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ABOUT THE CORE CURRICULUM
ON PREVENTING/REDUCING SCHOOL
VIOLENCE AND VANDALISY

THE NATIONAL SCHOOL RESOURCE NETWORK APPROACH

The National School Resource Network (NSRN) was established under a grant from the
Law Enforcement Assistance Administratiom, Office of Juvenile Justice and Delin-
quency Prevention, as a resource to schools troubled by crime, violence, vandalism
and disruption. The network provides nationwide training events, technical. assis-
tance, and information discemination to assist schools in preventing and reducing
these problems.  The focus of all Network activities is on the collection, sharing,
and dissemination of resources~--most particularly the ideas and strategies that

schools and communities have tried.

A National Center, managed by the Center for Human Services and based in Washing-
ton, D.C., and Regional Centers in Boston, Massachusetts; Atlanta, Georgia; Chi-~
cago, Illinois; and San Rafael, California, will carry out the mandates for the
Network. Also participating in the Network are 34 national organizations which
form an active consortium to enhance service and delivery efforts.

'THE CORE CURRICULUM
The Core Curriculum includes seven courses designed for delivery either in a com-

prehensive S5-day. workshop incorporating all the courses or in separate special pre-
‘sentations. The seven courses are as follows:

Course 1: Putting It All Together and Taking It Home

This course provides an overview of a planning and evaluation process that partici~
pants. can apply in implementing ideas and strategies in their own schools and com-
munities. The course also allows participants the opportunity to reflect on work-
shop content and select from among the ideas and strategles presented those which
best meet their schools’ needs.

Course 2: Discipline

This course covers a range of issues and practices surrounding the development. and
implementation of an effective school discipline program. The focus will be on
clarifying reasons for discipline, building conceptual frameworks for understanding
“behavior problems, describing policy considerations, and providing specific exam-
ples of programs and strategies.
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Course 3: Schooi Climate

The purpose of the course is to introduce a conceptual overview and definition of

"school climate' with the goal of effecting positive change. The focus is on ways

of improving school ¢limate without administrative or community action. -The course
first defines school climate, and then discusses ways to assess and improve it.
These- include formal and informal assessment, improvement of interpersonal rela-
tions, stress reduction and management, student involvement in change, and law=
related education as a relevant curriculum approach.

Course &4: Interpersonal Relations

The goal of the course is to introduce approaches and resources to identify, man-~
age, reduce, resolve and prevent crisis and conflict in schools. There is an
underlying assumption that hostile incidents and disruptive behavior are expres-
sions of deep .hurt, frustration, confusion, anger and misunderstanding. Specific
attention will be given to crisis and conflict intervention and management, gang
problems, problems of victims, and intercultural relations.

Course 5: Security

This course is designed to address a full range of preventive measures used to
improve the security of the school both during and after school hours. It will
provide a variety of alternative approaches to school security which will enhance
schools! ability to improve the safety and security of the people and property.
Special attenticwa will be given to am overview of security problems, use of non-
security staff to prevent problems, physical plant security, and design and upgrad~
ing of security programs.

Course 6: Environment

The: course on enviromment provides guidance to school staff on ways to change

school enviromments and make them safer. A full range of physical design strate~
gies that can be implemented in schools is presented. Many of the strategies can
ber applied by school personnel and students. An assessment checklist will allow
school personnel to identify environmental problems.

Course 7:  The Community as a Problem Solving Resource

Community involvement in the school can help the schools greatly im solving prob-
lems of violence and vandalism. . In this course a ratiomale for community involve~
ment-is presented, along with specific approaches for increasing school-community
linkage. Use of parents and volunteers, the criminal justice community, and commu-

~nity agencies, businesses, and organizations are stressed. Interagency cooperation

is also discussed.
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Background anyd, Rationale

A survey of the Gallup Polls of public attitudes toward education from the past 10
vears reveals that discipline is ranked as the number one problem in schools. At

+he same time it is well known that discipline is a key factor in the overall
solution of obtaining safe schools. The well-known Safe School Study by the National
Institute of Education unegquivocally states that the single most important difference
between safe and violent schools is a "... principal... who instituted a firm, fair,
and consistent system of discipline.” ‘

The course is designed to address the full rangé of issues and solutions in school
discipline. The five modules deal with major elements necessary for an effective
discipline program to operate within any school. '

Purpose

The overall goal for the discipline unit is to enhance the awareness of the participants
to the contemporary issues and practices surrounding the development and implementation
of an effective school discipline program. The. unit. is- designed. to meet. the. pragmatic
needs. of frontline school members, from teachers and administrators to parents and
students, so that they may become equipped both cognltlvely and experlentlally with
specific facts and tools to solve dlSClpllne problems. b

Module ‘2.1 discusses three reasons for discipline; Module 2.2 looks at major cases
affecting disciplinary policy and procedures; and Module 2.3 reviews policy and. code

" development. Module 2.4 sets out six ways of understanding behavior, and looks at
specific strategies for managing behavior based on each approach. Medule 2.5 looks
at a number of programs schools have instituted to deal with serious or chronic
problems of behavior.
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Course 2 - Diséipliné o ’ - | C Agenda:

Module _ 2.1 -kDisciEline: Who Dpes It and thyy? ; hy M@dﬂ!@
: Tﬁﬁ@ﬂ?ﬁﬂﬂ@’ 1 hour and 20 minutes ‘

Module Summary

This module asks participants to look at discipline as a problem-solving process that is

strongly affected by personal values and beliefs regaxding what makes students behave.

Participants will have an opportunity to clarify their values, and leaxrn how these values

impact their role as disciplinarians through a review of three major goals for disciplin-
- ing students.

Activity/ Content Summary Time
1. Introduction , ~ ' ' 10~15 min.
A. ‘Introductbry Comments

An explanation for conceptualizing discipline as a problem~
solving process directly affected by personal values is R
presented. ‘ , Chtr e

B. Participants' Examples of Their Discipline Problems

Participants share real discipline problems from their schools
and ideas are given as to what causes students to misbehave.

C. Purpose Statement

A rationale is presented of the importance for disciplinarians
to know what their values are regarding correcting students'
misbehaviors and how these values affect their professional
‘role. '

2. Survey of Attitudes Toward Youth - 10 min.
Participants are asked to complete a survey designed to clarify
their values on discipline or participate in a group process based
on the survey.

3. Three Reasons for Discipline 15 min.

A Introduction

The importance of knowing our values regardlng‘what makes
students behave is stressed.

* i




Activity/ {t':onfent Summary Time

B. . Three Purposes of Diécipiine
values fegarding discipiine typically fall into three categories:
retribution, deterrence, and education.

c. Retribution
Some disciplinarianSfbelieve offenders should be made to serve
penance for their migbehavior.,

. D. Deterrence
Often a particular discipline strategy is chosen to deter other
potential offenders.

E. Education—Rehabilitation
Some peopie believé the students have a right to learn from their
miscakes and be given a chance to learn more acceptable behaviors.

F. Education v. Retributive and Deterrent Goals
Differences between the three reasons are highlighted.

G. The Artkof Discipiine

A férmula ié provided for an .integrative approéch to discipline.

H. A Multi-purpose Approach to Discipline
The‘conséquences of punishment when used alone as a discipline
strategy are reviewed.

4. 15 min,

Implementing Educational, Multi-purpose Discipline Strategies

A.

Statement of Task

Participants will look at illustrations of discipline strategies
and learn how these strategies can be adapted to meet the three
purposes of discipline.

A Problem~Solution Example

COPE-~An alternative to suspension program.

Other Illustrations

Discipline codes and work assignments as discipline strategies are
reviewed.

Summary

E




Activity/Content Summar‘y

| Time

Optional Session : 15 min.
A, Small Group Activity -

Participants design strategies to deal with the discipline problems

listed at the beginning of the session.
B. Reporting Qut

Solutions are shared with the whole group.
Optional Sharing of Results of Suxveys of Attitudes Toward Youth 10 min.,

Participants compare their personal scores privately with the group.
scores, and trainer interprets the survey results.
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Mezjule 2.1 - Discipline: Who Does It and Why?

Objectives
Participants will be able to--
1. Assess to what degree they believe it is useful to usekpermissive or punitive
discipline otrategies

2. State major objectives for disciplining students

3. State why punitive discipline strategies, when used alone, are often less
effective than others.

Description of Materials

Transparencies

2.1.1 - 2.1.7 Transparencies summarize the major perspective in this module: ' that
discipline strategies are directly affected by the personal values of
the disciplinarian, and that these values usually fall into three
categories or reasons for dlsclpllne~*deterrence, retrlbutlon and

education.
Handout.
2.1.1 "Survey of Attitudes Toward Youth"

Backgrcund Materials

R.2.1L.1 Computerized Discipline Reporting System. NSRN Technical Assistancé
Bulletin. :
Resgources
R.2.1.1 Computerized Discipline Reporting System. NSRN Technical Assistance
Bulletin. ;




Notes
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Computerized Discipline Reporting System

Summary

This bulletin  describes the discipline reporting  systam usad in the
Alexandria, Virginia school system, The total program includes: (1) discipline codes
far students, (2) standardized forms for reporting misbehaviors, and (3) use of a com~
puter for tallying monthly reports on mishehaviors. - Computsrizad printouts of data on
misbehaviars in all schools are compiled each month and forwarded to administrztors. A
comprehensive gvervieaw of discipline problems znd patterns can then be made.

Tne Problem manthly - printouts. Thesa printouls have

proved to be an axtremely valuable tool in
Maintaining discipline in the classroom and providing administrators with comprenensive
attaining an environment conducive o fearn- data on the status of discipline groblems.

ing is’ a mejor issue for most schools
throughout the country.  One of the prob-

tems  facing administrators and teachers in Guidelines for Discipline

desling. with the issue of discipline is find~

ing an efficient way of reporting incidents fn 1971 concerned faculty and school board
and accumulating comprehensive data about  ~ members met to discuss the growing probiem
student misbehaviors. so that preventive of discipline in the c¢ity schools. Lika other
measures <an be taken. Another problem is teachers and administrators —across the
in. communicating clearly to students what country, they were experiencing greater
the regulations for discipline ars--and what problems with classroom discipline, and it
constitutes infractions of the ruiles. . was becoming more and. more difficult to

give full attention. to teaching.

The first step in fessening discipline prob-

The Solution lerns ‘was to establish. & student code of

, behavior.  Guidelines for Oiscipiine = ware
The Alexandria, Virginia schoagl system has daveloped which clearly outlined policies for
established  clear policies for dealing with discipline, disciplinary action, and studsnt
disciplinary probjems and 2 system for behavior. . These guidelines were published
reporting incidents in its three schoals--ane. and have been updated and. expanded each
fnigh schoo!l (2,300 students) and two junior year by committees of students; parents,
high schools (1,400 and 1,200 students). -faculty, and = administrators. = Copigs of
Afl of the 5,100 students are issued copies Guidelines for Discipline are sent to each
of the discipline policies =ach vear and student before the beginning of thea schoal
review them with their  teachers. Stan- vear.  EXtra copies of the brochure are
dardized reporting forms are usad in all kept at each school for incoming students,
schools  for reporting disciplinary = dis- and teachers review the guidelines with
turbances to administrators. A . comouter students. at the bneginning of each school
compiles data on  misbehaviors and supplies yvear.

Prapared under Grani =7915-AX-0019 from ine Oftica of Jyvanile justice and Detincyency Pravention, Law Salorcsment Assistancs Administrarian, U.s, Oggarrment of Justics.
PoINts Of viaw OF SGINIANS IN INIS JOCUMENt are thase of the NSRN ang do not nacassarily reorasent the official poution o policies of tha U,5, Dendartment of Justice,




The guidelines define breaches of discipline

(such as, "use of tobacco; drugs, or alco-
hol; academic dishonesty; carrying weapons
or explosives tc schools) and suggest dis-
ciplinary ‘actions (such as denial of privi-
leges, ‘in-schasl = suspension,  suspension,

expulsion) that might be instituted by par-
ticular = schools. Other sactions of tHe

guidelines- contain . procedures: for -disci-
plinary actions, appeals before the school
board, and student complaints as well as a
bus ordirmance, State and Federal laws, city
ordinancas, and a student bill of rights. A
‘new student athletic policy 'is included in
the  1979-80 student guidelines. City
schools have implemented a weekly ealigibility
program for athletes participating on sperts
teams. To qualify te play, the student
must present a card signed by all teachers
2ach  week verifying the student has
attended classes and worked satisfactorily.
Qther rules. concarning athletic policy are
also detailed.

The System for Reporting Incidents

Each "year the Alexandria assistant superin-
tendent of pupil services mests with teach-
ars in four sassions and reviews the rules
for . behavior set forth in the guidelines.
The Alexandria schodl system's reparting
system . for discipline problems is iAtro-
ducad,” and teachers are encouraged to
make reporting. a part aof their daily job.
School' principals are also askad to enforce
discipline rules consistantly and to comply
withthe system.

The process developed by the school system
for- reporting; discipline -probiems is as fol-
laws . ‘

T. A misbehavior occurs. Incidents

range  from minor to serious--

. misconduct . in  the classroom,

_fighting, vandalism, use. of
drugs. :

2.  The teacher deals with the inci-
dent and completes a preprinted

Student Referral Card. (See
Attachment A for a copy. of this
form.) The teacher fills' in the
student's  ~name, = address, and
“phone . number . and checks -the
kind - of mishehavior (12 - are
listed), action -taken ‘previously
by : the teacher, and action pre-
viously -taken by the principal.
The form s forwarded: to  the
principal.

The principal completes a Disci-

pline Report Form on the situdent
incorporating  information from the
Student ‘Referral Card and addi~
tional information about The stu-
dent and . the :incident. {Ses
Attachment- 8 For a sample of this
form.) ~The student's age, sax,
racs, record of attendancs, grade
level, and Iinstructional levs! in
reading ‘and math are categorizes.
In addition, specific’ information
about the incident is inciudes:
against whom ‘the offense wag
committed (teacher, student
etc.), where the offense tool
place  (hall, classroom, =&tg.},
witnesses to the orfense, and ikg
category of offense  {major gr

minar).  Major incidents inciude

possession of alcohoi, drugs, ar
weapons; minor incidents inciuds
fighting and disrupting  class.
The disciplinary = action to be
taken  and referrals to other
agencies (learning center, coun-
selor) are. recordad.

The Discipline Report Form is

sent to the comouler cantsr and

copies are forwarded to the office
of the assistant superintendent of
pupil services and the assistant
superintendent of elementary and
secondary  aducation. The data
from the Discipline Report Form is
coded on printouts. Students are
identified only by number. THe
age, sex, grade, offense, and all
other- information from .the Oisci~
pline Report Farm are included,

‘but are coded and catagorized for

easy refersnce.

Followup is olanned. After the
data are assembled, the teacher
and/or principal decide if a letter
describing the incident should go
to . the  parents. Letters are
always sent i & suspension,
expulsion, or. detention is sug-

‘gested. A copy of the lettar,

which generailly  summarizes the
details of the misconduct,  action
taken, and recommendations for
the parents, s filed with the
assistant superintandent. for pupil
services.




5. . Computarized moenthiy orintouts

of all benavior disturbances ars
forwarded to the assistant super-
intendent for .pupil sarvicas and
the assistant superintendent  of
elementary and secondary educa-
tian. In addition, =ach principal
racaives -a monthly tally of dis-
turbancas in- his or her particular
school. Data is alsoc presentad to
school board cofficials or security
‘persannel by the assistant super-
intendents whan pertinent.

The Comouter Systam

The data contained in the monthly printouts
furnish pertinent information about disci-
pline problems in an organized fermat. and
orovide administrators at the superintandent
level with a comprehensive overview of stu-
dent  misbehaviors ‘in all three schools.
Because the data provide an. accurate
record: of misbehaviors, problem areas (in
the school), problem students (those who
have: repeatadly been sent for disciplinary
action),: and problems that kesep recurring
(possession of drugs or alcohol) can ' be
targetad and preventive measures can be

Jinstitutad.

As & rasult of the data on misbehaviors,
monitaring plans have Dbeen established.
Principals. are required to presant monitor-
ing ~plans to the office of the assistant
superintendent each vyear which inciude
teacher assignments between class hours,
during lunch hours, and before and after
school as well as administrative assignments

during the day and bus duty assignments.

.The monitoring - plans are revised when data

indicate problem aresas.. For axample, sav-
eral years ago, students complained that
the restrooms were unsafe. QData from the
reporting system verified that the bath-
rooms wars high incident areas, and & full-
time monitor was assigned (o restrooms.
Sinca then, the number of incidents has
been greatly reducad.

The data have also been helpful in planning
workshops and other special programs o
meet specific needs. - For sxample, several
years ago a rseview of data showed that
many students who had discipline problems
also were deficient in reading and writing.
Spacial instrustional reading programs were
gstablished. for such students. Reading and
math {evels are specified on the Discipline
Report Forms for exactly this reason: it is
important to know if thosa students causing
trouble are also in trouble academically so

that referrals can be wmade and special
classas or workshops can be recommended.
Additionally, if parents. ares notified of their
child's discipline problems, academic prob-
lems ¢an be mentioned.

The uniformity of reporting discipline inci-
dents. has helped  in @stablishing sat sanc-
tions in all - schools. Seversl vyears ago,
discipline actions waried for misbehaviors.
One  student caught - with
expelled, another was reprimanded. MNow
punishments are uniferm.: For axample, a
student caught with drugs is adtomatically
suspended Tfor S days and ‘sent to the
superintandent  who hears the cassa. The
student's parents are contacted snd must
meet with administrators oefors the student
is’ allowed pack in school. The sacond time
the student is found possessing drugs. he
or she ‘is expelled and must appear oefore
the Board of Education before being. rein-
stated in the school.  This procedurs is the
same in ail schools.

The data are also useful in tracking a par-
ticular student's records. For example,  if
the superintandant, who is rasponsibie for
all printouts, notes that a student number
turns up freguently- en orintouts and the
student has  been involved in disturbancss
several times, the superintendent - ¢an
inquire further about the student and sug-
gest slternative programs tne studant mignt
participate in or make referrals to the stu-
dent or the student's paresnts. Students
may be referred for  counseling, medical
attention, or spacial classes.

As already notad, students arz identified
by number on the monthly printouts.
Names are not used. -~ The superintendent
can find the student's identity only by con-
tacting the  .individual school principal.
Becausa the printouts are considered confi-
dential - material, school grincipals racejve
only -the monthly printouts of their indi-
vidual school's records, “and school board
members .- are presented with data from the
printouts only when pertinent.
are not for general perusal and can be used

‘only by those designated.

Other Programs - Affecting Discinline

In conjunction with the guidelines and the
data collection on discipline, seversl other
orograms  have  been  initiated in the
Alexandria school system aimed at lessaning
discioline problems and motivating students.
These include-- :

drugs was

Printouts -




'8 Alternative education programs--

: Secondary students with bpehavigr
problems  are  jsolatad From . their
classmates  in special classas and
work at their own pace’ aon
matearial.

) Monitaring plan--Principals oro-
: vide the administration with a
monitoring - plan . noting  exactly
where and whean monitors will be
usad in the learning environment.

o Consistent rulings-~Schoal admin-
istrators are encouraged to
anforce  the discipline code coan-
sistently in all schoois.

¢ Parantal invelvement~--Parents are

involved. as much as possible in.

the resolution. of bephavior prob-
lems and are notified when mis-
behav:ors ocour.

9 Open door policy--Visitars are
allowed to visit at any time with
the permissian of the schoal prin-
cipal.

) Youth forums--Forums - of stu-
dents, administratars, palice offi-
cials, and city racreation person-
nef meet to. discuss @ problems.

» Office of pupil services--The

office  works. -closely with city
agencies to provide sarvicas for
students. Agencies include
Alexandria Community Mental
Health Center--Drug  Storefront
and Youth Refarral Canter;
Alexandria  Heaslth Department,
Division = of - Aleoholism Services;
Secend Genesis, inc.; Big

8rothers; and Urban League of
Northern Virginia.

Results

The Guidelines for Discipline  which ' clearty
delineate the boundaries of acceptable and
unacceptable behavior have served to astab-
lish the rules not only for the students but
for teachears 'and administrators as well.
Several years ago the guidelines held up in
court when a student challenged. a particu-
lar - disc¢iplinary - action . as  being unfair,
Because the code clearly defined that the
student's  activity was negative, the school
was. able to defend its disciplinary action.

W

Quring the  1978-79 school year, ihe
Virginia “State Board of Education reguirsg
all schools in the state to formuiate similar
coudes for behavior. :

The discipline . reporting  system and tha
computerized printouts have provad valuaise
1o  adminisirators invoived with manitariag
school problems and. setting policiss for
dents. . Alexandria schcol personnei
that the system is a success and that i
pline issues have subsided. Probiems
s2am manageable - bacause here 15 3 iar
system  for dealing with issuas. . Furt
more,  ‘data - are  easily  transfarabie
others, - such as ' school board officiais,
also- form policies and sel grograms far
dents.

Replication Issues

Discipline  guidelines can be raplicated in
any system, and the computerized discipline
incident systam can also be reolicated e2asily
in schoot systams with their own computers,
or in thosa wherz computer services are
available. Comouter grintouts c¢an be
designed according to the needs of the
schoal system.

Required Resources

Although the Alexandria school system pur-
chased its own computar this vyear, pre-
viously the school system contracted with
the city for .all of its computer services
which totaled about $100,000. No praciss
cost is ‘available for the discipline compila-~
tion ‘and printouts, atthough astimates range
from $4,000 to $5,000. The cost of printing
the student guidelines was $4,800 for the
1979-80 school year.

References

Guidelines for Discipline, 1979-30.
Alexandria City Public
Alexandria, VA,

(This handbook is available in the
NSRN caompendium -as fisting number
VI 8 2.32).

Schools,




Contact

Or. Charles H. Jackson
Assistant. Superintendent for
Pupil Services -+ ‘

418 South Washington Street

“Alexandria, Virginia 22313
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Attachment B8 - Discipline Report
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~ STUDENT REFERRAL CARD

Attachment A

NAME

" ADDRESS

N

Referrad by

PARENTS

HOME PHONE

" Dare

N

LHEH

£l

dates
Fighting

Y

COMIENTS

Source:

Disraspect to instructor
L2aving school graunds without
rission

' REASONM FOR REFERRAL:

Miszonduct in classroom

Camage 0 scheol groperty

Failure to obey school
reguiations

Zxcessive tardiness—indicate

d
o

o o o

O

Refusas to ratum required
reports.
Refusas to renort aftar school

Refuses to remain in 2
designated area :

" Smoking in an unauthorized
areg

Truant from class or other
activity '
ther

Pleasa sea Referrer

Alexandria City Public Schools

]

3C

Iz
I
S
L)

1285 PHONZ

ACTION PREVIOUSLY
TAKEN BY TEACHER

7] Made saveral reprimands
] Kent student after school

{1 Had cenferencs(s) with parent

O Made referral to Dean

O Other

ACTION TAKEN BY DEAN

{5 Contacted parent

] Reprimanded.
Special duty assignad
Other i
Pleasg see Dean
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: _Attaéhmént ‘B
ALEXANDR!A ClT‘( PUBLIC SCHOOLS : e
stcxplme Reporf Form '

I School PG H JA FH GW TC . Studem‘.sName :
’Age ; ‘ o o ' St_udent"s .D. Num\ber - . )
"Race 1 2 3 4 5 ‘ Grade 7 8 9 10, 11 12 - Sex  F M
* Attendance: Ab/Ex Ab/Unex Total ~ " Instructional Level: Reading__ Math_ ‘
. ‘Description of Infraction {circle one} ) ‘ ' ‘ ‘ ‘
A, Offenss Againsti .. - B. Place of Offense: 7
17 Student ~U1oHall 7. Cafeteria -
2. Teacher: 2. Classroom S8 Busto
3. Admifistrator - 3. Stairway ’ ; 9.. Gym
4. Other Staff 4. Qutside on Campus 100 Library
5. School 8. Qutside'off Campus S 1L Office
PR 6. Property 6. Restroom : ) 12.. Other
oAk Offense : o
A, See attached lettec or form, if applicable , s L
- B. Wltness(s) to Incident: _ o C. - Hearing Witnessis):
 D. Category of Offense (Circle One) , :
L - MAJOR ST MINOR
1. Assault/Battery , ‘ ; 13. Fighting (Disorderly Conduct]
2. Larceny : . 14. Profanity/Abusive Language/Gestures :
3, Robbery , 18. Trespass
4, Blackmail o ) .16, Dishonesty
5. Property Damage : “17, Truancy/Cutting Class
6. Unlawful Assembly , 18. Persistently-Troublesome Conducet
7. Disturbing Public Assembly {Disorderly Conduct) - 19. Class Disruption
- 8. Malicious Threats: Property, Person 20. Use of Tobacco ‘
9. ‘Alcohol ‘ 21. Police Truancy Project
10, Drugs™ ' ' » ' 22. Violation of Bus Ordinance
11. Weapons Possession ' R 23. Other_,
12. Other
. Disciplinary Actibn Taken (Circle One]
A, Detention ' G.  Referred Tor
8 .. Derist of Privileres: Explaia _ . . o " 1. Leernirg Cantar
' 2. Caunselor
- 3. Pupil Services
.C. - Letter Sent Home/Verbal Raprimand 4, -Home Schaol Counselor
D. . Excilusion From Class: Attach Form 5. Qther
E_. "-/Sent Home Pending Parent Conferance . » : R
F. . Conference -~ Type: : BRI H,  Suspension 1st  2nhd ‘3rd 4th - more
1. Student/Administrator - [attach suspension letter)
2. Student/Parent/Administrator 1 ToH No. of d
3. Student/Parent/Teacher/Administrator 2 IOS ic:mel 0. 01 oays
4, Student/Parent/Counselor/Admnmstrator ~ e 4 17oCNO0
5. Other : ; 1. 3. To Superintendent’s Ofﬁce
o ' . R ...~ Referred to Superintendent's Office with Recommendatuon for
- V. Special Testing : Expulsion

VI.  Parents of Offended Person {Victim) notffted and conferred with, if apphcable
+ o {Must be completed if 11-A-1is circled)

ers' No Date : Time

Caopies to:

White — Assistant Supermtendent for Pupil-Services

Signature of Person Preparing Report
. Canary — Principsl/Assistant Principal i

Pink — Cuinulztive Folder - . Date of Report
Goldenrod — Parents .

.Source: Alexandria City Public Schools



B Cqurse |
: Module_

2 ~"Discipline

2.2 - Discipline and School Law

Total Time - 1 hour and 15 minutes

COuéSé |
Agenda_
hy M@duﬂe

Module Summary

The' major legal cases and. concepts affecting'the day-to~day operation of a school disci-

pline program are introduced:.

The module is designed to assist school personnel in

taking disciplinary action without treading on legally protected rights of students.

- Activity/ Content Summary Time
1. Introduction 15 min.
The purpose and scope of the module are explained.
2. Aspects of School Law - 15 min.

The - following topics are reviewed:

A.

Overview'of Legal Issues Affecting Secondary Schools

The Supreme Court 1967 Gault decision granted juveniles the
same Constitutional rights as adults. :

*

‘Review of the Tinker Case: ‘Freedom of Speech for Students’.

~In 1969 the Supreme Court extended freedom of speech to stu—

dents in schools.

Review of Limits on Student Speech

Freedom of speech does not entitle students to interfere with
the educational process.

. Review of Symbolic Speech IsSsues

Students have the right to symbolic expression, but the manner
of expression cannot intrude upon others or 1nterrupt the
educatlonal process. :

Review of Appearance Issues

There has been no Supreme Court ruling on dress and grooming.’
Most states have granted students the right to decide on dress
and hair within the limits of cleanliness and safety.

=

k.
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 Activity/Content S‘umn_iary,

Tlme

F.  Review of Goss: Due Process
‘Students have the right'to oral or written notice of charges, along
with the opportunlt] to respond to charges if belng suspe nded or
expelled ,
G; Review of Due Process:  Not Applicable to Corporal Punishment
' Ingraham V. Wright, 1977, held that school systems need not afford
students any form of hearing prior to administering corporal pun-
ishment but students do have due process rights lf they belleve
. they have been wrongly punished. :
H. —~ Review of CommonyLawarinciples on Corporal Punishment
Common law principles regulate the use of corporal punishment.
I. Summary
3. Videotape Viewing: "A Locker Search" S min.
A videotape is shown 1llustrat1ng how one principal- conduc;ed a locker
‘search.
4, Small Group Discussion of Search and Seizure Problems 15 min.
Participants break into small;groups and/ using. a list:of case study
questions, review what actions the principal and student took that were
helpful in dealing with the situation and what actions were not helpful.
5. Participant Reporting-Out 10 min.
Members share their comments on the search and seizure problems with
the large group.
6. Videotape Viewing: !"Locker Search--A Better Way" 110 min.
Participants review a second illustration of the problem; however, this
time the search is conducted a better way.
7.  Wrap-Up 5 min.
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o iy i the
Course__2 - Discipline _ e . Module
Module__ 2.2 - Discipline t‘ahd‘School Law o ' R :

Obijectives
Participants will be able to—-

1 Describe implications of the mijor court cases affecting the secondary school
system, e.g., Goss, Wood, Tinker, Gault, and Ingraham

2. - 'Define due process and state its components
3. List several examples of when the right to free speech has been violated
4. Know under what conditions and how to--

-~ . Provide due process

- Conduct a lockexr search

- Grant oy limit free speech and freedom of expression
- Enforce a dress code. : : | ‘

~_ Description of Materials

Transparencies

2.2.1 = 2.2.9 Transparencies summarize major legal cases and concepts currently
: affecting the secondary school system. Topics include legal issues
affecting the school, Constitutional rights, student speech, sym-
bolic speech, dress, Goss, Ingraham, Wood, and corporal punishment.

Audiovisuals
©2.2.1 - 2.2.2 vignettes of "A Locker Search" and "A Locker Search--A Better
Way" are used to illustrate & poor way and a-better way of imple-~
menting a lockexr search.
Handout

©2.2.1 Case Study Questions: What Happened?

Background Material

2.2.1 "Legal Issues. Impacting the Secondary Schools™

=
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Course 2 - Discipline

“Moduie 2.2 - Discipline and School Law

~ Backgroundi-D_2.2.1.

Legal ‘Issues Impacting Secondéry Schools

ﬁa@kgmunﬁ
- Materials

Adapted from the Student Discipline

Handbook by’ Johnny Purvis of the
University of Southern Mississippi
and based upon information from the
following State Departments of

Education:

Alaska
Arkansas
California
Illinois
Iowa
Louisiana
Maine
Michigan
Nevada
New Jersey

New Mexico
New York
North Dakota
Ohio
Pennsylvania
South Carolina
South Dakota
Utah

Vermont

West Virginia

=
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INTRODUCTION .

On a daily basis, school staff members must solve student discipline
problems. .Often these decisions involve legal ramifications. What are
the basic areas of student rights? And how do we implement discipline
decisions and yet not abridge these rights? For example:

‘What can be doné if students publish shocking and
~offensive views in the school newspaper?

Who decides what dress standards students must leIOW?

What happens when a gun is believed to be hidden
in a student's locker?

- The following information is intnded to provide an overview of the
major areas of student rights and to suggest how school officials may take
discipline action while not ignoring protections granted to students.

A bibliography of further readings is attached. Additionally, the
reader is referred to thé "Handbook of Selected Discipline Policy Statements"
for illustrations of how different states and school districts have imple-
‘mented +these policy guidelines. Much of what is written herein is a sum-
mary of these materials.  However, this information is not intended to be
a substitute for competent legal advice. Laws and court interpretations
vary in different'parts of the country. We strongly recommend that any
requlations, rules, or procedures that your school contemplates adopting
be reviewed by competent legal counsel before they are issued.

STUDENT PRIVACY: SEARCH AND SEIZURE

- students possess. the right of privacy of person as well as freedom
from unreasonable search and seizure of property guaranteed by the Fourth
Amendment of the U.S. Constitution.  That individual right, however, is
balanced by the school's responsibility to protect the health, safety,
and welfare of all its students.

Locker searches by school authorities without a search warrant have
been generally upheld by the courts. Arbitrary and indiscriminate searches
should be avoided and all searches should be limited to a reasonable cause
to believe that a student is secreting evidence of an illegal act.  School
officials should seek counsel prior to a search unless confronted with an
emergency which poses a direct threat to the safety of the school community. -
The student should be given an opportunity to be present when the search
;. is conducted unless, as previously stated, an emergency exists that threat-
ens the safety of the schoocl and/or individuals.
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o In Lou151ana, in. 1975, a dlstrlct court’ ruled in State ar. Mora that

"search on school grounds of students' persona1 effects by ‘'school offl—f
cials who suspect presence or possession ‘of some’ unlawful substance is’
not a Spec1f1cally established and well delineated exceptlon to. search
warrant requirement, and fruits of such a search may not be used by the
State as a basis for criminal proceedings against. the. student. ‘Public
school principals and teachers are government agents within purv;ew of
the Fourth Amendment’s prohlbltlon against unreasonable searches and seiz-
ures, thus their students must be accorded the constitutional right to be
- free from warrantless searches and seizures. BApplicability of constitu~
tional.prohibitions against unreasonable searches is: ‘limited to cases
where seizure is effected by government: agencies, ‘and: at the same time,
‘frults of searches -and seizures conducted by private persons are not- sub-
ject to exclusion." The Touisiana State Qupreme Court uoheld the afore-
mentioned ruling.. - -

When principals or other school officials receive what they be-
lieve - is reliable 1nformatlon ‘that evidence of a crime is located on a
student's person or his or her property, they should request assistance from the
authorities and a valid search warrant should be secured. Likewise,. the
police should ordlnarlly not be permltted to search a student's Pproperty
or locker without a valid search warrant unless the search comes within
one of the exceptions to the Fourth Amendment’s search warrant requirements.-

Squested Proceduras Regarding Search and Seizure

It is suggested that the following determinations be made by school
officials relative to the seizure of items in the student's possession and
the search of the school property (locker, desk, etc.) a551gned to the
student.

1. - There is reasonable cause to believe that possession constitutes
a crime or rule violation, or that the student possesses evi-
dence of a crime or Vlolatlon of law.

2.  There is reason to believe that the student is using hiS/herA
locker or property in such a way as to endanger his/her own
‘health or safety or the health, safety, and rights of others.

3. There is reason or belief that there are weapons or dangerous
materials on the school premises. As such school officials must
retain the right to act--to search students' desks and/or lock-
ers, and to seize in cases of emergencies—-such as in the event
of fire or bomb threat. :

When locker checks are made in the exercise of fundamental school
authority, students should be informed within the context of-general school:
rules at the beginning of each term. In cases of clearly defined emergen-
cies and the lack of availability of the students a551gned to-a locker,
the principal or his or her designee(s) possess the authorlty to enter. The
student, however, should be informed as soon as possible. :
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STUDENT SPEECH

The First Amendment to the U.S. Constitution guarantees the right

of freedom of speech to all Bmericans, including students. However, the
constltutlonal guarantee does not include license to interfere with the
orderly conduct of classes, to coerce others to participate in a part1cu~
lar mode of expression, or to v1olPte the rights of those who dlsagree with
a given point of view.

Student speech may be subject to dlsclpllnary action by school offi-
cials ‘1f such speech--

1. Is slanderous; i.e., spoken maliciocusly or w1thout regard to
the truth of the assertion :

2. Clearly and . immediately incites others to damage property or
physically harms others

3. Materlally and substantially interferes with the normal opera-
tion of the school. ‘

Symbolic Speech: Buttons, Armbands, and Other Badges of Symbolic~Expression

The United States Supreme Court has upheld. the right of students to
wear or display buttons, armbands, £14&js, decals, or other badges of sym-
bolic expression, where the manner of expression does not materially in-
trude upon the orderly process of the school or the rights of others.

In a number of cases since the Tinker decision, various courts have
‘addressed themselves to: the question of whether or not particular instances
of symbolic expression intruded upon the orderly process of the school or
the rights of others. For example, a court (Butts v. Dallas Independent
~ School District) has ruled that the wearing of armbands could not be re-

stricted.merely because the possibility of disruption existed. However, a
court (Gazik v. Drebus) ruled against the wearing of buttons where evidence.
established that the ban was necessary to preserve discipline in a racially
tense high school. Still another court (Hernandez v. School District Num-
ber 1, Denver, Colorado) affirmed suspensions of students for wearing black
berets where the beret was worn as a symbol of the power to disrupt, and
‘there was evidence of actual alsruptlon

Buttons, armbands, and other badges of symbolic expression must not
contain materials: which are obscene or libelous, or which advocate racial
or rellglous prejudice. :

PERSONAL APPEARANCE: DRESS AND. GROOMING
Essentially, students have been allowed to govern their own appear-.

ance.  To limit or curtail student dress and grooming, the State has a
"substantial burden or justlflcatlon.
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For regulatlons on halr length to be valld ‘the school board nust
show that there is an overrldlng public purpose to be served by llmltlng
- students’ rights to appear in school with long/short half,‘ Such Jjusti-

" fication might include evidence that long hair causes an actual‘disruption';;"

of the educational process, or that the length or style of hair constl-‘

~“tutes a health or safety hazard, but only after the fact, and not in the

form of prior restraints. Where length of hair is a problem, as in shop
class, some type-of head: covering may be required; The student's right
‘to govern the length of his or her hair also includes facial,hair

"A school, board: or school offlc1al may not lmpose llmltatlons on dress
in which fashion or . taste is the sole consideration, even if a majority of
students have approved a student dress code. School authorities may re-

quire certain types of clothing to be worn in special extracurricular
activities (band, athletics, physical: education, etc.).

SPEAKERS AND PROGRAMS. -

Students and student organizations in consultation with school
officials chould be free within reasonable constralnts to invite and
hear speakers of their ch0051ng

Where program speakers have'engaged in conduct which violates con-
stitutional standards embodied  in State law, and there is reason to be-
lieve that they will repeat such conduct; school officials have authority
to prohibit’ such program participation. ‘

If a school allows some outside speakers to use school facilities,
it may not deny other similar speakers the use of these facilities merely
because  such speakers are deemed controversial or undesirable by school
Offl”lals.

School authorities may regulate the times and.locations of speeches
and assemblies and may require advance notice in order to avoid conflicts
”and ensure proper protection of the school communlty

FREEDOM OF'PRESS AND LITERATURE: . SCHOOL SPONSORED PUBLICATIONS

Official schdol’publicationS'such as school newspapers should reflect

the policy and judgment of the student editors. -~ Students have the respon-

- sibility to refrain from libel and obscenity and to observe the normal
rules for responsible journalism. Within these bounds, student papers
.are as free as other newspapers. ‘ R ’

Students have a right and are as free as editors of other newspapers
to report the news and to editorialize. School officials have a respon-
sibility to supervise student-run newspapers published with school equip-=
ment and remove obscene or libelous materials as well as edit material
that would cause a substantial disruption or material interference with
school activities. :
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‘The above is subject to the following:

1. school officials may not censor or restrict material simply because
it is critical of the school or its administration; however, such
material should contain a byline identifying the writer.

2. . Rules of the school for prior submission for review of obscene,
libelous materials, and material advocating illegal actions, should
be reasonable and not calculated to delay distribution.

3. If prior approval procedures are established, they should identify
to whom the material is to be submitted; and the criteria by which
the material is to be evaluated need to be narrow and specific with
a limitation on the time within which a decision must be made. If
the prescribed time for approval elapses without a decision, the
literature shall be considered as authorized for distribution.

Staff members may be held responsible for materials which are libelous
or obscene, and such publications may be prohibited. If in doubt concerning
the libelous or obscene nature of a statement, staff members should, through
appropriate channels, consult the school's district attorney. ‘

FREEDOM OF ASSEMBLY

Students have’the right to peaceably assémble, demonstrate, and picket
and to petition and organize on school grounds or in school buildings. Exer-
cise of the right of an individual to assemble, picket, and demonstrate shall
be denied him/her only on occasion when his/her acts substantially and direct-
ly endanger physical health or safety, damage property, or seriously and imme-
diately disrupt the activities of others. It is the school's responsibility
to protect the students' rights to free speech and assembly guaranteed by the
First Amendment from abridgement by any person or persons.

To insure that the students' activities do not substantially disrupt
the educational process; it is thelr responsibility to observe the fol-
lowing rules:

1. Meetings shall be scheduled in advancé.',
2. Normal §chool,activities may not be disrupted.
3. The meeting shall not be such as may be likely to create a

substantial danger to persons or property.

4. If a crowd is anticipated, . a crowd control plan shall be filed
in the appropriate office well in advance of the meeting.
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If you wish to'read’further regarding the preceding issues:

 Institute of Judicial‘Administration, AmericanrBar”Association."Standards'"

“Relating to School :Education. Bainbridge, Mass.: “Ballinger Publishers,
1976. ' BN BRI L

‘National School Public Relations Association. Suspensions:-and Expulsions.

Arlington, VA, 1976.

Ware, M., and Remmlein, M. School Law. Danville, Ill.: Interstate Publishers,
' Inc., 1979. ) ' ’ ‘ '
'Hyman, I.. "A social science review of evidence cited in litigation Qn‘

corporal punishment in the schools." »Journal of Clinical Child Psychology,

VIII, no. 3 (Fall 1978):  195-199.

Purvis, J. -Student Discipliné Handbook: . A compilation of procedures, regu-
lations, -and student rights as developed by State departments of education
~in the United States. Hattiesburg, Miss.: Department of Curriculum and
Instruction, University of Southern Mississippi.

South Dakota Department of Education and Cultural Affairs. Standards and
Guidelines for Providing Due Process of Law to the South ‘Dakota Student.
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Course _2 - Discipline

Module 2.3 - BEstablishing Effective Discipline Policies
; 65 minutes using Option 4A
Total Time 55 minutes using Option 4B

Course
~Agenda
by Moduie

Moduie Summary

V‘The policies which define behaVLOr expectations for students form the backbone of any
good ‘discipline program. . This module reviews the 1mportance of developing fair,

clearly articulated discipline policies, provides examples of due process
statements, and offersfapproaches to policy development by consensus.

palicy

Activity/ Content Summary Time
1. Introduction | . 5 min.
A. Purpose of the. Module
B. Rationale for Good Disciplihe Policies
‘The 1egal requirements and behavioral,benefits of havihg clear,
comprehensive policy statements are presented.
‘2.  Elements of a Good Discipline Policy 15 min,
"A.  Overview of Policy Elements
The group provides elements of a discipline code. Trainer
refers to the NSRN Resource Handbook on Discipline Codes.
B. Relating Poliéy Elements to Various Groups
The" need to- have pollcy 1n dl:ferent Forms for dlfferent
audlences is" stressed.
c. Summary pf'Elements
3. A Policy Example 10 miﬁ.
A. Review of Due Process Considerations or of Sample Discipline
Code :
B. Ways Schools'Articuiéte Due Process Rights
‘A’sahple student,rights orientation is presented.

H
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 Time

How Do We Involve Students?

_“How Do We Involve Faculty, Community Members, and Administrators?

'How and When Do We Inform Schocl and Communlty Members about the

Code?

How Do We: Ensure that Students Read and Understand Statements of"

Rights and Responsibilities?

Other Issues in Developing Effective Codes

Activity/ Content Summary
Optionai Section'
da; 'Thefissﬁe of Studentrlnvélvement’in Policymaking 40 min.
“A. Sunmary of Issues to Consider in'Policymaking
Tralner refers partlcipants to backgreund materlal o pollcy
issues. : v
B. Inportance of Studenﬁ,Input
dStudent “buy—in"hthrough involnemént is stressedf; ’
c. Ways te Achieve Student Input s
D.: ‘Reaching Consensus
| E. small Group Activity with Worksheet: Modified Delphi Method for
 Ach1ev1ng Consensus :
sArter an exPlanatien of modified Delphi,léarticipants comp’ ete
worksheet, Survey of Critical Behavior Inc1dents, and small groups"
‘work through the Delphl process.
.ox |
Optional Section.
éb. ‘Some Issues and Answers in Developing Effective Discipline Policies 15 min.'

&



33 [  About

‘Course__2 - Discipline e LD DRI R - Module

‘MOdu|e‘ 2.3 - Establishing Effective Discipline Policies

Objectives

Participants;will be able to--

o1 List three reasons for having clear discipline policies
2. . List various ways a due process policy . can be promulgated in the school
3.  List several ways to achieve student input into policy decisions.

Description of Materials

“Transparencies

'2.3.1 = 2.3.12 Transparencies illustrate due process issues -and how several schools
, have. written policies in response to these laws. Additionally, the
} : modified Delphi technique: for reaching group consensus is presented.

iParticipant Worksheet

2.3.1 Survey of Critical Behavioral Incidents
Handout
2.3.1 Delphi Technigue Recorder's Sheet

Background Materials

2.3.1 Some Issues and Answers in Developing Effective Discipline Policies
2.3.2 The Delphi Technique ‘ ‘ '
2.3.3

Due Proceéss in the Schools

Resource Materials

R.2.3.1 NSRN Resource Handbook on Discipline Codes. The Handkbook contains
commentary, ‘guidelines, and numerous policy illustrations from "good" ;
codes. Topics include all issues that must be addressed in a disc¢ipline
code, e.g., rights ‘and responsibilities,%gghctions,;search and seizure
procedures, etc. (Handbook is available from NSRN.)

i
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~ Notes
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- Course___ 2 - piscintine — Participant
MOdU!e 2.3 - Establishing Effective Discipline Policies ' W@fkﬁh@@%
WOrkSheét -D___2:3.1 ‘ ‘ n

Survey of Critical ‘Behavioral Incidents

Please respond. to the following behav1oral ln01dents by Cchllnq one of the five digits

to 1ndlcate its: approx1mate serlousness in your opinion.

~KEY: - 1 - nota disciplihary issue
2 = not serious/teacher enforcement
3 ~ somewhat serious/administrator or counselor involvement
- 4 - sexious/suspansion ot alternative
‘ 5 - extremely serious/expulsion and police involvement
BEHAVIORAL INCIDENT - ' SERTOUSNESS
1. Theft of school property ' _ 1 2 3 4 5
2. Excessive talking in the classroom i 2 3 4 5
3. Indecent language or gesture directed at an
individual 1 2 3 4 5
4.  Threatening school employee with physical harm 1 2 3 4 5
5. Bringing weapons or potential wéapons to school 1 2 3 4 5
6. Defacing school propérty 1 2 3 4 5
7, Petting in any form = 1 2 3 4 5
8. Cheating in the classroom T2 3 4 5
9. = Flghtlng 12 3 4 5
10. " Throwing litter on school grounds 1 2 3 4 5
11. Not bringinq books and related materials to class - 1 2 3 4 5
12.  Cutting class 12 3 4 s
13. Disobeying requests of school employées 1 2 3 4 5
14. Habitually breaking “"dress codes" ' 1 2 3 4 5
15.  Smoking: ’ 1 2 3 4 5
16. Throwing dbjects in the classroom 1 2 3 4 5
'17.  Body odors ' 1 2 34 5
is. Extortion of fellow sﬁudents 1 2 3 4 5

Adaptation of "Critical Behavioral Incidents: Seriousness of the Incident," by
Dr. John Puxrvis, University of Southern Mississippi.

i
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'Notes
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Ce , . ; ——  Béackground
Module 2.3 - Establishing Effective Discipline Policies Ma-&@gﬂéaﬁg
Background 1-D _2.3.1 ' ’

-

§9pe Issues and Answers in
Developing Effective Digcipline Policies

A

" NOTE: The following ideas have been collected by NSRN staff in developing
this curriculum. We thank the educators who have shared them, and welcome
additional suggestions. e

1. Many schools have found it useful to involve students in formulating
‘discipline policies and give them a way to change the rules.

In Philadelphia, students are appointed by the Student Council
to sexrve on discipline policy boards.

In several Los angeles schools, students run for election to
serve on discipline boards.

A New York school administration appoints several students to
help write policies.

2. Faculty, community members, and administrators also need to Se involved
in writing the rules.

New York City uses a‘"consultative council" composed of parents,
faculty, and staff to write and modify policies. This council
also may solicit student input.

Chicago has a Child Parent Education Center which acts as a
policy recommending body.

A Dallas high school has started a community-school management
team named "Partners in Educational Planning." This group
identifies and prioritizes behavior problems in the school.
Membership is opened to all interested persons and open meetings
are held monthly.

3. Periodic review keeps students, faculty, parents, and community
members aware of the rules and discipline procedures.

New York schools include a copy of the rules in the student
handbook and pass out copies yearly to all students and staff.

A Baltimore City principal reviews the rules in the homeroom
at the beginning of each year and pericdically reviews specific
rules on the PA system as situations arise.

Copies of the rules can be printed up and passed out like a
newspaper (Chicago) or posted on conspicuous bulletin boards.

W]
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In the Dallas school system, each facultv member reviews the’
student handbook during the first period of the first three days
to explain. and clarify rlghts and respons1bvllt1es_ Emphasis is
given to the reasons ‘behind the rules. . ’ ,

4. The New Jersey School Board Association recommends that the follow1ng
crlterla be applied to every rule~

a) Is the rule necessary for the orderly, effectlve operatlon of the
school? :

b} Does the rule involve some suppression of freedom?

. ¢) - If so, is the restriction on' the freedom any greater than is
reasonably necessary for the'orderly functioning of the schools?

They also point out that non-essential and unenfbrceable rules are
useless (e. g., chew1ng gum, skateboards)

5. nghts carry respons1b111t1es -~ codes should define the responsibllltles
that go with the exercise of those rlghts.
T1linois schools teach and test students on the rules. We
cannot necessarily assume all students know how to behave.

‘6. Special arrangements should be made to orient transfer students to the
school rules.

Milwaukee has an "induction center" where school information is
~shared before the student goes into the regular classroom.

7. It is better if students know what will happen if they break specific
‘rules.

A San Francisco school, for example, surveyed its teachers and :
asked them what consequences should follow such rule violations.
A rule-consequence chart was prepared enabling students to anti-
cipate possible. sanctions following rule-violations.

8. 'Comnsider shifting the management of serious behavior problems from
individual staff members to teams.

L.A. schools form grade teams among teachers working with the
same students. :

9. Beyond what the law forbids and the Constitution insures, administrators
are often faced with specific problems not addressed by these laws.

Both New York City and Evanston, Illinois face ‘this issue by
stating their philosophy about student rlghts in an umbrella
policy at the beginning of their codes.
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Several schools in Chicago collect, maintain, and disseminate data on
student behavior to school board Offlclals, parents, and others
interested in the community. -

Consequences of rules violations can have a 1og1cal and functional
relationship for the offices.

In Berrien County, Michigan students are not only required

to ‘work-off a violation but their jobs are often such that

they can directly encounter the consequences for the victim.
For example, a student who injures someone works as a volunteer
in a hospital; a student who steals a book works in the Lost
and Found section of the school library.

In writing discipline policies and disciplining students consider the
following thoughts:

‘o Statements of student rights and responsibilities should be

brief, clear, and readable.

"Courts consistently have thrown out loosely written or
vague discipline codes. The word ‘misconduct' has been
“ruled unconstitutionally vague. So has 'extreme styles'
of dress or grooming. So has 'in the ‘best interests of
the school'. Ambiguous words-—-~the backbone of school
discipline for more than. a century--will no longer do."

National School Public Relations Association

o] Once students are informed of the rules, they should be required to

abide by them.

o] Disciplinary actions should take place on an individual basis and
~in private.

o - Avoid  intermixing academic evaluations: with discipline evaluations.

Y ; ' . e . .
o Modeling is one of the most effective forms of teaching and learning.
o It cannot be assumed that students know how to behave in school.

Some schools teach and test students on the rules of behavior.

‘o Consider eliminating non-essential or .unenforceable rules, e.g.,

chewing gum and skateboards.

o . Offer special privileges to students who regularly obey the rules.




o The most frequently disobeyed rules are those which are:

relatéd least ¢learly to the popular perceptions of school
. functions, : ‘

have been poorly communicated to students,

enforced least consistently by teachers and adminiétators.
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The Delphi Technique -

The Delphi;technique is an attempt to improve the utilization of experts
in analysis,’evaluation, and forecasting. It uses ln;ormed lntUlthe judg-
ments in a format other than the committee meetlng

The panel or cOmmitteefapproach‘to problem analysis has a number of
drawbacks. A major defect is that most committees do not make either their
reasoning or their assumptions explicit. Committees also tend to operate by
seeking a consensus among the views of their members; thus many minority views
and alternatlves tend to get buried before a final report is written. Often-a
“bandwagon" syndrome takes hold, putting pressure on members of a panel to go

“along with a majority view. In many instances an authoritative (or vocal)
panel member can drive the panel onto a bandwagon. Finally in a committee
meeting, it is often difficult for the individual to change his mind once a
position has been taken. :

Most of the drawbacks of committee operation are due to the interaction
of the personalities and psychologies of the committee members. This implies
that a better situation for the utilization of the expexrt would be a panel

meeting without face-to-face confrontations, but with adequate communication
and interaction (feedback) between the individuals involved. Note that mexe
elimination of face-to-face contact alone- is not sufficient.

; A new ‘approach--the Delphi technique~-has been suggested to overcome
the difficulties discussed above.  In one sentence we might say that in its
_simplest form the Delphi technique is a carefully designed series of indivi-
dual interrogations (usually best conducted by questionnaires) interspersed
with information and opinion feedback. We will explicate the technique with.

the aid of a simple illustration. s

Suppose a panel of experts is convened to estimate the year by which: the
employment rate among ’zhe black population will be the same as that for the
white population. Each panel member responds individually--say by question-
naire--and gives an initial estimate (guess or judgment). A central person
running the panel arranges the results of the first round of responses in
ordex from highest to lowest and determines the medlan‘.

The second round begins with the results of the first round being sent
to-each panelist. The respondents are then asked to make a new estimate. If
their estimates are outside the interguartile range, the respondents are asked
to indicate why their judgments: were SO different from the: majority judgment
of the group.

i




This last step forces those with extreme views to either stand behind
theixr ]udgments—-WLth explicit reasoning-—or to move into the majorlty s

crange if no strong conVLctlons are held by the respondents

In the next round, responses‘(now spread over & smaller interval) are
summarized'again, and all,the respondents are given a summary of reasons offered
by those who have taken extreme positions. Another revision is requested
based on the reasoning presented. A respondent whose response is still outside
of the interquartile range is required to indicate why he remains unconvinced
by opposing argument. In-a fourth round, these criticisms arevresubmitted to

‘the entire panel and a final revision of estimates is requested. The median of

these responses could then be taken as approximating the group judgment or
more significantly, the range of responses may be presented, representing an
ordered, weighted series of judgments, so that one now does not come up with a
single answer, but a set of answers with associated priorities.

In the majority of cases where the technique has been applied there seems
to be a convergence of opinion and a narrowing of the interquartile range..
In some instances a polarization around a single "answer” has been ob-=
served.. -In othér cases two or even threevmodes or peaks may. result.

The working of this Delphi technique depends on a number of factors. In
the first instance there is always the question of who is an expert when a panel
of experts is convened. Little advice can be proffered here on that topic. The
only useful hint in the direction of distinguishing "good" ‘experts from "bad"

is to ask for self-evaluation within the context of the Delphi game. If the

responses to-a particular guestion are weighted to attach more significance to
those answers coming from people who indicated (in the private context of

the Delphi technigue) that they were more expert in some areas than others, it

might be possible to converge to a more accurate response.

Of major importance in the operation of the panel is that communication
aspects--interaction and feedback--of the total panel are kept as free as
possible.  Since experts in different dlSClpllnes use different languages, the
¢ollocation panel, i.e.; the man or group running the Delphi, must phrase
the questlonnalres and models so that all the respondents,understand them.

In conclu51on, it might be sald that the Delphl technique is a ratlonal
way of obtaining the collective judgment and opinion of a panel of experts,’
uninfluenced by the psychologlcal obstacles that influence conventional panel

- meetings.

A panel of 10 ox so péople can’be run by one man. As a rule of thumb,
figure two hours work per panelist per complete Delphi. Expired time for Delphi
depends on speed of processing answers and delays in sending them to the panel.
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Due Process in -the Schools

Due process is generally divided into the following areas:
o  Substantive due process

o Procedural due process.

Substantive due process, which will not be dealt with directly here, is concerned

with the issue of equity and fairness in laws and rules. In general, the following
‘criteria are applied:

" o The rule must be fair.
0 - The rule must apply equally to all.
o The rule must be enforced in a fair manner.

Procedural due process~-or as it is cometimes called, administrative due process--
finds articulation mainly in the rules and regulations covering suspension and
expulsion, and grievance and appeals procedures. The State of North Dakota has
expressed what it feels are the minimal standards for procedural due process.
These standards summarize the major elements involved in the issue:

o aAdequate notice of the charges
0 Reasonable opportunity to prepare for and meet the charges

o An orderly hearing adapted to the nature and the circumstances of the
situation

"o A fair and impartial decision.

The right of due process is codified in a wide variety of ways by school districts
and local schools throughout the country. The following examples are offered to
workshop participants in order to demonstrate different approaches to the issue.
and to give a better understanding of how due process is operationalized in the
"school setting. Because due process may Vary according to local conditions and
legal requirements, the National School Resource Network strongly recommends local
‘legal assistance in the development of due process procedures.
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. FORMALHEARINGS

Every effort is made at every school level to I‘EbOlVE‘ |

o problerns that arise through the conduct of students which are
. in violation of the Student’s Rights and Responsibilities

Document. An informal hearing is heard before the principal or
his designee to determine the facts and learn the circumstances
of the violation. Witnesses which either of the contesting parties
may Wish to call are heard and the parents of the student are

informed of the violation and the possmle consequences ‘

Punishment as prescrxbed by this document may be ad-
ministered if it is determined that the violation actually oc-

cuwrred. Parents will be informed by phone or by mail and a

conference with them will be required upon the readmission of
the student. ‘

As a result of the informal hearing, if the student and his
parents fecl that they have been agrieved, the following
procedural rules for holding formal bearings in expulsion,
suspension, and disciplinary cases have been established, for
the protection of the rights of students. Provided that the pupil
and his parent have not waived their rights to a forrnal hearing
prior to the suspension or e}.pulbxon the followung proceduze =
will apply:

1. - Thestudent and /or his parents ivho feel they have been
: agrieved during the informal hearing, may wilhin 5
days after such informal hearing, send a request for a
Formal Hearing to the principal or his designee. This
request shall be referred to the Hearing Officer of the
School District who shall within 5 days conduct such a
~hearing. IPFollowing the Formal Hearing, he shall state in
writing his findings as to the facts, his conclusions, and

the dispesition to be made.

o2 The pupil shall be permitied to inspect in advance of

such Formal Hearing any exhibits which school

“authoritics intend to submit at the Fromal Hearing. e

shall have the epportunity to be represented by counsel.

He shall have the opportunity to present his version as Lo

- the charges and to make such showing by way of

cxhibitis, affidavits and such wilnesses as he desires, as
well as having the opportunity to question witnesses.

3. If the School District Hearing Officer confirms the sanc-

tion that had been imposed upon the student at the in-
formal hearing, the punishtnent or consequence of the
misconduct will be carried out. If the Hearing Officer

- reverses the decision of the informal hearing, the
student shall be reinstated in school and no penalty shall
takepla ce.

4, If after this Formal Hearing, the student and or his

parent wish to appeal the decision, they may do so
directly to the Board of Directors of the Mukilteo School
District within 5 days. The Board shall schedule and

Mulkiteo School District No. 6, Everett, Washington
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'hold a meet.mCy to review the matter thh 10 schonl davs ‘

from the recelpt of the request for the appeal. The same o

Hearing Officer. Prior to Adjournment, the Boar:| shall

totakeone of the follomng procedures:

1. Agree to study the hearing record and

RO ‘report its findings within 10 schoolcxays

9. - Agree to schedule and hold a special
meeting to hear further arguments on the
case and report 1ts findings within 15
‘days. '

 rights of the student shall prevail at the Formal H=aring o
'befare the board that were in effect before the Formal

. make 1ts decision known. However, the Board may msh -

3. Agreeto hear the case from the start (de |

~nono) before the within 10 days.

: Wxthm 30 days of recelpt of the Board of Dlrectofs final |

decision, any student and - or parent desiring to appeal

the action of the Board of Directors regarding their For-

mal Hearing may serve upon the Chairman of the Board

a notice of appeal, such notice to be filed with the Clerk

of the Superior Court in the county in which the School
Dtstrlct is located.
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Students are to have clearly estab-
lished means by which “administra-.

tive due process” is available to see

that the .individual’s rights are pro-. -

tected. Students are to be involved,
singly: and collectively, as citizens of
the school with the attendant rights
of such citizenship and corresponding
responsibilities for . the proper con-

duct of their own aftairs and those of ‘

other students.

Due process may be detmed as a

course of fegal proceedmgs inaccord-
ante with the rules and principles
established for the enforcement and
protection - of -individual rights. The

concept applies to any dispute be-

tween two partxes ‘As a legal concept,
enforceable in the courts. it derives
its validity from the presence of a
court of competent jurisdiction, which

has a duty to see o it that the indivi-

dual's ' rights are protected. These
same conditions are equally neces-
sary to administrative procedures. in
schoots, although they may be dis-
cussed and handled in an informal
way in mostcases,

Of equal importance is the right of
school authorities to- prescribe and
lcontrol - consistent with fundamental
land constitutional safeguards -- stu-
wdnnt conduct in*he schoals.
Defmxtruns '

. “Suspension” means the exclu-
s:on of a student from attending
school activities for a specified and
limited period of time as set forth
under “Suspension Authority.”

2. "Expulsion” means the exclusion
of 2 student from attending school
anid participating in schoo! activities
tor & specified period cf time notto
aztend beyond. the school year in
yhich tHe expuision occurs.

afounds for Suspension/Expulsion:

. Conatinued wiltful ~ disobedience
,r open and pers&stent defiance of
yroper authority
7, Willful destruction or defacmg of
>choof property

. Behavior which is inimical to wel-
are. safety, or morals of other pupils
1, Physical or menta) disabilily such
nat the child cannot reasonably bene-
itiram the programs available

ucpensron Authority:

. A school principal or hls/her des-
;ree, by written authonty of the prin-

ource:

October, 1878

NOTIFICATION OF DUE PROCESS

- cipal, may suspend a student in hss/ :
her school for not more than five

school days on the grounds stated in
“Grounds for Suspension...” ‘
2. The superintendent of schoois may
suspend a student for another 10
school days on the grounds stated in
"Grounds for Suspension..”

3. The superintendent of schools
may extend a suspension for an addi-
tional 10'days if necessary in order to

present the matter to the next meetxng .

of the Board of Education.
Suspension Procedure:.

1. The student will be given oral or
written notice by the principal or his/ ™
~her designee, by written authority

of the principal, of the charges against
him/her which must be one of those
set forth under “Grounds for Sus-
pension...

2. The student will be provided an
opportunity to present. his/her side

 of the story, If the stuggnt denies the

charges, he/she will bé given an ex-
planation of the evidence which the
authorities have. This shall not include
the right to secure counsel, to confront
and cross-gxamine witnessesorto call
his/her own witnesses to verily ms/
her version of the incident.

3. A student whouse presence poses
a contiuing danger t0 persens or

-property or an ongoing threaf of dis-

rupting the academic process may be
immediately removed from the school
by the principal or his/her designee.
In such cases, the necessary notice
and rudimentary hearing should fol-
low as soon as practicable.

If-a decision is made to suspend a
student he/she will be notified by
the principal or his/her designee,
and within-one day of the suspension,
the -schoo! principal or his/her
designee shall send a letter to the

" parent and the student explaining the

action taken, stating the days during
which the stispension will be in effect,

and inviting the parents to meet with

the principal for the purpose of dis-
cussing the matler .if- they wish to.

"5, Nothing * contained in this  pro-
“cedure shall prevent the prmCipal or
his/her designee from arranging for

parents to attend the meeting with the
student ai which notice of the charge.
is given and a hearing is held if neces-

Boulder Valley School District RE 2, Boulder, CO

sary, provided that in the judgment

of the principal or his/her designee it
is it the best interests of the school
and ‘the student to do so, and. that
the meeting can be convemently ars
ranged.

Expulsion Authority: :

1. The Board of Education may con-
ductthe hearing at which the question
of expulsion is determinad. )
2. The Board of Education may del-
egate the power fo expel a student to

"the superintendent ‘of schools, pro-
vided that at its next meeting the

superintendshd ghall report on each
case acted. Bppaibiiefly describing
the circumstantes #nd the reasons
forthe action.- .~ .

"3, In any case in whnch the power to

expel has been delegated fo the
stperintendent of schools, the deci-
sion of the superintendent may, upon
the written request of the student or

" parent, be appealed to ‘the Board of

Education. I this occurs, the Board
will determine the appeal procedure
to be utilized and will promptly ad-
vise the student and parent involved.

Expulsion Procadure: -
1. The student and his/her parent
will be given written notice of the

- charges against him/her which must

ve -one of mose set forth under
“Grounds - for  Suspension/Expul-
sion.” K .
2. A hearing will be held within 10
school days of the receipt of written
charges. The hearing will be beforeg
the Board of Education or the super-
intendent of schools.

3. A student may be suspended
pending an expulsion hearing, pro-
vided the procedures for suspensxon
are complied with.

" 4. At the hearing the student may be

renresented by counSel and will be

. stiorded the opportunity to confront

and cross-examine witnesses sup- -
porting the charge and to call his/
her witnesses to verify his/her ver-
sion of the incident.

5. The Board of Education or super-
intendent of schools, as the case may
be, will make specific findings in sup-
port of any decision reached; and in
the event of a decision to expel. the
student will be advised of. his/her
right'to obtain judicial review.
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POLIC}’-— RIGHTSAND RESPONS/B[L[TIES' ‘ IMPLEME‘NTA T]ON GU[DEL[NES :

\lll DUE PROCESS XL DLEPROCESS

“A. All systemwide and local school regulations that'

restrict ‘a. student's liberties and rights must have a

valid goal and must be rcasonably expected to achxeve e

this goal. e

- B. Reasonable natice vzul be ngen regardmfz the~
availability of all published policies, regulations, and
- rules affecting students. The. MCPS. Policies and

Procedures and this document should be located in the
* ‘media center of éach school and available to students.
- Each school should publish its disciplinary statement,

- developed cooperauvelv by parents. ‘students, and
staff, and’ make copies available to all students.

‘Students ‘shall not be punished for violating any rules
which - are: not covered by MCPS . Policies and
Procedures, the countywide Statement on Discipline,

. the disciplinary statement issued by the school, or
other previously published rules.

~C. Procedures for Cdmplaints and Appeals

I. Students have the right to appeal actions of
school administrators and student governments
restricting, student fréezdom and have the right to

: appcal actions of school-affiliated student organi-
zations denying a student membarshxp

2. Each school shall establish procedures for the
consideration of student problems and the process-

ing of student complaints and appeals. These.

proccdures should be developed through the
cooperative ‘efforts ~of = students, ' faculty, and
“ administration and shall provide for defined time
frames to insure speedy resolution of complaints.

3. The student has the right'to impartial, expedi-

tious hearings, preceded by clear explanation of
nrocedures for further appeal; and the student has
the right lo examine witnesses.

4. Any decision of the principal may beappealedto
the area assistant superintendent and the superin-
tendent of schools. (This appeal procsdure is
outlined in the guidelines to this section.)

-5. Nothing in either the local school or countywide:

appenls procedures shall be construed as lxmmng
the: right of any student having a complamt to
discuss the matter inf ormall) with appropriate
school personnel.

6. No reprlsals of any kmd shall be taken by
anyone ‘against any student as a resuit of .a
complaint orappeal.

7. Local discipline, grievance, and appeal proce-
dures shall be reviewed annually by local school

authorities and student representatives. The MCPS -

appeals procedure shall be reviewed annually.

. Bl Thtse sections are deviyned o provlde faic
trealmem for each’ student- involved in 2 dxscxplmc

.action or a grievance proceeding. In order to insure o

such treatment. school rules must he-consonant with
MCPS Goals of Education and. published existing

** laws and regulations. Both the countywide and local

school discipline codes should be published and made-
available to ‘parents. students, and:staff members.
Enforcement of these rules and procedures shall be
based on prudent investigation of the circumstancss
and judicious interpretation of rules and procedures.

Students. on theirpart, have a responsibility to follow
the established. procedurcs in seeking changes in policy
or procedures and in attemptmg to re: solw: complamts

and grievances.

C. Each school shall establish procedures for the
consideration of student problems and for processing .
of student complaints and appeals. These procedures
should be developed through the cooperative efforts of

“students, faculty, and administrators. The administra-

tiow'shall provide for a defined time frame within these
procedures so as to insure speedy resolution of
complaints. Procedures for hearing and appeals within
the local school shall be designed to insure that all-
particulars of the procedures and option for further
appeal are made clear to the complainant before the
hearing begms. that the person or persons presiding .
are able to give impartial consideration to the matterat
issue. and that each case is 'processed promptly and
expeditiously.” The first-steps. of such procedures
should be designed to-allow for a settlerment of the
problem by the persons directly involved. The use of 2
school stafl member serving as an intermediary is
stggastad for these enrlv stars.

. Additionally, the school principal is rcspons.iblcy for
- distribution of - the: local school procedures. for

planning the necessary implementation with staff, for
assuring that students.are informed of their.appeal
rights. for reviewing and evaluating the procedures at
least annually, and “for forwardmg copies of the local
school plan to the area assistant’ supenm:ndem

The area assistant superintendent is responsxolc for
ascertaining: that all schools within the area have
developed proceduras. for hearings and appeals,
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_Appeal of the Decision of the Principal’

if a student'has auemptcd without success, to-havea
problem resolved at the local school level and is not
satisfied with the decision rendered. the student may

appeal the decision to the appropriate area assistant

supt:rm!cndcm and the following steps are carried out:

Submntmg an Appeal

Wuhm ten school - days of the decision of the
prmcxpal the student may request, in writing, a

review of the complaint and appeal tha decision to

the respopsible area assistant suocnmendcm The
statement should includer

a) All pcmnent factual xnformanon
b) The remedy requested
¢) A request for:

(1) A review. of the complaint and the

decision of the principal or

{2) An informal hearing before the area
assistant superintendent

Review of an Appeal

a) Upon'receipt of a request for a review of a
decision rendered. by the principal, the area
assistant superintendent acknowlcdgcs rec\.xpt

~of the request, :

b) The area assistant superintendent makes a
decisiof based on the information submitted by
the swudent and. any additional information
obtained. or the assistant superintendent may

- establish a five-member board as follows:

(1) The board should be comprised. of two

students, two teachers. and one administra- -

tor selected 2t random from an area pool by
the teacher specialist for student affairs,

{2y The five-member board mests within five
school days ¢f the date the board. is
established to review all information and
submit recommendations to the area assis-
tant superintendent for consideration.

{3) The area assistant superintendent makes

"a.decision based on the recommendations of
the board, the information.submitted by the
student. and any additional information
ohtainad,

¢) Within ten school days of the date the appeal
is received. the area assistant superintendent
notilies the studsnt and principal, in writing, of
the decision concerning the appeal.

3.

Informal Hearing” Before the Area Assistant

Superintendent

4.

.

a) Upon' receipt of a request for a hearing, the
area assistant supenmcnd“m docs the follow-
ing:

{1}y Acknowledges recsipt of thc rcquest

(2) Sets the date [or an informal hearing
{note: the hearing must be held within ten
school days from the date the request is
received)

(3) Infortes al' ind*vidvals ecnczarned; in
wumz, of the time, date, and place of the
hearing

(4) Notifies the student of the right to
present information. evidence, and witnesses

b} The area assistant superintendent is respon-
sible: for the following:

{13 Conducting the hearing

{2} Questioning parties to the informal
hearing

(3) Providingan opportumw forthe student
10 question parties to the hearing

¢) Within five school davs after the informal
hearing. the  area assistant superintendent
does the following:

(1) Reviews alidata and informzcion present-
ed at the hearing

(2)Renders a decision

(3). Notifies the student and “principal. in
writing, of the decision and- the student’s
right to appeal the decision

Review by the Syuperimendem (or Designes)

1) The student may ¢ ppel the deeisinn of the
area assistant superintendent. The appeal must
be submitted to the superintendsnt within ten
schoof days of the receipt-of the notification of
the decision of the area assistantsuperintendent
and include information to justify the appeal.

b) The superintendent (or designes: deputy
superintendent or associate supsrintendent for
administration) reviews the issue and related
information.

¢) Within five school days of ‘recsipt of the

appeal, the superintendent (or d=signaej renders
a“decision and notifies the student. principal,
and area assistant superintenident in writing.
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Notes




>t Course

Course 2 - Discipline o . ; : - : Agenda
Module 2.4 - Establishing Effective Discipline Practices by Mgduge

Total Time _ 1 hour and 30 minutes

Module Summary

School personnel are faced with behavior problems on a continuum ranging from mild
nuisance to severe violence.  This module is designed to equip participants with six
different ways of thinking about what cause$ misbehavior and ways to use these points

" of view to remedy disturbances. Case examples and a video vignette support the learning.

Activity/ Content Summary : Time

1. Purpose of Module 10 min.

The purpose of this module is to look at a broad range of discipline
problems £rom six different perspectives. It 1s suggested that
“these six theories may be useful in diagnosing causes of misbehavior
and in developing corrective discipline strategies.

k3

2. Participants Discuss Discipline Situation I - Darxryl o © 5 min.

Participants are introduced to the six theories of human nature by
first selecting a possible remedy for a classroom discipline prob-

lem. ~ _—
3. Overview of Six Theories of Human Behavior ‘ ' 15 min.
A.  Introductory Comments
Trainer explaing that each of the approaches to resolve Darryl's
discipline problem illustrates one of six theories of human
nature. 'Each will be discussed in turn.
B. Review of Biophysical Approach
Good physical health leads to good behavior. There is a link
between the health of the body and behavior. '
Q. ~ Review of Psychodynamic/Interpersonal Approach

This model views behavior as a complex interaction of drives,
needs, and environmental forces. Misbehavior occurs when needs
are not met at crucial life stages.

E=
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Time

“De Review of Behavioraerpproach

Activiiy,(;Content' Summary

lThis approach views. behavior as learned throﬁgh a paradigm of reward
and punishment. Misbehavioxr develops when inappropriate behaviors
are reinforced. ' L RN

' E. Review of Sociological Approach

This model of behavioxr encompasses a culturaieview, proposing‘that
deviant behavior. is that which differs from the nomms of mainstream
society, and that cultural and societal factors influence behavior.

P, Review of Human Potential Approach

This view of behavior focuses on the potential for the individual to
express him/herself in an indiVidual way. Misbehavior occurs when
‘individuals are not allowed to express themselves in ways that are
,innately theirs. T : :

G. Review of Eclectic/Ecological Approach

This model sees behavior as the result of interaction between indi-
vidual characteristics and the environment. Attitudes of those
viewing  behavior as deviant may need to be altered oxr the Situation
as a whole be altered.

Partic1nants ReView Six Theories and Complete Disc1pline Situation 1I -
Lisa ' :

A. Participants Form Small Groups

.Participants divide into six groups. Each group is given a more
detailed summary of one of the six theories to review.

“

B. Participants Complete Discipline Situation II ~ Lisa

Each group reviews the discipline. problem illustration and discusses
causes and interventions based on the theoretiéal approach they have
been assigned. ,

C. Sharing of Solutions Based Upon the Six Theories
Members of each group report out the theory they have reViewed and
tell how they would remedy Lisa's problem making use of their re-
pective theory. Participants and trainer add to the solutions.

D Summary Remarks:

The usefulness of a variety of ways of thinklng about students

20 min.

misbehaviors is stressed.
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Activity/Content Summary

Time

Viewing of Vignette'"Teacher; T Gét’Your Goat” 30 min.
‘Participants are asked to draw upon: their own experiénces and these siz
- theories as they view a vignette of another discipline problem and try to

resolve  the problem. - This vignette was developed, in part, by students

in an inner city school in Philadelphia.
- Conclusion: “Usefulness of a Multifaceted Approabh to Discipline 10 min,

Trainer and participants will evaluate and Share opinions as to the use-~
fulness of these six theories in managing discipline problems in the
school. :

e
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Notes
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: cQu’rrse(k ; 2- Di’sci‘piiney L ’ _ ; , ' s S MOd“le

Moduie: 2.4 - Establishing Effective Discipline Practices

Obijectives.
Participants will be able to--
1. List major causes for student misbehavior

2. List at least one discipline strategy to é&{reét misbehavior based upon each
of the six causes

3. Dlagnose why a specmflc discipline technlque may not be effectlve in a given
51tuatlon ;

4. Know where to obtain reference materlals regardlng each of’the six causes/
remedies to behav1or problems. SR ~

Description of Materials.

Transparency
| ‘2.4.1 Approaches'to Interpretiﬁg Behavior
- Audiovisual
2.4.1 ‘Video Vignette "Teacher, I Got Your Goat." This is a videotaped
: vignette of a classroom behavior problem.
Héndouts |

2.4.1 Discipline Situations: Darryl and Lisa
2.,4,2 Psychodynamic/Interpersonal Approach
2.4.3 Behavioral Approach

2.4.4 . Sociological Approach

2.4.5 Human Potential Approach

2.4.6 ‘Biophysical Approach

2.4.7 Eclectic/BEcological Approach

Background Material -

2.4.1 Six Approaches to Viewing Human Behavior
Bibliography

Six Theories of Human Naﬁure

i
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‘Resourcé Material

" R.,2.4.1

"Some Alternatlves to Corporal Punlshment in the Schools,

Irwin A. Hyman; Ed.D. . This material focuses on various ways of.
maintaining discipline in the classroom without uSLng punishment.

- Short, intermediate, and long-range solutlons are suggested (The:

brochure can be ordered f£rom NSRN. )
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- Course

M‘odfule

2 = Discipline

Backgroundk I-D 2.4.1

1.

Six Approaches to Vlew1ng Human’ Behav1or

PSYCHODYNAMIC/INTERPERVONAL APPROACH

ASSumgtlons: 

'Behavior is seen as the consequence of the 1nteractlon of lnherent drives,

needs, or forces with env1ronmental limitations,

Normal behavior stems from the successful completion of the sequential )
developmental stages and the development of impulse control. (Freudian
psychosexual stages, Erikson psycho-social staged, "Pilaget cognitive stages)

The unconscious mind exists, and present behavior c¢an be understocd in light
of early interpersonal relationships and the resolution of: critical periods.

Behaviors appropriate in one stage in life may be inappropriate in other
stages.

Maladaptive behavior occurs when needs are not satisfied at crucial life
stages, controlstare not developed, and needs continue to be expressed in
socially unacceptable ways.

Gaining insight into regressive and/or destructive behavior through psycho-
analysis will change present behavior'patterns.

A chlld‘s classroom behavioxr may reflect earller and present family rela-

tionships (parent——teacher, siblings--classmates) .

Diagnostic Considerations:

Focus: Individual internal motivation within a development,context

Whatﬁisfthe history of the individual‘5~early interpersonal.relationships?
What are the present famlly dynamics?

How do  the past experiences of each parent with regard to behavioral expec—~
tations and discipline relate?

‘Do developmental needs appear to be satisfied? (Freud, Adler, Dreikurs)

Have,conflictvstages been resolved?
Has an adequate;defense mechanism system been developed?
How does the individual perceive the situation?

To what extent do internal and external factors influence this perception?

Background

2 4= Establishinq Effective Discipline Practices ' Mate!‘ials

El

P
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‘Goals of Intervention:-

2.

’Individual interventions

Clarlfy 1ndlv1dual S. perceptlon of present behavior

Understand basls of'present behavioxr 1n terms of early development and
famlly dynamlcs (dangllng c1garette = unfulfllled suckllng needs) '

Express emotlon through varlety of act1v1t1es (expre531ve theraples, art,
music, drama, play ‘therapy) : S :

‘Explore socially acceptable means of meeting individual needs.

Environmental interventions

eModlfy env1ronment to fulfill individual's needs (flex1ble seatlng arrange—'

ment  for lnsecure chlld)
kSupport positive'social interaction

,vProv1de opportunlty for ldentlflcatlon with approprlate models (supportlve
parental figure, approprlate sex role model)

Examples:

‘Disrespect for school authority figures is often interpreted as
resulting from poox parent-child relations or loss of a parent,,
and this kind of problem may be resolved through such technigues

as strengthening family discipline system, or involving the student
in a close lnterpersonal relationship (Big Brother)

Vandalism, flre—settlng, ‘and other attentlon—gettlng dev1ces may
stem, for example, from the student’s feelings of abandonment due.
to the arrival of a new sibling. Focusing on socially acceptable
means. of galnlng attentlon can be helpful

BEHAVIORATL, APPROACH

. Assumptions:

Behavior is learned through’a paradigmfinvolving reward and punishment{

All behavior is ordered and as such can be observed measured predlcted
and controlled. . .

Maladaptive behaViOr develops when inappropriate behavior is reinforced.

By adopting a program of systematic selective reinforcement behavior may
be altered by strengthening some responses and w1thdraw1ng relnforcement
from others. 5 :

The thrust in school discipline, therefore, should be to help the child
substitute desirable behaviors for 1nappropr1ate ones through the use
of reinforcement and/or modeling.
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aDiagﬁestie coﬁsideratione;
Foeus: kBehaviorkand'eeteiné
kHow;oftea’doee theetarget1behavier oceu:?
What efent precedes i£?( ’ ’
What event follows it?

Is the'behaVior desirable for the Setting?

' Goals of Intervention:.
InCreaSe'frequency7of‘desirable’behavior
Reduce frequency of undesirable behavioi.v

[

Techniques for Intervention:

Contingency ihterventiohs

Relnforce desirable behav10r (tokens, soc1al relnforcers, pleasurable

activities)

Remove relnforcement of undesirable behav1or (lonore response. cost, B
taking back tokens, soft reprlmands)

Introduce compet1ng‘behav1or.
Environmental interventions

Modifying setting (remove distracting stimuli, provide stimuli for
"adaptive behavior)

Remove child from setting (time out of room)
~ - Modeling: (use ef_teacher'and peers) .
Self-control intervention

Teach Chlld to set goals, rewards and. contlngenCLes, and record own
behav;or.

Examples:

Talking in class is often reinforced by the teacher's ensuing
“attention. Solution strategies can employ Goal: Attainment
Scaling with rewards' for not talking in class.

Truancy can be seen as a learned av01dance response. A token
system can be developed to reward school attendance while at
the same time modifying the school settlng to facilitate the
”student S deslrlnq torcome to school

"Catchfa*kld_belng good T e T

LTS R .

o
e £

o
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35‘ SOCIOLOGICAL APPROACH
Assumptlons~

Behav1or is developed through acculturatlon and” soc1allzatlon and is con51dered
",normal lf it adheres to ‘the noxms: of ‘the malnstream culture. o
Abnormal behav1or is defined as deviance from the norms of the ma1nstream~ :
‘culture or may occur ‘when norms are not clearly deflned due to rapld changes
w1th1n soc1ety.

Deviance may reflect conformlty to the standards of a subgroup rather than
those of the domlnant group

‘8001ety labels accordlng to‘its. own perceptlon which 1nd1v1dual, group, or
set of behaviors is dev1ant " The actual behavior of deviants and nondeviants

'is very similar.

Schools are a mirror of dominant 5001etal values and thelr prlmary functlon is
‘to teach:and: perpetuate these values. ,

Cultural norms of students -may differ from those of the mainstream culture
and may be in conflict with expected school behav1or.

Diagnostic Considerations:

Focus: Society; the groups within society, and the roles of society.

What are the behav1oral norms ‘and values of the malnstream culture and the wvarious
subgroups’ '(black chlld/whlte schools)

What are the conditions in society that may be promoting deviant behavior?
(political turmoil, sodialvchanges,‘unrest).

Which behaviors, individuals, and/or subgroups are defined as deviant?
Are: individuals and groups behaving‘in accord with role expectationsg, and to

- what extent does this cause strain and conflict?  (Individual belongs to several
groups) . : : i
Does the deviance reflect'conformity to subgroup norms? .

- To what extent does the school reflect the norms and values of the malnstream
culture? (Currlculum in urban, low socioeconomic status  school fits mlddle

‘sociceconomic status populatlon)

To what extent does the school accept and.provide'for diverse subgroup standards?

Goals of Intexrvention: y
E . ‘l

Many sociologists are not lnterventionists. They feel that soc;al change is not
amenable to intervention and are interested solely in describing systems.

‘Def:Lne the norms and values of the mainstream culture and the various subgroups.

‘Define the conditions which may be promoting deviant behaviors.
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"Define the=cultoral differenCes that cause stress and conflict.

Facilitate change in group behavior or in environment or setting.

Technigques for Intervention:
Intervention within societal institutions

Understand existing systems (define problem, analyze'eystem causes
of the problem) - : :

Modify existing systems (homogeneous grouping)

_Introduce new procedures (new curriculum, educational parks, advisory
councils,; alternative schools).

Interventions Within‘existing groups
; Understahd group norms, values, and behaviors (raise'grogp‘consciousneés)
Prepare groups for,change’(decrease dehumanization and victimization)
Resolve problems through group approach.
Individualvinterventioos |
Understand role expectations assigned by society

Facilitate assimilation to malnstream culture through speclal education
and . training programs.

Exanples:

The problems of akhew Vietnamese student's assimilation into a
U.S. school can be handled by raising the student body's conscious-

ness toward the newcomer and his or hexr culture.
An understanding of differing needs and interests of students at
dissimilar socloeconomic standings can help in the designing of
successful c¢lassroom plans, trips, and act1v1tles (black culture
experiences for black studies).
American Indian culture typlcally discourages competltlve attitudes
(sioux). Thig insight may ald ln avoiding conflict between school
and culture.

4. HUMAN ‘POTENTIAL APPROACH

Assumptions:
Man has an inborn natUre which is essentially good and is never evil.

Humans .are borﬁ with besic goodness which they attempt to fulfill.

A nurturlng acceptlng env1ronment which enables self— ctuallzatlon of
1nd1v1dual WLll result in normal behavior.
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" 'Maladaptive behavior occurs when technological and bureaucratic change causes

‘v feeling of insecurity and the diminution of individual worth. Emphasis on
efficiency and centralized control resultszizthe allenatlon of the 1nd1v1dual
whlch leads to the need for group ldentlty

' Identlty groups, often based on religion, class, or race may lead in times of
;stress to unhealthy competltlon and.confllct and may 1nhlb1t‘lnd1v1dual growth.

Children who mlsbehave need to feel wanted and need a w1de latltude to feel free
to express themselves. : ~

A nurturlng school climate will allow the chlld's basic thrust for goodness
to emerge. 2 . , :

Diagnostic Considerations:.
Focus: Individual ahd necessary c1imate for actualization of potential

vfk What are the forces in the enVLronment that lead to feellngs of 1nd1v1dual
worthlessness’ »

Does teacher training, selection, and evaluation take into consideration
- aspects. of the teacher’s personality and effect on individual students?

Does. the school provide for expression and acceptance of honest expression
of feelings?
I e e
Is the school plac1ng too much empha51s on cognitive ratlonal learning rather'
than intuitive and alternatlve methods of problem solving?

To what extent does.the value of conformity inhibit individual differences?

7 Goals of Interventions:

Self-actualization of‘gotential

fHelp individual,adjust to~§ariety of'behaviors'

Provide nurturing'environmentkof facilities self-growth -

Foster acceptance of a full~range of human emotions.

Techaiques for Intervention:
' Structural changes in educational system
Alternaﬁive schools within pobiic school system
Independent alternati?e schools

Alternative educational opportunltles (1nd1v1duallzed.programs,
open educatlon)

Humanizing school climate

Define and modify environmental pressures that may interfere with the
individual's efforts toward self-actualization.




63

Personalize teacher/étudent relationships (human relations«trainiﬁg)

Increase emphasis on affective experlence (educate whole person, develop
nonverbal ‘and intuitive skills)

Prov1de for involvement of all groups in determlnlng school policy ,
 (student representation at administrative meetings, student input into

discipline handbook)

Provide for individual learning style and behavior

Provide for individual choice in curriculum

Make curriculum relevant for minority groﬁp stddents

Allow*for actlve student roles in learning proceos (class project may 001n-
clde with community SeerCES project).

Examples :
A student's lack of interest in school can be a result of feelings
that school training is "irrelevant." Making traditional subjects
applicable to contemporary issues can ralse the level of interest.
Window breaking and theft may be a reactive to students "hating"
school.  Creating the conditions for a more humanized school environ-
ment, ‘for example, by personalizing fauulty—student relatlons, may

be useful.

Give troublemakers opportunities to appreciate the rewards of good
behavior.

5.  BIOPHYSICAL APPROACH
Assumptions:
Behavior can be attributed in part to. -biophysical causes.

" Normal physiological development and the maint enance of an optlmum state of
health will lead to normal behavior.

Some -deviant behaviors can be attributed to biophysiological defects due to
heredity, adverse environmental conditions, diseases; and accidents.

Behav1or can be modlfled by changing aspects of a person s biophysiological
kcondltlon.

Physiological. abnormalities can be detected by medical and surgical procedures
or can be inferred through observation of behavior.-

Teachers should be aware that because children differ physically, differences
in personalities, behaviors," and learning patterns may occur, and consequently,

educatlonal practlces may -have to be adapted to compensate for these differences.
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Diagnostic Considerations:

Focus: 'Ehysiologiéél staﬁe'of indiyiaual
What is current state,of‘indiViduél's health?
‘What iS'ﬁhe.pasﬁ health histoxy of‘tﬁe individual‘énd hiS,O: her family?
Are there symptoms of'physiological_abﬁormaliﬁies?‘ |

To ‘what extent‘do these physiological abnormalities influernce behavior?

Goals of Intervention
Maintain or reinstate physical health of individual

‘Provide means of ¢ompensation for permanent physical deficits.

Teéhniques‘for Interventidn?
| Direct‘#iophysical intervention
ﬁrug therépy‘(Ritalin; Dilantin)
orthomolecular therapy -
“Diet therapy (Feingold diet, diabetic, hypoglycémic)
Surgical procedurés'
Methods df éompensationf

Training interventions (perceptual motor, Kephart, Delacatb,.Fernald's
VAKT, Frostig) ' »

Environmental restructuring (prosthesis, hearing aid, spegial teaching,
Braille) : E g

Biofeedback training (self-response to physiological signa{s of distress).
Examp? 2s:

Recent research into hyperactivity indicates the cause may be “1inked
with sugar.  Thstituting nutritionally balanced lunch: programs, special
no-sugar lunches for affected students, or making parents aware of this
research, should be 1nvest1gated

Class clowns are sometimes children who can't see from the back-of
the class or who have emotional problems. - Watching for possible
medical reasons (need for glasses) and being aware of problems
needing special education might be more appropriate than punitive
actions--which may only contribute to perpetuating thé already low
self-esteem of these students.

Training in the normal development of children may aid in the early
identification of potentially serious problems.

Teachers ablllty to ldentlfy drug . users should be encouraged:



6. ECLECTIC/ECOLOGICAL APPROACH
Assumptions:

Behavior‘results from the interaction of characteristics of the individual ' ‘
and various forces in the setting.

Normal behavior occurs when the individual interacts in accordance with the
dynamic forces of his or her environment.

The forces influencing behavzor can be blophy51cal intrapsychic, phenomenological,
and behavioral.

‘Modifications of behavior can be achieved by changing the behavior itself, chang-
ing the setting. or changing the perceptlons of those who consider the behavior
deviant.

An individual's behavior may be modified by investigating the individual's total .
environment, locating the source of the disturbance and utilizing any inter=—

vention technique which will bring about change.’

Diagnostic Considerations:

Focus: Interaction of various forces with the individual
Does the individual's behavior change in different settings?

Are the behavioral demands of each. setting within tne individual's total
environment compat:t.ble'>

What 1s the primary souxce of the deviant behavior?
For whom is the deviant behavior a problem?

‘ Which aspects of the problem are amenable to change?

Goals of Intervention:

Increase concordance between the behavior of the child and the setting in
which he or she resides.

" Pechniques for Intervention:

Change individual behavior
Teach and encourage behaviors viewed positively by mainstream culture

Target children trained as behavior engineers (teach child to modify
behavior of others by changing their own behavior).

Change in environment

‘Reorganize physical setting of classroom (seating axrrangement and learning
centers, engineered classrooms) '

—
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Employ a variety of classroom management technlques (rule enforcement
appropriate learning materlals)

Llfe space 1nterventlons (establlsh "therapentlc milieu," arrange phy51cal

space and time and activity schedules; accept child's v1ew, explore pes-

sible ‘solutions, and present reality-oriented solutions as needed).
.Change  awareness and attitudes of those perceiving behavior es deviant

Pamilf members | |

Schobl‘personnel o | | T

Significaﬁt others

Teacher effectiveness training

Parent effectiveness training

Family counseling

Special training for teachere

Examples:

A normally passive child who persistently fights while riding the

school bus may be reacting to forces in the bus setting. ~ Rule

enforcement, rea551gned seatlng, or alternate transpo*tatlon may
. suffice to change the envirconmental factors causing this behav1or.

The development of sexual interest is often.percelved by parents as
abnormal and bad. Parent training and child development workshops
can be employed to resolve this misunderstanding.
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"Y"Course: >2 - Discipline

‘MCMU'Q 2.5 - Alternativés’ to .Suspension-

Total Time 45 minutes

Course |
Agenda

éby Moduie

 Module Summary |

This module explores a variety'of alternatives for dealing with tie seriously disruptive‘

student without interrupting the student's educational experience.
i

Activity/ Content Summary Time
1. Introduction 5 min.
Relevant issues in dealing with the seriously disruptive student are
reviewed. . A rationale for moving away from punitive methods and
toward programs that nore effectively deal with the student is pre-
sented.
2. Illustrations of In-School Alternatives to Suspension Programs 15 min.
“A. - Introduction and Sharing of Alternatives
B. COPE Program, Wexford, Pennsylvania

A lounge and study room are used to continue regular course
work with counseling support and special sessions on the con-
sequences of unacceptable behav1or

C. Afternoon Alternative School, Syracuse, New York

Twelve teachers provide individualized instruction and coordi-
nate work-study experience in an after school program.

D. Time Out Room, St. Petershurg, Florida

Disruptive students from one to three classes are removed and
placed in a-special classroom. Values clarification and
transactional analysis: axe employed.

E. The Quiet Room Program, Lincoln, Nebraska

The principal and a531stant pr1n01pal monitor a program based
on the reality therapy approach

F. Concludlng Remarks

i)



- Time |

Group Discussion and Conclusion

Participants discuss similar alternative programs with which they are

familiar.

 Activity/Content Summary
:3. Discussion of Issues in Deveioping'éna Evéluating Tn-School Alternatives lS'ﬁin.
| Amf"Introducﬁion |
; B. Question Number 1: How Shoula‘Referfal'Be Accomplished? 
' C.k Question Number 2: Who Should Make Decision té Aémit?’
' D. Quéstion‘Number‘B: ‘What Jﬁstification Is Theréé
E. dngstion ﬁumberi4: What aboutiDuerProcess?
F. Quesﬁion Numbef 5:  How Much Time Will Be Involvéd? ‘ | IR
G. Question Number 6: ’Where Will the Program Be Locatéd?
H.“ Question Numbér 7:' What'ébouf Staff Selection?
I. . Question Number 8: How Will Students’Do Homework?
J.  Question Number 9: = How Can‘Problém:Diagnésis Bé’Achieved?
K. Question Numbér‘lO: What about Couhselinq, Instrﬁction, and
Other Support Services? , , ,
L. Question Number ll: What Are the Criteria for EVéluating
Effectiveness of Program? ‘
10 min.
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Module 2.5 - Alternatives to Suspension

Obijectives
Perticipents will be able to--

. List reasons why corporal punishmeﬁt and suSpensions do not -address the
’ causes of disruptive'behavior or solve the problems

2. State at least five issues that must be con51dered in deveioplng effective
alternatlves to suspension programs

3. summarize the components of flve models of an in-school alternatlve o sus-
pen51on programs , S

4., Refer to 15 models of alternatives to suspension programs operating throughout
the United States. ‘

Description of Materials

Transparencies

2.5.1 - 2.5.4 Transparencies lllustrate alternative programs deSLgned to deal
with the disruptive student.

Baokground Materials

2.5.1 "Some Parameters to Consider When Designing and Implementing In-School'
: Altexrnatives to Suspension Programs." Based on a conversation with
M. Hayes Mlzell Associate Dlrector, Southeastern Public Education
- Program.
R.2.5.1 Alternatives to Suspension Programs.  NSRN Technical Assistance Bulletin.
Resources o
RJ2.5.1 = Alternatives to Suspension Programs. NSRN Technical Assistance Bulletin.

=
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~ Course . 2 - Discipline .

‘Background 1-D_2.5.1 _

Some Parameters To Consider When Designing and‘Implementing
In-School Alternatives to Suspension Programs

Based on a conversation with

M. Hayes Mizell, Associate

Director, Southeastern Public
. BEducation Program, American

Friends Service Committee

401 Columbia Euilding

Columbia, South Carolina

. = , G -~ Background
'Module 205 = .Alternativeé to Suspen‘s‘ion L R , Matefiaﬁs

B
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There needs to be a clear statement of the Clrcumstances under
which a referral to theuan-school alternatlve is appropriate

and a procedure for’maklng ‘the referral. This statement must be’

" communicated to the ‘school staff, students, and parents in

wrltlng

Designate a specific person to be the "gatekeeper Thls staff
membexr should have the authority to evaluate the need for, and
wisdom of; the student's referral based on a preassignment in-
vestigation 1nvolv1ng conversations with the student, her/hls
parents, and the referring educator.

A referral should be»accompanied by sufficient documentation to
justify the referral.  The document should state what behavior
prompted the referral, and what efforts were made to ldentlfy
and solve the proklem prlor to referral

‘Students should be afforded the minimal due process rights out-
lined in Goss v. Lopez hefore the assignment takes place. The

student. should be advised as' to why the assignment has been
recommended - and should have an opportunity to present her/his
side of the story

The issue of how long the student will stay with the program is

very important. - In most cases an assignment of from one to three
days will probably be sufficient to work with the student to try
and identify the problem. No student should stay in the program
for more than three days without a review of her/his progress
during the first three days. . Any recommendation that the student
remain in the program beyond three days should be accompanled by
documentation detailing the rationale for the recommendation, an
explanation of ‘the activities and sexrvices proposed for the student,
and what is to be accomplished during the remaining days.

If the assignment of a student to a specific place within the
school building for a specific period of time is part of the in-
school alternative, attention needs to be ‘given to the location

of this facility. It may be a classroom that is not in use, a
portable classroom, or even a converted storage area. One school
even ‘set up a program in an unused area behind the stage. Regard-
less of what kind of facility is used, it should be somewhat
removed from the normal traffic patterns within the school. The
facility should probably be an austere setting which does not pro-
vide the visual stimulation usually found in normal classrooms.
Chairs, desks or study carrels, book cases, and file cabinets are
all that is required. However, students should have access to
study materials and aids that would otherWLSe ke available to them
in the regular classroom
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There is no more crucial aspect of developing an in-school

alternative to suspension than selecting the staff who will
work with the students assigned to the program. ‘The staff of
the program must.be selected from individuals who--

o Want to work with the program
o} Want to work with students who have prcblems
0 Have demonstrated their ability to work successfully
‘ with students with problems ’
o Can relate well to students with a variety of class and
. cultural orientations : .
0. Are more interested in ldentlfylng and solving real problems
than in merely respondlng to or modifying misbehavior
. symptoms
o Are patlent, caring, and commltted to students.

The interview and selection process of the staff for the program
could be aided by creating a special selection panel. The panel
should include administrators and teachers who are experienced .
and successful in working with the types of students who may be
assigned to the in-school alternative program. It is probable
that staff members will also have to relate to members of the
student's family and possibly visit her/his home.

Another important dimension of the in-school ‘alternative program
is how it is perceived by regular classroom teachers and school
administrators, and how they relate to it. It is critical that
the regular school personnel understand the philosophy behind the
program, why it has been created, and how it will work. °The best
chance for gaining the understanding and support of such personnel

‘is to make special efforts at the very initial stages of the

planning to discuss the concept with them, receive their views
and suggestions, and incorporate their ideas into the program
when appropriate.

 Alternative programs which involve temporarily assigning students

to a separate facility in the school will necessitate teachers
sending a student's daily assignment to the staff of the alterna~
tive program. This assignment may be the same as given to other
students} oxr it may be tailored so as to be more intensive and to
require more activities of the student who is assigned to the
alternative. In either case, there will have to be a c¢lose working
relationship between the classroom teacher and the staff of the
alternative program.
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Teachers and admlnlstrators may also have to work w1th the ‘altexr-

native program staff to assist them in ldentlfylng and. correcting "
the root problem responSLble for the student's misbehavior. This

‘;w1ll take time, and it may not always be a.pleasant experience
since the teacher or the administrator may be part of the problem.

It is also necessary for the staff of the alternative program to
involve the pareénts of students in'discussion about and-an analysis
of a student's behavior. This may be a long and dlfflcult process
that mav requlre home visitations.

It should be made clear that if students are in an alternative
program which temporarily removes them from the regular class;,
they must receive a gquality of ‘instruction comparable orxr superioxr
to that they would otherwise receive. = Such instruction should

be at a levéL appropria+e for the student. Any tests or other
important work being given in the student's regular classroom
should also be available to the student in the in-school. alter-
native program Thus, the student who is in the alternative '

‘progranm. should not be academically penalized or be pexmitted to

do nothing in the program.

The -in~school alternative should also include a component
which involves individual or group counseling.. Unless there
is some opportunity to work with students--and even parents,

-peers, and teachers-—WLthln the context of a counseling model,

it is unlikely the root of the student's misbehavior
will be identified, or that the student will be successfully
involved in its solution.

While the in-school alternative program may be somewhat
separate from the activities of the regular school program,
its staff must have access to thé school system's support
services. ' In developing the program, thought must be given
to how such school personnel as psychologists, attendance
workers, special education consultants, counselors, ccumunity:
relations staff, ombudspersons; and transportation supervisors
will relate to the alternative program staff in order to
assist them in working w1th students,

Once a student leaves the in-school alternative program, it
is important to have some process of followup to determine
how the student is getting along in regular classes. One
component of this followup - should be to determine how
successful the in-school alternative has been in helping
solve the root problems of the student's misbehavior. - One
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‘the student sees. throughout the course of a normal school day
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approach is to use a form or card which enables each teacher

to 1nd1¢ate how the student 1is getting along in class. . This is
turned in to a school administrator, with a copy to the alternative
program staff, at the end of each school dav.

The extent to which additional funding may be reguired to provide
the services and staff for an in-school alternative program de-
pends largely on how creatively an administrator uses the services
arnd staff already available to her/him, and how many students may
be involved in the program. It should not be assumed that an
in-school. alternative cannot be implemented without additional
funding. The Emergency School Aid Act can provide funds to
eligible districts for a range of services and personnel if the
districts meet the program's criteria. Title IVv-C of the Elemen-
tary and Secondary Education. Act can also provide funds. Some
staff for the alternative program may be funded through the Com~
prehensive Employment and Training Act. The Juvenile Justice

and Delinguency Prevention Act is the only Fedexal legislation
which specifically provides f““f: to prevent unwarranted and
arbitrary suspensions.

The in-school alternative should be carefully monitored and
evaluated at regular intervals throughout the school vear in
order to determine if it is achieving its intended purposes.
The following questions may provide a useful framework for
determining the success of the program:

0 Has the program actually resulted in a significant reduc-
tion in the number of out-of-school disciplinary suspen-
sions? (Compare suspension data from prior to the imple-
mentation of the alternative program with data for a
comparable period of time while the program has been in
operation.) ; |

o What does data concerning referrals and assignments to
the alternative program reveal? (Compile data that in-
cludes information on the race, sex, grade lsvel of stu-
dents referred to the program; compares the number and
types of students referred to those actually assigned to
the alternative program; reveals the number of referrals
made by individual teachers or administrators; indicates
how many students spent how many days in the alternative
program; cites the reasons students were referred and/or
assigned to the program; and provides information on the
number and types of students who were referred and/or
assigned to the alternative program during a given period
of time.)
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Have students involved in the in-school alternatlve program
SLgnlflcantly increased their academlc, social (coplng,‘
interpersonal skills), and attendance success as a result

- of having participated in the program?

Has the alzernative program resulted.in students developing
greater self-d1501pllne (as manifested by students not
beirng assigned to the alternatlve more than once)?

Has the adlternative program resulted in more parents belng
1nvolved in the disciplinary process°

Has the alternative served - a broad‘range of students (by
sex, race, socioceceonomic background, etc.} who have vioclated
school rules, rather than served only one group- identified
as "the discipline problem"? '

Has the alternative served only those students most in need
or has it been excessively used as a disciplinary response?
{Check to see if the number of students participating in

the in-school alternative is equal to or more than the num-
ber of students formerly receiving out-of-school suspensions.)
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‘Technical Assistance Bu

Alternatives to Suspension Programs

Summary

Data on suspension suggests a number of questionable implications on its use
as a disciplinary strategy. Student advocates point out that suspension policies may
discriminate against nonwhite students,  for example, and educators are concerned that
suspended students wio are doing poorfy in school lose even mora vaiuable class time.
Concern.over the negative sffects of suspension has caused administrators to search for
alternatives. .. This B8ulletin is a summary of some in-school suspension programs that
have been designed to deszl with sericus behavior problems yeal permit students to con-
tinue their. education.

The Problem S o Many of these in-school alternatives alsa

_ , serve 1o ~identify and treat the problems

School suspension:  represents a serious that lead to" school disruption.  Counseling
threat to the educational careers of young - orograms, timeout rooms, referral cznters,
people. Regant reports and ressarch stud- in-school suspension centars, and a ple-
ies have announced the abusas and excassas thora of other approaches have now emerged
of suspensions: - propaortionilly, many maore across .the couniry.
‘Nonwhite students  than white students are
. suspended; suspension for truancy and - This Resource Bulletin is developed to pro-
class  cutting may, in fact, "reward" sus- vide school personnel with 2 sampling of in-
pended -students, thosa who can least affdrd school. suspension programs that are now
to miss academic instruction. operating throughout the Unitad States and

, ‘ ' ‘ that appear to be achieving positive rasults.
Further, suspension in some cases may have Howewver, one word of caution: inasmuch as
a negative effect on the community at large, in-school alternative-to-suspension programs
because released students may loiter unsup- are relatively new, actual evaluation, or
ervisad on. the streets before rsturning even criteria for evaluating =affectiveness,
home. . An economic argument against sus- are only in formative stages. It will be
pension is that in’ many cases the school several years befors the full benefit of such
and school district lose funds based on programs can be assessed.

average daily attendance formulas.

.

Rationale Program Examples

The increasing awareness. of the problems

attendant upori -a high level of suspension , Evansville, Indiana:

has caused ‘educators - to sesek less disrup- ALTERNATIVE EDUCATION

tive altarnatives. Suspension - of students ASSIGNMENT (AEA)

who exhibit socially -unacceptable behavior ; ,
is. no longer an ultimate disciplinary. mea- . Staff: Coordinated by assistant
sure ~ for administrators. Many of - the . principal for discipline.
nation's "schools  have implementad” or are Other .personnel (counselors,
developing - alternatives  that provide ‘the . schootl psychologists) are
student and the school with disciplinary o drawn upon  as  needed.
options that permit students to- continue IR : : »

some level of educational activity within the Set-Up: One.  classroom s . uUsed to
school environment. h ; separate “offenders" from

Preoared under Grant #79JS-AX-0019 from the OMce of Juvenita Juglice and Delinguancy Prevantian. Law Entorcament Assistance Administration, U.S, Decartment ot Juskice.
Poinrs of view o opinions in this cociment are (hase of the NSRN and ao not necaessarily raprasent the official position-or paelicias of the U.S. Dapantment of lustics,

£




Program:

Duration:

Co‘sts :

Evaluatién:

Set-Up:

P‘rograrn':

the  student body‘. Students
in  program - aiso =3t in. an
-isolated zrea of ‘the cafeteria.

#eademically orfented with a
"~ counseling

emphasis, ‘Regu-
lar classroom assignments ars
still - required, asugmentad by
activities  tailored to . the
needs of the students. - For
example: personal hygiene
workshops,. interpersonal
relationship training,
counsealing, . valuas -clarifica~

tion; ~and rap sessiqns.'
Behavior - modification - tech=
niques are. also wusad., = Stu-

dents not benefiting from. the
program - are appropriatsly
refarred to juvenile courts,
yauth servicas bureaus,
community servicas, estc.

‘Students
three days

average twg o
in: the program.

AEA is considered part of
the schools regular budget;
no additionai funds  are
needed.

In its third vyear, AEA nas
been described as a very
successTul - program = basad
upon  three  points: )
teachers praise . the pro-
gram's effectiveness in aiding
their = disciplinary - efforts,
(2) out-of-school suspensions
have '‘disappeared," and (3)
the program has been
adopted by the rest of the
schoal systam.

Wexford, Pennsyivania:

CQOPE PROGRAM

One director assistad .. by
counselors, a school psychol-
ogist, and counsaling
interns  {proposed involve-

ment of a VISTA. vojunteer -

and local clergy).

Two rooms. in school: (1)
casual lounge with Jiving
room. . furniture, and (2)

classroom with study carrals.

COPE has basically four com-

ponents: immediate

(D

career

Duratjon:

Costs:

“Evaluation:

- throughn

support sy stem
where - “conseguencss far
unacceptable  behavior are
also spelled out, (2) regular
school  responsibilities, - (3)
in=school suspension - with
counseling and liaison wark
with community agencies,
and  (4) a drop-in . cantar,
The program's. purposs is 1o
orovide: counseling - and
learning . gpportunities . for
hard-to-reach students  in
order for them to view. them-
selves more positively
increasing their
competencies ' in  sacial and
academic skills useful in cop-
ing with aduit life. ,

problém

One to ten days. Longer if
more serious offense requir-

ing ‘a school board hearing.

Funded by school district.

Although no systaematic data

was awvailable, theres ‘were
virtually  no  repeats - in the
program. Aflse, good Teed-

back was recsived from famij-
lies  -and’ the community.
COPE 'is in its. sixth vyear.

BLJFT‘aio, New York:

INTENSIVE LEARNING CLASSES {IL’C)

Staff:

Set-Up:

Program:

Duration:

One full-time teacher selectad
by principal.

One classroom,

Students ~ in the ILC are

restricted tc a physical area
away from the regular stu-
dent body. They are
responsible for catching and/
or keeping up- with their
academics while in  these
study sessjons. -Other pro-
gram componeanis include
physical ‘education periods
and  separate cafeteria space.
Schoal psycholagists and
counselors may be ‘utilized as
needed, and referrals c¢an be
made to local agencies.

One to ten days.
age is ‘five

The aver-
to six  days.

[he]




Costs:

Evaluation:

Local funds pay for ane full-
time -salary for each school
(average . ¢t $15,000). All 13
district schools use this type
program. :

Reguiar evaluation is respon-
sipility = of - each = building

administrator. in its  two
years of use "at  the nigh

school level, the program
has gained the "wholeheartad
endarsament” of the school
district and will" be  adoptad

by ‘the junior high ‘schools

this next term  (September

{979).

Syracusa, New York:

AFTERNOON ALTERNATIVE SCHOOL (AAS)

Set-Up:

Pragram:

Quration:

Costs:

- salaries.

Twelve
from school district to work
with - a = projectad (00 stu-
dents. : '

The AAS will be. located aon
one Tloor of an existing jun-
ior high school.

Operating from 2 to § o.m.
(with class times from 3 to 7
p.m.),  innovative program-~
ming will .include a work-
study program and several
social/educational grograms
designed to: provide individ-
ual counseling ~and learning
packages, opportunities  far
improved self-image and
respect for others, and addi-
tional . services = as teachers
see  fit to tailar the program
to individual student's needs.
The emphasis is on basic
educational skills geared to
application - to occupational
goals. Regular =sducational
regquirements must be met for
advancement.

It- is =~ projectad. that two
years “will be the average
length - of time before the
common goal of mainstreaming
is reacned.

fril=time - teacher's
Additional matsri-
als, -equipment, and. space is

Twelve

)

teachers assembled

L

Evaluation:

made available through exist-
ing school resources.

‘This “program, proposad (o

begin this term {Septamber
19793, will be esvaluated peri-
odically by  the  deputly
superintandent  for instruc-
tion, Evaluations. will be
basad on individual student
achievement as compared o
previous -performance base-
lines.

Prior Laks, Minnasota:

CONTINUING EDUCATION CENTER (CEC)

Staff:

Sat-Up:

Program:

Duration:
Costs:

Evealuation:

days.

One full-time taacher-in-~
charge.  Assistant principal
and special education staff
ares also utilizad.

One <classroom in the special
education section. of tho
schoo! building.

Offering the student a period
to ecool off," the program
uses - behavior modification
cormtracts  to identify prob-
lems, goals,  and - conse-
quences. Regular class
assignments ars  continuad,
and meetings with counssaiors
are  scheduled. Parents arz
very involved, and even sign
the -contract along with. the
student, teacher, counssior,
and -principal. © CEC alsa has
a practical emphasis intagrat-
ing  academics and occupa-
tional objectives. Remedial
classes, vocational work-
shops, and assorted study
aides’  are ‘made available.
The  program also has a
referral route with a local
county human services cen-
ter. ‘

Variable.  Average of threae

One full-time teacher's ‘saiary
(estimatad at $16,000).

In its fifth vyear, the pro-
gram is seen as responsible
for a lowered out-of-schoal
suspension rate,  and few

students need te repeszt
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CEC. Also, ‘the number»s aof
students who continue on to
graduation is high.

Lincoln, Nebraska:

Staff:

Set-Up:

Program:

Duration:

-Costs:

Evaluation:

T ROOM PROGRAM {QRP)

Monitored by arincipal and
assistant principal.

Six desks -and -two study
carrels in a  small class-
room betwsen administrators
officas.

Primarily -the program!‘s &im
i5 to- alleviate the classroom
of - its "problems," 'and. give
“gffenders time to think
things over." . The -raslity
therapy spinaff model
the student responsibility for

his. or her own actions.
There are strict rules (study
silently, don't leave the

room, 8tc.), and the QRP is
punitive in nature.

One to ten days as needed.

=
(L)

gives

Seen as part of school's
budget for | discipline -and
instruction. No  additional

funds are required.

In its two years of use, the
program has been described
as  "an  effective ..way . to
handle classroom problems, !
and teachers are raportad to
like the program.

Orange County, California:
SATURDAY WORK-STUDY PROGRAM

Staff.:

Set-Up:

Program:

Two staff members per school-

in district. One supervisas
work activities and the other
monjtors study.sessions.

School facilities opened -on
Saturday. :
The warkstudy program
attempts  to accomplish . two
results: (1) to get students
involved ~in  activities  that

will allow them to accomplish
something . (painting, =tc.),
and (2) to show students the

ofa

Ouration:

Casts:

Evaluation:

"~ families,

consagquencas of unaccsptable
betiavior. The work compo-
nent engages students . in
school maintenance” and build-
ing ' ¢chores - and some  more
creative tasks when available.
The study sessions arg moni-.
torsd by a 'monauthoritarian”
teacher who “is there to aid
students in:any way necas-
sary. An. "on-campus. sus-+:

- pension - pragram' is- going to

be started in this term {Ssop-
tamber 1979) with a ‘mars
academic . emphasis, taking
place. during the school day.

Students ‘are assigred Satur-
day duties in rslation to sar-
jousness  of offense. One

‘Saturday is typical.

Although the program costs
$60  per Saturday to  pay
starf - at’ each school, it is
reported- to have  saved the
school - district.  $6,000 to
§8,000 . in . saved attendancs
apportionment during the
three vyears of operation.
Teachers, administrators,
and - the community
praise the program,

‘Columbia, South Carolina:
IN-SCHOOL SUSPENSION GROUP

Stafrf:

Set-Up:

One coordinator (shared by
two' high  schools), dssisted
by - school - staff = member.

Portable classroom. trailer
adjacent to the school build-
ing.  iIndividual © and group
counseling helps' young peo-
ple ‘to understand  the rea-
sons why ‘their ‘actions are
viewed ‘as offensive, and to
discover and examine alter-
natives to unacceptable

behavior. Individual "pack-
ats" < are developed identify-
ing offenses and  indicating
what - activities ~ the student
must complete to be allowed
back = into __regular class.
Referrals for services the

pregram. cannot provide. are:
made to appropriats county
agencies. '




Duration:

Costs:

Evaluation:

Two days is the average
stay. More time may ‘De

‘required depending- on the

nature of the:offensa, or on
the = basis  of - unsuccassiul
first days. ‘

No- dellar figure was: avail=

able; however, the cost is
basically the  salary of one
full-time coardinator.

In its four years at the jun=
ior. high school level and two
vears. in:. the high schools),
administrators  report  most
favorable impressions. Alsao,
parents like the - program.

gl Paso, Texas:

ALTERNATIVE-TO-SUSPENSION CLASS

Staff:

Set-Up:

Program:

Duration:

Costs:

Evaluation:

N

One full-time teacher.

One ‘or two rooms per cam-
pus. Classrooms preferred,

Using lessen plans from the
student's regular classroom;
the teacher warks intensively
with small groups to encour-
age good academic perform-
ance. The class ~ starts
before - the regular  school
classas and lets students out
earlier also. Students  do
not take breaks; nor do they
leave the room except to go
to tunch as a group sepa-
rated- from the rest of the
students. Mast - ‘counseling
referrals, which are Tfairly
common,; are made Tirst to
in-house . staff in the guid-
ance office, then to local
social and mental health ser-
vices if needed.

From point of infraction until
the end of that term.

Therefore, the pragram c<an
vary. from a few days to
almost one term in [ength.

One full-time pasition.

The" program,
throughout the El Paso dis-
trict, is termed very -‘suc-
cessful, particularty in ‘one

utilized -

“gram

students - in the pro-
consistently - improve
their grades. One assistant
supérintarident  statsd - at
first. students = resist, = but
after a2 while they 'sse that
there 5 nothing to. do but
study." .The
been usad in saveral forms

way

for many vyears.

Baton Rouge, Louisiana:

Set-Up:

' Program:

Costs:

Evaluation:

BEHAVIOR CLINIC

Two moderators: dne coun=~
salor and one iteacher.

Schoal tibrary.

Two-Rour sassions are held
two or three times oper weaek.
After. an orientation,  stu-
dents are grouped according
to type of infraction. Activ-
ities ares designed for spe-
cific groups. Staff, skilizd
in human relations and

behavior maodification, listen
to students'  problems and
suggest solutions. Film

strips, slides, resources psr- .

sons, and  -workshops are
utilized. Students arsz eval-
uated by the moderator to
provide information to tsach-
ars and administrators about
the readiness of studenis. 0
return .to class ("graduate"
from . the clinie). with
narental - permission, refer-
rals " can b& made to local
mental health sarvices and
social’ work agencies.
Twelve students. is the clin-
jc's maximum census.

The "two moderators ars vol-
unteers from the regular
schoo! staff. Additional
supplies and squipment come
from the existing = school
resources.

in its fifth year the program
claims success - and..  states
results ars well received by
the entire school staff. No
systematic evaluation - is
done. '

program. has




New 8erlin, Wisconsin:

HELP CENTER

(Handling Educational

and Learning Problems)

~ Staff:

: Set-Up:‘

Program:

Duration:

“‘Costs:

Evaluation:.-

" remedial
ductad,

Six teachers (thrée with LD,
MR, - or ED certification).

One major classroom,  thrge

small ones; ‘and one office.ir
the -main’ . school - building.

With ~ a philosophy gearasd
toward - '"deoing  whatever s
needed  to  make learning
e2njoyable Tor the 'student,”

the program is truly tailored.

to the individual. Regular
school work: {s reguired, and
classas - are - con-
Also, local
tional ~and technical school
faciiities are used to prepare
students to make wise carser
choices.
health - cantsrs, DOivision of
Vaocational Rehabilitation facil-
ities, and county saocial ser-
vicas are all enlisted to sup-
port the situdents individual
nlans,

twa
how

The kaverage is about
yvears, "depending -on
much time is rieeded.”

Six ~ full-time -'salaries, and

additional - supplies eastimated
at 52,000 to $3,000.  Funds
are split between local and

district monies. .

Evaluation- is performed by

school principal and center
staff.  Goals are set.for the
program, the feachers,  and

the students; and easvaluation
is based upon the attainment
of . these  goals.  HELP is
going into its twelth vyear of
cperation.

Columbia, Maryland:

CONTRACT ROOM (CR)

Four  department
one. administrative
share.  the

heads and
assistant
responsibilities.

Small conferences room equip-
ped - with study carrsls.

voca--

Community . mental -

Program:

“Duration:

Costs:

Evaluation:

8ased on a reality therapy
model, the students agresg (¢
the rules of the room and

write - up a contract with the

aid -af  their teacher. . Con-
tracts state. specifically the
orablems. @t hand and olans
for changing benavior. This
model  places the responsibil-
ity directly- on the students.

o far their actions. Any
infraction  of agreed = upon
“rules ‘of the room! rasults

in immediate suspension.
Students' advisers are con-
sulted for any oprofassional
referrals. '

~NinAet\/' percent (90%) of the

students  raguirs .only one
day. A maximum of thres
days. is - maintained, usually

for students not sufficiently

benefiting: from  first days.
CR may be . repeatad as
needed. -

No - additional funds. ars
needed. The program is
nart of 'school's 'disciplinary
budget” and 520,000 is esti-
mated to start a program if
an additional  full-time oposi~-
tion was nesded and suoplies
were . purchasad sé&parately.

In over three years of aopera-
tion, the oprogram- boasts of
the lowest rats of out-of-
school =~ suspensions in. their
county. ‘ :

St. Petarsburg, Florida:
TIME OUT ROOM (TOR)

"Staff:
Set-Up:

P:rog ram:

~for

One full=time moderator.
One room in school.

With -a- perspective that serj-
ous - problems  can be pre-
vented with ' planned zarily
intervention, this. program
draws  on several disciplines
program. - components
(transactional analysis, wval-
ues - ¢larification, effective-
ness training, etc.), Itis a
Rumanistic,” nonpunitive pro-
gram interested in esquipping
students - with  skills = For

o)}



Duration:

Evaluation:

"sehool “survival.! - Although
students spend their day in
the TOR, lunches and
breaks- are not separate from

~other students. .

Students are
thosa . classeas which ~ are
troublesame.  One to  thrss
periods is averaga, and raxt
day return is possible.

One fuil-time position.

In the éight years that this

orogram - has been.  demon-=
strated, 38 Statas nave
schools whao have adopted the
TOR. - Thirty percent (30%)
to ninety-eight percent (98%)
drops - in suspension  ratss
are raported.

Seattle, Washmgtcn

AN-HOUSE SUSPENSION (IHS)

Staff:

: Set-Up:

Program:

.

TwQ paraprofessionals take
shifts supervising students.

One (“stark") classrocam with
Six desks.

Primarily . a detention pro-
gram, it is described as a
"high sacurity - operation”
with strictly enforcad rules.
The program’s aim is to
nead: off future problems and
reducs ‘the need Tfor out-of-
school suspensions. During
the time in  IHMS; students
complete their regular class-
room studies, and tutoring is
made available.  Two  other
srograms are. Jsed in. con-
jr nection . with {HS: (1) "peer
group counseling"~-trained
high -“school studants  help

_younger students in a. big

brother/sizter  capacity - to
impraove sa image, -coping
skills, etc., and (2) "the
conflict committse’--designed
to  prevent -suspensions by
allowing students to talk out
and resolve problems befors

.any . blowups occur. (The

committas. is - staffed with

junior high school students

" emoved  from

Duration:

Costis

Evaluation:

Staff:

Set-Up:

Program:

Duration:

who are the "unofficial jead-

“ers' in the schaol). ~Also,
referrals - {Al&ngn,

specific
afc.) are made as nseded.

Three days is - an ‘average
IHS.
No-additional costs to school,

The program has almost no
repeats. - Parants praise the

_program's sffectiveness and

appraciate not -having sus-
pended youngsters at home.
(Seattla has a “high rate" of
single~-parent families making
suspended youngsters sspe-
cially troublesome). '

Reno, Nevada:

IN-HOUSE SUSPENSICN

One teacher's assistant.

One large area divided into
two c¢lassrooms; four student
desks ~and a tsacher's desk.

The student is considered to
be on ‘"raguiar suspension
status." However, thes school
chogsas not ‘to sand the stu-
dent home or r=rer*r*\ru;; to makxe
constructive use of this time.
Classroom  assignments . are
received from homeroom
teachers in what is con-
sidered an important one-to-
one contact.  Also, counsel-
ors  are -encouraged to visit
the rgom. to discuss precipi-
tating -events, and how to
fhandle problems, etc., with
the student. A parent con-
ference is required; and
local  community = resources

and - persons  are utilized as

appropriate. . (For example,

g . fire ~marshall’ might be
called in to. discuss the pull-
ing of g fire alarm).. The

program is based on the idea
of constructive use of deten-
tion time.

v

Two to five days, four hours

per. day.

~




Costsi

“Evaluation:

Ne additional costs.

Evaluatien - Torms .. are filled.

out by students, the tezch-
ar's  assistant, ~and parents
after the suspension, asking
how  effactive  .the program

‘was from sach point of view.

Repeats are seldom, and
community  support is  high.

J , ‘ 88
Additional Resources
)

3¢

v

"1ssues ‘To Consider When Developing

“and - Impiementing  Alternative to Sus-

pension: Programs.'  This ‘document is
available:through NSRN,

In-School Altarnatives to Susbension:
‘Conferencs Report, - Nationatl lnstitute
~of Education, Washington, 0C, 1879,
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Audiovisual Referenceo iaterial

BILL OF RIGHTS IN ACTION:‘ DUE PROCESS OF LAW

Due process is, by its very nature, time consuming., The need to
avoid violence and anarchy is often immediate. Thils is the central
issue argued by lawyers in a-hearing to reinstate a student who

has been summarily suspcrnded- after dn act of violence during a
campus demonstration. Should the student be deprived of due process?

Color Film, 22 minutes, 1971
Rental Fee: §18
Distributor:  Correctional Service of Minnesota
1427 Washington Avenue South
" Minneapolis, MN 55454
Toll Free #: (800) 328-4737
Minnesota residents call
collect: (612) 339-7227

Not previewed by NSRN staff.

BUS TRIPPING: AS A SECONDARY SCHOOL BUS PASSENGER

Helps to establish orderly, courteous, andfsafefbehavior among teen-age
passengers. Explains and demonstrates common-sense rules and reasons
for them. Teaches basic conduct and stimulates discussion of safety,
courtesy, and vandalism. B

Coloxr Film, 9 minutes
Purchase - $150
Producer: Aims Instructional Media Sexvices , ‘
Distributor: Traffic Safety Education Services - |
" Division of Motor Vehicles ’ |
1100 New Bern Avenue |
Raleigh, NC 27611 |

Not previewed by NSRN staff.

Ed
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DISCIPLINE AND SCHOOI, BUS PASSENGER

Presents practical solutions to discipline problems in all agye groups.
Emphasizes prompt, firm handling of problem behavior from fist fights
to vandalism. - Deals in a stralghtforward manner with the major prob-

lems which a drlver may encounter.

Color Film, 24 minutes

Purchase: $330

Rental Fee: $50

Producer: Lawren Productlons

Distributor: Traffic Safety Educatlon Serv1ces B

‘ Division of Motor Vehicles b

.1100: New Bern Avenue
Raleigh, NC = 27611

Not previewed by NSRN staff.

THE HIGH SCHOOL BUS PASSENGER

Has bus drivers offer pointers on how to ride the bus safely. Contrasts
high school passengers to junior high and elementary to demonstrate that
the problem for them is forgettingvrulesArather than not knowing “them.
Mentions smoking, vandalism, and love.

Color Film, 10 minutes

Purchase: - $§135-

Producer: Professional Arts

Distributor: Traffic Safety Education Sexvices
Division of Motor Vehicles
1110 New Bern Avenue
Raleigh, NC ~~ 27611

Not previewed by NSEN staff.

ASSERTIVE DISCIPLINE IN THE CLASSROCM

Lee Canter, author of Assertive Discipline, explains and demonstrates
his "take charge" approach to achieving discipline in the classroom.
Canter's systematic approach enables teachers to set firm, consistent
limits while recognizing students’ needs for warmth and positive
support. Classroom scenes illustrate this new approach which has
resulted in an eighty percent reduction in disruptive behavior in
just the first week of use.

Pilmstrip

Purchase: $45 , ,

Distributor: Media Pive Film Distributors
3211 Cahuenga Blvd. West .
Hollywood, -.CA 90068
Telephone (213) 851-5166

Not previewed by NSRN staff.
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' MULTIMEDIA MATERIALS ON DISCIPLINE FROM THE NATIONAL EDUCATION ASSOCIATION

The intent of this product is to encourage understanding and attitude
change, as well as provide information and increase skills. The material
deals with the subject of discipline.

Degscriber critique: This is an inexpensive product that covers many areas
on the -issue of discipline. The technical overall quality is very good.
The tapes and filmstrips move at a good pace and are good stimulators of
discussion--the written questions with them are very helpful for the group
leader to use. The resource material is good, but if the group is large
‘it might be wise to order more copies. " Some of the material is outdated.

Inténded for students,; administrators, and the general public interestad
in problems of classroom discipline. All grade levels.

Multimedia .
Purchase: $75:03
Distributor: National Education Association
' Oxrder Department
The Academic Building
Saw Mill Road
West Haven, CT 06516

Not previewed by NSRN staff.
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