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,mately fifty 'boysknown to;probation) eccor,kding toa dii’ferential ktreatment o

R

In a recent report prepared for the Task Force on Correotion of the

President's Commission on Law Enforcement and Administration of Justice,
Dr. Marguerite Warren (1966) sumnarized. systems of "Classification of
: ’offenders as an aid to effica.ent management and effective treatmen.t. As |
g ; Warren stated, "'One of the few agreed-upon 'facts' in the field of correction
‘is that offenders are not all alike" (1966, B 2). Another point of egree—
“ment would probably be that some procedures work better with some youngsters
k'i‘vythan'with others. What is: needed is g system to coordinate the differences |
k'k‘among the youngsters and the differences among the treatment procedures in

order +o "match" them /most effectively.

o TO provide such coordinat:.on between type of youngster and type of

gprocedure or treatment is the ma,jor purpose of a differentlal treatment model.;
In such 8 model treatment me,v refer to type of treatment worker, type of -

. 'management or type of therapy. The basic purpose of a dif;.erential treat-

nent’ model 1s to provide :Lnformation for guiding any decision which involves k

more “than one available option for handli;ng e ‘yo’u‘ng‘steri ‘or assigning'him' to

somn form of treatment. Once the behavioral ob";jectiVe‘ has been stated, a

differential treatment model gives a system of "match:mg" prescrn.ptione
through a series of statements such as "If youngster is type 2, then treat-
ment type X is reoommended. " In order to apply a differential treatment
model therefore s one must have the opportunity to classify the youngster
and one must specif:v the available ‘resource in model-relevant terms.

v

The treatment resources required by a group of youngsters can be estimated

‘by classii‘ying the popt.lation of youngsters in treatment-relevant terms 5 end

mapping out the treatment “prescriptions through use of the model. The ma.jorg

purpose of the present study was to classify a group of youngsters (approxi-
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| model (COmmunity Treatment Project Mbdel proposed by Werren and her colleagues)_ .

in order to estimate the treatment resources required. One can also begin

: with a fixed number of treatment reaources available, and by stating them d'

W

« Min model-relevant terms, use the treatment model to derive the type of

- youngster for whom the limited resources will be most effecﬁive, however, this

IT.

form of analysis was not undertaken.

The preeent exploratory study coneidered ‘the feasibilitz of the

7Community Treatment (crP) Model (Werren, Palmer, Neto. and Turner, 1966) as

a basis fbr classifying youngsters and guiding the decisions made about theu, -
The potential uti{ity of the Conceptual Systems Change Mbdel (Hunt 1966) was

; also investigated.

Community Treatment Project Mbdel

The CTP model was origimaily developed to provide the basis for "matching",

different types of adjudicated delinquents with the most effective types of

',treatment and treatment workers (Grant, Wnrren and Turner, 1963). waever,

~the CTP model has also been spplied to other problens s classification for

‘v’managemenh purposes in'an institutidn (Jesnessp 1966a); selécﬂ&On and

placement of treatment workers (Palmer, 1967), training of treatment workers |

(Werren 1967), and placement of parolees into specifically'planned group

~ homes (Pearson and Palmer, 1967)

Based on a theory of interpersonal development (Sullivan, Granﬁ, and

Grant, 1957) which p051ted seven developmentel levels of integration or

- interpersonal meturity, the OTP model has focused on the three integrative

fleveis vhich characterize almost all delinquent youngsters. Differences

between these three inﬁegrative levels (or I-levels, as they are’called) are

primarixy in terms'of underxyingrofganization or perceptuel diffeventiation.

'Within I-level a further classification is made in terms of subtvE__which

B Yol o ety ia qrA\mna_ib,.l- [ WP VPR e, . . .
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Project after Five Years" describes the I~leVels and the subtypes within eadh o

Q

The following excerpt from the summary report "The Community Treatment

I~level. |

'"Mhturity Level 2 (1, ) The ind1vmdual whose 1nterpersonal under= -
standing and behavmor are integrated at this level is primarily
dnvolved with demands that the’world take care of him. He sees

- of interpersonal refinement beyond this, He has poor capacity to.

explain, understand, or predict the behavior or reactions of othera.

He is not interested in things outside himself except as a source

- of supply. He behaves impulsively, unaware of anything except the
,‘grossest effects of his behawior on others. v N

Subtypes:\ (1) Asocial Aggressive (Aa) responds with active
demands and open hostility when frustrated. (2)
Asocial, Passive. (Ap) responds with whining, com-
plalnlng and W1thdrawa1 when frustrated.,

‘soclal perceptual deficiencies which lead to an underestimation nf
~of the differences among others and between himself and others.

More than the 1, he does understand that his own behavior has some=
~ thing to do with whether or not he gets what he wants. He ‘makes an
effort to manipulate his environment to’ bring about "giving" rather
than "denying" response, He does not operate from an internalized
value system but rather seeks external structure in terms of rules
and formulaes for operation. His understanding of formulas is
indiscriminate and oversimplified. He perceives the world and his
part in it on a power dimension. Although he can learn to. play a.
few stereotyped roles, he cannot understand many of the needs, %
feelings and motives of another person who is different from himself.
He 1s unmotivated to achieve in a long-range sense, or to plan for

" the future, Many of these features contribute to his inability to
*accurately predict the response of others to hlm. :

Subtypes (3) Inmature Conformist (Cfm) responds with inmediete
: ~compliance to whoever seems to have the power at the
moment. (U4) Culturel Conformist (Cfc) responds with
conformity to specific reference group, . delinquent
peers. (5) Manipulator (Mp) operates by attempting -
to undermine the power of authority figures and/or
‘usurp the power role for hlmself.

. are integrated at thls level has internalized a set of standards by
wvhich he judges his and others! behavior. He can perceive a level ;of
interpersonal iInteraction in which individuals have expectations of
each other and can influence each other. He shows some ability to
understand reasons for behavior, some sbility to relate to people
‘emotionally and on long-term basis. He is-concerned about status and
respect, ‘and is strongly influenced by people he admires. T

others primarily as "givers" or "withholders" and has no coneep+icn .  ">

- Maturmtv Level 3 (l ) The 1nd1vidua1 who ig functlonlng at this -
* . level, although somewhat more differentisted than the l%, still has

" Maturity Tevel b (ly): An individual whose understandlng and behavmor B



fSubtypes- (6) Neurotic, Acting-out (Na) reqponds to underlying v
guilt with attempts to "outrun" conscious anxiety =~
and condemnation of self. (7) Neurotic, Anxious (Nx)
responds with symptoms of emotional disturbance to. -
conflict produced by feelings of inadequacy and o

guilt. (8) Situstional Bmotional Reaction (Se) res- |
ponds to immediate family or personal crigls by
acting~out. (9) Cultural Identifier (Ci) responds
to ddentification with a deviant value system by '
1iving out his delinguent beliefs,”

(From "The Community Treatment Project after Five Years")
Although ‘the classification system was based originally on § theory of
development the CTIP model~was focused and refined'according to its releVanoe‘

for providing treatment prescriptions for delinquent youngsters. For,ekample,-

* Table l sumﬁ%riges»the optimal agent styles thought to’ match_with différeht Lo

. subbypes, ’
' Table 1
Agent Styles Appropriate *o Dellnquent Sub?ypes
Delin@uent Subtypes’ f\v eI : Agénﬁ Sﬁylés ‘ >
‘1éAag Ap,‘13cfm ; 1. 'Tblerant supportive, protective, insﬁrucﬁive,
O I L el : - dependable

l3Cfo, Mp o S 24 Firm, "connwise," alert ‘powerful, self-assured,

g T : ‘ honest and willing to punish
l&Na, Nx, 8¢ - 3« wise, accepting, understanding, waxnb 1nterpretive

R ' _ questioning
L inCi -k, open, "man-to-man," controlling, model ~setting,

' o I friendly

U y
: w

(Trom Grant, Warren brid Turner, 1963)
' Tdble 1 givea an oversimplified version of the ‘model. whic“ conveya the
basic idea ofv"maxching“ youngsters and agent. The speciflc treatment

preccriptions for diffErént~I-leveis is much more oomplex,fand 1s summa?imed N




o ,in Appendix A.
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ihe model has been tested in a series of investigations the

earliest of which compared an experimental group of adjudicated delinquentuk

l'i‘who were treated according to. the CTP model with a comparable control group "y ‘

i ,who were institutionalized, The failure rate (which included all revocations

B

‘of parole, recommitments from the courts, and unfavcrable discharges) after .
'di lS months of community exposure was . fifty-two per cent for the control group
o as compared to only twenty~eight per cent for the experimental group. (Warren,vf

: Palmer, Neto, and Turnerg 1966) Positive changes on test scores were also

‘;observed to be greater in the experimental group. =

The demonsbrated effectiveness and efficiency of the CTP model has led”v

S to its bein} adopted by other treatment facilities in the California !butb

‘Authority; and all youngsters proce sed at the ‘diagnostic centers are now

o classified according to I-level subtype. Also, the effects produced by the

't‘CTP model are being compared with those produced by other non-institutionalk'

utreatment approaches, .g.,}guided group interaction (Turner, Neto, Palmer,‘

~end Warren, l967)

The impressive effects produced by the use of the CTP model need to be k"

placed An perspective because the purpose of the present study was to explore o

the fensibility of applying the crs model under conditions dlfferent from o

B

"?~those in which it has been used earlier. The CTP model has been found

"u;effective under the fbllowing condit10ns* (1) with adjudicated delinquents,

‘(2) who were available for assessment procedures on which classification was

R

g

based; and (3) who, once classified could be given the treatment speczfied :

’by a full-time treatment worher. In the present study, a number of questions

regarding the minimal conditions under which the model could be used arise:

Can.it be applied to non—adjudicated delinquents? What are the minimum

- essentials for classification? Is it useful to 018681£y all youngsters eVen

though treatment prescriptions are available only for a few? We will return
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,,Conceptual svstems Change Model.

The implications of the Conceptual Systems Change Model, which was

 found o be inttially valusble in guiding decisions about differential

| 'educational prescriptions (Hunt 1966), for the treatment of delinquents has

‘been deseribed by Hunt arid Hardt (1965), but there has been no empirical

‘application of the model to the treatment of delinquents. Like the CTP model,

‘the Conceptual Sjstems Model i1s p differential treatment model; however,lit

. provides the’basis“for Mmatehing! the type of'student with the most effective

v ment.

learning environmenﬁ rather than with the most appropriate treatment enyiron-

t

~In the ;aneptual Systems Mbdel youngsters are classified into one of

!

\three developmental stages--Sub I, Stage I, and Stage‘II-~in ordexr to determine
‘kthe most effective educational enviromment, Table 2 summarizes the‘basis for i

,'%mxching# ie'Order tO‘prodnce developmental progression.

Table 2
i

Stage Characteristics and Optimal Environments

Stage - . .   "k” Characteristics 2 ‘».1' -+ Opbimal Environment
“Sub I : B Impulsive, poorly socialized B Accepting brt firm,‘
' : .egocentric, inattentive, . clearly org”nized
. - with mlnimwm of
P RS alternatlve?.
Stage‘I ' Complmant dependent on . o Encouraglneﬂindepend~
: : "authorlty, concerned with ; : ence withlﬁ”normatlve
rules. ; » S , structure, !
Stage IT Independent, questioning, L Allowing nigh awtonomy
: ;“self-assertive. E with numercus alterna-
i - tives and low normative
pressure. . ‘

 (From Hunt, 1966)
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Youngsters at the Sub I stage are more likely to be delinquent than the

b other two grows (Hunt a.nd Hardt 1965) One would expect 8 relation between Sl

L g youngster'e Conceptual Level (CL) and his I-level, France (19"38) has Just

. completed a study of this problem which indicates a Very General s ele.tion, ,’ e

z,\ although there is not a perfect point-to-point i.e. St:age X to 13 T . o
correspondence as might be expected theoretically (Warren, l966) Ty

z 1 SR Y L i

’/ 3 . &

r\)« [t . . . /“ q‘_ O

IV. Objectives of Present Study
'k 'l‘his exploratory study is one of three parus of" the planning phaee of‘ |
a pro,ject "police Pilot Pro.ject for Youth- Development of Improved Strategiea
for Early Identification and Handling." The specific aim of ‘the preaente atudy
.-wes to charact rize a sample of boys from Onondaga County, who were "known to
probation, in treatment-relevant terms. This ini'ormation about the boys would .
then be coordinated with results of the second plannimé study--"Review of
Police Procedures --in order to determine more effectiVe procedures i’or 'working
| with the boye. fI‘hese coordinate resulte will serve m& the basis for ‘the third
‘ part of the planning phase vhich is concerned with treining. | |
L The specific obJectives were as follows- |

. \({R‘_, '
< 1, To charactern.ze a sample of boye known to probation in terms of

e I-level and Conceptua.l Lvel. ,

2. To compare the chavacteristics of this sample with other populations R

. e.g. inetitutionalized delinquente in ‘Preston Study, (Jesness, 1966)
3.» 'Do obtain a general indication o;f;‘ the treatment n.eeds as indicated by |

the distribution of boys in treatment-relevant patterns.

¥

Ve Method

St Al Development of Internew
| During the Spring and early Summer of 1967‘, proaect staff
: membera worked to learn the most recent system of Inter-pereonal

e ‘ : Maturity Level Clhssification (Warren and C‘I‘P Staff 1966)

wen
iy
W o
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»yjri?k I-level inter}pj’{ew is somi-structured, end requires that 'bhe

L - Enterviewer understand the system of classification in order
U. : to eln’.cit maﬁerial most 1ikely to resolve diagnostic questions.

Mr, Stanley France of the Prec‘bon Typology Study served as a

R s consul‘bant during this phase,

‘ Using the two earlier :lnterview schedules as the baeis
(Warren and c'.m? steft, 1966, pp. 51-53, Jesness, Scullion, :
France, end Wedge, 1966, pp. 103-10&), a semi-structured inter~
S ‘v:!.ew schedule wes developed whichcovered the areas of': youngster's
o = : S 1of?f‘ense » attitude to peers, att:f.tude to parents N att:.tude toward
y . o |achool, at‘bitude ‘o self attitude toward police , and attitude
| | ‘toward people :[n general (eee Appendix B) |
}: Insofar ae possmble, we a'btempted to assess every boy over
7 lh who went through the Hillbrook Detention ‘Home during the second
‘ . A ‘&L ) , half of the year,l96"{. Manyt of the boysk,were awaiting cdjudication
| - alfbhough eome hed been adjudicated and were awaiting placement. ‘
g Foi-ty-two boys were interviewed et Hillbrook. In addition, nine f
. boys at the Boy's Industrial School ,-‘ Industry, New York and two
boys who were on probation were aleo assessed, Thus, -bhe total
sample coneisted of 53 boys from Oncndaga County who were at
. varlous pointe in the handling procedure ai‘ter comnitting an .
offense. As will be noted below, paper-and-pencil test measures
. Were nob ava:llable in all cages because gsome boys left before jzhis

data could be collected.

Cyoe Ce Procedure for Collecting Information

The assessment procedure was presented to‘ the boy as a research

- project which had as one of its purposes learning more about how




_each boy felt so,that‘the'pfocedures might’be‘imprOVed.Q'Itvwas -

h—"\\\emphasized that the onxy way to make such improvements wag to

" find out how he really felt. ‘He was ‘also told that ‘the lnformation

v collected would not be. put in his record, and that in the analysia,

hio name would not be used, Parenthetically, it may be noted that

vhile theee instructions seemed effective for boys at Hillbrook

they produced a reaction of disinterest in the institutionalized

boys at Industry who seemed to wish that the informatiOnvwould go

on thelr records, and, perhaps, iﬁcreaseftheir‘chanees for discharge.

Each bby»was interviewed 1ndividually by a project staff

Vmember according to the modified schednle in Appendix B, and the

interviewe, usually 1asting from 25 to 30 minntes, were ‘tape-

recorded.

<

Y

- The following battery of paper-andﬁpencil tests was adminia-

tered to groups &% from three to five boys, in most’ cases, one or

two days after the interview-

§

Lo

2,

3e

Paragraph Comgﬂetion Test for obtaining Conceptual Level

(Hunt, Kingsley, Massari, Shore and Sweet, 1967) which

consists of six topics, e.g. "What I think of rulesees”
onkwhich tﬁe boy writes three sentences ebout his

feelings (Appendix C),

Jesneoé Inventoryd(Jesness; 1966b), a 155-item true~false

+type, objective scale (Appendix D).

Conceptual Level Questionnaire (Dopyera and Hunt, 1964),

a U5-item objective seale (Appendix E).

Preston Sentence Completion Test (Jesness et al., 1966)

,~consisting of seven sentence stems, e.g. "If I couldees"

" and thtee top;cs,‘e.g. “What has your life been like?",
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| “‘I'J-* séoring?fdceaure |

by two Judges using the inan‘u;ﬂ. prepared by Warren and the

-

R~
2

Interviews, Bach of "bhe ‘baped interviews were classified

CTP Staff (1966), After the Pirst few interviews were

scored, Dri Warren spent scme time vorking with the staff,

both in interview procedure end in Judging T-level. For

'bhe *ho"bal 53 intervie'ws , thep .m‘k.erra'her ‘agreement for
\

‘I-level was 90 per cent and for Bub-type wag T9 per cent

which 1s in keeping with the inter-rater ‘agreement reported

by the CIF staff (Warren‘_ej:_ ale, 1966, . 37). In cases

of disagreement the classification was seftled by

discussion between the two Jjudges.

- onceptual Tevel (CL). was acored ‘xising ‘the manual

- developed by Runt, et al, (1967). CL was calculated by

averaging the top 'Eh;-ee scores, Inter-rater reliability

~was sbout .85. CL seo)res were available for bl boys.

Jesness Inventory was scored at-the Preston Typology Study’

Project using e scoring program which caleulated the prob-

ability that the boy was likely to be in each one of the

nine subtypes. That subbtype with the highest probabili‘ay
wag then taken ag the ‘boy's subtype classification.
Inveptbry I-level classificatlions were avallable for kl&? boyas

ML

Conceptual Tevel Questionnaire (CLQ) was scored according

to the scoring procedure devised by Dopyera and Hunt,

(1964) which ylelds three écores: Sub I scale; Stage I
scaie and Stagé IT scele. CIQ scores were‘ available for
k2 boys. "

B

Preston Sentence’ Completion Test data turned out to be

unscorable because of the paucity of response.
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e Interpersonal Maturitv Level @ e

R Characteristics of present group., Ebble 3 presents the

M results of classification into nine subtypes on the basis

of the interview and on the basis of the 1nventony.i j f;f5~\*"'

p=3

Table 3

Interpersonal Maturity Classification by Interview and Inventory 5"} Q f;$‘yg
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k level with other *groups., To obtan.n some

2. COmparison
indica'bion of 'bhe na"hure of the present distribution o:f:‘ gy

' I-level subtmes for Onondaga Coun'by boys . i'b will be
useful ‘to compare 'these results 'with those obtained in
In Table 4 the CTP data are 'based on

other :populations*. o
I&OO boys and glrls f&com ages 9 to 1.8 comi‘bted to the Sta‘ce ,

You’ch Authon’cy (Warren, 1966, p. 27 ), the Pres’con data
are based on 516 older adolescen'b boys comm..‘bted “co a s»a‘be
*braining school (Jesness 5 1966, p. 10) ; and ”che Onondaga
sample are based on the 1nterview classification of 'bhe 53//

boys in Table 3, (e.g.. B = 2/53 or °011-) ;
If the daba :Ln Table h are considered by overa.‘Ll g }1 s

—level propor‘tions (I /I / ) ¥ then the Onondaga dis‘ori- e
e bution of 10/60/30 is similar to the other o, 10/142/’:,8 L
~ | :t‘or C'IP and 10/53/37 for Preston, but the present sample
it contains slightly more middle—maturity, or I y 'boys and 1 L

slight]y fewer high maturity, or Il&’ boys "chan the other
It is also notewor“bhy 'bhat ‘che Onondaga samplek .

tvo groups.
contains at 1east one case of each’ of tho n:!.ne subtypes p i







CLQ Scores for ‘Ihree OL Groups

i ';:"‘; ¥

CLQ, Mean Seore

, i ‘iffSubVIfi gtage I‘j,}! f sﬁagécxr_/
~ff:f:?“‘fv's"iage B Tk gty 820
' StaSe II - 8 L;'52,.’ 7.00 : .@

To*»al ke ke 6w BB

ks (Paragraph completion)ji i

\* '

| As Table 5 indicates, the CLQ scores parallel CL;
classifn.ca’cion by Paragraph Conrple'b:.on Test » in ~i:ha‘c 1f
;,‘f"none reads down the colmnns , "bhe highest score. in each of .
’che 'three subscales occurs :!.n the expected (circled)

“,"posi‘bion. v

.77 is very s::.mila.r ‘bo 'bhe score of .79 reported b./ Huxrb
and Dopyera (1966) for & group of cen‘ber-city junior high |
{“school boys in Syracuse, New York.’ The large proportion :

- ,‘ of Sub I boys is in eccord with the findings of Hun'h ‘and
e Hard"b (1965) on the greater incidence of Sub I 'boys in 8

O ,delinquent population. U

C Rela“bion Between Interpersonal Me'buri“by Ievel and/JConcep uual Level
‘k Table 6 presents 'the relation between Interpersonal Maturity

Level and Conceptual LeVel, - : :: 5 4

2. = @arison of CL. vl'bh o’cher grogs. ; 'Ihe CL mean score of G




L _" : As Table 6 indicates ’ I2 and Sub I are rela“bed as are Ih and |
stage II, as would be expected (Warren, 1966, p. 20), however, -bhe s =
: I3 group splits between the expected S‘cage I classification and
| Sub I. These findings are congruent wi‘bh 'bhose repor‘bed by |
' Frence (1968) e T

| Do Estima'be of Required Treatmen‘b Resources (’ :

Estimates regarding 'bhe treatment resources required

muet be somewhai“ qualif:.ed because of 'bhe small number of

boys in 'bhe present sample. However, cer‘aain conclusions

‘can be tents.tively drawn. If one uses 'bhe proporbions in Table 1#

o fas the basis for estimating trea‘bment needs, 'bhe first conclusion : f‘:’
: ]_-;z:f :- | is’ that the proportion of diff‘erent treatment needs of the Onondaga
. ‘eample 1is generally similar 'bo those yOunggters of Sacramento and :
/}1,:‘,‘T VJ Stockton, California (C'IE’ sample) and thosekic ‘Praston School for N e :

L Boyu m Calii‘omia e

v




9

ten per cent Ie-relevant' sixty per cent relevant to I

k : has been indicated in mable l and by the summaries in Appendix A.; -

8 frequently (13/53 or 25 per cent) in the Onondaga sample. Warren

P

| If one considers the results literally, then the conclusion is

e \that the treatment resources should be apportioned accordingly with

3, and thirty

i

:"per cent Ih-relevant. Some flavor of these specific prescriptions i"i

S
|

\

To be more specific, let us consider the prescription for 8

‘particular subtype, that of the Gﬁm subtype, which occurs most

:in detail as follows-\l

', : "Project goals for this type of delinquent include°
(1) reducing the child's basic pessimism ebout the adult

world as a place in which he will find nurturance and
“”acceptance, so that he may participate in a dependency ,

.relationship with an adult; (2) working through the - -

‘dependency relationship to a point where the child begins R

) to change his self-image as & worthless person and to move
in an autonomous direction; (3) increasing his predictive
: ability and: role-playing capacities so that he will be:
Comore able to perceive ‘the: 1ngredients of socmal interaction
. situations and to cope with these; (l) redefining the self
in terms of increased adequacy to function, in terms of an.
‘increased ability to relate to others, and 1n terms of
-+ capacity for' self evaluatlon. These goals are in the direction
S of an internalization of standards and imply movement toward
: integration Level L - o
TR These goals With the Cfm are achieved through 8 variety
. ~of interventions in the child's home -school and community
i renvzronments, ‘as well as through Proaect-sponsored activity
. groups, treatment groups, individual treatment and tutoring.

‘ (1965) has spelled out: the specific prescription for the Cfm: subtype -

‘Whether a child is placed in his own home or in a foster . .
heme, the aim is a re-definition of the youngster 5 pessimism.jt»j,'

 gbout the adult world and & reinforcement of his feelings of
~wself-worth. With active Project ‘support, . the child is '

encouraged to achieve in .school or Jjob &nd to make use of ‘. ‘.r' s
social agency programs in the community. The major treatment T

. effort initially, however, takes place in the Project's

Treatment Center. The child is involved in an activity group“-hV

»pand a ‘discussion group with other Cfm's‘in the Project., We o

- tend to favor homogeneous treatment groups for all delinquent
f‘subtypes, the value of this can easily ‘be seen in a group of -
‘Cfm's where, for the first time, the 'low man on the totem
. pole! finds hinself in a group-of other *low men on the totem
" pole.t In this setting of 'low threat ' the child can get

bR 2 ot SR IO S
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e sunport fzom the group and begin to involve himself in *A,x; il
satisﬁying activities, At the same “time, the child learns T
RPN oo} relate to an adult (his treatment Agent) who will not L
! »fuse‘his povwer to overwhelm and destroy the. child. “The: treat-
©  ‘ment Agent and his caseload of Cim's take on some of the g
"characteristics of a family: group, with the Agent representing -
T strong and loving parent (a combination previously unknown .
U 4o the child) and ‘s group. of “siblings who are not more. adequate‘f o
" nor better loved than he. In interaction with other subtypes S
L of delinquents in the- Treatment Center, ihe Cfm’s stick
l ~closely together as a group - protecting ach: other, daring
~t,“,together what they would not dare individually, functioning
.y with more adequate youngsters with the' strength of their =~
L {-group behind them. Learning in the’ group takes many forms -_:Lj(“,“
‘us‘,»‘for example,’ planning and following‘through on group activities};']f\
e and role-playing threatening soeial situations.:;i,‘{,__ . Gl

SO As suggested in the description of goals, working through T

GEERS the relationship with the particular adult assigned +to the

©.. child is & major aspect of the treatment.‘ The. early part of S

" ‘this relationship may revolve around the issues of. control..;;u]fgfw

. The Agent presents a clear-cut/structure which at first may .
take the form of rules, proh16<tions, rewards and punishments. ST

7 As quickly as posszble in terms of, ‘the youngster s anxiety S

. level, the structure may become Qbmewhat more abstract in a ,ﬁg'"'

way that includes the child's 'knoWing where he ‘stands! and

. learning behavioral principles regarding how to be noticed o

" how to be liked “how to be approved of, ete. Individual work

~with the child by the treatment Agent becomes increasingly

. important as the Agent’ becomes & person who can be trusted,

‘;}~learned from, initated, and even ually identified with. As

- the crises presented by placement problems, ‘school or jdb o
‘problems, the relationship becomes one in which the child can .
_ observe the way another person. feels, what he is like as &

~ person, how and why he acts and:-feels the wey he doess In -
this setting, a child may be able to learn the ways and means
- of entering the adult world as & socialized person.“ ,i i
» (Warren, 1965, pp. -9) : el S

. .

,Elaboretion of this Cfm treatment prescription illustrates,
Lc_among other things, that the form of treatment prescribed is not

";]'simply a placement recommendation, but rather a treatment philosophz ‘1f?”

“irwith a sequence of subgoals, recommendations about treatment worker -

~,attitudes, prescribed peer experiences, etc. all geared specifically -

>~to this type of youngster. The complexity of the treatment ;

prescription illustrates the difficulty in using the model to '&mstch" ‘f




"\’»;1. 'k;}"youngsters who need treatment with currently available treatment

- -"‘,'«resources. We can sta'be 1:ha"b about one-fourth of the boys need

e ::f"ztreatment prescribed for a Cfm subrype 3 however ’ it is another,

hich one mght f:.ll “this bill. Most of “the ccnp applicaﬁions h&"e' . (‘ |
i :“,gbegun wn.ﬁh the development of new ’crea“bment resources relevant for‘ |
each subtyre as specified by -bhe CTP mdﬂ and there 15 no

‘question about its demons'brated effect:Weness under these rela'bively' £

| 151 ideal conditions ‘

However, i’c :!.s less clear, how one can best use a p_____ of 'bhe
f/ii,'_,model with already existing resources. One can, :r:‘or example, a’ctempt
Lo %o classify curren'bly aveilable resources :m'bo 'bheir potential
‘~-relevance for differem‘: subtypes 5 but because ‘&he trea‘cment
?ph:.losophy is ln.kely 'bo vary wi“bh:.n 8- particular ageney from worker
| to worker, i“c mll be very difficult to make such a classmfica‘cion. |
. "~~~~A1ﬁhough, one cannot simply reviev present agencies accordmg to
Lt ‘v:thea.r brochures snd make such & elassifica.t:xon, 'bhere should be.
some possibility for us:i.ng the precis:.on in treatment planm.ng o
: '. pronded by the CTP model » even though one cannot 1nitiate the model
: in its en'birety, and we will consider *‘ohese impl:ncations in 'bhe g

next sectlon.~

= ViI. Discus afon

k, {-‘A‘.‘- Implications for Pz.lot Treatmen'b Center ,

/ : j 'I'he presen‘b study has demonstrated the capab:.lmty for assessingf'
: youngsters according to In'berpersonal Meturity Level. The next

PN A question is- Given informa'bion abou’c 8 group of youngsters of whom, o
B "a"‘ \" el ,‘ 3 : L . R \‘/?
' & ’say, ten per cent are Ia's,. sixty per cent Is's, and thirby per v 2

o . R cent Il& 's, how can, 'bha.s information about the youngsters ve used

much more dn,fficul‘c matter, to de’cermine among curren‘c resourcea S5y e



7;'1,0 implemen sone portmn of a dii‘i‘erential treetment program?

Although we have indicated the difficulty in surveying current

‘ *required by these types of youngsters are usually the least likely

resources according to treatment philosophy, such a; survey shouil.d

" probably be undertaken as the :t‘iret step in the next ;phase. e ' o

Possnbly, the pilot treatment center should then be developed o

: ‘jwith an: eye toward eerving the 1argeet proportion of youngstere Py
e, - Cfm, vith others being referred elsewhere. Or- it may be moet

’ feasible to prov:[de treatment in the pilot project for the Cfc-Mp

subtypes since, as Dr. Warren has observed the treatment resources

to be already available among existing agencies.' 'i‘hat the treat-

i .‘ment for the Cfm. subtype is different frcm that fbr the Cfc-Mp

'subtyPee was indicated in Table 1. - e T ‘?/,k

Once the treatment resources are surveyed it may be that the

;CTP mndel would not be the most relevant difi’erential treetment
model to apply.‘ For example if the classification of a youngster ST
": ‘ is followed only by a s:mgle option, e.g. to place him in an ‘
occupational training program or not then some other :f‘orm of :

g 'classification (Warren, 1966) might b e appropriate. put

another vay, the model of differential treatment must be geared to

B ; the particuler objectives and specific treatment procedu.res‘ '

‘available, . |
/‘“”\ B

- If the pllot treatmenv ‘oroject is baeed entirely or in part " v

upon the CTP model it wmﬂ.d seem very worthwhile to utilize the

'newly available facilities of the Center for Training in Differential

. Treatment (Warren, 1966) at Sacramento s California. , WOrkshope are

are available in treatment for specific eubtypes P .g. Cfc-Mp-,«* and

- ' would be indiapenea‘ble for treatment staff if the CTP model is

_adopt ed.



k'ucone requirlng cooperative participation on the part of th, youngster,;ie“

One Other comment iu -]-n order regarding claSSifica‘bion. “ v :‘:um‘ g

”f»Although ve have been successful in developing the capability for

-level assessment this classifzcation procedure, like any other

| 5;’may prove 1ncreasingly difficult with non-adaudicated youngsters as

‘:“ they become aware of new legal interpretations which underline their o

,_irighﬁ not to participate in such procedures.

B

f

Implications for Training Polic\ Officers
> =

The implication of a~different1al treatment model. for the work

~of 8 police officer depends upon ‘the options and decisions which he 1

4

~vcan or does make. Therefore, just as described in the previous

- section, fhe‘first gtep is to survey, es has been'done in the

"Review of Police Procedures" Project those points at which an

"koption about differentlal handling occurs. Once these options have

‘been iden‘hifn.ed then the ubility of cla agfiificatiss systems cen be

evaluated accordlng to its relevance to these decisions. .In mobt

cases, the system of classificetion will be considerably more .

‘simple than the nine CTP subtypes.

As someone has observed, a system of differential freetment~is ,

frequently simply an attempt to orgenize what an effective teacher,‘v

. treatment worker,for police officer uses: the knowledge of what

kworks best for different types ol youngsters. Viewed in this llght
- the second gtep in implementing tramnlng might be to find ouﬁ what “

implicit system of“classiflcatlon~the officer now uses in making

decisions. Perhaps he uses a system of vhether or not the youngster

; has been in trouble or not, ‘or perheps vhether he 1s aggressive or

y o Ny ) ; ° ; ! : .
not. Everyone uses a system of classificatlon in interacting with



Lt

)

others whether or not he 1s aware of it, and if the goal is to
teach the person a new system of classification, his understanding

must begin with the wey he now v1ews the youngsters.
Therefore, the tralning program should be dcuigned to be

relevunt to the decismons made by the police offlcer, and the

3,

classxflcation system should be presented in relation to the

offlcer 8 presenﬁ frame of reference for classifylng youngsters.
There would be little value, end consmderdble confusion produced R

in trying to teach the police officer all of ‘the various CmP
Another point to consider in the training is that what-

subtypes.
ever classiflcation system is presented it will have to. be one which

permits the offioer himself to make the classification, therefore,
the system will probably ‘have to be based on the youngsf;eris behawior.

Although the emphasls throughout this report has. been on

classiﬂying youngsters 1nto the system of dmfferential treatment
Dr. Warren has pointed out that an even morerimportant objective for

preveﬁtlon and;earxy work with youngetere is to keep ‘them out of the
eystem, i.e. not needing treetment; s S : R

VIIIa Summary and COnclusions
Ll Mbmbers of the proaect ‘staff have developed the capability for

I-level classiflcation which can be used in subsequent work a5 needed.,
nt sample of boys from Onondaga County showed a distribution'k

BN R - N The preser
of Iflevel which was generally similar to that observed in the
Treatment Project (CTP) in Sacramento, Californie, and

AL Community

/ P N
. the Pres‘bcm School fez-‘?? Boys, California.
b;  - 3. The present sample of boys was veny similar in Concep?ual Level to
M s s aimilar}e?mples, end eince'half of the boys were in oie category
(Sub-I), 8nd since the Conceptual Systems Change ModeJ[} is more
, ) , ;

]
|
[
I

; e A
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relevant to educa’cional plaﬁning, this classificatlon system was
| v; regarded as less useful than the CT? model fbr ﬁhe presen$ proble&.
‘  ‘ ‘flk Lol h;j'Specificatlon of treatment resourCes needed vias g%neralxy descrlbed
. o  in terms of the cTP mcdel, and :\’."b would seen important to survey
‘w;' : f"~ "  currenﬁ treatment resources specifically in terms of thexr
| ‘> japproprmateness for various aubtypes on the CTP model, even‘though
such classification is aiffiewlt, - EE
= S« If the pilot project wnll involve only & very smmple option, e.g.,
¥ in or out of one specif;cvprograng‘then a simple form of classifi—_
cation relevanx to the option should be used rather ‘than- & falrly
= complex system such as the I-level classificationo ,
6. The results of the "Review of Police Procedures" Project should be |
considered in terms of the points at which the police officer makes
L8 decision abouﬁ,a youngster, and any training in clggsification for
police officers made relevanﬁ “to these decismons. | .
. | 7. If the QTP mcdel is used in eifther the pilot trestment or training
, . i , aspects of the nexx phase,‘the,possibility of using the new Center -
for Training in Differantia; Treatment in.Sacramenfo should be

considered.

.

N
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, 4 with encouragemen‘o and reeducaulon, ‘bo :meose clear ,
1 'con’crols. . As 8 mmlmum, the pa.rents are required to report all nol— .
ions of the rules ’co “the . community agent, If the pe.rents cannot meetb even P
 this requmrement the you‘oh is placed for temporary care in & foster ‘home, Mean- B
: whlle, ‘the agent may. con'b:mue to work with his paren‘os 3. teaching them 'bo seb '
behavioral limits. ‘Formal. fam:.ly group. ’cherapy, ‘Sometimes used in the progect
. has not succeeded in ‘changing patterns of communication and interact:.on in
families of middle-ma.turn.ty delinquents. However, the treatment has sometimes
' , helped the youth to perce:we more rea.listica.lly h:.s paren'hs inabillty %o be "
i concerned a.bout h:Lm._ B ‘ , . .

‘v_,l

i Treatment for I)L Level
s ‘ 'l‘he treatment goals whn.ch ha.ve been formulated for these hlgh-ma.turlty cases . e :
o :mclude. identifying the conflict which led to the deln.nquency and- help:mg ’che
“youth toward a solu’clon, helping the youth with his identity problem and

o streng'bhenmg his 1n’cernaln.zed value system, and creat:.ng ‘8 s1’cua,t:.on for maaclmum (i
» use of potentla,llties. : ‘ ‘ y

i

§n e The treatment a,pproach used differs from approaches used wfch 'bhe del:.nquen’c.s eite
Y of lower me.’curn.ty primarily in being internally oriented. The agen‘o's role is to .
.establlsh quickly a close personal rela.t:.onshlp between himself and the youthe = .
" Although external controls are sometimes necessary, they are defined as a means of -
‘ o pstabla.shlng £: genu:me treatment contract with the youngster. The agent's demands
. for ‘nondelinquency may range from being firm and force:t‘ul to be:mg relatlvely o

R ~nondirective, but they are never erbltrary. |

, Group uhe:cepy (ra.ther than guided group 1nteract:.on) is used s a means of B

helping the high maturity delinquents to develop insight into their problems and

'to improve relationships with others. In some cases the treatment group. is &, .

peer group; in others the youth and his family. TFamily group therapy has been

most successful in cases in which the delmq_uency has been a method of drawing

attention away from a con:t‘l:uct ‘within the Tamily constellatlon. With other cases
‘the central problem nmay ve: famlly-rela’ced but cannot be resolved through femily = .
e therapy e:rbher beca.use a crucial faml;r member is a.bsen'b or. wzll not pa.rticlpate." s

o,
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§ the boy have fr:.ends‘? How many? Does he belong to & group?

»ke? ‘Does he have ma.ny acquamtences, one or two close friends ’ e’cc.

qlong term difficulties with parents and how the boy views this: trouble. )

- his current offense. Ask about other chlldren in the fami. ly, etc. i

‘_ School

e Ask the 'boy how he llkes school and reasons why. F:.nd out how he perce:.ves
‘principe.l-tea.chers. Possibly ask him to describe one teacher he likes and one
-he dislikes, and reasons why, Get his perceptions about rules a.t school. g

. he ever get into troruble at school? Wha.t kind? Wby?

“ [:Ask the ‘boy about characterzstlcs of ‘some of hlS fnends, wha.t 'a,re they

e Ask the boy to descr:_be each parent how he gets along m.th them, wha’c :
happens when he disagrees with each one and how they treat him, Probe for any

- how he would change each parent if he could. Find out how parents reac’ced to 5

What kind? h
Act:.v:.tles? Probe for chara,cterlstn.cs of ’che\\ group, its. stab:.lity, ’ch:.s boy! s Tl
pos1tlon in that group. Ask whe'bher 'bhe group \s) has leeders, how ecre ‘ohey

“Ask

Does




“:these descriptions. Ask h1m ‘to- descra.be himyseklf (i:f‘ he can)
‘:ia.bout a recenu problem he s ha.cl and how he handled ite o

Does he have much con’cact w1th the police - wha:b are 'l:hey l:.ke? How do
they act towards him? = towa.rds o’chers? ch does he keep from being e.rrested :
:Lf stopped? I » ; SR E A s :

B

PeOEle f5 E S g L FER : :
What kind of people does he like - wha.t kind 'bug him? wny?

L
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oLe

v vThesé questions are to help us know you betters There are no right or wrong
.+ answerse Other tests tell us what you ecan do best, but this one is o find
v out how you feel a‘bout “BOmC. things. 3 . e

'DIRE‘C"I‘IONS‘: (l) Resd each of the follomng ‘statements carefully.
© (2) Decide which of the choices Tits you best.
| . ~ (3) Merk your choice in the bodiclets

(%) Please be honest. Work as fast as you can and st:L'lLdo
& good Jobe There is no time limit. : /
; V;

{5) If you ere not sure you understand these d:!rections, ask -
. the person who gave this to ;you before you starte

-

: [ *

R
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I:t‘ a statenent ﬁts you, Cirele TRUI‘. next 'to the question.;

) fit you, Circle FALSE Ansver eac‘a one.

.‘1;.'

2.

[3;

4,
_'6;

8.

9.

10.

A

o

12,

(i

‘13.

lh.

15.
16.

17.

180 "

19.

i‘reactian.
| . ’T‘x?ue ral.ee
. Trye  False
N ’ : .‘ Tme. A vn mlsé U‘
 True  Felse
: 'I'rue . 'Talse
7'Iru(e’ . False
e melse
:True"‘ "iI‘alee;
‘True . False
 True  False
* True . False
'Ti'ue o Fa]_sel»
. True  “ralse
|  True .Telse
' True  .Taloe
~ Tue Tulse
 True opolae

TIPSR s o ke Webmgs & o 3300 A AR LT

oCC'tiOn I Questions 1-2h , o

If it d.oes hot o

G:we 'bhe answer which describes yom k

PR

I never g.,et anrrry A have 't:o stop in the mlddle of sanething

I mn doinc; to eat dlnner, or go to school. et

W‘men I make a mistake ’ I alxrays adnm: I am wrong.

I have neVer fel‘c like saying unleind ’chiugs to a person.
I never let someone else get blamed for vha'h I did vrong. :
T never shou*b when I feel angry. |

Sometlmes I wish that my parents did.n't check up on me so
closely. SR

,("
I never say anything that would make a person feel bad.

T am alvrays pola.te 3 even to _'people vho are not very nice.‘

N

I sc:metn.mes vant to ovn ‘bhm._,s Just 'because my frlends have )

. 'them.

I always 1n.sten 'to ny parents.

Sometimes T wish T could ,juat "“mess a*ound" instead of having
to go to. scaool.

Sometimes I aislike helpmg m,r parents even though I know 'l‘hey
need my help eround the house. ~

I have never been tempted *to 'break a mle or a law.
I sometimes feel angry when I don't get my vay. .
I always help an injured animal.

s

‘Scmetimes I. want to do- things mr parents think:t am wo young
1o doe

I am always glad to cooperate with others.

I olwvays do the right thinga. ‘

‘..,a:et;ix:cn I, don't like to obeyf my rarents. LR

‘,}ev
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29,

*
“

" 26.

..

25-»~Would you rather go to a
' school,

If people vant you to do

or

something you don't want to ’ L

do, do you get angry
In your work do you often
forget

28. Are ycur parents alvays
ready to hear you talk

‘Do you think you are always

polite o

On days When'there_isnothing
special to do, do you Just
-do vhat coues

¥ S

30,

31 Do you obey the rules all )

othe time :
32 Would you rather reed.
- funny-books .

33-
= 4o you like to have saneme
ahaw you around

Yhen you are in a hurry, R
do you still put your S
clothes avay' ‘

R

N

or

or

“or

LT

-

oY .

or

-, om.
¥

When you visit a new ‘building

or

or

6

| V‘Sometmes I don't. like it vhen another person asks me ’co do

k‘go on a long car trii) ,

Just go along

‘do you feel sure you can
- yemembex things

are they sametimes too busy

o
are you perhaps a little too

' noisy

plan vhat you w:.ll do for the
day

R

~only vhen somedne is. looking

O xio -aritlmetic

do you like to find youf own way

Just leave them ’

False 20.

o L things for .mn. : » ;
L True = Folse 21. I think it is easier to pay a‘t’cen”cion to a game or a noise
y W ‘ : than to the teacher in class.
: "vue - False 22. I feel that teachers pu.nish me ’coo much and over the \vrong ;
. True  False 23. If saneorie tries to 'boss me around, I argue it out vith.them
T S raﬁher ’c.han kee_'p out of their vay. o L

Trus False 2k Most'teachers’ are too stricte !
Section II Questions 25-34
Chooee the.statement which ::L*hsym heat,.aml,ﬂmae:ﬁ.ine'iv:‘“‘ o '
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g e e g s‘ection“:rn. Questmons °S- 5

o

Suppom you are the person in the picture vno is being spoken to. Vhat "

.vould you think 1f scmeone you lmov saild this to you.

¥

e e /,Youmic;ntl*ke some.
4 b % help vith this.

.

: v
a St oaewe

R 4 g
N ,‘ £
B + : ' K
L s RIS .
8 (1 i !
. - * ‘
.

SR ‘ 35. What would you think if ‘bhis happened ‘o you? (checl: one.) | .
. o He should say vhat he thinks.

or
He should mi%d his own business.

,36¢ What Td you think? (checl one)

> I don't need any help. | e e :
©oor R o
‘I can use some help. & :
37. hat would you think? (check ene) . |
, I hope he leaves. :
, : o or
- | I hope he stays. R
i »38+ VWhat would you think? (check one)

i o I don't like 1t.

. ; . or ' : : ;
! I like tte , o e
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: K . 4”, .

Suppose you are the person in ‘the pictuz‘e who is bein[; spoken to. Wha’t‘

would you think :i.i‘ someone you know said this t6 you.

; . i
. . B N . i Bl
: . : : RS ‘ : ‘ i
. - - —— +niv
b
!
.

o h - i
U ’ : i .
N ) . yk L Y ’ ]
\
1
. 39 Vhat ;x-rould you think? (check one)
. . I hope he leaves.
or
I hope he stays.
4o. What would you think? (check one)
‘ v
He should say what he thinksa
: or
_____He should mind his own bus:mess.
41. What would you thn.nls? (check one)

Idon't need any help.
- or
I.con use same help.

B T S




o \rould you think ir someone ,/ou l‘nov said this 'bo you.

i 4)“\‘

\'j,‘ 3,

Smpose you ai‘é the person in tm. picture \mo :I.s being spoken ’ho. Vhat

ki

g . b : : L .

S Xou are no’c nw friencl
o anymore.

. k2. What would you think"' (check one)

k 0 , e e should say what he tninks
B o \ or ; .
He should mind hZLS own bu.siness. S

43. What would you think? - (check one)
| I don't need him. - Rk
or ‘ S
eI wonder why he said that.
bh. What would you think?® (check one)
—__He's trying to make me mad.
He wants meozo know how he feels.
L5, What would you think? (check one) ) o S !
7 : ' _______I am not doing well enough. ‘ ‘ : |

Loy 1
i Iam domg well enou@h. '
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Appendix F +
' L Prestbqksén‘bence‘ Completion Test
9. : I li’ke‘oo
. L I feel satisfled when.... o ] ' Lo !
| / _When I am on my owne.s / '/
e ,’u ;
I hate... . //// s
If I could..s SRR
I feel bad whends. - ' a
C‘Ops.‘.. o 4 ‘ ’ ‘ : . 5 7 ‘ ‘

When«I take something... / B

Paragraph Completion (Jesness)

What has your life been like?

‘ What sort of person are you?

Why aid you get in trouble?
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