above conclusicns.

In terms of the predictability of potenf:ial dropouts
we determined that the academic achievement variables seemed to
be the most powerful predictors of potential disruptive youth;
and were more useful than socioeconomic criterion. The criterion
that seemed as most useful as pointed out earlier was last
year's grade point average, followed by the reading part of
the sixth grade test and the verbal aptitude of the ninth grade
test. If this data is sound, and we believe it is, it would:
suggest the academic tracking of students fairly early in their
educational career and attempting to provide specialized in-
structioA, especially in verbal and ready skills areas.

Our research further suggests that the issue of disruption
is not just a student problem but a teacher and administrator
problem and , therefore, we recommend in-service training pro-
grams that would éénter on problem identification, conflict
resolution, human relations and reading.

We further recommend that a policy be adopted on a state
wide basis that would provide for students® rights and re-

sponsibilities. 2 possible model might be a program developed

BT L
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by the New Mexico Department of Education,

Our recommendations also include a plea for standardizing
student record keeping and filing across the state. This would
include provision for Yearly entries of data about students,
inclusion of the teachers' tiames who recommended suspension,

We also believe that a student's history of suspension or
expulsion should not be kept in hig bermanent file, but this
provision could be included in the document on stident rights
and responsibilities,

We further feel, based on our data, that the availability
and utilization of psychological services is a possible detriment
to disruption. We include both in school (the counselor,
school psychologist) and out of school (psychiatrist, mental
health elinjcs) people and agencies ag possible sources of

referral,

Do away with corporal punishment. It is humiliating
and counterproductive.

In conclusion, we are optimistic that the Problem of dig-
ruption iz a goluble ona. As is true in most comtemporary
problems facing American education, they require ideas, funding,
and committment to be solved., We believe that Florida haa.an

abundance of all three of these hecassary ingredients listed
above - B0 let's get movingt
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HOLLINGSHEAD'S LISTING OF OCCUPATIONS
The Occupational Scale

1. Higher Executives, Proprietors of Large concerns, and Major

Professionals

a. Higher Executives
b. Large Proprietors {(value over $100,000.)

c. Major Professionals

2. Business Managers, proprietors of Medium Sized Business, and

Lesser Professionals

a. Business Managers in Large Concerns
b. Proprietors of Medium Business (Value $35,000-$100,000)

c., ‘Lesser professionals

3, Administrative Personnel, Small Independent Businesses, and

Minor Professionals
a. Administrative Personnel
b. Small Business Ownexs

c. Semi-Professionals
d., Farmers - PFarm Owners ($25,000-35,000)

4. Clerical and Sales Workers, Technicians, and Owners of Little

Businesses (value undexr $6,000.)

a. Clerical and Sales Workers

b. Technicians
c. Owners of Little Businesses
d. Farmers - Owners ($10,000—$20,000)

5. Skilled Manual Employees and Small Farmers (under $10,000.)

and Tenants who own famm equipment

6. Machine Operators and Semi-Skilled Employees and Smaller i

Tenant Farmers who own little equipment

7. Unskilled Employees (including unemployed)

BT M_Mla]

TABLE _1 15
Means, Standard Deviations, and Number of Subjects for Eighty
Seven Variables for Leon Coun"*y

* Best Predictors of Disruptive Youth

variable Standard Number of
Mean Deviation Subjects
*] Sex (Male=l,Female=0) 54T 4993 ~99
*2 Race,Black. {l=yes,0=no) . 5010 S005 4ag
*3  Race, White (l=yes,0=no) .H970 .5005 uqs
*4 Race, Spanish (l=yes,0=no) . 0020 . 0449 495
5 Age (4 digits/no decimal) 16.He .2 4yqg¢
6 Grade Level 10,0562 1.0370 Hag¢
7 Years mn district (3 digits/
. no decimal) 9.2947 3.31019 N9z
*8 F‘dthe:_."s Occupation
(Hollingshead) H.b5Y42 1.8yl 373
9 Mother's Occupation
(Hollingshead) 54669 1.63T5 272
10 Parents Own Home (l=yes,0=no) _. bl76 HN¢HOo 4217
11 Parents Living Together .6H12 .H90z 47
12 Father Living (l=yes,0=no) .493¢1 . 2402, 424
13 Mother Living (l=yes,0=no) . 993 . 1289 Y14
*14 Sgbject lives with both parents
(1=yes,0=no) 6074 L4888 H89
15 BEconomic Status of Family '
(good=3,mod.=2, low=1) 2.0421 1548 428
*16 Number of Siblings 3.6012 24107, 440
17 Nunber of Brothers 1.2237 L.elos Hao
18 Number of Older Brothers 1. 1086 13026 Heg
19 Number of Sisters LT L4617 449
20 Number of Older Sisters 1,089 1.5207 H3g
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16 ‘E V aBLE_ 1 (cont'd.,) Y
TABLE _ (cont'd.) . B
! Standard Number of
sgoraezd | BEIES veriane e oviiclon  stbects
Mean . \ .
veriaple i 3,147 585 3326 *47 Participation in Sports (332)5, 1620 - 3689 395
: 1 izenshi =na
21 citizensiip 3,3 7 . 9243 .'.‘-il—é—' #48 Participation in Extra-
#3272 Reading . » a0 __,__ELQQ. ; curricular (1=yes, 0=no) 2219 4ol 39
23 English 250 ' 401 49 Participation in Student
3_:&53.-‘2— L_Q_&Q—‘—— office (l=yes,0=no) 0714 L2579 2392
24 spelling 3,1157 30648 o= 50 Vocational (l=yes,0=no) 2 176! 2813 40
*25 Writing 3,032 9707, H2d 51 Business (l=yes,0=no) 0677 L2ANlE 458
1ai Studies — .
26 Social 33,0118 _-9922. . —i—i— 52 General (l=yes,0=no) . 9508 -7 473
%27 Arithmetic . _ -
_ 53 Academic (l=yes,0=no) . 2462 K313 459
28 Most Recent Years Grade ! 10(91;[ __]__l_’;l_b_@(_, "iS:L" . . 0/5
Average S 1g | 400 263 54 Special Ed (l=yes,0=no) cDI5Y 132 55
1 (_8 B
ish (Past Year) - 55 Comments Recenk Year (393, .
29 English { 2.7944 . 26 260 Neutral=2, Negative=1) 1. 9906 - 9999 103
30 Math 2.39 62 ey 283 *56 }fias gubjﬁct been ref%ri'.re;ed
jal Studies - for Psych. services (l=yes,
31 Social 3,999l 1,344 2o 0" no) . 100g .30l 497
32 Science 3,200 12679 A3 57 Institutionalized(yes=1,no=0) _. 006/ 0792 g
ional : .
33 Vocation 3,29 _!_'3;’,52_ __ﬂQl_ . 58 ?sychiatric) Institutionalization 53 449
: 1=yes,0=no 0020 045
34 Other 25,9115 29,133 2.0 Y - 0020
1 Aptitude - : 59 Criminal Institutionalization
£35 verbal AP s 70692 26930 260 ‘ (1=yes, 0=nof} L0092 0803 42
fitati-e Aptitu :
*36 Quanti 27.513| 2.7, 98%0 260 ¢ 60 Other Institutionalization
Total Aptitude - 20! ! (1=yes, 0=no) » 0000 . 00CO {7
3 37,441 2.803gH el
ag Social Studies ——‘";" a0 — ! 61 Health Problems (l=yes,0=no) 0879 . 3240 4g4q
37160 Al 250-
30 English 3L 22 00 94 2065 162 Academic Progress (1-5) 202 L 5951 K4
. 2515 —-"-——ﬁ - ; . .
40 Math Computation %@ 2532 265 : ‘ 63 Expulsion (l=yes,0=no) s OV65 42753 243
41 Math Problem Solving . ——-“éléé 2959 265 %64 Suspension (l=yes,0=no) 0% SNTIT 249
42 Math Total 34. 8794 ab 265 Nurber of Suspensions over -
2 4304 LT (£RG. LA past two years 124l 1 'S‘lb—qj 224
43 Science _ g
tal Reading L, ol St —lij i
44 Tota 424 290 .
fotal. Language 568 220 2
45 To . 20 2/,3639 293 ‘I
46 Total Arithmetic £

ST
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mapLE 1 (cont'd.)

Standa;d
Mean peviation
variable
66 Total number of days suspended 5.0963 [n-9998
i i ce against .
67 gzzz;ial Violen g QL9 5
68 g{x}gza‘ézal violence toward » . 2,076
69 Verbal Abuse to student HHHY _LEI7H
70 Verbal Abuse to staff member [.0000 JI593
71 Violation of school rules L7 ,Qggﬁ
72 Possession of weapons . lp532 3/5
73 Truancy 1.5797 [6.’/_(2/23
74 Smoking L5000 .
75 Drugs. alcohol -O%ﬁ@ ziziz
76 Clothing . 1OQ 00 :l —57
77 Health 5%@ Q%:7
78 Academic problems 0950 '?_3957
79 Disobedience _ilQﬂﬁ; .
g0 Tardiness 1500 ,;zg=937
gl After-hour detention D5 xﬂ[;;g
g2 Work Task .1918 .3
g3 Loss of Privileges 9799 1.9 ﬂ{e_
g4 Pparent conferences 1, 4000 ) 0695
g5 Pprobationary Suspension . LbbT 2. 3944
86 In School suspension 1, 34T . 9354
et o 8005

Number of
subjects

_ 8

o4

18

e 3

20

PUNIISIEEEL-A- et

4

PN

/9

A

. . S
43

JESSLad

S -
22

a2
8%
100

) -
743

st e A

7

&w,._‘.m;‘,.w,._.\w‘

A

%14 subject lives with both parents

115 Economic Status of Family

1

TABLE _2

19

Means, Standard Deviations, and Number of Subjects for Eighty-

seven Variables for adsc’er\{g;mt(

* Best Predictors of Disruptive Youth

variable

| %1 . Sex (Male=l,Female=0)

*2 Race,Black {l=yes,0=no)

s

*3 Race, White (l=yes,0=no)
%4 Race, Spanish (l=yes,0=no)

5 Age (4 digits/no decimal)

6 Grade Level

7 Years in district (3 digits/

no decimal)

#3 Father®s Occupatiun

. 12 rather Living {1=yes,0=no)

13 Mother Living (l=yes,0=no)

(Hollingshead)

9 Mother's Occupation
(Hollingshead)

10 Parents Own Home (l=yes,0=no}

11 Parents Living Together

(l=yes, 0=no)

(good=3,moc.=2, Law=1)

;*16 Number of Siblings

17 Numbexr of brothers

i

i

18 Number of Older Brothers
119 Number of Sisters

H
1 20 Number of Older Sisters

Standard Numbexr of
Mean Deviation Subjects
LOAO .. AT 204

-90(0 H002. a0/

. 1990 HopZ 200
~ 0000 —~ 0000 —anl
17,3990 111593 203
10: 939 J0497 205
10.2%836 3.0611 L0}

5.7929 LoM3l 140
(H953 .15 30 [05
5976 8853 134
+ 7144 HI 0D 9
L84 Ja53 199
L9939 - (783 _le4
Y4286 A 715 92
2.2707 ALY 194
[[H24¢ 14942 A
2. 1601 L1644 _181

L3399  L36e?. 190
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TABLE 2 {cont'd.) a TABLE_Z. (cont'd.)
Mezan Sxt;:r\;?gf:?on ’s“&’é‘?iﬁtﬁf variable Mean nggggﬁon sﬁ;’;}:ijﬁs"f
ariable
V21 citizenship 3.2987. =6l . —;Ql_"' *47 Participation in sports (%:ng).;, L2515 353 161
%22 Reading -S—L‘w" 7 3‘ e — *48 Parts:,cinatio_n in Bxtra- ~
cnalich 3.0899 19263 /99 curricular (1=yes, 0=no) 298068 14939 167
2 opettins aom LB ML @ mESRERSS e ey g
*25 writing 33143 —gols L15— ‘50 - Vocational (l=yes,0=no) 0984 = 2353 (31
26 Social Studies 2.978%8 __,_jS‘f__ A — 51 Business (l=yeg,0=no) 2256 . 4195 /23
#27 Arithmetic 3.0265 L0083 L 52 General {l=yes,0=no) . 6§ T2 =
28 Most Recent Ypars Grade 2.4759 95749 19/ X 53 Academic (l=yes,0=no) 3118 Y4, 170
hverage 2.9432 10126 e ' 54 special Ed {i=yes,0D=no) . 0000 L0000 /133
29 English (Past vear) l . 149 55 Comments Recent Year (P=3,
30 Math Llo T3l T ‘ Neutral=2, Negative=l) £.011¢ . §510 90
i sosial studies odle e T I ENRNLI.
32 Science L7200 - ; 0=no) Lozl . 3049 19 ¢
33 Vocational 24943, 0395 — 57 Institutionalized(yes=1l,no=0) . O\5% 1240 193 |
34 Other 3.2099 Loool 'L?'L_‘_ 58 Psgc’hiatfic Institutionalization .
. 2. 2398 21, (429 132 (1=yes, 0=no) 0800 L0000 193
*35 Verbal Aptitude 29 24 -~ 1 3¢ © 59 Criminal Institutionalization _
+36 Quantitative Aptitude 29.519]  MTeI5 ' (1=yes, 0=no) L0155 1240 193
37 Total Aptitude ‘ﬁe_ﬁ.g_@—q é&iﬂi— 132, 60 OtEer inititutionalization i
. - 291581 43794 —L32 (1=yes,0=no) 0000 10000 193 |
38 Social Studies 313664 13 1969 [ 3/ . 61 Health Problems (l=yes,0=no) L0476 . 0135 129
39 Enghish .3_;;;.,} 23.455% [31 : 62 Academic Progress (1-5) 2.,5826 7382 194
40 Math Computation __.-3-—"3 / 63 Expulsion (l=yes,0=no) " oon, P o
41 Math Problem solvinyg 3—-—‘3'3;' %E 13/ 64 suspension (l=yes.0=nc} 1728 Y4 101
Total 3230 : .
12 Zit:;nce 274962 22, 99 //,zz; 65 gg;\ieiwgfyigigcnsmns over L3 30 _ a ‘
44 Total Reading M’ 13849 T ‘ ‘
45 Total Language /_?_.7_(_"__‘@_ Mﬁ-— -———L-— {
46 Total Arithmetic 20,3759 20.3355 LI



TABLE __Z____.__

variable

66
67

68

69
70
71
72
73
74
75
76
77
78
79
80
81
82
83
84
85
86

87

Total numbex of days suspende

Physical Violence against
parion

Physical Violence toward
ohject

Yerhal Abuse to student

Mean

a 4.9354
L%

100600
3.DOQQ

Verbal Abuse to staff member 3548

violation of school rules
possession of weapons
Truancy

smoking

Drugs, alcohol

Clothing

Health

Academic Problems
pisobedience

Tardiness

After-hour detention
Work Task

Loss of Privileges
parent Conferences
probationary suspension
In School Suspension

Dpisruptive student
(1=yes,0=no)

-
2.0000

{cont*d.)

22
standard Nurber of
Deviation svbjects
9. 0156
] )
T
415G a9
LOpOO A
, 0000 2
e 364 S
5. 5565 Z
.994! 18
, 0060 <
! 0
[
__.___.l;_‘ 0.
T 0
5134 317
. 6000 N
I 1)
,D000 &
525 f{f
A4082 b
I .—_—Q_——-
,0D00 4
5012 Jb5

LR e

- .
k'
i
i
t

SN
s Lo i

F SR

5*2 Race,Black (l=yes,0=no)
%*3 Race, White (l=yes,0=no)

2*4 Race, Spanish {l=yes,0=no)

P

TABLE 3

Means, Standard Deviatio urib
ns, and Nurmber of Subj
jects for Eighty-

Seven Variables for{ rion Coumh

* Best Predictore of Disruptive Youth

variable

c*¥1 Sex (Male=l,Female=0)}

5 Age (4 digits/no decimal)

. 6 Grade Level

5

7 Years in district (3 digits/

no decimal)

#8 Father's Occupation

(Hollingshead)

9 Mother'’s Occupation

10 Pg;ents Own Home (l=yes,0=no)

(Hollingshead)

.; 11 Parents Living Together

312 Father Living (l=yes,0=no)
;l3 Mother Living (l=yes,0=no)

i
ffl4 Subject lives with both parents

.

(1=yes,0=no)

{15 E
O conomic Status of Family

{good=3,mod.=2, low=1)

316 Number of S5iblings

517 Number of Brothers

aE R -
N 8 Number of Older Brothers

»§19 Number of Sisters

120 Number of Older Sisters

Standard
Mean Devigti;n N§$§§§c2§
»5329 :499y. 50
, 438 96T 497
5515 .H972 . 497
:00H0 063¢ 497
k. 558 [.1759 Loy |
10.1443 |.054Y4 4929
1,4918 3, 94l6 4 9¢
Y,1595 19345 34y
5, 0909 2.3440 {9¢
» (D&::Té‘ P quD _9*__81__
-6lo4 L4982 ez
.92.62 » 2018 410 .
.q759 53y 457
0865 4330 Z7¥
3,92 1. LRk 459
2.0437 |.6678 5%
L9061 [. 7040 Y57
1,03 1:2929 454




TARLL

variable

21
*22
23
24
*25
26

*27

citizenship
Reading
English
spelling
writing
Social Studies

Arithmetic

28 Most Recent Yepars Grade

29
3¢
31
32

Average

English (Past Year)
Math
Social Studies

Science

33 Vocational

34
*35
*36

37

38

39

40

41

42

43

44

45

46

Othex

Verbal Aptitude
Quantitative Aptitude
Total Aptitude
Social Studies
English

Math Computation
Math Problem Solving
Math Total

Science

Total Reading

Total Language

qotal Arithmetic

p)

24
(cont'd.)
Standard
Mean Deviation
3.4494% /71—
3,417 912
3,317 ,44925
3.2815 —§723
3.2251 9863
3:092¢ 033
2.9582 1, 0476
.90 }.2214
2.7086, LAb3I2
2.9384 218
3-0000 L T2
3.2573. 1. 1034
39 51437 30, 4289
39,7621 31,9893
2, 3536, 31.3450
6160, K914
ag.580n  SoSUT
39.9767 30, /049
39.3333 24.599¢
39.108%5 30,5708
24300 22.7359
33.3333 L5049
L% S LIR
Y4.000n . 2L 18LL

Number of
Subjeccts

291

393

314
345
34l
T 7
238

e )
o
: ‘E
{
2
K
P
B 25
jg TABLE 3 (conttd.) 2
B
;% b1 Standard Numb
5% vari e Mean Deviation SubjeEESOf
a 47 Participation in Sports(é—yes, u;Sﬁ?k 429/ 43/
:@ *48 Part@cipation in Extra-
i curricular (1=yes,0=no) 4398 LS04 Y37
ié 49 gzﬁgicipition in Student
o ice (l=yes,0= /e
{ {1=yes, 0=no) (06 (333 4ya/
§ 50 Vocational (l=yes,0=no
i . . [ ) 26 2 3695 ed#]
: S S = =
; siness (l=yes,0=no) 057 * 2333 4p3
3 52 General (l=yes,0=no) s 6310 <493 439
! 53 Academic (l=yes,0=
! =yes, 0=no) 2339 4432 B
i 54 Special Ed (l=yes,0=no) D059/ s N S0
{ 55 Comments Recent Year {p=3,
: Neutral=2, Negative=l) J.0065 §655 308
% *56 Has Subject been referred
: .ggr fsych. services (l=yes,
| no L0957 L 206Yg 502,
é 57 Institutionalized(yes=l,no=0) _00f0 0990 501
58 ?igchiatfic Institutionalization
=yes, 0=no) 0000 10000 $DA,
59 %iiminnl Institutionalization
=yes,0=no) D120 Josg 502
; 60 ?Eher Igsti;utionalization
=yes,0=no
‘ LDO2D 0440 S50
. 61 Health Problems (l=yes,0=no} 1)®39¢ 249 (s S0
62 Academic Progress (1~5) 3.’7.5?';‘3’ 50.94 475
€3 Expulsion (l=yes,0=no) 0¢/0 . 2398 24¢
; 64 Suspension (l=yes,0=no) . 97499 T XY47) 247
5 65 Number of Suspensions over
- past two years L2751 L.4g03 299

s s




26
“ TABLE _A____ (Gontid.)
Standard Nunber of
Mean Deviation Subjects
variable

66 Total numbex of days suspended $.52% 13056 247
67 gl;zzéial violence against 20063 _,7’ 975 29
68 zggziial vioclence toward QAELMEL 2.2 "
69 Verbal Abuse to student 5000 (2849 S
70 Verbal Ahuse to staff member [ 0100 ,7337‘ - 104
91 violation of school rules L0 VIWEYL: /;;
72 Possession of weapons o3l s 7922,

73 Truancy IS IAD 2, 4042 107
74 Smoking LQQQQ j,DOQQ ‘ﬁﬁ
75 Drugs, alcohol el 7700 &é
76 -Cﬁlothing /852 AR5 2452
77 Health ‘ , 0800 ,QQQQ_ -
78 Academic Problems Lo 3K Y35

79 Disobedience N [ 3545 ‘ L0950 {[‘:
g0  Tardiness . 9332  S693 g
81 After-hour detention W36 10 L7391 i;
g2 Work Task /. 9172 [ 678 -
83 Loss of Privileges 2:/9348 9:'78.14 p

g4 Pparent Conferences 1.84 ¢4 5.6840 %
g5 Probationary suspension 7500, . 9430 ;;
86 In School suspension 3947 .. 15472

o7 pppmunedye St o, .m0

SR

TABLE H

27

Means, Standard Deviations, and Number of Subjects for Eighty-

Seven. Variables forﬂlmj_ﬁgmt(_

* Best Predictors of Disruptive Youth

Variable

+1 Sex (Male=l,Female=0)

%2 Race,Black (l=yes,0=no)
#3 Race, White (l=yes,0=no)
*4 Race, Spanish (l=yes,0=no)

5 Age (4 digits/no decimal)

6 Grade Level

7 Years in district (3 digits/

no decimal)

*8 Father's Occupation
(Hollingshead)

9 Mother's Occupation
(Hollingshead)

10 Parents Own Home (l=yes,0*no)

1l Parents Living Together

12 Father Living (l=yes,0=no)

13 Mother Living (l=yes,0=no}

(I=yes, 0=n0)

15 Economic ftatus of Family

(good=3,mod.=2, Llow=1)

*¥16 Number of Siblings

17 Number of Brothors

18 Number of Older Brothers

19 Number of Sisters

20 Number of Oldexr Sisters

) *14 Subjeéct iives with both parents

Standard Number of
Mean Deviation Subjects
5201 T2 2727
12849 516 967
.Jes! L9563 §63
10058 NDIET 268
114549 L Lbb! 87¢
o377 L3879 I
9281 33066 _Jsg
4, 847 L3564 b7
4,998 .4927 344
A9 7! QY YA ) 123
2dlel L 4erd 556
L9639 JZ6 6 504
294917 0906 g4 7
132"5 ‘: )?3‘2
L 0169, 360 i
3, 1893 2.4530 340
[.3536 L4 290
g 199 [+ /350 _$39
Lol 448 L4943 _$39
3237 L1358 _$3%




' rEpLE _ o {cont'd.)

variable

21, Citizenship
%22 Reading

23 English

24 Spelling

*25 Writing

26 Social Studies
#27 Arithmetic

28 IKost Recent Yzars Grade
aAverage

29 English {(Past Year)
30 Math '

31 Social Studies

32 .Science

33 Vocational

34 . Othex
*35 Verbal Aptitude
*36 OQuantitative aAptitude
37 Total Aptitude

38 Social Studies

39 Enélish

40' Math Computation

41 Math Problem Solving
42 tath Total

43 Science

44 ‘Total Reading

45 Total Language

46 mTotal Arithmetic

40,9320,
41.9533
41.185%
42,299
42,6743

, 05

43,6865
23431
43.4%0
48,4000
<24.0000
34.0000

28

standard
peviation

974
G524
9559
/0480
, 843

O IE-C~ Tk
1.1764
[./931

e

L,

27.5337

2b. 9283

26,9040
2 7. 983L
AT.3822

7.

27 YT
28, 2990
35,4133
32,9545
52153

Number o
Subjects

58T
737
T
37
_T36
134
732

73
o4l
449

205
790

e

gﬂ

T

o

2
!
|

65

29
. taBLE__ 4 (cont'd.)
varisble Standard Numb
Mean Deviation SubjeEESOf
*47 Participation in sports (1=yes, ,[&37 3293
*4 e 0=no) ~ B ec
8 Part}c1pat10n in Extra-
curricular {1=yes, 0=no) + A4R3 Y509
e Z i
49 Par@1¢1pation in Student
Office (l=yes,0=no) 0743 2684 a7
50 Vocational (l=yes,0=no) /196 32497 g
. : Gf
5). Business (l=yes,0=no) » 0900 297 g6/
52 General (l=yes,0=no) 190 (Y4959 FG@/
53 Academic (1l=yes,0=no) IR 3746 J60
54 Special Ed (l=vyes,0=no) L0035 024 853
5
55 QOmments Recent Year (B=3,
Neutral=2, Negative=l) 2.1025 7072, 757
#56 Has Subject been referred
.§:§ofsych. services (l=ves,
. 0/84 /344 g70
57 Institutionalized(yes=1,no=0) _ 0069 0228 $70
58 Psychiatric Instituti i
ional i
(1=yes,0=no) lzatloiaoaa 0000 $70
59 ?iimina% Institutionalization
=yes, 0=no) L0080 0894 970
60 ?&Eer Inftitutionalization
ves,0=no) , 0000 (0000 270
61 Health Problems {l=yes,O=no) V34460 292 —_g720
62 Academic Progress (1-5) 33,7828 5077 947
63 Expulsion (l=yes,0=no) 10033 0479 435
64 Suspension (1=
=yes,0=no) 19277 /2
| JReE 0 436 |
Ngmier of Suspensions over
past two years [ 7495 §07%8 436

]

fennon A o




. o s s, A
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TABLE i (cont'd. )

variable

66 Total number of days suspended £.9782

67 Physical violence against
person

g8 Physical Vviolence toward
object

69 Verbal abuse to student

70 Verbal Abuse‘ to staff member

71 vViolation of school rules
72 Possession of weapons

73 Truancy

74 Smoking

75 Drugs, alcohol

76 Clothing

77 Health

78 Academic problems

76 Disobedience

80 - Tardiness

gl After-hour detention

g2 Work Task

a3 Loss of privileges

g4 Parent conferences

g5 Probationary suspension
86 In School Suspension

g7 Disruptive Student
(1=yes, 0=no)

Standard Number of
Mean Deviation subjects
6.3043 435
5463 /, 0536 /08
, 0292 6ok 7/
11798 , 3862 7%
g3 bl /3/
. 7636 5167 165
, 0000 L0000 &7
/1, 0458 LollO 26D
, 5702 ,589% /2/
2874 4800 1
. 1829 cEs g2
10278 JbST 12
, 0417 ,262.0. [2
L 9210 1T
2366 ,4 373 a3
1048 42507 11
0141 Lugd ail
10189 .27 i’
A4l 1. /835 248
0282 Nbble i
0143 1188 70
,5359 ,4290 979 !

K S

4
{ e
g ‘ TABLE _5 .
i}
;] Means, Standard j |
! Y d Deviati
/: iations, and Number of Subjects for Eigh
: 4 Seven Variebles for Lake Qﬂ[}:}l[ e
"{ % Best Predict >3 i
%E redictors of Disruptive Youth
o
:
1
“l vyariable s
5 ’ tandard Numb
2 Mean anda er of
E Deviation Subjects
; *1 sex (Male=l,Female=0) {
| o L4439 Mzl ~Hi7
é ace,Black (l=yes,0=no) Si3% 50
; . 15004 H17
! *3 Race, White (l=yes,0=no) Heyy S004 A Tkl
: 4
[ :
} 4 Race, Spanish (l=yes,0=no) oYy o429 o
5 Age {4 digits/no decimal} 17261 1.3574 ~7
, 6 Grade Level 10:491ts _Ll.ﬂﬁa_’ M7
i 7 Years in district {3'digits/
no decimal} LS Liof
| | S, 1072
f*8 thhe;'s Occupation
| (Hollingshead) 55,3394 | 330
t Is '772
; 9 Mothe_r's Occupation :
4 (Hollingshead) 5,38065 {8369 163
o ’)
L l
. 0 Parents Own Home  {l=yes,O=no) _.5339 5005 <3
; 1l Parents Living Together 21557 ‘ﬂQQ' 523 I
ot ,
St 12 ivi 413 . 551 392
' Father Living (l=yes,0=no) .9 2353
13 ivi
- Mother Living (l=yes,0=no) + 9799 {1403
P : B
S 14 Su}:;,ect lives with both. par =
o (1=yes,0=no} parents . _M2al 4
g ' !
‘~i15 ?conoTlc Status of Family *
= good=3,med.=2, low=1) 17595 Sosy 370
Lk '
8 16 Number of Siblings 29701
: | 2. 1306 g
+ 17 Nunber of brothers 1, 4364 L3937 ore
: , .39,
;118 . ;
Nunber of Older Brothers 2074 [,0505 "
; 1 . ’
i 9 Number of Sisters 1.4390 13490 2355
tilg . '
1 0 Nuwber of Older Sisters (789 [, 0849 ?

BETE—

PR E




TABLE _9

PSRN

variable

21 citizenship
#22 Reading
23 English
24 spelling
#25% Writing

26 Social studies
%27 Arithmetic

28 Most Recent Ywaxs Grade

Average
26 English (Past Year)
30 Math
31 sSocial Studies
32 .Science
33 Vocational
34 oOther
¥35 vVerbal Aptitude
#36 = Quantitative Aptitude
37 Total Aptitude
38 sSocial Studies
39 English
40 Math Computation
41 Math Problem solving
42 Math Total
43 Science
44 Total Reading
45 Total Lanhguage
46 Total Arithmetic:.

(cont'd.)

2.9715
29524

2,970
2.9242

B.l6T

H5.2a37
. 9507
4Y.4355
461645

45,7495
H3.6157
4472037
43,7294
_9.5000
/2,000

2,000

32

standard’
peviation

96071
‘2:2;15
98l
[. 0178

. 9318

[ 0360
1.0819

[ 2515
[ 0592
1,034
LIy
263742
2l 0283
26 313
6. 0610

27.054%
22.99¢4
26,9250
26,4823
7 778

/4142

Number of
subjcats

362
371
273

e st RS

i 37 e R AT

S eisinior

.
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PARLE D {cont*d.)
varisble ) Standard Numbe
Mean Deviation Su;§22§50f
+#47 Participation in Sportz (l=ves
) z(1=y 000
%A e s . . 0=no) ° “ L /
18 ParL}clpatlon in Extra-
curricular (1=ves, U=no) _1.0000 I /
49 Par?icipation in student
office (l=yes,0=nn) D000 L /
50 Vocatienal (l=yes,0=no) 3525 Y797 /22
z
51 Business (l=yes,0=no) NI7A 57/2 /23
52 Ganeral (l=ves,0=no) )
es, 0410 4537, 23
53 Academic {l=yes,0=no) BY475 5732 /2
74 A2
54 special Ed (l=yes,0=no) (0932 793/ =5
55 gomments Recent Year (P==3,
Neutral=2, Negative=l) 26473 9433 207
*56 Has Subject been referrad
.goi fsych. services (l=yes,
=no
L294 4372 /3
57  Institutionalized(yes=l,no=0) _0:4/ 2028 /3
58 Psychiatric Instituti i i |
S rvon iy tionalization Ty Y
, 13
59 ?ilwinaé Inititutionalization
=yes, 0=no
200917 .19 6% 413
60 ?EEQr Institutionalization
ves, 0=no) DOG7 US55 443
61 Health Problems {l=yes,0=no} 1002 04493 qia.
62 Academic Progress (1-5) L2624 I, 82498 278
63 Expulsion (l=yes,0=no) . 02.43 A543 206
64 Suspension (l=yes,0=no) 9806 (343 20p
65 N:gzei of Suspensions over
p wo years 1.9417 1. 1993 206

ALl




TABLE ,5 (cont'd.)

variable

66
67

68

69
70
71
72
73
74
75
76
77
78

g7

Total number of days suspended 6. /165

Physical Viclence against
person

Physical Violencé toward
object

verbal Ahuse to student
Verbal Abuse to staff member
violation of schook rules
Possession Of weapons
Truancy
smoking
Drigsy alcohol
Clothing
Health
Academic Problems
pisobedience
rardiness
After-hour detention
Work ‘Task
1.0ss of Privileges
Parent Conferences
Probationary Suspension
In School suspension

Disruptive student
(1=yes, 0=no

34
standard
Mean Deviation °
f,L3Y8
: 5932 5, 7830
2 0728 __.771¢
oL Y MY e T B
2087 5940
4342 » 430
242 Y32
1 O/ , [20]
, 02491 L6506
L00Y9 0697
ooy 2677
L5293 [:6G27
/2062 [:0060"
/6O 2,992
WAYZ S 2./599
_JJ505 2. /597
Losga. . J69%
000 , o000

Number of
subjects

_0&

206

200
206
204
206__

06
206

206
205

206

417

h

g2
s AR

e et s emneie, et b st R

21 el s i

&

raBLE _(

38

t L3 .
deang, Standard Deviations, and Number of Subj .
jects for Eighty-

Seven Variables forCL3Dg§L§LBHﬂ¥

" *# Best Predictors of Disruptive Youth

Varizble Standard N
Mean  Deviation ;ﬁgEZczi
*1 Sex (Male=l,Female=0) 243 Y977
. . 368
*2 Race,Black (l=yes,0=n0) [349¢ 358 3¢
PR N 7 r é
*3 Race, White (l=yes,O0=no) [ $las A%08 3
‘ L4 é
*4 Race, Spanish (l=yes,0O=no) Walli: 1038 3@2
5 age (4 digits/no decimal) 174792 _1i279 36T
6 G
rade Level | 10:74 1 7859 268
1 zgaézcén district {3 digits/
imal) 9. %o  2,5394 322,
*8 Fathe;'s Occupation
{Hollingshead} 3, a2 /8462
9 Mother's Occupation =
{Hollingghead) 4. 799 1815% /
- ¢ d gg‘
10 Parents Own Home (l=yes,O=no) _.797¢ $nad 293,
11 parents Liying Together 1 8443 3906
- . Kbk
12 Pather Living (l=yes,0=no) 9542 2227 3
i ‘ 49
13 Mother Living (l=yes,O=no) 992 17 30
. ' @
*14v%§2323t %ives with both parents
5,0=no) L4970 + 3680 Y
15 ?eonoTic Status of Family
good=3,mod.=2, low=1} /8750 1 840 336
*16 Namber of Siblings 25855 138768 L
; 345
17 Number of Brothers /. 2638 1. 3092
2 ?‘/5
18 Number of 0ldcr Brothers L7358 9552 3
. 44
19 Number of Sisters 1.3/30 /.3032, 34
" - 7
20 Number of Older Sisters 7233 2728 3417
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g
¥
36 § ; 37
. mape b (cont'd.) L 3
: P TABLE . f(ecenttads)
Standard - Nunber of 1 %
: Mean peviation Subjects N Standard Number &f
. I iable Mean Deviation Subjects
variable 250 [t vari 3
. 3,000 49992 —_=
21 citizenship .= P e
35105 , 9902 333 | %47 Participation in Sports{l=yes, .,0Q303 T4 33
+*22 Reading : i 0=no)
872 _340.. | %48 participation in Extra-
. ' 2520 Vo jcul 1 0 0 21192 33
23 English = 2 B curricular(l=yes,O=nc) : 0600 EHAS
24 gpelling - ,,-;‘5,;{19.@5 ’1 § 49 Participation in Student
; 35162 . 7969 —339 . Office (I=yez,0=no) 0394 Nl 34
Jriting i
*25 writind 3,344l 9246 _33%. || 50 vocational (l=yes,0=no) 1963 3999 260
jal Studies - i
2 5o 3.2793 (9265 ) 345 {51 Business (l=yes,0=no) 1453 (3853 259
ithmetic { ;
*27 Ari cend ' 52 General (l=yes,0=no) DS erine b A6
28 Most Recent Years rade g2 M &QZ o .
et -t B3 Academic (l=yes,0=no) Te iS5 . S094d A0
Average . o '
’ 2,934 1942 —34a- .
29 English (Past vYear) Y60 ) 7’| ‘54 s8Special Ed (l=yes,O=no) 0270 1 2700 259
30 Math Q%7 - ) ¢ 1 55 Comments Recent Year (P=2,
: 292349 Ll Al Neutral=2, Negative=l) 14547 [. 2240 18/
ial Studies . ; ‘
31 50c1' 2,930 ] 1978 238 i *56 Has Subject been referred
32 .Science 2,337 i for Psych, services {l=ves, .
3.3060 e Ll 0=no) (3132 305 364
33 Vocuational : i s . -
+ 57 Institut 1 e} =1,no= ;
o other 3 2994 [ 1805 334 . . itutionalized(yes=1,no=0) . _ 0043 /572, 364
9 ‘;12,875(; 320 ‘.1 58 Psychiatric Institutionalization
%35 Verbal Aptitude 34 263G o . (1=yes, 0=no) 10140 . 2097 364
e itude 55,9437 24,6890 320 so orin S
#36 Quantitative Aptitu ‘ o Criminal Institutionalization
56.50 28,511 32 ! (1=yes, 0=no) 10110 1 2097 364
+al Aptitude .
37 Total AP o 3457 96,3043 320 {'; 60 Other Institutionalization
38 Social Studies 493 s 3/9 (1=yes, 0=no) L0137 1 Lot/ 364
: 55, 27.99¢6 —_—le o}
39 English 3565 wire 320 '] €1 Health Problems (l=yes,0=no) 10220 12965 363
£§ / = i
40 Math Computation 55,7219 . 20 “i 62 BAcademic Progress (1-5) 2:3Y68. [ 612 297
. ' 0502 AL 9353 340 ; .
41 Math Problem Solving 56, 050 220 { | 63 Expulsion (l=yes,O=no) 1 03¢9 3403 130
- 28,7236 G T IZE ' X
42 Math Total \j—(ﬂw 29, 1599 3 ‘i 64 suspension (l=yes,0=no) 194494 _asdas 190
g /89 ..-...___.-—-gg‘ P
43 science 576553 S vo || 65 Number of Suspensions over
Y6439 2L 2744 ke ¥ past two years 232X 6. 363 ’?O
44 'Total Reading ] |
Yigapr 281331 Lt
45 Total Languuge ob |
. . 25, Y
46 Total Arithmetic 413030 JM ~ 5
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" TABLE _(p ___ (cont'd.) ‘ . TABLE ]
+  Number of ’ ’
ggszgzign Subjects ; Means, standard Deviations, ang Bumber of Subjects for Eighty-
Mean T
Variable "{  Seven Variables for LI
‘gpended(p.78¢9 2.0937 Lo i . , .
66 Total number of days sugp * Best Predictors of Disruptive. Youth
. |
i i t : 179 £
Physical Violence agains . 5,200 |
&7 pezson ©480 % Standard Number of
i Variable Mean peviation Subjects
: i toward %
®F ehject | louenee 313 _4,027%.  __179 B
' tudent 3799 . 4. 1747 79 {1 %1 gex (Male=1, Female=0) S5153 24949 363
69 Werbal Abuse to studen /90 |
i * = - ,
70 Verbal Abuse to staff member _ (722 5, 8957 2 Race,Black (l=yes,0=no) 3430 4773 36
' L2 ~, 3318 /%0 i *3  Race, White (1=yes,O=no) 160/ ,jZQ_/?Z 36!
71 vViolation of school rules - 4’
. 5190 G./793 — 179 ] *4 Race, Spanish (1=yes,0=no) 0470 21/9 3632
2 Possession of weapon » o ) .
7 o 1.0453 o, 0597 179 Z 5 age (4 digits/no decimal) (7. /992 7909 363
Truan ;
3 " 270 50076 L73 6 Grade Level U249 82064 I lo2
smokin : .
e i 4720 o, K69 (29 j 7 Years in district (3 digits/ _
7% Drugs, alcochol £ no decimal) 344 5050 25
2793 _3.p0af £79 4 48 pasmers :
6 Clothing - ) i 8 Father's Occupation _
! 0000 s 0Q0Y (14 | (Hollingshead) 4 29/g /.35% )] 304
77 Health
. 10000 179 i 9 Mother's oOccupation
78 Academic Problems 0000 . .  va ! (Hollingshesg) | 2600 L5435 200
319 257 - L. -
79 Disobedience 3799 ; 3717 J79 3 10 Parents own Home (l=yes,Q=np) U ~_-_l,7fi;22 o7~5-f
rdiness 1l Parents Livip Together 2239 2 3334 257
g0 T L 1ysp 33997 179 | g Toar
81 After-hour detenktion ol o /79 { 12 Father Living (1=yes,0=no) 3633 /193 35
82 Work Task s 79 { 13 Mother Living {1=yes,0=no) 293¢ 21291 3595
f i 2242, 23035 | . . )
83 Loss of Privileges * _ *14 Subject lives with both parents
£ nces ST, 24048 178 ; (1=yes,0=no) 190a?£ 2974 35&
84 Parent Confere g [
: o /195¢ 2.5775 179 { 15 Economic Status of Family
85 Probationary Suspension y 174 : (good=3,med.=2, Low=1) l.4 037 1571 73
. 319 A.003 ]
86 In School Suspension 31793 : i *16 Number of Siblings 2, boy 1. 9274 357
87 ?igxgtézﬁo?tude“ , 4239 5004 370 17 Number of Brothers A L1723 357
' 18 Nunber of Older Brothers . 2172 - 9§§é Y,
19 Number of Sisters [. 2137 [ AEYT - 35]
20 Number of Ojder Sisters =457 ___‘ﬁ;z_'] 355
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variable

21 - citizenship
*22 Reading

23 Englicsh

24 spelling
*25 VWriting

26 Social Studies
%27 Arithmetic

_ 28 Mast Recent YBars Grade
Average

29 English (Past Year)
30 Math

31 Social Studies

32 .Science

33 vVocational

34 Other
*35 Verbal aptitude
*36 Quantitative Aptitude
37 Total Aptitude

38  Social Studies

39 English

40 Math Computation

41 Math Problem Solving
42 Math Total

43 Science

44 Total Reading

45 Total Language

46 Total Arithmetic

L

t~

i cpetme.

40

standard-
peviation

24.4135
275613
29,0959

24, 923
z

\

~

{

Number 6%

TR

Subjeats

i

s
=
N

oy

varisble Standard
Mean Deviatiga s§§?2§§s°f
%47 Participation in sports(l=yes, _..J27¢ 4 /3/
*48 Part%cipation in Extra- 0=no ’
curricular (1=yes,0=no) iy 47 /32
49 Pargicipation in Student
Office (l=yes,0=no) . P 2395~ /52
50 Vocational (l=yes,0=no) - 88 j£2¢@ e/
51 Business (l=yez,0=no} b P20 /470 Fé&5
52 General (l=yes,0=no) 570 #4957 345
53 Academic (l=yes,0=no) X727 v 22 242
54 Special Ed (l=yes,;0=no) . 0/38 HeT 3632
55 Comments Recent Year (P=3,
Neutral=2, Negative=l) 2.0/30 7248 2}()
*56 Has Subject beén referred
.gggofsych. services (l=yes,
5 - . 055 243 243
7 Institutionalized(yes=l,no=0) _/ 029/ L0000 3¢3
58 €i§§:§agiic Institutionalization
,0=no) L0008 2.400¢ 3%
59 Criminal Institutionalizati
L _ ization
(1=yes, 0=no} 2.0000 4 p009 3¢ 3
60 Other Institutionalization
(l=yes, 0=no} 0.0080 40000 3¢3
61 Health Problems (l=yes,0=no) N &&’éﬁ B500 3L3E
62 Acazdemic Progress (1-5) 3 943 352 354
63 "Expulsion (l=yes,0=no) ZHZfé’ yoryi ) 4/
. ) ) a
64 Suspension (l=yes,0=no) A4 29/3 o?ﬁl/
65 g:zzei of Suspensions over
wo years L9342 2./ 359 /8 i
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maBre 7 (cont'd.)

Variable

66 Total number of days suspended M

67 Physical Violence against
person

68 Physical Violence toward
object

69 Verbal Abuse to student

70 Verbal Abuse to staff member
71 Violation of school rules

72 Possession of weapons

73 Truancy

74 Smncking

75 Drugs, alcchol

76 %§1othing

77 Health

78 Academic Problems

79 Disobeéience

80 Tardiness

81. After-hour detention

82 Work Task

83 Loss of Privileges

84 ' Parent Conferences

85 Probationary Suspension
86 In School Suspension

87 Disruptive Student
{1=yes, C=no)

42
Standard ’ Number of
Mean Deviation Subjects
_LMs7 /59
L5 (61864 25
65000 40249 A
2,240 /. 3438 s
Sty 284 2
22778 2.924% 3¢
SN 5. 50 4
L4392 4944y 97
L5746/ LAT7 3/
Lo Y 9
2833 5774 3
2 0000 L2002 i
/0000 4. 0000 3
L A3 1211 23
L35 L N/ /9
Qoo z /
43333 42, /7 2
22.0000 [T HT 4
32.3235 205994 3
Sbsedl U547 F2
55000 L2 659 A
L5579, 4980 Al

o e e s . v o+t e e
i Aty S - i i

Ve (T

|

Means;
Seven Variables for o

* Best Predictors of Disruptive Youth

Variable Sviagard
Mean Deviation
*1 Sex (Male=1 Femal
% e=Q) EL/i #4993
*2 Race,Black (lwes,o;‘no) 22 .fégz
i *3 Race, White (1=yes, 0=no) L8975 _;{_&
A
*4 Race, Spanish (1=yes, 0=ng) 7]

W

5 Age (4 digits/no decimal)
6 Grade Level

LL 44
Z 2/&2

12
420 Number of Older Sisters

{ 11 Parents Living Together

7 Years in qgi iot Lgit)
e decimal;.str:.ct (3 digits/

57,
4,4@4
>

L2.23)) 34087

*8 Father_:'s Occupation
(Hollingshead) ﬁZVZZ’ A
9 Mothertg Occupation '
(Hollingshead)

/8329
— b
U5

77

10 Parents own Home (l=yes,0=no)

12 Father Living (1=yes,0==no)

i 13 Mother Livin Zfz
g {l=yes,o=
“1*14 ‘Subject 1i e e ' /4(95
o] v i
: (l=yes,0=no§zs with both parents 57/ ‘;[7 3 ?4
. . . J
415 Iz:conorflc Status of Family
g00d=3,moqg, =2, low=1) - 4 4425 767
*16 Number af Siblings 2 7% , »
e , 7 2393
: umber of Brothers / ‘VJ@ {é .
118 Number of 014 ~ /ﬁf .
N ’ er Brothers . 5/7? /ﬂé?'{z
umber of Sisters’
L3062 (2953

7528

43

fﬁfgi .

Number of
Subjects

~Z22_
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TABLE (cont'd.) . TABLE {(cont'd.)

Standard’ Number of ’; Standard Number of
Mean Deviation subjects i variable Mean Deviation Subjects
variable A s
. 72|
21 citizenship —i—#ﬁéﬁé _—% 437 *47 Participation in Sports(éFye)s, b7 . 375/ 78
3;% . . . . =no
: ‘ i tra-
*22 Readins 2915 989 _ot B iricuiar(lmyes,0mno) M2 352 77
23 English
/ / 9% icipation in Student
20 spetsing o LB | SESRSRESN s duw
* Writing 3.18/ < . - 50 Vocational (l=yes,0=no) ’ /ﬁﬂq :3’/.54 35/1/ f
2 A/ ~
26 sSocial Studies m §Z5_ § i 51 Business (l=ves,0=no) /’/ﬂl 5j0/ 3ﬂé .\«'
%27 Arithmetic —M —* S % % 52 General (l=yes,0=no) . 017éé . 2282 390
28 Most Recent Years Grade . ggﬁ , 75”/ ___@_g_ [ i, 53 Academic (l=yes,0=no) . 7773 . ‘/:;7'/? 55’4
Averageh (Past Year) A XQ’ZZ ‘ /e /ﬂfﬁ __é.ﬁé i ' 54 Special Ed (l=yes,0=no) . ﬂﬁ'/j[ L2733 3{7
29 Englis as / i
5 t t =3,
0 bath B i TR B YV G TR
s somm s adish L5 29 || 5 SR seviees Timves, |
32 .Science / ~ X 55/ | 0=no) u/é‘y/ -%7& 7/5
33 Vocational M ' 9//”{ 57 Institutionalized(yes=1,no=0) s O . /748 7/9
34 Other M —ZMLZ— ‘ 58 Psychiatric Institutionalization
| aptitude sy Bt 5/ (1=yes, 0=no) 0.0000 __p.0000 7/4
a i
%35 Vexbal AP ‘ P ”M M __é_ié_. 59 Criminal Institutionalization
#36 Quantitative Aptitude p !:L%_é 45 ) 4 9/ {1=yes, 0=no) : 00000 .00 7/ A
; ; 5. 74%¢ JLZ__ — N s
tude " * 60 oOth Institut 1 t
37 Total Azzl; : i&éé{q 33,: gzz § (l=;gs’gzn;)u ionalization b.0006 D000 7
i ndie . =
38 50015.‘1 A /996 495 61 Health Problems (l=yes,0=no) ' 0307 . 2285 716
39 English cation é’z ﬁ%f 436/43% ___é__,i%_. 1 62 BAcademic Progress {i=s) J 333'3 L. 767 534
ati . N
40 Math comz‘: solving 49 4277 7. wY _67% || 63 Expulsion (l=yes,0=no) . 017) Aia 354
em ¥ :
e 1 50.%80 A8 7/5% _¢67% | 64 suspension !zyes,0=no) 9980 /306 350
42 Math Tota e
? 3952 g2 L1 es ; Lo
43 Science M 7 gg’i‘%‘ 2 T I;gx:zegqgfyzzigensmns over =, 1257 3»/534/ 55”
44 Total Reading —L‘/Z—ﬂ—/—/” '—/L"IZ—Z ’
45 Total Language ﬁ-—% I __Z
46 Total Arithmetic M -
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67

68

69
70
71
72
73
74
75
76
77
78
79
80
8l
82
83
84
85

86

Total number of days suspended 7'7908
1L B4
W , 9955

Physical violence against
person

Physical violence toward
object

verbal Abuse to student
verbal Abuse to staff member
violation of school rules
Possess%on of weapons
Truancy”
smoking
Drugs., alcochol
clothing
Health
Academic Problems
pisobedience
Tardiness
After-hour detention
Work Task
Loss of Brivileges
parent Conferences
probationary Suspension
In School suspension

pisruptive student
(1=ves, 0=no)
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(cont'a.)
standard Numbexr of
Mean peviation

7.68/8
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4 9455 3
LAY
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, 0860
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0538 . 0758
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TABLE 2

Means, Standard Deviations, and Number of Subjects fo: Eight
z, g. Y-

Seven Variables for _JUNATEE

+ Best Predictors of Disruptive Youth

variable e
‘ Mean Deviqtign N?ﬂi?:czﬁ
*1 Sex (Male=l,Female=0) 5714 ;Qﬁé Z
*2 Race,Black (l=ves,0=no) : z/ﬁ'z/'_é’_ ’ =
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R ite (1= = 7 »
ves, 0=no) BE2T 4978 342
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5 BAge (4 digits/ i ‘ " j/g
o gits/no decimal) /6. 3472 __L/7/ 3#
rade Level 5]
o o eve 9875 4187 I
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ve deczgalz)'h trict (3 digits/ 337/5 3/4547 30
*8 ?gg?ii;s gccg§ation 6/
gshea "7%25 /oﬁZﬁf
9 ¥g§?$;‘s gccu§ation O?é;g
lingshead WA 1A
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e P:fen:s own Home (l=yes,0=no) . _. 4558 WA 27#
rents Living Togeth . ZZZé 22%54 é”é
12 Father Living (1= N ' ‘;;
2 ree g (l=yes,0=no) . 2678 L7LT 3/
o ivi = |
* ‘er Living (l=yes,0=no) L9875 /22 32/
14 ?ng:stoiiv§s with both parents f/ -
,0=no T 3T 234
15 ?gggggécmsgatgslof Family
=3,mod.=2, low=1) /. Z50/8 &7 .
. 27
*16 Numb ibli
. N:mnb er of Siblings A /52069 /5
e £ B
S r of Brothers / ﬁ'g/ éﬁ / 2425 /5
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20 Numbexr of Older Sisters
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TABLE i {cont'd.)”

varieble

21 Ccitizenship
*22 Reading

23  English

24 Spelling .
*25 Writing

26 Social Studies
%27 RAritimetic

28 Most Recent vyears Grade
Avexrage

29 English {past Year)
30 Math

31 Social studies

32 .Science

33 Vocational

34 Other

#35 Verbal Aptitude
%36 Quantitative Aptitude
37 Total Aptitude

38 Social Studies

39 English

40 Math Computation

41 Math Problem Solving
42 Math Total

43 Science

44 Totzal Reading

45  Total Language

46 Total Arithmetic

27030
2. 7040
2.9403
3.1265
43./929
43,8048
42,6915

44,5809
49,9175
42,0580
42,7609
43,7743
27.0000
500

Standard
peviation

_.s07

[ 090!
29, 9121
29. 0054
028.9350
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ag. Mo !!

a8.221(
27.5373

4 7.9004
272,933
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TABLE—i——- (cont'd.)

yariable Standard N 3
Mean Deviation 5u2?222905
%47 Participation in Sports(l—yes, L0870 . 2827 Y4
48 Participation in Extra- 0%no) |
eu:rirular(l—yes 0=no) ,JJZ& 5@%/ /éj
participation in Student
Office (l=yes,0=no) , 0994 39/ 14/
Vorational. (l=yes,0=no) [éuu/ ﬁégﬁ 343
Business (1~yes,0=no) U7 | 1075 344
General (l=yes,0=no) _M 949 343
- 7irs
Academic (l=yes,0=nc) 2848 __jf{m“_ 43
' » s I 3
special Ed (l=yes,0=no) 7S 8742 343
e U
gomziniszRecent Year (P=3,
eutral=2, Negative=l) 2.0286 Zéf_{&
_Zld4 A4 L4 __ig!ﬁ;-
Has Subject been referred
.ggro§sych. services (l=ves,
=n
o) 20293 .50 3
institutionalized(yes=1,n0=0) 0029 0439 344
Psychiatric Institutionali i | | B
e r nalization
(1=yes,0=no) 4.0000 440000 34
%iiminal Institutionalization
; =yes, 0=no) D doéd 4, 0000 _3_1/_1&__
Other Institutionalization
{1=yes, 0=no) . 0&? Dgéf 32 (ﬁ
Health Problems (l=yes,0=no) H"/Qﬁ -33’7/7 3‘/5
Academic Progress (1-5) 3 Z i 76 ‘ 4353' 3%1_

Expulsion ‘(l=yes,0=no)
Suspension (l=yes,0=no)

Number of Suspensions
over
past two years

J.0707

L_a_iua

/. /63

7
_ /&4

/94

i s
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yvariable

66
67

68

89
70
71
72
73
74
75
76
77
78
79
80
8l
82
83
84
85
86

87

Total number of days suspen

Physical Violence against
pexrson

Physical violence toward
object

verbal Abuse to student

Verbal Abuse to staff member

violation of school rules
possession of weapons
Truancy

Smoking

Drugs. alcohol
‘Clothing

Health

Academic Problems
Disobedience

rardiness

after-hour detention
Work Task

1085 of Privileges
parent Conferences
probationary Ssusperision
In School suspension

pisruptive student
(1=yes, 0=no)

gtandard. Nurnber of
Mean peviation subjects
ded M? /20l 189
| 0928 b/ 2
Ll 40000 Z
L /ééz . Yok é
L. 288 L5527 22
LA 15T 9
L o000, _0.0000 ¢
345 , 7029 A%
L7617 2.0225 2/
_I z 0
L s Z
‘__,_I__ A 2
Lo, _L.0007. —3
_LsntE L W6 59
k2 AT /9
0.0000 Z A
0oo0d L B
0.0000 A -
£ 0000 Z /
z Z 0
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TABLE _ /O

+ Best Predictors of Disxuptive Youth

51

Means, Standard Deviations, and Number of Subjects for Eight
ig Al

i Seven variables for _ QA“E

19 Number of Sisters

- Jarisble Standaxd N é
Mean Deviation :ﬁ?chf
*1 Sex (Male=l,Female=0) L0 4899 (5%
#2 Race,Black (l=yes,0=no) Ak .
é N . ] 3/é¢ é57
i Race, White (l=yes,0=no)
i *4 Race, Spanish (l=y;s 0=no) Mg@ ‘;Z%ﬂ 255 fz
i . . o . .
! 5 BAge (4 digits/no decimal) Y
71459 146 457
; 6 Grade Level m
. /0248 ot
; 7 isazé in district (3'digits/ .
% ' ecimal) 7’79,% 5éé@ é%é
i %8 F‘athe;‘s Occupation
(Hollingshead) 4/ Wﬁy / 573/ 59/
9 Mothe:;'s Occupation
{Hollingshead) 1.768 A3
fLL, 545 . 43
10 Parents Own =Y =
o e ts Home (l=yes,0=no) __.7/% 4521 459
ents Living Togeth 8208 3839 34
- - gether s o? . 4
o ther Living (l=v»s,0=no) L9687 JH3 ééi
Mother Livin 1=yl o=
N ‘ g (l=y.: . s=no) 4‘?3&/ N/ ¥/ 47
4 SuEJect lives with both parents
(1=ves, 0=no} . é?é—ég gzé’ 450
15 Economic Status of Family |
{good=3,mod.=2, low=1) A /g/ g 74’_’5_ ______ZL_
*16 Number of Siblings & éé@ 177 é/_ .__.EZ%
+% 17 Number of Brother | e
s / ZZA’? / ééff 574
18 Number of 014 | 02 ‘
er Brothers /YA J622 4573

(/693
[ 45%

20 Number of Older Sisters

00
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rapre /0 (cont'd.) 52
standard
variable Mean Deviation
21 citizenship w 4[225
%22 Reading 2.3491 R £27)
23 English 3 274/ 85
24 Spelling . 35964 /. 6248
*25 Writing 3414 WA
26 Social Studies _éjéﬁ]. 8_‘{53
%27 Arithmetic 3408 3756
28 rg‘o,:;agzcent ypars Grade ﬁ_&_’_‘fL b 9
29 English (Past Year) o_?_'Z%é a’?éq
/. 224/
L Lbd2.

31 Social Studies

32 .Science

33 Vocational

34 oOther
#35 Verbal Aptitude
%36 Quantitative Aptitude
37 ‘Total Aptitude

38 Social Studies

39  English

40 Math computation

41 Math Problem Solving
42 Math Total

43 Science

44 Total Reading

45 Total Language

46 Total Arithmetic

L7671
L4519 /. /93¥
29545 _LATE
/3074
y7 5204 69650
473296 270197
drgmy 26998
44,1919 2 ABAE
575 2620
5/4#3 267800
Y7397 26586
L0.0448 A
Yo7 26215
245000
24000
NGYIY))

o

]

SN
N

i

Number of
subjects

g
_5e8
544

64 Suspension (l=yes,0=no)
165

Number of Suspensi
ons o
past two years ver

15185

TABLE 42 (cont'd.) >
variable Standard W
Mean Deviation Sﬁg?:§§s°1
1 %47 participation in Sports(l=yes
' *48 Partici j i o=l __‘w— ' %274 !
}Clpatlon in Extra-
curricular (1=yes,0=no) 470 LYl A5/
49 Par?icipation in Student
office (i=yes,0=no) . 1349 3444 250
50 Vocational (l=ves,0=no) ./404_ 3479 e47
51 Business (l=yes,0=no) . 0474 2127 647
52 General (l=yes,0=no) 29 508/ 648
53  Academic {l=yes,0=no) _. 1852 . 3927 648
54 Special Ed (l=yes,0=no) 0/39 . N .. 647
. 55 Comments Recent Year (P=3,
Neutral=2, Negative=l) / 4%5¢' 7%%5 407
f *56 Has Subject been referred
.§2§O§SYCh. services (l=ves,
57 . /924 . a7 455~
Institutioralized{yes=1,no=0) 30 '
, . . 055/ ¢58
58 PsXchiatric Institutionalization
{l=yes,0=no} W30 2780 ¢s5q
59 ?iimingl Institutionalization
| =yes, 0=no} . 00})5 W ES é57
1 60 ?i&er InEtitutionalizatioﬁ
" ves,0=no) 003 2451 658
37 61 Health Problems (l=yes,0=no) s 2 Jos7 w5é7& | 656
‘1 62 Academic Progress (1-5)
| - 28495 Y 45/
1 63 Expulsion (l=yes,0=no) - A 0000 2.0004 32/%

984

LI _ 90000 324
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“1 Variable

.} Means, Standarg Deviations, ang Number of subs

{ Seven Variables for —Ei&l_ﬁam;ale_

* Best Predictors of Disruptive Youth

| Mean
*1 Sex (Male=1,Female=
| =0) «505Y
*2 Race,Black (1= =
‘ 4 ves,0=no) , 3571
1 *3 Race, White (1= =
yes, 0=no) L ol
. ¥4  Race Spanish (1= :
+ Spa =yes, 0=no) s 9382

5 Age (4 digits/no decimal)

/7. 2398
Le 6056

6 Grade Level

% 7 Years in district (3 digits/

(1=yes,0=no)

no decimal)
2.0645
*8 1;‘;1:?5:.:'5 Occupation
ollingshead) 4,
6977
g szgtnge-;‘s Occupation
ollingshead) o)
1 Obsg

i 10 Parents own g
‘ ome (l=yes, 0=no) ,éééé

11 Parentg Living Together e 75744
 :~ 12 Father Living (i=yes, 0=ng) ' 755_5-
13 Mother Living {i=yes,0=no) 19857

*1 : i
{ 14 Subject lives with both parents

. TaBLE _/¢J ___ (cont'd.) >4
Standard Nunmber of
Variable Mean Deviation Subjects
66 Total number of days suspended % 29794 .giﬁl'
67 gggzggal Violence against / //7&___ ) .5375 74) ,
68 glggzzﬁéal Violence toward / 000 ﬂﬂﬂﬂ& %
69 Verbal Abuse to student L0000 _\M 5
70 Verbal Abuse to staff member /0’7/3'5 rﬁﬁi . /2
71 Violation of school rules L 2973 - Aéﬂg& Zf
72 Possession of weapons . 5{{9 ‘/7)333 - 7
73 Truancy / 3// 3 / 03‘/ V14 é
74 Smoking /t// /j . 3/57 54
75 Drugs, alcohol 1. 0750 .géé] “o !
76 Clothing oy I o é
77 Health z v o '
78 Academic Problems 5000 . 707/ 2/
79 Disobedience A 52/5[& 750/ 42 'Q'
80 Tardiness Qadooc 7z /
81 After-hour detention L0000 L /
82 Work Task 9 0000 Iz 4
83 Loss of Privileges & ovoo ya s
84 Parent Conferences Yoo L 4
85 Probationary Suspension Z L o
86 In School Suspension v N @)
87 Disruptive Student '9[?3 , 4703 éfof;__

f ;20 Rumber of Older Sisters

i=yes, 0=no) +7539
s gy
ff% Number of 5iblings 3.0437
,-':.‘;17 Number of Brothers MQ‘]
118 Numbey: of Older Brothers ;ZZZQ
119 Number of Sisters L4800

2363

55

Standaxd
Deviation

Number of
Subjects

o
il
2

Picnis et ey

T e
T T e e

st

A Siece et
=Ry




TABLE [/ (cont’'d.) 56 '
[ - 5
' . TABLE—_/L____ {conttd.}) ’
. Standaxd Number of |
variable Mean Deviation Subjects .
variable Standard Number of
71 Citizenship . A8 el _A77%. v Mean Deviaticn Subjects0
*22  Reading ) 23755 9917 Ya 279 *47 Participation in Sports %:ﬁg,s' 7% a7 2l
23 English 2.3/l L9224 %MZ i %48 iﬁ;ﬁgligtﬁn in Extra=- ;g
i i 5 ular(l=yes, 0=n . )
24 Spelling 3.5808 L0444 7/ 3 °) ~3%5 1z 241 i
. ticipation in Student
*25 Writing 3.370 331 397 | Office (l=yes,0=no) 47 2033 -
26 Social Studies 21779 ___v_iéd[, -ﬁ{lg’l_*fé_ 50 Vocational (l=yes,0=no) JYES 353 395,
*27 Arithmetic B.175¢ L 9bb¥ 4476 | 51 Business (l=yes,0=no) 08/3 P 378
: 2¢ 52 General {1=yes, 0= } X
28 Most R t v Grade - ‘ +0=no H
ASZrachen s 43—7% WA/ '—iig-z | 53 Academic (l=yes,0=n ) -—‘—ﬁzz M ié& ff i
—7es,Usno 22, :
29 English (Past Year) 2536/ /‘/‘75’6 Yo . "iéz --'-ZZZ5:. _M i
S . 54 . Special Ed (1=yes,0=no) 022 E{ /977, il
30 Math L. 7413 //gé7 3¢ /7[ 55 Comments Recent v ( ‘-ii{ _éfﬂ___* i’i
: nt Year (p=3, e
31 social Studies . 3/0 /- 220 20 Neutral=2, Negative=1) L3S 9295 353 s
32 Science . /0% [T 289/ © *56 1;:5 gubjﬁct been referred ’f’i
. : SOT ESYch. services (l=yes,
33 Vocational, Mj -——-.-_-.__/ 1744 L4g . 0=no) ; 4/152 AL/ Aaps
24 other Z Z’/ 75 / ;7&7} 399, 57 Instifzutionalized {yes=1, no=qg) 207 LTS5 1/4/’{__
*35 Verbal Aptitude M el ﬂ:ﬂb_ _éé{@_. : 58 ?ig;g;agiég) Institutionalization
*36 Quantitative Aptitude 515 7L 8. 7407 =202 4 59 Criminal Instituti 1 ~ 202 07/ 49//
o dtutionalizati
37 Total Aptitude #5503 285838 J260_ | (2°yes, 0=no) R oy sy 49/
38 Social Studies é[‘zl 9056 28 ,,?Zg’_?_S 3‘9«"7% 60 ??__};:sIg:;:g.;:utionalization o02s 5
; . 3244 | ! —=802 089/ 490 il
39 English 837 28930 | 61 Health Problems (1-yes

=no 3 - kif ;
40 Math Computation 454342 & 3312 Y, 2 Acadenic Progress (3__5)'(-’ no) 33y 547 —903 493 : j
Husss 840 3263 | A5 _Lpgsd sy !

41 Math Problem Solving : 63 Expulsion (1=yes, o= ,
42 Math Total 450104 L8 K | | 64 Suspension (l=yes 0: ) 7% o A L
¥y : o »U=N0 y ) H

43 Science /7,17[5‘27 7 °Zg W2 ‘3"25;2 “t 65 Number of Suspension 2608 “"gﬂgi'"‘ ?§5
S O b

44 Total Reading epy LW _SHY || vest two years L5 gy sy |

45 Total Language 2550 28,5854 L3 1
46 Total Arithmetic 2 403 A3 NAL YR -

§
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) TABLE __// ___ (cont'd.)
Standard Number of
Varizble Mean Deviation © Subjects
66 Total number of days suspended 17679 75442 2429
67 gzzzigal Violence against ' 45677 5’5//7 N4/
68 glgjj(:étc:al Violence toward ) ‘2904 _Z_Z&Zﬂ gﬁL
69 Verbal Abuse to student . o/ 77/ / 9577 5’?3
70 Verbal Abuse to staff member 7844 o Tho0 Vi 39
71 vViolation of school rules . 1955 L9350 /3?0
72  Possession of weapons . j%é 32,0908 f77
73 Truancy /0079, /. 8724 /523
74 Smoking AN QZ 4804 zaé{
75 Drugs, alcohol . /8% Jﬂﬁgﬁ 402'@
76 Clothing 09% L4782 §es5~
77 Health D153 W/ 850
78 Academic Problems /98 627 Z57
79 Disobedience 05 2.0970 /2/6
80 Tardiness __:_é ,_74_0__4 a?éé é& q7¢2
81 After-hour detention . 3‘23' 7 A. ?.2837 f é‘/
82 Work Task . 2597 9?.55%/ %2 3
83 XLoss of Privileges . 37&7) 3. 305‘;7) ¢/ {
84 Parent Conferences . 7209 o, 9345~ 222
85 Probationary Suspension . J3298 X, 735% 853
86 In School Suspension . (035 91326/? /02 9/
87 Disruptive Student , 5’067 ‘ 5000 49 é 7

TABLE 12

BEST PREDICTORS

T FOR THE

MULTIPLE REGRESSION ANALYSES

%) = sex

%, = Race (white/non'white)

{ %3 = Bge

X, = Father's Occupation

%g = Subject lives with both parentg
%g = Number of siblings

®
I

7 = 6th Grade reading

R
1

g = 6th Grade writing

*g = 6th Grade arithmetic

xm= Most recent year's grade average
%y1" Verbal Aptituge - 9th grade
%y,7 Quantitative Aptitude - ath grade

*y3= Participation ip Sports

- = p s e . .
¢ %4~ Participation in Extracurricular Activities

{1=yes, 0=no)
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15~ Subject has peen referred for psychological services
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TABLE 13 i
. ABL TABLE 14 :
Leon County . : Gadsden County E
Multiple Correlation Between Socioceconomic : Multiple Correlation Between Socioeconomic ('
and Academic Variables and Disruptiveness i and Academic Variables ang Disruptiveness gf
Leon County (N = 499) i Gadsden County (N = 205) I
i
. 2 1 £
Model Multiple R R F P af Model . 1
. Multiple R RZ F i
P i
o
2 Socioeconomic i It
Socioeconomic & Academic -55 .31 88.19 <.0001 1,200 Variabl & Academic s
. 1 es f 4
vVariables : -48 «23 30.30 (0001 1,100 i
IR
Advantage of Socioeconomic "1 Advantage of Socioeconomic .42 17 2,58 <,02 $'
X : . . . 6 HE
variables .30 .09 .67 N.S. 6,200 || Advantage of Academic ) 100 i
.34 .11 .81 N.Ss, 9,100 Zi
Advantage of Academic _ ‘ !é
Variables .54 .29 6.77 <0001 9,2000 | i
: Partial R r2 i
s 2 X 1
Partial R R Socioeconomic with Acaderic }‘i -
Controlled ;, 4
Socioeconomic with Academic ‘ <37 .13 1‘)
Controlled .17 .03 | Academic with Socioeconomic éé
Academic with Socioeconomic § Controlled .27 .07 {
Controlled .49 .24 f s
4 A i
Y= 4.32%, -~ .06 -
. Ry 0 X, .06x.3 + .15x4 - .077:.5 - "03“‘6
~.02%., +,12%_ +.04
A 7 Ui, - .25x%.  + .0
Y = -.0lx) + .02x, + .05%, + .08x, - .08% + .02%, + .05%. : s i 10 oy + .02,
2 4 5 6 7 ".02?&13 + .01:(,14 +.05”1
5

~.10‘)68 + .04:09 - .4]:x.10 - .123:,11 + .02:512 + .04/::13

—.05x.14 + .llfx,ls
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. TABLE 15
Marion Cocunty
Multiple Correlation Between Socioeconomic
and Academic Variables and Disruptiveness
Marion County (N =503)
Model Multiple R _ R> F ® af
Socioeconomic & Academic
Variables .51 .26 88.55 <.0001 1,250
Advantage of Socioeconomic .48 .23 1.58 N.S. 6,250
Advantage of Academic 34 .12 5.43 <0001 9,250
. 2
Partial R R

Sociogconomic with Academic

Controlled .40 .16

Academic with Socioeconomic

Controlled .20 .04

A .

Y = .03%:L "'.18062 + .05’83 -.091:.4 —.04965 + .07:&6 - .20967

-.040&8 + .0991-9 - .34‘:&lo - .057511 +.09=cl2 - g13x13

-.05xl4 + .02%15

G

iy

=.02x

-.04:014 + . 10,015

g ~ .0]:»9 --.42»10 + ,05%

11 ".017&12 -

«02x.

13

6
TABLE 16 ?
Duval County
Multiple Correlation Between Socioeconomic
and Academic Variables ang Disruptiveness
Duval county (N =g7q )
Model
e Multiple R g2 F P af
Socioeconomic & Academic
Variables
.44 <19 60.10 «,0001 1,250
Advantage of Socioeconomic
Variable
3 .19 .04 «92 N.s. 6,250
Advantage of Academic
"\ Variables
42 .18 5.37 <,0001 9,250
Partial R 2
| R
| Soeioeconomie with Academic
Controlled
.11 .01
kt(Academic with Socioeconomic
- Controlled
.34 <11
¥
= .00%, - ,05%. + 12%, -~
1 - 3 .02oc4 --.0?.:»(5 +.05x6 +.ll-x,7

PRI

Tre
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TABLE 17

Lake County
. %
Multiple correlation Between socioeconomic and

Academic Variables and Disruptiveness

Lake County (N =417)

Model wultiole R R F P as
gocioeconomic & academic
variables .55 .31 110,05 <¢,0001 1,250
advantage of Socioeconomic
Variables .36 .13 4.28 <.,0001 6,250
advantage of Academic
Variables .49 = .23 ,8,97 <.0001 9,250
Partial R R2
Socioeconomic with Academic
Controlled .32 10
Academic with Socioceconomic
.45 .21

Controlled

A .
Y = .14xl - ;01%2 - .22x3 + .07xn —.OSxS + .02%6

—.O4x7 -.06%8 - .1Lx9 —.20&10 + .OOx13 - .02314 + .24115
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o * TABLE 18
] Orange County
Multiple Correlation Between Socioeconomic
{]
and Academic Variables and Disruptiveness
Orange County (N =370}
Model Multiple R R2 i) P afg
Socioeconomic & Academic
variables
.61 .37 148,02 45,0001 1,250
Advantage of Socioeconomic
Variabl
es . .27 .07 .74 N.S. 6,250
Advantage of Academic Vari
A riables .60 36 16
. .89 <0001 9,250
Partial R R2
Sociceconomic with Academic
¢ Controlled 13 02
Academic with Socioeconomic
Controlled 58 32

A
Y= -,03%x, - .,03x, -
1 9 .O4x3 + .04x4 - .Olm5 + .06x6 + .00x

- 07%. + .08%. - .29% ~
8 9 10 = +0%yg = L12%, + L3Txyg

7
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. TABLE 19 TABLE 20
Hillsborough County Polk County
Multiple Correlation Between Socioeconomic ‘ Multiple Correlation Between Sociceconomic
: kS
and Academic Variables and Disruptiveness and Academic Variables and Disruptiveness i
e
Hillsborough County (N =366) Polk County (N = 727) : é
Model Multiple R __R> F p ag Model Multiple R R2 F P as
Socioeconomic and Academic E
Socioeconomic & Academic "1 variables it
Variables .67 .45 81,64 <0001 1,100 | 55 -30 108.48 <0001 1,250
. . . Advantage of Socioeconomic A
Advantage of Socioeconomic : Variables H
Variables .36 .13 9.59 0001 6,100 <38 .14 1,58 N.s. 6,250
Advantage of Academi i
Advantage of Academic Variables .36 .13 6,45 <.0001 9,100 ic Variables .53 .28 8.09 <0001 9,250
2 i
Partial B R2 Partial R R Ay
‘ i Socioeconomic with Academic A
Socioeconomic with Academic o :
ontrolled 17
Controlled .60 .37 : . .03
. Academic with Socioceconomic
Academic with Socioeconomic 1 cont
rolled 43
Controlled .60 .37 . +19
A 3 OA
Y = .49‘!1 - .709(.2 + .25'x.3 + .43’!-4 + .31905 + ..16106 + .45‘»7 7, Y= .OOxl - .13:;2 - .oms + .0“4 - .05»5 - -05‘&6
-k - «32%, -.6 + ,69% + .9 - 1.1 B - . - -
" 9 "¢ 1 "Iy T M, ] 07 7 Okmg = LOlxg - L29%) - 02wy + .00m, + 26w,
+.01xy, + .33my
i i




TABLE 21 68
Manatee County
Multiple Correlation Between Socioeconomic
and Academic Variables and Disruptiveness
Manatee County (N = 344)
Model Multiple R R> F P as
Socioeconomic and Academic
Variables .66 .44 39.29 <0001 1,500
Advantage of Socioeconomic
Variables .60 .36 7.54 <0001 6,500
Advantage of Academic
Variables .49 .24 1.98 <06 9,500
. 2
Partial R R
Socioeconomic with Academic
Controlled .51 .26
Academic with Socioeconomic
Controlled 35 .13
A
Y= .24xl+ .02x2 + .04x3 + .13:&4 + .14xs - .llzs + .23x7
+ .Oaxg + .09:x.9 - .29x10 - .64;11 - .11x12 - .07x13

sl W

TABLE 22 69

Dade County

Multiple Correlation Between Socioeconomic
and Academic Variables and Disruptiveness

Dade County (N =658 )

Model

= o0l - .0 - .
o 7x9 392510 + .04')01:L + .02:c12 + .017013

- 11
.1¢x14 + .lels

Multiple R R F P daf
Socioeconomic & Academic
Variables .55 .31 110.49 < 0001 1,250
Advantage of Socioeconomic
Variables .32 «10 1,42 N.S. 6,250
Advantage of Academic
Variables .53 .23 8.09 <,0001 9,250
Partial R R2
Socioeconomic with Academic
Controlled .20 .04
Academic with Socioeconomic
Controlled .48 «23
A
Y= +.07x1 - .OZxQ + .10x3 - .03x4 - .OGxS + .oax5 - .le7
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TABLE 23

Statewide Sample
Analyses of Multiple Regression of Disruptiveness
on Socioecoromic andlAcademic Background

variables for 10 Florida counties
(N '= 4968)

Multiple R___R

Model

gocioeconomic & Academic

variables .48 .22 880,02 <0001 1,3000
antage of Socioeconomic
3::iablzs 26 .07 8,65 <.,0001 6,3000
antage of Academic
3:ziablzs .46 .21 67.60 <,0001 9,3000
. 2
partial H R
Socioeconomic with Acadenic
Controlled .13 .02
Academic with Socioeconomic
.41 <17

Controlled

Q = ,06xq - .08x, + .02%, + .leu - .05x5 + .04!\'..6
+ .le7 - .le8 - .00x9 - .323510 - .02x11 - .lelz

- +03xy4 - .08&14 + .15115
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TABLE 24
Multiple Correlation Between Socioeconomic
and Academic Factors and, l) Expulsions,
2) suspensions. State Sample (N=2516)
Expulsion Criterion
Model Multiple R__R® F_ P ag
Socioeconomic & Academic
Variables .11 .01 11,41 <001 1,1000
Advantage of Socioeconomic
Variables .07 .00 .93 N.S. 66,1000
Advantage of Academic
Variables .08 .01 .72 N.S. 9,1000
Suspended Criterion
Model Multiple R R> F P as
Socioeconomic & Academic
Variables .16 .03 25,94 <0001 1,1000
Advantage of Socioeconomic
Variables .07 .01 1.18 N.S. 6, 1000
Advantage of Academic Variables .14 .02 2.31 <,02 9,1000

A

Yfxpelled
State Sample

= .lel - .OIxz - .Olz3 + .02:!;4 - .0533 + .02x5
+ .OOﬂc7 + .OOx8 + .00x9 - .02x1° + a03%y,

+ .02212 - -le13 - _02314 + .Oles

A
Y Suspended ~ -.03xl + .O4x2 + .04x3 + -00x4 + .OOxs . ~05x5

State sample .
.01::7 +.05%g +.01xy—, 10%x = . 04X, - 02x, -.02¢2
~.04x], + .0%x,, 0 11 2 I3

e o




Beta Weidhts in Fifteen Selected Variakles by County

TABLE 25

County Xy X, X5 X, X5 Xg X, Xg Xg K9 Xy ¥)y %33 ¥4 Mis
Leon -.01 .02 .05 .08 -.08 .02 .05 -.10 .04 -.41 =.12 .02 .04 -,05 .1}
Gadsden .32 ~.06 -.06 .15 ~-.07 -.03 -.02 - .12 .04 -.25 .01 .02 -.02 .01 .05
Marion .03 -.18. .06 -.09 ~.04 .07 -.20 -.04 .09 -e34 -~,05 .09 -.13 -,05 .02
Duval .00 -.05 .12 -.02 -.02 .05 .1l -.02 -.01  -.42 .05 -.,01 -.02 -.04 .10
Lake .14 -.01 -.22 .07 -.05 .02 -.04 -.06 -.11 -.20 .06 -.02 x b4 .24
Orange -,03 -.04 -.04 .04 -.01 .06 .00 -.07 .08 -e29 =.62 -.12- x x .37
Hillsborough .49 -.70 ,25 .43 .31 .16 .45 -.43 -.32 -.,64 .69 .97 -1.,14 .61 .33
Polk .00 -.13 -.01 .04 -.05 .06 -,03 -.01 -.01 ~-,29 -,02 .00 x X .26
Manatee .24 -,02 .04 .13 .14 -.,11 .23 -.08 .09 -e29 ~-.64 -.11 -.07 .00 .04
Dzde .07 -.02 .10 -.03 ~.06 ~-.08 —,Ol -.01 .07 =-.39 .04 .02 .10 -.11 .10
fen counties .05 -.08 .01 .01 -.04 .03 .01 -.,01 .00 -.32 =~.02 -.01 -.03 -.08 .15
Key
x - Beta Weights
1. Sex 9, 6th Grade arithmetic
2. Race (white/non-white) 10.Last year's GPA i
3. Age 11l.Verbal Aptitude (9th Grade)
- 4. Father's Occupation 12.Quantitative Aptitude (9th Grade)
5. Subject lives with both parents 13.sports
6. Number of siblings 14.Bxtracurricular 3
7. 6th Grade reading 15.Referral to psychological
8. 6th Grade writing services
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APPENDIX

STATE OF FLORIDA

@ffice of the Gouernor

THE CAPITOL
TALLAHASSGEE 32304

Revsry O'D. Askew

GOVERNOR

July 9, 1973

Dear

As you may know, the Florida, Legislature has
mandated that Flerida®s Schools develop and maintain
programs and records on all suspepnded and expelled
students. I fully realize that a child's misbehavior
should never be allowed to overshadow classroom learn-
ing activities; however, I am not totally convinced
that expulsions and suspensions are the answers. .An
education can no longer be considered a privilege,
but should be considered a right. Basic skills are
essential for survival; consequently, a student should
not be deprived of his right to an education without
substantial cause, and only then, after all other
alternatives have keen exhausted.

To assist me in my efforts to provide the best
possible education for all children, I am therefore
commissioning a task force, entitled The Governor's
Ad Hoc Task Force on Disruptive Youth, to review,
survey and analyze the problems and characteristics
associated with disruptive students. An accurate
base of information would present us with a wider
range of alternatives, not only for problem students,
but also for those teachers and administrators who
are confronted with classroom and school disruptions.
Most importantly, such information could assist us
in preventing or diverting young people away from
the criminal system.
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Page 2
July 9, 1873

The intent of this letter is to seck your coopera-
tion in yatieriny information and data for this project.
and to introduce the project director, Ur. Stephen Rollin,
and lils staff of researchers. ‘entative plans are to
invite school superintendents to the general Task Force
meeting which is to be held in Tallalassee on_September
14, 1273. +this meeting will afford tue superintendents
access to the collected data and input into final report.
Lesmbers of the Task Force will be contacting you §hortly
and woula apprcciate any assistance that your office
might offer in thisg endeavor.

It woula alsc be helpful if you were to desiynate
a contact person within your office so as to minim@ze any
unnecessary imposition on your staff. If further lnfgr—
mation is needed, please contact my Educational Cgordlnator,
2r. Claua Anderson, telephone 904/438-3050, who will be
pleased to assist you.

Wwith kindest regards,

Sincerely,

Governor

ROA/ibh

FLOYD T' CHRISTIAN
COMMISIIUNE R

3A

Srar or Froirpa
Drrantyext or EptrcaTIoN
TALLAHASSEE 32304

All of you arc aware that the Legislaturs passed the Safe Schools Act of 1973
providing funds {o districts to assist them in planning and implementing vro-
grams which will tend to assure a safe and orderly learning snvironment by
providing personal security and property protection from disruptive and
damagingacts by individuals or grouns. One of the major thrusts of the in~
tent of the Legislature is to encourage innovative solutions in developing
alternative cducational programs for disruptive students. Very shortly vou
will be receiving adcitional information from the Department providing ithfor-
mation and guidelines in the development of your plan,

In the meantime, I call your attention to a letter from Governsr Askew dated
July 9 regarding a task force commissioned to analyze the problems and
characteristics associated with gisruptive students. The leiter introduces
Project Direclor, Dr. Stephen Rollin, and requests your cooperation in
gathering informatien and data relating to the disruptive student. I would
like to endorse this study and urge you to cooperate with the Governor's
task force since the information obtained by the task force may prove helpful
to the districts and the state in developing and implementing alternative pro-
grams for the disruptive student.

Singcarely,

Floyd T. Christian

odb-
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SOUTHERN ASSOCIATION

}

COLLEGES AND SCHOOLS

m

L

4a
THE FLORiuvA COMMITTEE

HERMAN FRICK. CHAIRMAN

FLORIDA STATE
TALLAKASBEE

OF

COMMISSION ON SECONDARY SCHOOLS
+

July 23, 1973

Ly. James Longstreth
Superintendent

Alachua County Public Schools
1817 E. University Ave.,
Gainesville, Florida 32601

Dear Dr. Longstreth:

The Florida Committee of the Southern Association of
Colleges and Schools, Commission on Secondary Schools

is vitally concerned with the incidences of school
disruptions which have occurred in 5.A.C.S. Schools in
recent years. Interference in the operation of the
school is a viclation of Standards which results in
automatic loss of acereditation. More important, such
interference results in tne denial or opportunities ror
education to the students in the school. The disruptions
that have occurred in recent years have resulted in such
denial of opportunity.

It is for this reason that the S.A.C.S. Florida Committee
wholeheartedly endorses the efforts of "The Governor's
Task Force on Disruptive Youth" to determine the extent,
nature, and probable causes of such disruptions in our
schools., The Committee believes that the Task Force's
Study will provide "baseline" data to assist all concerned
in taeir efforts to correct conditions which have
contributed to the disruptive activities,

We would like to urge your cooperation with Dr. Stephen
Rollin and his staff on the Task Force Study and if you
have any questions, feel free to contact Dr. Rollin at
616 S. Duval, Tallahassee, Florida 32301, or by phone,
804-224-2278,

Sincerely,

Herman Frick
Chairman

HF :meb
c¢:  Dr. Claude Anderson
Dr. Stephen Rollin

COLLEGE OF EBUCATION

UNIVERSITY

ALBERT ADAMS

CHIEF

DUNLAU OF TEACHER TDUCATION,
CLHTIFICATION & ACCREWTATION

STATE OCPARTMENT OF° £DUCATION

TALLAHASSEE

R. L. BALLEW

AAEA DIRECTOR = SCCONDARY E)usy]

DUVAL SOUNLTY PUBL.C £IHOOLS
917 DUVAL COUNTY COURTHOUSE
JacrsofviLLe

JAMES COOK
PRINCIPAL

MILTON HIGH SCHOOL
MILTON

CHARLES HARRISON
PRINCIPAL

KATHLEFN SENIOR K'GH SCHOOL
LAKELAND

J. L tJOHNNY 1 JONES
AREA SUPCAINTENDENRT
NORTHWEST AHEA OTFICE
DADE COUNTY:PUBLIC SCHOOLS
733 EAST 877H STREEY
HIALEAH

ROBERY W FASKEL
PRINCIPAL

SATELLITE HIGH SCHOOL
SATELLITE BEACH

PAUL PROFFITT

PRINCIPAL

POMPANO BEACH HIGH 5CHOOL
POMPANO BEACH

MICHAEL STOLEE
SCHOOL OF FDUCATION
UNIVERSITY OF MIAM)
CORAL GABLES

SISTER JULIE SULLIVAN
PRINCIPAL

TAMPA CATHOLIC HIGH SCHOOL
46810 N. ROME AVENUE

TAMFA
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Mr. C.C. Corbett, Director
Civil and Human Relations
Florida Education Association

pr. Joe Crenshaw, Chief
Bureau of Curriculum and Instruction
Department of Education

Mr. Dan Cunningham, Administrator
Office for Technical Assistance
Department of Education

pr. Rodney H. Davis, Specialist
Professional and Instructional Development
Florida Education Association

Dr. Jack Gant
Board of Regents
Department of Education

Mr. Cecil Golden, Associate Commissioner
Planning and Coordination
Department of Education

Mr. William Hanson,Chief
Bureau of Community Services
pivision of Youth Services

Dr. Marshall Harris
Education Aide to Governor Askew

Mr. Jack Leppert, Staff Director
Florida Senate Committee on Edugation

Dr. William Malloy, Chief Principal
Chief of Naval Training
Pensacola Naval Air Station

v

Mr. Jack Morgan, Chie#
Bureau of Education
pivision of Youth Services

Mr. Joe Rowan, Director
Division of Youth Services

pr. Landis Stetler, Section Administrator for
Exceptional Children
Department of Education

Mr. Ray Tipton, Executive Assistant for
the Deputy Commissioner of Education
Department of Education

STAFF

Dr. Russell C. Kraus, Assistant Director for
Reseaych

Governor's Task Force on Disruptive Youth

Mr. Eugene Sutton, Assistant Director for
Training

Governor's Task Force on Disruptive Youth

Mary Jane Mile§; Secretary
Governor's Task Force on Disruptive Youth

Linda Cooper, Special Assistant to the Director
Governor's Task Force on Disruptive Youth
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TEAMS, TEAM LEADERS, QOUNTIES, AND SUPERINTENDENTS

Team I: Duval,Gadsden,Leon and Marion Counties

Team Leader: Lee Blackwell

Team Members: James Arey
Karl Bishop
Charlene Carlock

Duval County: Superintendent John T. Gunning

Schools Visited: Andrew Jackson High School
Edward H. White High School

Gadasden County: Superintendent Max D. Walker

schools Visited: Havana High School
James A, Shanks High School

Leon County: Superintendent Ned Lovell

Schools Visited: Leon High School
Rickards High School

Marion County: Superintendent Bill Fish

schools Vigited: Forest High School
North Marion High School

Team II: Lake , Orange , and Polk Counties

Team Leader: Claudia Moore

Team Members: Gloria Cherry
Alfreda Lewis
Thomas Vigueras

Lake County: Superintendent Clyde E. Stevens

Schools Visited: Leesburg High School

9A

Eustis High School

Orange County: Superintendent J. Linton Deck, Jr.

Schools Visited: Maynard Evans High School
Winter Park High School

Polk County: Superintendent H.X. Addair

Schools Visited: Bartow Senior High School
Lakeland Senior High School

Team IXII: Dade, Hillsborough, and Manatee Counties

Team Leader: Anna Motter

Team Members: Jerry Bell
Elaine Newbold
James Truesdell
Debra Wanza
Christine Smith

Dade County: Northwest Area Superintendent Dr. J.L. Jones

Schools Visited: Hialeah Senior High School
Hialeah-Miami Lakes Senior High School

Hillsborough County: Superintendent Raymond O. Shelton

Schools Visited: Hillsborough High School
Robinson High School

Manatee County: Superintendent William Baghaw

Schools Visited: Manatee High School
Palmetto High School
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QUESTICHNAIRE
School County.
Subject ID#
1. Sex: Male______ Female
2. Ethnic Identity: BIK White Sp. Surname
Am. Indian___ __ Other

3. Current Age: B in years and decimals:

1 mo.= .08 7 mo.= .58

2 mo.= .16 8 mo.= .67

3 mo,™..25 9 mo.=..75

4 mo.= .33 10mo.= .83

5 mo.= .42 llmo.= .92

6 mo.= .50
4. Current Grade Level:
5. . Residence in District by half years:
6. Father Living: Yes__ No,
7. Mother Living: Yes No,
8. Father's Occupation:
9. Mother's Occupation:
10. Parents: Living Together _____ Divorced _ Separated
11. Subject lives with: Both Parents_____ Mother Father,

Guardian Other_ __
12. Economic Status of Family: Good Moderate _____ Low
13. Number of Siblings:
Number of brothers of which are older.
Number of sisters of which are older.

14, Parents Own Home: Yes______ No
15, 6th Grade Performance Data (Use same code as question 17)

16,
17,

18,

11a

Citizenship

Language Arts
Reading .

English
Spelling
Writing

Social Studies

Arithmetic
Most recent year's average yrades:
Achievement level for past year:
Eng. ﬁse scale:
Math 1=A (99--90%)
Soc.Stud. 2=B (89-80%)
: 3=C -
Sci. 4=p :Z:—Zg:;
Voec. 5= Failure
Other, “

Subject's Statewide 9th Grade Tests (Code Percentile):

Language Aptitude, Verbal

Language Aptitude, Nonverbal

Math I Mathil

S P —

Language Develépment I

Language Development II

Science

Social Studies

Study Skills

Use of Reference Materials




12a
19, Participation in non~academic activities:
Yes No |
Sports [
Extracurricular

Elected Student Office
20. Subject®s Program of Study:

Sp.Ed. Acad. General

VOQ - Bus.

21. Number of Absences over Past 3 vyears:

22. Teacher or Counselor Comments for Most Recent Three Years:

Other,

22a Most Recent Year: Positive Neutral Negative
22b 2nd Most Recent Year: Positive Neutral Negative
_ 22c 3rd Most Recent Year: Positive Neutral Negative
23, Age at which subject received first suspension: .
24. Has Subject evex been institutionalized: Yes No
24a, If yes: Paychiatric
Criminal
Other

25, Subject's General Physical (including dental) Healths
has had problems

_ has not had problems

(Do not include in your judgment history of chicken pox,
measles, and other normal childhood illnesses, nor include

injuries sustained in an accident unless permanent or chronic

damage resulted).

7

' 26

27. Expulsion(s): Yes No,
28, Suspension(s): Yes No,
:29.Number of suspensions over past two years:

30,

k)

13a
« Academic Progress: 3 retentions 2 retentions
1 retention normal progress accelexated
Subject ID County
| school, Grade
—_—

———— e

o

Total number of days suspended in last two years:

Nature of Disruptive Behavior: (frequency over last 2 years)

Physical Violence Against a Person

Physical Violence Towards 2 Physi
Object (vandalism) ‘ ysieal

Verbal Abuse to a Student

Verbal Abuse to a Staff Memb
(insubordination) erber

Violation of School Rules

Psssession of Weapons

Truancy, Skipping

Smoking

Drugs

Clothing

Health

Academic Problems

*Disobedience (see definition)

Tardinesgs

.D s .
- isobedience 1s to mean a refusal on the part of a student to foll
) ow
2 dul i
Y given charge by a faculty, administrator or staff member of

- the A
, schoal system, e.g., refusal to sit or discontinue activities
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Pt o th le rning ac tiv J.ty etC... SRUPTIVE YO
to stop, geﬂeral interru ion £ e N UTH

i ities Over Past 2 Years: '

32. Other Disciplinazy activt The Governor's Council on Criminal Justice contracted with
frequency of

- pr. Stephen Rollin, Assistant Professor of Education, Counseling

After Hour Detention

Vi

Department, Florida State University to conduct a study of the

and to make recommendations to the Governor to improve

Work Task problems associated with disruptive youth. This study had as R
§\\. Loss of Privileges its objectives: i
L e P — i
e Parent Conferences To review, survey, and analyze the problems at- :
- Probationary Suspension i tributed to disruptive students in Florida public schools, il
\\‘53% . i
In School Suspension —_— i (’

. the treatment of such students as a meagsure of con-~ B
v structive discipline and to prevent or divert potential

delinquent behavior.

To accomplish this, Dr. Rollin and his staff designed a

e survey which was utilized in 10 counties within the state.

.’;7 | These counties were selected on the basis of their geographical
: locations North, South, Central and on the general assessment

- of their demographic status, rural urban, suburban. The in-

| strument sought information (appendix) related to all types of ﬂf
school suspensions and disruptive behaviors. In essence, the

| intent of the survey was to establish:

(a) The characteristics of the disruptive behavior
(b) The characteristics of disciplinary action

; {c) The characteristics of the disruptive student

H
¥
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in reVviewing a school's environment as a preventiva

measure for possible disruptions.

3) A survey of faculty/administrators who can ke id-
entified ag either the type of teacher/administrator
who inhibits or encourages disruptive behavior. The
identificaticn of disruptive inhibitors/encouragors
characteristics would aid in the development of »x-~
portable training models to deal with disruptive students.

4) The Devalopment of 2 Training Models:

a) ' The develtpment of Model I would be an attempt to
put together a series of exportable mate&ials,
which would train teachers and administrators in
school and classroom management.

b) The development of Model II would be an attempt
to put together a series of exportable materials,
instructions and aids which would be used in
directly working with disruptive and pre-~disruptive
students.

5) Make recommendations to the Governor concerning posgible

legislative programs,

This project, under Phase II, would sponsicr three seminars

on disruptive 5tudents and attending problems. Each seminar would

" be given three times at different centralized locations and dates.

| For example, Seminar I might be given on November 12, 19, and

December 3 in Tallahassee, Orlando, and Miami. By minimizing

travel and providing aitermate dateg, we would hope to maximize

T I
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Additionéily, the phase one study hoped to gather data
which could possibly be used to determine which characteristics
of the disruptive student might become a means for predicting
whether or not a student might have a greater gotential for

being disruptive or not.

This study was commissioned to begin on/about July 1, 1973
and terminate no later than September 20, 1973. Approximately
$45,000.00 in FY-1973 LEARA, Part B "planning funds” were utilized

to fund this project.

Although this origir»l (Phase I) project is only just
past the midway point towards completion, it is already obvious

that a Phase II continuation to FPhase I would be desirous.

Phase II would have as its objectives:
1) The continued survey and data analysis of Phase I

expanded to include more of the state's school sys-

tems. Only 10 »nf 67 counties were covered in Phase I.

The emphasis in this survey would be to interview

students who have been designated as disruptive and

the analysis of the data to search out those factors,

from a student's point of view, that contributed
to his disruptive behavior.

2) A survey and analysis of a sslected number of
individual schools relative to the educational-
affective environment of the school. The project
would hope to establish a meang by which any school

can be measured. Such an accomplishment would aid

17a

in reviewing a school's environment as a preventive
measure for pogsible disruptions.

3) A survey of faculty/administrators who can be id-
entified as either the type of teacher/administrator
who irhibits or encourages disruptive behavior. The
identification of disruptive inhibitors//encouragors

characteristics would aid in the development of ex-

portable training models to deal with disruptive students.

4) The Development of 2 Training Models:

a) The development of Model I would be an attempt to
put together a series of exportable mategials,
which wuld train teachers and administrators in
school and classroom management.,

b) The development of Madel II would be an attempt
to put together a series of exportable materials,
instructions and aids which would be used in
directly working with disruptive and pre-disruptive
students.

5) Make recommendations to the Governor concerning possible

legisiative programs.

This project, under Phase II, would gponscer three seminars
on disruptive studenis and attending problems. Each seminar would
be given three times at different centralized locations and dates.
For example, Seminar I might be given on November 12, i%, and
December 3 in Tallahassee, Orlando, and Miami. By minimizing

travel and providing altermate dates, we would hope to maximize
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attendance. The seminars could range from problems of dis-
ruptive students to race relations training and human relations

I
i and organizational development in public schools.

1f Phase II is approved, “he project may wish to postpone
the publication of the report scheduled for Phase I until ad-
ditional dava is gathered and analyzed. In place of the Phase ]

I report, the project would issue an interim progress report.

SUMMARY OF RESPONSES BY STATE
TO CORRESPONDENCE FROM THE FLORIDA

GOVERNOR'S'TASK FORCE ON DISRUPTIVE YOUTH
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SUMMARY OF RESPONSES BY STATE ‘ Governor's Task Force on Disruptive Youth
. 616 SOUTH DUVAL STREET o
TO (:ORRESPONDENCE FROM THE FLORIDA ®  TALLAHASSEE, FLORIDA 32301 {
Phone: 224-2278 e 224.2358

GOVERNOR'S TASK FORCE ON DISRUPTIVE YOUTH . ; July 17, 1973

Superintendent
I. INTRODUCTION

¥
BN
Y

Oon July 17, 1973, a letter (see attached) was mailed

out to all State Departments of Education by the Governor's Dear Superintendent :
| L We are presently involved in researching programs existing
Task Force. A¢ of a cut-off date of September 11, 1973, forty ‘i in the United States dealing with disruptive students and would

responses had been received. In order to provide a concise appreciate your cooperation. We are interested in knowing what

] . , rograms a i i ivi

picture of how other states are dealing with disruption, prog . re ?urrently in use in your state and receiving what-
- ever information you could provide about each program. Your

return correspondence is organized according to:; relevant . help will benefit us greatly and we, in turn, are willing to

comments made on the subject; any referrals to other sources; help you in whatever way we can.

special programs in the area of diszuption; and the names and

addresses of respondents. In some cases, cross~references Sincerely,

are made to materialw listed in the annotated bibliography.

For the most part, responses came directly from the
Stephen A. Rollin,

State Departments of Education. However, when referrals =
Director

were listed, follow-up letters were sent. Some individual

school districts responded with program descriptions. Several - j,
of these descriptions came in the form of detailed handbooks. . %
These are summarized by program, title, and description. ' ‘

Sufficiently brief materials are included in the appendix. : .

:“-StEDhenA. Rollin, Director @ Dr. Russell C. Kraus, A’sst. Director @ Mr. Eugene Sutton, A‘sst. Director

= .




ALABAMA :

ALASKA:

ARIZONA:

ARKANSAS :

loa

IX. RESPONSES BY STATE

Referral

to:

Respondent:

Robert A. Boone - Directoxr Continuous
Learning Center
Mobile , Alabama

Youth Aid Program
Montgomery Police Department
Montéomery, Alabama

LeRoy Brown

State Superintendent of Education
Department of Education
Montgcmery, Alabama 36104

Referral

to:

Comments :

Respondent:

Educational Directory
staff Services Department
Department of Education
Phoenix, Arizona 85007

The Educational Directory is available
for a handling fee of $2.00. It lists
the addresses, tedephone numbers, ad-
ministrative staff, and the average
daily attmndance of all schools in the
State

William R. Raymond, Director
Planning and Evaluation
Department of Education

1535 W. Jefferson

Phoenix, Arizona 85007

L,

CALIFORNIA: + Comments:

(see Annotated
Bibliography, pages
72a, lola).

Respondent:

COLORADO: Referral to:
(See Annotated
Bibliography, page

69A) .

'Respondent:

School District
270: Programn
Title:

Program
Description:

Respondent:

20A

A Task Force on Conflict in the Schools
was appointed some eight months ago. A
report with recommendations to the State
Board of Education, Fall, 1973. Imple-
mentation of the report is planned for
the coming school year.

Walter Coultas

Chief Deputy Superintendent
Department of Education

721 Capitol Mall

Sacramento, California 95814

Colorado school districts that have
developed programs dealing with dis-
ruptive students (see Appendix A).

Richard Frost
Consultant, ESEA Title III
Development and Demonstration Services

Vocational Work-Study Program - An
Alternative High School Program

"An individualized learning environment

is offered for the high school age student
(male and female) who is not functioning
in the conventional program, Cadidates
might include students who are not achiev-
ing up to their full potential and who
find it very difficult to conform to the
usual school requirements and rules.”

Superintendent of Schools
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rates of progress; and individualized :
. Schoo! District 273 ~ ) instruction."
Jefferson ) Respondent: Dick Robinson, Director B
County ‘ Educational Opportunity Program
Public Schools: . V 730 Walnut Street
Program Title: Metro Youth Center : Colorado Springs, Colorado 80905
Program . Mesa County

Description: A cooperative program with other districts

. valley School
for secondary aged youth who have trouble

District 51:  Program

. . .
in conventional classrooms ‘ Title: Project R-5 “An Oecupational Work Ex-
: perience Program for Disadvantaged
Program Title: Occupational Center i Secondary Youth, Schoel:Drop-outs, and

L Potential Drop-outs,"
Program o
Description: An area vocational high school, whose

Program i
campus is shared with the local community ¥ Description: Major emphasis on experience oriented ?@
college. 3 and job related programs; individualizatieon }?

and flexibility of curriculum; students '
Respondent: Dwight W. Cool progress at their own pace with ccnsiderable
Director Program Auditing = responsibility for self-initiated learn-
Jefferson County Public Schools ‘ ing, One-half day is spent in class and
809 Quail Street : one-half day on the job. Under separate
Lakewood, Colorado 80215 f buildihg administration, there is less
regimentation with fewer restrictions than
Colorado 2 the traditional high school. i
Springs i i
Public Schools: Program Title: Educational Opportunity Program 3 Respondent Anton E. Christor€, Ed.D. !
g Director of Secondary Education
Program B Mesa County Valley School District No.51
Description: "The Educational Opportunity Program is administrative Service Center
an alternat}ve learning center designed for 2115 Grand Avenue
students that cannot or will not function | Grand Junction, Colorado 81501
in the traditienal comprehensive high 1
school. The program is characterized by: ] CONNECTICUT _
student assumpizion ¢7 zesponsibility for e
the learning pirocess; emphasis on estab- Hv
lighing student centered goals; flexible f,




DELAWARE: Comments:
Respondent:

DISTRICT OF

COLUMBIA: Comments:

(See Annotated
Bibliography, pages
85a,100a, and 106a).

Respondent;
FLORIDA: Comments:
GEORGIA: Comments:

23a

A task force has been organized to
"gtudy and make recommendations relative

to students with special behavioral prob- i

lems, disruptive students and alternative
education opportunities." (Attempting to
complete this study by the end of the '73-
'74 school year.)

Randall L. Broyles

Assistant State Superintendent
Department of Public Instruction
Dover, Delaware 19901

Efforts are toward "mainstreaming":

Whenevgir possible, assistance is provided |

to local units in the form of fchool
Board Teacher Program (sse ’,.; : 1ix B).
In severe cases older, Junior and Senior
High students attend a special school for
behaviorally problemed children, Morse

Crisis Intervention Center {(See Appendix (

Dr, Doris A. Woodson

Public Schools of the District of Columbiyj !

Magruder Administration No. 5
1619 M Street, N.W.
Washington, D.C.

no letter was sent to the Florida
Superintendent of Education

Local boards have complete discretion in

student conduct, attendance and expulsior

(No State Board of Education policies in
this area).

PR

' Respondent;

HAWAII: Comments:
Respondent:

ILLINOIS: Comments:

1 {See Annotated

Bibliography, pages

| 81a, 99a).

Respondent:

KANSAS:
(see Annotated

Bibliography, pages
76A,90A, and 104a).

Comments:

24a

4 J.N,. Edwards

Assistant State Superihtendent of Schools
state Office Building
Atlanta, Georgia 30334

Hawaii's state programs directed toward
reduction of alienation are coordinated
under the Comprehensive School Alienation
Prodram_ {CSAP) (Enclosed publication
titled Compendium of Compensatory Act-
ivities which explains state efforts in
the area of disruption).

Shiro Amioka
Superintendent
Department of Education
P,0, Box 2360

Honolulu, Hawaii 96804

The ogfice of the State Superintendent at-
tempts to keep students, faculty, and ad-=
ministrators informed of legal and con-
stitutional rights and responsibilities

of gtudents and school officials. It is
hoped that disruption will be avoided in
thisg way..

Michael J. Bakalis
Superintendent of Public Instruction
Springfield, Illinois 62706

Every school district is required to work
out policies governing conduct procedures.
It is the right of the Kansas State Board
of Education to require such policies., This
was just upheld by the Supreme Court in
June. (See Appendix E).




"Respondent:
KENTUCKY:
LOUISANA:
MAINE: Comments:
Respondent:
MARYLAND: Comments:
Respondent:

st
At

Marion Sorrell

Secretary to the Commissioner

Kansas State Department of Education
Kansas State Education Building

120 East 1l0th Street

Topeka, Xansaa 66612

The percentage of disruptive students in
schools in Maine is small, School Commit~
tees have the right to "expel any ob-
stinately disobedient and disorderly
scholar, after a proper investigation ot
his behavior, if found necessary for the
peace and usefulness of the schoodl; and w,
restore him on satisfactory evidence of
his repentance and amendment.”

Joseph J. Devitt

Assgistant to the Commissioner
DPepartment of Educational and Cultural
Services

Augusta, Maine 04330

Sending information at a later date

Velma S. Jones

Specialist in Guidance

Maryland State Department of Education
P.0. Box 8717

Friendship International Airport
Baltimore, Maryland 21240

2

MASSACHUSETTS: Comments:

Boston:

Respondent:

Comments:

26A

There is no standard method of dealing

with this problem. Every town is a separate

entity. However, Maasachusetts General
Laws Relating to Education are clear re-
garding student rights. (See Appendix F).
In a recent cour® case in Harwich Massa-
¢husetts, the judge ruled,"that the school
had a definite obligation to all of its
students and that a disruptive youth need
not be kept in school.”

Martin Martinian, Senior Supervisor
Bureau of Student Services

The Commonwealth of Massachuset:ts
Department of Education

182 Tremont Street

Boston, Massachusetts 0211l

Boston recently completed a study of dis-
ruptive students. In brief, a sub-commit-
tee, after conferring with those involved
and affected by the problem on a day-to
day basis, made the following recommend-
ations:

A, Bach School faced with the problem of
disruptive gstudents should:

1, Develop, distribute and explain to
teachers and parents a clear-cut code
of conduct for the school

2. Keep a detailed log of a student's
“disruptive" behavior.

3. Identify and prevent, as early as pos-
sible, behavior which is classified as
disruptive.

4, Develop programs which recognize the
individual needs and abilities of stud-
ents as a means of problem prevention.

e
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Boston (cont‘'d.)

MICHIGAN:

{See Annots.:d Bibliography,

page 103a).
MINNESOTA:

Respondent:

Program
Title:

27A

5. Establish a Case Concerence Team
made up of parents, administrators,
teachers, counselors and others with
the expertise needed to evaluate
problem students.

6. Delineate clearly the role of each per-

son serving on the Case Conference Tean

7. Cooperate in every way possible to pzo-
vide for the implementation of those
programs recommended by the Case Con-
ference Team including:

a. the establishment of an "Adjustment"
or "Crisis Room" )

b. the establishment of a "Second
Chance" or “Opportunity Class"

c. the establishment of alte:native
educational programs including the
expansion of Flexilkle Campus and the
development of a decentralized work-
study program

d. the establishment of a Department of |

Alternative Education Programs
B. Every effort should be made to sclve a

problem by making effective use of schmY{

department and community resources be- -

fore consideration is given to transfer y

or expulsion.

William J. Leary
Superintendent of Boston Public Schools

Minnesota Youth Advocate Program

<

MISSISSIPPI:

Program
Description:

Respondent:

Comments:

Respondent:

ke

:

28a

A youth advocate is a specially trained
teacher, social worker, or counselor whose
role in the school is to aid delinquent
vouth in the transition from correctional

institution to public schools. Each ad- :
vocate ig assigned to a "home-base" school e
and functicns as a full~time member of .
that staff. Role activities cof the advo-
cates include visiting the delinquent youth
in the institution, encouraging youéh to w1
include school attendance as part of his/ '
her post rélease plans, coordinating the
academic plann’ 4 for the youth, offering g
counseling and emotional support; aiding
the returnee in his/her dealings with bt
adults and social agencies, and helping
the returnee find educntional and voca-
tional opportuiities.

The Advocacy Corps is supported from funds
administered by the State Department of
Education and the Governor's Commission
on Crime Preverntion and Control.

Mr,. Charles MacDonald, Director
Youth Advocate Program

Division of Planning and Development ';,
State Department of Education i
Capitol Square Building

St. Paul, Minnesota 55101

"This office is not aware of any pro-
gram in Mississippi dealing with dis-
ruptive students."

Wallace W. Merrill, Assistant Director
Division of Instruction

ECR USSR B
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MISSOURIX:

Comments:

Referrals:

Respondent:

29a

Department of Education
P,0. Box 771
Jackson, Mississippi 39205

Three school districts have programs deal-
ing with disruptive students. Considerable
emphasig is placed upon the rehubilitation
of these students by segregating them in
separate attendance centers with teachers
who have been especially trained to deal
with this type of student,

Dr, Robert C, Shaw
Superintendent of Schools
Calumbia Public Schools
1002 Range Line

Columbia, Missouri 65201

Dr. Clyde C. Miller
Superintendent of Schools

St. Louiz City Public Schools
911 Locust Street

st. Louis, Missouri 63101

Dr. Robert Medcalf
Superintendent of Schools
Kansas City Public Schools
1211 McGee Street

Kansas City, Missouri 64106

Kent G. Barber, Iirector
School Laws

State Department »f Education
Division of Publie Schools
Jefferson Building

P.0. Box 480

Jeffergon City, Missouri 65101

MONTANA s Comments:
Respondent:

NEBRASKA: Comments:
Referrals:
Respondent:

NEVADA : Comments

(See Annotated
Bibliography, page 993).

30a

No apecial programs in the state dealing
with disruptive students or research con-
cerning such activities

Ralph G, Hay
Executive Assistant
State of Montana
Public Instruction
Helena, Montana 59601

Two programs in the state dealing with
disruption

Dr., Eldon Heskett

Director of Student Services
Lincoln Public Schools

720 South 22 Street

Lincoln, Nebraska

Dr. Rene A, Hlavac
Assistant Superintendent
Pupil Personnel Sarvices
Omaha Public Schools
3819 Jones Street
Omaha, Nebraska

M3, Beverly J. Demarest
Secretary to Cecil E. Stanley
Commigsioner of Education

233 South iith Street
Lincoln, HNebraska 68508

A Nevada State Department of Education
Committee of Student Unrest mirlizhed
"Anztomy on Digsent. The purpose was

dissemination to schools to help them cope

with disruptive student activities. The
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Respondent:

NEW HAMPSHIRE:

NEW JERSEY:
(See Annotated

Comments:

Bibliography, page 104a).
Respondent:

NEW MEXICO: Comments:

Respondent:

31a

major issues addressed in this publication
are:

Causes of unrest in Nevada.schools
Indicators of Potential Student Unrest
Strategies to avoid student unrest
Pre-emergency planning and emsrgency
procedures

James H, Menath

Director, Support Services
Department of Education
Carson City Nevada 89701

requests a “"more precise® definition
of disruptive youth

Susan Kinsey

Administrative Assistant

Division of Curriculum. and Instruction
Department of Educatian

225 West State Street

P.0. Box 2019

Trenton, New Jersey 68625

Not aware of special programs. State
Board of Education has adopted Rights
and Responsibilities of Public Schools.

(Document was enclosed in correspondence).

Frank Ready, Director

Elementary and Secondary Education
State of New Mexico

Department of Education

Education Building

Santa Fe, New Mexico 87501

N

(see Annotated Bibliography, pages 74A,80A,90A,91A,95a,101A,1053).

NEW YORK:

NORTH

CAROLINA: Comments:
Respondent:

New Hanover
County Schools:Comments:

Completed a study two years ago on
disruptive students and student unrest.
From this study a handbook was developed
to be used as a guide in a state-wide
effort to deal with the problem. The most
outstanding programs are in New Hanover
County Schools and Greensboro City Schools.

Dudley E. Flood

Agsistant Superintendent of Public
Instruction

state of North Carolina

Raleigh, North Carolina 27602

Several projects have been undertaken in
New Hanover Cournity which appear to be ef-
fective in resolving potentially disrup-
tive situations. Chief among these are:

1. Special Guidance Work with Suspended
Students: every suspended student is
counseled before he returns to school.
In addition, a "school-away-from-school"
is provided in appropriate cases.

2. Night High School: A night high school
serves each senior high school campus.
This program seems very helpful in re-
solving the frustrations of students
who for one of many reasons need to
attend school during the evening hours.

3. Policies, Rules and Procedures Relative
to student conduct are delineated in a
uniform handbook posted in every county
school

4, Law enforcement agents have been utilized
on several campuses.

-
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Greensboro
City Schools:

Respondent:

Comments:

Program
Description:

33a

Heyward C. Bellamy
Superintendent

New Hanover County Schools
Wilmington, North Carolina

Approach to working with students is
"through active participation and involve-
ment in matters that affect them.*

In anticipation of student adjustments
resulting from desegregation, a special
program was created. The position of

Director of Student Affiars was established)

One additional principal at the four sen-
ior high schools was given primary re-
spongibility in the area of student af-~
fairs,

The Assistant Principal for Student Affain‘_
has the responsibility for “coordinating & |

developing those aspects of local school

administration which are primarily related

to student activities and business af-
fairs."

The major responsibilities of the Director
of Student Affairs is to work primarily

with students, teachers, and administrators|

to establish programs which promote better
understanding, especially among different
ethnic groups

Student Affairs Committees composed of

junior and senior high students, teachers &}’
principals were organized prior to 1971-72

9

Respondent:

NORTH DAKOTA:
(See Annotated
Bibliography, page
793) .,

Comments:

Referrals:

34a

Their task was to formulate new guide-
lines for student activities. The estab-
lishment of gtudent committees with bi-
racial representation was encouraged in
each secondary school. Two Safety Coun-
selors (one Black and one White) were
employed at the senior high level in an
attempt to prevent confrontations with
outsiders and provide overall school
supervision.

Greensboro Public Schools have been
relatively free of any major disruption
for the past two years.

Melvin C. Swann, Jr.
Director of Student Affairs
Greensboro Public Schools
Drawer V

Greensboro, N.C. 27402

North Dakota does not have an overall
general problem in this area to warrant
developing state student codes or policies.
Statutes indicate that in specific dis-
ciplinary situations school boards and/or
teachers may suspend or expel.

Mr. Ed Raymond, Principal
South High School
Fargo, N.D, 58102

Mr, Leonard E. Anderson, Principal
Minot High School
Minot, N.,D. 58701




Respondent:

Grand Yorks
Publiz Schools:Comments:

OHIO:

35A

Mr, Everett C. Knudsvig, Principal
Red River High School
Grand Porks, N.D. 58201

Mr, Delvin Easton, Principal
Williston High School
Williston, N.D. 58801

Richard K. Klein

2Assistant Superintiendent
Department of Public Instruction
Bismarck, North Dakota 58501

There are three different learning
patterns for students to gain high school
diplomas: a Vocational Core Program,

structured classes, and flexibly scheduled|]

classes that meet in large and small
groups with a great deal of independent
study.

Sophomore conferences, including the par-
ents are held on an individual basis dur-
ing the course of the summer prior to en-
trance to Red River High School. At this

time, the students' records and their fu- |

ture plans are discussed, as well as any
difficulties that he has experienced in
prior schooling.

(See Annotated Bibliography,pages 70A,B83A).

OKLAHOMA : Program
(See Annotated Title:
Bibliography,

pages 87A,94A-957).

"Community Services Coordination in
Elementary Schools"

Program
pescription:

36A

“The purpose of this program which has
been going on for three years (1970-72)
was to provide for the development of a
process for maximizing the delivery of
community services to meet the needs of
problem-ridden children in the elementary
schools with a view to reducing their
potential for becoming delinquent. It
was envisioned that such a program of
services would be incorporated in a
comprehensive statewide plan for the
State of Oklahoma currently being de-
veloped under the Juvenile Delinquency
Prevention and Control Act of 1968.

The objectives of the program were to:

1) increase sensitivity, awareness, and
skills of teachers of elementary school
children in the detection and proper
referral of children whose problems
require special attention.

2)Provide consultation and support to
elementary school teachers in working
with problem-ridden children during the
early yvears of their school participa-
tion.

3)Provide a referral resource with the
time and capability for identifying
problems of children exhibiting behav-
joral difficulties in their early school
years

4) Provide a resource for coordinating and
developing community services, bringing
them to bear on problems affecting the
academic and social growth of children
during their early school years.
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Referrals:

37Aa

The Community Services Project is a
delinquency prevention program focused.
on children in the primary grades. Three
state agencies-~the {tate Department of
Education, the State Department of Mental
Health, and the State Department of In-
stitutions, Svcial, and Rehabilitative
Services (DISRS) cooperate in the plan-
ning and implemeﬂtation of the project.

A service coordinator, wha is an employee
of the DISRS, was assigned full time to
each of six schools and serves as a re-~
ferral resource for children identified
by their teachers as having problems af-
fecting their academic or social function-
ing. The service coordinator, acting on
the recommendation of a service committee
at the school, helps the parents and
child utilize the services of the ap-
propriate community agency. If no resource
exists, the service coordinator works
with existing groups and agencies to
develop one,

The program has functioned very well
for three years."

Dr. Maurice Walraven
Administrator Special Education
State Department of Education
4545 N, Lincoln, Suite 269
Oklahoma City, Oklahoma 73105

Mr. Pat McGuire, Administrator
Narcotic and Drug Education
State Department of Educaticn
4545 N. Lincoln, Suite 2255

Respondent:

OREGON :

PENNSYLVANIA: Comments:
{See Annotated
Bibliography,

pages 81A,82A,97AaY.

38a

Oklahoma City, Oklahoma 73105

Mr. Blan Sandlin, Administrator
Guidance and Counselling

State Department of Education
State Capitol Building
Oklahoma City, Oklahoma 73105

Mr. Grover Bratcher, Administrator
Innovative Programs Section

State Department of Education
State Capitol Building

Oklahoma City, Oklahoma 73105

Keith Stone

Social Studies Specialist
State Department of Educaticn
4545 N. Lincoln, Suite 164
Oklahoma City, Oklahoma 72105

(See Annotated Bibliography, pages 73A,86A,947),

In the area of delinguency, the Deuptxrtment
of Education plans to take over super-
vision of educational programs in state
institutions for delinguent children be-
ginning July 1, 1974, New state regulations
will provide state funds amounting to 50%
of the operational budget for approximately
15 private delinquent and 75 private,
neglected institutions. The State Depart-
ment will eventually provide some super-
vision in these areas.

Program development is left to the dis-
cretion of individual school districts.
(See Appendix G for description of 3 ESEA

'
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RHODE
ISLAND:

SOUTH
CAROLINA ¢

Respondent:

Corments:

Referrals:

39A

Title III Projects).

William D. Mader

Coordinator, Neglected/Delinguent
Division of Program Planning and
Development

Bur'euu of Planning and Evaluation
Commonwealth of Pennsylvania

Box 911

Harrisburg, Pennsylvania 17126

The State Department of Education does
not have any special program. (See re-
ferrals for those school districts with
programs).

Dr. Alton C. Crews, Superintendent
The Center
Box 2218

Charleston, South Carolina 29403

Dr. J. Floyd Hall, Superintendent
420 N. Pleasantburg Drive
Greenville, South Carolina 29606

Dr. Brandon B. Sparkman, Superintendent
1616 Richland Street

Columbia, South Carolina 29201

Mr, Jeff B. Savage, Jr., Superintendent
Drawer 10072

Rock Hill, South Carolina 29730

Respondent:

Charleston

county
public Schools:Program Title:

Program
Description:

Rock Hill

School District

No. 3: Comments:
Program
Descriptions:

e e

40;\

Calvin R. Burleson, Supervisor
Secondary Education

Section

State Department of Education

Columbia, South Carolina 29201

“Communication Network"

Semi-structured rap sessions are held
where students can speak frankly and
opgnly regarding concerns, Identified
concerns frequently are categorized and
called to the attention of local school
administration. Task forces are appointed
to deal with them,

The three programs for disruptive students
have had much success.

Social Admugtment Class: One class ig
iocated at each junior high (grades 7-5).
Students are referred to the class in
cases of minor offenses for which they
are suspended. The purpose of this class
is to keep students in school who would
otherwise have been suspended, An attempt
is made to make the class so unpopular
that students will not wish to return..
The student is totally isolated from the
rest of the school and denied all student
privileges. Supervision of the class is

the principal's responsibility. A
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SOUTH DAKOTA:

-
.
!
H

TENNESSEE: Comments:
(see Annctated
Bibliography,

page 88A). Respondent:
Metropolitan

Public Schools:Comments:

41n

"Social-Adjustment" teacher is on duty to

help students with assignments and to be
responsible for and responsive to the
gtudents placed in the class.

Tutorial Class: Students who have been

suspended or expelled are referred to thhi,
«<lass. Instruction is based on the child's

level. When the instructor decides that
%2 student has adjusted and progressed
saéisfactorily, he recommends a return
to the regulilar classroom,

Change of Schoolg: In many cases the
Juvenile Court requests a change of
schools so that students are moved
away from friends who may influence
their behavior.

Only one such program located in
Metropolitan Davidson County,

Charles ¢, Sams, Director
Administrative Assistant
Field Services and Resources
Department of Education
Division of Instruction

135 cordell Hull Building
Nashville, Tennessee, 37219

A program called “Control Learning
Center" was a direct outgrowth of work
done by a Task Force on Discigline in
Metropolitan Nashville Puklic Schools

3

ooy A

TEXAS 2

Program
Description:

Reapondents

Commentsg:

42n

The Central Learning Center is a short-
term intervention project with emphasis
oit close liascn with six cooperating
schools. The program is designed to
provide a lzarning situation for stud-
ents while also providing assistance
regarding attitude and behavior. It
provides an alternative educational
experience for students who are unable

to succeed or adjust in the regular
classroom, Short-term _ Pregram for short
term students would include a) adjustment
counseling, b)diacnosis and prescription,
c¢) follew-up in heme, school. Long~term:
Program for long-term students would in-
clude a) adjustment counseling, b)
diagriiosis and preseription, c)basic
skills assistance, d) satellite program-
ming in work programs} volunteer programs,
ete.

James A. Burns, Administrative Assistant
Metropoiitan Public Schools

2601 Bransford Avenue

Nashville, Tennessee 27204

During the 1971~72 scheol year, 497

units for teachers of emotionnlly dis-
turbed were alloéated to school districts
in Texas., 8,181 pupils were served in
school room, hospital, community center
and homebound programs for the emotionally
disturbed.
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.+ Respondent:

UTAH: Comments :
Respondent:
b
: VERMONT i
. VIRGINIA: Comments:
; Respondent:
Comments:

WASHINGTON:

435

Roland H. Ludtke, Director
Division of Special Education
Administration -
Texas Education Agency

201 East Eleventh Street
Auetin, Texas 78701

The Utah Education Association recently
initiated and conducted a conference on
disruptive behavior of students. UEA will
send follow-up materials,

Walter D, Talbot, State Superintendent
of Public Instructicn

Utah State Board of Education

1400 University Club Building

136 E. South Temple Street

Salt Lake City, Utah 84111

A Juvenile Delinquency Task Force composed

of representatives from several state
agencies was constituted to study this
problem. (See Appendix H for “"Action
Projects Designed to Combat Juvenile
Delinguency".)

Robert B. Jewell

Supérvisor of Junior High Schools
State Board of Education
Richmond, Virginia 23216

The State Board of Education regulations,
" have the force and effect of law, and
local programs touching the usual problems
of discipline, suspension and expulsion

{ WEST
| VIRGINIA:

WYOMING:

et Eeet

WISCONSIN:
{ (See Annotated Bibliography, pages 68A,69A,76A,783).

Respondent:

Referrals:

Respondent:

Comments:

44a

must be in conformity with the state's
ragulations."”

Llewellyn O. Griffith, Consultant
Administrative Services
Depaxtment of Public Instruction
01d Capitol Building

Olympia, Washington 98504

pr. Kenneth E. Underwood, Superintendent
Kanawha County Schools

200 Elizabeth Street

Charleston, W.va, 25305

Mr. Paul Rothrock, Superintendent
Hancock County Schools
New Cumberland, W. Va. 26047

Mr. Willis Hertig, Superintendent
Cabell County Schools
Huntington, W. Vva. 25709

Robert H. Kidd, Assistant Director of
Secondary Schools

Department of Education

Charleston, West Virginia 25305

wWyoming has not had to develop formal
programs in the area of student disruption.
Current efforts involve maintaining effect-
ive lines of communication between students
and administrators: individual cases are
handled by local districts.

by




'

Respondent:

45n

Frederick B, Greene
Administrative Agsistant to the
State Superintendent

Departmant of Education
Cheyenne, Wyomirig
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APPENDIX A

Colorado School Districts with Programs

for

Disruptive Students

Denver School District I

El Paso County School District II

Arapahoe County School
District 287

Jefferson County
School District R-1

Larimer County
School District R~1l

Weld County School District 6.

Adais County
School District -27J

46A

Dr. Louis Kishkunas, Superintendeni}

414 - 1l4th Street
Denver, Colorado 80202

Mr. Thomas B. Doherty,Superinten@&
1115 North E1 Paso Street ’
Colorado Springs, -Colorado 80903

Dr. Urban J.D. Leavit%,
Superintendent

1085 Peoria Street
Aurora, Colorado ‘80010

Dr., Alton W. Cowan, Superintendentf|

P.0. Box 15128
Denver, Colorado 80215 ¢

M¥, Don L. Webber, Superintendent
2407 La Porte Avenue
Fort Collins, Colorado 80521

Mr, william Mitchell,Superintenda%
811 - 15th Street
Greeley, Colorado 80631

b

Mr, Will Hawkins, Superintendent
630 South 8th Avenue
Brighton, Colorado 80601

gast Otero County

school District

Arapahoe County
school District

Adams County
school District

Boulder County
School District

Mesa County
Schooil District

Arapahoe County
Digtriet 1

Arapahoe County
District 2

RL

14

Re2 (J)
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Sschool

School

47a

Mr, Stanton L. Roberts
Superintendent

P.0.Box 439

La Junta, Colorado 81050

Dr. Richard P. Keoppe
Superintendent

4700 South Yosemite Street
Englewood, Colorado 80110

Dr. Raymond A. McGuire
Superintendent

4720 Bast 69th Avenue
Commerce City, Colorado 80022

Dx, Barnard Ryan
Superintendent

P.0. Box 11

Boulder, Colorado 80302

pr. Donald L. Oglesby
Superintendent

2115 Grand Avenue »
Grand Junction, Colorade 81501

Mr, Derald W, Harper
Superintendent

4101 south Bannock Street
Englewood, Coloxrado 80110

Mr, Leo F. Davey
Superintendent

P,0.Box 1198 ,
Englewood, Colorado 80110
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APPENDIX B

District of Columbia School Board Teacher Program

School Based Special Educational Services

Program Level: IT

Purpose:

Objectivesg:

Target Group
of Pupils:

To serve as a school based preventative agent in those
educational practices which result in children being
extruded from the mainstream,

To provide supportive and intervention educational
assistante to students perceived to have special needs.

To give on-going consultative service to regular class-~
room teachers in programming for children perceived to
have special needs,

To eliminate the emphasis on placement according to
categorical label or etiology of disability.

To serve as a channel through which pass referrals foxr
other Special Education services and other resource
departments and agencies within and outside of the
school system; included is the objective of maintaining
and increasing communication between and among depart-
ments and agencies delivering differential services

to the individual child with special needs in the con-
text of his regular school placement.

Any student who meets criteria of the Department of
Special Education according to assgessment by Pupil
Personnel Services.

Criteria for

Pupil Services:educational needs cannot be totally met in a regular

Number of
Pupils
Served:

Program
Operation:

49A

"Any identified exceptional student in the regular

class who needs supportive special education services
because of mild to moderate physical, academic, or
behavioral disabilities.

Any student who because of temporary situational
conditions in his life exhibits learning and/or be-
havior problems in his regular classroom.

Identified students with special learning needs whose

~

classroom without supportive and intervention service.

Approximately fifteen hundred students on the elementary
level and one thousand students on the secondary level.

Elementary- students assigned to a regular classroom
will receive individualized educational intervention
from the Bchool Based Special Education member according
to their particular needs..

Individualized instruction may range from thirty
minutes a day for help in a specific area to a half-
day service covering a variety of academic and behavior-
al areas.

At the Secondary level the school based services will
consist of two specialists, working together as a team
to provide for prevention, intervention, assessment and
follow-up of suggested teaching-learning methods and
materials for regular classroom teachers.

This team will work closely with the regulzy classroom
teachers as well as directly with the studsnts in
order to improve the %otal school milieu.

R g




PROGRAM
ADMINISTRATION
AND
SUPERVISION:

FUTURE
DIRECTION OF
PROGRAM:

PROGRAM
LOCATION:

50A

The Special Education Department will provide ap-
propriate on-going staff development expériences for
itg suaff members and other school persornnel.

To come dirently from the Department of Special
Education working cooperatively with local school
personnel,

The programs, procedures and policies described in
this report are being impleriented for the first time
on September 25, 1972,

‘

During the 1972~73 school year assessment of the ef-
f£iciency of the school based programs will be on~going.
On the basis of evaluation data gathered during thiz
year future directions will be determined. '

Programs will be placed in every elementary and junior
high school having a population of children identified
and perceived as having special learning needs in the
regular classroom,

51a

APPENDIX C

pistrict of Columbia Morse Crisis Intervention Center

PROGRAM TITLE:

PROGRAM LEVEL:

PURPOSE :

OBJECTIVES:

TARGET GROUP
OF PUPILS:

CRITERIA FOR
PUPIL SERVICE:

Morse Crisis Intervention Center
VII

Morse will provide a temporary intervention program

for junior high school students who experience dif-

ficulty in the regular classroom environment. because
of behavioral problems and whose teachers are unable
to provide an appropriate educational program.

To provide a per semester intervention program for
boys and girls who exhibit behavioral problems severe
enough to cause management difficulties in the regular
school setting.

To provide an individualized program of behavior man-
agement and self-discipline through achievement
motivation.

To provide a program of intervention,. transition, and
follow-up for those students enrolled at Morse.

Identified behaviorally problemed junior high school
students in the 8th or 9th grade who present management
difficulties at the local school.

Identification by the Department of Pupil Personnel
Services in the junior high school.

School history of aggressive or unacceptable school
behavior.
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! 52a : 53A
{ wEvidence that sending school has exhausted available 'l PUTURE DIRECTION
i ‘ zegources at the Lccal school level. . OF THE PROGRAM: 1t is desirable that local schools develop successful
" : behavior management techniques. Therefore, emphasis
; Students are recommended by the Department of Pupil will be placed on the implementation of a concept "
i Personnel Services as needing a detailed behavior i teachers for training teachers." The staff at Morse
{> management: and adjustment environment for a limited % will work cooperatively with local school personnel,
amount of time. Placement services, Department of ‘ i.e.; teachers, principals, counselors to develop
Special Zducation, reviews agsessment information and ‘ skills in pupil management at the local school
arranges an avaluation and placement conference. ;
Students accaptable to the program are sent to Morse ! PROGRAM
on a semester basis. LOCATION: Morse School, 430 R Street, N.W. i
I
. NUMBER OF % PERSONNEL
: PUPILS SERVED: A maximumt of 60 students during any given semester ] BREAKDOWN & Assiatant Principal
é‘ : Classroom Teachers (9)
i PROGRAM Counselor i
; OPERATION: Morse will offer a per semester intervention program. % Social Worker :
g" Students will be organized on the group management | Administrative Aide
N structure. That is, groups will be formed for both
o academic and non-academic activities as rxeflected in t COST OF
ﬂ‘ﬁ achievement, sociometric and other information gathered. E PROGRAM: $172,531.

Individualized behavior modification and guided group
interaction will form the behavioral c¢hange and man-
agement program for the students. Since this is es-
sentially a semester school, programmed materials and
individual achievement motivation plans will be used
extensively. Specific attention will be given to
planning for the evaluation and return of students ;
to the reqular educatinnal environment. % ’

~

PROGRAM ADMINISTRATION & i
SUPERVISION: An aggistant principal.

A resource teacher,

Support from specialty supervisors. 4 -
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APPENDIX D

State of Iowa
Department of Public Instruction

Adult Education Programs Unit
Grimes State Office Building
s Moines, Iowa 50319

54A

DIRECTORS OF AIUYT EDUCATION - AREA SCHOOLS

Gene Gardner

William McKeown

Milt Nolting

Clarence Martin

Larry Warford

Northeast Iowa Area

Voc-Tech School
Box 400

Calmar, Iowa 52132

North Iowa Area

Community College
500 College Drive

319-562-3263

515-423-1264

Mason City, Iowa 50401

Iowa Lake's Community

College

20 South 17th st.

712-362-5771

Estherville,Iowa 51334

Northwest Iowa Voc.

School
Highway 18, West

Sheldon, Iowg 51201

712-324-2587

Iowa Central Community sys_57¢6-7201

College
330 Avenue M

Fort Dodge, Iowa 50501
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IX

X1

Conrad Dejardin

George Bennelt

Richard Sschultz

George Glenn

Jim Becker

Ron Holmes

Gay Dahn

Nick Bellizzi

55A
Towa Valley Comm, 515~752-4643
College Dist.
22 West Main,Box 536
Marshalltown,Iowa 50158
Hawkeye Instiitute of 319-296-2320
Technology
1501 East Orange Rd.
Box 8015
Waterloo, Iowa 50704
Eastern Iowa Comm, 319-323-1828
College Dist.
3546 Brady Street
Davenport, Towa 52806
Clinton Comm. College 319-242-6841
1000 Lincoln Boulevard
Clinton, Iowa 52732
Muscatine Comm. 319-263-8250
College
152 Colorado Street:
Muscatine, Iowa 52761

Scott Community College 319-324-3213
617 Brady Street
Davenport, Iowa 52803

Kirkwood Community 319-398-5411

- College

6301 Kirkwood Blvd,

P,0. Box 2068

Cedar Rapids, Iowa 52406
Des Moines Area Comm, 515-964-0651
College

2006 Ankeny Blvd.
Ankeny, Iowa 50021

N



XIII

X1V

»

Dr. Robert Rice

James Hamilton

Leonard Kuhre

Edwin Green

Lowell Hewitt

56A

Western Iowa Tech 712-239-2622

3075 Floyd Blvd.
Sioux City, Iowa 51105

lowa Western Community 712-328-3831
College

2700 College Road

Council Bluffs, Iowa 51501

Southwestern Community 515-782-7081
College

1501 Townline St.

P.0.Box 458

Creston, Iowa 50801

Indian Hills Community 515-682-8081
College )
9th and College

Ottumwa Industrial Airport

Ottumwa, Iowa 52501

Southeastern Community 319-752-2731
College

Drawer F, Highway 406

West Burlington, Iowa 52655

57

APPENDIX E

Kansas
Axticle 15, -~ School Conduct Rules

91-15-1 Rules governing employees' and students' conduct. The
boards of education of every unified school district and boards of
control of every area vocational-technical school in Kansas shall
adopt rules which: (a) govern the conduct of all persons employed
by or attending such institutions, and (b) provide specific pro-
cedures for their enforcement.

Each governing body shall submit such rules to its legal

counsel for review to assure compliance with city ordinances,

statutory and constitutional requirements.

After the adoption of such rules, copies thereof and the
approval of the board's legal counsel shall be filed with the State
Commissioner of Education no later than March 31, 1970; ard in
subsequent years any amendmants tﬁereof with legal counsel's approval
shall be filed with said commissioner-immediately after adoption.
(Authorized by X.S.A. 1968 Supp. 72-7513 (b) and K.S.A. 1968 Supp.
72-7514; effective October 15, 1969; amended December 22, 1969.)
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APPENDIX F

Massachusetts General Laws Relating to Education

Chapter 76, section 16 states:

"The parent, guardian or custodian of a child refused
admission to or excluded from the public schools shall
on application be furnished by the school committee
with a written statement of the reasons therefor, and
thereafter, if the refusal to admit or exclusion was
unlawful, such child may recover'from the town in
tort, and may examine any member of the committee or
any other officer of the town, upon interrogatories."

Chapter 76, Bection 17 states:

YA school committee shall not permanently exclude a
pupil from the public schools for alleged misconduct
without first giving him and his parent or guardian
an opportunity to be heard."”

AP Al
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APPENDIX G

Pennsylvania ESEA Title III Programs

"ESEA Title III funds have been used to operate three

projects that might be clasgified as working with disruptive students.

Please see the attached sheet for the complete name, address and

telephone number of the contact persons:

PROJECT 72012 -~ Imzerne County Intermediate Unit

The Luzerne County IU has conducted several comparison
curriculum studies and additional work concerning children in

neglected and delingquent institutions.

PROJECT 71055 ~ Philadelphia City School District

The objective of this project is to provide disruptive
students in grades 9.10,11 and 12 with an opportunity to search
out, identify with and develop applicable rational which will help

him adjust to the mainstream,

PROJECT 72042 - Chester County Intermediate Unit

The Chester County IU has operated career exploration
programs for students in low-achievement (potentially disruptive)

in selected schools in that IU.

Contact Dr. Raymond Bell, Lehigh University, concerning

the Social Restoration Program. This program, which is functioning at

the Master's Degree level, is training teachers to work in high schools,

junior high schools and correctional institutions with the so



603 61a

called disruptive student.” ; APPENDIX H

Names ard Addresses of Aforementioned Projects: Virginia

State Department of Educatinon

PROJECT 72012 - Luzerne County Intermediate Unit ; Action Projects Designed to Comkat Juvenile Delinquency
Mr,. Joseph A. Skok
Project Director

Luzerne County IU i A. State Department of Education
368 Tioga Avenue 4
Kingston, Pa. 18704 . i
(717) 824-9824 : Drugs and Drug Abuse

Virginia High School Drop-Outs
1969-1970 Grades 8-12

PRCJECT OR ACTIVITY TITLE

PROJECT 71055 ~ Philadelphia City School District

Mr., Thomas C. Rosica
Federal Programg Office
pPhiladelphia City SD

Shoplifting -~ Ingtructional Activities

For Its Prevention

21st Street at Parkway : B. Local School Division
Philadelphia, Pa, 19103

(215) 448-3441 SCHOOL DIVISION PROJECT OR ACTIVITY TITLE
Arlington County School Probation Counselor Program

PROJECT 72

042 - Chester Countv Intermediate Unit Community Resource Officex

Mr. Barry Sipes Disruptive Student Proqram

Campbell County Federal Emergency Action Act

Friject Director
Chester County IU
Paul B, Dague Building Fairfax County Drug Education and Counseling Service ;
Market & New Streets Youth and the Law !
West Chester, Pa, 19380 Prince William County Work Program
(215) 692-2660
Roanoke County Junior Deputy 5
Alexandria City Police Community Relations Program :

Crimes and Justice in Urban Law




SCHOOL DIVISION
Bristol City

Falls Church City

Hampton City
Martinsville City
Norfolk City
Portsmouth City

Roanoke City
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PROJECT OR ACTIVITY TITLE
Drug Education

Educational Resource Center and

Resource Teacher Station

Shoplifting Prevention

Juvenile Offenders Work Force

Stqdent School Board

Court-School Liaison

B-52.6

Youth Haven

B-52.7
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FLORIDA BOARD OF EDUCATION POLICIES
RELATING TO DISRUPTION

Chapter 11
B-52 through B-52.9

B -~ 52-~- Safety of Students and Teachers

Chapter 231,07, Laws of Florida provides that any
person who upbraids, abuses or. insults any member of the
instructional staff on school property or in the presence
of the pupils at a school activity, or any person not
otherwise subject to the rules and regulations of the school
who creates a disturbance on the property or grounds of any
school, who commits any act that interrupts the orderly
conduct of a school or any activity thereof shall be guilty
of a misdemeanor. This section shall not apply to any
pupil in or subject to the discipline of a school.

Subject to law and rules and regulations of the state
board and of the School Board, each pupil enrolled in a
school shall, during the time he is being transported to or
from school at public expense, during the time he is at-
tending school, and during the time he is on the school
premises, be under the control and direction of the prin-
cipal or teacher in charge of the school, and under the
immediate control and direction of the teacher or other
member of the instructional staff or of the bus driver to whom

“such responsibility may be assigned by the principal.

However, the state board or the district School Board may,
by rules and regulations, subject each pupil to the con-

trol and direction of the principal or teacher in charge |
of the school during the time he is otherwise enroute to ;
or from school or is presumed by law to be attending school,
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Chaptexr I

t - h B-52.21

B-52.8 Chapter 232.26, Laws of Florida, provides that, sub- B-52.10 throug

ject to law and rules and regulations of the state board
and of the School Board, the principal or teacher in
charge of a school may delegate to any teacher or other
menmber of the instructional staff or to any bus driver

- transporting pupils of the school such responsibility for
the coritrol and direction of the pupils as he may con-

Chapter 232.41, Laws of Florida, provides that the
school board of each district shall have full.pGWer and
authority to enforce the provisions for carrying out the
provisions of this law. School boards are hereby required
to enforce the provisions of this law by snuspending oz,
if necessary, expelling any pupil in any elementary or
secondary school who refuses or neglects to observe

B-52.10

sider desirable. The principal may suspend a pupil for
willful disobedience, for open defiance of authority of
a member of his staff, for use of profane or obscene
language, for other serious misconduct, and for repeated
misconduct of a less serious natures provided, that each
such suspension with the reasons therefor shall be reported
immediately in writing to the parent and to the superintendent;
and provided, further, that no one suspension shail be for
more than ten days and that no suspensi¢n shall be made

a dismissal unless s0 ordered by the School Board in a
rasolution adoptea and spread upon its minutes., He may
guspend any pupil transported to or from school at the

public expense from the privilege of riding on a school

bus for a period of ten days, or until such suspension is
modifigd or made a dismissal by the School Board, giving
immediate notice in writing to the Superintendent and to

the parent as provided above.

these provisions.

eacher having a serious problem with a student
may refer him to the office. The teacher siall provide .
the office with all necessary information on ﬁh? student's
behavioral problem. The responsible school administrator
shall confer with the student or arrandge a conference
with school specialists and parents to cause student

behavioral adjustments to occur. If a psychological
the teacher shall have the results

B-52.11 At

study is necessary,
available for reference.

B-52.12 Following such a conference one of geveral courses

of action shall be taken:

returned to the class with

-52,13 The student shall be
s will correct his behavior.

B-52,9 Each teacher or other member of the staff of any school the understanding that he

shall assume such authority for the control of pupils as may
be assigned to him by the principal and shall keep good or-
der in the classroom and in other places in which he is as-
gsigned to be in charge of pupils. Corporal punishment shall
be administered only by the principal of the school or a
person within the school designated by the principal (ex-
ample: dean of boys, dean of girls) or by a teacher in the
presence of the principal,  In no case shall punishment be
eruel or inhuman.

B~52.,14 Depending upon the seriousness of the infraction,
the student may be returned to class while his case
is being referred to an administrator or special gervices.

B-52.15 In the event teachers who instruct o; work with :ha
student recommend suspension or?expulsion and the admin-
istrator disagrees, the teacher may file a grievance on

the appropriate forme.




B-52,16

B-52,17

B~-52,18

B-52.19

B-52,20

B-52.21
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T?e Principal may notify the police if a student ig
extorting money or articles, possess n

arcotics, commi
attempts arson, ’ e

makes a falge report of fire or bonbs,
uses or possess alcoholic beverages, engages in serious
$¥eft or vandalism or pogsess and/or sells fireworks
iolations of this nature shall .
be grounds for i
and/or expulsion. SuspgnSlon
Teachers may refer é student to
fanity, obscenity, fighting,
iell?erate and open defiange of authority, inciting others
? violence or disobedienca, Possession of pPornographic
literature, petty theft or vandalism, Infranctions of

this nature shall be
grounds for suspenzion
expulsion, anaver

the office for pPro-
gambling, class skips,

Suspension may result from an

S Y persistent disobedj
that interferes with the well-bein Sanee

g of other students or
activities,

Ar. elementary student who physically assaults a
teacher may be suspended and/or expelled.

i} When a secondary principal determines that a student
as physically assaulted a teacher, the studeit shall be
suspended and/or recommended for expulsion

. ? continu?us record of student discipline cases shall
ke maintained in a place available for staff use

H=37==
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Any pupil who violates this rule shall be reported
by his principal to the Superintendent and shall be subject
to suspension or expulsion from the public schools of this
county. Nothing contained within these regulations shall
be taken or construed as preventing any pupil from af-
filiating with or participating in the activities of the
Boy Scouts of America, The Girl Scours, the Order of
DeMolay, the Children of American Revolution, Children of
the Confederacy, and the Sons of the American Legion.

Suspension of Bus Privileqges

Pupils who abuse the privilege of riding a school bus may

be denied these privileges, for a period not to exceed 10
days, by the principal concerned. He is to report such
suspensions in writing to the parents, Assistant Superintendent
for Administration, and Director of Transportation. The
Superintendent may extend suspension for a period longer

than 10 days when there is no xegularly scheduled School

Board meeting during the initial 10 day suspension period,
provided that a recommendation is to be made to the School
Board for an extended period of suspension. The recommendation
for an extended period of suspengion from riding a school

bus shall be made at the next regularly scheduled meeting

of the School Board following initial suspension of the

pupil. The School Board must approve suspensions which
extend beyond 10 days or beyond the next reqularly scheduled
scheol Board meeting, which ever is longerx.



ANNOTATED BIBLIOGRAPHY
ON

DISRUPTIVE YOUTH

Florida Governor's Task Forse
on

Disruptive Youth
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Introduction

There is a voluminous amount of reference material available
in the area of student disruption. The Florida Educational Research
and Information Center was able to lopate approximately 1600 abstracts
of related materials. Of these 1600 abstracts, 50 have been chosen
for inclusion in this annctated bibliography. These were chosen on
the bazis of recency of publication, relevancy to the Task Force,
and representation of the variety of approaches being taken in

this area. Abstracts are arranged in the fellowing manner:

7. Prevention, Identification and Assessment (10)
Ii. Program Development (25)

IiI.Research (5)

IV. Related Readings (5)

v. Legal Issues (5)

T
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ANNOTATED BIBLIOGRAPHY ON DISRUPTIVE YOUTH

(Compiled in cooperation with:
Florida Educational Research and Information Center).

I. PREVENTION, IDENTIFICATION AND ASSESSMENT

Feldhusen, John F.; and others. PREDICTION OF SOCIAL ADJUSTMENT
OVER AN EIGHT YEAR PERIOD.: CORRELATES AND LONG-RANGE IMPLICATIONS
OF CLASSROOM AGGRESSION,: PREDICTION OF ACADEMiIC ACHIEVEMENT OF
CHILDREN WHO DISPLAY AGGRESSIVE-DISRUPTIVE CLASSROOM BEHAVIOR.
Lafayette, Inidana: Purdue University; Eau Claire, Wisconsin:

Wisconsin State University, February, 1971. 44p. (EQ 047 334)

These papers focus on early identification, by classroom
teachers, of children who, without planned intervention,
are likely to eventually display poor social adjustment,
low academic achievement, and/or delinqﬁency. The research
indicates that there are valid predictors of these out-
comes, Classroom teachers of selected elementary grades
nominated for study, aggressive/disruptive children and
socially acceptable/productive children. Random samples
were drawn. For all the studies, preidctors were found
for later social adjustment: (1l)classroom behavior traits,
(2)arithmetic achievement, (3)response bo a sentence com-
pletion test, (4)a.child's parents' marital relationship,
and (5)maternal discipline. Significant factors were also

found for academic achievement: (1)teacher ratings of

social adjustment, (2)1'06' (3)sex, (4)scores on a behavioral
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prcitlems ckecklist, (5)parent's education level, and <(6)

clagsroom behavior.

;s a H HE
Gloeckler Theodore L.B.: nd others. PROJECT EVALUATION T
’

EDUCATIONAL DIAGNOSTIC AND PLANNING CENTER. Cheyenne, Wyomings:

i i rados
Educational piagnostic and Planning Center; Fort Collins, Colo

rocky Mountain Behavioral Science Institute, Inc., 1968. 158 p.

(ED 037 868)

Project goals of the educational diagnostic and planning

center were to diagnose academic and behavioral difficulties
in their early stages; to design, implement, and  improve

inidvidualized programs for students with such difficulties;

and to establish small halfway classes as a means of
gradual reentry to the regular classroom. Further gpals

called for in-service training, teacher developed methods

i i and
and materials, coordination of community rescurces,

changes in attitudes toward success and education and

citizenship for all. Activities relevant to each goal
are stated; procedures to be used in evaluation are
described. Over three-fourths of the document consists

of appendixes relating to each of the goals. Technical

reports on the goals are cited. (JD)

Hegstrom warren 0. and Leslie L. Hughg CHARACTERISTICS OF DISRUPI‘IVE
.

) i in:
HIGH SCHOOL STUDENTS . TECHNICAL REPORT NO, 96, Madison, Wiscons

iti i isconsin
Research and Development Center for Cognitive Learning, Wi

University, 1969, 31p. (ED 035 961)
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This report contrasts the characteristics of high school
students with disorderly histories and those without
such histories. The sample consists of 1,318 eleventh
graders in eight Wisconsin school systems. The major
dependent variables are students' reports of heing sent
from classes for disciplinary reasons and skipping
school with a gang of kids; The merits of these in-
dicators are discussed. Questionnaires completed by
students provided all the data except IQ, which was
obtained from school records. Disorderliness, or
rebelliousness, is contrasted with other types of
student deviance; a taxonomy of such deviance is pre-
sented and discussed. The report concludes by noting
the implications for school policy and for further

research of the empirical findings. (author)

Mussman, M. C. PREVENTXON AND REDUCTION OF EMOTIONAL DISORDER IN
PUPILS; A THEORY AND ITS IMMEDIATE APPLICATION TO PRACTICES IN THE

COLUMBUS, OHIO PUBLIC SCHOOLS. Cclumbus, Ohio: Columbus Public

Schools, Division of Special Services, June, 1968. 123 p. (ED 031 014)

Intended to provide administrators with information
valuable in planning school involvemant with the emo~
tionally disturbed. The text presents suggesticns to
a variety of questions on this subject. Questions on
the nature and importance of the problem focus on
emotional disorder, its relationship to behavior and

achtevement, and incidence while questions on theoretical

§
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orientations concern the value of theories, adaptation,
coping, and learning processes, Aspects of prevention
and reduction considered are the worth of success ex-
periences, the effects of high anxiety punishment, and
proper placement and remedial teaching. Descriptions

of critical issues includé the influence and number of
school personnel, the school rxole inr prevention, teacher
training, educational programming, parent change, special
classes and services, school and community responsibility,
program evaluation, and remission. Recommendations are
made for program development. Appendixes include a
description of project activities, a letter of confirmation,
reports of field investigations, and advisory committee

comments. (RJ)

{ Nelson, C. Michael, "Techniques for Screening Conduct Disturbed

1 children”, EXCEPTIONAL CHILDREN 37:501~7, March 1971, (EJ 034 993)

A direct observation technique was used to investigate
differences between children classified as conduct dis-
turbed or normal on the basis of ratings given by their
regular classroom teachers. (author)

1 spivack, George; and others. “Syndromes of Disturbed Classroom
:Behavior: A Behavioral piagnostic System for Elementary Schools”,

?JOURNAL OF SPECIAL EDUCATION 5: 69-92 , February, 1971. (EJ 059 059)

The study defined, through statistical syndrome analyses,

total profile cluster types of classroom behavior exhibited
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3 by normal children in grades K-6, Determined was how walker, Hill M.' EARLY IDENTIFICATION AND ASSESSMENT OF BEHAVIORALLY

B children whose patterns were similar differed in achievement, HANDICAPPED CHILDREN IN THE PRIMARY GRADES. REPORT NO. 2. Eugene,

i normaley, and other variables from children exhibiting oregon: Department of Special Education; Oregon University, 1971.

other patterns. {author/Xw) 67 p. (ED 069 092)
As part of a larger study investigating intervention

Van Vleet, Phyllis, Ed. and Robert Brownbridge, Ed. INVESTMENTS IN procedures for children classified as homogeneous on

PREVENTION: THE PREVENTION OF LEARNING ANPR BEHAVIOR PROBLEMS IN factorially derived dimensions of classroom behavior,

YOUNG CHILDREN, INTERVENTION REPORT 1. South San Francisco, students in grades 1-3 (N = 1,067) were screened using

California: Pace I. D, Center, 1969. 75 p. (ED 033 415) teacher ratings on the Walker Problem Behavior Identi-

In this paper, the reader can see how the beginnings of fication Checklist, (WPBIC) for the purpose of devVeloping

organization in one community helped to develop a pro- groupings of deviant classroom behavior using behavioral

gram focusing on young children. The needs of all young assessment procedures and factor analytic techniques.

children can be pivotal in marshalling a community's Each S'S ratings on the WPBIC were scored on five factors

resources toward concerted action. The pace I.D. cen- and subjected to profile analysis. Homogeneous groupings

ter was set up specifically for early identification were established on the five behavioral dimensions: acting

and intervention designed tc¢ reduce the occurrence of out, social withdrawal, distractability, disturbed peer

discrdered behavior among school childsan. All children relationships, and immaturity., Correlationsg indicated

were rated by their teachers on the A-M-L behavior rating that, with the exception of acting-out and distractability,

scale and randomly assigned to an experimental or control there was little overlap among item clusters comprising

group. Intervention was begun as soon as a child was the five factors. Sex difference was significant within

identified as a member of the demonstration group. each of the three grade levels; neither grade level

The process of intervention is discussed, with respect effect nor intercction between grade level and sex was

to the school, home, parents, and the spanish speaking significant. Results suggested that teacher checklist

communities. Teachers® comments and student comments ratings of student behavior are a2 valuable and relatively

r——_

are included. The research reported herein was funded inexpensive method of identifying homogeneous groupings

under Title III of the Elementary and Secondary Education of classroom behavior. (KW)

Act. {(author/XJ)
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Woody, Robert H. BEHAVIORAL PROBLEM CHILDREN IN THE SCHOOLS:
RECOGNITION, DIAGNOSIS, AND BEHAVIORAL MODIFICATION. ﬁew York:

Appleton~Century-Crofizs, 1969. 264 p. (ED 027 671).

Directed primarily for classroom teachers, school
counselors, and school psychologists, the book con-
diders the psychology of behavioral problem children
and ways of coping with their behavior. Aspects of
recognition and diagnosis discussed are the school
and the behavioral problem child. Causes and chax-
acteristics of behavior problems, detection and re-
farral, and psychoeducational diagnosis. = Behavioral
modification is described in terms of influencing

and modifying behavior, types of behavior modification,
general and specialized behavioral modification tech-
niques, and implementing behavioral modification in
the schools. Reference lists are provided throughout

the text. . (LE}

753

.

11. PROGRAM DEVELOPMENRT

:
2
;
i
e
1
i
A DIAGNOSTIC, COUNSELING, AND REMEDIAL CENTER: PRELIMINARY PROJECT

3

| EVALUATION. Terre Haute, Indiana: Vigo County School Corp., June,

1968, 148 p.

Children having problems in adjusting to school are re-

S o) R RO P53

ferred to the center. An interdisciplinary team avaluates
each child for possible placement in a controlled thera-
peutic classroom. Provided here as preliminary project
evaluation are a sample psychological report and a psy-
chometric summary sheet. Case studies are given for
children in the personal and social adjustment classes,

in remedial reading and special therapy, and in classes

for the minimally brain damaged. Also included are re-
marks by parents, physicians, agencies, and parochial
schbols, and by pupils involved, all gathered in monitoring
the program. Research evaluating the psychological data
collected is summarized, and research utilizing interaction

analysis proposed. (JD)

:'Anadam, Kamala and Robert L. Williams. "A Model for Consultation

With Classroom Teachers on Behavior Management, "SCHOOL COUNSELOR

Fl 18: 283-259, March, 1971.

Discussed is a “"contract", formulated by the teacher and
her students at the suggestion of the consultant, designed
to encourage less disruptive classroom behavior. - The ar-

rangement permits the student to learn or not to learn

ey
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without having to cope with nagging by the teacher. (author/cJ)

Bailey, Jon:; and others., MODIFICATION Of PRE-DELINQUENTS® CLASSROOM
BEHAVIOR WITH HOME-BASED REINFORCEMENT, Lawrence, Kansas Kansas
University, March, 1970. 1lp. (ED 033 297)

A community-based program for.youths in trouble, Achieve-
ment Place is a home-style training setting for pre-delin-
quents established on a token economy in which the boys
earn various privileges by engaging in desirable behaviors
that are seen as necessary for their eventual rehabilitation.
Five pre~delinquents from Achievement Place attended a
special summer school mathematics class where study be-
havior apnd rule violations were measured daily for each
boy. The boys were required to take a "report card" for
the teacher to mark. The teacher simply marked *yes" or
“no" whether a boy had "studied the whole period" and
"obeyed the class rules." All "yeses" earned privileges

in the home that day but a "no" lost all privileges. Using
a reversal design, it was shown that privileges dispensed
remotely could significantly improve classroom performance.
The sLudy has been replicated in the public school, and

the technique appears to be very effective as well as

practical, (author)

Dickerman, William, TOWARD AN EFFICIENT TECHNIQUE FOR TEACHER

CONDUCTED BEHAVIOR MODIFICATION PROGRAMS FOR DISRUPTIVE CLASSROOM
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BEHAVIOR. Madison, Wisconsin: Wisconsin University, February,

1971. 40 p.

Because training teachers to collect observational data
and to use operant techniques hags frequently been found
to be prohibitively time-consuming, the author attempted
to develop simpler, more efficient training procedures.
This report presents the results of a study in which
these procedures were implemented. Teéqhers followed

a three step training process to learn to observe a
disruptive child's behavior, to observe their own in-
teractionsg with a child, and to initiate more frequent
contact with a ¢hild when he is on task in order to in-
crease hig on-task behavior. Observers recorded children's
behavior as well. Reliability of observations by both
teachers and observers was found to be adeguate. Two
teachers successfully used the procedures to change

the behavior of disruptive children, Two were not suc-
cessful because they failel to change their own behavior,

{author/TL)

Fransen, Forest J. and Joanne Landholm, “Changing Behavior by
Personalizing Learning, " JOURNAL OF SCHOOL HEALTH 4l: 70-73,
February, 1971. (BEJ 036 563}

The use of group discussions, somewhat structured at
first, to help youngsters know themselves and one another,

is described by a school nurse and principal who helped

e
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establish such a program in a Denver school. {CJ)

Grinder, Robert E. DEVELOPING INSTRUCTIONAL PRODUCTS TO ACHIEVE
BEHAVIORAL CHANGES. Madison, Wisconsin: School, of Education,

Wigconsin University. 1Op. (ED 018 817)

The aim of the product research program for adolescent
boys is to make school attractive to students close to
terminating their education. Based on the assumption
that certain strategies of ego functioning or cognitive .
style underly competent classroom behavicr, the program
focuses on the specific cues that will lead to such
behavior, especially in those areas of gocial respon-~
gibility~~ (l)maintenance obligations, (2)respect for
the rights of others, (3)congruity with expectations,
and (4) capacity for apportioning resources. Cartoons,
in which the male, adolescent protagonist must choose
between eniticing incentives and fulfilling his respon-
sibilities, serve as stimulus materials, The data
gathered from the program is not yet anemable to
statistical analysis, but preliminary resulis lead to
the conclusion that the mithod is useful for discrim-
inating between the cognitive styles of competent and
non-competent. students. When a sound discrimination

of this kind is made, the next steps are--(1l)to train
non-competent persons to perceive and xespond to clags~

room cues effectively, and (2) to insure a school en~-

T
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wvironment. that will nurture newly obtained cognitive

styles at a high rate. (RD)

GUIDES TO SPECIAL EDUCATION IN NORTH DAKOTA. VISITING COUNSELORS
70 SCHOOL CHILDREN WHO ARE SOCIALLY AND EMOTIONALLY MALADJUSTED.
Bismark, North Dakota: North Dakota State Department of Public

Instruction, 1968. 41 p. (ED 036 932}

North Dakota's visiting counselor program for socially
and emotionally maladjusted children is described in
terms of its purposes and personnel and the need and
bases for it., The school administrator's responsibility
for the program is considered, and program organization
is detailed. Identifying children needing help and
referring them to the counselor are discussed, along
with informing teachers in the schools. Information

on the visiting counselor covers role, responsibilities,
competencies, and selection. Record and state forms

and a discussion of special education are included7 {JD)

Kauffman, James M. and others. “Part-Time Consultants in the
Schoola: Observations of a Resource Team For Service to Children
With School Proplems," JOURNAL OF SCHOOL HEALTH 42: 446~449,

October, 1972. (ET 069 054)

After observing the operation of a resource program
involving part-time consultants, the authors offer a
number of advantages to this method. They also suggest

ways to make such an arrangement most effective. (BY)
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Littky, Dennis and Lenora Bosley. A CONTINGENCY MAMAGEMENT

PROGRAM IN URBAN SCHOOL CLASSROOMS. New York, New York: Institute

for the Advancement of Urban Education, April, 1970. 30p. (ED 041 966)

The project described in this study was implemented in
the Ocean Hill-Brownsville Demonstration School District,
Brooklyn, to train teachers and paraprofessionals (par-
ents from the community) to work within their present
structures, using the principles of behavior analysis

as a means for teaching children to read, for controlling
behavior problems, and for conducting more efficient
classrooms. Tﬁe project was conducted in an inner city
elementary school whose population was 85% black, ten
percent Puerto Rican, and five percent white, the subjects
being from five second grade classes, In experimental and
control classes, data were collected by observation of
the children for 20 minutes per day, five days per week.
Five one~hour workshops were conducted for the teachers
and paraprofessionals to introduce a motivational and
behavioral management program, and to teach a contingency
managenent system, Further training was provided by bi-
weekly meetings to discuss progress and problems. Results
showed an increase in the experimental classrooms of the
average percentage of children working on their programmed
reading books, compared to no increases in the control
clagsroom. Test formats and results,charts, and a bibliography

are appended. (RJ)
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Long, Thomas E. DEVELOPMENT OF AN ENRICHED SOCIAL COUNSELING
PROGRAM. FINAL REPORT. Pennsylvania: Altoona Area School District,

August, 1969. 43 p. (ED 040 480)

This study evaluates the effectiveness. of continued
remedial problem counseling for these students in a large
high school who were disciplined for serious breeches of
school conduct and for those showing deteriorating be-
havior. After being disciplined, the offender was re-~
ferred to the project counselor for intensive project
counseling, lasting for two months. At the end of the
school year, each student in the project and an equal
number of non-project students were asked to complete

a questionnaire regarding the school's disciplinary
system and the counseling effort. The project students
were likely to feel inadequate in interpersonal re-
lationships yet they were found to accept personal re-
sponsibility for school problems. Following counséling
the typical project student was likely to show batter
attitudes towaxrd the school and éiscipline. Counseling
3 wag considered to be of more personal value by the
student than the discipline. They appreciated, more

than the c¢ontrol group, the help of a counselor. {(xT)

Pooley, R.C. DELINQUENCY INTERVENTION IN THE HIGH SCHOOL,. Carbondale,

T1linoiss Southern Illinois University, 1$69. 61 p.

The project design uses university graduate students as Big
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Brother type counselors who work with delinquency-prone .
youth, Research procedures were used to provide data
for training curriculum,
Quay, Herbert C.; and others. "The Médification of Problem Behavior
and Academic Achievement in a Resource Room,” JOURNAL OF SCHOOL

PSYCHOLOGY 10: 187~198, 1972, (EJ 064 291)

The modification of both social behavior when in the
resource room and academic gains in reading and arithmetic
were significant for the experimental subjects; However
“attending behavior" while in the regular classroom was

not different from the controls. (authcr)

Richman, Vivien. MENTAL HEALTH SERVICES PROGRAM, 1967 REPORY,
ESEA ELEMENTARY AND SECONDARY EDUCATION ACT TITLE I PROJECTS.
pittsburgh, Pennsylvanias Pittsburgh Public Schools, 1967. 71 p.
(ED 028 554)

The mental health services program (MHS) was established
in 1965 to provide services to schools including ident-
ification of emotionally disturbed children, treatment,
training school peisonnel in mental health principleé,
and serving aos § resource for a variety of problems.

Six adjustment classes in eélementary schools and six
resource rooms in gecondary schools were developed and
supported by consultation conferences éimed at psycho-

educational diagnoses and including teachers, a psychilatrist,
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and social workers. Crisis consultations were utilized
to handle emergency cases, Aggressive behavior was the
most frequent cause of referral. Ne significant dif-
ferences in achievement, report card grades, citizenship,
absence, or tardiness were found; out of 1,392 rxatings
by teachers on student behavior, relationship with other
children and relationship with authority showed the
highest percentage of improvement (69%) while conformity
to gchool rules and participation in class activities
were next (64%). Conclusions were that the program was
a promising beginning toward meeting the mental health

needs thece children.

Rueveni, Uri, "Using Sensitivity Training With Junior High School

Students,” CHILDREN 18:69-72, March-April, 1971, (EJ 035 169)

This is a discussion of a Philadelphia Junior High
School's use of sensitivity training sessions to medify

the classroom behavior of disruptive students. {(author/ AJ)

smith, Donald C. A COMMUNITY HELPER PROGRAM FOR CHILDREN WITH
BEHAVIORAL AND LEARNING DISORDERS. FINAL REPORT., Columbus Chio:
ohio State University, June, 1969. 180 p. (ED 040 557}

A community helper project involved 37 untrained vol-
unteers in a one-to-one relationship with children man-
ifesting behavioral and learning problems in school. Most

volunteers were nominated by principals; all passed
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acreening and all were women despite efforts for recruiting school céntered problem) The program’s back 4 4
. ackground, de~

men. Seventy~four problem children, from grades 1-6, and velopment, objectives for the next five yvears, and eval~

not manifesting mental retardation or physical or sensory uation are discussed., Three major compo: t £ th
. nents o e

ica; entified. Mean age of rimentals was .
handicaps were identif e g experime project are: staff development; instruction; and supportive

9.2; controls were an average of 1 year older, but of services. The problems of HPHS epitomize those of urh
urban

similar class {(low to upper mi?dle) and intelligence America. Social, economie, and educational problems are

(low to high average). Experimentals met for 22 intexr~- ; common to almost every urban community. The projedt ate

views over 18 weeks with a helper: 13 controls received k’ tempts to discover strategies that will identify the prob-

remedial tutoring or counseling; 24 controls received no f

. lems, the factors involved, and Prescribe actions that
specia’ services. Ratings of behavior, personality, : will lead to solutions, (author/Ls)

academic achievement, and intelligence indicated no sig-

nificant differences between the groups. It was sug- ; Stiavelli, Richard E. and Dudley E. Sykes. “The Guidance Clinie wo
gested that the treatment period be extended and need i An Alternative to Suspensions, NASSP BULLETIN 56: 64-72, April

3 . ’
frequencies analyzed; Also, it was recommended that ] 1972, (EJ 057 172)

gelection vrocedures for subjeEts and volunteers be re-

fined, Principals, teachers, and helvers all saw the A guidance clinic program for disruptive students, based

program as effective. (author/JD) on behavior modification theory and positive reinforcement,

has proven effective in dealing with junior and senior

Speed, W. Kelley. “Project Mag-~ 'Que Esta Pasando',"” NEATE LEAFLET high school students who ordinarily would be suspended or

71: 31-37, February, 1972. (ED 063 298) excluded from school. (AN)

Project Mas {taken from the Spanish, meaning “more”) was SUMMARY AND EVALUATION OF THE REGIONATL EDUCATION DYAGNOSTIC TREAT

designed to offer mors alternatives to students, The pro- HENT CENTER 1966-1969. Washington, D.C.: Office of Education (DHEW)
14

1969. 118 p. (ED 036 921)

gram, developed for the Hartford Public High Scheol (HPHS),

Connecticut, is intended not only to reduce the phenomenon

¥nown as “dropping out” (a student centered problem) but A diagnostic treatment center for learning disabilities

also to reduce the phenomencn known as “pushing out" (a and emotional problems was developed to serve six school

systems. Evaluation by the multidisciplinary staff

S S Tt
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covered behavior, family background, health, and intellectual
perceptual motor, emotional, and educational functioning.
preatment plans, developeé by the team which subsequently met
with the school personnel, involved the child in play, and'
educational or behaviorzl therapy on an individual or group
pasis. Treatment also altered the child's environment by
providing family therapy and parent counseling, mothers'
groups, school or parent conferences, or staff consultants
+0 work with school personnel. Consensual judgment of .
change (by parents, schools, and staff) in school work,

and in educational and behavioral functioning indicated

mild improvement in 60.9% of the cases and marked improve-
ment in 16.2% with girls sﬁowing more improvement (P less
than .0l). Appendixes provide ranking scales and client
clagsification and other forms and describe treatments.

Descriptive data are given for a sample of 350 cases. (ID)

Tenoric, Sue C. and Lewis I. Raimist. A Noncategorical Consortium

Program," EXCEPTIONAL CHILDREN 38: 325-326, December, 1971, (EJ 048 887)

Deseribed is an experimental program in which students with
behavioral and/or learning difficulties are helped withing
the regular classroom by a diagnostic-prescriptive teacher

or a crisis-resource teacher. {CB)

Walker, Hill M; and others. SPECIAL CLASS PLACEMENT AS A TREATMENT
ALTERNATIVE FOR DEVIANT BEHAVIOR IN CHILDREN., SECTION ONE. INTERIM

REPORT. Eugene, Oregon: Oregon University, 1968. 69 p. (ED 026 694)

87a
The efficiency of hehavior modification technology, as
a therapeutic intervention process, has been amply demon-
strated. The establishment of special education settings
for modification of deviant behavicr, as raported here, provides
opportunity for a controlled analysis of the effects of
greups of experimental variables, where treatment in
regular classrooms is less amenable to the analysis of
cause and effect relationships. This paper describes
the development and evaluziion of a treatment model
designed for one class of deviant hehavior: hyperactive,
disruptive, acting-out behavior in the classroom. Sonme
12 males, in grades four, five, and six, agerage or
above in intellectual ability, were the subjects. Socially
acceptable behavior was reinforeed by the accumulation
of individual and group points exchangeable f£or free time
for high valence activities, A variety of timing and
recording devices were used to monitor behavior and points.
Observations were made of subjects® behavior in special
anéd regular classrooms, The treatment model proved very
effective, Of three components, (1)} token reinforcement,
(2) social reinforcement, and (3) ﬁvérsivé controls, social

reinforcement exercised the greatest contrel. (BP)

Wallace, Glen K. A COQOPERATIVE PROGRAM FOR THE ALLEVIATION OF
JUVENILE BEHAVIOR PROBLEMS. FINAL REPORT. Oklahoma City, Oklahaoma:
Oklahoma State Department of Education, August 1968. 104 P, (ED 029 341)

This three vear experimental project used a multiagency
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approach to provide intensive counseling services for
pupils with behavior problems in grades 7-12, The
cooperating agencies were the public schools, juvenile
court, vocational rehabilitation division, and the
Department of Public Welfare of Tulsa, Oklahoma. The
171 selected students were enrolled in a supervised
study course one hour of the school day which provided
special group and individual counseling. A matched
control group remained in the regular curriculum with
the usual counseling services availlable to them. At~
tendance, grade point average, attitude, school of-
fenses, and court referrals were the variabies used

o evaluate the project. Statistical analysis showed
only a small difference in the number of school offenses
for the experimental and control groups. This lack of
objective findings in support of the project may have
been due to an unecgual matching of groups and the use
of variables not sensitive enough to measure change
occuring. The staff of the project agreed on the ef-

fectiveness of agency coordination. (NS)

89A
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behavior change principles to emotionally disturbed
elementary school children with behavior problems while
the children reside at the residential facility for an
average duration of 6 months. The program aims to

change the child‘'s behavior so that he can return *o

his normal life in the community and school. . The child's
problems are approached from educational, behavioral,

and ecological viewpoints. Discussed are the referral
procedure, the physical setting of the three Tennessee
Re~Education Centers, and the organization of a children's
Re-Education Center. dJob descriptions and qualifications
are noted for teacher counselors, diagnositician, aides,
supervisory personnel, and principal. The individual
child's curriculum is then explained to be adapted to

his specific needs with emphasis on group counseling.
Also noted are the school's efforts to consider all the
influential factors within the child's educational en-
vironment and the schools® camping program. (See also

EC 041 166-7.) (CB)

"What Behavior Research Says to the Classroom Teacher: An Interview

Weinberg, Steve, Ed. THE CHILDREN'S RE-EDUCATION CENTER: AN OVERVIEW. With Richard E. Shores, "TEACHING EXCEPTIONAL CHILDREN 4: 192-9,
Nashville, Tennessee: Tennessee State Department of Mental Health, Summer, 1972. (EJ 062 584)

Zanuary, 1971. 53 p. (ED @58 692)

One of three documents in a series, the pamphlet presents
an overxview of the Children's Re-~Education Center Program

in Tennessee. Tie program involves the application of

Using an interview format, an expert in behavior research
discusses behavior problems in the classroom and methods
by which the teacher can change the undesired behavior

patterns. {cB)

i
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Wignall, Clifton M. PROGRAM FOR PUPIL ADJUSTMENT, Kanaas City
Mismsouri: Kansas City School District, May, 1969. 80 p. (ED 037 851)

Three interdisciplinary centers administered an adjust-
ment program for students with learning and behavior prob-
lems, Children referred were given development, visual
perceptual, and diagnostic readiﬁg tests; were evaluated
by medical and other specialists; and were placed in a
diagnostic classroom for 2 weeks, Those judged to have
groas educational deficits were placed in a 9-week pro—v
gram for general remediation or in 4 weekly clasg periods
for reading, Other methods of intervention wére also
utilized. Over a 12 month period, 318 students received
gervice from referral to treatment and evaluation; a
succeas rate of 83% for treatable pupils resulted, with
the greatest success where the means of intervention
offered greatest control. Principals indicated favorable
opinicns. (JD)

williams, Thelma M., SUPPORTIVE SERVICES FOR SOCIALLY MALADJUSTED
CHILDREN IN REGULAR SCHOOLS. EVALUATION OF NEW YORK CITY TITLE I
EDUCATYONAL PROJECTS. 1966-67. New York, New York: Center for
Urban Education, October, 1967. 64 p. (ED 033 977)

Evaluated are several programs for socially maladjusted
public school children. These supportive services are
an early identification program, junior guidance classes,

special quidance claszses, and career guidance classes,.

i e T e L A
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Assessment focused on implementatiori of the Board of
Education's plan to augment special services in these
programs, and on behavior, achievement, and attitudes

of the students. Information about each of these special
programs is reported separately. The conclusions and
recommendations indicate that, even with augmented per-~
sonnel, the services are inaéequate for the demand,
There is 3 ssarcity of trained professionals, and also
a lack of clarity about admission and organizational
policies. The junior guidance and special guidance
clasges should have effective overall supervision, and
the career guidance program needs clarification of basic
goals, admission policies, and curriculum development.
For a history and description of ESEA Title I in New
York ciéy, See Ed 029 071l. For a related study in
selected institution schools, see Ed 029 936. (NH)

Zivan, Morton; and others, YOUTH IN TROUBLE, A VODCATIONAL APPROACH,
A VOCATIONAL REHABILITATION DEMONSTRATION IN A RESIDENTIAL TREATMENT
CENTER TO MEET THE VOCATIONAL AND COMMUNITY ADJUSTMENT NEEDS OF
EMOTIONALLY DISTURBED YOUTH ADJUDGED TO JUVENILE DELINQUENTS. FINAL
REPORT. Dobbs Ferry, New York: Childrens®' village, 1966. 239 p.
{ED 015 307}

The project aimed to demonstrate the feasibility of a
comprehensive program integrated with other treatment
gervices and identify the major factors associated with

éommunity and vocational adjustment and maladjustment. The



92A

®

study population included (l)an experimental group of

68 boys who received the full range of the project in-care
and after-care services and a control group of 25 who
received no projéct services, (2)an experimental group

of 20 boys who received the full range of the project's
after-care services, and (3) a comparison group of 27

who received no project services. In~care activities
included individual and group counseling, occupational
orientation, and work exposure. After-care activities
included counseling, assessment, job placement, and
follow-up. To determine the effects of the expsrimental
treatment, personal, attitudinal, psychological, social,
and environmental factors associated with community and
vocational adjustment were identified and assessed
through structured interviews, behavior rating scales,
psychological tests, and direct observation. Treated boys
tended to maintain acceptable conforming behavior in the
work areas, but untreated boys showed a drop at the 6
month and 1 year follow-up. The experimental group who
received the full range of the progran services had a
higher percentage of boys in the "keeping out of trouble”
evaluation area while those in the control group had an
increasing tendency to get into trouble in the same time
span. Observations indicated that work exposure, when
combined with the other services, was the most valuable
aspect of the programing. Despite the lack of statistically
gifnificant findings, the trend favoring the expérimental

93a

groups indicated that more favorable findings would
result from contined follow-up. The appendixes in-
clude some of the instruments used, scoring systems,
data sheets, and correlations of predictor and outcome

variables.A Summary of the study is VT 004 085 (JK)
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III. RESEARCH °

Bolstad, Orin D, and Stephen M, Johnson, SEﬁF—REGULATION IN THE
MODIFICATION OF DISRUPTIVE CLASSROOM BEHAVIOR. Eugene, Oregon:
Pasychology Clinie, University of Oregon, 1972. 32 p. {ED 065 195)

This study compared self-regulation and external regulation
procedures in the treatment of children's disruptive class-
room behavior. Following the collection of baseline data,
three of the four most disruptive children in each of 10
first and second grade classrooms were reinforced by the
éxperimenter for achieving low rates of disruptive behavior.
The fourth child served as a control subject throughout
the experiment. Two of the three experimental subjects
were then taught to self-observe their own disruptive
behavior. In the final reinforcement period, these sub-
jects were given control over disfensing reinforcers to
themselves, based on their self-collected beshavioral data
while subjects in the other experimental group continued
with the externally managed reinforcement. In extinction,
reinforcement was discontinued for all subjects, but one
of the self-regqulation subjects in each classroom con-
tinued to overtly self-observe. Results indicated that
both reinforcement programs produced a considerable re-

duction in disruptive behavior.

Dobson, Russell and Leon Brewex., THE PERCEPTION AND TREATMENT BY

TEACHERS AMD PRINCIPALS OF THE BEHAVIORAL PROBLEMS OF ELEMENTARY

jecrecpmt ey
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SCHOOL CHIILDREN. Stillwater, Oklahoma: College of Education, Okla-
homa State University, 1971. 13 p. (ED 057 533)

Compared were attitudes of elementary school teachers

and principals on their classification of student be-
havior and discipline problems and behavior change
treatment needed. Subjects consisted of 170 elementary
school teachers and 15 principals in a mid-western city
school system. Reaction of teachers ard principals

to discipline and behavior problems and their suggested
treatment were rated on the Behavioral Problems In-
ventory and the Behavioral Problems Treatment Sheet
(Dobson, 1966). The statistical method utilized in
testing the hypotheses was chi-square, with the level

of confidence set at .05. The findings considered to

be most significant were that elementary school principals
differed significantly from elementary school teachers

in their perception of the seriocusness of behavioral
problems of elementary school children, with principals
perceiving the acts as less serious than the teachers,
that significant differences in attitudes toward treatment
of behavioral problems existed between principals and
teachers, and that principals and teachers were in agree-
ment on the value of parent teacher conferences as an
affecyive method of treating behavior, with the principals

also favoring parent child teacher conferences. (CB)

Graubard, Paul S. AN INVESTIGATION OF READING CORRELAYES OF EMOTIONALLY

DISTURBED AND SOCIALLY MALADJUSTED CHILDREN: THE RELEVANCE OF A
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CLASSIFICATION SCHEME 70 EDUCATIONAL CHARACTERISTICS. New York,

New York: Yeshiva University, 1968. 76 p. (ED 032 706)

To ascertain whether subjects with similar behavior profiles
also showed similar psychoeducational problems. 108 emo-
tionally disturbed boys (aged 9-14) were studied. Teachers
rated the behavior of childfen }n their classes using the
Quay Behavior Problem Checklist; subjects were also given
achievement and intelligence tests. Seven subgroups were
found as were some educationally relevant variables as-
sociated with behavior clusters. Groups differed to some
extent with respect to IQ and associated factors; no

differences were found in terms of psychometric char-
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of disciplinary techniques that is both gquantitative and

qualitative; and 2) to compare the relationship of teachers'®

digeiplinary repertoires with type of school (urban, suburban,

or rural), age of pupils; and teacher experience. The
teachers responded to a questionnaire which asked them
to list the types of disciplinary technigues they use
in the classroom Results indicated that among all the
teachers in ?he sample, temporary loss of freedom was
the most frequently use@ technique, whereas permanent
removal and non-verbal techniques were the least fre-
quently used. Multiple analysis of variance indicated
several differences in disciplindry techniques between

teachers in different types of schools, with different

acteristics. 1Indications were that grossly different v ages of children, or of different experience. It is
curricula would not be necessary,and that the overlap kz suggested that further study be done on this topic using
between. behavioral characteristics and learning char- actual observation of teachers in the classroom. (RT).

-acteristics was not great. When compared with normals

group, however, was retarded in reading relative to ‘ ! spivack, Goerge and Marshall 5. Swift. PATTERNS OF DISTURBED CLASSROOM

mental age, but the majority of teachers perceived |  BEHAVIOR -~ THE NATURE AND MEASUREMENT OF ACADEMICALLY RELATED PROBLEM
subjects to be achieving far below what psychometric | BEHAVIORS. Devon, Pennsylvania: Devereux Founsiation, May, 1967. 113 p.
instruments showed. (RJ) 'E (ED 012 545)

8 . This series of five studies examined the nature and organ-
Langenback, Michael and George A. Letchworth. DISCIPLINARY TECHNIQUES: -

ization of nontest, academic achievement~related,classroom
REPERTOIRES AND RELATIONSHIPS. New York: Paper presented at annual -
. . behaviors from kindergarten through 1l2th grade, and developed
meeting of AERA, 1971 25 p. (ED 049 178) ’ g g grade, P

xating scales that a teacher can employ to reliably describe

A total of 300 elementary and secondary public school ; these behaviors in a standard fashion. Research involved

teachers were surveyed in order 1)to develop a taxonomy : normal public school and special class students of both
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sexes. Most of the research effort focused upon the )
measurement of behaviors from kindergarten through sixth IV. RELATED READINGS
grade. Behaviors were selected out of teacher conferencés,
scale items constructed, ratings made by teachers, factor Clark, Donald H., Ed. and Gerald S. Lesser, £d. EMOTIONAL DISTURBANCE
analyses performed, and behaviors related to age, sex, IQ, AND SCHOOL LEARNING -- A BOOK OF READINGS. Chicago, Illinois: Science
academic achievement, ciinical diagnosis, academic subject, Research Associates, Inc., 1965.. (ED 018 033)

rade level, sex of teacher-rater, age and educational .
g ' + 9 P collection of 26 readings on research in emotional

level of parents, sibling status, and race of child.
e P ‘ g ' disturbance and school learning, this paperback book

Norms and test-retest da‘a were obtained, and comparisons Lo .
! P presents four or five studies of differing types from

were made between academic achievers #nd nonachievers and . o .
various sources on each.toplc treated. The topics

al d ial classes. In all, 147 teachers
between norm anc spect € ! include a definition of emotional disturbance and

1,7% atings on total of 1,546 children. The
made 1,719 ratings on a ! problews, (2)antecedents of trouble, (3)case histories

ti les are feasible to use. Both the elementa i
resulting scale € reas Y 3 of troubled children, (4) treatment, (5)the classroom,

d high school rating scales are presented in the appendix. i
and high se g P ppe ! and (6)the school's role in promoting mental health.

A reference list includes six items. (author) . . . .
Also included are the criteria for inclusion, a conclusion,

a list of additional references for each section

(totaling 115), a glossary, and profiles of contributing
authors. (HJ)

Conway, Walter J. and Mary Jane John. GUIDELINES FOR EDUCATING YOUTH
UNDER STRESS. Nevada State Hospital, 1967. 45 p. (ED 015 596)

This guide presenits fundamsnital practical concepts con~
s cexning behavior, classroom environment, and curriculum
‘ for the child under stress. The angry child, the confused
child, the destructive child and the quiet child are dis~
cussed. The general goals of clagsroom controls and ef-

o g fective methods of achieving these goals are diecussed.




looa

Lists of teéaching aids for science, arithmetic, social
science, reading, and general use are included in the
section which views the normal curriculum as both foundation
and goal for educating children under stress. The

appendix lists five curriculum guides, a 189 item
bibliography, achievement test scores for eight children,

and two school record forms. (JW)

DISCIPLINE IN THE CLASSROOM. FROM TODAY'S EDUCATION, NEA JOURNAL:
SELECTED ARTICLES OF CONTINUING VALUE TO ELEMENTARY AND SECONDARY
SCHOOL TEACHERS. Washington, D.C.: National Education Association,

1969. 131 p. (ED 035 964)

Increasing student unrest, coupled with the acute problems
of the inner city, indicate that the problem of maintaining
pupil discipline is gathering intensity. This document con-
tains 34 articles about discipline that have béen published
in Today's Education: NEA Journal since 1942. Articles
applicable to both the primary and the secondary levels
suggest that a better curriculum may lead to better dis-
cipline. Creative teaching, knowledge of a student's likes
and dislikes, and the avéidance of ridicule can also lead
to fewer discipline problems, Articles pertaining directly
to the elementary level stress the benefits of teaching
self-discipline at an early age. The disturbed child in
the classroom is also covered. The articles dealing with
secondary school students consider discipline problems of

classroom groups and problems with individuals. Thirteen
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¢lassrogm incidents are included to give a dimension of

actual experience in handling specific problems. (author/LN)

Hill, Paul L., SOLVING BEHAVIOR PROBLEMS, Dansville, New York: F.A.

Owen Publishing Company, 1965. (ED 012 996)

This discussion of classroom behavior problems suggests
cuidelines for recognizing problems and working ouﬁ
‘solutions, Specific suggestions that can be impleﬁented
ﬁy the classroom teacher are presented for problems
grouped under overt behavior patterns, withdrayal A
benavior patterns, the socially shunned, and organic

problems. Frozedure for obtaining help and a list of

sources of help are included.

Lond, Nicholas J., ED.j; 'and others, CONFLICT IN THE CLASSROOM: THE
EDUCATION OF CHILDREN WITH .PROBLEMS. Belmont, California: Wadsworth

Publishing Company, Inc., 1971. 587 p. (ED 052 556)

The collection of readings deals with teaching and man-
aging both emotionally disturbed children and éhildren

who are in a state of emotional disturbance or conflict

due to external factorz. The reacdings in the first chapter,
selected from fictional and non fiétional literature and
other sources, illustrate how it feeis to be emotionally
disturbed by describing what the disturbed child feels

like from within. The chapter id divided into three

parts: one pictures basic intrapsychic difficulties,
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the second shows»aspects of society which breed disturbed V. LEGAL ISSUES

behavior, and the third concerns drug use. Other chapters

contain selections on identification and diagnosis of the DISSENT ANP DISCIPLINE IN SECONDARY SCHOOLS. COURSE MATERIALS.
disturbed child, kinds of help available (individual psy~ Ann Arbor, Michigan: Institute of Continuing Legal Education,
chotherapy, therapies with different media, group therapy), : Michigan University, June, 1970. 139 p. (ED 043 067)

kinds of schools and programs available, teaching strat-

o : . . This collection of eight articles focuses primarily on
egies {the behavior modification, educational, behavioral -

: . the nature and extent of legal involvement in secondary
science, and social competence models and, particularly,

‘hool 4i nt and discipline. th irst articl
the psychoedutational model), mental hygienic management 8¢ disse nd disciplin In the first article,

. the problem of school decentralization if viewed in terms
in the clagsroom, and evaluation of methods and treatment,

£ the conflicts which it eates, A Y article pre-
Chapters are preceded by editors' introductions and in~ o € conilicts which it creates nother article pre

sents the relevant legal decisions which aid in clar-
dividual articles are often followed by editorial comments. g h, 1

ifying just what is included in the concept. of con-
o stitutionally protewted free speech. In three related
articles, the following aréas are dealt with; (1l)the
; significance of the tinker vs. Des Moines schools de-
cision (The Black Arm-~Band Case) in expanding the
applicability of constitutional free speech guarantees
to the public school setting; (2) three constitutional
theories under which the validity of public school regulations
of students' hair styles may be attacked; and (3)the
test of reasonableness as applied to long haix bans in
public schools. In contrast to the dominant current
foeus, a lengthy article concerns itself with the non-
. ' constitutional limits of the power of school beards to
make rules governing student conduct and status, ' A few
major trends of judicial involvement in public education

are discussed in the somewhat summary-type concluding

article. {PL)
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JOURNAL, OF THE PROCEEDINGS, SCHOOL LAW FORUM, { ATLANTIC CITY, NEW

JERSEY, OCTOBER 28, 1971l.) Trenton, New Jersey: New Jersey School

Boards Association; 197l. 99 p. (ED 063 667)

This document consists of the speeches given at the 1971
New Jersey School Law Forum. The Forum is held to en~
courage the research of timely lggal issues involving the
structure and opsration of the New Jersey Public Schools,
to assist the school law practitioner by affording him
the opportunity to hear and discuss research and opinion ‘
on selected topics, and to provide a vehicle for the
preservation and dissemingtion of school law research.
The subjects presented in the speeches are (l)drug abuse
control: the law and school board policies; (2)the law of
nontenure teacher dismissals~-a challenge for change;
(3)attorﬁeys' fees for bond work; {(4)the New Jersey student
suspension and expulsion law; (5)the public fight to know
law and school hoard documents; and (6) processing the

teachexr dismissal case. (JF)

Phay, Robert E. SUSPENSION AND EXPULSION OF PUBLIC SCHOOL STUDENTS,
Topeka, Kansas: National Organization on Legal Problems of Education:

and Eugene, Qregon: Oregon University, 1971. 49 p. (ED 048 672)

This monograph reviews and analyzes decisions dealing with

suspension or expulsion of students by public school. author~
ities. The report focuses on recent court cases that re-
affirm, amplify, or extend entrenched constitutional and

common law principles undergirding the public educational

R PR
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system in the United States. The author considers the
traditiénal elements of procedural due process and con~
cludes that to comply with the minimum regquirements of
procedural due process administrators must (l)give the
student uadequate notice of the grounds of the charges
and the nature of evidence against him, (2)conduct a
hearing funless the student waives it), and (3)take
action only if it is warranted by the evidence. The
author recommends that administrators develop written
policies on student conduct, outline procédures for
handling discipline cases, provide grievance procedures
for students and faculty, and detail emergency plans
to deal with school disorders. (author/JF)

Reitman, Alan; and others. CORPORAL PUNISHMENT IN THE PUBLIC SCHOOLS.

THE USE OF FORCE IN CONTROLLING STUDENT BEHAVIOR. New York: American

Civil Liberties Union, March, 1972, 43 p. (ED 066 813)

This report has been prepared to increase the general aware-
ness of how serious a problem corporal punishment can be
and also to contribute some possible corrective steps. The
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This report reflééts positions arrived at by the Task Force
as a result of extensive literature reviews: site investi-
gations; meetings and conferences; and interviews with
parents, teachers, students, and administrators. The
contents include (1) findings on the uee and effect of
physical punishment, (2) some suggested alternatives to

the use of physical punishment, (3) recommendations, and

{4)a proposed model law outlawing corporal punishment. (JF)






