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essage to Trainers

M

Mothers Against Drunk Driving and the California Department of Youth Authority are extremely
grateful to the U.S. Department of Justice, Office for Victims of Crime, for recognizing the value
that Victim Impact is working with both juvenile and adult crime offenders. This document has

been significantly revised from it first draft due to the support of the funding agency.

All three sponsoring organizations are highly committed to program development and delivery in
the areas of victim awareness and victim services. It is not uncommon for youth or adult offenders
in the United States to serve an entire sentence without being provided the opportunity to begin to

understand the impact of crime upon victims.

In addition, many corrections staff do not understand the impact of crime upon victims because
their professional careers have focused on offenders. Many are hesitant to speak with victims

because they fear saying or doing something that would hurt them.

We all must examine ways to include victim representatives within every community in the

development of all types of offender programs.

The models for Victim Impact Panels and for series of Victim Impact Classes are intended to assist
you in developing your own victim-centered curricula in a consistent manner. These programs are
just beginning to be formally evaluated, so it is crucial that they be uniformly presented, based on

the knowledge we have, so the validity and reliability can be measured.

The Victim Impact Panel portion of the Seminar was developed by Mothers Against Drunk Driving,

first initiated in Washington and Massachusetts, and is in place in nearly 300 communities throughout
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the nation. It is designed for adult offenders following their first drunk driving offense. It was
never intended to cure an alcoholic, but preliminary research shows that it does change attitudes
among many drunk drivers who are not yet alcoholics. How long the attitude change maintains and
the degree to which it actually changes behavior is currently being studied under a three-year NJAAA

grant to University of New Mexico.

The California Youth Authority program was designed for institutionalized youthful offenders to
focus on victims of numerous crimes. Many believe that the younger we can reach youth, the more
likely they may come to believe that they can stop offending victims and society. Since many in the

California Youth Authority custody are already hardened criminals, the task is a challenge at best.

We wish to thank the victims from the community, whose invaluable assistance makes the academic
portion of the curriculum come to life. Without the victims willing to share their personal stories

throughout this program, we know we could make little difference.

?
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GI0ALS AND OBJECTIVES

‘ The goals of MADD’s Victim Impact Panels are for adult offenders
. to begin to understand drunk driving victimization, and
. to acknowledge that their actions were not “bad luck” because they
got caught but “bad decisions” that could have killed or permanently

injured.

The goals of the California Youth Authority Program are for young offenders

. to explore their tendency to depersonalize victims,
. to become aware of the long-term impact of victimization, and
. to accept accountability for the crimes they have committed.

(A secondary goal is for the young people to recognize their own possible victimization as children
and how that may have impacted their behavior today, not as an excuse but as a challenge to help

‘ them become non-abusive parents and positive role models as spouses/partners.)

In summary, these programs are designed so that both young and adult offenders will:

. accept responsibility for past criminal actions,

. understand the impact of crime on victims,

. develop personal safety skills with a focus on crime prevention,

. learn how to bond with positive, healthy people, and

. contribute to their communities in a way that will prevent future
victimization.

Either program can be presented to the adult or juvenile offender.
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The Stident Manval

The Student Manual is divided into twelve chapters and is in a separate binder. The pages in this
Teacher’s Manual correspond with the pages in the Student Manual with Training Notes at the

bottom of each page.

The course begins with property crime and moves through various crimes, with homicide as the
final chapter. This order was selected to begin with the least sensitive areas in order to build rapport
and openness with offenders and to establish an adequate understanding before entering into more
sensitive areas. Although each chapter is crime specific, e.g., sexual assault, property crime, etc.,
there are underlying themes that pertéin to most victims, so do not hesitate to return to previous
chapters from time to time to reiterate information. You may frequently return to the Moral
Reasoning material at the end of Chapter 1 since the process should be used as a basis for thinking
before committing any crime. Reinforcement of previously presented material is a good teaching

strategy.

Each chapter in the Student Manual includes the following features:

WORDS TO KNOW

This section alerts students to vocabulary which may not be familiar to them. You may use these as
a pre- and post-test from time to time, but we don’t recommend using them for early chapters
because an open-ended question pre-test is sure to produce failure. Self-esteem is fragile among
most offenders beginning a class and attitudes will not begin to change until the students feel safe
and comfortable. Some of the True/False quizzes include questions that were discussed earlier in
the chapter to reinforce learning and ensure success. Remember that success, no matter how

small, is crucial in changing attitudes.
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OBJECTIVES :
Each chapter begins with objectives which alert the student about class content. These objectives

can also serve as an evaluation tool for instructors.

Accountability is to be stressed throughout the course. To assist instructors to accomplish this goal,
accountability statements have been placed throughout. These sections can assist offenders in

setting personal goals and expectations

These activities provide offenders the opportunity to use their critical thinking and problem-solving
skills. Some of these sections invite the student to move from thinking about a subject in an aloof
manner to involving themselves personally at the feeling level. Since learning experts tell us that
seeing, hearing, and writing the same material enhances learning substantially, the students are
frequently asked to jot down their reactions and ideas before group discussion. Attitudes do not
change unless both thinking and feelings are involved. Other activities are designed to help

them move from angry feelings to non-violent behaviors by being able to stop and think first.

essage to Trainers, page 6
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PERSONAL SAFETY
Materials are included in some chapters and in the SUPPLEMENTAL RESOURCES of others in

which students are asked to explore how they can assist others who have been victimized and/or

prevent victimization.

SUPPLEMENTAL RESOURCES
These additional readings and information at the end of each chapter may be added to the curriculum

at your discretion based on the needs of a particular group of students. The section includes statistics

(THE VIOLENT EPIDEMIC) and references.

RESOURCES, EQUIPMENT AND MATERIALS

To implement this program, you will need:

. specialized training which you are receiving this week;
. a room that is comfortable and colorful (stay away from traditional desks

and the institutionalized look if possible);

. VCR equipment and a monitor,

° flip charts and colorful markers, masking tape

. videos

. guest speakers, primarily victims, to share their experiences.
METHODPS
Teaching methods recommended include

. Short Reading Assignments

. Large and Small Group Discussion

. Written Exercises

. Videos

. Case Examples

essage to Trainers, page 7




INTERACTIVE TRAINING TECHNIRUES
Or, How to Avoid the Slippery Slope into the Alligator Pit (of staring eyes, occasional blinks

and mouths which open only to rip you to shreds)

Why Are You Doing This?
For starters, you are probably beginning this adventure because it’s your job. Maybe you like it.
Maybe you don’t. Or maybe you’re just getting your feet wet, trying to decide if you want to take

the plunge.

It’s not something you just wake up some morning and decide to do. That’s why we’ve prepared
this section. Some of the advice here came from expert trainers. However, most of it came from
our own experiences after having wallowed in the alligator pit ourselves. Be patient with yourself

— but do know that becoming a good trainer takes a lot of work.

Your primary goal is to change behavior. Training that doesn’t result in changed behavior is wasted

training.

If you were to enter an Egyptian pyramid today, you would experience an air cooling system so
sophisticated that engineers still have not been able to replicate it. Designs on the walls of the
passagéways are painted with a blue dye. Designers still cannot replicate a blue dye that retains its
color as the Egyptian dye did. The Egyptians were excellent engineers — but they did not pass on

their skills to others. Training assures that valuable information is passed down to others.

Information, however, is not enough. Attitudes must also change as information is presented —
and be retained — if behavior is to change. Research has shown that attitudes change only when
one’s thoughts and feelings are involved. That is why this curriculum not only offers information
but aims to involve the offenders at a personal feeling level. They may not be comfortable talking
about “feelings,” so in the beginning you may need to use more neutral words like “responses” or

“reactions.”

MADD & OVC
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STEPS IN PREPARING AND TEACHING THIS PROGRAM

Step 1. ldentify Your Most Comfortable Education Style.

Very few instructors consistently use one pure presentation style. However, most tend to gravitate
to preferences with which they are most comfortable. Generally, one is no more effective than the
other, but trying to educate in a style that is uncomfortable or somebody else’s style can be disastrous.
It is also crucial to thoroughly know your audience because some styles are effective only with

similar audiences. According to Hendricks et.al, (1994) there are at least three basic styles.

The Cool Zone Edvcator: This educator captures the group’s attention with clear-headed

persuasiveness. The lesson is orderly with knowledge that is undeniably accurate. This educator
operates from a strong data base, drawing on facts and figures to lead to reasonable conclusions. The
Cool Zone educator spends a lot of time preparing facts, figures and supportive materials. The
educator must be careful, however, not to cram too much information into the curriculum. Offenders
may or may not be able to follow the logic, and they may not get emotionally involved or participate.
Cool Zone educators must be cautious about quoting so many experts and resources that they neglect
their own expertise. While a few Cool Zone educators may be useful with offenders, they will probably

not change attitudes much because of their lack of emotional involvement.

The Hot Zone Edveator: This educator is either liked or disliked, but is never ignored. Lessons

are fast-paced and tend to draw out affective, emotional reactions in the group. Pauses, the raising
or lowering of the voice and body movements are dramatic. This educator is everybody’s friend
and captures the group little by little until they, too, find themselves caught up in excitement about
the topic. Hot Zone educators draw their group in emotionally and, therefore, the group is likely to
engage in discussion easily. The primary caution to Hot Zone educators is to be sure the information
is passed on and that the lesson is not simply entertqining or so dramatic that it turns people off as
“showy.” Offenders who have difficulty with emotions and have tended to shut them off in order to

cope with their lifestyle may feel manipulated by this kind of educator.

MADD O ovec O A
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The Mid-Zone Edvcator: This educator doesn’t take many risks and is more the counselor type

— listening a lot but contributing little in the way of personal reaction. The information passed
along may be on target, but because the delivery style lacks the passion of the hot zone educator and
the persistent persuasiveness of the cool zone educator, the educator must be on guard of not becoming
boring. Think about previous workshops or trainings you have given. You could be a Mid-Zone

educator who has moved from counselor to boring teacher and not know it. Ask yourself these

questions:
. When practicing a speech, do you bore yourself?
. Do people come up to you to tell you of their experiences and ask questions during the breaks

and after your presentations?

. How often do people look at their watches when you are talking?
. Do people nod off or have blank expressions on their faces as you present?
. Do you sense a low energy level in your groups.

If your answers alarmed you, you may need some new skills. Attend a “Training of Trainers”

course, join Toastmasters, or reassess your commitment to training as a component of your career.

Good trainers know how to operate in all three zones and use one more than another based on the
audience. We must train others the way they want to be trained. What works for a college

chemistry class will clearly not work for a group of criminal offenders.

Step 2. Identify Your Avdience.
A child in school soon learns that he or she is there every day to absorb knowledge and that knowledge

is a good thing. That is not necessarily true of older youth or adults.

Their first question, unspoken or spoken, is “What’s in this for me?” Adolescents and adults will

only learn what they believe and feel they need to learn, so if attendance is mandatory and no

9

MADD G ovcC

essage to Trainers, page 10




pre-screening has been done to evaluate the needs to each student and appropriateness for

attendance, you may be beginning with a motivation problem.

If they choose to be there and want to learn, teach them.
If they don’t want to be there but seem willing to learn, involve them.
If they don’t want to be there and are bored, uninterested and have no idea

why they are there, entertain them until they begin to be a little motivated.

The top four motivators of adults follow (Pryor, 1996). We have suggested one way to use these

motivators with your group. Add your own ideas in the space and be prepared to discuss.

MADD

1.

a.

O

Recognition

Give specific, individualized praise as often as you can.

Being part of a winning team
In time, develop small groups and give them tasks in which to compete. Always

give rewards to winners.

Food
Give candy bars or other snacks to reward someone who contributes to a discussion,

asks a question, or is in his or her seat at the end of a break.

ovec O o» - ]
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4. Money (You probably won’t be able to use this motivator very often if at all.)

: ®

Following are some principles of adult learning (ages 16 and above) identified by the training

agency, Pryor Resources, Inc. (1996).

1. They are more interested in accuracy than speed. They won’t write it down or
remember it until they understand it. Go slow. “By the inch, it’s a cinch. By the
yard, it’s hard.”

2. They are more inner-directed than outwardly-controlled. They won’t learn unless
you motivate them to.

3. They under-estimate their ability to learn. They have bought in to the adage, “You
can’t teach an old dog new tricks.” In this case, many of the offenders will have
failed in school. Therefore, they will be anxious about anything called “class.” Try
to make it as unlike a school classroom as possible. Build in success rather than failure. e

4. They rely increasingly on prior experience. You will need to identify skills they
have already learned that can be put to use in understanding victimization. You
may need to draw out their own victimization experiences to help them relate to how
it has been for their crime victims.

5. Short-term memory declines while long-term memory improves. Devise
acronyms where you can. (Such as Mothers Against Drunk Driving - MADD)

6. Vision and hearing decline. (In a group of offenders you may also have numerous
students with learning disabilities or closed head injury.) Say it several ways —
lecture, personal experience, story of someone else, a quote, an example — so if it is

not understood the first time, it may be the second or third.

N T e - MADD O ovec © oA
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7. Their energy level is lower and their reaction speed is slower. Take breaks often.
Designate an unusual time for them to be back such as 9:02 or 4.29 — it will help
them remember and serves as a motivator for returning on time).

8. They are oriented toward current problems and immediate application. Don’t take

too much time on theory — use real life scenarios.

9. Their individual differences are more pronounced than in children. They have had
longer to develop a personality style. You will have to deal with all kinds of people.

10. They must feel comfortable in order to risk making comments or asking questions.

Be as affirming every time you possibly can.

Before presenting to any group, you should know the following:

. What is the group’s level of awareness, education, and/or expertise?
One model for evaluating this is to determine which of the following four categories
comprise your audience. Some audiences will include all four categories which makes it

difficult to meet the needs of all.

1. Unconsciovs Incompetence. This has very little to do with IQ. These people simply don’t

know how much they don’t know about victims. They are unaware — and your goal is to, little by
little, develop awareness of the victim experience. They need instruction so teach information.
Use repetition. Use examples, stories, and quotes (stats if you have a particularly analytical, cognitive
audience or if you need to make a point). Give as much positive feedback as possible to avoid
embarrassment. A good reaction to a not-so-good statement is “What I like about your comment
is..... On the other hand, ......... ) When working with offenders, you may find most of your group at
this level. They have had to repress their personal reactions to victims in order to continue victimizing.
Victim speakers or panels are extremely effective with this group because they instill awareness

both at the thinking and feeling level of the class.

MADD O ovc O A o T
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2. Congciovs Incompetence. This category knows how incompetent they are and are motivated

to learn. They will ask a lot of questions, take a lot of notes, and will do well in small discussion
groups. They need coaching, so teach some, guide some, and reward them when they make good
comments. You can confront negative thinking with this category, but do it gently. A good coach is
encouraging and gives positive, specific suggestions. Use examples from your own life experience.
This category will respond to teaching, videos, case studies, written exercises, and group discussion.
They are even willing to do homework.

3. Congeiovs Competence. This category has frequent “Ah-Ha!” experiences. They are getting

the message and they realize they’re getting it. They are beginning to understand victimization, to
remember victimizing experiences with regret, and to incorporate their learning and their personal
reactions into planning for the future. They need a facilitator and will do very well in small group
discussions and may even be willing to engage in role-plays to demonstrate their new skills. They
will do even better with case scenarios than the first two levels because they have more self-
confidence. Offenders in your group who are also victims are likely to begin to self-reveal when

they are at this level.

4. Unconseiovs Competence. This is a difficult audience because they already know what you
are going to teach. They are probably attending only because they are eager learners, always wanting
to learn more, and may not realize that they know enough. In order to keep them motivated, you
will need to tell many true stories and engage them in problem-solving. They will feel good about
realizing how much they know after awhile, but may begin to regret participating because they are
getting little or no new information. They work best with one-on-one consultants who simply help

them develop options. These people serve as excellent trainers, group facilitators, and speakers.

. What are the needs and expectations of the group?

The needs of a particular group should be determined through Needs Assessment and, as a trainer,
you are fortunate if your class has been screened to assure that their needs fit your training topics.
In the case of offenders, basic anti-social personalities may receive little from this curriculum because

they will not be able to connect with it emotionally. These people are acceptable in your group as
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long as they are not disruptive, but don’t expect significant change. First time offenders and not yet
hardened criminals will probably benefit most. In clarifying expectations, discuss each chapter’s
objectives carefully with your group. This is not to be taken lightly, because it helps the group feel

some mastery over what to expect.

. Will the audience include superiors (which can significantly decrease verbal
participation), peers (which can significantly increase distraction), special
interest groups, or a combination?

Try not to have supervisors or other superiors in the same class. If you are responsible for training

higher levels, do it separately as a consultant who is suggesting rather than teaching.

When your audience includes many peers, give them opportunity to relate and share information
only if they are at the Conscious Competence level. Otherwise, you will need to maintain control
of the group yourself. Draw them into your presentation, asking them to share their experiences,

but be sure you do not invite a chaotic atmosphere by allowing too much freedom.

. What multi-cultural issues must I be aware of in this audience?
The racial and ethnic diversity of the United States has changed considerably in the last few decades.
Recognizing and respecting individual cultural differences are important to sensitive and effective
work with groups of offenders. According to Dr. Ogawa (1996):
Two eternal truths about human beings are:

. People differ from one another.

. People are similar to one another.
Therefore, it is an error to overly focus on either differences or similarities. Aggregate labeling of
people can be insulting. For example, The term “Native American” encompasses 127 recognized
separate nations, more than 500 tribes, and more than 180 different languages. The term “Hispanic”
refers to those who speak Spanish, but there are significant differences between Hispanics from Mexico,

Southern California, Southern Florida, the many cultures and dialects of Central Americans. etc.
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Not everyone from Texas is a cowboy, not everyone from Boston is Irish, not everyone from Santa

Fe is a New Age vegetarian!

Even though you may have many different races and cultures within your group, you are not expected
to thoroughly learn about their beliefs and customs. You couldn’t. However, most minorities have

developed a sharp sense for detecting condescension, manipulation, and insincerity.

Respect means asking when you sense you may have said or done something offensive and, if so,
apologizing (and learning). Respect means refusing to stereotype even though you may personally
still be working on your prejudices. For example, sentiments among Americans regarding the
migration of those seeking a better life here, mostly from Mexico and Central America, range from
compassion and support to vigilante hunts and savage beatings. Not all are deserving of support
and not all are deserving of vigilantism. Respect means not minimizing the cultural experiences of
others, even though you may not understand them. For example, after Patrick Purdy’s deadly rifle
assault on school children in Stockton, CA several years ago, service providers deemed most helpful
were those who depended on Buddhist monks to teach them how to relate to the Cambodian and
Vietnamese families involved and participating in a ceremonial purification of the school grounds
for the purpose of “releasing the children’s spirits” even though they didn’t understand the ritual.
Respect means understanding the uniqueness of each individual. For example, when gang violence
leads to homicide in inner-city Los Angeles, it isn’t “just another day in South Central” for those

whose child or brother or sister are killed.

Be sure you learn to properly pronounce the names of minority offenders correctly.

. Be sensitive to those who have difficulty reading English and accommodate by reading
aloud.
. Ask differing groups how they interpret eye contact and do your best to respect it as you

communicate with them.

. Instead of trying to learn about them learn from them.

essage to Trainers, page 16
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Step 3. Flan How o 6&5jn.
The beginning of the class should be high-energy on your part. Look for something that you have

in common with the class and use it to build rapport. You might begin with a story about yourself
and how you at one time inappropriately treated a victim. Point out that whether it’s a
misunderstanding with a family member or friend, or if it’s in committing a crime, it doesn’t come
naturally for us to think about how it feels for the other person. Reflect on what prompted the

development and offering of the class.

After distributing the Student Manuals, discuss the Table of Contents so they know what will be
addressed. Invite them to give you specific questions they would like to have answered now or later
(Don’t take too much time on this, however — and be sure to later answer those questions). You
may want to give each class member a pad of Stick-it notes and designate a sheet of flip-chart paper

as the “Comment Board” where anonymous questions or comments can be placed for response. '

You will get nowhere fast unless you connect with the group in the very beginning and find a way
to convince them that they need to hear what you have to say. Also remember how people learn.

An audience learns from what they see, what they hear, and what they do.

Approximately 70% of your audience will be visually-oriented; they learn best by seeing. They
will benefit from outlines on which to write notes, from viewing videos, overhead transparencies
and slides, and from reading. For them, seeing is believing. They like printed instructions, checklists,
graphs and charts.
. A University of Wisconsin study noted a 200% improvement in scores when
vocabulary was taught with visuals.
. Harvard University studies consistently show a 14% to 38% improvement
in retention through use of audio-visuals.
. A study conducted by Wharton School of Business found that people were

more likely to agree with your message when visuals were used.

MADD O ove @ A
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About 20% of your audience will be auditorially-oriented; they learn best by hearing lectures,
listening to audio-cassettes, and receiving information presented with music. They prefer oral

instructions and do well in discussion groups. They may choose not to take notes.

Only 5% to 10% of the audience will be primarily kinesthetic. They learn best by touch and
actually performing a task. They would rather follow someone around who is doing the job and
practice on their own than to attend a class or workshop. Trial and error is effective for these
learners, but the trainer must have patience with the errors and allow enough trials for thorough

learning. They are good at role-play when they have reached the “Conscious Competence” stage.

Obviously, your training will be most effective if you involve all three methods of learning. Tell

them, show them, and let them practice.

Be very clear about the goals of the training and objectives you will use to accomplish the
goal. These should be presented after warming up and engaging the audience. Objectives may be
printed on handouts, overhead transparencies or slides, and on the evaluation form. Allow for

questions or discussion about the goals and objectives.

Step 4: Plan for an Adult Attention Span
The average person thinks at a rate of 800 words per minute. However, they speak at only 125-150

words per minute. That’s why people’s minds wander, especially during a lengthy presentation.

Adults can only attain an attention span of about eight minutes.

The 8 to 11 Rule: Every 8 to 11 minutes, make some kind of shift. Move to another side of the

room, stop and ask for questions or comments, ask the audience to write something down or to stop

and think about something. Any type of change will draw their attention back to you and the topic.
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Note the following attention span charts. Whether you are preparing for a 15 minute or a two hour
presentation, plan for your introduction to take up 10% to 15% of the time, the body of your

presentation 70% of the time, and the closing 5 to 10% of the time.

The 20 Minute Rule: If your presentation will be longer than 20 minutes, change the content or

topic every 20 minutes. This can be done through sub-topics or methods. Shift from lecture to

discussion, show a video-tape, or have them do a written assignment.

When presenting instructional material, ease into the topic, capture your audience’s attention at

the top of the curve, and then review or summarize.
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When presenting a motivational program, start out slowly, gradually build, and then give the

audience the most important material at the end. They will leave feeling motivated and enthusiastic.
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When keynoting, immediately grab the attention of the audience then move to a more relaxed

close. This will prepare the audience for transfer to another speaker.
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Any presentation that lasts more than two hours should include an energy level that has ebbs and

flows. This will help the audience maintain attention. Frame your ideas every 20 minutes.
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Step S Flan Vigval Aids.

Since approximately 70% of your audience will be visually-oriented, it is important to provide as
much visual stimulation as possible. On the other hand, remember the aid in “Visual Aids.” They
are not the training. They are only to supplement the training.

Before using any visual aid, ask these questions:

. Does it add to what I am teaching

. Does it communicate a single idea? (Use headings or titles)
. Is it relevant?

. Is it interesting?

. Is it accurate?

. Is it clear, obvious, readable, and simple? (Usually no more than five lines of seven words each)

Flip_charts or Marker Boards: These are most effective when making an informal presentation

to small groups of 15 or less. They promote discussion and encourage audience participation. You
can use them with the lights on. If using these aids, try to use two easels, perhaps one for the goal
of the training and the other for ongoing notations. Move back and forth between them and ask
someone to place used sheets on the wall for reference. Use no more than two or three different
colors of markers on each sheet. Before your presentation, tear strips of masking tape and put them
on the easel legs so the tape is ready when you are ready to put the paper on the wall. You may be
able to lightly pencil in headings, graphs, or cartoons which you can then complete with markers
during presentations and impress your audience with your excellent penmanship or skilled art work.
You may also want to staple every two pages together at the bottom to prevent bleed-through from
the markers. Three drawbacks of flip charts are: (1) They are not always legible and readable; (2)

They are difficult to transport; and (3) They are not convenient for large groups.

Overhead Tranéparencies: These are the most versatile visual aids and are effective with small to

mid-sized groups as long as all participants can read the text. They can be prepared ahead of time
and additions can be made with a grease pencil. Letters should be at least 24 point type. Use no
more than 7 words per line and lines should be 1" to 2" apart. Colors make transparencies more
credible and persuasive. Avoid red, green, and yellow because they are more difficult to read than

black, brown, purple, and blue. When placed on the floor, you should be able to read a transparency
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while standing. Store overhead transparencies in clear 3-ring, winged sheet protectors and number
them to match presentation pages. Store them in a binder and keep them in order so you can locate
and remove the ones you need for each presentation. If using cardboard borders for your overheads,
you can write presentation notes on the borders. Overheads do give the impression of a “canned”
presentation, although this seems to translate into credibility for some people. If you plan to reveal
one line at a time, put a piece of white paper under the transparency where it will not blow or slide
off. Be sure to use a projection cover or turn the machine off between transparencies to avoid

the hypnotizing effect of a blank, brightly lighted screen.

Slides: If you use slides and have to have the lights off, don’t show them for more than 10 minutes
or you will put your audience to sleep. Try to use all horizontal or vertical slides and be absolutely
sure they are in proper position before beginning your presentation. Number them in pencil in the
same corner to assist in leading the carousel or slide tray correctly. Keep an extra bulb and three-
way adapter handy. Use black slides between sections to avoid glare. A rear-screen projector isa

good investment if you plan to use slides a lot.

Vialeohpo;: Videos are excellent tools to demonstrate how to do something and enhance the
professional image of the presenter. However, if you have only the standard 31" monitor, you won’t
be able to use it for a group much larger than 15. Don’t use videos that last more than 20 minutes
or you will lose your audience. It is better to “pause” the video after 8 to 10 minutes to discuss a
teaching point or get comment. Always preview a videotape before using to be sure it is working
properly and be sure it is rewound to the beginning. Prepare a list of debriefing questions with

which to engage your audience in the content of the video after it is finished.

Handovte and Workbooks: Handouts are useful in highlighting key facts of your presentation and

providing information not included in the presentation. They can also include the presentation
agenda, pre-and post-tests and references. They should not stand alone, however, or they will
compete with the presenter for attention. Furthermore, if you develop a reputation for distributing

complete handouts, you will find people picking them up and going to someone else’s workshop!
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Structured Note-taking is questions or incomplete outlines that require filling in by participants. An
outline of your presentation with enough space between headings for notes keeps your audience on
track, gives them some material already written down, but also requires them to think and write. Yale
University studies have shown that we remember something 22 times as well if we write it down rather
than just hearing it. Therefore, require that the most important points of your presentation be written

down. You may even want to say, “This is so important that I want you to be sure you write it down:.....

If you use visuals during your presentation, glance at them, don’t study them. Overheads are
good because you can use a pencil, finger, or other pointer with the transparency and not have
to look back at the screen. Remember that audio-visuals are to be used to reinforce, not as a

crutch or something to stand on their own.

s‘l’og 6: Flan How Yov Will Engagp the Avdience.

Once you have your audience’s attention, you will have to maintain it. The more involved they are,
the better they will learn and the more appreciative they will be of you. This is called “Interactive
Learning.” Try these suggestions:

. Ask the group to imagine themselves in a situation and ask for responses of how they would react.

. Use small group discussions if some of the group are at the “Conscious Competent” level.
Appoint a facilitator for each group who is capable of the task. Someone less competent
can serve as scribe or reporter. If the full group is competent, select facilitator randomly,

such as the person who is the youngest, oldest, has the most/least hair, etc.

. Ask someone ahead of time if they would be willing to share something with the group and
then make it appear spontaneous; such as, “Bob, I know you feel that listening to victims of
crime has helped you change your attitude. Would you share with the group a little bit

about how you feel about committing crime now?”

. Push bevond the obvious. For example, “Susan, victim speakers are making a difference to
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us, but would you share with the group how you think coming here has affected the victims

who have spoken to us?”

. Recognize body language. If Tony’s head shakes, say, “Tony, you’re shaking your
head. Would you tell us why you disagree?” If you get resistance, acknowledge it.
After listening, ask if anyone else in the group is having the same problem. (U sually,
no one else does, so you are off the hook and can say, “Well, looks like you’re the
only one worrying about that, so let’s talk about it after class.”) If there is more concern
in the group, say, “Good! I’'m glad you brought that up. Let’s take just a minute for those
who do have this problem to jot down their concerns, I will take them up, and we will
discuss that tomorrow (the concern will have diminished because it’s already been

ventilated and acknowledged.)
° Ask from time to time if what you are saying makes sense. The reaction will be

useful to you, but getting the audience to acknowledge that they are getting

something out of the training will enhance your image (and evaluations) as well.

Step T Proparc Your Notes.

. Number your pages. If you drop them, you can easily re-arrange them.
. Use a high lighter to remind you of significant pieces of material.
. Use color-coded tabs to indicate use of a visual, breaks, or changes in teaching method.

Step &: Set UP Yovr T'raining_ Room

. Arrange for tables and chairs if possible. Tables make note-taking much easier.

. Be sure your room is clean, comfortable, and that the temperature is comfortable

(people retain best at 71 degrees).
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. Double check all audio-visual equipment and microphones.

. Consider using pre-placed name place-cards for each class member. They can be easily ‘
made by cutting file folders about 3" from the crease and setting them up. Each person’s
name is printed on each side so others behind or in front of them can see their name. People
may be more comfortable if they are told where to sit. This also allows forseparation of

people who may be likely to talk with each other during the presentation.

Step 9: Deliver a Great Fresentation!

1. (o _over the objectives. You must know what you want to accomplish with each session
4

and your group deserves to know too. Have them review the objectives at the beginning

of each chapter and ask if they want to suggest changes. If so, incorporate them if you can.

2. Avoid vcing_ a_lectern or podivm. There is nothing more boring than a speaker

who never moves. If you wish to put notes on a podium, only return to it when

you need to. Ask for a lavaliere microphone so you won’t be tied to the podium. e

3. Be qovrcolf. Most any audience can spot a phoney a mile away. Develop your
own style and work on perfecting it. Don’t try to imitate another speakers,

particularly one whose style is different from yours.

4. Maintain constant eye contact. A good standard is never to break eye contact

with your audience for more than 10 seconds. If you do, people check out.

5. Speak. lower and slower than normal. When you slow down, it drops the pitch

of your voice and gives the impression of authority and power. Speaking slower

will also assist those who are trying to take notes.

6. Wsatch the tone of uouwr voice. It’s not only what you say, but how you say it. No .
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10.

11.

12.

MADD

matter how good the material is, if you speak in a demeaning, soft-spoken or

preachy tone of voice, you will lose your credibility and probably your audience.

dentify the cheerleadert in oy avdience. You will be able to pick them out within the

first few minutes because they will be smiling or nodding their heads. Focus your efforts to
them. That will motivate you to give the best presentation you can without worrying about

how you are “coming off.”

Deliver uour ?roconh‘h'on with confidence and hvmili‘l'u‘,. No one likes to listen to an

arrogant speaker. No matter how knowledgeable you are, you need to make your audience

comfortable with you.

Follow yovy a(gl;pnda. Your agenda should be firm and everyone in your audience

should have a copy of it. You may need to be flexible content-wise; for example, finishing

a section after a break. But offer breaks when you say you will.

U¢e tact. Tasteless comments or jokes are bound to hurt individuals as well as your
presentation. Be especially careful of any comments that tend to degrade someone because
of their race, religion, sexual orientation, political persuasion, or disability. If in doubt,

remain silent. Find some way to affirm every response.

Be honest. If your presentation deals with a controversial or unpopular subject, or if it is
new, untested material, it may be difficult to be honest and direct. In the long run, however,
if you lie, you always get caught. Don’t make up material. It’s fine to say you don’t know

if you don’t. Offer, however, to try to find out and get back with the questioner.

Build brid(gj;% between what ﬁ'\a? know and what wov_are aHomlrﬁng_ to teach. This

maintains their credibility and makes your presentation more practical. You will need to do

this throughout the presentation. Link examples to something they already know how to do.
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13.

14.

15.

16.

17.

18.

Kogoaf new _information. Verbalize it, show it, demonstrate it. Then break into small

discussion groups and create several where new information may be incorporated.

Give the roaConin(gj;_ behind new ‘H’\inking. Talk about motivations and deeper understanding.

Use open-ended questions (questions that cannot be answered simply yes or no) to motivate
your audience to discover these on their own. For example, “Tell me about a time when you

wish someone who had hurt you had stopped to think first about how you would feel.”

Give_options ag often ag possible. Options are always better-accepted than advice unless

advice is specifically requested.

Keep movigg. Move around the room to keep your audience’s attention. Be attentive to all
sides of the room. Some speakers mark four “points” to teach from: one in front center, one
in the center or middle of the room, and one to each side center. Stay in one of the two
center positions at least 60% of the time. Use your arms to convey enthusiasm. Move

toward your audience to keep them awake.

Be a wise time—keeper. People sense, even without looking at their watches, when it is

time for a break. Remove your watch and place it where you can see it without looking on
your arm (if you look at your watch, everyone else will too). If you have trouble with this,
have someone signal to you when you have five minutes left. Try to take a 10-minute break

every 50 minutes or a 15-20 minute break every 1 1/2 hours.

Srin(g/;_ wovr ?rocon‘b'h'on 1o a close. The close stirs your audience to action and it is what
they will remember most. It also firms up their impression of your presentation. You want

them to leave with a clear understanding of the main thing you have been trying to teach.
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You may be able to use several of the following techniques in your close.

. Summarize your presentation in a few sentences.
. . Remind them how the information can help them in the future.
. Recite a parable, anecdote, poem, or short story to illustrate your key point. This

provides a nice contrast and appeals to a different part of the brain.
. Tell a true story that will touch your audience emotionally and, therefore, anchor

your presentation in their memory.

$+op 10. Dictribvte a Meaning_ful Evalvation Form

Pre-tests and post-tests are very useful for people at the “Conscious Incompetent” level because
they will have been motivated to learn and hopefully will have so they will improve on their scores.
Be cautious of using them with “Unconscious Incompetent” levels, though, or you will be building

in failure.

A good evaluation form will be short, simple, and to the point. Ask only what you need to know to
‘ improve future presentations. Open-ended questions will get you much more honest feedback than

scales. The following page is an Evaluation Form you may choose to use.
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SESSION EVALUVATION

1. What did you like best about this session?

2. The next time this session is presented to a group like yours, what changes could be made to
improve it?

3. Did anything stand out that was particularly useful to you? If so, what?

4. Did anything stand out as not useful to you? If so, what?

5. Would you recommend this session to anyone else or any other group? If yes, who?

6. Anything else you’d like us to know?

MADD Q ovc O A
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SELECTING VICTIM IMPACT SPEAKERS

For most crime victims, telling of their experiences to an audience of offenders is a healthy and
healing opportunity. Ground-breaking research on a large number of drunk driving crash victims
has revealed that 82% of victims who tell their stories to offenders say that speaking has aided them
in their recovery. Ten percent felt they were neither harmed nor helped by the experience and 8%

said they felt the experience had been hurtful to them.

The really good news is that the healing component of telling their stories was verified by pre-and
post-tests. Victim Impact speakers experienced more over-all well-being than victims who did not
speak, including current life happiness and internal locus of control. They were less likely to still
be angry at their offenders and to experience lower levels of anxiety. They used less prescription
medications than non-speakers for relaxation and sleep and reported an increased sense of purpose

in their lives since beginning to speak on panels.

With that in mind, we can conclude that a number of victims (although one should not generalize
the drunk driving crash victim research to other victim populations) will be benefitted by telling
their stories. Caution must be exercised, however, to be sure that programs do not re-victimize.
Approximately 8% (in the drunk driving study) were harmed by speaking on panels. A second

concern is to select speakers who can speak from the heart, not in a blaming or accusing manner.

The study infers that speakers who are harmed by being ask to speak are those who still need an
extensive denial system in order to cope. Being asked to speak, in many of these cases, burst the
bubble of psychological protection from the outside rather than from the inside when the victim
was ready. Put more simply, the speakers may have been encouraged to tell their stories too soon.
Some became extremely emotional as they began to speak, embarrassing themselves. Others found
that speaking took the lid of suppressed anger which made them uncomfortable. Speaking triggered
bad dreams. Many were already taking anti-anxiety drugs to ward off hurtful symptoms. One

might hypothesize that physically or emotionally recovering victims, particularly if the offender
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was known — such as in many child and elderly victimization, domestic violence, and some rape
cases, may need to keep their defenses in tact. They may still be blaming themselves for having
allowed it to happen and this blame may be associated with guilt and shame. Therefore, we urge caution

in the selection of speakers who might further victimize themselves if they feel pressured to speak.

FINDING SPEAKERS

You will probably not have too much difficulty locating family members of someone killed to

speak to your group. They seem to be the most eager to do so. If you call grassroots groups like
Mothers Against Drunk Driving or Parents of Murdered Children, you can trust that they are skilled
at knowing when a victim/survivor is ready to speak and is effective. You may also call the Victim
Assistance or Victim/Witness Department of your Prosecutor’s Office. It is not recommended
that a victim speak until the case is out of the criminal justice system, so law enforcement
agencies are not a realistic option. The Prosecutor’s staff may remember victims whose cases are
now adjudicated who might be appropriate for your group. Most grassroots victim groups were
started by a victim, and by the time they got their organization started, they may have become
comfortable speaking. Your Mental Health Association may know of grassroots self-help groups in

the community.

If you and your program are not well-known among victim services agencies and programs, you
can demonstrate your concern for victims and meet service providers by attending National Crime
Victims Rights Week (April) activities and Candlelight Vigils. Ask to join Victims Coalitions in
your community. Announce your need for speakers at these meetings and the service providers
will be more eager to refer speakers to you because they know and respect you. If you are in a rural

area, contact the national organizations to identify your nearest victim services program.

. U.S. Department of Justice, Office for Victims of Crime (202-514-6444)
. National Organization for Victim Assistance (NOVA) (202-232-6682)

. National Victim Center (703-276-2880)

. Mothers Against Drunk Driving (1-800-GET-MADD)

o Parents of Murdered Children (513-721-5683)
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. National Coalition Against Domestic Violence (202-638-6388)
. National Coalition Against Sexual Assault (717-232-7460)

. National Academy for Victim Studies (817-565-4593)

Since victims who have been physically or severely psychologically damaged may not as be as
willing to speak (and their service providers will be more protective of them), indicate your concern
for the well-being of victims early in the conversation. When contacting your Rape Crisis program
or Battered Women’s Program, ask if they have a Speaker’s Bureau. Then ask if there are victims in
their Speaker’s Bureau who would be willing to share their story before a group of offenders. Don’t

be disappointed if they react negatively.

Another option is the Probation Department. Probation Officers are now obtaining Victim Impact
Statements from victims for Pre-Sentencing Investigations (PSI’s). They may recall victims who

seemed able to talk about what happened effectively without re-victimizing themselves.

As you get to know the staff and volunteers in the various victim services agencies, ask if you could
submit a short piece in their newsletters about your program and your desire to utilize victim speakers.
Include the benefits to the offenders and your awareness that speaking can also be a healing experience

for victims when and if they are ready.

Victim speakers and their advocates may be concerned about safety issues. Tell them what the
room will look like and that they will be protected at all times, both physically and emotionally —
that any offender who chooses to make a rude or insensitive remark will be removed. Offer a tour

of the facility and an opportunity to sit in on a class before they decide.

A final resort is to run an ad in the newspaper indicating that you are seeking victims of crime who
would be willing to speak to a group of offenders in order to help them understand the victim

experience. You will need to screen the victims for readiness to speak yourself.
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SCREENING SPEAKERS

Dr. Mercer has developed a simple screening tool for potential victim speakers. It may be utilized
as a screening tool, but even if the tool indicates that a victim would probably not be harmed by
speaking, you still need to assess whether or not the victim will be an effective speaker. If you are
attempting to select a rape victim as a speaker, ask him or her to come into the class to listen to
another speaker first to get a feel for the kind of presentation you are looking for and to see how it
feels to be in a room full of offenders. If the victim does that and still wishes to speak, ask him or
her to prepare a 10 to 15 minute presentation and come in to present it to you first. This will give
the victim an opportunity to practice and you an opportunity to make suggestions for the presentation.
Under no condition should you criticize the victim. Be positive by pointing out everything good
you can about the presentation. If you feel something should be changed, say, “1 was thinking your
talk might be even more powerful if you would.....” Itis also advisable fora victim who has not yet

spoken to watch several other presentations first to assess their comfort level.

The screening tool is on the next page and Preparation Tips for Victim Speakers is on the following

page. Feel free to xerox these pages.
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PROSPECTIVE VICTIM SPEAKER @UESTIONNAIRE-

Read the following questions and circle the answer which best describes you.

1. How frequently in the last seven (7) days did you avoid letting yourself get emotional when
you thought about or were reminded of your victimization?

1 2 3 4 5 6 7
Not at Once Once Once or A few Several Much
all or every twice times times of each

twice day or daily daily daily day
two
2. How angry are you at the person who committed the crime?
1. Never was angry 4. Moderately angry
2. No longer angry 5. Sall very angry
3. Mildly angry 6. Permanently angry
3. How frequently in the last seven (7) days did you have bad dreams related to your
victimization?

1 2 3 4 5 6 7
Not at Once Once Once or A few Several Much
all or every twice times times of each

twice day or daily daily daily day
two
4. Not counting medication you take to help you sleep, on how many days out of the past thirty
(30) did you take prescription or non-prescription medication to make you feel more relaxed
and calm?
days none
5. How much discomfort have you experienced in the past week from thoughts of ending your
life?
1 2 3 4 5
None Little Moderate Quite Extreme
at all bit amount a bit amount
6. Taking all things together, how happy would you say you are these days?
1. Very happy 3. Not very happy
2. Pretty happy 4. Very unhappy
7. How often in the last seven (7) days were you distressed about blaming yourself for things

in general?

1 2 3 4 5
Not at all A little bit Moderately  Quite a bit ~ Extremely
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SCORING THE- SCREENING TOOL

If more than one item is answered at the highest possible score, or if three or more questions are
answered above the mid-point, talk about these issues with the victim. Gently counsel him or her to
take care of themselves, and tell them you fear they may be harmed by speaking at this time, but
they may be more ready at a later date. Don’t make it an absolute “no”, however, which could

damage wavering self-esteem.

If they insist, give them the preparation tips on the next page and ask them to prepare their presentation
for you or another trusted friend and see how they feel speaking about their experience in that safer
setting. If they still want to speak before offenders, and have visited your group to hear another
victim speaker, allow them to do so if the presentation is appropriate. Remember that it does not
have to be a polished presentation to be effective. If tears start to come, let the victim regain control

and then continue.

Continue to monitor high-scoring victims carefully. Be especially concerned if, on the medication
scale, the answer is more than 2-3 times, especially if it is more days than not. If they need that

much medication for stress, we do not want to risk adding to it.

. N
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PREFPARATION TIPS FOR VICTIM SPEAKERS

Tell about the crime itself (what, when, what was taken, who was injured or killed, etc.)

Express how the crime has affected you (your marriage and family, friends, career, and life
in general). It can be effective to describe a typical day now as contrasted with a typical day

before the crime was committed.

Use visual aids if they will enhance the telling of your story. Photos of your loved one
before the death, the death cerﬁﬁcate, or autopsy report can be placed in plastic covers and
passed throughout the audience. Slide presentations of photos of the victim beginning as a
small child and ending with a photo having something to do with the crime are also very

effective. Do not show death scene or morgue photos.

Speak from the heart, and don’t worry if you become emotional. Genuine emotion (never
contrived) is a great communicator. If you need to stop for a few moments to gain your

composure, simply say so.

o ove O oA

essage to Trainers, page 35




DONT

. Quote statistics

. Express your opinions about violent crime in general or the criminal or civil justice systems.
. Blame or accuse those in your audience.

. Express rage or anger unless you are able to follow it up by saying that underneath it are

sadness and sorrow and it sometimes gets expressed as anger.

Simply tell your story ...in no more than 10 to 15 minutes. You will lose the audience’s attention if
you speak longer than that. Realize that it may be harder to speak than to write. Therefore, you
might want to jot down a few notes in case you lose your train of thought. On the other hand, don’t
over-rehearse. Above all, don’t read a prepared statement. After you’ve given the facts about the
crime, talk about how you feel NOW — TODAY. Not yesterday or when it happened but now. This
will keep your story relevant, fresh, and poignant. It will also prevent you from giving the same

presentation over and over again.
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CONSIDERATIONS FOR OFFENDERS

Before the offenders experience their first victim in this setting, try to help them understand their

own anxieties, as well as the victim’s. Discussion questions might include:

1. How do you feel about facing a victim in this setting?
2. Are you worried about reactions you may feel as (s)he speaks?

3. What do you think s(he) may be thinking about now as (s)he is driving here?

4. What can we do to make our guest feel more comfortable?

. Listen attentively, even though we may become uncomfortable.

. Look at the speaker as much as we can.

J If asking questions, address the victim formally such as, “Mrs.....,” Sir, or Ma’am.
° Refrain from making any kind of rude or disparaging remark.

Assure the offenders that they will have an opportunity to debrief after the victim has left. A
debriefing is an opportunity to honestly share reactions. Debriefing may be done in the large group
or in smaller groups, but if using small groups, be sure you have a skilled facilitator.

Debriefing questions may include:

1. What did you think when you first saw her/him?
2. Did he/she say anything that upset you? (Fully explore answers)
3. What did you learn from this speaker that you hadn’t thought of before?

4. Do you think hearing this speaker will make a difference in your future behavior? If yes, how?
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roperty Crime

WORDS TO KNOW

property crime perpetrator depreciation

arceny vandalism credit debt

auto theft embezzlement deductible

forgery burglary shoplifting

extortion arson robbery
OBJECTIVES

As a result of this lesson you should be able to:

define property crime

. explain the impact of property crime on victims

. understand the importance to the victim of holding the property offender accountable for hisher acts
. identify the impact of property crime on aged victims

. apply knowledge of insurance to property losses
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Ask the class if they were aware that so many different forms of property crimes exist. Introduce the WORDS TO
KNOW and discuss the OBJECTIVES. Ask the class if they would like to add anything.
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Read the following true story and answer the questions.

Joe went to visit his friend in Los Angeles and parked his car outside on the street. Three hours later when

Joe and his friend were finished talking he went out to go home. He could not go home because his car had

been stoien.

The man who stole Joe’s car needed money and planned to use the car to make a drug deal since his own car

had broken down. He felt a little bad about it, but justified his decision by hoping that the owner had

insurance and could get the car replaced.

Joe was very upset when he discovered that his car was gone and went back into the house to call the police.

The police took a stolen car report over the phone and told Joe they would let him know if or when his car

turned up.
1. How does Joe get home?
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Pages 2 - 5 contain a true story about a stolen car. If everyone in the class can read, ask them to read the first segment
silently to themselves and then jot down answers to the questions on pages 2 and 3. Discuss these before going to the
next segment of the story. If some in the class cannot read, either read each segment and the questions aloud or have
class members who can read take turns reading aloud. These are opinion questions with no right or wrong answer. Do
your best to affirm something about every answer to begin to build self confidence.
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2. How does Joe get to work the next morning? the next?

3. How does Joe go to the store?

4. Do you think Joe will get his car back soon? Why?

Two weeks later, Joe gets a call from the police telling him that they have good news: the police in Seattle,
Washington have located his car and it has been placed in storage. The bad news is that the car is not quite
what it used to be. In fact, it is not anything like it used to be. It has been stripped and cannot be driven.
The police tell him that he can call Big Mac’s Towing and Garage in Seattle to find out how much money he
owes for towing and storage. Joe calls Big Mac and finds out that in order to get his car out of storage he
must go to Seattle and pay Big Mac a total of $365 for towing and storage. Joe’s insurance will reimburse
him $65 for towing but none for storage. To top it all, Joe got fired today because he could not find a ride
to work for the fourth time, and he is broke. Joe also learns that the car will take about $900 worth of work

before he will be able to drive it again. The deductible on Joe’s insurance is $500.
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1. What do you think Joe should do now?

2. Do you think that someone might lend Joe the money?

3. Should Joe just forget about his car and let Big Mac keep it?

4. Should Joe take the bus and look for a new job closer to home?

S. How do you think that Joe is going to support his wife and child?

6. Do you feel sorry for Joe and for what happened to him? Support your answer.
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Can Joe find another job without having a car?

If Joe and his family are eligible for welfare or unemployment, is there a waiting period

before they can get any money?

Following is about what it will cost for Joe to get his car back:

$ 5.00 - phone charges to Seattle

80.00 - flight to Seattle
50.00 - motel room for two days
60.00 - food for two days
65.00 - car gas for return trip
55.00 - car insurance
132.00 - car payment
$ 447.00
+ 300.00 - for storage
+500.00 - deductible

Should Joe try to get the money to get his car back or let the bank take it back?

How could he get the money?
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Let’s assume that Joe couldn’t come up with the money honestly to go to Seattle and get his car. He owes
the bank $3,000 for the balance on the car. Joe can’t pay anything, so the bank takes the car back and sells
it for $1,265 which covers the repair and storage fees. Joe still owes $1,735 to the bank which he doesn’t

have. The bank will assume the loss and Joe will be refused credit for the next 5-7 years.

10. Has the fact that Joe has insurance lightened his burden?

11. What does the term ‘“Domino Effect’” mean?

12. Name some reactions Joe feels about the car theft.

TRVE/FALSE @VIZ
Place a “T” to the left of statements you believe to be primarily true and an *F’ to the left of statements

you believe to be primarily false.

1. Property crime does not harm anyone because insurance will take care of everything.
2. Property crime can cause emotional harm to its victims.
3. Property crime sometimes becomes a violent crime.
4, Stealing someone’s welfare or social security check only harms the government.
5. Stolen items are only of monetary value.
6. Car theft is rarely if ever fully covered by insurance. K
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1. FALSE. Many people do not have homeowners and/or theft insurance. Even for those who do, not all items are insured, and there
are deductibles and limitations to insurance policies.

2. TRUE. The sense of security and privacy one has is violated. Victims of property crime often live in fear, never regaining the sense
of security they once had.

3. TRUE. Most property offenders come to commit their crimes, unprepared for surprises. When a victim or witness does happen
to appear or if something goes wrong with the offender’s plan, the crime may escalate to a violent crime against a person.

4. FALSE. Many welfare and Social Security recipients, such as the elderly or disabled, survive from paycheck to paycheck and face
consequences such as eviction from an apartment or the inability to buy groceries if they do not receive their checks on time.

5. FALSE. Many items that are stolen have significant "sentimental value" to the owner that cannot be replaced. Examples include
wedding rings, pictures, albums, etc.

6. TRUE. If the owner has no insurance or only liability coverage, nothing will be recovered. Even in the best of circumstances,
partial recovery is all one can expect.
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DEFINITIONS

The word “property” generally implies ownership — something owned by one or more people. Property

includes both real and personal property. Real property refers to land and buildings. Personal property

includes money, goods, automobiles; in other words, personal property is items that are “movable”.

Property crimes involve the illegal taking or destruction of another’s property without the use or threat of
force against persons. Auto theft, larceny, burglary, and forgery are examples of the illegal taking of
property. Vandalism and arson are crimes in which property is damaged or destroyed. Shoplifting is the

taking of goods from a store without payment or intent to pay.

While property crimes do not generally involve the use or threat of force toward a person, violence sometimes
erupts if the perpetrator, the individual committing the crime, is confronted by the victim during a theft
attempt. Robbery is both a property crime and a violent crime. Robbery is unlawfully taking or trying to
take another person’s property by force or by threatening force to the owner. It will be covered in a later

chapter.

Stealing or taking the property of another are listed below as well as the exact language of the statutes in

your state:

Auto theft (motor vehicle theft) involves the theft or attempted theft of a motor vehicle, including

automobiles, trucks, buses, motorcycles, motor scooters, snowmobiles, etc. (FBI, 1994.)
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Please type after each heading or insert your state statutes on Auto Theft and Burglary on a seperate sheet of paper. If
you add an extra page, do not number it or the remainder of the Student Manual will be out of sync with the Teacher’s
Manual. Be sure the class understands the meaning of all the words in the statutes.
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Burglary is unlawful entry of a structure to commit a felony or theft. The use of force to gain entry is not

required to classify an offense as burglary (FBI, 1994.)

Embezzlement is misappropriation or misapplication of money or property entrusted to one’s care, custody,
or control (FBI, 1994). Embezzlement offenses range from stockbrokers taking their clients’ money to the

store clerk who takes money from the cash drawer.

Forgery (and counterfeiting) is making, altering, uttering, or possessing, with intent to defraud, anything
false in the semblance of that which is true. Attempts are included (FBI, 1994). Check and Access Card

crimes often fall under this penal code section.

Extortion is obtaining property from another with consent, induced by a wrongful use of force or fear.

Receiving Stolen Property is buying or receiving property which has been stolen or which has been obtained

in any manner constituting theft or extortion.

Larceny (theft) is unlawfully taking, carrying, leading, or riding away of property from the possession of
another. Examples are thefts of bicycles or automobile accessories, shoplifting, pocket-picking, or the
stealing of any property or article which is not taken by force and violence or by fraud. Attempted larcenies

are included (FBI, 1994).
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This page or an insert in the Student Manual should have the exact language of your state statutes on Embezzlement,
Forgery, Extortion and Receiving Stolen Property. If your state does not have a statute on any of these crimes, go ahead
and discuss the meaning of them in the event that they some day do become crimes in your state.

MADD & OVC © A

hapter 1, page 8




Acts Which Involve Destruction of Property:

. Arson is any willful or malicious burning or attempt to burn, with or without intent to defraud, a dwelling

house, public building, motor vehicle or aircraft, or personal property of another. (FBI, 1994).

Vandalism is the willful or malicious destruction, injury, disfigurement, or defacement of any public or
private property, real or personal, without consent of the owner or persons having custody or control (FBI,

1994). The defacing of property with paint or any other liquid is often included in this offense.
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This page or an insert in the Student Manual should include the exact language of your state statute on Larceny, Theft,
Arson, Vandalism and any additional property crimes in your state not previously listed.
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Read the following situations. Write the letter(s) of the crime(s) that have been committed beside

each situation.

a. larceny e. auto theft L extortion

b. robbery f. vandalism J receiving stolen property
c. forgery g. arson k. not a property crime

d. burgiary h. embezzlement L shoplifting

1.____ Several high school football players go to a rival school and spray paint “Vikings Rule” on
the school gymnasium.

2. Ed takes a check from his grandmother’s checkbook, signs his grandmother’s name, and
cashes it.

3. Michael sets a small fire under the fire sprinkler system in a school’s janitor closet. He pulls

the fire alarm on the way down the hallway.

4, George uses a knife to persuade Don to give up his new tennis shoes.
5. Sally borrows her neighbor’s new car without asking permission.
6. Dean is approached by a man who offers to sell him a brand new VCR worth $350 for only

$75. The man has several identical VCRs.
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Ask the class to take the quiz on this and the following page by marking the answers to the left of each question. If small
groups can work together, allow them to study together, reach group consensus, and then report to the full group. Use
your own state statutes to double-check the correctness of the answers given. Have the group correct any rnistakes they
made as you discuss the answers.
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7. Art drives his car onto a city soccer field. The field is wet and muddy. Art spins his car

around in circles digging ruts in the field.

8. William sets fire to his restaurant.

9. Gloria leaves her purse on the school bus. She goes to lost and found at the school office and

finds that no one has turned it in.

10. Susan runs errands for elderly neighbors in the housing complex where she lives.

Occasionally she does not return all the change when she goes shopping for them.

11. A bank employee, using her computer, transfers a small portion of customer interest payments

to her account.

12. Joan failed her civics exam. She felt the test was unfair. To get back at the teacher, she went

into the civics classroom turned over desks, smashed a computer screen, and ripped pages out

of classroom books.

Property crime has a severe economic and emotional impact on its victims. Those who perceive material

items as being easily replaced need to understand the limitations and difficulties in dealing with insurance

policies and the difficulty of replacing many items.
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Of even more impact is the emotional effect on victims of property crime. The sense of security and privacy
one has in their home or vehicle is violated, and victims of property crime seldom regain the sense of
security they once had. What start out as property crimes often escalate to violent crimes against persons.
Victims of property crimes also must deal with the fear and anxiety involved in anticipating future crimes

or even the possibility of violence.

Put yourself in the place of a property victim and imagine how you would feel if your home or vehicle had
been entered or violated and your personal property taken from you. No one has the right to commit a

property crime against another human being, regardless of the circumstances.

L

T_raining Notes:
Read the ACCOUNTABILITY section aloud to the class. Discuss the bolded statement as a group.
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Remember a time when something important to you was stolen. Perhaps it was your billfold, a jam-
box, a piece of clothing or jewelry, or even a car. Name the stolen article or property you are thinking

of on the line:

As you remember that theft, mark an “X”’ to the left of each reaction you had at the time or still have.

1. A sense of violation that someone entered your private space.

2. Fear of the burglar returning.

3._____Anger that someone would take something that you worked hard for or that was special to
you.

4. Frustration that your property can’t be protected no mater what precautions you took.

5. Sadness about the loss of irreplaceable items — things of sentimental value that were worth

far more than just money.

6. Disorientation — not being clear about what all was taken.

7. Insurance frustration — that insurance did not cover the loss as you expected.
8. Insecurity — wondering if you might be ripped off again.

9. Suspicion about who could have done it.

10. Self blame, saying to yourself, “If only I would have done this, or didn’t do that.’
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Tmining Notes:
Ask the class to remember when something significant was stolen from them and to name it on the line provided. They

are then to place an "X" beside each reaction they had or still have to their personal loss. The exercise is intended to
make burglary victimization personal to the class.
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RESIDENTIAL BURGLARY

Watch the video *The Impaaf‘ of Propor‘i'q Crime on Vietims Part 1: Residential Svrglarq“ and then

answer the following questions:

1. The Burglary Detective (Det. Rye), pointed out that both young people and adults are

arrested for property crimes. What did he mention about adults involved in the crime?

2. What did he mention about young people involved in the crime?
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Show the video, “The Impact of Froperty Crime on Victims Fart [. Residential By, an,“ Ask the class to answer
the questions on this and the following two pages. Allow plenty of time for discussion, particularly about the “senti-
mental value” questions.
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3. The young Hispanic mother talked about the way her family was impacted by the burglary

of her home. How were the boys affected by the burglary?

4. Where did the burglar enter the house?

5. Do you think that the burglar thought about how the children in the home would be affected?

Explain your answer.

6. What things were stolen?
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They replaced only one thing besides the broken window. What was it?

7.

Why was the loss of the camcorder difficult?

8.

What does it mean when something has ‘“‘sentimental value?

Do you think the videotape had sentimental value? Why?

10.

Name some things you own that have sentimental value.

11.
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Read the following case example and answer the questions.

You are attending a family wedding and you are asked to drive your grandparents home. You arrive home
and help your grandparents into the house. When you open the front door, you see that the house has been
broken into. Many of your grandparents’ things have been thrown all around and some of their things have

been stolen.

The thieves broke into the house by removing a sliding glass door from its track in your grandparents’

bedroom. The thieves have left and there is no one in the house but you and your grandparents.

1. What are some reactions you will be having?

2. Name some reactions you think your grandparents will be feeling?
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Trainin% Notes:

Have the class read the following case exmples and jot down their responses.

Allow plenty of time to discuss their answers.
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3. What is the first thing you will do?

4. Will you leave your grandparents in the house alone for the night? Defend your answer.

s. Do you think your grandparents will continue to be afraid?

6. What do you think they will be afraid of?

7. Do you think your grandparents will get their things back? Why?
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You and your grandparents start to make a list of the things that were stolen:

One color TV (13 inch)
One stereo with speakers

‘ Power tools
12 gauge shotgun

Money from cookie jar

Watch

Wedding ring that belonged to your great-great grandmother
Family photograph in a gold-tone frame

The following items were destroyed:

Set of crystal glasses smashed

Pictures from the photo album thrown about the house
Dresser drawers thrown all around the bedroom
Cookie jar smashed

You and your grandparents decide to call the police and report that the house has been broken into. It takes
the police 30 minutes to get to the house. When the police arrive, your grandparents are too upset to talk to
them, so they ask you the following questions. Mark an “X” to the left of each question you will know

how to answer.

‘ 1. Do you have the receipts or serial numbers for the TV, stereo, or power tools?
How much are they worth?
How much money was taken from the cookie jar?

2
3
4. How much was all the jewelry worth?
5. Was the gun registered?

6

How much was it worth?
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The police may also make comments to your grandparents like:

“You should get better locks on your doors and windows. No wonder you were ripped off. A baby could ‘
break into your place.”

“You should have marked your property with your Social Security number or something else. How are you

going to prove that it is yours if we find it?”

“You should really get a dog or an alarm system.”

“If I were you, I would move out of this neighborhood. Everyone around here gets ripped off.”

Answer the following questions and be prepared to discuss them in class.

1. How do the policeman’s comments make your grandparents feel?

2. Whose fault is it that all of these things happened?

'l;\ n i r\ /l?\\\‘
i A A A 8 A
RAALN A A YAV AY R W VA A AN VA
P A =V We—
T'raining Notes: b

3 & MADD o ovCe O A
hapter 1, page 20




3.

4.

6.

Tnin'mg Notex:

MADD

Is anything that happened your grandparents’ fault?

Do you think that your grandparents have homeowner’s insurance?

Do you think that a lot of people have insurance?

Let’s say the value of the things stolen from your grandparents is about $2000.00 Will your

grandparents be able to afford to buy new things?

Are there some things that were taken or destroyed that your grandparents cannot replace?

What are these things?
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8. What things do you think your grandparents are going to miss the most? Why?

9. If your grandmother decided to ask around or offer a reward for one item, what do you think

the one item would be? Why?

10. Do you think your grandparents home was broken into by someone your grandparents know? Why?

11. What are you going to say to your grandparents to try to make them feel better?

12, What do you think of the person who burglarized your grandparents’ home?

T'rainin% Notec:
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Watch the video “The Impar/l‘ of ?ropori’q Crime on Victims Part 2. Residential Bvrg.larq" and then

answer the following questions:

1. In the second half of the video you were introduced to three other victims of property crime.
There was a young African-American woman, an elderly Caucasian man, and a middle-aged
African-American man. How many times was the young African-American woman

burglarized?

2. What happened in the first burglary? How did that make her feel?
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T?’aining Notes:

Discuss the difference between theft and residential burglary: the entering of one's home is an even greater personal
violation then taking property from outside the home.

Show the video, “The Impact of Froperty Crime on Victims Fart Il Residential Svrglarn,' Ask the class to answer
the questions on pages 23-26 after the video. Allow plenty of time for discussion, particularly about the "sentimental

value" questions.
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What might happen to someone who walks in on a burglary?

3.

4, What happened in the second burglary?

S. What happened in the third burglary?

One of the things she really worried about was her pets. Why

6.
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7. What does the phrase ‘““sense of security’” mean?
8. How is a person’s sense of security damaged by a burglary?
9. How was the middle-aged African-American man’s life style and sense of security changed by
the burglary of his house?
10. Many victims worry about the burglar returning. Name three specific things they might
worry about.
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11. How did his neighbors react to the burglary of his house?

12, How does being afraid affect the way a crime victim acts?

When elderly people are burglarized they experience the same difficulties and fears as other victims, but they also have
to deal with issues that are unique to them.

13. The elderly Caucasian man lost his hobby of making video tapes of local events when he lost

the expensive VCR that he used for editing those tapes. What were some of the concerns he

expressed in the video?

14. Why do you think many state laws provide for enhancements or longer sentences if the victim

is over 65 or handicapped? F A
\
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Read the following article.
Check Thieves Frey on Sick and A-gcd
By
John Saar
The endlessly ringing phones. The anxiety that puts a quiver in people’s voices and shows as worry on the
faces of those who come in to tell their sad stories. The “my Social Security check has been stolen” blues
comes across vividly as Mary Meek describes the stress-filled first of the month scenes in the Washington

area office of the Social Security Administration at 1325 K St. NW where she is a claims representative.

“People are really desperate,” Mrs. Meek said. “They want to know where they can go for food. You try to

calm them down, but they need the money.”

The thief who steals and forges Social Security checks is a predator working society’s vulnerable fringes to rob
the sick and aged. For the victims who deiaend on the monthly checks for the essentials of life — food and shelter
— the crime often precipitates a financial and emotional crisis. Yet the immense bureaucracy that administers
Social Security has no machinery to replace a lost or stolen check with an emergency payment. “You feel kind of

bad,” said Mrs. Meek. “You see a person in need and wish you could help, but you can’t.”
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T‘mmmg Notes:
The story about Jerome and Pearl Washington and the issue of stolen government checks is long, but worth including
because of the misperception that it is easy to get a government check replaced. The facilitator may wish to read the
story aloud if some in the class cannot read. Or the class might read the story silently and then you could ask three
people to role-play Mr. and Mrs. Washington and the Social Security worker. Role-play is risky because anxiety can
sometimes cause the actors (and the class) to take it less than seriously. If you feel your group could not do role-play at
this early stage of sessions, you might return to it at a later time. However, if you think your class could do it, it will be
a pleasant change of pace. The class should then answer the questions on page 33.
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A check that is lost in the mail can be replaced in one to two months. The victim of a check theft, however,
is doubly penalized since getting a duplicate payment to them takes a long time — up to six months,

according to Meek.

In September, a complaint came from Jerome Washington, a 66-year-old man whose joints are stiff with
arthritis after a lifetime spent swabbing floors and whose mind, Meek recalled, was in a terrible turmoil.
Washington had leamed the bad news from his wife, Pearl. Their two September Social Security checks

totaling $331.41 of carefully budgeted money were gone, probably stolen.

Washington spoke in his rich Carolina drawl, “That’s all we got to depend on.” Even talking about it a
month later, Washington got so mad the words tumbled out. “If I knew who got them checks, I would have

done most anything.”

With a string of unanswerable rhetorical questions, he caught the measure of a crime that victimizes the old,
sick and poor: “Who would steal those checks knowing we live on them — knowing we need those checks

like other people who have nothing else to look forward t0?”

He called the Social Security office right away: “I told them, ‘We ain’t got no other way’ and they said, ‘It

will take a little time.” There was nothing we could do but just worry.”

They worried. Mrs. Washington cried. They cut back on an already slender grocery list, paid some bills

with borrowed money and fretted over the ones they couldn’t settle. It went on like that for three months.
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When the replacement check arrived after The Washington Post made inquiries into the case, Washington

said he kissed it: “I needed some money so bad I ran down to the store and cashed it.”

His wife was less grateful and more critical of Social Security’s tardiness. “I didn’t kiss no check,” she
said. “I worked hard for that in my younger days and it was their duty to pay it back. You could have died

between the time you lost the check and got the money back.”

The theft of Social Security and welfare checks is a common crime and the Washingtons are typical victims.
Their dollars and cents loss is small when compared with more spectacular crimes, but that takes no account
of the distress inflicted on law-abiding people whose hard-won serenity was shattered for weeks. “This is
a much more serious crime than people realize,” said Alexander MacRae, tall, solemn man who has been a
Washington postal inspector for 20 years. “It causes fear, apprehension and a feeling of insecurity . . . I
have done this type of work for a number of years and it would be hard to explain the degree of hardship and

inconvenience that people experience.”

Postal Service investigators and Social Security employees often have to intercede with landlords to why a

victim is unable to pay his or her rent that month.

Through Acting Director Jim Forbus, of the Bureau of Retirement and Survivors Insurance, the Social
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Security Administration admits it doesn’t do as much to help check theft victims as it might. A poster

hanging in his spacious Baltimore office says “An act of love may tip the balance.”

“The trouble is,” Forbus explained, “Congress didn’t legislate any acts of love when it set up the
administration. We don’t have a method of giving them cash right across the desk,” he said. “We realize

it’s inadequate...”

In ordinary times, the Washingtons live happily in the frugal, bare-walled comfort of a low-cost apartment
for the elderly in a densely-populated and predominantly poor Southeast neighborhood. Like everything
else in their lives, they earned their Social Security income the hard way. Washington spent 20 years of
night work polishing the floors of a bakery and put in four hours a day at a second janitor’s job most of that

time.
Pearl Washington is 69, three years older than her husband, a placid, soft-spoken woman with warm, luminous
eyes. She riffles fondly through a pack of snapshots — smiling white children — and explains she spent

her working life taking care of other people’s children.

Menial work was their lot in life. They worked hard at it and view it now without resentment. “I don’t have

an education, see, but we wanted nice things like other folks,” Jerome Washington said.
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There’s not much to show for it all in a material sense — some furniture, a closet full of cast-off clothes
passed on by Pearl Washington’s families, a 1970 Hornet auto which her husband said he will drive until his
permit expires next year. Yet passing their time with television and lethargic good-natured squabbling and

some visiting with friends and relatives, the Washingtons are a picture of old-age contentment.

This comforting picture does not reveal the fragility of their life structure. The Washingtons have no
savings. They rely absolutely on the monthly checks from the Treasury of the United States for the very
stuff of life. The money covers the rent, buys the cheaply priced turkeys they use as a meat staple, pays

doctor’s bills.

They live month after month right on the edge of debt. Any delay in the arrival of the check leaves the

Washingtons and tens of thousands like them flat broke and facing imminent destitution.

Nearly a year after their checks were stolen, they moved from Kenyon Street NW to their $62-a-month
National Capital Housing Authority apartment in Southeast. They arranged to be telephoned when the next
two government checks arrived at the old address. In the meantime, the Housing Authority suggested they

ask for help from a charity.
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Pearl said, “I don’t want to go to the church, the Salvation Army or welfare.” she said indignantly. “I never

asked anybody for help. I just want what’s mine.”

The case is now with the Secret Service and the U.S. Postal Services’ Washington division, which investigates
crime committed through or against the mail. Granted the Washingtons’ case was one among thousands,
the investigation was scarcely a fast-moving affair. The couple have yet to hear from the Secret Service,
they say, and the Postal Inspectors have been thwarted by lack of evidence. In fact, it was not until Jast
week, six months after persons unknown stole the checks, that the inspectors received photo-copies from

the Treasury.

A visitor who called on the Washingtons after eventual delivery of their replacement checks found them
reluctant to open the door. They were in a state of shock and demoralization from the impact of another

new crime just days before.

After letting in the visitor and then locking and double-chaining the door, Washington told how he had
opened that same door on the previous Saturday to be confronted by a man, a woman, a pointed gun and an
order to yield his money or have his brains blown out. He gave all he had — $40. It was the Washington’s

fourth robbery.

Scared before, the Washingtons now want to leave this city. “We’re not going to stay here too long. It’s too

dangerous,” Washington said. “I’m afraid to go out of that door at night. We don’t go any place.”
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Answer the following questions and be prepared to discuss them in class.

1. What type of checks did the thieves steal?

2. Who are some of the people who receive these checks?
3. their checks List some of the problems that Mr. and Mrs. Washington had when were
stolen.
4. Why do you think this crime is worse for the older victim to cope with?
5. How long did it take Mr. and Mrs. Washington to get a new check to replace their stolen
one?
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SHOPLIFTING, COMMERCIAL BURGILARY AND VANDALISM

Watch the video “Fart 2:

following questions:

Shoplifting

Shoplifﬁng, Commercial Bvrglarﬂ and Vandalism" and then answer the

1. Some people say, “It’s OK to steal from a store. Rich people pay for it.” Shoplifting costs

American businesses over a billion dollars a year. Who pays for it? What effect does that loss

have on the American economy?

2. When an item is stolen, it takes profit away from other items sold to pay for the loss. In the

video, it was disclosed that the theft of a candy bar means the loss of profits on how many

candy bars?

T—mining Notes:

Show the video ‘Fart 2:
questions silently and then discuss as a group. 1. You pay to

Shoplifting, Commercial Bvr?lan’

and Vandalism." Ask the class to answer the
r it. Prices are increased for everybody in order to

pay for the thefts of a few. If people stopped shoplifting, prices would be lower for all of us and we could buy
more things. This would be better for individuals as well as the whole economy. Also, the state loses tax money
on stolen goods which means less money for schools, streets, highways, hospitals, welfare checks, and other

public goods that the government provides.

hapter 1, page 34
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Commercial Burglary

‘ 1. What items were taken from the truss company?
2. Who owned the tool belts?
3. How did the burglary of the truss building company affect the employees of the company?

4. How did the burglary effect the construction company they were building for?
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5. What happened to the construction workers who were waiting for the trusses to be delivered?

Vandalism
1. One of the problems that Mayor Serna talked about was graffiti. Why do you think some

young people vandalize their community with graffiti? How does graffiti affect a community?
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AUTO THEFT AND UNDERSTANDING INSURANCE

Watch the video “Part 3:  Avto Theft” and then answer the following questions:

1. The Hispanic youth who worked at two jobs for eight months to fix up his car, said that after his car was
broken into he blamed himself. Why? Was he responsible for his car being broken into?

2. Did he have insurance?

3. What kind of car was stolen from the middle aged couple?

4. How did the theft of the car affect their lives?
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Show the video, ‘Fart 3: Avto Theft." Afterward, have the students answer the questions on pages 37 and 38. This
section works well in small groups.
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s. Did they have insurance?

6. Manual Lopez, the owner of the auto body shop said that a theft recovery takes longer to
repair than a five mile-per-hour fender bender. What is the minimum amount of time required

to repair a typical theft recovery?

7. How would a victim be able to get around without his car?

Understanding. Ingvrance
- O/

Read the following information:
When someone buys a house, the bank or mortgage company (the money lender) requires the borrower to buy

insurance called home owners insurance. The insurance is designed to pay for any damage the house might receive

because of fire, earthquakes, hurricanes, etc. Many insurance policies will also pay for loss of belongings in the
house destroyed during one of these disasters. Some insurance policies also cover property lost due to theft, butitis
expensive. Once you pay off your house, you no longer are required to buy insurance. Because they need to save
money, many retired people no longer carry insurance on their homes. Also, people who rent usually do not have

their property protected by insurance. While a special renter’s insurance is available, it is often very expensive.
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Read the section on "Insurance" aloud to the class or simply teach it. Be sure everyone understands the meaning of all
the language.
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If you borrow money from a bank to buy an automobile, the lender will require you to buy automobile
insurance to pay for any damage that may happen to the car until you pay it off. After you pay off the car
you are not required to keep your car insured; however, most states require every automobile owner to have

insurance to cover damage that his or her automobile causes to another person’s automobile or property.

Whenever you inform your insurance company that you have had a property loss and that you wish to claim
insurance money to cover it, you “file a claim”. Every time a loss is submitted by a person, that claim is
recorded in a national computer network. Insurance companies protect themselves from false claims by
making policy holders pay for part of the loss. This part is called a deductible. The typical deductible on

damage to a car or house is $500. Some more expensive policies offer a $250 deductible.

Insurance companies assign most property a “usable life.” This means the longer a person owns something
the less valuable it becomes, a process called depreciation. If a television cost $700 when it was purchased,
and it is now 5 years old, the insurance company will only pay $200 to replace it. Some companies offer

full replacement coverage, but it is expensive.

Because electronics are so expensive, people often can only afford to buy them on credit. If someone buys a $700
TV on credit, it could take 4 years to pay off and end up costing about $1000 after interest charges. Buying on
credit often builds up a large credit debt. If the TV is stolen while it is still being paid off, monthly payments are
not excused. The victim still has to make each payment. Many victims are unable to buy something new until
they pay off the one that was stolen. If they refuse to pay, or cannot pay what they owe, a collection company will
be sent after them. Not paying on a credit bill can ruin any chances for future credit, especially if the loan is for
a car or house. Even one late payment will stay on a person’s credit record for seven years.
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John and Mary return from the store and discover that a window has been broken and their house has been
broken into. Their stereo, VCR and TV have been stolen. They call their insurance agent who reminds them
that they have a $500 deductible, but they have a full replacement policy. Replacing the window costs $50.
The TV cost $350 five years ago. The VCR cost $400 three years ago. The stereo was $250 seven years ago.

Answer the following questions:

1. What was the financial value of this loss?

2. How much insurance money will John and Mary receive?
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This section includes three different scenarios for which the class is to answer insurance questions. Allow the class to
work on these experiences together since they involve math calculations. After reporting their answers, discuss each
scenario separately so if a group misunderstood something in one scenario, they may be more likely to get the following
one correct.

1. $50 + $350 + $400 + $250 = $1050

2. $1050 - $500(deductible) = $550
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William returns to his car and finds his driver’s side window smashed out. His car stereo and speakers,
which cost him $580 when he bought them a year and a half ago, have been stolen. He goes to his insurance
company and the agent tells him that after depreciation, his stereo is now only worth $250 and his speakers
are now only worth $150. His insurance agent reminds him he has a $500 deductible. He has to pay an auto

body shop $45 in labor and $55 for the glass to fix his car window.

1. How much money will William get from his insurance company?
2. What is the real cash loss value of this theft?
3. How much do you think the thief got for William’s stereo when he sold it?

Mario and Christina bought a camcorder to video-tape their baby. It cost $1000, and because it was so

expensive they charged it to their credit card. They were to make monthly payments of $40 for three years
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1. None. $500 deductible is more than the value of his property (3250 + $150 = $400)
2. $580 + $45 = $55 = $680
3. Discuss answer
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(the total cost after interest charges during those three years would bring the final cost to $1440). After they
had owned it for two years, and had paid $940 for it, someone pried open the trunk of their car and took it.
An auto body shop tells them it will cost $270 to fix the trunk. They call their insurance agent who tells

them that their automotive policy won’t cover the stolen camcorder. He reminds them that they have a $250

deductible.
1. How much money will Mario and Christina get from their insurance company?
2. How much money do they still owe on the stolen camcorder?
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3. How many more months do they have to pay on the stolen camcorder?

4. How much is their total financial loss from this theft?
5. Aside from the financial loss, what other ways might Mario and Christina be affected by this
crime?

fig
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$270 (damages) - $250 (deductible) = $20
$1140 - $940 = $200

$200 divided by $40 per month = 5 months
$1040 (camcorder) - $20 (from insurance) = $1020
Loss of pictures which had significant sentimental value that can never be replaced because the film in the
camcorder was also taken
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GUEST SFEAKER NOTES
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There are additional exercises in the SUPPLEMENTAL RESOURLES section at the end of this chapter if you feel the
class needs them. Close the Property Crime section with a guest speaker who is a victim of property crime. Be sure the
victim addresses not only the details of what happened and his or her immediate reactions, but how the crime still causes

fear, anxiety, flashbacks, etc.

It is likely that a high percentage of your group have been property victims. If so, you may want to distribute and
discuss the SOURLCES OF HELF section in the SUPPLEMENTAL RESOURCES section before leaving this

chapter.
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SUPPLEMENTAL RESOURCES

Use the following materials either as resources for yourself as a trainer or if you wish to expand class material.
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THE VIOLENT EPIDEMIC. PROPERTY CRIME

The average dollar loss for motor vehicle theft in the U.S. in 1992 was $4713 (BOIS, 1994).

In 1992, 59% of arrests for vandalism in the U.S. involved people under 18 years of age (BOJS,

1994).

Only about 1/3 of stolen property is recovered (CDOJ, 1995).

In the U.S. in 1992, the 1,124,694 shoplifting offenses resulted in an average loss of $106 per

person (BOJS, 1994).

An estimated 2.6 million burglaries occured in the United States during 1995 (UCR, 1996).

Two of every three burglaries in 1995 were residential in nature (UCR, 1996).

The value of property stolen in burglaries was estimated at $3.3 billion in 1995 and the average

dollar loss per burglary was $1,259 (UCR, 1996).

Females were involved in 26% of property crime arrests in 1995 (Snyder, 1997).

Between 1990 and 1995 the rate of juvenile arson arrests increased 24% (Snyder, 1997).

During 1994 households experienced 1.8 million motor vehicle thefts, and 23.8 million thefts of

other property (Perkins & Klaus, 1996).

Renters had significantly higher property crime rates than home owners (Perkins & Klaus, 1996).

Juvenile females were involved in 26% of property crime arrests (Snyder, 1997).

In 1995, 2.2% of juvenile property crime arrests involved persons under age 10 (Snyder, 1997).
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CHAFTER 1. PROPERTY CRIMES Name

Post-Test Date

1. What are property crimes?

2. What impact do you think property crime has on the victim, the victim's family, close friends,

and the community?

3. What do you think causes people to steal?

4. Should property offenders pay restitution to their victims? Defend your answer.

S. Do you think it's OK for you to steal? Why or why not?

6. Does insurance reimburse property crime victims for their losses? Explain your answer.
7. If a victim tries to prevent a theft, is it OK for the thief to try to hurt them?
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HOW MANY HOURS DID THAT THEFT COST

When someone buys an item, the cost of the item includes wages for the amount of time it took to make,

build and/or serve and deliver the item.

Tony makes $11.44 as a delivery driver for a construction supply company. He works 40 hours a week,
which is 160 hours a month. This means that he earns $1833.33 a2 month or $22,000 a year. Tony carefully
saved his money until he could buy a new TV and VCR. After coming home from work one day, he
discovered that a window was broken and his TV and VCR were gone. The TV had cost $800 and the VCR

had cost $450. It cost $103 to repair the window.

1. How many hours of work were stolen from Tony when his TV and VCR were stolen?

2. What was the total financial loss of his theft,
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The questions on the two previous pages should only be used with students who have fairly sophisticated math skills.
The answers follow:

1. $800 divided by $11.14 = 70 hours of work

$450 divided by $11.44 = 40 hours of work

$103 divided by $11.44 = 9 hours of work

70 + 40 + 9 = 119 hours of work stolen from Tony
2. $800 + $450 + $103 = $1353
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Lisa makes $5.00 an hour working part-time, 20 hours a week, for Roundtable Pizza. Photography is her

hobby, and she recently bought a camera that cost $500.00 after taxes. Someone broke into her locker at

. work and took the camera.

3. How many hours of work were stolen from her when her camera was taken?

4. Because Lisa is going to school, she can work only 20 hours a week. How many weeks

worth of work does the camera represent?

S. After all of her other expenses, Lisa is only able to save $20.00 a week. How many weeks

will it take her to save enough to replace the camera?
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3. $500 divided by S5 = 100 hours of work stolen from Lisa
4. 100 divided by 20 + 5 weeks of work
5. $500 divided by $20 = 25 weeks to replace her camera (6 months)
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SOURCES OF HELF

How to Avoid Becoming a Victim of Theft

At home:
Use window locks on all bottom floor windows.
Use dead-bolts on all outside doors.
Make sure the exterior of your house is well-illuminated.
Keep lights on when you are away at night.
Inscribe all your valuables with your social security number.

If a burglar is trying to get inside, call the police. Don't fight.

In your car:
Park in well-lighted areas.
Never leave your keys in your car and always lock your car doors.
Mark your car stereo with your social security number.

Always put valuables, including portable stereos, in the trunk out of sight.

In public:
Never lay your purse or wallet on a store counter.
Carry your purse close to your body and keep it closed.
Keep your wallet in a front or side pocket.

Never accept a deal that seems too good to be true.

&)
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2.
®
3.
4.
@
MADD

PERSONAL SAFETY

Think about the places you often go. Write three things you could do to be safer when you go

there.

Think about where you stay. Write three things you could do to be safer there.

If a family in your community was burglarized, how could you help them?

Discuss as a class things you could do to make your neighborhood safer from people trying to

commit burglary, shoplifting and vandalism.
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rugs and Society

substance abuse

victim

addict

crack cocaine

WORDS TO KNOW

restitution

Fetal Alcohol Syndrome (FAS)

crack babies

OBJECTIVES

As a result of this lesson you should be able to:

- ¥

identify victims of drug offenses

examine various avenues making drug offenders more accountable

discuss the societal damages and consequences of drug activities
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Ask if anyone in the class has heard of Fetal Alcohol Syndrome. Explain they will learn about it in this section, as well
as the WORDS TD KNOW. Take a few moments to go over the OBJECTIVES and ask if anyone would like to add

anything to them.
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Much of today’s violence is directly or indirectly related to drug trafficking and substance abuse.
Obviously, drugs are directly involved in drug trafficking crimes, and related homicides and violence.
However, it is not just homicide that involves drugs as an integral precursor. Other crimes of

violence, and serious property crimes, are related to drugs and addictions.

Illicit drug use and related problems are taking a tremendous toll on our society. The National Drug
Control Strategy cites one resource as estimating the “cost of drug use to the nation’s taxpayers is

nearly $67 billion. Not the least of the problems associated with drug use is criminal victimization.

This victimization unfortunately strikes the most helpless of human beings- unborn children. The
number of drug-exposed children born each year ranges from 375,000 to 739,000 newborns in the
United States. Of these, nearly five percent have been exposed to cocaine, from which crack is
derived. Seventeen percent of the newborns have been exposed to marijuana and seventy-three

percent to alcohol, (Sautter, 1992).
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Discuss the far reaching ramifications of drug use, abuse and trafficking. Address how unborn children are innocent
victims of drug use.

Ask the class for their reactions about raising a drug exposed newborn.
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DEFINITIONS

Crack is a nearly pure form of cocaine. It is made by converting cocaine from powder to its more
potent basic form with heat, water and a cutting agent. The cocaine hardens into a lump, or rock,
with the texture of porcelain. Crack that is smoked delivers a burst of cocaine to the brain in less

than 15 seconds, far faster than cocaine that is snorted.
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Please type the exact language of your state’s drug statutes above or insert an additional page. Don’t number the page
however, or all the remainder of your pages will be out of sync. Go over the definitions carefully, being sure the class
understands the meaning of all of the language.

After discussing the statutes, ask the class if they think a mother should be charged with child abuse if she uses an illegal
drug during pregnancy?
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Bobby strolled down the street on his way to check on his “business.”” Not that he had to walk, he just bought himself
anew “ride.” As he walked by a group of kids he saw his 8 year old nephew. Bobby called him over and gave him
a new $20 bill, just because he could. His nephew really looked up to Bobby and wanted to be just like him.

Bobby was glad to be out of the house and away from his old man. He was always preaching at him to go

to school. He wondered how someone who made less money than he did had the right to tell him anything.

Bobby approached the back door of an apartment. He knocked three times, paused and knocked once more.

A young girl about 12 opened the door a few inches, recognized Bobby, and let him in.

The room was dim, but Bobby could see several people sitting along the wall passing a pipe. A small child whim-
pered beside a young girl who had taken her turn on the pipe. Laying in the comner were two VCR’s and a fur coat.

Bobby felt a pull on his sleeve as he walked across the room. He looked around and a girl he knew from
school rubbed up against him. She looked about six or seven months pregnant. If she thought Bobby was

going to waste his time with some “geeker hoe,” she was mistaken.
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Read the story about Bobby aloud, or have the class take turns reading the paragraphs.
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With the money Bobby was making, he could have any girl he wanted. He gave her a shove and she

slumped to the floor, crying softly.

Bobby made arrangements with his boys to have some more “rocks” delivered and the money picked up. -

He left and continued his stroll down the street.

Jot down your responses to the following questions. Be prepared to discuss your answers.

1. Who are the victims in this scenario?

Bobby’s Nephew
Bobby’s Dad

Young 12-year-old girl
Pregnant girl

People inside

Bobby

2. How were they victimized?
Stress how drugs take away a persons ability to think, act and be a purposeful part of society.

3. What kind of role model is Bobby providing for his nephew, the young girls in the apartment,

and the kids on the street with his nephew?
Get the class to discuss what they think is a positive role model.

4, How does Bobby feel about his father? Does he respect him? Explain your answer.

Bobby feels his father is a loser. He has no respect for his father because he makes more money than him. Ask the class
if they think having a lot of money automatically should bring respect?

=ﬁ//\
T‘raining Notes:

Ask the class to jot down notes in response to the questions on this and the following page. Tell them not to worry about
spelling because no one will see what they have written.
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Allow time for class discussion.
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5. If the pregnant girl’s baby is born addicted, does Bobby have any responsibility for that baby’s

addiction? Explain your response.

Get the class to discuss the issue that drug use, abuse and trafficking affect more than the one of few people directly

involved. Stress responsibility. ‘
6. Is Bobby a criminal? Why?
7. Is Bobby victimizing himself? Explain.
8. What does Bobby know about respect for other people or for himself?

Very little. He’s selfish and needs instant gratification. e

(Adapted from Victim Awareness: A Comprehensive and Integrated Program: From the Ohio Department of Youth Services)
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Read the article, “Loving_ on the Edg&". Answer the questions at the end of the article.
Loving on the Edge
by
Amena Oliver
We were two months into the sixth year of our relationship, yet we were as silent as strangers as we rode to
the beach. Troy (not his real name) and I loved the beach on cool summer evenings when we wanted to be
romantic. A previous summer evening we had made love on the beach. Things had been good between us

then, but they were different now. We had come to the beach again to work out those differences.

“Let’s go up there,” I said, pointing to an abandoned lifeguard chair. Troy led the way. Sitting up there with
a broad view of the ocean was good for us. We needed to feel on top of the world rather than consumed by

it. The time had come for us to pay our dues and to reap what we had enjoyed sowing.

There was so much I wanted to say to him that evening. But I couldn’t find the words to say any of it. Iwas
tired of hurting. I was tired of his cheating on me with other women and putting “his business” before our
relationship. That evening I wanted to hear him make me promises, even ones I knew he wouldn’t keep, but

instead I settled for a warm caress, a gentle kiss and the words “I love you.”

/\// \ f:‘\ \

T'rammg Notes:

Ask the class to read the story about Troy. The story depicts the tragic consequences of being a drug dealer.
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Troy was a drug dealer. And I was his six-months-pregnant girlfriend. We had been together for more than
five years, but this year was by far the worst. Everything was falling apart, and we seemed powerless to put

anything back together.

“Everything’s gonna be all right, Boo,” he told me that evening, calling me by the nickname he had given

me. But nothing would ever be “all right” between us again.

I was a sassy 16-year-old when I met Troy. He was 18, the eldest child in his family and his mother’s
favorite. Although he knew and communicated with his father, he made it clear on many occasions that he

strongly disliked his namesake. “My fatherisaf bum,” he once told me.

I was a college-bound high-school junior, and Troy was a high-school dropout. I attended a private New
York City high school, and Trdy attended to the business of New York City’s streets. He was a hustler
inside and out. “It’s all I know,” he once told me, “and I am good at it.” It was true. It was all he knew, and
something I knew little about. And that, at my tender age of 16, intrigued me. His street wisdom made him
appear more mature than the boys I went to school with. He knew how to be charming and attentive. He
listened more than he spoke. Dates with him meant expensive restaurants, horseback riding and cruising in

convertible Jeeps, as opposed to a movie and three or four hamburgers at White Castle.
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Although I was certain Troy made his money hustling, I asked him once what he did for a living. “I'm self-
employed,” he told me with a sly grin, then slowly licked his tongue over his gold tooth and sucked his teeth
hard, which told me that would be the end of the conversation. But he didn’t have to say anymore. I knew
what being young, Black, male and “self-employed” meant in my community. He was a drug dealer, and

knowing it didn’t bother me a bit.

Drug dealers had become the new craze in my Jamaica, New York, community. Brothers had always
hustled, but not until the early eighties, the same time crack came on the scene, were brothers making the
kind of money that young Black men like Troy were making. Brothers as young as 16—and probably some
younger—were purchasing expensive cars and costly jewelry. Some I knew of had even provided their

parents with money to buy homes.

Dealing drugs had become as epidemic as the use of drugs. And the way my friends and 1 saw it, it was
better to be with brothers who made their money off drugs than to be with brothers who spend all their
money using drugs. Having a man with money became the in thing. It didn’t matter how he got his—only
that he had it. There were few, if any, young men in my community making the kind of money legally that
drug dealers made illegally. If brothers with legitimate jobs were making the kind of money hustlers were

making and had been in abundance, sisters probably would have dated them—at least I would have.
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VIONEey meant enjoying the gooa i11€ wWnlle you Were stili young and Ily. 1t INEant Naving It all loady and not
putting it off for a future that may or may not happen. Having money or being with a boyfriend who had
money meant getting respect from White car salesmen eager to make a profit on a $30,000 automobile. It
meant, for a sister, going to your man for what you knew your parents could not afford to buy you. Having

a man with money meant having a man with power, no matter how little power it may have really been.

Troy was new to the drug-dealing business when we met. He had always hustled something—watches,
fake jewelry—but he was a new jack in the drug culture. He caught on quickly, though, and his business
boomed. After our first year together, he bought his first brand-new car, a Jeep Laredo. The next year he
purchased a spanking-new Acura Legend. Within the three years that followed, he also purchased a brand-

new convertible Saab and a Chevy Blazer.

His was a story of a young brother’s virtual rise from rags to riches. He gained not only the respect of
young hustlers-to-be but also the respect and admiration of some of the old men in our community—old
men, that is, who hung on street corners, drinking out of paper bags, reminiscing about their days as young
hustlers. When he drove past these community elders, they gave him the thumbs up. They greeted him,
“What’s up, Chief?” or “Looking good, Money!” In our minds their gestures of approval helped to justify

the means (drug dealing) that had resulted in the material ends.
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Although I knew how Troy earned his money and he knew I knew, we almost never talked about it. He

never once let me see him with his hands in anything. He would go out of his way to take me home if he

‘ was beeped and needed to attend to his business promptly. On many occasions I had even protested,

insisting that it wouldn’t bother me, but not once did he involve me in any drug business. And in my heart

I loved him for that. It made me believe that he really cared about my welfare.

I asked Troy once if what he did bothered him. He told me that it would if he allowed it to, but he didn’t. He
said he had learned to keep his feelings out of his business. He went on to share with me an experience that

helped him understand why he had to suppress his feelings about selling drugs.

As a child he’d had a crush on a beautiful woman who lived in his apartment building. He fantasized about
marrying her when he got older. “She was all that,” he told me. But since he’d been hustling he saw the
woman again. She had approached him, offering him a “blow job” for crack. “It f—— my head up,” he
continued. “She looked whipped, she was stinkin’ and she was jittery—a crack monster through and through.
I still felt for her, though, and I refused to give her anything. Do you know she started cursing me out like

a dog behind that?
So ever since then, f— her and anybody else on that s—. I gots to concentrate on getting mine.” We never
talked about what he felt about what he did again. It was obvious to me that even though he said it didn’t,

it really did bother him—just not enough to make him stop.

Troy was killed in a drug deal without having ever seen his son. (Essence Magazine, May 1994)
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1. Do you think Troy knew his lifestyle was dangerous and hurting his girlfriend?

2. Why do you think it was so important to Troy to flash around his money and cars?

Fetal Alcohol Sundrome (FAS)

Among the most tragic victims of alcohol and substance abuse are the children born with disabilities that

accompany Fetal Alcohol Syndrome (FAS). Fetal Alcohol Syndrome alone is the leading cause of mental

retardation and other disabilities in children (Hanson, 1995). And it is preventable.

Studies have shown (Randall & Riley, 1995), that alcohol use, even at levels of less than one drink per day, can
affect growth and development of the unborn child (Day, 1995). In 1989, warning labels issued by the U.S.
Surgeon General began appearing on alcoholic beverage containers, and they include the phrase “... women
should not drink alcoholic beverages during pregnancy because of the risk of birth defeats.” Numerous

states have statutes concerning the issue of drinking during pregnancy.
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Have the class answer the questions about Troy. Ask them to share their responses with the class.

Emphasize that even one drink per day while pregnant can affect the growth and development of an unborn child.
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According to Lewis, (1994), a child affected by FAS will exhibit: prenatal and postnatal growth retarda-
tion; central nervous system dysfunction that most often turns up as mental retardation, difficulties in bal-

ance, and poor coordination; and facial abnormalities.

Elementary school aged children with FAS often are hyperactive, distracted easily, impulsive, and prone to
memory difficulties. They may be affectionate and interested in those around them but lack social skills for
making friends or avoiding strangers. They are concrete thinkers, exhibiting trouble with abstract con-

cepts.

As adolescents, they have limited reasoning and judgment abilities and may act impulsively. Their inability

to think abstractly haunts them into adulthood, when they may not be able to live independently.
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Inquire if anyone is aware of the warning labels on alcoholic beverages. If so, have they read the label? Why or why
not? Try to get a debate started over the use of warning labels on alcoholic beverages. On the flip chart write the pros
and cons of the argument. Discuss each point.
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It’s the first of the month and 16-year-old Lisa, a single mother, entered a crack house with her welfare
check, food stamps and her four-month old daughter. Lisa planned to be there only two or three hours, so
she only brought 2 bottles of milk and a couple of diapers for her daughter. When Lisa came to, she soon
realized her entire welfare check and all her food stamps were spent. Her baby was crying from hunger and all
the diapers had been used long ago. Desperate for money, Lisa began prostituting herself with men who were

at the crackhouse. However, rather than buying food and baby needs with the money, she “smoked” it up.

Jot down your responses to the following questions. Be prepared to discuss your answers.

1. Who were the victims and how were they victimized?

Lisa and the men in the crackhouse
her daughter
society

Have the class provide the type of victimization for each victim.

2. What are the possible effects of the mother’s crack use on her baby?
neglect
malnutrition
possible health risks /\
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Read the story of Lisa aloud. Ask the class to jot down their responses to the questions on this and the following page.

Allow plenty of time for discussion.
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3. Would Lisa behave differently if she knew one of the men had AIDS or a sexually transmitted
disease? Explain.

Probably not. Someone addicted to drugs cannot always make rational decisions why they are desperate for the drug.

4. What kind of life is Lisa providing for herself and her baby? What kind of future can they
expect?

Try to get the entire class involved in this discussion.

5. How would you feel if this was your girlfriend, wife, mother, or sister?
6. Is it the crack dealer’s responsibility not to sell? Is he a victimizer? Who are the other
victimizers?

The men in the crackhouse.

(Adapted from Victim Awareness: A Comprehensive and Integgated Program. From the Ohio Department of Youth Services)
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Babies born addicted to crack
. Each year in the United States, some 100,000 babies are born who have been exposed to crack ‘

cocaine 1n the mother’s womb (Office of the Inspector General, 1993).

. Inner-city teens facing unwanted pregnancies have been using cocaine to prompt a spontaneous

abortion.

Classic symptoms of drug-damaged children: (Gregorchik, 1992)

. attention deficit disorder (difficulty concentrating and is easily distracted)

. hyperactivity (unable to sit still, be quiet, or to control movements)

. poor coordination (clumsy, unable to control crayons or scissors)

. low tolerance levels (easily frustrated by tasks and gives up quickly)

. unpredictability (mood swings, temper tantrums) e
. poor memory (trouble following three-step directions)
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Go over the symptoms of drug-damaged children with the class.
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Richard and Rose are 28 years old and have been married for nearly ten years. They have two smali children,

Shane 8, Tom 6, and one on the way. Richard was fired from a good paying job when he was caught using crack.

Since then, he lost his car and the health insurance coverage provided by his former employer. Richard
thought he could help his family by selling drugs. He knew it was a risky thing to do, but the money was
good and coming in fast. Unfortunately, with all the problems at home, he started to use the drugs he was
selling. The more he was selling, the more he was using. Within a few months he had forgotten his family
needs, and focused on his own. There was little food or supplies in the house. Rose became ill during her
pregnancy and started to use some of Richard’s drug to ease her pain. The children were not eating or being
cared for properly. They were seen going through the trash cans for food and clothing. The other day they
were caught stealing food from the school kitchen. When the school Social Worker arrived with the two
boys, she found their mother lying on the floor next to the baby she just delivered. The baby didn’t look

good and the mother was high on drugs. Their father was no where to be found.

Jot down your responses to the following questions. Be prepared to discuss your answers.

1. Who are victims and how were victimized?
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Trammg Notes:

Richard and Rose were a typical happy family before his crack use. Ask the students to read the example and answer the
questions on this and the following two pages.

Allow plenty of time for discussion.

9

MADD @ ovC

hapter 2, page 17




2. What do you think will happen to Shane and Tom?

Assist with the answers if neccesary. Mention the boys could stay with relatives, foster care or trusted friends.

3. What do you think will happen to the newborn baby? What effects might the mother’s drug

use have on the baby?

Again, bring up social services and the possibility of the baby being removed from the home and placed elsewhere.

Review with the class the effects of drug use on a newborn.

4. What other ways could Richard have found to help his family?

Getting a loan
Asking friends and family for money
Get another job

5. What could you have done if you knew of their problems?

Encourage the entire class to discuss their answers

6. How would you feel if Richard or Rose was your brother or sister? Would you turn them in

if you knew about the drugs? Explain your answer.
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7.

Is it alright to sell drugs if your family is in need? Explain.

REMEMBER: THE ONLY REAL FAILURE IS NOT TRYING.

(Adapted from Victim Awareness: A Comprehensive and Integrated Program. From the Ohio Department of Youth Services)

SURGIE OF COCAINE BABIES HAS OVERWHELMING FPRICE*
by
William Cooper

experts say.

Every 90 seconds somewhere in the United States, a child is born whose mother has abused cocaine, federal

I State and federal experts also say that the thousands of dollars spent caring for those infants at birth is a tiny

share of long-term treatment costs as cocaine-damaged children grow older.
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Yet if their mental and physical disorders go untreated, the nation’s cocaine babies may become a crippled
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generation of physically damaged, emotionally unstable, welfare-dependent adults, the experts say:
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The cost will be astronomical.

Florida taxpayers will pay at least $1,000 for each cocaine-addicted infant’s first year of care, .

researchers say.

It will cost $45,000 per child to provide the social services that will prepare cocaine babies for

kindergarten, federal officials said at a congressional hearing in July on women, drugs and infants.

Cocaine-damaged children will run up a bill of $720,000 apiece in special education programs

from Kindergarten through 12th grade, experts say.

Of the 375,000 drug addicted infants born this year, 11 percent will suffer chronic mental and

physical disorders causing a lifetime earnings reduction of at least $10 billion, federal officials say.

“At this point, we’re sort of trying to predict what’s going to happen,” said Ellen Hutchins, a public health

analyst with the federal Office of Maternal and Child Health. “There is a big need for more research

money. If money would be available, it would be ideal to track these kids into the school system.”
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Meanwhile, the number of cocaine-damaged children being born is growing at epidemic rates.

“We’re looking at a virtual explosion that no one is prepared for,” said Diane Kornse, director of Child

Find, a program that finds treatment for the physically and mentally handicapped in Palm Beach County.
“This is a tragedy beyond belief.”
Meet Anthony. He’s from West Palm Beach.

Anthony - not his real name - was born in St. Mary’s Hospital, where most Palm Beach County’s drug-

addicted infants are delivered. He weighed 4 pounds.

His mother, a prostitute and crack-addict, didn’t receive prenatal care until the seventh month of her preg-

nancy.

At birth, Anthony didn’t cry. Because of his low birth weight, he spent the first four weeks of life in an
‘ incubator.

When he turned 6 weeks old, nurses couldn’t stop him from crying.
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Anthony also was abnormally sensitive to touch. His coordination was poor, and he had problems swallow-

ing and sucking. Anthony was withdrawing from cocaine.

Doctors gave Anthony a label: a baby failing to thrive.

Four years and five months later, Anthony’s diagnosis hasn’t changed much.

“He’1l talk to you, but you will have no idea what he is saying” says his counselor. “He’s learning nothing.”

Anthony shares symptoms with thousands of cocaine babies entering day-care centers, preschools and

kindergartens across the country; hyperactivity, short attention span, an inability to learn and poor coordi-

nation.

Taxpayers will spend $6,000 a year - double the amount for other special education students - to put An-

thony through preschool, Kornse said. Classes to correct speech and coordination problems will cost an-

other $5,200 annually.

“All of his life he’s going to be in special education,” Kornse said. “When he grows up, he’s going to fall

E3]

into that range of the unemployable.
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Researchers are trying to find out more about the long-term needs of these children. Recent studies give

some hints.

As the cocaine babies grow older, their head size remains smaller than their peers’, an indication they’ll

have long-term developmental disabilities. They also face speech and respiratory problems.

In the cases of one study, physical symptoms such as trembling and vision problems disappear as the child
matures. However, mothers’ cocaine abuse causes longer-term damage in the “higher learning centers of

the brain,” a doctor said.

As a result, the children have difficulty making the connection between the simple task of stacking blocks

and the desirable result, an organized structure. In many cases, the children just move onto something else.

The best permanent solution to the problem of cocaine-damaged children is to stop abuse by pregnant
mothers, one state legislator said. The state must spend more on drug prevention and treatment programs as

well as on health care for poor mothers.
Gregory Coler, Florida’s secretary of Health and Rehabilitative Services, agrees.

“You don’t have to have cocaine-addicted babies,” Coler said. “This is . . . avoidable.

*Reprinted with permission by the Cox News Services, Atlanta, Georgia; article written by William Cooper, that ap-
peared in the Palm Beach Post November 1, 1989.
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Allow the class plenty of interaction time. Record their responses on a flip chart.
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Jot down your response to the following question. Be prepared to discuss your answer.

What would you do or say if you knew someone who was doing crack while she was pregnant?

Drv(gj;_—-rola‘l’cd Crimes: Who are the Vietime?
It is often believed that drug-related crimes are “victimless.” That belief is incorrect. All crime renders a
victim. Families, communities and society as a whole are victimized by drug traffickers and substance

abusers.

Intra-family Crime and Victimization.

. Substance abuse is often associated with partner abuse

. Parents who abuse controlled substances are more likely to neglect their children and be unable to
provide for basic care.

. Substance abuse increases the likelihood of physical and sexual abuse in family situations.

. In absent-parent families resulting from one parent with addictions, children are the ultimate vic-

tims, lacking important role models, support and guidance, especially in their formative years.

Community and Societal Victimization
The cost to neighbors and society that are directly attributable to substance abuse are significant in terms of

their financial and environmental impacts:

,_—_=—==-_Jlf
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Go over with the class how families, communities and society as a whole are victimized by drug traffickers and sub-
stance abusers.
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. Overall costs to society include: expenses related to both emergency and long-term medical
services for persons addicted to controlled substances; physical and financial losses resulting from
drug-related crimes, such as driving under the influence, with the ultimate loss being murder; and
lost productivity from addicted individuals who might otherwise contribute positively to society.

. Children born addicted to crack are often viewed as the “tiniest victims,” with many emotional,
physical and psychological disabilities resulting from an addiction that began in the womb.
Society is also victimized by the tremendous cost it bears to address the long-term medical needs of
these children.

. The threat of HIV from needle sharing.

. Many addicts support their habits through crimes such as burglary and robbery, which produce not
only financial losses, but psychological crises for victims as well.

e The nation’s criminal justice system is constantly called upon to deal with the investigation,

prosecution, supervision, and incarceration of drug traffickers and felony substance abusers.

e Iy

Fractices for Drvg_ Offonalorc

The following chart is a partial list created by justice personnel outlining the accountability approaches for
drug offenders. The chart highlights the number of drug offense victims, creative ways to make amends for

damage done by offenders and the potential benefits of such reparations.

i
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Training, Notet:

Briefly go over the various victim categories and subsequent sections with the class. Ask students to answer the ques-
tions following the chart.
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Drvg_ Offense Victims and Offender A'ooovn‘fabﬂifq

Who Are the Victims?

Damage or Loss to Victims

Sanction Type

Holding the Offender
Accountable

Victims of drug related
crimes

Loss from burglary,
violence, auto accidents;
increased medical and auto
insurance premiums; death
due to drug violence

Direct restitution
Indirect restitution

Other reparative
requirements

Monetary payment for loss
due to offense

Impose a fine or confiscate
moneys from drug sales to
take care of property
damage; payments to fund
for funeral expenses

Write letters of apology

Home owners and residents
of drug trafficking
neighborhoods

Increased property taxes;
reduced property values;
increased expense to ensure
safety(security equipment,
alarms, etc.) decline in
civility and quality of life

Community service

Victim awareness activities

Neighborhood cleanup
projects; restore evacuated
crack houses or other
deteriorated buildings

Surrogate victim-offender
mediation with residents of
housing projects with
extensive drug sales

hapter 2, page 26
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Holding the Offender

Who Are the Victims? Damage or Loss to Victims Sanction e

- Accountable

Crack babies and AIDS Loss of life or shortened Victim awareness activities Visit AIDS and crack

victims lifespan; long-term mental, hospital wards; participate in
physical, and psychological | Indirect restitution crack abuse awareness
disabilities; social ostracism education

Community service
Pay fines or confiscate

moneys from drug sales to
pay for medical treatment

Disseminate AIDS
educational materials

Health care system Overload emergency care Indirect restitution Pay fines or confiscate
and rehabilitation services; money to offset cost of drug
increased health insurance Community service treatrnent programs or care
premiums; increased rate of of crack babies
social diseases due to Victim awareness activities
prostitution and needle Perform service work at
sharing neighborhood clinics(e.g.

lawn maintenance, prepare
surgical packets)

Emergency room or crack
ward visits

MADD O ovC O OA 7/A7 o j
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Who Are the Victims?

Damage or Loss to Victims

Sanction Type

Holding the Offender
Accountable

Offender's family members

Increased stress, anxiety,
worry, and financial loss;
violence and death; poor role
model for siblings; social
stigma

Direct service

Treatment focused on
reconciliation

Assign tasks to be done for
family or around the house

Require participation in
family counseling

Other Addicts

Loss of health and self-
esteem, academic and
employment opportunity;
increased social dysfunction
and isolation

Indirect restitution

Community service

Impose fines targeted to drug
abuse treatment

Service work in detox
centers; Assist with AA

Offender users

Loss of health and self-
esteem, academic and
employment opportunity;
social dysfunction and
isolation; potential loss of
life

Competency development
Treatment education
Indirect restitution

Victim awareness activities

Enforced detox and abuse
treatment; attend drug
education programs; assist
with drug education for
peers; choose between
paying a fine or learning to
read to a certain level

Pay part of own treatment
program

Participate in victim
sensitization program; attend
funerals of youth who die
from drug abuse; visit
hospitals and morgues

hapter 2, page 28
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Who Are the Victims?

Damage or Loss to Victims

Sanction Type

Holding the Offender

AR A g e

Accountable

Social and criminal justice
services

Increased costs, caseloads,
and staff burnout; increased
need for foster homes,
residential homes,
rehabilitation centers, etc.

Community service

Work in kitchen or shelter
for the homeless

Fines or confiscation of drug
sales moneys to offset
prosecution costs

Schools and students

Property loss due to theft
and vandalism; decrease in
the quality of education due
to reduced learning ability as
a result of apathy and
reduced ability to
concentrate; increased
violence

Community service

Help repair deteriorated
buildings, clean windows
and floors, etc; participate in
drug awareness classes and
help educate other students;
tutor preschool or elementary
children in reading; assist
teachers with drug education
curriculum

Teachers

Increased stress, worry,
anxiety; frustration over
inability to teach properly;
decreased job satisfaction

Direct service

Serve as a classroom aide

(Excerpted from Accountability in Dispositions for Juvenile Drug Offenders: reprinted with permission by the U.S. Department

of Justice, Office of Justice Programs, Bureau of Justice Assistance)
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Answer the following questions, using the chart on Accovntability Fractices for Drvg_ Offenders.

Your instructor will assign you to a group and give you two ‘“Who Are the Victims?” categories. For
example, you may be assigned the health care system and homeowners... As a group you will discuss
all the sections for each category of victim. Discuss within your group if you agree or disagree with

the sanctions and accountability practices for the offender.

Assume you are the victim you were assigned. Would you still have the same reactions? Share those

reactions within your group.

As a group, come up with your own sanction type and accountability practice for the two categories

assigned. You will be asked to share those with the class.

PERSONAL SAFETY
Imagine you had a younger sister, about eight years old. She was a typical younger sister and always wanted

you to play Barbie’s with her. Soon she found some new friends at school and they offered her some “pot”

ol
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T‘nining Notes:
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rather than play Barbie’s. At first she turned them down, but eventually gave in to peer pressure. Now she

is getting high regularly, after school regularly. Your sister likes the feeling she has when she 1s “high” and

wants to try something more poweful than pot. Her best friend offers her some crack. Your sister gets high,

but nearly dies, because someone brutally sexually assaulted her, while she was high. You visit your sister

in the hospital, and once she is home you try to explain the dangers of drug use. She doesn’t listen to

you...She doesn’t seem to care anymore. What can you do?

Answer the following questions. Be prepared to share your responses with the class.

What reactions do you think you would have after hearing this kind of news about your younger sister?

What would you say to your sister about drug use?

How could you help her face her addiction?

T'raining Notes:

MADD G ovC
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GUEST SPEAKER NOTES
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Training Notes:

At this time it would be impactful to get as a guest speaker, a former drug dealer or a family member whose loved one
was killed due to drugs. Be sure the speaker emphasizes the importance of leading a drug-free life.
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SUPPLEMENTAL RESOURCES

Use the following materials either as resources for yourself as a trainer or if you wish to expand class material.

mabp O ovec O o L ey
hapter 2, page 33




THE VIOLENT EFIPDEMIC: DPRUAS AND SOCIETY

. Between 54 and 81 percent of male felony arrestees throughout the country in 1993 tested positive
for illicit drugs at the time of arrest. In addition, between 42-83 of female arrestees tested positive

for illicit drugs. (National Institute of Justice, 1993)

. About 43 percent of people of using marijuana before age 18 go on to use cocaine, and young
persons between 12-17 who use marijuana are 85 times more likely to use cocaine than non-

marijuana users. (National Institute of Justice).

. Overall, ten percent of federal prison inmates in 1991, 17 percent of state prison inmates in 1991,
and 13 percent of convicted jail inmates in 1989 said they committed their offense to obtain money

for drugs. (Bureau of Justice Statistics, 1995, Drugs and Crime Facts, 1994).

. Alcohol is a more popular drug among women than illicitdrugs. A 1992 survey of drug use found
that only 4.1 percent of women used an illicit drug during the prior month, while 40 percent used

alcohol. (Lewis, 1994).

. A survey of juvenile offenders in long-term facilities showed at 32.4% of all violent offenses were

committed under the influence of alcohol. (Department of Health and Human Services, 1992b).

. Inhalents were the most widely abused substance among eighth graders in 1995, after alcohol,

tobacco, and marijuana. (Office of National Drug Control Policy, 1996a).

. Increase in the use of marijuana has been especially pronounced. Between 1992 and 1995 the use
of marijuana increased from:
- 21.9% o 34% among high school seniors
- 15.2% to 28% among 10th graders

- 7.2% to 15.8% among 8th graders. (Office of National Drug Control Policy, 1996a).
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Of 76 Federal, State and ocal la w enforcement officers killed in 1994, the FBI reported three died

during drug related investigations or activities. (Office of National Drug Control Policy, 1996b).

Drug offenders constituted an estimated 22% of the state prison population in 1993. In Federal
correctional facilities, drug offenders accounted for 61% of the population in 1994. (Office of

National Drug Control Policy, 1996b).
According to the National Institute on Drug Abuse (NIDA) 1995 High School Senior Survey, 48.4%
of high school seniors reported use of an illicit drug at least once. 23% reported use of a drug

within the past month. (Office of National Drug Control Policy, 1996b).

Juveniles were involved in 13% of all drug arrests in 1995 (Snyder, 1997).
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OFFENDER. ACCOUNTABILITY

Most correctional personnel applaud the idea of an accountability approach for drug offenders. When
asked to rank on a scale of 1 to 5 their support for several practices consistent with an accountability ‘
approach to offenders adjudicated for drug sales, a large majority of these professionals expressed strong

support for the following sanctions and supervision requirements:
. Confiscation of any proceeds from drug sales.

. Direct restitution payments to victims of drug sales (e.g., families of abusers, victims of drug-

related violence).

. Restitution payments into funds to support drug treatment.
. Community work-service in public agencies.
. Intensive work crews.

2 R MADD & ovec ©C A
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Reflected in the Drug Offense Victims and Offender Accountability table is a much broader concept of
accountability than the usual emphasis on paying monetary restitution directly to victims. While monetary
restitution may be an appropriate sanction for some drug offenses, and especially “spinoff” crimes resulting
from drug use or sales, other kinds of creative payback may be more generally applicable. For example,
community service tied directly to the specific harm done through drug crimes was a major focus of the
practitioners who identified both individual and community victims. Suggested community service sanc-
tions such as requiring intravenous drug users or sellers to work in detox centers or cocaine sellers to help
repair crack houses seemed intended to communicate to the offender the direct impact of harm caused by

drug involvement.

The cognitive aspect of reparative justice was also apparent in proposed sanctions making offenders aware
of their victims and providing general education about the consequences of drug use and sales. This victim
awareness component, though an important part of all accountability sanctions, was viewed as even more
essential in this case, given the traditional view of drug crimes as victimless. Visiting hospital wards for
crack babies or AIDS patients, attending community meetings with residents of drug-infested neighbor-
hoods, or attending classes or video presentations on victims of drug sales and abuse were a few examples

of suggested victim awareness activities.

Because of difﬁculﬁes noted by some personne! in identifying and then locating victims of specific drug
offenses, monetary restitution was more often mentioned as indirect, involving fines paid to general funds
earmarked to support treatment or related services. Several sanctions would require offenders to help
subsidize or otherwise participate in prevention efforts or both. For example, one jurisdiction levies $50 on
all adjudicated drug offenders as donations to the local Drug Abuse Resistance Education (DARE) program

operating in the jurisdiction’s elementary schools.

i
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Assessing the direct harm or damage resulting from drug offenses and assigning appropriate repayments is
frequently less straightforward than with other crimes. However, several project advisers suggested that it
would be possible to develop matrices similar to those used to convert property loss to community service
hours. These matrices could use the number of offenses and their degree(s) of severity to gauge an appro-

priate reparative sanction.

Seizure of profits from drug sales or assets of convicted drug sellers as a source of funds for community
restoration, individual victim paybacks, and law enforcement assistance (e.g., “Buy money” for undercover
narcotics officers) received wide support from practitioners participating in the 