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PREFACE

This paper has grown out of my three years in the Education
Division of the Pennsylvania Human Relations Commission working
with public schools in which racial fighting has broken out or
with schools in which the Black community has asked for the
Commission's help because of racial tensions which existed.

While doing this work, it became clear that a paper might.be use-~
ful which put forth the basic philosophy, readings, and research
upon which we based our -approach to raclal conflict and which '
brought together and described those many excellent ideas and pro-
grams collected from the schools in which we had worked.

It was found that certain activities and attitudes did make a
difference, that it was possible to significantly reduce racilal
tensions in schools, although, needless~to~say, racial problems
ran deep, and obvlously our efforts could not eliminate all those
deep-seated problems. The Black community always reported pro-
gress, however, and school administrators were happy with the
changes, too. Some patterns began to emerge: nearly all schools
initiated certain changes which were fairly easy to bring about
and which resulted in a quick reduction in tension; other prob-
lems became obvious, also, which were much more difficult to
solve, requiring long-range planning and commitment and more time
and money. It was felt to be important to pose these problems
clearly, too, and look at the direction in which schools might
move to solve them, if racial difficulties were ever to be re-
solved at their deeper levels., This paper 1s addressed to both
types of concerns.

This is not an official policy statement of the Pennsylvania
Human Relations Commission; the ‘thesis is my own. However, the
paper includes a compilation of those programs and approaches to
the problems which have been found to help reduce racial tension
in the schools in which I and some of my co-workers have assisted.
The readings and research findings cited include those which
appeared most useful and interesting to teachers and administrators
in talks with them and in in-service training sessions. Also in-
cluded are some of the approaches and programs which have been pre-
scribed as terms of adjustment in those school districts against
which the Black community filed pattern and practice complaints
with the Commission and in which the Commission determined that
some discrimination had occured. This paper 1s based upon work
done primarily in suburban Philadelphia, where most of the con-
flicts with which the Commission has been called in to help have
been racial; therefore, this paper reflects these programs and
concerns. Most of what is recommended, though, could be applied
when working with any minority group in a school; be it the Puerto
Rican minority or any other ethnic group. It would apply with some
modifications to a White minority in a primerily Black scheol,
too. It 1s hoped, then, that’ this paper will be a useful contri-
bution to the thinking and experience in the field of intergroup
relations in our schools.
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SCHOOL DISCIPLINE AND RACTAL CONFLICT

Introduction

Racial conflicts and tensions have been arising in public
schools distressingly often in recent times, and outbreaks of
serious fighting frequently occur. This can be very frightening
to the whole school community. Parents fear to. send their .chil-
dren to school, and teachers fear they will unable to control
their students. As a result of these fears, there is usuvally a
demand from the community and school staff for "more discipline."
School adnministrators feel a strong responsibility to make their
school safe for children, and they may worry that if discipline
had been better the outbreak might not have occurred. They feel
a compulsion; therefore, to "do something" about discipline,
though their experience usually makes them realize that what needs
to be done is not quite as obvious as some appear to believe.

Responding to these preasures, school personnel sometimes
blame "outside influences” for their problems and state defensive-
1y that the school is neither to blame for the difficulties nor
able to cure them. It is recognized, of course, that racial ten-
sions do not originate in the schools, and probably nothing a
school can do would completely prevent the possibility of an out-
.break of fighting or completely eliminate all racial friction.
However, 1t is the experience of the Pennsylvania Human Relations
Commis 1on staff that schools can make some very lmportanc con-
tributions toward reducing racial tension and improving the rela~
tions between the races, and these contributions are made not only
through curriculum, assemblies, and other such programs, but also,
in a most 1mportant manner, by the type of discipline that is used
and the manner in which conflict is responded to when it does arise.

Therefore, it is the position of the Pennsylvania Human
Relations Commission that school districts must help to reduce
tensions and improve relations between all racial and ethnic
groups withun the school 1f they are to fulfill their important
obligation to provide equal educational opportunity for all chil-
dren and prepare these children to live together harmoniously in
a democratlc sociebty. The school's approach 46 discipline is an
important key to the accomplishment of these goals.

Response to Conflict - "Cracking Down" or "Opening Up"?

The cry for more dlelpllne usuallv takes the form of a
simplistic demand for a "crackdown" in discn.plme° School admin-
istrators or school boards sometimes succumb to such pressures by
developing stricter rules, instituting harsher punishments, and
eliminating some of the freedoms of all the students even though
only a few students have gotten into trouble. The central issue
is overlooked in the general uproar, i.e., how to devise more
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effective means of meeting the specific neceds of sﬁudcnts who
have problems so that such students will be less likely to get
into similar trouble in the future,

Also, overlooked in this approach is the reality of the ten-
sions which exist between the Black and White students in the
school, and the fact that the special needs of the minority child
are being met adequately in hardly any school in our society.
Finally, the righls and feelings of all students are overlooked,
too, becaude they have had thelr freedoms reduced even if they
caused no problems. In an atmosphere of “eracking down," all
students will become fearful of expressing theilr honest opinions
and especially their negative feelings, These unexpressed nega-
tive emotions will cause difficulties for the students and may
gester and grow only to explode wilh greater force at some later

ime, ‘

On the other hand, conflict can bring positive results - it
can be a creative and constructive force for change ~ if the re-
sponse to it is to “open-up" rather thun "crack down.'"  Conflict
con be veluable becausc it clarilfies the issues, if people are
willing to look al them., Suppression allows the recal issues to
be covered over and ignored, Conflict can be viewed as opporiu-
nity and challenge, as a chance for pcople to speak openly to
each other and to listen seriously to the hurt and need wvhich
cause the onger and the resulting problews. It can be greeted
as a chence to develop Iinnovative and integrative solutions to
problems which will benefit everyone, Some school adninistrators
have rezponded to the challenge of conflict in this way and have
come Lo apprecilale that the conflict served to dramatize the need
for change, helped lo open up communication, and thus speeded up
the process of innovation and growth within the school community.

In its work with numerous school districts, the Pennsylvanie
Human Relations Camnission staff has found that when a school
uses the wmore traditional, authoritariscn, punitive and essentially
suppressive forms of discipline, racial tensions tend to run high,
and canflicts are more frequent. As a school changes to less
suppressive Torms of discipline, using more frequent and more open
discussions with two-wey communication between Blacks and Whites,
teachers and students, students and students, and parents and
school administrators and staff, the tension subsides, an atmo-
sphere of increased understanding and mutual respect begins to
develop, and the process of mutual growth is started.

The findings ol the Human Relations Commission are corrobo-
rated by a nationwide research study done by the Syracuse
University Research Corporation on disruptions in public high
schools.t This study shows that the more serious disruptions
occur in schools in which the.principals are traditionally autho-
ritarian and the discipline.methods are the dircctly punitive con-
trol devices such as suspension, explusion, police arrezt, '
detention, and referral to parents who are often punishment-prone.2
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On the other hand, schools which dealt effectively with con-
flict had greatly increased the use of discussion and counseling,
had understood and honored cultural differences, had increased
student involvement in planning and discipline, had reduced aca-
demic rigidities, had increased communication wlth the community,
and had develoned snecial schools and classes designed to meet
the needs of the child who had difficulties in the regular class-
room. A few had attempted to use judgment as to when a parent or
a parent-substitute should be brought into the discipline process
and worked with to develop a constructive involvement with the
child.> .

The Discriminatory Disnarate Effect of Punitive Discipline

In accordance with the precedent cstablished in the "Griggs
vs. Duke Power" Supreme Court decision of March 1971, a policy
wnich has an unfuvorable disvarate eff'ect on a minority group is
considered discriminatory even if it does nol arise from inten-
tional prejudice and is not applied in an unecual manner,

Apvlyinz this to school dizcipline, the Hhwaan Relations Commission
has found that tradtitional forms of discipline which are primarily
punitive affect, in an unfavorable mamner, a higher percentage of
Black students than White. TFor examnle, in nearly every school
investigated by the Comission, it has been found that a higher
percentage of the DBlack student population than the White student
body was suspended. Since many have questiloned whether suspension
is a necessary discivline tool in all instances in which it is
used, or whether it is, in fact, the most effective discipline
teol availabls, it becomes necessary to examine the suspension
policy to sce Lf it can be modified to minimize its uniavorable
disparate effects on Dlacks and other minorilics and to see 1if it
can be supplenented with discilpline methods more likely to resolve
problems than merely suppress them and thereby cause new ones.

A recent nationwide survey by the Office of Civil Rights, U.S.
Department ¢f Health, Education, and Welfare, has also shown a con-
siderably higher percentage of Black suspensions and expulsions
than White in most of the major urban school districts which were
gtudied. Peter k., Holmes, Director, states that the O0ffice of
Civil Rights intends to pursue vigorously +this problem of
"pushouts" ps a possible serious form of discrimination occuring
in schools.4 '

Although some of these "pushouts" may be attributable to con-
scious prejudice, probably the largest part are not the result of
intentional unequal treatment. WNonetheless, the reasons can be
traced to the effects of past and present racism in schools and
in sociecty at large., In-depth studles of schools which keep de-
tailed discipline records have revealed that certain teachers
consistently have more problems with Black students, although
these tenchers usually do not’ feel they are prejudiced. A White

xgacher whose manner is harsh with all students 1is often considered'
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prejudiced by Black students becausc of their past experiences
with prejudice, and therefore such teachers may be resisted more
strongly by Black students than by white. Such teachers may

also be exhibiting small signs of prejudice of which they are not
aware. Rescarch at the University of Illinois has documented the
reality and pervasiveness of discrimination by white liberal
teachers who are not conseciously prejudiced. This and other
rescarch indicates the very subtle forms which such prejudice can
take, such as a slight edge in the teacher's voice or calling on
the student less freguently in class.® o

Another cauvse of the disparate effect of punishment on Blacks
is the often large number of Black students who come to school
with problems of the type which usually result in punishment. As
a result of the racism in the cmploynent sector of our society,
there is a larger purcentage of Blacks in the lower socioecconomic
class, vhich class produces more children with problems.? Also,
research has shown that teachers do not give the same support and
cncouragement of lower-class students that they give to middle
and upper-class students, and this is particulerly so if the
students are Black.8 Guidance counsclors are more likely to rccom=-
ment & therapeutic appronch for a middle-~class disruptive student
and a punitive apprcach fior a lower-class disruptive studont, a
recent study indicates.? Fvep Blacks in more fortunate circum-
stances have suffoered from mady damaging cmolional expariences
with discrimination and prejudice, and, as pointed out by Black
poychialyists Gricr and Cobbs, Blacks have the additional emotion—
al burden of coping wilh their rage resulting from gencrations of
injustices from whitee.:0  An insensitive teaclher reacting harshly
to a small expression of anger can escalate this into a major
problem.

The Human Relations Commission, therefore, is not just con-
cerned with egual applications of punishments, hut with a change
Lo a more constructive, scnsitive and therapcutic approach to
discipline; otherwise, Black students will be further hurt and
dAiscrininated against by their experiences in schools. If children
are blaned for probleins which result from discrimination, if their
anger is not understood and allowed any safe expression, if they
arc punished for their hostility and other difficulties by sarcasi,
harsh criticism, physical punishment, frequent or long suspensions,
cspecially with academic or extracurricular reprisals, or if the:r
are permancntly expelled from school, they will not have the will
or the opportunity to overcome their problems. Beth the children
and society will suffer.

~Although most school personnel are not prepared to give up
entirely the use of punishment beccause they believe it is neces-
sary as a deterrent, they should be aware that this punishment
has not, in fact, deterred the child who is in continuous
difficulty. 5Such-children are motivated by needs strong enough
to make them act despite the threat of punishment. If they are
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continuously hurt, "put down," or shamed, the resentment against
this punitive treatment will further add to their problems. IEf
turned inward, this resentment may lead to apathy and failure.

If turned outward, the resentment may cause rebelliousness or
aggression against authority, or may find its expression in dis-
placement in some safer direction by turning against some outgroup,
such as children of another race. Such displaced resentment
against punishing authorities is known to be one of. the common
causes of prejudice.ll Therefore, disciplining children, b®th
White and Black, in a manner which causes anger and does not allow.
for the expression of anger, can further contribute to prejudice
between the races by the psychclogical mechanism of displacement,
i.e., taking the anger out on a scapegoat.

Discipline is Not Synonymous with Punishment

But the cry goes up, "We can't have permissiveness; that will
hurt the child, too! The school would be chaos, and no learning
could take place! ¢Children need limits." Many people equate dis-
cipline and punishment and use the two terms interchangeably.
Those holding this view assert that without punishment there is
necessarily excessive permissiveness. However, on the contrary,
the late well-known psychologist Haim Ginott states in his book,
Teacher and Child, "The essence of discipline is finding effective
alternatives to punishment. To punish a c¢hild is to enrage him

and to make him uneducable . . . Whatever creates self-esteem is
to be fostered."l2

Or as Dr. Thomas Gordon, author of the books P.E.T., Parent

Effectiveness Training and T.I.T., Teacher Effectiveness Training
and founder of the very successful "Teacher Effectiveness Training"
course, expresses it, most adults know only two methods <of disci-
plining children: Method 1 (the authoritarian, punitive method),
in which the adult "wins," or Method 2 (the permissive, nonpunitive
method), in which the child "wins." What is necessary for the
development of responsible behavior, however, Dr. Gordon explains,
is Mcthod 3, in which both sides "win." ' This is the problem~-
solving approach in which the needs, rights, and feelings of both
sides are respected. One part of this method is good listening
skills to help children solve their own problems. Another is good
self-expression skills, so the adults can make the children aware
of their adult needs and feelings without attacking the children or
undermining their sclf-esteem. And finally, this method includes
no-lose conflict resolution in which a mutunally satisfying solution

is worked out, one that respects the rlqhts, needs, and feelings
of both sides.l3

Dr. Thomas Harris, in the very popular book I'm 0.K., You're
0.K., which describes the effective transactional-analysis methed,
expresses the same kind of approach to discipline when he talks of
the need to interact more frequently as adult to adult, not parent
to child. The parent-to-child transaction which uses the power of

vy,

v
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authority to get obedience will cause a child to devalop the “not
0.K. child" fceling which keeps the child from taking responsible
action. However, when an adult values the child's emotions,
opinions, and intelligence, whe:n discussion and reasoning arc used
to examine problems, the adult develops the “I'm 0.K., you're O.K."
feeling in interactions with the child and thus builds tkle child's
self-esteem and capacity for mature decisions.

The most important tool of discipline is discussion which
consists of good listening and accuratc expression of needs and
feelings in an atmosphere of mutual respect. Two-way communica-
tion is the key. As Phyllis Harrison-Ross, M.D., a Black psy-
chiatrist, puts it, the discussions should be "with the chilqd,
not at the child.” Aas she states it, discipline is "more talk
than action." If the talk is done well, the action may not be
necessary. Dr. Harrison-Ross believes il is especially important
to cncoourage talking with the Black child, bocause one of the un-
fortunate inheritances of slavery with which Blacks have to con-
tend is their tendency for silent, unquestioning obhedience which
covars a decp resentment of their treatment. 15 ~ Sullen, negative
comments by Black children represent an incomplete attempt to
express their anger, avrising out of a reasonable fear of the con-
sequences of expressing it more fully:

These discussions batween teacher and child must be carried
out in a spirit of problem~-solving, however, not in the spirit of
reprimand, or they will not be successful. With reprimand they
would just be another form of Dr. Gordon's Method 1 or Dr. Harris'
parent~to~child interaction. [In these discussions the adult must
be open to the possibility of learning from the child as well as
vice versa if recal growth and solutions arc to be found. Althouqgh
the adults have certain knowledge and wisdom from their greater
expericnce, children on the other hand, know their own world better
than the adults. They know their feelings, interests, abilities,
and the problems with which they have to content. Adults who
listen carefully will relate more effectively, and children who
kneow thoy are listeuned to and have had their views respected, will
be able to listen to and respect the adults' views.

. Most teachers and administrators, however, neced more training
to do this type of discipline successfully. Reading and discussion
of the above~-mentioned beooks is one method of developing these
skills. 1In-service training days devoted to developing thesc dis-
cipline skills are esscntial. In addition, more extensive training
is desirable teo bring about deeper change, through longer courses
given to all teachers or to those willing to take them. Some
schools have paid for the courses or have offered in-service credits
or cash bonuses as incentives for taking them. Some schools have
used the 30-hour Teacher and ‘Administrator Effectiveness Training
courses designed by Dr. Thomas Gordon, which is an especially
thorough and effective method for the direct training of school

+
-
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staff members in the techniques of relating to students in a
therapeutic and democratic manner. The Human Development

Program, which is a method of getting children to relate on a
feeling level through the use of the "magic circle" discussion
groups has also been used for in-depth training. The latter
method, though directed at Phildren, also has the side effect of
produC1ng significant improvements 1n teaching skills. Some
schools have had a psychologist come' to the school to give

courses to teachers or administrators in relating to the child on
a feeling level. Many schools are beginning to use schook» psycho-
logists or community mental health center workers for increasing
teacher and administrator awareness of more therapeutic approaches
to discipline. Many are using guidance counselors in an expanded
role as counselors to teachers as well as to children, or are
using talented resource room teachers or Special Education
teachers in similar roles. A Rlack counsclor, administrator, or
talented Black teacher can oftcn be extremely helpful in increas-
ing teacher awareness of Black concerns.

In summary, it is urged that discussion and problem solving
always eczde any resnrt to punishment. If this is done well,
it may b« discovered that punishment is rarely felt to be neceded,
even by teachers who previously used punishment frequently and
felt it to be an essecntial tool. 1In fact, such teachers have very
often come to the conclusion that the punishments they had been
using had been interfering with the development of responsible be-
“havior in the students. .Many administrators from districts where
Dr. Gordon's Teacher Effectiveness 1raining has been taught report
that when teachers correctly. opply these methods in the average
classroom, most discipline problems have been, in fact, .rather
quickly resolved without any resort to punishment. Research studies
on the Effectivencss Training approach indicate that through this
program mcst teachers can be relatively quickly taught non-punitive
‘problem bOLVlng methods which significantly reduce disruptive be-
havior and improve student dLhLLVUmGQt 16 Uniortunatecly, however,
not every teuacher or administrator is cmo\lonally ready to accept
this approach or can use it consistently.

A Mainimal Negative Rainforcer or Punishment as Retaliation?

Usually there are some wno stoutly defend punishment and who
cannotl accept the problem solving approach, or can only accept it
partially. Despite the evidence to the contrary, they call this
approach "soft" and "unrealistic." Such people have a righteous,
often moralistic, insistence on the need for unquestioning
obedience. They feecl that a child "deserves" to be punished be-
cause he or she has becn "bad"; they see punishment as a kind of
retaliation, a form of "revenge" against the child for bad
behavior. They blame the child and want to hurt the child in some
way to "teach & lesson." They also explain that they feel that
punishment is good for the child and is helpful in teaching
"right from wrong."

However, knowledge gained through psychiatry has shown that
children do not feel they are being helped by punishment, although
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they have sometimes rcpressed these feelings out of consciousness.
At sonme level, conscious or unconscious, they are angry and resent-—
ful for being hurt and for being made to feel that they have failed.
They are determined to get even and they do, either by hurting Lhem-
selves by passive resistance, apathy, or further failure or by °
hurting somcone else, cither the authority or some scapegoat.

These children had reasons for their behavior, and they are angry
that no one respected those reasons or stopped to find out what

they were. They are in no mood to learn f£rom their punishment.

They ave put in the position of either admitting they were wrong,
which mokes them fecl wcak, bhad, and a failure, or, if they want

to maintain their sclf-respect, of angrily blaming the punisher

and deflending themselves against the accusations Punishment
becones the excuse for blaming someone else, for thelr problems,

and they are_thus sparced the necessity of looklng to themselves

for change.l7

Add a racial dimension to this and the feelings become even
strongﬂr The teacher is White, the child is Black, and the
punluulnq teacher is making the child feel weak and wrong. Then

t becomes even more inrarabive for the child to defend self-
rcspect by resisting Joxr the sake of racial pride. If the child
docs not do this, there airce more feelings of weakness and self-
contenpt. added to thosc already learncd simply by being Black in
an unfuricndly VWhite world. In our socicty vhere "black is often
assccelated wikth "dirity" or "bad," as Black psychiatrist Phyllis
larricon-ross podints cut, the child can be caught in a "black
prison" from which compunication with the Waite world becomes
very difficult indecd.l8

Adults often fcel the need to prove thaL they "will not
tolerate bhad bhehavior," and they feel that strong punishment is
the way to do this. Such punishment, however, for the reasons
indicataed above, acutally increasas had behaviocr, the record
shows. Karl Menninger, M.D., the fawmous psychiatrist and
criminologist, .n his book, The Crime.of Punishmont, states that
there is a history of severc punishwents in the backgrounds of
most scerious criminals.Lt? Unfortunate]y the freedom to use
physical and other forms of harsh punishments often affords the
adult the opportunity and excuse for the expression of hostility
and prejudice which can be quite damaging to the child. 17he
developnent of r»esponsible behavior from a child rcguires the
child's willing participation and cooperation; fear, anger, and
resentuwent caused by strong punishment make such willing
cooperation impossible.

Different from this kind of punishment because it lacks the
punitive, vengeful overtones of being something the child "deserves"
because he has been "bad," is a kind of minimal puni hment, possibly
better described as a negative reinforcer, which is used only for
its deterrent effects and not for the purpose of hurting the Chlld.

- — s A
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Usually school administrators feel they need some form of
negative reinforcer to deter behavior they feel would be detri-
mental to the smooth running of the school. The more flexible
approaches to learning, however, such as open classrooms and al-
ternative schools, when handled well, have shown that a great
deal of learning can go on with relaxed rules and little or no
punishments or negative reinforcers. ‘There is still some form of
structure in these classrooms, and there is adult leadership as
well as student se1f~djscip1ine end responsibility when these
schools are effective.® Usually student participation is sought
in developing the rules which are needed., Alternative forms of
education are often extremcly helpful to children who have prob-
lems or cause difficulties in the trdditional classroom, and they
serve as valuable sources of rescarch inforiation and experimen-
tation from which traditional education can learn.,

If one accepts the viewpoint of traditional education that
some negative reinforcers are necessary for detevrents, it is im-
portant to examine whether ovr not the negative reinforcer used is
actually accomplishing the goal of eiffective debtervence, This is
not as simple and obvious Lo determine as some claim. As Fritz
Redl stabtes in his boow, Controls Trom Within, Technioues for the

Treabment of the Assecssive Child, punishment Ts a very conplex
issua, and "proiescional cducators, mental hyzienists, and psy-
chiatvists freaquantly will produce as nalve punishment beliets

. . . a5 any nonprofessional person."?l He states that punishment
is a warginal control technique, only effective with the fairly
healthy child, and 1t must nol be of s nature or intensity to be
able to be interpreted by the child as adult hostility or
aggression, :

Research in cognitive dissonsnce theory has shown that the
threat of minor punishment can actually change a child's opinion
anout the desirability of certain behavior, while the threat of
servious punishment does not lessen the desirability of the be-~
havior but, in fact, often enhances it., Under the threat of
scrious punishment, the behavior may be temporarily suppressed,
but it is likely to be cxpressed cgain at any time the threat of
punisbhment recegdes. This is Jless likely when a lesser punishment
is threatened. T

Applying this to school discipline, very short suspensions
or in-school suspensions given without the punitive overtones
which imply a child is "bad" are more likely to be effective long-
range deterrents than are longer suspensions; they will be less
damaging to a child's gelf-esteem and will not interrupt school-
ing to as significant a degree. However, if additional punishments
are added to the suspension, such as academic reprisals or removal
from extracurricular activities, the results can often be disastrous
for any future attempt to help a child back toward a more positive

response, Resentment and-hopelessness can grow too great for
tthe child to care again. '
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To the extent that schools fecel they must use norative re-
inforcers, then, it is rccommended that these be minimal and be
used merely as a way of underlining a rule, for the purpose of
deterrence or contaimment only. These minimal punishwents should
be pgiven without shaming or blaming, with understanding and recpect
beingg shown for the ressons for the child's behavior. Actions
taken should be carefully cxamined to make sure they are of such a
naturc and limited frequency as not to hurt the child physically,
emotionally, or acadanlcally lo any appreciable degree.

-

.

There is considerable oxperience in the treatment of appres-
sive children vhich indicates that cerious or frequent punislmacnts
can cruse a level of frustretion which intevferces with the childts
capacity Tor chunged behavior.23 This could be explazined by the
rescerch cn hoth animel. and people which vevealds that a high
frustration level can cevne abnocreally Fixaled behiavior which ig
extremely difficult to change as long as the frustration leovel
stayy high. I'his renecarch shows Lhat though the animals and
people gtudied copeored to be aware that thave was a more desiyr-
able wresponse, lhelr behavior patiecn cowld not ve changed until
the frustration Jevel wes redvced., This study shows Lhat children
vno have hed ¢ great desl of fruslration in their deily lives (as
the puore zad Dleck usuzlly do) are less able to be motivated to
changse thelr boehovior iecouse of Lhe congsequoences of thelr acts.
In cthicr words, they wera more Likely o continue their curront
vndosiranle hehavior then lass frustvated children even vhen Lhey
recorniuvcd thoet there would Le nogative reoults, such as
punicloents,  This stedy shows that juel venting thoe frustration
(blowing off wteom) ig oftem able to change the behavior, thoush
seactivysy gentle, firm guldence wos necessury, too. Punishment
aid not hclpq?o change fixated behovior becoause it added to the
frusbrotion, 2

—~

t ie ensontial, therefore, that childven who are receiving
frequent punishuents fran the scheol be cevaluated for some change
of Lreatmont which will reduce their frustroation level. This should
probobily otor bt with en dnmediave let-up on ihe ponishvients combined
wvith o opportunity to vent their frustration through frocguent talks
with « puidance counselor, school poycholosist, or understoending
teachor (possidly a chiange of teachaer is indicated), or ilirough
individanl or group counscling or Ctherapy séssions at the school

or outoide with a mentsl health center or private therapizt., Also
cxbronely iuportmmt is some form of counseling with parenvs, since
it dis considerably more dAifficult for children to make propress

if there is no let-up in the frustrations arising from the hore,

The work with parents could be informal discussions or more formal
therapy, elther at the school or outside, and it could be individ-
ual or group work. Fanily therapy is often particularly effective,
and some schools are experimenting with offering this at the school.
Parcent discussion groups or parent training courses con help
greally. One of the most effective approaches is the Parent
Effectiveness Training course based on Dr. Gordon's bodk. When

*
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.parents cannot attend, the school might lend this book to appro-
priate parents. Additionally, the child may neced a differcont
academic placement or some form of tutoring; possibly an alter-
native classroom or tharapeutic classroom or resource room help,
or a work-study program, vocational school, audio-visual program,
evening school, or, if the problem is serious cnough, even home
tutoring or placement in a special school.

In Human Relations Comnission, staff's expericnce, it has becn
found there is often an unconscious assumption made that.<he poor
are "bad" whild the rich "need help." This experience is corrobo-
rated by rescarch by the Oklahoma Iicalth Secrvices Center which
described a hyvpothetical disruptive studenlt to two groups of guid-
ance counsclors. They were both given exactly the same descrip-
tion, oxcept one group was told the child's parents were rich, and
the other group was told the child's parents werce on welfare. The
group of guidance counsviors wWwhopraseribed -for the rich student

suggestaed sone form of help or therapeubic intervention, But the
group which prescriboed for the welfare student suggested some form
of punischment with no change of classryoom. Most noteworthy was

the group's acceptance of a bleak outlook for the welfare child;
Lhey approached the problen with a sense of futility and accepted
the inevitability of the child's cventual dropping out.?3 If
minorilty children are to be helped, it is cessential that this class
Phioas e eliminated and it be rceeogniized that all childreon with
problens naed voderstanding rather than punishment if their
problems are to be soulved. ' ’

Of couvse, this sense of Tutility will be much nors common
in the pghetto, inner-city scheol where the numher and severity of
the problems arve so much greater,

T In these classroums, teachers
of'ten Teel that the use of punisbment iu a necessory expedient
cven L0 Lhey do not wish to wse such on approsch. This is a very
wderstandsble response to the pressures of such classrooms, but

thoeagin 1t oy get the beacher through the doy, it traglcally fails

to meet the nz2eds of the ghetto child.

. Obviously, much wore help is required for ghebto teachers if
Loey are to successfully Diaplement a nonpunitive approach in their

ctavorooas.  They will need nore classroom aides, tutoring help,
Poandlor classes, move community involveuent, end more counseling
owield as practical help Tor parents. More resource room help,
norce thersapeublcnlly orionted classrooms, end albernative class-—
voens will be needed. Mogt of all, ghetto teachers need deeper
tre}n;ng Lo be able to maintain a sensitive, therapeutic, non-
punitive teaching slyle in the foce of seriously disruptive and
provocative hehavior. Very disturbed ghetto children have been
seached when the schools invesled the money and the caring nec-
cisary to do the job., Doubtless, for this to be done successfully,
iv will cost much more money than is presently being spent in
schools; but whether it wants to or not, society is now paying an
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even bigger price in the form of crime, dc truction, poverty, and
wasted lives.

Getting Therapeutic Help to the Mos b Needy

IMuman Relations Commission staflf has found thot one of the
most serious stumbling blocks to tuking a the *a_peutio approach
to problem children is the ineffaclivencss of precaenl methods of
providing wmental health sovvices for the most neeuy stuients whose
poarents often lack the funds, motivalion, or scephictication to
ceck outside halp., Very often schools have made some altempt to
get such help for the coentinuously disruptive child, but either .
the paronts did not covpevate cr Lhoe therapy was ineflfecbive.
There are no escy ono-eed to thie problou, but schools need to
put r‘,o?v determinsticn, morey, ond crealivity into finding ways

of providing clicetive .,e‘r."\-’.'-..m.*s'. 117 they are 1o reach the chlmm:n,,_m‘_\___\‘

vho oot dosporately need o be helped———

Schools oftom st ’L Trom the gseunption thed such parents

ot wvonul ‘rho reesn vanniian ef ‘»:Jy“ho dren u]a' ior thoumselves
roelrildeen, Bo uh»g,' clbhare ao not neke the cugsestion "t,o
woal s11, o PU thay do omalro Lty they do noi, abtte:pt to
the peeentel mqeastions, Lo censiiive to the reasons Tor
reaiatone s, or rpoalt elroctively of thoe velue of Tresiarnent.
Doeavne of Uie copeon veecoenioas abiilude’ thal the neovr are "bad,”
cveoy thn rose vaendetion for Yedp e olton covched o punitive and

condoreonling torme, o neconsary Lo cton the childts bad bebhavior

end rohe bim Mshuge vplF o Perents are wede to el shoe For not

hoving bean mlceerssul pooenks, T, however, the suezestion 1s
pecoaentesd A ooornthod o oo i e ciilldeen be happicr and use nore of
thedr L1 tien, or of worrortingg end holuing the narents Lo be

rore eloenive ond onncieltes dnodhede ARTMeuls rolo an Parents,

sn, plove, end Teilure may be

! : B unues! Cticatod do thelr ire-
Lol Soar ot Doln cous aored Tevegy s LT thew Lol poyel ():,"".‘}I)y,
cothey pend rousstrn.en ‘L._v:'-'i. el thevs Py ls regulavly used to

Lolr roaw De oole with cvoerydey pr m)]vc:.‘.:. The tyne of helo gilven
by tive Paw i, 1'::'-‘»."6,"1,.1\.".\".‘,:1 oy inuing progusm where the conphasis is

.. . PRI A ceion ! e . RN e e A [P, |
ey MEvsiniog and educetion Tov gu 1c\m.s‘, Ju{ ")e:\t.. et and thorepy
.r\

can he oo uscful vy of Bepo ulu,; perental Teeve,

Boommae ment thorapints ere Whitc, Rlacks often feer noy-
cnobherany ecase Lhey goL it an one rnore form of monipulation
v Vhiter., Yeors of hav.iliating contact witlh Whites hu(g? Lunght
thor B o3 poroon nhot Lo shoe [cc.l.mg,:. with Whitee.<
.

Conrﬂﬁufﬁré the prevelonee ol racism in our soclety, fear by Blacks
in th' eben is not morensonable. Obviouuly, therapists are not
Limgune to the efflects of cocicety, and even Blach thor :piots maszt
strnfwlﬂ soeadinst the tendeney to acc0u1 a "White" view of he2lth,
1.2, Dlacins undue respons ib]llty on the individual or the family
and oo 1ittle on the problums erising from discriminztion and
projudice. 7  Unfortunately, amencles often view the poor, Black

-
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patient as suspicious and hostile, while being insensitive to
the causes of this, Cothus arousing more feelings of impotence,
frustration, and ungcr.ag It is difficult for Lhose rcmoved from
poverty conditions or the ghetto to understond its style of life
and to ﬁ id imposing a judementnl "Duritan-ethic tinged morality"
upon it Stondard therany feor RBlecks by Whites can “he effeoctive,
howevcr i the therapist looks inwsrd to remove any latent regerve
of raciqm if the therapist rcuOtﬂlrrs that the paticnt's confi-
denee hal to be painstakingly earnad, and if {he treatmcnt'gﬁu re-~
flect the patient'!s priorvities rather thoen the therapist's. '
Wihen a Black therenist is not avuileble, it can be very helpful if
lhr school has a guldance counsclor, ccommunity werker, ov hwaon

L relatiocns counselor who is Elack who cun act as a llal on with the
comnunri ty mental. bealth center. Such a person nay help to inspire
the Black f@ggggg confidonee—fn—tireprovess—odmmy be alle to

— ot TprIsent thoe Black point »f view, should this not be under-

stood by the While therapist.

Pxnaoricnce wiith poor minority students hea zghovn that utili.-
zation of mental heallh sorvices is considerebly preoter when the
scrvicas are p; Y”h ted dn ognoce casily acceseible Torms and in nore
inCormal BEVEE Schools are begivnips to oflcr more on-site,
infovnel forms of couracling for studs ks and their pazents.
Deop-in sesaions with o counselor or cocial worker for beoth stu-
dont vl pavent, informal "rap sesszona“ with students, end varent
dincunsion grounn or troeining coursos offerced ot the solicol arve

all extrenely hoelpful, It jv invortint Lo involve f@i:o*s as well
as mobhers in pavent discussion gironins, oespecinlly Blaek Fathers,

whone roln hao woon §o unv7uuulv d(psertod Ly vacion. 39 Genool
services aro usually most holp? WLowhen of Tered under soma name
vhieh do:s nob suegant p%vchmih“rwpy rnd when teachers sad admin-

| inteators ave dinvolved in the pnrocess of providirg o more thera-
peutic cnvironaent in the school Tor the problem child.

Despite the besh offorts of this Kind, the cnild and pavent
most neadins helv may not be willing to narticipste in any form of
counsoeling, or if they do nﬂvhloLraL~ Lho help nay not he very
._fpnumve. Many ccheols, ih’LV'OT", re devoloning sone form of
vemedial alternalive clngsroom or resource roui unn01b “rowebly
thn wmost el’fective orf cuch efforts 1s song torn oi Lnnfﬂpfut
clagsvroon as described by Holmes, Julues, and Ficld,3 They !ouud
that with the most disruptive childroen there was an interaciticn
belwesn severe lesrning problems, centering psciicularly on

cading difficuliies, and scvere behavior problems, Their efforts
to deal with junior high students through traditional thervapy
cthods, even flcxible on-site therapy, just were not renching the

uQ}l,

‘ tyne of children vho most needed help, nor werc compensatory ecducation

efforts reaching them cither. They felt the problem arose because
the complete interdependence between learning wnd emotional

’ dynamics had not been fully recognized; only when the two problems

| were treated together in a truly therapeutic classroom could either
’ problem be solved., Since their classes were held at the regular
|
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high school and werve essentially education, not therapy, children

participated who would never have dreomed of p&?tlulﬁdblhg in

regular therapy, even the informal therapy they had offered in the
school under the name of "The Soundins Board,

Graduate students in psychology and social workers were pre-
sent dn the actunl clas .,xoo;n helving the teachiors with lessons
snd interveping with assis ,auue as behavior problems arose, They
served on advocates for the students to soften the punitive ¢ffects
off the larger school cnvirongeont. Phe results were excellont, e.g.,
marked dnprovenent in basic reading and math skills for thz s Ludoﬁts
and mavked laprovewmeat in the studoots! belinvior owing to thuﬁ&
dmproved solf dmuges wnd wore trasting relationships with adults,
The suthory conclude that the presont wethod of separate Dwmctions
for teachers and mental heallh lurk\r“ results in pretend tenching
and preuend therapy vov thﬁ child with severe problems.  Only when
wental healbh worker: oo 1u11J (o 1utn the cluscrooy, they believe,
will this stop and Lea Topl ced with traly elfective teaching and
therapy.

Different Treetront for Blacks ond Whitos?

[ e b tend s - “ o h -

L common concLrn i frecuently expressed to Cenuilgslicn repre-
scnuntivens that schonls de nol war kLo treat 2lock clitldren Airl--
fﬁ)&“(l" e 1h3(~ children.  The cornon acounphbion is wede that
such tivrecent trealnoat i 1;‘ ving snggested when more urde estonding
of Blick problems is urged, G the conbrory, vt is belr: sunsdo t»
et dn o dilterent tyoe of Lres@aont whiclh LMC‘HU Lcwm’lt w1

children, White or @wloch, wilth probloas or wi

the bt provloos,  lizny
ole ae} adventesesl obdonte hos O CC am ~ T ' TR
et e QONVIILT 0L S0 en s oy ( 2ented thet the i eelNe At
wophere JJW'L“Dil‘I%LthHAILG 11ﬁzﬂwtkif 5oto Them, Fﬂﬂﬁl thow iy thay

hove never boeen directliy puandcbod, vatainly Lhite childyon with
Cprobions necd understonding ireainent, too,  In Sact, it has been
Tfovad that the lower socieccunoric clars Yidite ehild with scadenic
and emotlonal problomy 1s
L.'.,‘

5 a very froguent inastigator of recial
conflicts, Qbviously, thes

h hese civildren need « method of hendling
whieh dest with thole rend pzobl«r" 11t they ave Lo be relicved of
the trustrabion end hostUllity winieh coane them fo g art such
centlicls.  The toachuins cwills Toster a «hild's gsell-eslceen
by aclive listeuing and goo cowmauniicatlion ill benefit

t
d!
= 13
every child.

At the sgeme tine, 1t is trucd that the Humen Relations
Commiegenion stalff ic asking for diflcrent itreatment for Zlazcek chile-
dren, because they ere asking that 2ll children be treated according
to their individuil neceds as tsuch o5 possible. ALL children need
individual attention which considers their particular problems.

Bluck ch*llron will tend to havo somewhat diflerent problems from
¥hites. Sensitivity lo the opeeial problems of Black children will
not only huelp the Black Chlld, it will help the teucher get on
with thy teaching of all children., Society has gained when a hurt
Rlack child who was hostile, rebellious, or apathetic is turned

\
\

Y
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into a happy, constructive citizen by the ripght kLnd of
pcroonallaﬂd attention. This is not pamperan' Black children;
it is respecting them, and 1t is just good common sense which will
benefit all.

Educators must become awar
of Blzck children ond their par
their life-styles, concerns, problems, and

@ of the perceptiocns and feelings
[2]

TS, Phcy must become aware of
"even their drgoms,”

if they are to effeclively" educate Blagk children, Staten Webster
says in his worl.,, The VdWﬂvtwnn of Black Anericans 3% This excel-

en ock gFives o orie atory of nlscks in Junerica, shoving how
lent b i T histary i s in R ing -hov

this history results in the dirficulties and poor performance of
Black chiliren in schools. This book indicates those expressions
which Whites so often use wiloh ofowm Blacks, It is a must for
educators who take their job seriously to read this book or some
gsimilar book wvhich gives insighls into the special difficulties
Black children have in school., Additionally, il is of key inpor-

ance that scheols heave in-scervice training for their steaff led by
a Black 0sycnolorlst, soclolegist, or cammunity leader who can make
theow aware of Black perceptions and sensitivities.

Meetings with Black parents and Black students are essential
for administrators 23 o means Cnlpg in tcuch with the specific
concerns of the dlacks in their school comunily. Vhen these
meetings result in consbtructive actions being token, this will

help to relieve that sense of powerlessness which interferes with
Black student achievement. hen Black ctudents feel they can

excert some measure of influg ence and control over their lives, theilr
achiovcmen level improves.39 Als 0, frank, opcn discussicns of
racial igsucs with Black students and groups ol Black and YWhite
students will contribute signiticantly to the emolional health of
.these students. Dr. Harrison-20s3 points out that there is a 4
corunon tendency for parents end teachers to ignore and deny racial
problems, but this is not bencLLclal psychologically for Black
children or for While children., In her clin*cal experiencg, she
has found that honest recognition and discussion of racial issues
with Black children is cosent_ul for Lhulr emotional well- b0|ng 36

As mentioned carlier, schouol suspensions uguvally boave a dis-
parate effect on Black students. It 1s rcecommended thal school
sucpension records be cxamined periodically to monitor the effect
of the susponsion ‘olicy on Black students. Allecrnative methods
of handlmx; those oi'fenses which result in the most frequent Black
suspensions cen be developed., In the experience of the Iuman
Relations Commission, the causes of suspensions which have the
groeatest disparate elfect on Black students are swearing and/or
disrcspect, and fighting. Latencss, class cutting, and truancy
are also excessively high for Black students in some schools, al-
though Whites have these problems quite frequently, too.
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Disrespect and Swearing

There appear to be come cultural differences, due partly to
socioeconomic class, as to the frequency and acceptablllty of
swearing, so a punitive, righteous response to swearing constitutes
a form of discrimination. This does not imply that a teacher can-
not try to teach the inappropriateness of this behavior for the
classroom, but a shocked overreaction or sus pension does not take
the child's background into consideration, nor is it likely to re-
sult in positive, permanent change. A shocked response may, in
fact, ”lend status to a forbidden act" and may provide the child
with a "weapon against the grown-up world," Sidney Tribovitz says
in his Handbook feor Teaching in Ghetto Schools. He suggests that
an attempt to listen to the child's angry feelings and to help
resolve them, however,_ might result in a significant improvement
over a period of time.?

This same would ba true of other expressions of “"disrespect."
In the Commission's experience, the “disrespect" is usuvally mutnal
between teacher and child. Some teachers refes children to the
office frequently for this reason, and others do not refer any, so
it is rcasonable in assume that the teacher's manncr of handling
the stOdents may bz port of the problem. Usually Black children
and parents, and not infroeguently school administrators, also
recognize the teachers who make mary such referrals as being harsh
and unfiiendly in theiyr maEnner with students. If these teachers
are White, thougl they may be harsh yith White students too. there
is always the poscibllity in the Blsack child's mind that this
harshness is an cypnr)uaon of prejudice, so the Black student is
more likely to make a profane or otherwise disrespectful response

to such & teachecr. It is recommondod, therefore, that thn teacher

be counseled on this issue and the student be encouraged to talk
out feelings about the teacher. 1f there is a continued problem
between a teacher and child, they should be brought togother in

the presecnce of an administrator or guidance counoalor to work out
their difficulties and arrive at some mutual feeling of respect.

It is recommended, of courgse, that this be done with both White and
Black students who arc referred for this problem.

Attendance Problems

Attendance problems, lateness, cuttinq, and truancy, are a
frequent cause of suspension for an increasingly large number of
students *ec;ntly, both White students and Black. Some of this is
an expression of the mood of the times, the general rebellion
against rigid rules and authority and the feeling among students
that they should not be forced to attend classes. Some alternative
schools have (xperimented rather successfully with a degree of
flexibility in this arca. But for many schools and many students
and/or parents, any degree of "flexibility about attendance is not
considered an acceptable solution. .
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If attendunce is a serious problem for a student, however,
it is importan' to reccognize that the student is not haeppy in
school or in - particular class and does not enjoy beiny there.

The reasons r:r this must be dealt with if the student 1: to make
good use of tin time which is spent in class. Black students,
Puerto Rican students, and other minorities such as lower economic
class wWhite ethnic groups, are frequently quite uncomfortable in
school for reasons that they often sknse but can not clearly express,
especially to unsympathetic teachers. The difrference in cultural
backgrounds and values, the lack of understanding and apprgciation
from middle~class teachaers, the frequent lack of a sense of success
in schoolwork, and small slighits as well as more cbvious direct
expressions of prejudice from other students and some teachers —-
all these contribute to thesc students' feeling that the school is
not the place [or them and that they are not really welccme there.
IE school staff members show punitive attitudes about lack of
attendance, this will only further contribute to these students
feeling that they are not really liked, and a suspension may confirm
their feeling that they are not wanted at the school. Suspensions
are nokt cffective detecrrents in such cases because the students

may actually find relier in being out of a school where they feel
unwanted. Such suspensions are more of a reward than a punishment.
Cbhviously, when this happens, neither the school nor the child ,
has deall with the real problem. :

Such a child needs help, not criticism or punishment: help in
expressing negative feelings, help in the form of more appreciation,
recognition, and success in school, possibly help in the form of a
different academic placement. The teacher involved should try to
Lecome more sensitive to the child's needs, but a different teacher
may bae neaded, on cowe other academic arrangement may be indicated.
Couniselors should hold Jdiscussions with the child aad parents.

It is often sa.d that the child is suspended as a mzthod of getting
the parents Lo come to school for a conference, but this can often
be done withouf the suspeasion, 1f the school staff is empliacic
anovigh that thoy want ge.dizcouss Lhoe problem with btuoe padents in
order Lo heaip che child. This approach without the use of

suspension saty the toue for a problem-~solving ratiner than a

punicive orientation £.r the parent's involvamnent with the difriculty.
I all Jiscucsions the school staffi necds to convey caring concern

about the child's sens. of belonging and sense of self-worth and
accomplishment. '

Fighting

Fighting, anofhcrffrequent cause of Black suspensions, is oft
in response to verbal/or physxcal attack by a prejudiced white
student. Schoouls tend not to give as much consideration to the pro-
vocative behavior of White students as they do to the physical
response of Black students. . Viewing this with some historical and
emotional perspecctive, however, one can realize that the provocative
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remark may be more destructive, hostile, and attacking than the
physical response which the Black student usually feels is neces~
sary for sclf-respect and racial pride. Obviously, this is a
complex issue, because, of course, phy51cal fighting is potentially
dangerous. Factors such as how serious the provocative remarks
were, how scrious the physical response was, whether weapons were
used, whether anyone was scriously hurt, the age of the child, and
the history of this typc of problem for the students 1nvolved,

need to be cdonsidered. Given the complexity of this issue, there
will usually be considerable dlsugrecment on how it should be
handled. whenever the problems are serious enough for consideration
of long suspensicns or expulsion, cach child should have an oppor-
tunily to be reprecented by counsel, and the decision should not be
made by the principal only but should involve a hearing with the
superintendent and the school board, or the courts.

Lonyg suspensions or expulsions should be used only when there
is a strong belief that the child's behavior is a serious threat to
the safety of others in the school. Such removal should clearly be
for the proteclion of the school rather than to get revenge on the
child. Therefore, it should be accompanied by some program to help
the student work through problems and become a useful citizen,
otherwise, the school miy protect itself at the expense of the child
and society at large. Tt is recoimnended that a sincere effort he
made: to get some form of extensive counscling or psychotherapy for
the students and their parents cither in school or outside whenever
students arc involved in serious outbreaks of violence. Whencver
students are removed from school for extended periods or
permanently, they should be helped by home tutoring, by arranging
for a different academic placement, or by job counseling.

Unless the fighting reaches serious or riot proportions,
suspensions, if used at ©ll, should be quite short and cquul for
name~callers and quh101° For all racial {ighting it is essential
that cfiorts be made to work through the feelings suvroundlng the
fight to prevent a further outbreak of the fighting in school or out
of school and Lo prevent similar fights from arising in the future
among other students, such as friends of the fighters.

The most effective method of preventing future problems that
schools have used is to work individually or with sceparate groups
of the White fighters and Black fighters, giving them a chance to
vent their hostile fcelings. After some preliminary work, the
white and Black students are brought together for a discussion of
the problems between them. When this is most cffcctive, the stu-
dents are allowed, in fact encouraged, to be honest about their
anger, hurt, and fears. They are helped to recognize their mutual
needs for safety and respect. They are not "reprimanded," but
rather helped to see the effects of their words and actions on the
feelings of the other side, and to realize how they endanger their
own safety by their words ard actions. At the lecast, these
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discussions have resulted in both sides backing off and avoiding
future conflicts for the sake of their own safety. At their most
successful, these talks have reduced tension by the draining
effect of expression, have increased awareness of the others!
feelings, and have noticeably reduced hostility between the two
groups. In the actual words of one White boy involved in such a
discussion, "I never stopped to think before that Black people
have feelings, tooi" .

Parents of the fighters have been successfully brought to-
gether for similar discussions too; this is highly recommended.
Black and White parents not directly involved have also met' for
similar discussions with each other or with school administrators.
On-going discussions between Black and White students have been used
successfully in several schools, These groups meet to discuss
frelings and to be aware of the rumblings of future problems.

After the first meetings, they meet without the school staff member. .

Any student they hear making racial comments is brought into the
group for an honest discussion to attempt to head off future
problems. Such student groups have been quite successful in pre-
venting racial fighting and tensions.

For all these discussions, to be most effective, the school
staff member involved should be a person with psychological skills
and conflict resolution skills. Some school administrators do not
have particular skills in this area, so they should either sub-
gtitute someone else or supplement with someone else who does have
such skills. Schools have used a guidance ccunselor, school
peychologist, scheol socisl worker, mental health center worker,
human relations coordinator or whoever was felb most likely to be
effcctive. These people siould not be plcked hy their titles only,
but by their natural =20ility as well as thelr training beceause
training, unfortunately, does not ensure ability to relate to all
groups of people and help them understand each other,
Representatives from the Pennsylvenia Human Relations Commission
have often helped with such discussions.

Parent groups as well as student groups have continued on after
the first meetings withcut thie school staff member when this seemed
appropriate.

Elack students are also quite frequently suspended by schools
for fighting with each other, Human Relations staff members have
found. This too can be traced to the effects of discrimination in
our soclety, because the sense of frustration and rage caused by
historical and present discrimination against Blacks can lead Black
students to fight among themcelves as ¢ safer way of relieving
thelr rage than by expressing it toward the Whites against whom
they ultimately feel it. Tor this reason, it is important that the
method of handling such fighting by school administrators not add
to their rage but allow for scme safe expression of angry feelings.
It 1s recommended, therefore, that fights between Black students
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also be trecated with discussion between Lhe fighters with minimal
use of suspensions. This is also recommended as the method for
handling fights betwren White students.

Unconscious Discrimination: The Effects of Expectaticns

Fair handllng of Black children which is completely free of
all unconscious discrimination does not come naturally or ecasily
in our society. To ensure that Black children will not be dis-
criminated against in ways which affcct their behavior and their
academic achievement, it is essential that school staffs put some
time and effort into in-service training devoted to takiny a care-
ful and thoughtful look at themselves for signs of unconscious
discrimination. Recognition of such discrimination does not have
to imply admission of any hostile intent of Whites against Blacks,
because the effects of racism are so pervasive, subtle, and uncon-
scious that even Blacks are found to be prejudiced against Blacks.
There is rescarch indicating that Black teachers also discriminate
against Black children by showing them less favorable attention and
more rescentment than toward White children, especially if they are
in the lower sociocconomic class.38 as mentioned earlier, a larger
proportion of Blacks are in this class.

‘eachers' expectations of students can make a great difference
in how they will act and dcvelop; this can affcct the students'
clagssroon bchavior as well as their academic success. Such expecta-
tions arec often based on past accomplishments or actions. This is
unfortunate, however, brcause many children have thz potential to
be much more than they have yot become. This is especially true if
the children's circumsitances have provided little opportunity for
their development. What their teachers believe they might accomplish,
how much theix Leachers Lry to discover and develo)p the children's
potential, can make a tremendous difference in what children can
achieve.39 In Reissman's The Culturally De DYIV@d Child it is pointed
out that although the prorortion of high 1.Q.'s may be lower in under-
privileged homes, the actual number of high I.Q.'s from such homes
far exceeds Lhose fror hlgher —class homes. This does not even take
into account the fact ™ the I.Q. test is gonerally recognized as
discriminating againsc d.sadvantaged children and not accurately
reflecting their potential ability. 40 Couple this with the fact
that lower-class children who do better than expeccted are likely to
be resented rather than encouraged by their teacher, and the result
is a great wasted resource, especially for Black children.4l

Children's potential is often judged by their I.Q., even though
it is becoming recognized that the I.Q., as well as being culturally
biased, does not measurc many types of important abilities. I.Q. is
often an important faclor in achicvement section placement, and both
the teachers' expectations of the children and the children's ex-
pectations of themselves are affected by such placement. Black chil-
dren are at a particular disadvantage when potential is judged by
I.Q. tests, because in the opinions of most responsible researchers

-
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I.0. scores are not a true reflection of Black ability.42 The
reasons for this are numerous. The test is felt to reflect cul-
tural bias because it was developed by and validated on whites.
Several studies show that Blacks tested by Black testers score

5-6 points higher on the average than Blacks tested by Whites, the
difference being attributed to tlie effects of stress. Stress has
been found to affect achievemeant by improving performance of simple
tasks and by interfering with wcrformance of complex .tasks. Black
achievement on such tests doew agpear to reflect such a pattern
which could result from stxess.

Many effects of discrimination can lower scores in the I.Q.
test. These include not only poverty and cultural deprivation,
malnutrition (which can cause brain damage), different cultural’
attitudes toward test taking, the effects of teacher expectations
on learning, and the student's self-expcctations. but also, most
important for Blacks in our society, the reduced intellectual
achievement which rescarch has indicated results from inhibition
of aggressive fcellngb.44

Klee at the University of California at Berkeley reasoned that
sirne the I.Q. was greatly affected by past learning, what was needed
was a test of efficiency in learning entirely new materials. He
developed a paired-associates test to measure 1earn1nq eff1c1ency for
new materials and found né significant differences in ability in

four ethnic groups: Blacks, Whites, Spanish-Americans, and Chinese-
Americans .45

llowever, even correcting teacher expectations based on lower
Rlack I.Q.'s 1s not sufficient to prevent discrimination. Some
very discouraging resenrch indicates that teachers gave even less
favorable attention to Blacks they were told had high I.Q.'s than’
to Blacks they were told had low I.Q.'st Both groups of Blacks
received less favorable attention than Whites. The high-I.0.
White received the most favorahle attention. This was true even
for teachers who were not consciously prejudiced; it was particu-
larly true for the highly dcgmatic, authoritarian teachers.46 ror
thesge recasons, it 1s not safe to assume that a teacher does not
discriminate even if the conscious intent is not to do so. It is
essential for all teachers to examine their actions and -expectations
carefully for signs of unconscious prejudice and to be open always
to the possibility that a student may have significant undeveloped

potential which can blossom if they are shown enough favorable
attention.

The Authoritarian Personality and Prejudice

One of the knottiest problems that'a school has it the very
authoritarian teacher or administrator. Such a person has rigid
ideas of right and wrong and believes in the necessity of strong
punishment and unquestioning obedience. He or she is very resistant
to change and, as the above cited research indicates, is often
prejudiced. Such a person is not infrequently drawn to the school
situation because of an unrecognlzed need for power to counteract
decp insccurity and unconscious feelings of weakness-.

.
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The classic study of the authoritarian personality has shown
that people with authoritarian personality structures are frequently
more prejudiced than less authoritarian personalities, sometimes
consciously, though sometimes quite unconseciously.47 Such a person
has a “"self-negating, over-submissivencss" which originally came
from fear of parental authority figures. fThis type of personality
transfers these fears to other authorities upon maturing. When
such people get in positions of authority, they demand the same type
of sclf-negating submissiveness, unguestioning ohadience, und
"respect" from those beneath them that they were forced to give to
their parents and other authoritics as children and which thoy still
show toward those who have authority over them as adults.

Psychoanalytic study of such personality types has shown that
they have a great deal of angexr toward their parents and other
authorities which they had to deny and repress to a deeply uncon-
scious level out of an orvriginal fear of punishment and loss of

"parental love. This anger docs not-go away when it is thus

repressed, unfortunately, but instead it turns into a very damaging
kind of hostility which gets cxpressed in indircct ways and is
available for displacemoent onto other pcoprle, by the mechanism
commonly known as scapsgoating. It ids cxpressed toward those who
arce different from the individual, frequently outgroups toward whom
the person feels it is safer to express Lhe anger than toward
authorities or those who are closc to the individual. ‘This explains
why the authoritarinn porsonality exzhibkits so much prejudice.

Such personalities find that socicly often will sanction the
expression of their anger and aggression when this takes the form of
punishment of "wrong-docrs.® This is why they believe punishment
is something which is "doserved," a desirable revenge for misdeeds,
as was mentionod carlicr. Such personalities nost often punish for
those things for which they were once punished; they are often, in
fact, punishing their own repressed desires.48

The Human Relations Commission staff has found in its research
on discipline records that this type of person maokes many referrals
of both Ilack and White children to the office for "disrespect,"
but refers a higher peircentage of Black c¢hildren than Whites for
this reason and for all other reusons, too. They demand punishment
for this "disrxespeclt? and domand that school administratory back
them up completely as they deal with the child. If their teachers are
White the Black students and their parents usually feel theoy are
prcjudiced, but even Black teachers of this type have been criticized
by Black students for acting as if they are prejudiced against them.
School  authorities often defend such teachers, sauying they are just
"strict and dewanding" and they are this way equally with all
children. ©Iven if this were so, Blacks would usually be punished by
such teachers more frequently because of the reasons cited earlier:
Blacks have more problems due to discrimination which could be
punished, and they will interpret harshness as prejudice and resist
more strongly.
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However, as indlcated, research and Commission experience do
not back up the statements of school administrators. On the
contrary, these tcachers often do discriminate. These teachers
often believe they are free of prejudice, and frequently brag that
they "treat all children the same: white, black, green, and polka-
dotted." They demand, they say, that "all children act like ladies
and gentlemen." They are unaware as they say this that they have
a limited concept of what a lady or gentleman is, ccming out of
their own rigid upbringing, which is surely different from thdt of
a child of another cultural background. They are really indicating
that they believe in punishing a, child for having a different back-
ground when they say this. Even if they did treat all children
alilke, 1t is questionable if this would really be good teaching,
since children are individuals who need to have their individual
needs respected, including those needs which result from their
race.

Even if they admit their concern about them, school administra-
tors often feel it is close to impossible to change such teachers,
g0 they often do not even want to try. The feeling that these
teachers are difficult to change is not unreeslistic, because such
pcople do have strong defcnses against change. They tend to oppose
voychiatry or "sensitivity" training because they are unconsciously
artraid of exposing the part of themselves they have been taught to
feel is "bad," which they have had to repress.

It has been the Commission stafrl's experience, however, that
these auvhoritarian teachers can nearly always be reacned to some
extent, 1if the school makes the effort and does it in the right way.
Such teachers will usually sLlop the more obvious and blatant forms
of prejudice they exhibit and stop the more cxtreme forms of punish-
ment they use, mercly as a result of having an authority call these
things o thelr atlention whenever nceded and making them aware of
a differcnt wvay of wiewlng the proolem. This mest often results in
the teachers attenpling to change even if they emoticnally resist
guch change, because thelr way of relating to authority will make
them try to please and "obey." Even the small changes made this
way are vorthviile and helplful, Black students and parents have
said, ‘

If deeper change is to be made, it is important that the per-
sonality siructure of such individuals be censidered. The researﬁg
indicates that their authoritarianism will increase under stress,
It is important, thercfore, to be nonpunitive, supportive, under-
standing and respectful of thelr feelings when talking to them about
the problem, so that the talk does not threaten them and cause
stress. The same principles of interaction described in Dr. Gordon's
Teacher Effectiveness Trainineg book can be applied in the administra-
tor's interaction with the teachers, In fact, the Effectiveness
Training Program has a specilally designed course for school
administrators which embodies these principles and shows how they
can be applied in such circumstances,




-2l

The Tcacher Effectivencss Training Program or some other such
progran which in prescnted as education and training, not as
therapy or trcatmcnt, may by-pass their fears of therapy. Shorter
in-service training in these principles is also a way of making
some small inroads in such teachers' views without having to ex-
pose them personally. Schoolwide in-gervice training in Dr.
William Glasser's Schools Withont Failurce program, a DCWPUDLtJ
discussion approach, promuced sizniiicant teacher change and
acceplence of its philosophy even thoush many teachers didsnot
agree with its prineciples originally, according to a study done in
New CasLWu, Penrisylvania, uhPP({LCd by the U.S. Department of
Heelth, Fducation and Welfave,Y School. pe ychologists, guidance
counselor.fj or talenved resource rooﬂ Lcaoncrs can work with
authoritaerian teacherson an individucl basis to 'Ilow them how to
help some child or children with DTObleu. THUu these teachoers may -
indirectly gain insight into their approach to children and dovelop
new ways of reldtmno.

The thirty-hove Teacher Effectivencss Training course is more
efihc ive then most programs in bringing abont deep change in the
avthoriterian teacher, becauze the courze fully cxanines the
negacive results ol phnitjve, pover wmethods o hendling studonts
w3 well as expleining bow to avoid the pitfalls of deStlHLLLVC yar«
ﬁ'D&LV“HQSS. Clear, eanily followed metheods {or the denoccral
manzrenient ol the clacsrpom ere presented, methods which havn bo
tried and proven to ne effective in developlng respousible bu*"V¢or
in 'pYev*r)U' 1y disruptive children.5l Even il the courze itself is

not given, Nr. Govdon's Looks, P.1W.T, ., B_yppwhjffecuivrn el
Treinin g L. Mendchen DOV ETeRE TE D it T Be sug-
Lesicd @l Yo i,"".‘—..'l.'_"."ﬁ".:['-l‘" ST T NCE O e ST T Wey  could Le
cnpoclaily strecscd as 0su<nL191 reading for the teacher who is

known to huve a prodlem of relating te children in a dopwatic and
puniiLive onner,

When talking with such to chicrs it Is often helpful to pOJnu
out ihe digtineticn helween "comending” a deserved respect by
"authoritativeness” or expertise, as oypmmﬁitn "douanding" reospect
in a dorre i pnw'itVﬁ "rutheritesizan® mamer,52 Childron ucually

rezpect the nntural avlhordty of the adult unloess negotive cxperi-
cnees wich adulty whe did not respecl them bave tauzht lhem to do
otherwiese. The teachor will be recognized by most students Lecavse
ol Ivie porition, grecter knowledge, wnd cxperience as shle to speak
and act LUI.O“lLaLLVUTV in wmany arcas, It is Luaportont, however,
that the tcacher not misusc this potential power. o euthority

has all the enswvers or is always right. What is generally accepted
as right or the ”truL‘“ is always changing; thercfore, a degree of
flexibility, humilily, and openness to new ideas, new mothods, and
change is always app ropriate Much can be learned from the young
who approach problcm with a.fresh view., ‘The model for the tecacher
to keep in mind is that of the "demoeratic leader" - who, though |
maxing some decisions alone in the process of exerting leadership,
will always welcome, value, and consider scriously the rights,
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opinions, and feelings of those whom he or she leads. Truc democracy is
not characterized by an occasional exevcise of the right to vote;

it essentially requires an attitude of equality and profound

respect for others expressed in all interactions and motivating

all decisions which affect others.

The problem of the authoritarian teacher and the analysis of
the democratic use of authority have been explored in some depth
because these are key icsues in the solutlon of the preblem ofs
prejudice., Authoritarian teachicrs are not only often prejudiced them-
sclves; they can conbtribute to prejudice in their students. They
can cause lheir students to repress their anger the same way they
did, and thus to decvelop hostility which becomes available for
displacement on some scapegoat. Although exireme forms of authori-
tarianism are not ccmmon in teachers, most pcople in our society
have some degree of thls problem, since traditionally children
wore handled in a relatively authoritarian manncr in the past.
Thougn modern social science, psychiatry, and the newer appreaches
to education have made inroads on this problem, very few in our
socicly are entirely Trce of it. And, as mentioned earlier, many
with this type of perscnality structure are dravn to ftecaching be-
cause of the potential in teaching for the use of power. Although
the problem will not be solved overnight, respect for such indi-
viduals should motivate zchool administrators to believe in the
pogsibility that this type of teacher will have the capacity for
change. Just as students can achieve more if teachers!' expecta-
iioas for them are high, so can tcachers change and achieve more
if the administrators expect that they can do so and act
accordingly.

Relating to children in a democratic manner i1s probahly the
most important method oi preparing children to participate in a
democracy. As children are lreated and respected, so will they be
able to treat and respect othors, not only as children, but when
they become adults acting in positions of authority themselves,
Let us prepare them to become democratic parents and leaders who

can treat all people with respect and caring, no matter what their
diflerencaes and backgrounds may be.,

Black Rapge - The Inhevitance of Slavery -~ Can If Bring Congtructive
Change?®

If you are White and reading this, take a few minutes to
pilcture yourself as a slave or "second class citizen." Doesn't
it "make your blood boil™? This is exactly what slavery and its
afternath of second-class citizenship have done to Blacks. This
is documented by the fact that the most fregquent Black health
problem is hypertension (high blood pressure), which is a psycho=-
somatic illness which often results from repressed rage. 53 As
slaves, Blacks dared not express their rage for fear of severe
punishment or loss of 1ife. Lynchings continued long after
slavery was abolished. There are many ¥Yhites who still fccl that
some people, owing only to the blackness of their skin, should not
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enjoy the rights of full citizenship and cquality. Their Black
skin has meant to thesc degcendants ©f slavery that they could

. not escape from those who have felt this way and woare in positions
of powecr over them. It has been so absolutaly essential to Blacks
that they not express their rage directly that it was often re-
pressed entirely out of consciousness. It was replaced by a false
appcarance of contentiment which covered a very deep resentment
which could only safely be expressced indirectly by passive hostil-
ity, in the form of apathy and reduced effort.

-

Feelings of rage going all the way back to the time of slavery
have had to go without direct cxpression. Feelings which cannot
be expraessed dircctly are passcd on, often.unconsciously, from
onc gencration to the noxwt. Doenspite the continued coxistance of
prejudice, little by litile, Black anger is cowing to consciousness
now, as it becomes comewhat safer for Blacks to feel .and express it.
But it goes so deep that few Blacks dare to cupress all their anger
and few Whites arc willing to hear it all,

This inhibition oF expression of their aggrossive feelings
can limit Blaock students' use of their full abjilitics. As psy-
chiatry has shown, a person whose aggression has had to be deniced
to some significant extent does not achieve his oxr lher full potential,
Lecause there is a goneralized denizl of aguressive feelings which
includes denial of very important, healthy self-assertion.
Rescavch in relation to lcarning haes indicated that this inhibition
of aggression does limdtt Black achicvement in schools. 54 As men-
tioncd carlioer, strors ulso makoes the acconplishnent of cowmplex
tasks more difficult. A stressful situation in school resulting
from an alunosphcere where expression of angoer is donhgevrous, will
also limit & Black child's achinvement.

Therefore, teachers have an oxtronzly dinportant responsibility
to make it safe for Blacks to expunss their onger and to provide
constructive vhunnels for its crpression. They have a most imnportant
duty to not add to the pool of rage by punitive, havsh methods of
reacting to anger when it is exprossed.  They have a responsibility
to try to saticfy as wuch as possible those basic needs for rcespect,
safoly, and love which lie behind all anger. 93

It is natural for a tcacher to feel personally hurt and Lo
want: to strike back when a child makes a verbal attack. But what
such a child nceds, above all, is not chastisement or punishment
but the experience of knewing he or she is carced about despite
the anger. Though the adult may neced to exproess feelings, too, it
is important to do this in a way that does not appear to attack or
blame the child for anger.56 When a child expresses anger, he or
she neods someone to hear the hurt behind the anger and to find
out vwhat is so upsetting. Such a child nceds reassurance by a
smile, a touch, or some understanding, friendly words that the
tecacher likes the child and respecats the reasons for the anger. Only
then will a child he able to own the angry feelings and learn to do
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something constructive with them. With such a response from the
teacher, usually hostility to that teacher will not last long.
This approach might not work the first time it is used, but in
most casces it will eventually reach the child and show that
hostility is not necessary with that teacher.

Of course, if a child does . not respond with a let-down of
hostility over a period of time, some professional intervention
might be indicated. ‘Then a counselor or mental health worker.scould
give more personal attention and convey this caring attitude in
more depth while exploring the child's current situation outside
of the school or past hislory Lo discover what makes the child
continue to have problems in the classroom. It might be discovered
thal the child has some special problems with the teacher which the
teacher could be helped to work out with the child. 0r thce child can
recoive sowme resource roow help or be put in a spacial classroom with
skilled therapeutic teachers or mental health worker assistants.

Even when a child physically attacks a teacher and a physical
responsc from the tzacher scoms necessary it is important that this
response be limited to contrclling the child's atlack rather than
hurting the child. Rescarch reported by Sears, Macccby:and T.evin
indicates that the use of cosporal punishment to suvppress hitting
actually increascs the tendency of the child to hit; the research
suggaests this occurs because it provides an adult example of the
wge of hitting which "speaks louder" than any admonitions to the
child against its use.57

Educator Herbert Foster reccmnends the training of “crisis
teachers" for inner ity schools who are preparcd in physical inter-
vention techuiquas for raskraining students in a non-provocative
and non-escalating manncr. 'These teachers should be trained to
control and calm students in a crisis ard later work with the
students to reduce the causes of their hogtility.38

What is hostility? As phychiatrist Theodore Issac Rubin
expresses it, hostility comes from the “"slush fund" of unexpressed
anger from the past. If anger is expressed spontaneously and
frecly and is vwolevant to the current situation, he states that it
is a healthy emotion whicn can provide the cnergy for action and
creative change. But if it is repressoed for a long time, it may
conic out twisted and sick, and it can hurt or even kill when it is
finally expressed.5® uUnfortunately, this kind of ropression of
anger is whal our socicty has demanded of Blacks.

Iff this can be kept in mind by teachers when working with
hostile Black children, then their hostility can be understood and
drained off by gradual cxpression and enpathic treatment by the
teacher and others, and be changed into healthy anger available for
constructive change. If tecachecrs can mcet the necds of Blacks
which cause anger, i.e., their nceds for respect, friendliness,
safety, personal recognition and sclf-fullillment, Lhey can thereby
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reducc hostility. Most of all, tecachers need to recognize that

they themselves as well as others may need to make changes as long
as Black anger lasts. MHow can they as tcachers be more fair,
understand and carc more, and take more action to undo that terrible
hurt which is the inheritonce from slavery for Blacks in our
sociely? The capacity to hear the message in Black anger and to
join Blacks in their cfforts for change is the challenge that whites
rnust meet if they are to help cure our society .of its racial
sickness. -

It is a very ingecurc world indeced when one group's needs are
filled at the expense oll onother grcup's needs. Not until we can
care aubout all our children will any of .our children be truly safe,
securc, and happy.
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OUTLINE OF

SUGGESTED RESPONSES TO RACIAL CONFLICT

SUGGESTIONS BASED ON ACTIVITIES WHICH HAVE BEEN USED SUCCESSFULLY
IN SCHOOLS IN WHICH THE PENNSYLVANTA HUMAN RELATIONS COMMISSION
HAS WORKED:

o

1. DISCUSSIOUS TO RESOLVE OR PREVENT RACIAL CONFLICT

=

Feeling - level discussions between the fighters, those

Rlack and White students who instigate or participate in
fighting or name-calling., /This 1s probably the most

direct and important method of preventing further fighting.)

- Those involved in any way in a racial conflict as well
as those vho are known to have strong racial feelings can
be brought into discussions in which their feelings, pre-
judices, and hestilities can be expressed. The students
might first be worked with individually or in groups of
one race only, end then brought together, or they might
be brought together immnediately devending on the serious-
ness of the conflict and the intensity of the violent
feelings of the ‘students. There may need to he more than
one group and several meetings each in the more serious
situations.

- The purpose of the meetings would be to provide an opnor-
tunity to "talk it out" so that there is not the need to
"fight it out," so that honest feelings should be allowed

expression. The spirit of "reprimand” should not dominate
the neeting., The adult leader should guide the discussion

toward as positive a resolution as possible by helping
the group members to recognize their mutual needs for re-
spect and safety. The leader should be someone with psy-
chological knowledge and conflict resolution skills.

Discussions hetween the vareniis of these student fichters
(also an important method or preventing further fignting.
Administrators have often expressed fear of such wueetings,
but they have been held with very good results in some
scheols.) '

- These discussions can be held in a similar manner to the
meetings with students, with preparation meetings on an

individual or racial basis first, if necessary, then bring-

ing all together in a combined group. The purpose is the

same as with the student group, i.e., to provide an oppor-

tunity to vent negative feelings, if necessary, to get to
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know those of another race, and in this case to know that
parents of another race have similar nceds and fcelings
and have to cope with similar parental fears and probloms,

¢, "Trouble-shooting" committes of Black and White students
Tone school ¢zlled 3T The "Deans! Council" because the
group acted as assistants to the Deans in preventing racial
.conflict.)
« A group of this type uvsually starte with baslc dfscussions
o' the racial feelings of the group rembers themaclves,
H aving auncitized themselves by honest feeling - level
discuscions, they then becone "trouble-shooters" who try
Lo keep oware of' developing racial tensions and Lo heud
of'T problcas belore a 1ull~o¢own Tight occurs. This has
been done Ly studente talking to clarses where there have -
baoen provloanes and bringing into thelir discussions any
stuvdents Lhzy hear expresc p*cjuqlue or threaten racial
Tighting., This has zometimes been done with no adult
presernd, co the students werc nol afruid to express honcst
feclings., O course, an adult chould he avallable to help
if needod in a nenibreatlening and nonpunitive manner,
Such groups have been quite succossful in preventimg
conflict.

d. Heehond Retreat . Toaﬂhers, edministrator £ students and
BSOS Lilies uy;“nLy, have spent & weekend togetvher for the
purpose of giceussing in depth thelr racial feelings and
the reciald insaes in the school. This cexperience in inter-

racial Livin: plus prolonged discassions have been guite
veeful in helplivg peonle to work together even in mid-city
schools vhers feelings can 1un very high.

RULCH COXTROT, (Txirtmcly important if thore have been a series
of scriods courlicis in schools.

a. wiletters can be sentl to p'ran iT conflicts or problems

ive, rc nov‘*ng the true story in & noninflanatory manner.
Parents cun be invited to meelings to discuss problems.

b. Decentrelizcd lelephone call-in numbers This ie a structure
of parents in the diTicrent cermunitics who can be called
about any provlems of rumors which are heard. Central office

can keep there parcnts informed on tensions wihich arise.
These parcuts should have a training sezsion on how to handle
calls in a calwing menner. This 1list of parents and phone
nuabers can he publicized in a newsletter.
)
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eeeysi) GROUPS FOR IMPROVED HUMAN RETATIONS

atndent Human Relations Committee This 1s a Black and White
student organization which can develop programs in human
relations such as displays, programs for Black History week
or other times, programs or discussions for classroom use,
ete.

Afro-American Club or Black Arts Club Such an organizetion
with a Black orilentation may have an entirely Black member-
ship but Whites should not be excluded if they wish to join.
It can discuss and work on problems and needs of Blacks' in
school, preparation’ for jobs, and colleges. Mcmbers can
plan programs for schools, art d1sp1ays, attend Black
cultural events, etc.

Rap Sessions bhotween Black students and administrators
TIf Whites are in a minority, they might also ve brought
together for a similar purpose.)

- It is recommended that discussions be held several times
a year with Black students about problems they perceive
in the schools, such as bteachers who are insensitive or
prejudicad, provlems lhey have in parbiclpating in
acbivities, eto., It is “dVJnngO to meat nect only with
Black studenL leaders, bub also with those Black students
who get in trouble or are susponded frequently. The
latter group, if encouvaged Lo speak honestly, can provide
important insights on how teachars might, relate nore
effeofivolj. If they arc listan2d to anJ theLr views are
sincrrely sought, " thelvr sense of alienation can ofhen be
greatly reduced. This has scuetimes beon done on an indi-
vidual basis hetween prinnipal and student. Of ccurse,
adninictrator follow-np of cuch discussions with counseling
of teachers or staff about problems rcvenled is essential.

DTSCUSITIOUS WITH ADULT FOF”UYJTV BOUT RACIAL PROTLELS

-

Hcat’n\o with Black norinbs oc B3lack cemmunity orsmnizations
clontingd should be held Suveral Tines a ys2v with cepresen-
tdthPu from groups such 23 the NAACP, black civic organi-
zations, black churches, ete., bo dl:CUuu prchlems in school
and feslings about the school and to develop ways in’ which
the school might better meel the needs of the Black
cermunity.  Such groups can also be helpful to the school

ln affirmative action hiring efforts.

In :rndnm1n1(ﬁlv Rlack areas, Whibe pareunts could meet with
SEANIGUrators 10T similar ULSCUnGSLions.  Such dliscussions
might help to prevent Whites from moving from the arca or
sending children to private schools, ‘




C.

Ljving_ﬂoom Dialomues which are community discussions
organtisced ol a continulng basis, These are feeling-level
honest. telks between Bluacks and Whites aboul community and
school problems and raclal issues. Information on how to
organiuc these is available from the Cardinal's Commission
on Huiian Relations.

Ormahiz;ticnmﬁponsorcdwggmuggiyy\Discunsions or_School-

"Bponderad Dircuision Grouni.  Lhesc have usually beon orgare

izcd on o cwall proup basis to meet one or more tdmes, for
the purposc of diccussing school prablems and racial issues,
There grouns have a problem solving orientation and result
in reecimendations to the school. They should be led by
and have plenncd participants who are known to have human
reloetions ohills,

5, ICIAIT ARTANTONS WRATNING TOR TWACHLRS, ADMINISTRATORS, AIND
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Tiew Avmrosthes 10 Dicceloline to replace the traditional,

punitive approcch to discipline with mere sensitive, thera-

peutic, derocratic diseipline methods., (This is the most

bacia of oll liwen relations activities the school can™
RSN & ‘

- Teacher Frfectivenecs Training progras for all teachers,
courtselors, and aaminisirelors. This program is an out-
stawiinsly off'cctive il thorouglh program feor retraining
stall in democratice wethods of teaching, methods which
are ncither auvthoritericu nor perminsive. 'The district
can have scoricone trainad to run the sessions, or trainers
Trom the oulside cun be brought in to run the program,
The latier is morce expensive, but oflen nore effective.
It is Inportant that administintors who set discipline
policy te involved in such training. Also counsclors
with this training caen take on an expanded counsclor
role with other teachers, parents, and students. (Sce
Effectiveness Training literature for a description of
this expanded counselor role.)

- One or more in-service days devoted to discussing Teacher
Effortivencess Training. The book can be distributed in
wavance $o all Teighars, followed by discussions and role-
playing applications of the techniques. Al that time, the
longer 30-hour course could be offered with incentives for
taking the longer course,

- Or the book, I'm 0.K., You're 0.K. (available in paperbac
could be distributed in the same way, and tralners in
Transactional . Analysis for the classroom could be brought
in for in-service training. '
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- The Human Development Program (The Magic Circle) training
Tor teachers 1s an effective form of teacher training.

- Also noteworthy is Dr. William Glasser's Schools Without
Failure program.

-~ Some schools have brought in a psychologist or pzsychiatrist
to lead a series of discussions with teachers and adminisg
strators on their feelings about using more therapeutic’
mothods of discipline and about their feelings surrounding
racial incidents and problems. Community mental health
centers can often provide someone to lead such discussions,
and some schools have found psychiatrists who are willing
to lead a few scssions without charge.

In~-Service Session on the Racial Issues in FEducation, such as--

- The effect of teacher expectations on achievement; examina-
tion of rescarch on this subject, particularly as it affects
lower-class and Black students.

- The disparate efifect on ninorities of traditional punitive
discipline; the relationship between such discipline and
the development of prejudice (i.e., an examination of the
mechanism of scapeyoating and the relationship between
authoritarian perconality and prejudice.)

- The imporiance of understanding Black anger and how teo
relate to it constructively; how this affects both disci-
pline problems and achicvement. A Pennsylvania Human
Relations Conmission reprasentative can lead L[rece in-
service sessions on these issues.

Training Sessions in Black Avnrencss about the special
Leclings, sensitivitics, concerns, and problems of Blacks

- lLed by Black psychologist, sociologist, talented Black
cducator, Black cowmunity leader

Informal sensitivity session led by Black parents or Black
students in the school

In-depth, prolonged training by some training group such
as National Training Laboratories, led by a Black trainer

Conflict Resolution Yraining_and Help with Organizing School
\ooonity for problom solving. The Teacher BEffectiveness
fruining program teaches one method of effective conflict
"'iulution. Other consultants such as the University of
M"Uttsburgh's Center on School Descgregation and Conflict are
qlno available for conflict rasolution training and to help
tevelop methods of school-community organization.




34w

PARENT FDUCATION. Making upc01al efforts to include Black and

Whitc parents and parents of probleom children.

&,

Parent Fffectiveness Training Offer this course for parents
at school, ucholarships might be given to offset the cost
for those parents who can not afford the course, or if
given by a school counselor, the cost can be kept minimal,
An informal shorter d:vvussxon can be held about the hook
thus avoiding the cost of the lohger formal course, ’

e

Lending Tikrary for Porents - including such books as Parent

Lffectiveness Taining, " 17m 0.K, , You're 0.K., or GinotfTg
belwren Porent ond Child snd Bo vocn Parent and Tcwnkgor
Counsclore and Leachels recommend theso readings to

appropriate parents,

Drop-In Center for Parenls for discussion of children's
probliims.” A school counselor, social worker, or psycholo
gist avaL1uble for work at school with parents needing
covnceling on problems with their children.

ry,

Discusnion Uroup for Perents led by a school counselor,
social worker or ps yuhoL0ﬂ1qt on problcms of cnlld«re“rlnu.
One-time sutsion or a series of weekly sessions.

HULAN REL/TTIONT EDUCATION 10 STUDFKTS

a'

b.

Egunl Righte, an Tntersroup Rducation Curriculum,
Fermosyivaiia Deparements 01 kducation curriculum guide of
instrmetionsl activitics in each curriculum arca to imple-
ment the 3tate Board of FRducation curriculum regulation re-

guiring intergroup cducation.

Human Develomnent Pronr;m facilitates feeling-level dis-
cussions vetween students through the use of the magic
circle. It cuan be used fraom thdOTb rten through high
school.

ween Cirele Prosram, I'his consists of two one-session
alicéiiive LQUP&LLﬂﬂ programs, one for K-3 and one for older
primary grades, put on Ly COWWUHLuy voluntcers. It dinclud:
many cifective follow-up progre uUGGCoLlOn for teachears.

DUSO procrem (Dovelonine Understanding of Self znd Others).
TWo Kits Tor yaunger and oldcr Prinery prades irciude
record or .assettes and puppets. These programs can be
sed o: a dally basis for an entire year, and include role-
playlnb, music, art, diccussions, and readings in human

relations.

[y

10 tmap——

E
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e. Values Clarification. These are techniques for discussing
and clarifying values for students.

£. plack History Weck Celebration. Posters, displays, movies,
discussion groups, speakers, Black talent show or arts
show are possible ways of celebrating this week.

7. Mmerican Diversity, Pennsylvania Department of Education
bibliography of resources on racial and ethnic mlnorltxes
for Pennsylvania schools. -

S0CTAL INCLUSION PLANMNING

a. Faculty and student planning to ensure inclusion of minority
groups in extra~curricular activities, social activities,
etc.

. Planning of election or appointment methods which ensure
minority representation on Student Council and similar
bodies.

c. Issues such as playing Black music at dances, giving Black
plays, etec., should be given consideration.

APPTRMATIVEE ACTIOQON IITRING

a. Black teachers. Active recruiting cfforts are necessary to
cnsure a good repres sentation of Black teachers on the staff.
A suwyggested goal is a percentage of Black tcachers at least
ecual to the RBlack student or adult population in the school
district. At least the gyoal should be one Black teacher per
school in White ixeas even 1f this is more than the percentage
of Black students.

oe

Rlack counselor. This is an especially important position
for a Hlack reproesentative. Such a counselor should be
avaellable to the entire Black student population as well
as to the assigned wWnite studgntq.

C. pgggy_auu'nlstrauoln. othlnq is more convincing that the
school is sinceve in its efforts aqalnsL discrimination
than to put Blacks in important p051blons of authority in
administration.

d.  Black secretariecs, cafeteria workers, para-professionals.
A good rgpregcnuqtlon in these areas can also be quite
lmportant to Black students' feelings of acceptance.

Gt p
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TMPROVED METHODS OIF REACHING PROBLEM CHILDREN THROUGH RETTFR

DELIVIRY 01F COULRSWLING WWD FsRTAL llealin Seavichs AnD ReeaDL,,

ALTERNTIVE 1BDUCLTION

a.

Expanded role for counselors, schoel psycholeogists, socizl

workers and other mentval health workers for in-school work
with students, parents, and teachers.

Formation of a mental health coordinating cammitiee to
plan and coordinate better mechods oi mecting the heeds
of the child whose parents do not make use or present
mental health services. The comnittes should include a
Black rcpresentative, even if a non-professional,

Develop new or better forms of cducational aliernatives

For the sericusly disruptive child, cuch as mobile class-
room, therapeutic classroom, vemedial alternative school,
increased resonrce room help, tutoring, evening school,
work-study, audio-visual programs, and increased
vocaticonal school use. '

-
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ADDRESSES OT' RELGOURDES

The Tnstitute for Personal Hffectivencss - Offers affective
education courses in Teacher Effectiveness Training, Human
Development Progsrem (magic circle,, and Transacbional Analysis for
The Clagaroon (L'm 0.K., You're 0.K.) will avrunge for training
program: in Pennasylvenia, Mew Jersey and New York, Cost: $125
per non-credit course, {175 for course with college credit.

Address: 495 Indian Creek Road, Harleysville, Pa, 19138 (Phorté
|
|
|
|

215 256-9970)

Philadelnhia Center for Humanistic Education - Offers workshops in
affcctiva cducotion or ailterent Jlengths and costs on such topics
as: Valnes Clurificatirn, Open Classroom, Altcrnative Education,
Parent Effectiveness Training. Address: 315 Wadsworth Avenue,
Philodclphia, Pa., 19119 (Phone 215 CHE8-0236)

Fernsylvania Educator Trainers Directowy - Listing of trainers
throushout Penmsylvania [orr Black aAwaereness and Humoan Relations
Education for tewuchers. List compilcd by the Pennsylvania Huwman
Relations Commission and available fvom their headquarters, 100 N.
Cameron Strcet, Harrisburg, Pa. 17101

Insight -~ Offers lree workchops in Affcctive Fducation in Montgomcry
and Choester Counties, on cuch progrem topics as: Values Clarificetion,
Peer Referral Program, Problem Solving Skills, Teaching Affectively,
Awarenens of Adolescent Concerns, cte. Address: 1603 T, High Street,
Pottstomm, Pa, 1yl (Phone 215 3°3-0500)

ireen Civele Prorr-m - A nationwilde program, cell for information
on vwheutner voluneaers are ovailable in your school district or for
informet ton ¢n starting ~ training program for community volunteers
from your district., Addresa: 801 Mavket Streeot, Philadelphia,

Pa. 19105

General fssistance Centoer on School Desepregation and Conflict,
Universily of Piil«inr<h - Coverilup all of Pennsylvania, Delaware
and Mooryland,  Availaile for consultation on a short-term or
extenaive basis for effective school-community planning in handling
conflict and school inte;ralion problems. Federally funded, no
cost. Address: Cruwp luilding, 4079 Bigelow Boulevard, Pittsburgh,

Pa, 1R260

Community Services, Cheyney State College, William Bagwell and

Mirieam l"ountain available I'or workshops, consultations, seminars,

or courses in human relations. Available on a cost-sharing basis.
Federally funded. Address: Cheyney, Pa. 19319 (Phone 215 399-6911)
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DUNO Kits - Developinm Understanline of Self and Others - The kits
cost approximately $90. /Jmerican Guidance Services, Inc.,
Publishers Building, Circle Pines, Minnesota 5501k

Fellowship House, Wocdrock Project - Weekend Retreats - Holds
retreats for students and teachers of junior high level. Also
provides peer group conflict resolution training, leadership
training, . decision making training, films, debates. Will offer
some technical assictance to those outside its geographic area on
how to organize similar retreats and programs in local comrunities.
AdGress: Aldan Lanphear, Director, 2244 N, Front Street,
Philadelphia, Pa. 19122 (Phone 215 GA3-3452)

Fellowship House Farm -~ Conference center in rural setting where

teachers and students come together for bridge building through
workshops and study groups. Hold workshops on innovative methods
of "reaching and teaching". Address: R.D.3, Sanatoga Road,
Pottstovn, Pa. 19464 (Phone 215 CHB8-3343)

Affective Education Center, Delaware County Intermediate Unit -

This unit oifers thzs Teacher EiTectiveness Training course as well
as other affective education training. Free or at low cost to
teachers in Delaware County school districts.

Would be happy to consult with those who would be interested in
starting similaer programs in their ovn intermediate units.
Address: Dennis Tellon, Director, P.0. Box 6, Newtown Square, Pa.
19073 (Phone 215 353-2570) '

Cardinal's Commission on Human Relations - For Living Room Dialogue

Prorram-Trainers avallavle to start this prograr in local school
conmunities. Address: Cardinol's Commission on Human Relations,
Archdiocese of Philadelphia, 222 N. 17th Street, Philadelphia, Pa.

19103 (Phone 215 587-3760)

Human Resources Center, Universityv of Penmnsylvenia -~ Intensive
analysis of schocl comunity, identification of pecple in key
positions of influsence for conflict resolution and humean relations
training. Consuliation and planning for complete Human Relations
Program for district. Very comprehensive program. Differenl pro-
grama are avallahle for different budzets. Address: Dr. Howard
Mitchell, Director, 1810 Walnut Street, Philadelphia, Pa. 19174
(Phonc 215 243-7818)

National 'Training Laboratories - Intensive workshops for teachers

in conflict resolution skills, communication skills, awarencess of

the probleus of Placks and lower socioeconomic class., There is a

fee charge. Very effective program for increased awareness.

Address: Program Director, P. 0. Box 955, Rosslyn Station, Va. 22209
(Phone 703 527-1500)
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The Learning Place — Personal growth experiepges in humagistlc
psychology for those in the helping anq teaching profe§SLOn.
Transactional Analysis for teachers and ?eacher Effectiveness
Training courses available. Address: Mlddle.Road Extension,
Gibsonia, Pa., Co-Directors, Bill and Stephanie Cornell.
(Phone 412 -~ 931-3424)

Pennsylvania Human Relations Commisslon, Division of Educations-
Staff avallaoble to render technical assistance tTo school districts
and community organizations regarding student and staff discrimina-
tion and segregatlion,problems of racial conflict, unequal
participation of minority and female students in educational
opportunities, and to assist with in-service training of school
staff, No cost. Contact the nearest reglonal office,
Philadelphia: State 0fflce Building
1400 Spring Garden Street
Phone: (215) 238-6940

Pittsburgh: Room 810 ~ 4 Smithfield Street
Phone: (412) 565-5395

Harrisburg: 301 Muench Street
: Phone: (717) 783-8496

Pennsylvania Devartment of Education, Office of Equal Rights =~
Staff available to render consultant service primarily to school
districts to reduce racial tension, eliminate race and sex bias in
school policies and programs, provide individualized staff develop-
ment programs and suggest curriculum resources, No cost.

Address: Jeanne E. Brooker, Director, Box 911, Harrisburg, Pa.
17126 (Phone 717 787-1130)
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