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FOREtvORD 

This report has b~en prepared and submitted in compliance 

with conditions governing Training Grant Number 66225 made 

to the Lane County Youth Study Board, Eugene, Oregon, by 

the Office of Juvenile Delinquency and Youth Development, 

U. S. Department of Health, Education, and Welfare under 

' . Public Law 87-274. The a:ward was granted in June, 1966 to 

assist the Lane County Youth Study Board in studying the 

effects of the use of alienated youth as training consultants 

for persons in community agencies and organizations. The 

grant amounted to $59,602 for a 12-month period ending 

June 30, 1967. A three month continuation (within the 

• original grant amount) was later authorized for completion 

of Program Evaluation and the Final Reportu 
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CHAPTER I 

DEVELOPMENT OF "ORIENTATION TO YOUTH PROBLEMS: 

A CO~iMUNITY TRAINING PROGRAM. \I 

About a year and a half ago, adolescents participating in the Lane 

County Youth Project's Employment Training Program tallced about the 

feasibility of their forming a group with the purpose of explaining their 

feelings to people I:Iho work with youtho They felt they were representa

tive of youngsters who had been in trouble and that they could offer a 

concrete service; they Nished to talk about delinquency, employment 

problems, schools, law enforcement, and recreational opportunities. After 

utilizing the services of the youth group for Lane County Youth Project 

In-Service Training Sessions, a proposal was submitted which was later 

approved by the U. S. Department of Health, Education, and Welfare, 

Office of Juvenile Delinquency and Youth Development, and funds were 

granted for the period of July 1, 1966 through June 30, 1967. 

The purpose of the grant was to employ alienated youth to be youth 

Consultants to service organizations, civic organizations, industry and 

business, school boards and administrators, and others who needed to do 

something about youth problems. Youth Consultants were to train persons 

in these agenCies and organizations so that they might have a greater 

understanding of youths' problems in Lane County. With increased com

prehension and awareness, these trained persons could begin to meet some 

of the needs of the community's young peopleu 

The major part of July, 1966, was taken up with the recruiting and 

hiring of staff. (See Chapter IIo) Selection criteria Nill be discussed 

in fuller detail in subsequent sections of this report; however, excerpts 
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from written material of youths who were hired have been included through-

out the report to portray the reactions of youths to the program and to 

demonstrate the necessity of including youths in the development of 

effective programs.· 

"I was hired for my ability to express myself and on 
having a knowledge of the problems of youth in this 
area. Also that I wanted to do something about ,these 
problems." 

During July, the Program Supervisor, Program Analyst, and three 

youth ConSUltants were employed, and the youths chose the name "Youth 

Consultant Program" in preference to the more formal title "Orientation 

to Youth Problems: A Community Training Program." Also in July two 

Youth Consultants participated in the Lane County Youth Project Education 

Division summer workshop. 

'!Right after I was hired I was ingaged in an educational 
project with the Education Division of LCYP. During this 
project I work with another consultant, coherently with 
teachers on an equal basis. W'e were to watch (this project 
had the use of moble lab, which is remote control, close 
circuit TV) the teachers in class and critique on their 
method of teaching both for the material coverage and 
class attitude. This process as well as group discus
sions built not only my ability to speak but the ability 
to listen and think." 

The beginning program emphasis was on training of the youths as Youth 

Consultants. Consequently, the months of August, September, and October 

involved the recruitment and selection of Youth Consultants and their 

training. (Chapter m of this report will discuss training of Youth 

Consultants.) 

In addition to the original three youths employed in July, 1966, 

eight other youths were employed. These young people were selected on 

·~mplete reports written by youth ConSUltants (which have been edited 
for ease in reading) can be found in Appendix B. 
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the basis of their ability to articulate y~uth problems, with further 

emphasis placed on alienation experiences. Until school began in 

September, three youths were employed on a full-time basisj in September, 

one full-time youth returned to school and six additional part-time 

youths were hired. Since that time two full-time Youth Consultants 

have been added to the staff. Brief descriptions of all Youth Consul-

tants will be found in Chapter II. 

Training sessions in the community began to\'/ard the latter part of 

October, 1966, and continued until the middle of June, 1967. There were 

difficulties in maintaining a full schedule of training sessions for 

several reasons: the Youth Consultants seemed to experience a great 

deal of internal strife and to lack a feeling of group investment 

toward program goals despite a high degree of individual commitmenti 

many problems involving the differential roles of full-time v~rsus 

part-time Youth Consultants were encountered; and there existed a 

degree of reluctance on the part of many organizations and agencies 

within the community to undergo this kind of training experience. 

The month of December marked a low point in the Project, partly because 

of the low morale of the group and partly because of the difficulty in 

obtaining training commitments during the several weeks preceding the 

Christmas holidays. 

Niss Josephine Lambert, Consultant from the Office of Juvenile 

Delinquency and Youth Development, visited the Project in early 

February, 1967D Miss Lambert clarified to both professional and 

youth staff the potential of the project and pointed out the need 

for youths to become more actively involved in program direction 

... 3 -



F 

L 

and development. After that time, the Youth Consultants reexamined 

their goals and a.chieved a visibly more effective level of productivity .. 

As the Program Supervisor became able to relinquish an authoritative 

and directive position and function in a consultative capacity, the 

Youth Consultants dealt more aggressively with internal problems and 

were able to clarify their program goa.ls. They explored ways in which 

they might increase their effect on the larger community; in this light 

they planned a written publication dealing with their experiences as 

Youth Consultants and sought opportunities to communicate with influen-

tial persons regarding youth problems. For example, they wrote to the 

Governor's Committee on Children and Youth to offer suggestions and, if 

possible, services toward more functional recreational programs for youth 

in Oregon; as a result, they were invited to elect a member to the Oregon 

Youth Council, sponsored by the Governor's Committee. 

By April of 1967 the Youth Consultants seemed to be focusing on 

education, employment, and recreation. Out of their experiences, an 

understanding of the need for youth involvement in program planning 

evolved. Four of the seven Youth Consultants became active in Spring

field and Eugene school districts in programs involving classroom 

observation and close consultative liaison with teachers and/or 

counselors. The Youth Consultants studied a youth-operated recreational 

center in Vancouver, Washington, with the goal of stimulating interest 

in a similar youth-operated activity in Eugene which would meet specific 

needs of Lane County youth. Three Youth Consultants began serving as 

consultants to Oregon State Employment Service counselors. Initially, 

this contact began with the Youth Consultants participating as members 
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of an employment-readiness group. Later the~r goal was the planning 

and operation of a more timely and functional employment service to 

youth. 

The Youth Consultant Program interest reached a peak during 

March and April of 1967, and gradually declined thereafter. During 

the high period, consultants were generally easily motivated toward 

thinking about program improvements, somewhat less easily motivated 

to work toward their completion; as June and the end of the program 

loomed nearer, however, they found it much more difficult to retain 

an investment in the original program goals. Community training 

sessions continued, although these also seemed to be influenced by 

the gradually changing attitudes of the Youth Consultants to the 

point finally "There it was difficult to count on adequate partiCipation 

by those youths Who remained in the program. Perhaps the highest point 

of involvement during the last three months of the program was attained 

in the completion of the written publication by the youths describing 

their experiences. The Program Supervisor had solicited, through the 

Community Volunteer Office, a volunteer to work with the youths as a 

consultant. This woman most skinfully met with the Youth Consultants 

and assisted them toward the successful preparation of a manuscript 

entitled "Something Different" which was submitted to the Office of 

Juvenile Delinquency and Youth Development for publication. This 

volunteer's experience with the group in soine wa.ys encapsulated the 

en.tire Youth Consultant Program: the youths were initially highly 

motivated, talked excitedly about the impending project, enthusi

astically commenced the writing process, and almost immediately 

- 5 -
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"bogged downQ" t~ith a good deal of patient prodding and sensitive 

direction, the volunteer was able to gather considerable written 

material from the Youth Consultants, which she in turn edited into 

. the final manuscript; during this time, one youth essentially 

"dropped out" of the project and a couple of others had great 

difficulty in completing the projecto 

The original Youth Consultant proposal had included the possi

bility of an eventual extension for further program demonstration. 

However, a number of things· influenced the decision against request

ing a program extensionp First, the parent organization, the Lane 

County Youth Project, completed its original function and dras

tically reorganized. This reorganization ultimately resu.lted in 

considerable staff turnover, including Youth Consultant staff who 

did not then feel as high a continued commitment to the parent 

organization as had been the case originally. A second fact6r 

in not extending the Youth Consultant Program was the impending 

termination of the Office of Juvenile Delinquency and Youth Develop

ment as a continuing funding source. A thi~d important factor 

involved the observation by program personnel of limited advantage 

in further program continuation. At any event, the decision 

finally not to request an extension of the original program \oJas 

followed by a definite decrease i.n the original motivation of the 

Youth Consultants. While continuation beyomi June 30, 1967 seemed 

a possibility, the youths \'1ere able to retain a moderate degree of 

interest; when it became certain that the program would terminate 

as an active program, that interest waned. Whereas the Youth 

- 6 -

• 

• 

• 

• 

• 

•• 

ConSUltants at one time had been able to demonstrate some investment 

in the program and some ability to involve themselves in planning pro

grams and bringing them to completion, it became increasingly necessary 

for adult direction, and the youths' resistance became a much more 

apparent phenomenono This attitude differed little from that which 

usually obtains at the time notice is given in a job situation~ 

enthusiasm wanes, motivation drops, and self-interest seeks security 

elsewhere. 

A decision 'to extend program staff for a period 'beyond June 30 

for the purpose of completing program evaluation and the final report 

offered a temporary "touch point"of involvement for some, and in 

addition offered concrete tasks to be performed which required little 

emotional investment on the part of the Youth ConSUltants. 
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CHAPTER II 

RECRUITMENT AND SELECTION 

The rouths who were selected for participation in the Youth Consultant 

program were between the ages of 15 and 19, were "alienated" in some aspect 

of their lives, and were deemed articulate by the Program Supervisor and by 

their Youth Consultant peerso Final random selection of Youth Consultants ....-.....-....... ---.-...-------- -.-...-... .. -...~.... .. _ .... 

~ __ ~a~e bZ th~~~o~r~~.bna1~~i from a pool of acceptable candidates chosen 

by the Program Supervisor, with the recommendations of other Youth 

Consultants. In their ethnic, racial, economic, and sex differences, 

youths chosen were representative of all socially deprived youth. Each 

of those considered eligible to serve as a Youth Consul tant had, in the 

opinion of the Program Supervisor, a high investment in the expressed 

program goals of assisting adults to better understand the needs of Jouth. 

The Youth Consultants' perceptions of the selection process were 

varied: 

ttWhen we picked some of the kids that are here now we 
tryed to find kids that we thought we wo't.l.ld be able to 
work with and that had something to offer our project. 
We talked to a lot of kids and most of them didnt seem 
like they would be able to handle some of the things 
that were asked of them, and then some just didn't have 
any thing to say or didnt know how to say ito 

We talked to most of the kids that did come in, 
but the Program Supervisor made the fainal decision 
on where they would be hired or not. I dont feel that 
this W8.S unfair to us kids in any way." 

'" '" ... ... 

IIWhen we started hiring netol people we (the present 
consultants) would interview the aplicants to test 
our ability to judge others on there ability to speak .. " 

'" '" ... '" 

- 8 -



ftWhen I startl~d, in aug. their was 7 yout.h consultants, 
c:lxcluding meo When I was hired they were using a system 

,.pf selection that the aplicant had to be interviewed by 
.. 2 or more pN,vious youth consultants that asked questions 
to find out what experience in the community and an ability 
to exprece his ideas. Then I was interveiwed by the Pro
gram Supervisor who asked about the same things. I think 
'I;hat the Program Supervisor hired me and that the youth 
consultant::l that interviewed me didn't have any choice 
about it 0" 

* * * * 
"The things that I didn't like about this project is that we 
don't have enough to do and v/hen a person came into apply 
for a job we never get to talk to he or she and if he or she 
got the job we come in the next day and see a person sitting 
behind a desk. Then the Program Supervisor would tell us 
who he or she was and we would be stucl~ with this person if 
we like he or she oX' not o The way that the Program Supervisor 
was selecting kids then well I didll't really like it but it 
wasn't to much I could do about it but when Josephine Lambert 
came it changed and the Program Supervisor asked us if ;;::(:> in 
so was good or if he or she wasn't and I think that it should 
have been done that way a long time ago. 

The thing that I like about the selection of kids is that 
everybody got to talk to the Program Supervisor and some 
of the Youth Consultants, not all of them." 

>/I * * * 
"The Youth that came in that door, if they wanted to be 
consultants, had to be really on their toes and wanted to 
do something to help their fellow youth. I happened to be 
one of those youtho . 

I think it was gone about in a very appropriate manner in 
the way it was done too. You got to talk not only to the 
supervisor, which is the way it is run, but the kids that 
you would be working with so they could have a voice in what 
they felt about the kid6 I talked only to one at a time so 
therefore the pressure wasn't to gr'eat on me and I didn't 
feel put on the spot and felt more relaxed and comfortable. 
Before I walked inside I felt that it was going to be murder 
but when I sa\', a young girl sitting there ready to talk to me, 
then the tension left me at once and then I was my old self 
again. They talked to me one at a time and didn't get to 
personal but after I t~.lked to them a while, I didn't mind at 
all talking about things you don't talk about every day." 
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Brief descriptions of all the youths Who participated as Youth 

Consultants are given here • 

Alice, age 18, was one of the three original youths employed 
by the Project Directo!'; she had partiCipated in the original 
group from which had come th6' Youth COllsultant idea. She had 
dropped out of school during the 10th grade despite an apparently 
high intellectual ability, and she had no previous employment 
history Q Family problems had led to cOll'tact \,li th the Juvenile 
Department; in addition she had had some priva.te treatment. At 
the time of her employmel1,t she \~o.s enthusiastic and industrious 
and able to verbalize exceedingly wellj she had difficulty, 
however, in forming close rela t:).onships with either adults 
or peers. 

During the program yeD.r, she remained generally aggressive, 
evidencing a need to be "in control" of the situation. She 
frequently attempted to play the program adults ago.inst each 
oth~~r. She could intellectually accept confrontation regard ... 
ing the destructive nature of her relationships with both. 
adults and peers, but had cOl1sidero.ble difficulty in changJ.ng 
her behavior; she seemed much more comfortable in playing a 
rather supe:r-ficial and cC:1trolling role within the group. 

She experienced several ups and downs in her personal relation
ships during the program year; she had several brief relationships 
with boy friends before entering an extencl.ed and rather serious 
relationship with one boy \"ho seemed "good for her,," \vhile she 
went with him, her behavior stabilized considerably, but it again 
fluctuated after she broke off her relationship ''lith him because 
of his dependency on his own family. She made several moves 
toward her General Educational Development (G.E.D.) tests but 
did not complete these by the end of the program year. She 
passed part of her tests, but was unable to finish those relating 
to reading ability. Similarly, she attended tutoring classes 
arranged for her within the project but did not complete these. 
As the program year ended, she half-heartedly sought full-time 
employment but was unable to find it. 

At the end of the program Y0ar, she appears to be somewhat more 
settled, although perhaps no more tho.n might be expected through 
the normal passage of time. It is still difficult for her to 
relate beyond a superficial basis. Although she has intellectual 
awareness of many of her modes of behavior, she seems to have 
little ability to change her methods of relating to situations 
or individuals: she continues to manipulate herself into a 
position of control which is difficult for her to maintain. 
because of her underlying feelings of unsureness. The endJ.ng 
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of the Youth Consultant Program seems to be quite threatening 
to her, since it had given her some feeling of acceptance and 
status. 

Ed, age 17, was the second of the three original consultants employed 
by the Project Director. He had had prior contact with LCYF Central 
Lane YM-YWCA Small Group programs. He had a history of resentment 
toward parents which affected his relationships with teachers and 
school administrators; he had nearly dropped out of school during 
the preceding year. He was extremely articulate and was, more 
clearly than any of the other youths, one whose ambivalence toward 
adults was apparent. He tended to be a tl10ner," and did not relate 
closely to a peer group. 

His early experiences as a Youth ConSUltant in a summer teacher 
workshop encouraged him to be glibly articulate. He was easily 
able to play the role of a Youth Consultant, but had great 
difficulty in relaxing and expressing his true feelings. He 
to some extent continued to have difficulty in this way tl~ough
out the entire year. Thus, though he was the most articulate, 
other trainees generally were able to see him as superficial. 
During the training period, he was confronted frequently with his 
tendency to generalize. This seemed to make him quite anxious 
and cause him to ,:iithdraw from interaction with the group. Peer 
pressures became rather serious, and he finally quit the program, 
ostenSibly to participate in school athletics (his work performance 
had dropped drastically prior to this). 

A couple of months later, he spoke with the Project Director 
about returning to the program and was subsequently rehired. 
Following his reemployment, his performance was noticeably 
higher, although he continued to generalize in presentations 
with groups of trainees. In other aspects of his job, however, 
he assumed considerable responsibility and became the most 
productive youth Consultant in terms of written assignments, 
work on the book, etc. He managed to so nearly complete high 
school graduation requirements that he was allowed to partici
pate in graduation exercises: he will receive his diploma 
upon completion of a correspondence course he is taking. 

He is investigating the military services at this time and 
will probably enter the military upon completion of the 
evaluation period. 

Barbara, a 15-year-01d Negro, joined the program in August, 
1966, having heard of it through a Child Welfare Department 
''''orker. A very attractive girl who looked much older than 
her age, she was outspolten1y aggressive, tending to keep peers 
(and, to a somewhat lesser extent, adults) at a distance. She 
had not had contact with community agencies. An outstanding 
athlete, she seemed to ,.,.ant to keep this fact hidden. 
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Initially, she had great difficulty verbalizing even with 
peers. In some ways she seemed to use her race as a "chip 
on the shoulder," daring someone to knock it off. She was 
able to improve considerably in her peer relationships as 
time passed, and at the same time increased her ability to 
verbalize to groups of trainees. Although never one of the 
most verbal of the Youth Consultants, she nonetheless seemed 
to have a positive effect with trainees. She continued to 
participate in athletics, becoming more and more able to 
accept praise for her performance. 

At the end of the program, she was participating in national 
compet~tion with good prospects for continuing into inter
national competition. Although only 16 at this time, she has 
married a twenty-three-year old man whom she has known for 
several years. 

Charles, an 18-year old boy, employed in August, 1966, was a 
very bright~ somewhat guarded boy. Having been raised solely 
by a mother, he was skeptical of adults and had almost no peer 
relationships. He had a history of poor attendance and 10\1' 
performance at school and had been referred to the Juvenile 
Court as a runaway. He had heard of the youth Consu1ta,nt 
Program through his employment with LCYP's Research Division. 

In the Youth Consultant Program, he assumed a "scapegoat" 
position, seeming to invite this as a means of keeping 
distance between himself and others. He had a great deal 
of difficulty in Working through his feelings of the threat 
of closeness of others and was, to some extent, able to do so; 
however, he preferred to keep his feelings to himself as a 
general rule. This resulted in his being one of the least 
verbal of Youth ConSUltants when speaking with groups of 
trainees. Both with the other Youth Consultants and with 
trainees, he frequently adopted a role of protagonist: this 
not only served to keep relationships acceptably distant, 
but further served the very real function of making people 
think about their statements. 

His work performance generally deteriorated throughout the 
year: he seemed to want someone to "ride him," thereby 
taking any responsibility away from him. When someone was 
not "riding him," he tended to become increasingly apathetic 
ar.ld immobile. The impending termination of the program 
probably was quite meaningful to him, although he did not 
demonstrate his feelings. He found a job at a local canne~y 
and terminated his employment before completion of the 
eva1uatioil period. 

Throughout the year, several things happened to him: he became 
involved with law enforcement and \lIas placed on adult probation; 
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he purchased a car and spent considerable money outfitting it 
with colored interior lights, complicated electronic signaling, 
locking, and musical devices, etc.; he began socializing vIi th 
the male Youth Consultants and subsequently with other peers; 
he moved out of his mother's home into an independent living 
situation; he graduated from high school although did not receive 
his diploma because of outstanding bills he had run up through 
the electronics lab. All in all, despite incredibly poor work 
habits, he has made many gains in terms of an ability to relate 
more comfortably to others, etc. He continues, however, to 
operate as though much of the world is "against him" and fre
quently works it so that at leaGt part of the world is, in fact, 
against him. 

Carol, a 16-year-old Negro g:i.rl, join.ed the program in August, 
1966, having been referred by a child \lelfare worker she kne\'1 
through her church. She was quiet and \'Iithdrawn, although 
showed promise of a great deal of warmth. She seemed unc'om
fortable with both adults an~ peerD although she was quite 
sensitive and articulate in comfortable situations. She had 
not been known to social agencies in the community, but had 
experienced some difficulty in the school setting. 

Irhroughout the program yea.r, she showod considerable grO'l'lth. 
She initially had great difficult;)" engaging herself with the 
group, and, with Barbara, seemed to use her race as a defense 
against closeness. When this defense was not allowed to work, 
she made great gains in her ability to e:;.::press herself. She 
became one of the more articulate and sensitive Youth Consultants 
in contacts with groups of trainees, and was able to become 
sharply and comfortably outspoken with her peers. She demonstrated 
a very good ability to expresG herself in , ... riting, and gained a 
great deal of confidence through this medium. 

During the final evaluation period, she performed clerical and 
secretarial functions, demonstrating considerable abilHy which 
should serve her well in the future. 

Al, age 18, was referred by an LCYP E:~lployment Trainitlg Center 
counselor and was employed in October, 1966. A 12th-grade drop
out, he was living temporarily with his stepfather, having 
experienced difficulty in getting along ''lith his mother. He 
had had one referral to the Juvenile Court for runaway from 
home and was known to local police for traffic violations. A 
fairly bright and talented boy, Al IIlas distrustful of adults; 
he associated primarily with a college-age group. 

Although he was superficially competent and comfortable, he 
seemed quite unsure of himself and shy ''lith groups; as a result, 
he participated very slowly with his peer gi.:'(:>UP and With adults. 
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He gradually relaxed and became a fairly sensitive and articulate 
Youth Consultant. 

When the decision was made to end the program on June 30, he was 
visibly shaken and was able to verbalize his concer.n; he was able 
to handle it in a mature fashion, however, by finding full-time 
employment in a local mill. He continued an occasional contact 
with the Youth Consultant group, although less often toward the 
program's end. 

Fred, was a l6-year-old boy who had been expelled from the lOth 
grade following difficulty with the high school principalo He 
heard of the program through the LCYP Employment Training Center. 
An articulate boy, he seemed unsure of himself and had difficulty 
in achieving satisfactory relationships either with some adults 
or peers. He was employed on a full-time basis, although assigned 
half-time to the LCYP Education Division because of the opportunity 
it afforded to bring closed-circuit TV facilities to the Youth 
ConSUltant Program. 

He had difficulty in maintaining a stable relationship with either 
the Youth Consultant program or the educational division program, 
although aemonstrating a good capacity to perform in structured 
situations. His personal life seemed filled \'1ith crises, which 
affected his work performance. 

When the end of the program was in sight, he literally "dropped 
out," and had to be sought out at home to turn in his keys, clean 
out his desk, complete his termination process. He subsequently 
left the state IIlith his family. 

Dick, aged 16, was the tlnrd of the original three consultants 
hired, and remained with the program until August, 1966. An 
anxious and insecure lad, he had experienced difficulty in both 
home and community adjustment, dropping out of the lOth grade 
and being unable to maintain any extended interest in anything. 
Dick seemed to seek acceptance while inviting rejection; his brief 
period with the project was marked by intensive limit-testing and 
spotty performance. 

Dick has made infrequent contacts with the program since his 
termination; he has seemed to continue his unstable efforts 
to\'1ard adjustment pretty much as when he was employed by the 
program. 

~$~' a l5-year-old boy IIli th shoulder-length hair, was employed 
for approximately one month during the beginning phase of the 
program 0 A dependent boy, he had a history of family problems. 
About two weeks after his employment, his family moved to another 
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town; 1Jlhen George was unable to accept a suitable living situation, 
he was returned to his parents' new ~ome by the Juvenile Court. 

George had a couple of contacts with the program after leaving and 
seemed to be continuing to have some difficulty in getting along 
with his family. On last report, he was looking into Job Corps 
programs, although whether or not he became engaged in one is not 
known. 

Bob, was a 16-year-old boy referred by a Juvenile Court counselor 
and-employed between late August and mid-October; his employment 
terminated after his commitment to a state institution for delin
quents. He had had referrals to the Juvenile Court for drinking, 
truancy, and runaway, and had a history of difficulty both at home 
and in school. He was highly articulate in a small group, and 
seemed quite sensitive to the problems experienced by youth; 
however, he had difficulty in relating readily to peers and was 
never really accepted by the group. 

Bob has had no further contact "'lith the program although he has 
been said to be "doing well" at the state institution. 

Dorothy, age 16, was a highly articulate girl who was employed 
between August and November, 1966; she had a history of difficulty 
at home, and at the time of her employment, was living with an 
aunt and uncle. Although she was insecure and lacking in confi
dence, she had high ~spirations for herself and possessed considerable 
charm and ability; when she located a netO[ livi::1g situation, she 
terminated her employment. 

Dorothy has maintained no contact with the youth ConSUltant Prog:cam 
since her termination; Youth ConSUltants who attend the same schol,l 
state she has seemed to avoid them at school. 
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CHAPTER III 

TRAINING OF YOUTH CONSULTANTS 

At the onset of Youth Consultant training, the Program Supervisor 

felt a need to offer the Youth Consultants a breadth of experience in 

order to aSSist their objectivity in dealing with groups of adults .. 

There was a definite intention of avoiding straight "testimonial" of 

youths speaking only from the basis of their own alienated experiences 

with adults; the goal, rather, was to expose them not only to the many 

kinds of problems youth experience, but further, to the workings of the 

various adult "systems" which work with youth.. It was the plan, there

fore, to expose them through reading, audio-visual materials, agency 

viSits, guest speakers, and the experience of the Program Supervisor 

and Project Director in order to give them as broad a preparation as 

possible 0 

An early training need was seen to be the determination by youths 

of their training needs and of the issues involvedo In order to 

accomplish this goal, daily group sessions were instituted, in which 

the Program Supervisor, together with the Youth Consultants, discussed 

youth problems and helped Youth Consultants gain some deeper under

standings of their own life experiences, as well as those of their 

peers .. 

months. 

The group sessions continued several times weekly for several 

These meetings, in addition to the above goals, included the 

necessi ty of adopting and understanding "'fork policies and procedures, 

since it was decided at the onset of the Project that primary emphasiS 

should be one of employment rather than one of treatment ~r. ~o Some 

of the sessions primarily used "lecture methods" by the ;t:\rograrn Supervisor 
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or by outside speakers, designed to increase the Youth Consultants' 

knowledge Of human behavior. Other sessions utilized "confrontation" 

techniques designed to help the Youth Consultants recognize themselves 

and. each other more effectively 0 Out of the group sessions came an 

appreciation of individual differences, as well as a beginning formu-

lation of some of the issues involved in the youth problems in Lane 

County. 

"What surprised me about the whole thing is that some 
of these kids were high school drop-outs and in a way 
I didn't like the idea of working with high school 
drop-outs but after I got to know them they were just 
like me they had good sence oflhumor, and some of their 
ideas were better than mine." 

'" '" ... ... 

"So I figured that this job \>/ould 'just be something to 
keep the kids busy and off the streets but when I got 
to working with them and everything, my idea really 
started to change for better cause I found that these 
guys were just as good as anyone else if not better in 
fact I sort of looked up to them. That's what happens 
when you just go by what you hear and don't find out 
for yourself. So that's why this community as well as 
the others, needs to be hip on this program and otherso 
Who in the world could have looked at Alice and said 
that she was a dropout? I sure couldn't. She never 
could have told me and I would just go on thinking that 
she was just a graduate from high school. And the same 
goes with Al cause I am deffinitely no better than him 
or as far as that goes, anyone to some extent." 

... '" '" ... 

"We've done quite abit in our program and have gone quite 
a few places, but I dont feel that the places so much are 
as improtant as the things that we got out of it. In all 
of the places that we did go there were a few that talked 
more than the rest of the kids and most of them didnt 
want to talk when we did go somewhere. But if nothing 
else I feel that we've all learned to work with p~ople 
and take them for what they are, and work as a group and 
not just a few being the leaders of the group. I know it 
was real hard for me to sit back and wait for someone else, 

lThese are unedited quotes from youth Consultants. 
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wl1iSn I thought that we \>lOuld be able to go faster if 
we didnt wait for them. And this is one thing that I 
have learned from this progam is that you cant do it 
along, and that you have to gave other people a change." 

The issues defined by the youths themselves included problems of 

recreation, education, employment, and delinquency. These areas were 

felt to be areas of primary need in Lane County and were those in which 

Youth Consultants felt a need for further knowledge. Growing out of 

this assessment of needs and issues, training sessions began to bring 

in reading material, films and audio tapes, and agency personnel to talk 

about problems from the standpoint of existing agencies. For example, 

several persons from the Lane County Youth Project Employment Training 

Center and several persons from the Oregon State Employment Service 

spoke to the youth Consultants about employment problems. 

Similarly, counselors from the Lane County Juvenile Department, 

youth officers from the Eugene Police Department and from the Springfield 

Police Department met with Youth ConSUltants to discuss problems of law 

enforcement and delinquency. Staff from the Eugene Parks and Recreation 

\ 
I 
I 

Department discussed recreation, and persons from Eugene School District No.4 

discussed problems of education. 

In response to expressed needs of Youth Consultants, agency visits 

were made. The designated purposes of such visits were to give youths 

a beginnj .. ng exposure to youth problems as viewed by persons working with 

youths ,a~ well as a beginning exposure to the methods, problems, etc., of 

youth-oriented agencies. The Youth ConSUltants visited the Lane County 

Juvenile Department, local police offices, Sacred Heart Hospital, 

Weyerhaeuser pulp mill, several local employment offices, Lane Community 
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College, Lane County Youth Project Employment Training Center, the 

Oregon State Employment Service, and the Eugene Parks and Recreation 

Department. 

Particularly during the early phase of Youth Consultant training, 

a considerable amount of written material was produced by the Youth 

Consultants. This material was elicited by written assignments prepared 

by the Program Supervisor and/or Program Analyst with the dual purpose 

of assessing the level of knowledge and the attitudes of Youth ConSUltants 

with regard to various problems of youth and encouraging practice in 

expression of thoughts and feelings on the part of the Youth ConsultantsQ 

W.,itten aSSignments, foI' the most part, were viewed with a fair degree 

of resentment by Youth Consultants, and were only partially successful 

in terms of the desired goals. 

Initially, the Youth Consultants appeared superficially self-confident 

and articulate anci were enthusiastic at the prospect of expreSSing their 

feelings to groups of adults. However, this seeming self-confidence 

rapidly broke down in contacts with adults, where they were unsure of 

themselves and for the most part reluctant to express opinions. 

"Some of the kids that were here then I dont think knew 
what we really wanted and a lot of time I didnt either 
It \'1as real hard I think for all of us to stay and try· 
to m~ke a go of it. There were new people in and out and 
to s~t down and tell someone what we were trying to do 
here, was hard for all of uSQ 

. ' Most of us really 
diw:t knO\oJ, a~d ~f we had a good idea of what we were 
try~ng to do ~t seemed hard to put it across to people 
that had not had contact with our program." 

One or two youths remained artiCUlate with adults throughout this 

period, although their expressions appeared to be superficial and 
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"rehearsed," and they generally incurred a great deal of antagonism 

and defensiveness from the adults with 'vlhom they spoke. 

"Another problem that has blocked ferther learning is 
the way I conduct myself in a meeting. I, too much 
of the time, bring adults to a defensive(ness) which 
accomplishes nothing but hard feelings." 

The other youth Oonsultants seemed easily intimidated~ As training 

progressed, and they enlarged their knowledge of youth problems and 

agency functioning, they seemed to go through a period of increased 

lack of self~confidence; they remained highly invested to the idea 

that youths could express their feelings to adults, but felt themselves 

inadequate and ill-equipped to be spokesmen for youth. It was ars though 

having gotten a glimpse of the enormity of youth problems, they beoame 

more aware of their inadequacies and more frightened of the prospect 

of being e~osed by adults. This condition continued for an extended 

period, actually decreasing only within the latter weeks of the program, 

during whj.ch period the majority of Youth Consultants seemed to have 

gained considerable confidence in their ability to produce not necessarily 

solutions, but rather, impressions and perceptions which might stimUlate 

change in programs. Whereas initially their contacts with outside adults 

more often than not aroused antagonism on the part of adults, thereby 

augmenting the Consultants' feelings of their own inadequacy, their 

later exposure to adults was notably more successful because ,of their 

lack of initial defensiveness, so that the adults did not have to 

respond quite so defensively and the Youth Consultants perceived the 

support present by the majority of adult audiences. 
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"In September we started working with groups of people, I 
found our first meeting was quite an experience. I wasn't 
quite prepared enough for it. After the discussion I 
found that I left myself open for any kind of rebutal by 
the adults .. " 

There were many problems involved in the formation of a cohesive 

group. Although the Youth ConSUltants superficially seemed receptive 

to new members, it became readily apparent that each new member faced 

a period of real "testing" before he or she could be accepted by the 

group. Because of the heterogeneous population many individual differ-

ences existed which needed to be worked out before cohesion could be 

achieved. A perhaps extreme example of this occurred in the feelings 

involved by the inclusion of two Nogro youth Consultants; both the 

Negro and the non.Negro Youth Consultants evidenced many thinly-disguised 

feelings of prejudice toward each other which needed to be \-lorked out. 

Although residual feelings of difference remained, the group eventually 

functioned much more cooperatively as a unit, but it was with great 

difficulty that some of these feelings were resolved. (At least one 

Youth Consultant termination resulted from the inability to change 

feelings toward Negro group members.) 

"Training was the most frighting thing in working \·11 th 
the Youth ConSUltant programp This is because I had 
to sit in front of people and telling them how I felt. 
The best part in the training was to interview kids 
and see ho,.,. they felt about serval things such as 
r.ecreation and delinquency, some of these kids \'lere 
drop-outs and in talking with them some didn't care 
if they had places to go for enjoyment and some of 

'them act like they did care about how improve things 
in the Lane County. Also in talking with these kids 
I found out that kids not my oolor think and act 
somewhat like I do .. " 

• • • • 
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liThe first and best training I got was right here in 
this office. Just working with these kids right here 
within our own pen. Like I said before I didn't know 
dropouts were like us, people. I thought they were 
ignorant people that hated everything and everyone. Now 
I find that in a sence, I am a dropout. I have completely 
lost interest in school and I am fed up with the teachers 
and administration. I'm just going because I know I have 
to but it certainly is not a pleasant place to go. I helVe 
learned more to except people by what we have in common 
and what I like about thcLn a~i.d to find out as much as I 
can and hot have a seb mind before I even get to 1010W 
them." 

... ... ... ... 

"One of the big benefits that helued a lot was the group 
meetings that we had almost overy-do.y. In here we could 
iron out the wrinkles that we nlay have had in that 
previous meeting or just bringing up some of the bitches 
and gripes about things pertaining to the office and 
people that \'/ork in it. This gives people a chance to 
clear things off their chest but I really don't think 
we were too honest fo~ fear of hurting someone elses 
feelingsD I leno"., that I wasn't sometimes. But if they 
really wanted these things cleared up they (we) should 
have been able to trust the next guy and so forth." 

* ... ... ... 

"I have seen more change in this program than probubly 
any of the othe conSUltants because of my termination 
and subsequent return. I saw the begining of mass 
confusion and boardom, and I have come back to see a 
unified body, as though it is one person but at the 
same time it is every tee!1ager in Lane Countyoll 

During December, 1966, a consul to.nt was brought in to work \d th 

the group on feelings of group diosension \'lhich \oJere apparent to the 

Youth Consultants and the- Program Supervisor. This consultant, who 

has considerable skill in group dynamics, assisted group members in 

defining some of their goals, \,/orkil1g out group differences, clarifying 

roles, etc. 

"We had a man come in that analized our program and 
discovered this class system and told us about ito 
Some drastic changes were taken after that that 
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almost completly eliminated the class s;)'stem. The Youth 
Consultants had control over what they did and the Program 
Supervisor hardly had a chance to directly control the 
actions of the group (but I think he indirectly controled 
it). Well--when the Youth Consultants received this power 
they didnt know what to do with it so we just started 
stagnating until we realized what was happening in our 
groupo II 

of< of< '" '" 

"I dont feel that there were a lot of the things that would 
of helped us more than the things that we had. A consultant 
CMle in and talked to our group a)nd I feel that this had a 
lot to do with our group being able work better together, 
and to work as one. There were a lot of problems in our 
project, but I feel that it was us kids as a hole. All 
of us kids are different in the ways that we do things 
and the family and the surroundings that we are use to. 
I feel that the only real big problem that we had was 
trying to work as a group, and getting along with in 
ourself. But I dont feel that anyone could of done 
something to make us work as a group, I think that this 
had to come from us kids and it took us along time, but 
I feel that we finlly made it. And this being such a new 
and different p'j:'ogam I feel had a lot to do with it. All 
of us kids could do the work but. it was just trying to 
find out what we woanted to do, and how we were going to 
go about itQ" 

'" '" '" '" 
"One thing that I noticed that sort of hindered the ideas 
of the kids was the fact that there was segregation most 
of the time like in the meetings. The girls would stick 
together and the guys would do li1<:ewise. Most of the 
things that were voted (In were the girls would agree one 
way and the guys the other" I think the reason of this 
probably was because the girls didn't want to loose friend
ship with one another and the guys likewise. If the girls 
could have been more independant and the same with the boys, 
I tbink we could have gone a lot further and better. I 
know I didn't want to go along with half the things Alice 
and Barbara set up but me like a fool went along any way 
and Al evidently noticed that I didn't want to because 
he mentioned it to me and so I figured it was noticeable. 
I wish we could have prevented this." 

Fairly early in the program, both the interest of the Youth Consultants 

and comments from adu,lts with whom they came in contact led to inclusion 
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in the program of chances for youth Consultants to meet with groups of 

youth. It seemed vital that Youth Consultants be aware of the feelings 

of a broader range of teenagers than was represented wi.thin the Youth 

Consultant program. These contacts, initially for the expansion of 

Youth Consultant experience, began with individual and group questionnaire-

interviews with peers either through school or extra-curricular sources. 

As Youth Consultants gained a broader knowledge of the feelings of teen

agers, they were able to utilize their expanded knowledge in training 

sessions with both youths and adults. 

"Talking to more kids seemed to be most, meaningful to me Q 

I was surprised at some of the replys of the kids when 
the subject came up in my history class about dress. All 
of the "goody" kids thought it would be unattractive for 
the guys to dress the way they wanted to and the girls 
maybe wear pants. They thought that the campus kids looked 
rediculous. They thought it depellded on the environment 
how the kids learned and \.,hat they learned. I wanted to 
get on the subject again after the teacher dropped it but 
I never got the chance. This really surprised me because 
I thought all kids wanted the chance to dress etc the way 
they pleased but the more I live the more I learn. So, 
after I learned this, I figured that maybe it wouldn't be 
a bad idea if we talked to more kids to see if they had 
the same ideas as these kids or different ones. So, I 
deffinitely feel strongly about talking to a lot of kids 
to get there general impressions about kids verses adults." 

'" '" '" '" 
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The group continued for a time in a feeling of relative closeness 

and cooperation; their own increased awareness of the group dynamics 

enabled them to interpret to each other their behavior and for a while, 

there were fewer evidences of some of the competitive, destructive 

l~ehaviors which had been noted previously. The group became enthused 

over the prospect of writing a book, perhaps establishing interest in a 

teen-~ge night club, and furthering other of their pet projects. They 

underwent a period when, with relatively little adult stimulation, they 

busily planned and "prepared"; however, they did seem to require adult 

encouragement and stimulation. They chose to write the book which they , 

entitled "Something Different" (see Appendix B ). 
\ \ 

Knowing theit' $en~!ral 

unfamiliarity with the mechanics of writing, plus the unsureness of 

self which so typically kept them from completing things which might 

show up insecurities to outsiders , the Program Supervisor contacted 

the Community Volunteer Office and enlisted the aid of an outside expert 

who could assist with the preparation of their report. An excellent 

woman volunteered and spent many hours with Youth Consultants indi

vidually and in groups helping them organize, outline, write, rewrite, 

and finally complete their project. The final draft has been submitted 

to the Office of Juvenile Delinquency and Youth Development for 

publication. 

The book-writing project carried the Youth Consultants nearly to 

the end of June, 1967. During this period, one Youth ConSUltant found 

more permanent employment and left the program, another left the state 

with his family, and a third who was not involved in the writing 

project generally withdrew from group interaction. As the end neared, 
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there tended to be a regression in some respects; the Youth Consultants 

seemed to be functioning less as a group as they noticeably increased 

their external activities. Those in-school youths were engaged in 

completing the school year, those out of school preoccupied with the 

problems of seeking employment, and most showed evidences of increased 

problems externally (dating, family, interaction, etc.). They seemed 

to be insulating themselves against any feelings for the program by 

forcefully withdrawing their investment. This state continued pretty 

much until the physical move from the old office to a smaller facility 

to be used for the final wind-up of the evaluation portion of the 

program. The office move actually marked the end to the Youth ConSUltant 

program, despite the fact that all staff continued for a time to work on 

the completion of the final evaluation. 

The decision had been reached to factor out certain functions 

which could readily be performed by Youth ConSUltants under the super

vision of the Program Analyst. All Youth Consultants switched to a 

part-time basis, and the nature of the evaluation process made it 

possible to assign concrete tasks to each youth. As would be expected, 

the youths responded well to such a. supervised work experience. 

Certainly one function served by this ending experience was to assist 

in the preparation of the Youth Consultants for a more realistic world 

of work, since, as "Youth Consultants," they had become accustomed to 

a freedom and status which would be difficult for them to match outside 

the "Project world." 
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Thirteen interviews were conducted with persons who met ~dth Youth 

Consultants for the purpose of training them. Some of these persons were 

potential future trainees. Three were involved in the Program at two 

points of time, and th'9y are counted twice. The subjects involved an 

employment specialist (two times), a supervisor of youth employment train-

ing programs (two times), an educational specialist (two times), an employment 

placement counselor, a school social worker, two police department juvenile 

division detectives, a juvenile department counselor, and two members of 

the Cottage Grove Inter-Agency Coordinating Council. 

-----------.~-.-.--,,-- ---_._-_.- .'--- ~---.- --~- .. , .. ,.-- ., ...... ~--

EVALUATIVE REPORT 
YOUTH CONSULTANT ORIENTATION SESSIONS 
RESPONDENTS: 13 

QUESTION 1: WHAT DID YOU UNDERSTAND WAS THE PURPOSE OF YOUR GETTING 
TOGETHER WI'TH THE YOUTH CONSULTANTS? 

Trainee Respons~ Number 

For Youth Consultants to learn about employment problems of youth 5 

For Youth ConSUltants to express youths' point of view 3 

No purpose known 2 

For Youth ConSUltants to learn about the Juvenile Division of 
the Eugene Police Department 1 

To prepare youth Consultants for meeting \'Ii th Case Aides 1 

For Youth ConSUltants to learn about the possibilities of the 
Youth ConSUltant Program 1 

Total 13 

------,._'._----
OVer one-third of the orientors saw the purpose of the sessions as helping 

Youth ConSUltants learn about the employment problems of youth. No purpose was 
recognized for two of the sessions. A fourth of the sessions' orientors saw 
the purpose as involving Youth Consultants in expressing the point of view of 
youth •. which suggests that even at this early stage the orientors were to some 
degree coming together with the youth in order to find youths' point of view. 
Singly-mentioned purposes included preparing Youth Consultants for a meeting 
with Case Aides; for Youth Consultants to learn about the Juvenile Division of 
the Police Department; and for Youth ConSUltants to learn about the 
possibilities of the Youth Consultant Program. 
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QUESTION 2: WHAT HAPPENED? 

Number 

A discussion 4 

Youth ConSUltants had no questions prepared 2 

'Youth ConSUltants were reticent to talk 2 

Youth Consultants were unable to be specific 1 

Trainee fired questions at Youth ConSUltants 1 

Discuss trainees" program 1 

Nothing 1 

No answer 1 

Total 13 

The largest category of description of what happened by the orientors 
is a discussion, with nearly one-third of the orientors mentioning thiS, 
suggesting that even though the orientation session was planned with the 
orientor talking to the youth Consultants, often a dialogue took place. 
Two of the orientors felt that Youth ConSUltants were reticent to talk, 
suggesting that orientors had expected Youth Consultants to participate 
more than they did in the orientation session. Thus we might say that 
what happened was a discussion. When the orientors held a one-sided 
conversation, they were disappointed that the youth Consultants did not 
join in and make it a discussion. 
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QUESTION 3: WHAT DID YOU GET OUT OF IT? 

Trainee Respo~~ Number 

Question or criticism of Youth Consultant Program 6 

Nothing new 3 

No answer 2 

Chance to explain orientors' program I 

Excited about the idea I 

Total 13 

----,------.-,---~----~----------------

Responses to this question give us the feeling that nearly half of 
the orientors when first exposed to the actuality of the Youth Consultant 
Program respond in a questioning or critical mannero Nearly one-fourth 
feel that nothing new was gained from their first exposure to the Youth 
Consultants, though again the purpose of Qrientation was for them to 
orient youth rather than for youth to train themo It could be said 
then that the initial response of the meeting between adults and Youth 
Consultants was critical, questioning, or apatheticc 
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QUESTION 4: HOW COULD THE YOUTH CONSULTANTS HAVE DONE BETTER? 

Prepared questions in advance 

Asked more specific questions 

Good as it was 

Been less personal 

Appear interested 

Not applicable 

Total 

Number 
~._M...-" 

4 

3 

3 

I 

1 

1 

13 

Over one-half of the orientors felt the Youth Consultants should have 
been better prepared for the me~ting by having questions prepared in advance 
or by asking more specific questions. Nearly one-fourth felt the meeting 
was good as it was" One suggested that the Youth Consultants should have 
been less personalj another that they should have appeared more interestedo 
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.... ---------.------~-- ,----------~-..--.-~~-----...--
QUESTION 5: WHAT WAS THE BEST THING ABOUT IT? 

Number 

The idea of the Program 4 

The good training experience for Youth Consultants 2 

Questions asked by Youth Consultants 2 

Expression of youths' point of view 2 

No answer 2 

Good listeners 1 

Total 13 

Nearly one-third of the trainees felt the best thing was getting 
together and discussing the idea of the Program. Other responses included: 
providing a good training experience for Youth Consultants; the questions 
that the Youth Consultants asked; hearing the point of view of youth 
expressedj and the fact that the YOluth Consultants were attentive listeners. 
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. ____ ~w·~. ___ " __ ··~ ________ ~·~· ______ • _______________________________________ _ 

(~UESTION 6: WHAT WAS THE WORST THING ABOUT IT? 

Number •• . __ *i00i 

Lack of equal participation of Youth Consultants 5 

Lack of Youth C~nsultant knowledge of problems 2 

Disorganization 2 

Defensiveness of Youth Consultants 1 

Conformity (too well trained) of Youth Consultants 1 

Nothing 1 

No answer 1 

Total 13 

~ ________ a __ ~""""'_-"""'~_"'_ 

From this question we can see that the orientors' expectation agai.n was 
for the Youth Consultants to participate in the orientation session. Over 
one-third complained that when the Youth Consultants did take part their 
participation was unequal--that is, some Youth Consultants talked quite a 
bit and some not at 80110 Others mentioned the lack of knowledge Youth 
Consultants seemed to have about youth problems; the disorganization of 
the session itself; the defensiveness of youth toward adults; and the 
trained appearance the Youth Consultants presented a 

- 32 -



owt.---..._ ... _ .. ,.,.-......- ... _____ •• ____ _ ~. ~. ~ ___ ~~ ___ ~. ___ , ..... _._N_~~_ ..... _ ... _ ........ ,. _______ .. -..... __ ~ .... 
EVALUATIVE SUMP~RY OF THIRTEEN ORIENTATION INTERVIEWS 

From thirteen interviews with ten persons (three were interviewed 
tWice) the following points stand out: 

--Orientation was heavily rated toward employment problems of 
youth, due to the maXimal use made of the Lane County Youth 
Project's Employment Training Center staff. 

--Orientors saw orientation sessions primarily as discussions and 
complained when Youth Consultants were reticent about partiCipating 
in the seSSions. 

--Orientors were critical in questioning an initial contact with the 
Youth ConSUltant Program. 

--From the point of view of orientors, Youth ConSUltants were 
insufficiently prepared with questions for sessions to be 
maximally effective. 

--The idea of the program was the most attractive thing presented 
to orientors. 

--Unequal partiCipation of Youth ConSUltants was evidenced in 
onienUtion sessions. 
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CHAPTER IV 

TRAINING 0]' COMMUNITY TRAINEES 

Initial contacts with community agencies were established primarily 

for the purpose of training the Youth Consultants. In these sessions, 

the Youth Consultants hoped to gain an expanded knowledge of youth problema 

and youth-oriented programs. However, in even the earliest of these 

contacts, agency personnel showed particular interest in the viewpoints 

of Youth Consultants. An original goal was the training of such agencioD 

as the Juvenile Department, employment agencies, police, juvenile court, 

schools, and recreational agencies in the Lane County area. 

Training sessions had a heavy emphaais 

on schools and on youth, g~OW1n~out of the interest of the Youth Con-

sultants, the availability of trainees, and the felt need of the Youth 

Consultants in terms of the message the~' had to deliver. 

In early trail'ling sessions, the Youth Consultants were apt to spend 

a fair amount of time in preparation, and in planning panel presentations 

designed to give their viewpoints in specific youth areas (such as 

education, recreation, employment.) From the viewpoint of the Program 

Supervisor, these presentations tended to be rather too well rehearsed 

and lacking in spontaneity and r'eal feeling. As the youth Consultants 

gained confidence, an.d particularly after the:>' had achieved a greatel' 

group investment in the potential of the program, they were better 

able to approach groups of trainees spontaneously and without undue 

rehearsal j this resulted in more naturally productive encounters. 

"It was very different in these last meetings than those 
we had earlier in the project because of mrulY reasons. 

- 34 -



First I feel we were more of a group. Thought and acted 
like a group. Also we began to face the idea that we 
were to be the mouth of Lane County kids. Related to 
this is the fact we, before, just listened, mostly,. 
but now we are the leaders of the group; the main idea 
of discussion is that we want it to be. I have seen 
the change of persons, which has made it possible to 
work in the community." 

* * * * 
"Another thing was feeling that you had convinced some 
of the people in the audience that you had a point to 
get across and to not have a set mind about such things 
in other words to listen to what we had to say. All in 
all, what I'm trying to get across is that just knowing 
that someone out there is pulling for you and that some 
are also listening to what you have to say with an open 
mi.nd and that you have accomplished something either for 
yourself or the group as a whole gives you more power 
and makes you want to be that much more talkative in the 
next group that you attend." 

Early trai~llng sessions tended to put Youth Consultants and adult 

trainees on opposite sides of the fence. Youth Consultants were inclined 

to present youth's point of view rather antagonistically and belligerently 

and in an "all black or all white" manner which aroused defensive 

reactions on the part of adult trainees. As Youth Consultants became 

more aware of the complexities of human behavior, and as they began to 

recognize the willingness of many adult trainees to hear youth's point 

of view, they became less accusatory in their presentationso 

"From our community work I have learned how to handle 
myself in a tight situation where anger or deffensiveness 
could appear. I have learned that we teenagers (as much 
I hate to admitt) aren't all"ays right in our beliefs of 
adults and their attitude. I myself have come a long way 
ir. the coherent living of teenager and adult but I as yet 
have a long way to goo" 

This change in attitude quite naturally encouraged cooperative dis-

cussion between youth and adults and f1..d"thered the effectiveness of their 

meetings. Ttds seems to be verified by many evidences of adult enthusiasm 
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for the youth Consultant Program; for example, after Training Session 

Number VIII at Yolanda Elementary school, the principal invited two Youth 

Consultants to attend classes as observers, with the goal of providing 

unique feedback to teachers relative to student-teacher interaction, 

the teaching of responsibility, etc. This observation and communication 

continued for several weeks and, through the cooperation of Yolanda'S 

principal, spread to nearby Briggs Junior High school, which in turn 

led to a request (by the Briggs' principal) for a training session with 

all Youth Consultants. 

The Youth Consultants continued to have difficulty in carrying 

through to completion those tasks they began with enthusiasm. Many 

program opportunities for involvement with the Y·outh Consultants came 

as a result of informal contacts with the youth ConSUltants themselves 

or through word-of-mouth contacts with those who had previously 

encountered the Youth Consultant Program. These types of meaningful 

contacts, in addition to the above-mentioned training session at Briggs 

Junior High school, resulted in having a Youth Consultant participate 

as co-therapist of a therapy group of teen-a~boys conducted by a Lane 

County Juvenile Department counselor; the involvement by two Youth 

Consultants as members of the Governor's Committee on Children and 

Youth; participation by two Youth Consultants in a consultant role 

to the Oregon State Employment Service; requests by local school 

districts for youth ConSUltant assistance in planning and/or training 

sessions with teachers and administrators; and so forth. Unfortunately, 

the Youth ConSUltants seemed to have great difficulty in carrying 

these programs to fruition. For example, the youth Consultant who 
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arran.ged the training session at Briggs JuniClr High school failed to 

shott, up for that session. The tl,olO Youth Consultants working with 

Oregon state Employment Service arbitrarily terminated their contact 

with that agency. The Youth Consultant involved most actively with 

the local school district terminated in rapid succession his work with 

the school district and his employment with the Youth Consultant 

Program. This kind of patt.ern seemed to recur frequently ; it seemed 

initially very difficult to establish a meaningful contact with the 

youths, but, later, much easier as the youths became visible to 

prospective trainees. Then, however, once training programs were 

arranged, other than those involving formal training sessions, they 

often were not completedo 

Certainly a great deal of this difficulty on the part of Youth 

Consultants in carrying programs through to their completion resulted 

from the announced termination of the Youth Consultant Program. The 

parent organization was undergoing a nearly complete reorganization, 

changing in its scope from one dedicated to the study of problems of 

juvenilE~ delinquency to one involved in the resolution of problems 

related to poverty. This reorganization, with its resultant changes 

in staff, caused problems of staff morale which were communicated to 

the Youth Consultants, as well as to prospective trainees. These 

changes entered strongly into the decision not to continue the Youth 

Consultant Program. When the impending termination became known by 

the Youth Consultants, morale suffered and as more than one Youth 

Consultant put it, "We're finished anyway -- why should we try to do 

anything now'?" 
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It is unfortunate that there was not greater extended contact 

with a large number of organizations within the community. It was not 

possible to engage in contacts which could in any sense be termed 

meaningful without a considerable degree of groundwork. A majority 

of the contacts which did occur seemed positive, and as mentioned, 

once contact was established with an agency, continued benefits 

resulted. However, the Lane County Youth Project had existed in the 

community for nearly four years, during which time relationships had 

been established with a few agencies on a positive basis and, in other 

cases, with less favorable feelings. 

The formal evaluation of the community training programs will be 

described in Chapter VI. It seems appropriate, however, to include in 

this section some of :;he comments and impr'3ssions of Youth Consultants 

relative to their contacts with community agencies and organizations: 

"I have learned that there can be coherient co-existence 
because I have experienced it in this job. I have 
worked with adults on an equal bases. I am on the 
Oregon Youth Council which in it-self shows me that 
there is coming a time when youth Will be the judge 
of themselves and that they wi.ll no longer have to 
complain to adults for the laws they make us live by 
which can be good or bad depending how this power is 
used. This won't just teach me about laws and govern
ment but also it will teach me about how to get some
thing accomplished into a wOl~kable pattern that can 
be followed by others." . . ~, . 
"This program has done me and all of us a great deal 
of good in preparing us for the future aSian adult and 
be able to fit in with society. I plan to continue my 
education and better myself in this line of work and 
aome day, have may be another ,'Youth Copsultant' 
program." 

• • • • 
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"I know that we could of done a lot more than we did, 
but with this being a new progam and with a group of 
teenagers that are so different I feel that we did a 
real good job in the things that we did do.. And that 
this program was a real help to all of us in our own 
ways. We all have a lot into this progam and I hate 
to see it go, but I think that it's help make life 
easyer for some of us and shown others that they can do 
things and talk to people and that they arent different. 
And that we all want the same things out of life." 

'" * '" '" 
"In training with the Community and Agencies I found out 
that not all people hate kids, but some of the people 
that we met with did have some hatred for kids and I 
found it hard to talk to them about the problems of kids 
and parents. Also I learned tha.t some of the people think 
that if you give a kid a chance he or she will try to take 
advantage of there privilage, but the only thing that 
adults have to understand is that all kids the same. In 
working with the Community I have learned to listen to 
what adults have to say instead of letting it go in one 
hear and out the other." 

* * '" * 
"One thing that we did that I wish we wouldn't have done 
was keep putting things off and saying that we were going 
to do certain things in the very near future, we should 
have got down to business and did it right away_ I find 
that I do that even around the house and especially about 
my school work. I think most people do this but if we 
would put our minds to doing something and stick to that, 
we would get a lot more done in less time. When we do 
this it would just put us that much more further behind 
so we really never did catch up with ourselves." 

* * * * 

"I haV'e learned that to get anywhere in life and $chool, 
you just about have to go along with the way things are 
set up or forget ito That's the way it is run any how 
but if you don't want to be a phony and really stick 
with what you say, you will make it a lot further now 
days because then you have the satisfaction of knowing 
that you have stood up to what you believe in and you 
don't care what society thinks as long as you don't go 
to ~ extent. I would rather be this type of person 
any day than to be cowardly and two faced and I have 
learned to be this type of person. You will find that 
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most kids admire and respect this type of person than 
the kind that just sits back and takes everything in. 
This to me is the most important thing in the world!!!!" 

'" * * '" 
"I hope that when school is out that we can all get 
together and plan a big piCnic maybe to the coast or 
someplace out of town where we can be more or less 
together like one big happy family!!!!!!!" 



DATE: 

TRAINING CONSULTANTS: . -

NUMBER OF TRAJ~: 

TYPE OF TRAINEES: 

OBJECTIVES: -

TRAINING PROCEDURE: 

Training Session I 

VISTA TRAINEES 

November 8, 1966 

Doris Stubbs; Jon Jennings; Lori Baldwin; 
Margaret Johnson; Margie Shields; Richard Hand; 
Frank Johnson 

40 

A heterogeneous group of widely differing ages, 
backgrounds, and experiences, undergoing training 
to become Volunteers In Service To America .• 

To provide Volunteers In Service to America . 
(VISTA) a greater understanding of the needs 
and problems faced by youtho 

Panel discussion by Youth Consultants, followed 
by audience participation in question and answer 
sessiono 

CONTENT AND PRESENTATION: --Lack of teen-age employment opportunities, 
especially those with some status involved 
(who wants to pick beans?) 

PROGRAM SUPERVISOR'S 
COMMENTS: . 

--Discussion of factors in system which encourage 
dropouts to drop out 

--Lack of educators to consider the non-college
bound student 

--Student body control by college-bound, 
upwardly-mobile youth 

--Lack of recreational outlets, leading to 
emerging possibilities for a unique teen-run 
youth center 

This was a valuable session from the standpoint 
of pointing out to Youth ConSUltants areas in 
which they needed to improve; the VISTA seemed 
appreciative of the expressions by youths. 

- 41. -

• • 
EUALUATION S~~RY: -

• • 

• • 

• • 

• • 

•• 

•• 

•• 

--The purpose of the session, according to both 
Youth Consultants and trainees, was to famil
iarize trainees with the Youth Consultant 
program 0 A substantial minority of both groups, 
however, perceived a discussion of youth problems 
as the purpose of the meetingo 

--The trainees did in fact receive a good under
standing of the Youth ConSUltant programo 

--The trainees were most impressed with the frank
ness and honesty of the Youth ConSUltants but 
felt they needed more knowledge of youth problems, 
more preparation, and that program plans should 
be spelled outo 

--The Youth ConSUltants responded defensively to 
the trainees and felt they themselves had given 
an adequate presentationo 

--One-fourth of the trainees felt they had learned 
something new about youth problems, primarily the 
capacity of youth to solve their own problems_ 
Th~ Youth ConSUltants felt they learned nothing 
new about either teen-age problems or VISTA. 

(For details, see Appendix Aol)' 



DATE: 

TRAINING STAFF: 

N.J1MBE1i...0F TRAINEES: 

TYPE OF TRAINEES: 

Training Session II 

CASE AIDES 

November 18, 1966 

Margaret Johnson j Jon Jennings j Margie Shields j 
Tom Peters (visitor); Stormey Mealer; 
Frank Johnson 

20 

Volunteers to the Lane County Juvenile Department 
functioning as Case Aidesu 

OBJECTIVES: To sensitize Juvenile Department Case Aides to 
the needs of adolescents. 

TRAINING PROCEDURE: Panel presentation followed by question and 
answer sessionu 

CONTENT AND PRESENTATION: --Undue emphasis placed on conformity with 
regard to clothing and hair styles 

--Youth disagreement with adult ~mphasis on 
the need for education 

PROGRAM SUPERVISOR'S 
COMMENTS:' -

--Youths' feeling that adults are 'big guns' 
in systems who treat youths as 'second-class 
citizens' 

--Adult supervision of teen-age activities: 
are police necessary or do they compound 
problems? could selected 'young adults' 
serve more adequately? 

--Recreation: lack of sufficient organized 
activities to meet needs of 'alienated' 
youth; discussion of the function of such 
activities as 'dragging the gut' 

The session seemed productive to the extent that 
it raised considerable disagreement among the 
trainees themselves. Unfortunately, time did 
not allow for adequate discussion of some of 
the points raised, and the ability of the youth 
Consultants to field questions and respond non
defensively was limited. 
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PROGRAM SUPERVISOR'S 
Q9MMENTS "{ Continued' : 

EVALUATION SUMMARY: -

The major portion of trainees arrived late so 
that the session did not begin until about 45 
minutes after the scheduled time. Once started, 
the group was enthusiastic and the disc;ussion 
lasted for about an hour past the scheduled closing 
time. Because of this, the volunteer coordinator 
in charge of the group asked that the trainees take 
questionnaires home and complete them by mail rather 
than to complete them at the end of the session. 
This resulted in a very poor return of questionnaires 
by the ~rainee group. 

--The evaluation of this session is limited to 
responses from the four Youth ConSUltants who 
attended the session and the Case Aide Supervisor. 
Time was not allotted for questionnaires to be 
filled out. An attempt was made to have trainees 
return questionnaires at a later date but this was 
not successful. 

--According to the Case Aide supervisor, the purpose 
of getting t'.'gether was to expose lay people who 
are functioning as Case Aides and working with 
delinquent children to some of the feelingS, atti
tudes, and expectations of youth who have been in 
trouble. Youth Consultants were not explicit in 
their expectations and seemed to be mixed between 
talking about both youth Consultant and Case Aide 
programs. 

--The session was described by both groups as a 
discussion rather than a presentation. 

--The Youth Consultants seemed to establish a 
sympathetic rapport with the Case Aides, and 
did not respond in a defensive manner. 

--The Case Aides received a general understanding 
of the Youth Consultant program. 

--Suggestions for improvement included: more elabora
tion of the Youth Consultant program, more knowledge 
of youth problems and systems which they crj.ticized, 
and more equal participation of youth Consultants • 

--Some Case Aides received a reinforcement of their 
own ideas. youth Consultants felt they had learned 
nothing new about youth problems. 

(For details, see Appendix A.2) 
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Training Session III 

UNIVERSITY OF ORmON (SOCIOLOGY) STUDENTS AND CHURCH-PARENT GROUP 

DATES: 

TRAINING CONSULTANTS: ___ e _ ... 

NUMBER OF TRAINEES: -
TYPE OF TRAINEE: - .. 

OBJECTIVES : -- ... -

TRAINiNG PROCEDURE: 

CONTENT AND PRESENTATION: -- ~. 

PROGRAM SUPERVISOR'S 
£oMMENTS: -

January 19, 1967 

Jon Jennings~ Margie Shields; Doris Stubbs; 
Margaret Johnson; Richard Hand; Ralph Mealer; 
Frank Johnson 

About 10 trainees were parents who were members of 
the tves1ey Methodist church adult group; the remainder 
were members of three undergraduate sociology classes 
whose attendance was a course requirement (their 
teachers had heard of the forthcoming meeting from 
one of the church membersQ) 

To provide a group of church-affiliated parents 
with a better understanding of their own relation
ship with their teexl-aged children 

Skit designed to point out some of the kinds of 
conflicts teenagers have with parents; discussion 
between audience and Youth Consultant panel 

--Skit involving parents, son and daughter, boy
friend, and peer, demonstrating dating situation 
and ensuing reactions by various persons 

--Discussion of parent-child relationships 
--Parents' responsibilities 
--Youths responsibilities 

In terms of the stated objectives, the s~lssion was 
not highly effective; the large number of university 
students in attendance tended to dominate the meet
ing and make an effective dialogue between youth 
Consultants and parents somewhat difficult. 

~he unexpected presence of approximately 90 college
~ students presented a primary problem; the Youth 
Consultants had prepared a skit directed toward 
parents and experienced extreme discomfort at the 
prospect of presenting this skit before a highly
threatening group of near-peers. Their discomfort 
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PROGRAM SUPERVISOR'S 
GO~IMENTS: (Continued) 

EVALUATION SUMIvIARY: ----.. 

i"L-_---

greatly decreased effective presentation in the 
initial stages of'the session; later they did 
fairly well. Poor acoustics and considerable 
"stage fright" caused the youth ConSUltants to 
be hard to hear. 

The evaluation of this training session has had 
to be based on insufficient trainee responses. 
As was true with the previous seSSion, not enough 
time was allotted for trainees to respond to 
questionnaires. 

--The purpose of the sessioll seemed clear to both 
trainees and Youth Consultants: to discuss 
parent-teenager relationships • 

--The session was a discussion rather than a 
presentation. The presence of an unexpected 
group of college students created a reticence 
on the part of youth Consultants, and there was 
a noticeable lack of audience participation. 

--The openness and frankness of the youth Consul
tants, as well as the insights they provided 
into parent-teenager relationships, was noted 
by a fair minority of the trainees. 

--The session could have been improved by having 
the youth Consultants speak louder, participate 
mor~ equally, and be b~tter prepared for trainee 
questions. 

--A third of the trainees learned something new -
mostly concerning the problem of youth-adult 
communication, but remained vague about the 
Youth ConSUltant program itself. 

--In general, the session lacked color and seemed 
to have little impact on either trainees or 
Youth ConSUltants. 

--Youth Consultants",appa.:reri'tlY were prepared for a 
small parents' group, but not for a large group 
of college studentse Nevertheless they felt 
they had explained their 'program alequately. 

(For details, see Appendix A. 3:' 
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DATE: -
~RAINING CONSULTANTS: • b7 __ 

NUMBER OF TRAINEES: .. ,...- .., 

TYPE OF T~INEES: 

OBJECTIVES: 'f,..-...-...___..__ 

TRAINING PROCEDURE: . .. 

Training Session IV 

YM-YWCA HI .. Y AND Y-TEENS 

January 24, 1967 

Nargie Shields; Jon Jennings; Lloyd McKenllY; 
Margaret Johnson; Doris Stubbs 

19 

Male Hi-Y club members from South Eugene high 
school; female Y teen members from Pleas~t Hill 

To bring about a closer understanding by each 
group of the other group through a discussion 
of the mutually chosen topic of Recreation. 

Presentation by panel composed of two Youth 
Consultants and two Y Club members; group discussion. 

CONTENT AND PRESENTATION:--Recreation: 
- .- --Effects of younger youth at dances; what age 

PROGRAM SUPERVISOR'S 
COMMENTS: 

groupings should be 
--Recreational outlets described and'compared 

between Eugene, Springfield, and Pleasant Hill 
--Who should supervise youth activities--police 

or young adults? 
--Kinds of recreation needed -- sports or other? 

--Problems in relations with parents 
--Limits 
--Difficulty in sharing information 
--Too-close parental supervision 

Throughout the initial discussion on recreation, 
the stereotypes of each group toward the other 
groups were very apparent. After the lIice-breakingll 

of the discussion on teen relationship.s \'Ii th parents, 
communication was noticeably easier and a great 
d.eal of progress was made toward accep1~ing and 
understanding of other group members. 

No particular problems were noted. On one or two 
occasions, adult advisors felt a need to intercede 
during uncomfortable pauses; however, for the most 
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PROGRAM SUPERVISOR'S 
Co~1MENTS: ~ C·ontinued) ---
EVALUATION SUMMARY: ___ 'II 

part, the session was youth-directed and, 
considering the heterogeneity of the group, 
quite well done. 

~-The trainees were teenagers rather than adults. 
While mention was made by some Youth ConSUltants 
of the trainees' immaturity or younger age, they 
perhaps had less threat than the older teenagers 
(college group) at the Methodist Church session. 

--There was little doubt in the Youth Consultants' 
minds that the purpose of the session was to 
discuss recreational problems. This did not 
seem as clear to the trainees, suggesting they 
had not been sufficiently oriented in this 
direction. 

--A discussion of recreational problems did, in 
fact, take place. 

--The trainees did become sensitized to recreational 
needs of "other" youth. 

--The trainees expressed satisfaction with the 
youth Consultant presentation. 

--~he Youth Consultants developed some knO\.,rledge 
about recreational needs in the Pleasant Hill 
district. 

--The Youth ConSUltants had a feeling of a 
successful training session. 

(For details, see Appendix A.4) , 
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'l'.p~~!,I.ing Session v 

SPHINGFIELD TEACHERS SESSION I 

DATE: 

TRAINING CONSULTANTS: 

January 30, 1967 

Jon Jennings; Margie Shields; Margaret Johnson; 
Doris Stubbs; Ralph Mealer; Lloyd McKenny; 
Richard Hand (sat in audience to observe) 

" ' NUMBER OF TRAINEES: 48 

r- ,"" • " .... ~ ~'... . .. 

TYPE OF TRAINEES: 

OBJECTIVES: 

TRAINING PROCEDURE: -

Teachers, counselors, and school administrators 
meeting together as an extension class from the 
University of Oregon on the disadvantaged student. 
All trainees were from the Springfield school 
district. 

To sensitize teachers to the needs of alienated 
youth. 

Panel presentation followed by audience partic
ipation. 

CONTENT AND P?ESENTATION: --Reasons for dropping out and handicaps faced 
by dropouts 

--Need for teachers to be interested in subject 
matter and to present in a stimulating fashion 
(not coaches teaching history but discussing 
football) 

--Inadequacies of grading system 
--Discussion of alienating effects of grouping 

youth in ability levels 
--Discussion of difficulties arising Q,ut of 

attempts to regulate clothing and hair styles 
--Youths' observations on power of student body 

leaders and, the lack of consideration of lower
performance youths' needs 

--Need for schools to allow youth to learn 
responsibility, neither by parcelling out 
unimportant areas nor by dumping total 
responsibility, but through involvement and 
sharing of both youth and adult" 

--Favoritism shown by teachers and its effects 
on youth 
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PROGRAM SUPERVISOR'S 
COMMENTS: 

_EV_A_fU_A..!!9l'1 SUMMARY: 

\ 
.~'\-. 

This seemed a very successful program, in view"'", 
of the enthusiasm of both trainee .and Youth " 
Consultant response; the Youth Consultants were 
extremely spontaneous and open and seemed less 
defensive than previously. 

Arrangements for this session tended to be skir.1PY 
because of the difticulty in getting in touch 
with the class instructor; this perhaps worked to 
the advantage of the Youth Consultants, ill that 
they went to the session without a well-rehearsed 
outline to follow and consequently gave a more 
relaxed and spontaneous presentation. 

The teachers tended to get "hung up" on the primary 
negative expression of opinion by Youth Consultrults; 
this could perhaps be minimized in future sessions 
by more adequate introduction and description of 
the purposes of the session. 

--The purpose of this session as perceived by the 
trainees was for the Youth Consultants to present 
the views of dropout and other school problem 
youth. 

--The session was a primarily superficial discussion 
With an exchange of views between youth and 
adults. Defensiveness was apparent in both 
groups. 

--The trainees appreCiated the frankness and 
honesty of Youth Consultants. A substantial 
minority felt they had learned something new 
about teenage problems, received a better 
understanding of youth's view, and some felt 
more motivated to deal with classroom problems. 

--The program could have been improved by providing 
m<:}re specificity and more information concerning 
the Youth Consultant program and by a less 
defenSive attitude. 

--The Youth Consultants didn't learn anything ne~ ... 
about youth problems or the school program but 
they felt less antagonistic toward teachers 
than they had anticipated. 

(For details, see Appendix A.5) 
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Training Session VI 

SPRINGFIELD TEACHERS SESSION II 

~: 

TRAINING CONSULTANTS: 

February 1, 1967 

Lloyd McKenny; Ralph Mealer; Jon Jennings; 
Margie Shields; Doris Stubbs; Margaret Johnson; 
Frank Johnson 

NUMBER OF TRAINEES: 52 

TYPE OF TRAINEES: - - ...... 

OBJEC:g.V!§. : 

TRAINING PROCEDURE: . - --" 

CONTENT AND PRESENTATION: 

PROGRAM SUPERVISOR'S 
CO'MMENTS: . 

Teachers, counselors, and administrators from the 
Springfield school district who were members of 
an extension class offered by the University of 
Oregon on the disadvantaged student. 

To sensitize teachers, administrators, and 
counselors to the feelings and needs of teenagers. 

Informal Youth Consultant panel; general discu6sion. 

--Youth observations about treatment of dropouts 
and potential dropouts 

--Need for teachers to like students and subject 
material 

--Problems caused by excessive attempts by 
administrators to control hair and clothing 
styles 

--Problems involved in ability-grouping and 
grading systems 

--Discussion of responsibility--youth's felt need 
for help in learning :lOW to handle responsibility, 
and the problems involved in present systems of 
assigning areas of responsibility 

--Discussion of feelings of alienation from peers 
and adults by non-college-bound youth, 

Apparently this was a less effective program, in 
that the trainees appeared highly defensive and 
were argumentative with the Youth Consultant 
expreSSions of feelingo Nonetheless, subsequent 
discussions with several members of the class 
suggest that the session had had considerable 
impact to many of the trainees. 
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PROGRAM SUPERVISOR'S 
~ENTS: ~Continued) 

EVALUATION SUMMARY: ...... . -

This training session followed by two days a 
training session with 48 other teachers from the 
Springfield school district~ The first group had 
communicated to trainees of Session II some of 
their reactions, and the trainees from this session 
anticipated the expreSSion of negative opinions 
to\-lard teachers by the Youth Consultants; this 
seemed to result in the cool and rather antagonistic 
reception of the trainees. 

In addition, several previous teachers of two of 
the youth Consultants were in the audience, and 
this fact might have influenced their presentatioho 

--A high degree of consensus was evident among 
teachers and Youth Consultants as to the purpose 
of the session; the purpose being for teachers 
to learn about the views of dropouts and other 
school problem youtho 

--No clear description of what happened is evinced 
either by teachers or Youth ConSUltants. 

--The trainees felt they got more out of tne 
discussion than the Youth ConSUltants did. 

--Some trainees and Youth Consultants felt more 
equal participation by p,:mel of Consultants was 
needed 0 

--The openness and frankness of the Youth Consultants 
most impressed the trainees. 

--In general, the greatest lack in the session 
seemed to be in its direction and enthusiasm 
on the part of either groupo 

--It appears that neither group achieved an under
standing of one another's program, though this 
is perhaps more true of Youth Consultants than 
of trainees 0 

--Nearly half of the trainees felt they had learned 
scmething new about teenagers, primarily in the 
area of communication and rules and regulations, 
while none of the Youth ConSUltants felt they 
learned anything new • 

(For details, see Appendix A.6) 
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Training Session VII 

ELEMENTARY TEACHERS SESSION I 

DATE: -
TRAINING CONSULTANTS: ..... _ t. 

NUMBER OF TRAINEES: 

TYPE OF TRAINEES: 

OBJECTIVEe,: 

TRAINING PROCED~: 

CONTENT AND PRESENTATION: e __ 

PROGRAM SUPERVISORiS 
COMMENTS : _ •• 

February 8, 1967 

Margie Shields; Jon Jennings; Margaret Johnson; 
Doris Stubbs; Frank Johnson 

15 

Elementary school teachers from Grades 1 through 6; 
four intern or student teachers; and elementary 
school principal. 

To assist elementary teachers to a better under
standing of how students feel toward tqachers, 
with the underlying hope that ,by such sensitization 
teachers would become more aware of their role in 
relation to elementary students. 

Informal presentation by Youth Consultants around 
the general topic 0'£ "How Teachers Are Seen by 
Kids"; group discussion followed. 

--Youth Consultant recall of grade school teachers 
--Need for teaching of responsibility beginning in 

early gl'ades 
--Importance of teachers to children--need for 

"human-ness" 
--Feelings of non-outstanding child in class 
--Administration of schools 'now' and 'then' 

Despite a somewhat guarded interraction by nearly 
all present, the session seemed successful in 
that the teachers were enthusiasti() about the 
possibilities of future contacts with the youth 
Consultants and the Youth Consultants seemed 
rather surprised at the "human-ness" apparent in 
at least some of the teachers. The group was 
small enough to enhance communication and it 
seems likely that productive follow-up can 
occur. 
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--The purpose of the session as perceived by both 
groups was for teachers to learn about the views 
of Youth ConSUltants toward teachers and school. 

--The session primarily was a discussion, though 
a minority of trainees took note. ,()f Youth 
Consultant presentations. 

--A majority of the trainees felt they had learned 
something new about youth problems. A substantial 
minority felt they received a better understanding 
of student needs and likes and dislikes about 
teachers, but didn't feel they had received an 
adequate presentation of the Youth Consultant 
program. 

--The presentation could have been improved by more 
frankness on the part of youth Consultants, 
suggestions for solutions to problems, more 
equal participation by youth Consultant panel; and 
an evidence of mo~e interest in teachers' point 
of view. From the youth Consultant point of view, 
the teachers could have asked more questions. 

--The Youth Consultants appreciated the feeling of 
friendliness and interest they received from 
teachers. Mutual defensiveness was lower in this ses
sion than in preceding sessions. 

--Youth Consultants didn't feel they had learned 
anything new about teen-age problems. Some, though 
not the majority, felt they understood teachers 
better. 

--In general, it appears that the trainees got more 
out of this session than did the Youth Consultants. 

(For details, see Appendix A.?) 
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Training Session VIII 

ELEMENTARY TEACHERS SESSION II 

DATE: 

TRAINING STAFF: 
~ M 

NUMBER OF TRAINEES: -
TYPE OF TRAINEES: 

OBJECTIVES : -

TRAINING PROCEDURE: 

EVALUATION SUMMARY: 

February 16, 1967 

Jon Jennings; Margaret Johnson; Lloyd McKenny, 
Richard Hand; Doris Stubbs; Stormy Mealer; 
Margie Shields 

15 

Elementary school teachers; intern (student) 
teachers; and elementary school principal. 

To continue the goals set forth in Training 
Session VII, furthering the sensitization of 
teachers to feelings of teenagers regarding their 
school experiences. 

Informal group discussion by Youth Consultants 
and teachers. 

--The purpose of this session primarily WCl.S to 
improve teacher-youth (student) relationships. 

--A good discussion took,place the second session, 
providing a more personal look at both groups 
with Youth Consultants talking more about their 
personal interests and teachers talking about 
their motives for becoming teachers. 

--This second session also provided both groups with 
a better understanding of one another. 

--The criticism of not enough equal participation 
of Youth Consultants remains. 

--The frankness and honesty of Youth Consultants 
were appreciated by the teacher trainees. 

--Three of the eight teachers and none of the Youth 
ConSUltants felt they had learned something ne\'l 
about youth problems. 

(For .. details, see Appendix A.B) 
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Training Session IX 

U OF OREGON SOCIOLOGY CLASS ON CRIME AND DELINQUENCY 

DATE: 

TRAINING STAFF; . . .. 

February 20, 1967 

Doris Stubbs; Ralph Mealer; Lloyd McKenny; 
Jon Jennings; Margie Shields 

NUMBER OF TRAINEES: 16 . 

TYPE OF TRAINEES: - -

OBJECTIVES: . 

TRAINING PROCEDURE: 

University class in juvenile delinquency (evening 
class) 

To present Youth Consultant experiences as they 
related to community agencies, schools, recreational 
facilities and employers to a group of night-school 
college students 

Panel presentation with question and answer period, 
followed by general discussion 

.9.9]TENT ANp PRESENTATION:Recreation -- its availability, limitations, needs 
Schools -- problems and suggested changes regard
ing teacher and administrator roles, student 
involvement, responsibilities, etc • 

EVALUATION SUMMARY: --The trainees were not clear about the purposes of the 
session, whether or not it was to discuss problems of 
youth in the community, or to learn about the Youth 
Consultant program, or to hear some solutions to 
youth problems. This lack of understanding was 
reflected by the Youth Consultants with some feeling 
that the purpose was to talk about community e:;q=.eri
ences and others that it was to talk about delinquency. 

--Neither trainees nor Youth Consultants had a defi
nite picture of what occurred in this session • 
There was little agreement about whether it was 
a panel presentation or a question .. e.nd·answcr 
session. 

--Trainees benefited from the session mostly in terms 
of an increased awareness of the recreational needs 
of youth and an improved understanding of youth 
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EVALUATION SUMMARV: 
1Continue'dY 

problems in general. The session was not valuable 
from the Youth Consultants' point of view. 

--A slight majority of the trainees felt they achieved 
some slight understanding of the Youth Consultant 
p~ogram, but noted lack of structure or organization 
in the presentation itself. 

--The Youth Consultants were aware afterwards of their 
own lack of preparation for the sessionD 

--About a fourth of the trainees felt they had learned 
something new about teenage .problems, particularly 
as they related to leisure-time activity. None of 
the Youth Consultants felt they had learned anything 
new about teenage problems. 

(For details, s~e Appendix A.9) 
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Training Session X 

EVENING CLASS OF YOUTH CORRECTIONAL WORKERS 

DATE: 

TRAINING STAFF: -

NUNBER OF TRAINEES: - .. 

TYPE or TRAINEES: 
-- P' 

OBJECTIVES: 

TRAINING PROCEDURE: -

February 21, 1967 

Margaret Johnson; Lloyd McKenny; Richard Hand; 
Jon Jennings; Margie Shields; Stormy Mealer; 
Doris Stubbs 

14 

Youth correctional workers, correctional agency 
administrators, teachers and counselors 

To provide correctional workers an understanding 
of alienated youth needs and perceptions of 
adolescent problems. 

Panel presentation with question-and-answer period 
followed by general discussion. 

CONTENT AND PRESENTATION:--Vocational education for potential dropouts and 
delinquents 

EVALUATION SUMMARY: 

--Role of schools in reducing alienation (teaching 
more responsibility) 

--Problems of motivating s.tudents 
--Adolescent sub-culture -- feelings of being 'loners, 

second-class citizens 
--Goals and aspirations of the Youth Consultant 

program 
--Causes of delinquency and methods of dealing 

with delinquent youth 

--The Youth Consultants responded to the purpose of 
the session with a set of specific expectations, 
while the trainees responded in a more general 
manner. 

--A good discussion took place, characterized by an 
open and frank exchange between trainees and 'iouth 
Consultants. 

--Trainees tended to feel they received a reinforce
ment of their own ideas rather than a new 
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EVALUATION SUMMARY: 
(c'ontinued~ 

understanding of youth problems. 

--The honesty and lack of reticence on the part of 
the Youth Consultants most impressed the trainees. 

--The trainees' criticisms were directed toward their 
own group in terms of audience domination, and the 
Youth Consultants' criticisms were directed toward 
their own group relating to unequal participation. 

--The session helped trainees to understand the Youth 
Consultant Program, and this was accurately perceived 
by the Youth Consultants, although several of the 
trainees mentioned pre~.ous knowledge since the 
class instructor was also the Youth Consultant 
Project Director. 

--The Youth Consultants felt they had attained an 
understanding of the institutional workers' 
program, and three of the seven felt they had 
learned something new about teenage problems. 
One mentioned finding what- kids in institutions 
feel like was new knowledge. 

--New knowledge gained by the adults centered mostly 
on the awareness of adult-teenager communication 
problems and teenagers' dislike of rules. 

(For details, see Appendix A.xo)· 

~ 
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Training Session XI 

GIRLS IN A STATE CORRECTIONAL SCHOOL 

DATE! 

TRAINING STAFF: 

NUMBER OF TRAINEES: 

TYPE OF TRAINEES: 

OBJECTIVES: 

TRAINING PROCEDURE: 

CONTENT AND PRESENTATION: 

EVALUATION SUNMARY: 

March 7, 1967 

Jon Jennings; Margie Shields; Stormy Healer 

12 

Residents of a state institution for delin
quent girls 

To increase each group's understanding of 
the other through a discussion of youth 
problems and possible solutions 

Informal discussion 'oJ1th Youth Consultants 
talking about their program 

--Youth Consultants told about things they 
wanted to do and future plans. 

--Talked about how the girls felt about 
being in H 0 

--Discussed what they do in H 
for recreation and schools iiD.dllow long 
they have to stayv 

--The purpose for getting together was seen 
by each group as that of gaining knowledge 
of the other groups' acti v.i, ties 0 

--There was a relationship between what was 
perceived as the purpose of the session 
and what occurred • 

--The Youth ConSUltants felt they got more 
from the session than did the trainees, 
and the negative response of the trainees 
seemed largely related to their feeling 
that the Youth Consultants were neither 
prepared nor organized in their 
presentation v 
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EVALUATION SUMMARY: 
--CCoh"ITnued) 

.,,-The majority of the trainees found the 
Youth Consultants ill-prepared and 
unorganized but the Youth Consultants 
see any problem that may have occur~ed 
with the session as being the fault of 
the trainee groupo 

--The trainees found the Youth Consultants 
overconcerned with teen-age night clubs 
and generally without original ideaso 

--Neither group, for the most part, learned 
anything new about teen-age problems. 

--Neither group received an understanding 
of the others' program. 

(For details, see Appendix Aoll) 
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Training Session XII 

BOYS IN A STATE CORRECTIONAL SCHOOL 

DATE: --.-
TRAINING STAFF: ---, .. ;-

NUMBER OF TRAINEES: - .-.. -- . 

TYPE OF TRAINEES: ----_ ... __ .-

OBJECTIVES: 

TRAINING PROCEDURE: ._--._---

CONTENT AND PRESENTATION: 

EVALUA'1iION SUMMARY: 

March 16, 1967 

Richard Hand, Stormy Mealer, Margaret Johnson, 
Margie Shields, Lloyd McKenny 

8 

Residents of a state institution for 
delinquent boys 

To stimulate mutual understanding through 
discussion of delinquency and youth problems 

Informal discussion of Youth Consultants 
with the boys 

--How youth and adults see the boys in 
M 

--C~a-u-s-es--o~f~delinquency relating to the 
boys who were thereo 

--Problems of law enforcement I1!'ld how it 
looks at kids in troubleo 

--The purpose was not clearo The trainees 
felt the purpose was for Youth Consultants 
to talk about the Youth Consultant program, 
while the Youth ConSUltants felt the purpose 
\'1as for the boys to talk about their experi
ences at the training schoolo 

--What happe11ed was a discussion of the 
problems of institutionalized boys. 

--The trainees appreciated an opportunity to 
talk about themselves. 

--The Youth Consultants were more critical of 
themselves, feeling they shOUld have talked 
moreo 
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EVALUATION SUMMARY: 
---(Continuedj-----

--The Youth Consultants were receptive and 
the boys also felt that an understanding 
was developed between Youth Consultants 
and institutionalized youth. 

--The trainees felt they derived more of an 
understanding vi' the Youth Consultant 
program than the Youth Consultants thought 
they did. 

--The Youth ConsuUants r01?eived a limited 
understanding of the instit~tional 
program. 

--Neither group learned anything new about 
teen-age problems for the most part. 

(For details, see Appendix A.12) 
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DATE: 

TRAINING STAFF: 

NUMBER OF TRAINEES: 

TYPE OF TRAINEES: 

OBJECTIVES: 

TRAINING PROCEDURE: 

Training Session XIII 

JUVENILE COURT DETENTION STAFF 

April 6, 1967 

Richard Hand, Jon Jennings, Margie Shields 

15 

Group care staff of county juvenile court 
detention facility 

To talk on detention 

Youth Consultants discussed their program -
what they had been doing and what they 
wanted to do in the future. 

CONTENT AND PRESENTATION: --Talked about detention, its good and bad 
points. 

EVAIAUATION SUlVlMARY: 

--Discussed halfway house. 
--Why kids get into trouble and \.,rhat 

they want out of detention. 

--The purpose of the session to both groups 
was to discuss youth problems as they 
rela te to youth contact \IIi th the juvenile 
court. 

--A mutual discussion occurred around, 
delinquency and the juvenile court. 

--The juvenile detention workers got the 
feelings of the Youth Consultants about 
detention facilities and needs. 

--The Youth Consultants should have been 
better prepared and more Youth ConSUltants 
should have attended the session. This 
was felt by both groups. 

--At least a tentative kind of communication 
ensued between juvenile court workers and 
Youth Consultants. 
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-------------------------------------------------------------------------------------------~ 

EVALUATION SUMMARY: 
-(Oontinued) 

--The two major criticisms of trainees -
the lack of explanation of the program 
and the lack of preparation on the part 
of ¥outh Consultants -- were not recognized 
by the Youth Consultants. The Youth Con
sultants felt that the major fault of the 
session was that neither group talked 
enough. 

--The Youth Consultants received a better 
understanding of the juvenile court pro
gram than juvenile court workers did of 
the Youth Consultant program. 

--This session was highly successful :in terms 
of the fact that the juvenile court detention 
staff felt they did learn something new 
about teen-age problems, primarily in 
terms of how teen-agers feel and second
arily in terms of ~ teen-agers' per
ceptions of the juvenile court. 

(For details, see Appendix A.13) 
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DATE: 

TRAINING STAFF: 

NUMBER OF TRAINEES: - "----~--

TYPE OF TRAINEES: 

OBJEGTlVES: 

TRAINING PROCEDURE: 

Training Session XIV 

JUVENILE COURT COUNSELORS 

April 12, 1967 

Jon Jennings, Margie Shields, 
Lloyd McKenny 

15 

Counseling staff of juvenile court 

To talk on problems of counselors 

Description of Youth Consultants - then 
general discussion 

CONTENT AND PRESENTATION: --What is delinquency? 

EVALUATION SUMMARY: 

--How does youth look at the counselors? 
a. In-school counselors 
b. Out-of-school counselors 

1. As seen by non-alienated youth 
2. As seen by alienated youth 

--How does you'ch see the juvenile court'? 
--How does the counselor see kids? 
- Qualities of a good counselor 

a. Improvements in the sYBtem 
b. Present good qualities 

--~fuo needs counseling 
--~Jho needs detention 

--There was agreement between counselors 
and Youth Consultants t.hat the purpose 
of the session was fOl' you1ch to express 
its point of view to the counselors. 

--While what was expected wat.~ a presentation 
by the Youth Consultants, what did occur 
was a general discussion. 

--One session was inadequate for either group 
to achieve whatever commun:l~cation they 
were motivated to achieve. 
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EVALUATION SUMMARY: 
-(Continued) 

--More than three Youth Consultants should 
have been present. 

--The trainees were not satisfied with the 
generality of the discussion -- they 
wanted something more specific. 

--The best thing about the discussion was 
the opportunity it provided for a free 
exchange of ideas. 

--A vagueness as to accomplishment and an 
underlying notion that a definite prepara
tion was not planned by the Youth Con
sultants were apparent. 

--There was a disparity between the trainees' 
feeling that they didn't receive an 
understanding of the Youth Consultant 
Program and the Youth Consultants' 
perception that the trainees did receive 
an understanding. 

--Youth Consultants felt they received more 
of an understanding of the counselors' 
program than counselors felt they transmitted. 

--Few of the counselors and none of the Youth 
Consultants felt they learned anything new 
about youth problems. 

(For details, See Appendix A.14) 
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Training Session XV 

PERSONNEL MANAGERS ASSOCIATION 

DATE: 

TRAINING STAFF: 

NUMBER OF TRAINEES: 

TYPE OF TRAINEES: 

OBJECTIVES: 

TRAINING PROCEDURE; .' 

CONTENT AND PRESENTATION: 

PROGRAM SUPERVISOR'S 
C'OMMENTS: 

April 19, 1967 

Lloyd McKenny, Margie Shields, Richard Hand, 
Frank Johnson 

7 

Business and industry leaders representing 
a large general hospital, city government, 
and three lumber companies 

To sensitize business leaders to the feelings 
of youth and to expose Youth ConSUltants to 
the position of employers 

Informal presentations followed by question
and-answer period 

--Current employment situation in Lane County 
--Youths' feeling about employment 

availability 
employer expectations 
discrimination by education, experience, 

and past performance 
--Business and industry's investment in youth 

problems 
Cost of employee failure 

--Changing avenues to success--"then and now" 
Requirements of "certification" 
Increased numbers of applicants per job 
Impersonality of employment practices 

--Employee expectations of prospective applicants 
(in terms of dress, presentatiol1, expressed 
motivation and interest, goals, etc.) 

The session started slowly, with trainees 
arriving with varying degrees of lateness, 
which disrupted and shortened the planned 
Youth Consultant presentation and, to some 
extent, set the stage for informal discussion. 
The session was thus shortened, and a well
structured presentation of the history of the 
Youth Consultant program was not possible. 
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PROGRAM SUPERVISOR'S 
COMMENTSG--(Continued) 

EVALUATION SUMMARY: - -_ .. -

Trainees assumed. information - giving roles, 
answering many questions of Consultants 
regarding employment; there were insufficient 
opportunities for Youth Consultants to express 
their feelingsa However~ trainees appeared 
interested in the meeting, two remaining for 
over an hour past the end of the session to 
chat with the youthso 

--The purpose was specific - to discuss the 
problems teen-agers have and the actions 
they should take in finding employmento 

--The discussion appeared to center primarily 
around the securing of employment by youth. 

--The Youth Consultants got much more out of 
the session than did the Personnel Managerso 

--The Youth Consultants did not succeed in 
communicating with adults about their own 
viewpoint. 

--The session seemed to have been without a 
plan and not enough Youth Consultants were 
present to make it worthwhile. 

--Sufficient time was not allotted for the 
topic. 

--The Personnel Managers received little 
understanding of the Youth Consultant 
program a 

--While the Personnel Managers didn't feel 
they had communicated much to the Youth 
Consultants, the Youth Consultants felt 
they got quite a bit out of the session 
in this sense but did not reflect this to 
the Managerso 

--A one-sided benefit is definitely suggested 
again in that while Youth Consultants 
learned something abou.t employment for 
youth, Personnel Managers learned nothing 
new about youth. 

(For details, see Appendix Ao15) 
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Training Session XVI 

COLLEGE CLASS IN RECREATION MANAGEMENT 

DATE: 

TRAINING STAFF: 

NUMBER OF TRAINEES: --.. - .. -~ .. --

TYPE OF TF.J'nNEES: .;;;.;;:=.....;.-----

OBJECTIVES: . 

TRAINING PROCEDURE: 

CONTENT AND PRESENTATI9N: 

PROGRAM SUPERVISOR'S 
COMNENTS: • 

April 27, 1967 

Margie Shields; Doris Stubbs; Frank Johnson 

50 

University class in recreation management 

To sensitize future recreation staff to the 
needs of alienated youth 

Brief presentations on recreation and 
education followed by question-and-answer 
discussion 

--Effects of "la.beling" by adults 
--Youth's ability to perceive genuine interest 

and concern on the part of adults 
--Youth's felt need for responsibility 
--Importance of social equality between youth 

and adults 
--Role of adults in teaching youth to relate 

to"dHferent" children 
--Tendency for programs to exclude members 

of other social classes 
--Youth's need for appropriate supervision 
--Youth's perceptions of status-seelclng as 

"phony" 
--Tendency for adults to impose too many rules 
--Importance of youth participation in decision 

making 
--Need for adults to respect, accept, and 

listen to youth but not to try to be like them 
--Useful role of adults as consultants to 

youth, sharing experience and knowledge 

This appeared to be a mutually stimulating 
session with considerable interest demon
strated'amOng trainees in terms of their 
questions and participation. Having only 
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PROGRAM SUPERVISOR'S 
'COMMENTS: ( Continued) ---

EVALUATION SUMMARY: ----

two Youth Consultants involved seemed in 
many ways advantageous, allowing for fuller 
contributions by each and alleviating the 
problem of "not enough participationli by 
some Consultants which had previously been 
notedo The class instructor summarized 
points made and reemphasized them a:i; the 
close of the session, which perhaps increased 
the learning of the trainees. 

--Trainees saw the session as an opportunity 
to hear youth's point of view, while youth Con
.su1tants saw the session as an opportunity 

to enter into a discussion with trainees 
about problems. 

--What did occur was a presentation by Youth 
Consultants followed by a question-and
answer periodo 

--Both the college class and the Youth Con
sultants felt a definite benefit from the 
session a The Youth Consultants did trans
mit a better understanding of youth problems 
to the trainees, and the college group 
lessened the feeling of alienation of Youth 
Consultants from a college population. 

--The Youth Consultants were inadequately 
prepared, and this lack was noticed by 
the trainees. 

--Youth Consultants could have improved the 
session by talking mOl'e about their own 
experiences, being more specific, being more 
articulate, and talking more about their own 
program. 

--The discussion was open, free-flowing, and 
friend1yo 

--The trainees received an understanding of 
the Youth Consultant program. 

--Nearly one-half of the trainees received 
new information about teen-agers and a 
substantial minority felt their own ideas 
about youth problems were reinforcedo 

(For details, see Appendix A.16) 
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Training Session XVII 

EVENING CLASS OF YOUTH CORRECTIONAL WORKERS 

DATE: 

NUMBER OF TRAIl'!~S: 

TYPE OF TRAINEES: . ..-----

OBJECTIVES: _ ... - .. __ ...... -

TRAINING PROC~: 

CONTENT AND PRESENTATION: 
.. -.. -

EVALUATION SUMMARY: 

May 9, 1967 

Doris Stubbs, Richard Hand, Margie Shields, 
Margaret Johnson, Lloyd McKenny 

7 

youth correctional workers, correctional 
agency administrators, teachers, and 
counselors 

To provide an understanding of alienated 
youths' needs and their perceptions of 
adolescent problems to correctional workers 

Panel presentation with question-and-answer 
period followed by general discussion 

--Talked about problems: 
--in the home 

parents' view 
youth view 

--in 'institutions 
parents' view 
youth view 
administration's view 

--in school 
parents' view 
youth view 
administration's view 

--Youth Consultants saw the purpose as more 
of their putting on a presentation than 
did the trainees. 

--The trainees felt that \'rhat happened was 
a good discussion, while the Youth Con
sultants were critical of the session. 

--There seemed to have been some disorgani
zation and lack of cohesiveness a 
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~LUATION SUMMARY: 
CContiniled r---' --Youth Consultants were reluctant to express 

themselves and this was noted by the 
trainees. 

--There was a lack of enthusiasm on the part 
of both Youth Consultants and trainees 
and a noticeable lack of mention of th~ 
openne~s and franlmess of Youth Consultants 
by trmnees. 

--Little understanding of the Youth Consultant 
program was transmitted to the trainees. 

--Little understanding of the trainees' pro
gram was communicated to the Youth 
Consultants. 

--W?ile the general tone of this session was 
w~thout a great deal of enthusiasm from 
e: ther group, the correctional \lTorkers 
dJ.d learn something new about teell-age 
problems 0 

--For the most part, Youth Consultants learned 
nothing new about teen-age problems. 

(For details, see Appendix Ao17) 
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DATE: 

TRAINING CONSULTANTS: ....... ---..-_ .. _--_ ........... --

NUMBER OF TRAINEES: -' 
TYPE OF TRAINEES: 

O,I3JECTlVES : .... -.....-...._-

TRAINING PROCEDURE: -
CONTENT AND PRESENTATION: -

Training Session XVIII 

YM-YWCA Y-TEENS 

May 11, 1967 

Margaret Johnson, Lloyd HcKenny, Margie Shields, 
Richard Hand, Doris Stubbs 

14 

Female Y-teen members from Pleasant Hill and 
male Hi-Y members from Eugene 

To bring about a closer mutual understanding 
between Youth Consultants and members of 
YM-YWCA 

Formal discussion - led by Hi-yls leader 

--Talked about: 
--Is there a generation gap? 
--Personal environment causes change in 

restlessness 
--What effect has the A-bomb on our lives? 
~-Are ~, ~_a.rt, ~, ~, and .!IiP.Eies 

true teen-age movements? 

--The purpose seems to have been sorne vague 
general discussion about youth. 

--What happened in the discussion seemed 
clearer to trainees than to Youth Consultants. 

--The Youth Cont;lultants' resentment of pre
determined questions from outside thej.!' 
group was evidenced. 

--The trainees derived something positive 
from the discussion, but the Youth Conw 

sultants were threatened by not being 
able to "control the show." 
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EVALUATION SUMMARY: 
~--( Continued) 

--Some Youth Consultants were unable to 
participate adequately_ 

--Neither group received an understanding 
of each other's programo 

--For a substantial minority of both gro\1ps 
there was a broadening of their perception 
of the interests of teen-agerso 

(For details, see Appendix Ao18) 
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Training Session XIX 

GRADUATE CLASS IN COUNSELING 

DATE: 

TRAINING GONSULTANTS: 
.-~ ... ---

NUMBER OF TRAINEES: 

TYPE OF TRAINEES: 

OBJECTIVES: 

TRAINING PROCEDURE: -----------------
CONTENT AND PRESENTATION: 

EVALUATION S~~RY: -------

May 19, 1967 

Richard Hand, Lloyd IvIcKenny, Nargie Shields 

u 

University students attending class in 
counseling 

To formulate ideas on a "good ll counselor 

Informal discussion 

~lorked around: 
--What are the qualities of a grade school 

counselor? 
--How should a grade school counselor 

react to certain problems? 
--How would grade school use the counselor? 
--What can a counselor do for a potential 

dropout? 

--The trainees expected an orientation to 
the Youth ConSUltant program, while the 
Youth ConSUltants had no purpose in 
mindo 

--While trainees expected a presentation, 
what occurred was a discussion centering 
around schools and school counselors. 

__ The trainees were stimulated by the feelings 
expressed by the Youth Consultants, and, in 
general, the Youth Consultants felt warmly 
received by the trainees. 

--More time was neededo 

--The discussion didn't get off the ground. 
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EVALUATION SUMMARY: 
(Continued) 

--Each group received more of an understand
ing of each other's program than either 
perceived as having communicatedo 

--A minority of the counseling students 
felt they learned something new about 
teen-age problemso 

--None of the Youth Consultants learned 
anything new about teen-age problemso 

(For details, see Appendix A.19) 
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Training Session XX 

HIGH SCHOOL MODERN PROBLEMS CLASS 

DATE: 

TRAINING CONSULTANTS: 

NUMBER OF TRAINEES: 

TYPE OF TRAINEES: 

OBJECTIVES: 

TRAINING PROCEDURE: 

CONTENT AND PRESENTATION: 

EVALUATION SUMMARY: 

May 22, 1967 

Lloyd McKenny; Margie Shields 

25 

12th grade students 

To inform youth of what we have learned 
from adults and gain more information on 
youth feelings 

Formal question-and-answer period 

.--How youth see: 
Administration 
Delinquent youth 

--What youth want from schools 
--Why youth find problems: 

At home 
With peers 
With adults 
At school 
With the law 
With employment 

--The purpose of the session was clearly 
understood by both groups -- the class 
expected to receive a better understanding 
of delinquency, and the youth Consultants 
expected to discuss delinquencyo 

--A presentation by Youth Consultants did 
not occur, but a discussion dido 

--The session had a slow starto 

--Each group got a better understanding of 
"different" youth - a good exchangeD 
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EVALUATION SUJ;JrIIARY: 
-(6ontfnuedr'''--

--The Youth Consultants could have been 
better prepared - more preplanning. 

--The Youth Consultants could have spoken 
louder. 

--The Youth Consultants felt they had 
communicated a better understanding of 
.their program than the trainees felt 
they received. 

--A minority of the trainees did learn 
something new about teen-age problems -
particularly in the areas of delinquency 
and "dropoutcy." 

--One Youth Consultant felt he learned 
something new, and the other didn't. 

(For details, see Appendix A.20) 
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Training Session XXI 

GRADUATE CLASS IN COUNSELING 

DATE: 

TRAINING CONSULTANTS: ----..... ----.--
NUMBER OF TRAINEES: 

TYPE OF TRAINEES: 

OBJECTIVES: 

TRA:;;,;;IN...,;;I;;;,;N;.;;,;G....,;P;..;;R...,;;O..:;,CE;;;;;D;;;.,;U;.;;,RE;;;;;.: 

,C'p.NTENT AND PRESENTATION: 

EVALUATION SUMMARY: 

May 26, 1967 

Lloyd McKenny, Richard Hand, Margie Shields 

11 

Graduate stUdents in counseling 

To formulate ideas on a "good counselor" 

Informal discussion (Continuation of 
Hay 19th session) 

--Talked about: 
--How is a counselor seen by kids? 
--What is the role of counselor? 
--What makes a good counselor? 
--Is a counselor on the side of administra-

tion or student? 

--The purpose of the session was to continue 
a discussion started a week ago and in 
general to improve youth-adult 
communication 0 

--Primarily what occurred was a discussion 
of the role of the counseloro 

--It is unclear what each group got out of 
the session., 

--Youth Cowsultants could have participated 
more and more could have attended • 

--The best thing about the session was the 
frankness and honesty of the Youth 
Consultants 0 

--The session had a slow start. 
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EVALUATION SUMMARY: 
--(COntinued) -

-~At times the Youth Consultants were put 
on the spot by the trainees. 

--Each group got less of an understanding 
of the other's program than the other 
realized~ 

--None of the Counselors f~lt they learned 
anything net., about youth problems. 

--One of the three Youth Consultants felt 
he did learn something new. 

(For details, see Appendix A.2l) 
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Training Session XXII 

JUVENILE COURT COUNSELORS 

DATE: 

TRAINING STAFF: 

NUNBER OF TRAINEES: 

TYPE OF TRAINEES: 

OBJECTIVES: 

TRP.INING PROCEDURE: 

CONTENT AND PRESENTATION: 

EVALUATION SUMMARY: 

June 15, 1967 

Lloyd McKenny, Margie Shields, 
Doris Stubbs, Margaret Johnson 

9 

Counseling staff of Juvenile Court 

To discuss drug problems of teen-agers, 
sex problems, counselors in school 

General discussion 

There was no presentation given by the 
Youth Consultants. 

A. Drug problems, talking around LSD, 
marijuana, and how far it has gone in 
Eugene. 
B. Racial problems in Eugene. 
Cu School counselors and juvenile 
counselors. 

--The Juvenile Court Counselors approached 
the session with the hope of increasing 
understanding between the two groups, 
while the Youth Consultants were oriented 
toward (and seemed excited by) specific 
problems of youth. 

--What took place was a free-flowing discussion 
between Youth Consultants and Counselors. 

--Counselors derived enjoyment from the 
session and Youth Consultants' attitudes 
toward Counselors definitely became more 
positive. 

--One Youth Consultant monopolized the dis
cussion - more equal Youth Consultant 
participation would have been desirable. 
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EVALUATION SUNMARY: 
-ccc:mt1.iiued)--'-

--The best thing about the discussion was 
its spontaneity and the opportunity it 
provided Counselors to hear Negro teen
agers express their feelings. 

--The session did not succeed in providing 
a better understanding of the Youth Con
sultant program to the Counselors, nor 
did the Youth Consultants feel that it 
would have been necessary to do so. 

--Youth Consultants received a better under
standing of the Court program. 

--Juvenile Court Counselors did learn some
thing new about teen-agers - particularly 
in terms of their feelingso Youth Con
sultants did not learn anything new about 
youth problems from the Counselors. 

(For details, see Appendix A.22) 
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CHAPTER V 

PROGRAM SUPERVISOR'S INPRESSIONS OF YOUTH CONSULTANT PROGRAM 

Chapter VI deals with the more formal evaluation: of the Youth Consul

tant Program by the Program Analyst. It seems appropriate, however, to 

present some impressions of the Program Supervisor relative to successes, 

failures, and potentially valid aspects of programs such as this. 

Impressions relative to psychological and/or social changes in both trainers 

and trainees suggest potential strengths and inherent weaknesses in 

programs utilizing the skills of "alienated" youth which might slip 

through a more formal evaluative procedure. 

Impressionistically, a program such a,s the Youth Consultant Program 

does effect change, both in trainers and in trainees. Such change seems 

to occur primarily as a result of "nose-to-nose" contact. Although it 

seems tri te to state it, it is nonethel ess true that 'l1hen peopl e 'lTi th 

diffe~ing vie,~oints (e.g., adults and teen-agers) sit do~~ to talk, and 

when some a,ttempt is made to make this talk meaningful rather' than super

ficial, communication does, in fact, occur and differences C,;J,n as a result 

become less formidable. Certainly, differences nre not resolved; but ,~hat 

seemf'1 to happen is that there is increased readiness on the :par't of both 

adul ts and teen-agers to consider the possibility of validi'l;y in the 

other's views. 

It is difficult to state impressionistically that there was any kind 

of far-reaching or lasting change in adults 'lTho participated as trainees. 

The change in the vie,~oint of the Youth Consultants was more evident, 

undoubtedly because of the closer relationships which developed over time. 

Rather than to further speculate about the degree of change which may have 
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occurred, it seems pertinent to discuss the kinds of problems '~hich are 

encountered in getting a dialogue started between adults and teen-agers. 

What kinds of problems seem to be encountered with youths'? Nhat kinds 

of things have to happen with adults who are in close contact with the 

youths? t~hat kinds of organizational factors are involved? 

There ''laS a continuing problem of motivation on the part of Youth 

Consul tants. Those selected (and most of those in'terviewed initially) 

seemed intrigued and highly interested in doing something about the problems 

of communication with adul ts. Most admitted first-hand Imo''1ledge of 

difficulty in communication and most ''1ere eager to do something about it. 

The majority ,,,ere willing to involve themsel ves in these problems of 

communication beCause of the help youngsters other than themselves ulti

mately would receive. Despite interest and apparently sincere motivati.on, 

ho, ... ever, few \'Iere able to carry the problems through to solution. Even 

those with a desire to communicate had difficulty and few ''1ere able to 

trust adul ts sufficiently to express their thoughts , ... i th the program adul t 

personnel, let alone generalized other adults. Most conSUltants h~d at 

some time felt injured by adults, and few, if any, were willing to tal<e 

the first step in cementing adul t-yollth relationahipso Thus, an esserltial 

part of training , ... as to establish rapport or communication ,dth program 

adul ts wi th the hope that increased ability to communicate with a fetY' 

adults could be generalized to others. Stimulating motivation to deal with 

problems of communication continued to be a problem throughout most of 

the year; most of the youths ''1ere so sensitive to failure and so ready to 

perceive failure ""hen failure did not in fact exist that constant reassurance 

was required. It was necessal'y not to contaminate this kind of reassurance 
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with manipulation of direction , ... hich could have resulted in youths going 

through the mot:i.ons of communicating with no. underlying motivation to do 

so. 

Closely r'elated to this lacl< of motivation ''las the fact that most 

of the youths harbored a certain amount of animosity and mistrust toward 

adults, causing them to want to "let adults have ito" That is to ,say, 

they had in t~~ past felt luisunderstood and maligned by adults, and felt 

a strong need to retaliate against adults. At this point, it seemed 

self-evident that if communication were in fact to occur, the Youth 

Consultants as trainers ",ould have to be able to take the first step -- to 

perhaps go a Ii ttle more than half-,,,ay to get thin~~s started. 

A second important aspect of the training phase was, then, g~tting 

the youths to the point of being able to trute the initiative. It might 

have been much simpler just to capitalize on the youths' ability to ar.ti-

culate the hostility they bore to, ... ard adults and to encourage them to "give 

testimonials." It ,.,ould have been easy to get them to vent their hostility 

on the stage, so to speak, ,'lith the hope that adults would hear, talee he.ed, 

and "err no more." HO"lever, it seemed ri di cuI ous to asswne that thi stack 

would \,/orl<. It did not seem feasible to ('!xpect that this selected group 

of youths would be able to give insight through a repetition of their 

pe:rsonal exper'iencel:l. It \'las not believed that adults could listen to the 

biased recitals of youths' experiences ,dth parents and teachers and be 

able to learn sufficiently. Rather it was felt to be mandatory that the 

adults and youths truly talk to each other on something other than a 

superficial level. To get youths who had difficulty in expre1sing themselves 

to be able to conununicate \'lith any degree of feeling, however, me~'1t it 
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would be easy to get involved in "treatment," ,.,.hich was not fel t to be a 

function of this kind of demonstration program. There '"as the further 

possibility that if the youths ,.,.ere enabled to ocommunic;ate with some 

sincerity and some depth they might become "middle class," and by 

definition, as the youths became better able to communicate, they could no 

longer be called "alienated." This aspect ,,,as frequently commented upon 

by trainees who accused the youths of being "middle class" and "unable 

to understand the problems of problem kids." To res,pond to this criticism, 

consultants were tempted to fall back on testimonials about "how tough 

they'd had it," thereby avoiding communication on a meaningful level. 

A :real problem developed early between those youths who worked full

time and those \.,ho "10r!ted part-time. Each seemed to have a different 

commitment to the program: the full-time youths were investing considerably 

in it, whereas the part-time youths continued to invest part of them-

selves into school. In order to give the youths sufficient shared 

experiences to make them truly a group, it ''las frequently easy to "kill 

time" until the part-time youths arrived at \'1ork. This maneuver was 

resented by the fuli-time youths, needless to say, and created friction 

between the t,'lO groups. Allied ,oli th this problem was the fact that therf~ 

was actually great difficulty in finding enough tasks to keep either 

fu1l- or part-time youths busy. Short of invented "busy wor1<:," it ,.,as 

impossible to l<:eep youths constantly talking with groups of adults. Nor 

could other kinds of meaningful experiences be found to keep youths fully 

occupied and motivated. The Youth ConSUltants seemed unusually sensitive 

to exploitation, having undoubtedly felt exploited on many occasions 

previously ,'Ii thout being able to resist. l·a th their newly-acquired 
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confidence and in the safety of an accepting environment, they were 

highly sensitive to such procedures, real or imagined, frequently viewing 

any kind of assignment at all as exploitation. 

Yet another problem encountered with this group of youth Consultants 

waS the difficulty they experienced in relating to each othero By 

definition, as t1alienated youtht1 they did not relate easily to adults nor 

to peers o Although they could deal with people on a superficial basis, 

when placed wi thin a group where it lias necessary that they get to kno, .... 

persons well, these youth ConSUltants experienced 'such difficulty that 

some, indeed, "rere unable to remain ,·Ii th the programo Therei,\Tere, on the 

other hand, certain probl ems encountered ,d th the adul ts associated wi th 

the programo The prograi11 was based on the belief that youths could 

accomplish much on their O\'1no In order for the program to be tested, the 

youths of necessity had to be given a .certain runount of freedom to develop 

the program as ,·/ell as support in accomplishing their goal so However, each 

of the adult staff had preconceived ideas about the ability of youths 

(al ienated or other\l1ise) to aSsume these kinds of 1"01 es. Each of the adul ts 

involved had, on occasion, to re-examine his own feelings about youths, 

and each, on occasion, experienced surprise that these youths were able 

to do something they had set abou;t doingo (Undoubtedly, each of the 

adul ts also experienced feelings of "I kne,., it!" in instances ,~hen youths 

failed to perform as they had hoped.) 

As a result of individual differences bet' .... een the program adul ts, 

reneued communication '11,,!S required. This necessitated a good deal of 

effort on the part of all adults involved but, fortunately, it was 

generally possible to resolve differences of opinion. Compounding this 
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particular problem was the tendency of SOlUe, if not all, of the Youth 

Consultants to capitalize on differing opinions of adults ,~ith whom they 

were in contact. There ,'rns a great deal of attempting to play one against 

the other, which added to the anxiety of all concerned. 

There seemed to be a couple of directions in wh;'ch the program might 

develop. On the one hand, it might have been possible to maintain a 

fairly directive hand, scheduling the youths to pose certain aspects of 

youth problems and to portray these in what might l"escmble role-playing 

situations before groups of adults. A dissimilar model might have thrown 

everything to the youths, saying, in effect, "You are basically capable 

you do it yourselves." An attempt \'/'as made to travel a middle ground, 

although at times it undoubtedly fluctuated to both extremes. The Program 

Supervisor certainly experienced ane\'/' the temptation to become directive 

when frustrated; conversely he also saw, the confusion arising out of 

giving more responsibility than youths were able to assume. This '\\'hole 

sensitive matter of achieving the fine line between too much and too little 

rope, along ,'lith the allied aspect of "timing," was an ongoing problem in 

the operation of this program. 

There were, finally, certain organizational problems involved~ Youths 

are generally not arnnired for their outspokenness, particularly if it is 

in any way 7critical in nature. A "Certificate society" does not readily 

welcome critical comments by non-professional persons. The real world 

generally runs luore comfortably when anaccepted hierarchy exists within 

which each level does the bidding of the next highest level and,none gets 

out of places Despite considerable contemporary verbalization to the 

contrary, many aspects of the ''I'orld reveal a preference for the philosophy 
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that "children should be seen and not heard." At times, all of these 

various factors were problems in a potential if not actual sense in a 

program which encouraged "dropouts" and "under-achievers" to speak out 

critically. It "las difficult to encourage such youths to speak out while 

at the same time observing office decorum in the best tradition. It was 

difficult to ask youths to be outspokenly honest and yet not step too 

severely on "established toes." 

Certainly in reviewing a program such as "Orientation to Youth 

Problems," many difficulties and problems appear soluable.. Also, it is 

possible to envision ways in which the program goals might have been 

accomplished differently. Since many of these aspects would be peculiar 

to the situation involved in a specific youth consultant program, it seems 

more profitable to thiru~ of ways in '~lich the basic ideas of such a program 

could be translated to other community situations. 

A basic asswnption of a youth consultant program is that communication 

can be established betweeen alienated youth and those adults in the system 

from which these youths are alienated. Using the schools as a ready 

example, the program might attempt to re-establish ties of communication 

between a teacher and dropout-prone youths as enablers. To accomplish 

this, it would be necessary to give sanction and leadership to selected 

dropout-prone youths, then provide them with opportunities for open dis

cussion with teachers in such a way that retaliation would flot follow. 

As communication ensued, one would expect changed attitudes on the part 

of both youths aJ1.d adults, and experience suggests that certain adults 

would play a highly supportive role in achieving such communication. 
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Experience further suggests that adults would find innovative roles 

for disinterested students which would help restore interest and 

motivation in schoolo This kind of cooperation could be possible in almost 

any situation, provided there ,~ere an interested adult leader to stimulate, 

motivate, and intercede as neededo 

Utilizing youths from ,~i thin a system to reactivate lines of communi

cation within the system ,~ould nullify one of the most serious handicapping 

aspects of the Youth Consultant Program, the lack of available concrete 

tasks when the program is operated as a full-time training ventureo Youths 

within an existing system have a reason for being there and a familiarity 

\d th the system; the need to "invent "lork" which ,.,as so frequently present 

in the Youth Consultant Pl"ogram ,,,auld be eliminated since the system 

itself is built on current on-going tasks to be performedo 

In terms of the kind of training needed to reach those youths \who are 

in danger of becoming disinterested and alienated, it ''1ould seem most 

important to provide an atmosphere in ,,,hich there is sanction to 

criticize constructively and to provide experiences designed to restore 

self-confidenceo As youths gain (or regain) confidence in their ability 

to succeed, they readily perform ''1ell 0 Another requirement is a rela-

tionship 'lI'i th someone \'/ho cart fluide and criticize as needed and who can 

help these youths penetrate systems from \-lhich they feel excluded 0 

It is somewhat difficult to generalize regarding the methods to success-

fully penetrate existing agency or organization structures for purposes of 

establishing meaningful dialogue \lI'i th youtho It depends upon the kind 

of organization and its degree of development to''1ard readiness to contem-

plate ,~hat many no,.,; feel is a potentially threatening si tuationo It ''laS 
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noted that some community agencies and organizations viewed the prospect 

of training sessions ''lith Youth Consultants with feelings of suspician, 

distaste, or a Idnd of reserved "Well, I suppose \lI'e can always leave if it 

goes too fart! attitude; many seemed to feel they were to be "attacked by a 

L bunch of punks ,.,ho would be blaming everyone but themselves for the 

world's problems 0 " It \'laS felt necessary to accept the existence of such 

feelings and ,.;ork gradually to,,,ard at least a partial resolution of them 

before attempting to move too rapidly to any kind of training sessiono If 

the training session ,.;as not initially sanctioned by agency or organization 

leadership, this lack of sanction seemed to be perceived by their trainees 

who then had difficulty being receptive to the whole ideao !twas 

frequently highly advantageous to use Youth Consultants in making early 

contacts, since it helped people realize these teenagers were human, , .... i th 

human problems, and ,·,i th a real desire to seek assistance in solving 

those problems 0 
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CHAPTER VI 

EVALUATION 

THE YOUTH HHO WANTED TO BE YOUTH CONSULTANTS 

• • 
Sec,tion I - Introduction 

The Training Division of the Lane County Youth Project proposed to 

• provide training for persons in community agencies and organizations 

in order that they \'I'Quld have a greater understanding of Lane County 

youth problems and needs. With this increased comprehension and awareness 

• • o 
of' the problems it was felt that the communi ty t~ould be better able to 

meet the needs of all the people in the count yo The Training Division 

CHAPTER VI of the Lane County Youth Project proposed to employ alienated young 

people to be Youth Consultants to service agencies, civic organizations, 

,EVALUATION business and industry, school boards and administrators, and Lane County 

Youth Project staff, all of \'1hom needed to be concerned with youth 

• ." • problems. These consultants were to be representative of those youth 

\\ 
\, 

who had delinquency records, were from minority groups, were school 

• (I • 
dropouts, or were in-school alienated youth. These training experiences 

!J were to enable community institutions to recognize youth and its 

I 
problems and to effect change so as to create new opportunities tor 

- alienated youth in Lane County. • • The use of Youth Consultants in training was an idea conceived by 

young persons themselves. Adolescents who participated in the Lane 

County Youth Project's Employment Training Programs asked staff about the 

feasibility of their forming a group for the pu:rpose of explaining their 

,$ feelings to people ,mo worked t~i th youth.. They felt they were representative 
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of youngsters who had been in trouble and that they could offer a concrete 

service. They \\fanted to talk about delinquency, employment problems, 

schools, law enforcement, and recreational opportunities. 

The seed of the idea, then, was planted by young people and grew 

into the desire to expand initial contact into a youth Consultant Training • 
Program. From the time and even' before the proposal was written by the 

Training Division, various youth expressed a desire to participate as 

youth Consultants. Three youth in particular had been involved in the • 
initial planning process and were considered to be likely prospects for 

employment as youth ConSUltants. 

Chapter II of the Final Report describes ho\~ the youth Consultants 

were recruited and selected. The recruitment phase was open ior several 

months. This period ,,,as used by the Research Analyst to collect basic 

data on youth who ap~eared interested in becoming engaged in such a pro-

gram. Information on these youth centered around background factors such 

as age, grade in school, cur~ent school status, mobility, occupational 

category of fathers, educational level of parents, intactness of the • 
home, ~ether or not sibling dropouts ,~ere in the family, delinquency 

records, and goal orientations in terms of the importance these youngsters 

placed on normal societal goals and the chances of achieving the normal • 
societal goals perceived by these youngstersD 

An investigation of their goal I.':dentations also provide.d an objective 

indication of their general state of alienationo This evaluation begins • 
with a descr:iption of the recruitment /imd selection of the Youth ConSUltants. 

• 

Section 2 - Recruitment and Selection 

The recruitment and selection process involved four major steps: 

recruitment; screening (including written application); employment inter

view (final screening); and selection of Youth Consultants and Controls. 

A. Recruitment 

Ini tial recrui tment ,~as made by the staffs of communi ty agencies 

dealing with youth and by p(~er nomination. Lane County Youth Project 

program staff, school administrators and counselors, and especially the 

counselors and staff at the ,Juvenile Court were tapped as sources of 

qualified youth. To complement these sources, peer nomination was 

utilized as youth Consultants were hired. The criteria of selection of 

eligibles included the following: 

--Residence in the Eugene-Springfield area 

--Age from 15 through 18 years 

--An extensive knowledge of youth problems in Lane County and 

a desire to help solve some ox these problems 

--The abiH ty to articulate feelings about topics under discussj,on 

--The ability to get along in a group 

--Being an in-school alienated youth, a school dropout, or an 

adjudicated delinquent 

--Being determined suitable for hiring as a youth Consultant by 

the Program Supervisor 

In an intervie\~ \~i th the Program Analyst on October 13, 1966, the 

Program Supervisor commented on the recruitment process: 

"'''e had quite a fe,., applicants ,~ho came from 
agencies and a fair amount ,,,ere peer nominations 
Consultants already hired. As a matter of fact, 
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to drive-ins in the evening and approaching any teel1ager he 
saw with an application, so we had so many applicants who 
really ,,,ere inappropriate from the start. II 

The quantity of applicants was disappointing to t he Program 

Supervisor after he had talked to the Oregon State Employment Service, 

the juvenile department, the police department, and the Family Service 

Program. He noted that even though he had explained requirements to agency 

personnel, referred youths ',,,ere not ah"ays appropriate: 

"I think the majority of the applicants the welfare depart
ment !;'cent were not really very appropriate • • • a couple of 
them were pretty rei:arded • • • lve have slowed down quite a bit 
on peer nominations. The Lane County youth Project Progrruns to 
some extent probably desire the same kind of leid that we do, and I 
suspect that those ldds who were referred over to us probably 
are kids who v/ouldn I t meet our requirements as well " 0 " The one 
technique '''hich we haven I t as yet used but are going to use is 
advertising in the ne\'lspaper as another attempt to reach some of 
the alienated out-of-school youths in the community." 

Peer nominations, agency referrals, and newspaper advertisements, 

then, were the major sources of recruiting applicants for the Youth 

Consultant Program. It might be noted that the relatively small number of 

total applicants (86 youths) could have been due to increased military 

recruitment, as ",ell as the activity of the Neighborhood Youth Corps which 

serves in- and out-of-school youth. 

So Screening (including \'Iri tten applications) 

Applicants filled out regular Lane County Youth Project applica-

tion blanl<:s, as well as "Background Information," "Inventory of Goal 

Orientation," and "Employment Interview Schedule" forms. The purpose of 

the additional forms \'las not manifestly related to screening on the part 

of the Program Supervisor, though they were made to appear a part of 

application to the applying youth in order that certain data 'could be 

collected for evaluative purposes on each youngster. After three Youth 
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Consultants had been hired, the Progr,am Supervisor involved Youth Consul~ 

ta.nts in the screening phase. He mentions difficulties with two of the 

three Youth Consultant Hinterviewers": 

11 ••• His inabili ty to relat.e with peers waS pretty obvious through 
these interviewing situations because despite attempts to structure 
the youth Consul t£'Ults in sOllie basic skills, P waS just seemingly 
unable ·to relate with other teenagers. He ,,,0'Ui'd' either get them off 
to one side and giggle, particularly,I noticed this ,'lith girls, or, 
wi th fellows, he would wi thdra,,, or play the clown or in some other 
way de.monstrate his difficulty in relating to peers,," 

"OOQanyone who I thought waS a good applicant, he immediately 
rejected ••• On the other hand, kids who I felt would not be good 
applicants, he would have acceptedo ll 

Thus, '1hile the Program Supervisor turned over quite a bit of 

responsibility to the Youth Consultants in the recruitment of new youth 

Consul tants, there seemed to be a breakdown in the intervie,,, process and 

the Supe~isor felt that the recommendations of the youth ConSUltants 

were not satisfactoryo 

C. Employment Interview 
------~--~~~~~ 

Each applicant waS interviewed by the Program Supervisor after 

his or her interview session ,.,i th the youth Consul tants. In some cases, 

the Youth ConSUltants made recommendations to the Supervisor, in a few 

they 'irate opinions on the applicants, and in most a recommendation did 

not ensue from the Youth Consultant-applicant interview. Little systema

tization of the youth interviews occurred. 

The Program Supervisor was the final determinater of program 

eligibility. Armed ,'lith the criteria mentioned under Recruitment on ... - .... 
Page 95, the supervisor intervie,,,ed youths for twenty minutes to one 

hour. In f.m interview ",i th the Program Analyst during the selection 

period, the Program Supervisor described what he was looking for in a 

Youth Consultant: 
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"l1e l'lere looking for fair'ly bright kids who were articulate. 
I also felt \'Te needed to get Icids ,~ho ""ere, even though they 
were maybe experiencing some problems, stable enough so that 
they ,{ouldn' t come completely unglued under the pressure of 
this particular kind of job. I made some attempt to find kids who 
would be able to function in an unstructured situation and 
hopefully who would be able to evolve some leadership within 
the group. 

"Almost no one who Came in knew anything about it so there 
was a good deal of explanation to be done initially. Some of 
the ldds were fairly obviously just looking for a job or perhaps 
looking for a p1ac('~ to fool around and ldll time, and these we 
tried to reject be(~atlse ... Te wanted kids who seemed to have a real 
sincere interest in some of the problems teenagers have and a 
sincere desire to do something about them. lVe probably made 
some attempt to find, kids who were not totally alienated from 
adults." 

'fuen asked ""hElther school functioning was a factor in the 

selection of eligibles, 1;he supervisor replied: 

"Most of them had, well, rather than the negative attitude, 
probably an atti tud,~ of indifference. I would think that the 
majority had enough intelligence so that they were bored by 
school -- they 'ieren! ,t challenged by school. Most of them had 
had experiences with occasional teachers who had stimUlated 
them and motivated thell\~ but for the most part didn't find 
this in the school syst,~m and seemed to be bored. II 

Regarding alienation as a criteria of selection, the supervisor 

noted: 

"l{e found. 0 .as a matter of fact, some of the kids who were 
rejected '1ere kids who ,,,ere so successful in school and so success
ful elsewhere that they \'lere obviously not alienated or at least 
had no self-concept of alienatil:iu. 

"Their general manner (was a criterion); and again maybe this 
is related to their degree of alienation or the degree of hostility 
toward authority that they carried t because I didn't want kids who 
would blow the whole think right from the start because of their 
own need to rebel against authority. Obviously we had to work 
wi thin our program and also 'ii thin a fairly short period of time 
they ,.,ould need to '10rk 1d th other adul ts." 
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From the above statements of the Progrant Supervisor, it appears 

that he did screen out appli(\ants who were succeSsful in school and 

elsewhere and that he l.ooked for Idds ''lith school problems related to 

their lack of challenge from the school, rather than their 1acl<: of ability 

in academic ,~orIc. It seems also obvious that he 'ias careful to screen 

out youngsters who were not greatly alienated or openly hostile to 

authority ",ith the rationale that they would not be able to work with 

adults and might be too rebelliov.~ against authorityQ 

D. Selection of youth ConSUltants .and Controls _~ _.. _. 

A classical experimental r~ndomized design was utilized for the 

selection of youth Consultants and a Control group from the eligible 

applicants screened by the Program Supervbor. Due to the high predicted 

mobility of both groups and the fact that the Control group would have no 

program curb on mobility in terms of an occupational or other commitment 

to the Youth Consul tant Program, more Controls than youth Consul tants ,.,ere 

selectedo Altogether, 11 youth ConSUltants and 18 Controls were selected_ 

The' basic procedure involvec1 placing t,.,o names in II cup and having one 

of the youth Consultants drm." the name. The one drawn became the youtp, 

Consultant, the one remaining in the cup became the. Control. In order to 

get IIsparell Contro', s, three or four names ,~ere placed in a cup ~~i th the 

cIne drawn becoming the youth Ccmsul tant and the remaining Controls. For 

the final evaluation, Youth Consultants and Controls were matched as 

c,losely as possible in terms of sex, age, and 1~hether or not they were in 

school or dropouts (and age)o 

Section J - The Characteristics of Eligible and Ineligible Applicants 

The following section examines the final group of eligibles (selected 

and matched Youth Consultants and Controls) versus applicants who had 
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completed the recruitment process but were deemed ineligible for a youth 

" t t" 1 ConSUltant position in terms of background factors and goal or1.en a 1.ons. 

A '" ~"ground Factors 

An examination of background factors lv-as carried out with the hope 

of discerning, (a) sOlne characteristics of youth who apply to a program 

such as the youth ConSUltant Program, and (b) differences in these 

characteristics for youngsters found eligible or ineligible for program 

involvement. 

Age, last grade completed in school, current school status, mobility, 

educational and occupational level of father, educational level of 

mother, family structure, and juvenile court records are factors 

utilized to describe the applicant population. 

10 Age - As shown in Table 1, two-thirds of the applicants of 

the youth Consul tant Program ,"lere bet, ... een the ages of 16 and 17, l'li th 

the remaining approJcimately equally divided between l~ and 15 and 

between 18 and 19 years of age. 

TABLE 1 

AGE OF ELIGIBLE AND INELIGIBLE APPLICANTS 

--~ -_. 
-"-.... -.. ..... _ .. - .... - -- --

Applicants 
Age .1.Eer cent) -Eligible Ineligible Total 

= ... -.-..._._ ... .-..u_. __ -..,.,-,., 

l~ 00 6 4: 

15 27 8 13 

16 18 36 31 

17 36 36 :;6 

18 9 11 11 

19 9 ~ 5 

TOTAL 99 101 100 
Number 0£. Cases 22 53 1:; 
~ -- _. 
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lor 86 youths who made initial application, 75 completed the recruitment 
process. 
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More eligibles than ineligibles (27 versus 8 per cent), however, 

were 15 years of age, and t,,,ice as many ineligibles as eligibles (36 

versus 18 per cent) were 16 years old. Thus, selection according to age 

I seemed to operate, in that more l5-year-olds were selected and more 16-

year-olds ''1ere rejected than might be expected from the proportion of 

those ages represented in the total number of progx'am applicants. 

2. Last Grade Completed in School - Even though. definite differ-

.. 

Age 

ences occurred in terms of age'for selection, this difference does 

not appear Ithen grade compi eted in school is examined as shown in 

Table 2. 

TABLE 2 

LAST GRADE IN SCHOOL COMPLETED BY 

ELIGIBLE AND INELIGIBLE APPLICANTS 

-

--
Applicants 
(per cent) 

1--' .-
Eligible Ineligible Total 

--
9 5 6 5 

10 ~5 34: 37 

11 ~5 43 lt~ 

12 ( grad) 00 ~ 3 
No data I 5 13 u 

-
~~~r of Case;:::~:: :::: : : I 100 100 100 

22 53 75 

Four-fifths of the total applicants had completed the tenth or 

eleventh grade 0 Approximately one-t\'1entieth of each group had either 

completed only the ninth grade or \'las a high school graduatp.. 

Thus, feW high school graduates and few persons who had completed 

only the freshman year in high school applied for youth ConSUltant positionso 
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Nearly forty per cent of the applicants had completed their sophomore 

year~ and approximately the same proportion had completed their junior 

year. Differences in grade completion did not reflect differences in 

the selection process. 

3. Current School Status - In the s~ction on Recruitment and 

Selection of Youth Consultants, it was noted that initial recruitment 

required that the youth's alienation be demonstrated by the fact that 

he (or she) was an in-school alienated youth, a school dropout, or 

an adjudicated del inquent. From Table 3 we note that over t,.,o-

thirds of the applicants to the Youth Consultant Program were currently 

enrolled in school. 

TABLE 3 

CURRENT SCHOOL STATUS OF 

ELIGIBLE AND INELIGIBLE APPLICANTS 

=============-=----~ ----------------- -
Age 

In-school 

Dropout 

High school graduate 

TOTAL 
Number of Cases 

-
." 

.. 
Eligible 

73 

27 

00 

100 
22 

Applicants 
(per cent) 
Ineligible Total 

68 69 
28 28 

4: 3 

100 100 
53 LL 

No difference was noted in the percentage of dropouts among the 

eligible and ineligible applicants (27 versus 28 per cent). Thus, it appears 

that the majority of applicants to the program were not dropout youths 

and that "dropoutcy" \'las not a factor in the selection of eligible applicants 

by the Program Supervisor. 
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4. Mobility - Three measures ''1ere used to determine mobility of 

applicants: (a) place of birth; (b) length of residence at present 

address; and (c) number of elementary, junior high, and high schools 

attended. 

As shown in Table 4a,approximately one-third of the total appli-

cants \'lere born in Lane County, and nearly one-half of the youngsters 

,.,ere born outside the state of Oregon. The remaining youngsters 

were born in Oregon, but outside Lane County. 

TABLE l.l:a 

PLACE OF BIRTH OF 

ELIGIBLE AND INELIGIBLE APPLICANTS 

--=====---==:---= 
Place of Birth 

Lane County 

'Oregon other than Lane County 

Outside Oregon 

No data 

TOTAL 
Number of Cases 

____ .to 

. 

-

.. 

. 

Eligible 

41 

23 

36 

00 

-
100 

22 

_. -
Applicants 
(per cent) 

I Ineiigible 
---'"-

I 34: 

13 

51 

2 

-
100 

53 -

.-..... -

Total 

36 

16 

47 

1 

100 
75 

Since one of the criteria of selection of eligibles was the possession 

of an extensive ImO\'lledge of youth problems in Lane County, ,.,e might 

expect that there ,~ould be a tendency for selection to be reflected in place 

of birth, noting this is not a measure of long-term residence per sea There 

is a greater tendency of eligibles to have been born in Lane County than 

is for ineligibles (41 versus 34 per cent), and a definite tendency for 

ineligibles (51 versus 36 per cent) to have boen born outside the state of 

Oregon. 
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The second measure of residential mobility, length of residence at 

present address, provides more of a description of mobility patterns of 

youngsters that may be related to community integration rather than a 

measure of "localness." Table 4b shows that nearly two-thirds of the 

applicants had resided at their present address for one year or -more. 

TABLE 4b 

LENGTH OF RESIDENCE OF 

ELIGIBLE AND INELIGIBLE APPLICANTS 

---...--- -....-.-- --. . .-..... 

Length of Residence 
Eligible 

Less than 6 months 32 

Six months but less than a year 5 
One year or more 64 

No data 00 

-
TOTAL 101 
Number of Cases 22 

Applicants 
(per cent) 
Ineligible 

28 

2 

66 

4 

100 

53 

Little difference is noted between eligibles and ineligibles (32 

-

Total 

29 

) 

65 

3 

100 
75 

versus 28 per cent), in the most mobile categoryo Thus, uhile the majorit~y 

of applicants were born outside the county, an even greater majority sho\'l 

residential stability during the last year. 

The third mobility measurement, the number of schools attended by 

eligible and ineligible applicants, is sho,~ in Table 4co 
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School mobility is evidenced in the total applicant population, 

with nearly two-thirds having attended more than one elementary school, 

nearly one-half having attended more than one junior high school, and 

over one-third having attended more than one high school. Thus, school 

m\)bility was concentrated in the elementary school period. 

Little difference in stability of school enrollment is noted bet,~een 

eligibles and ineligibles in terms of attending only one juniDr high 

school (45 versus 47 percent), or one high school (50 versus 51 per cent); • 
however, differential stability is noted in terms of elementary school 

enrollment stability ,·,ith more eligibles than ineligibles attending only 

one elementary school Ul:l versus 26 per cent) 0 Thus, selected applicants • 
appear to have been less mobile in elementary school enrollment than do 

non-selected applicants to the Youth Consultant Program. 

In general then, in terms of l:lObili ty, eligibles are more likely 

than are ·ineligibles to have been born in Lane County; to show little 

difference in terms of residential stability; and to have had greater 

• school stability of enrollment at the elementary level. 

5. occupational Category of Fathers - Occupational category 

of fathers of applicants was used to arrive at an indication of the 

• socia-economic position of the family. 

Table 5 sho\'1S one-third of the occupations fall into "semi-

sldlled and unskilled category,1l and approximately one-fifth fall 

into both the "e:ltecuti ves, proprietors, and professionals" category 

and that of "sldlled manual ,~orkers 0" The smallestper~entage (15 

per cent) fall into the "clerical, sales, 'oforkers, technicians, 

small business olmers" category. 
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TABLE 5 

OCCUPATIONAL CATEGORY OF FATHERS OF 

ELIGIBLE AND INELIGIBLE APPLICANTS* 

Occupational Category 
Eligible 

Executives, proprietors, and 
professionals 14 

Clerical and sales workers, 
technicians, small business owners 2.3 

Skilled manual ,~'orkers 2.3 

Semi-skilled and unskilled 41 

No data 00 

-~ 

TOTAL 101 
Number of Cases 22 

Applicants 
(per cent) 

Ineligible Total 

25 21 

11 15 
21 21 

34 36 

9 7 

100 100 
53 75 

*In two cases of eligible and five cases of ineligible applicants, mother's 
occupation was used, since mothers were the sole ~l:lpport of the family. 

The only difference noted between eligible and ineligible applicants 

in terms of occupational level of fathers is the te~dency for eligible 

applicants to have fetrer fathers falling into the "executive" category 

(14 versus 25 per cent) and more fathers falling into the "clerical-sales" 

category (23 versus 11 per cent). Thus, while eligibles are less likely 

than ineligibles to fall into the top occupational category, neither 

group has a majority classified in the lowest (occupational category. 

6. ?ducational Level of Parents - As shown in Table 6a, approxi-

mately one-fourth of the total applicants I fathers terminated their 

education at high school and approximately one-fifth have at least 

some college education. 
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TABLE 6a 

EDUCATIONAL LEVEL OF FATHERS OF 

ELIGIBLE AND INELIGIBLE APPLICANTS 

........... -11-__ - __ , .... --.._------------_. _____ .......... _._ --------_._---..... _-.. _-----,---------------
Educational Level of Fathers 

----~-----.----.----+-
Less than 8th gra,de 

Completed 8th grade 

9-11th grade 

1-10 So graduate 

Some college 

College graduate 

No data 

TOTAL 

ligibl-;---
9 

41 

5 

18 

5 

00 

23 

--_ .. 
101 -

Applicants 
(per cent) 
Ineligible 

6 

6 

23 

26 

11 

15 

1.3 

~ 

100 

Total 
--
7 

16 

17 

24 

9 

11 

16 

" .. -
100 

~~.-..2..f Cas e~ .. _._ .. ~_ ..... ,,,,. __ . __ ~._. __ . ~ .. ~_-I-_ 22 53 _ 75 __ 

Fe\·, applicants' fathers had less than an ei~hth grade education 

(7 per cent) 0 The remaining fathers completed either the 13th grade or 

terminated their education behleen the freshman and junior year in high 

school 0 

Differences were noted between eligibles and ineligibles in two 

categories: (1) fa'chers of eligibles were much more likely than ineligibles 

fathers (41 versus 6 per cent) to have terminated their education at the 

8th grade; and (2) fathers of ineligibles were more likely to have at least 

some college than ",ere fathers of eligibles (26 versus 5 per cent)o Thus, 

selection did seem to occur in that fathers of eligibles- had less formal 

education than did fathers of ineligibleso 

Table 6b shows a pattern of educational .attainment of mothers of 

applicants similar to that found in Table 6ao 
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TABLE 6b 

EDUCATIONAL LEVEL OF MOTHERS OF 

ELIGIBLE AND INELtGIBLE APPLICANTS 

.----~~-----. ---.------........ _,,, .. --........ "'~-.-....-..-.- ...... -, .. -~- ........ - ..... ----~---...- ... -_.,---.... +.-._ .. _-----------

Educational Level of Mothers Applicants 

1---
(per cent) 

Eligible Inel i gfbi;' -TTotal' --------... -_.-._---' .. -_ .... _._,. __ .. ._------.-----
Less than 8th grade 

Completed Bth grade 

9-l1th grade 

Ho So graduate 

Some college 

College graduate 

No data 

TOTAL 
Number of Cases 

5 

23 

5 
41 

llJ: 

00 

14 

102 
22 

4 [J: 

8 12 

17 13 

38 .39 

11 12 

9 7 

13 1.3 

100 100 
53 75 

Though even a greater percentage (.39 versus 24 per cent) of mothers 

than fathers terminated their education at high school, approximately one-

fifth of the mothers had also attended college.. Few mothers (4 per cent) 

had less than an eighth grade educationo Differences l'lere noted bet\'leen 

eligibles and eineligibles in one of the same categories as had been noted 

wi th fatherso Illothers of eligibles ''lere much more likely than ineligibles' 

mothers (23 versus 8 per cent) to have terminated their education at the 

eighth gradeo Mothers of eligibles ''1ere, however, slightly less likely 

than mothers of ineligibles (14 versus 20 per cent) to have had at least 

some collegeo 

70 Intactness of Home - Intactness of home refers to the living 

together of the original parents of the youngster. Table 7 shows that 

there is nearly an even split bet''1een intact homes of total applicants 

and that little difference occurs bet''Ieen intact homes for eligibles 

or ine1igib1e%ungsters (55 versus 51 per cent). 
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Intactness of Home 

Intact 

Not intact 

No data 

. .,... 
TOTAL 
Number of Cases 

TABLE 7 

INTACTNESS OF HOME OF 

ELIGIBLE AND INELIGIBLE APPLICANT 

Eligible 
..... -

55 

45 

00 

I 100 
22 

Applicants 
(per cent) ----Ineligible Total 

-
51 52 

47 47 

2 1 

100 100 
53 75 

Thus, selection does not seem to have occurred for this characteristic. 

8. Sibling Dropouts - The majority of applicarlts (61 per cent) 

to the youth Consultant Program, as shown on Table 8, do not report 

having siblings as dropouts. 

Siblings 

. 
Dropouts 

Non-dropouts 

No data 

TOTAL 
Number of :Cases 

TABLE 8 

SIBLING DROPOUTS OF 

ELIGIBLE AND INELIGIBLE APPLICANTS 

Eligible 

23 

73 

5 

101 
22 

. 
Applicants 
(per cent) 
Ineligible Total 

40 35 

57 61 

4 4: 

-
I 101 100 

5.3 75 

Differences do occur between eligible and ineligible applicants, however, 

with eligibles reporting definitely less sibling IIdropoutcyll than reported 

by ineligibles (23 versus 40 per cent). Thus, it appears that selection 

did take place for youngsters , ... ithout sibling dropouts" 
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9. Delinquency and Eligibility - It has been noted that only a 

minority of either eligibles or ineligibles were school dropouts. 

Other criteria of selection included "adjudicated delinquency" or 

"in-school alienation." \I}hile no objective measure '"as available for 

the latter, the :follo,.,:i.ng two tables examine the frequency and type 

of l~eferrals to the Lane County Juvenile Department found among the 

eligibles and ineligible populations. Table 9a shows that one-half 

of the eligibles and approximately one-third of the ineligibles have 

had juvenile court referrals, suggesting delinquency so defined was 

a criteria of selection by the Program Supervisor of eligible 

applicants. 

TABLE 9a 

.JUVENILE COURT REFERRALS OF 

ELIGIBLE AND INELIGIBLE APPLICANTS 

-_. 
-~-, 

" 

NUmber of Referrals Applicants 
(per cent) (at progrrun inception) 

Eligible Ineligible Total --
None 50 68 63 

One III 9 11 

T\'lO or more 36 23 27 

TOTAL 100 100 101 
Number of Cases 22. 53 75 

This also shows that the eligible population contained just as many 

persons wi thout referral records as those ,'Ii til records. 

In order to determine ,~hether or not the eligible differed from the 

ineligible group in terms of severity of delinquent acts performed, acts 

, ... ere classified into five major categories: children I s offenses, offenses 
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against property excluding automobiles, offenses involving alcohol, traffic 

offenses, and offenses involving unauthorized use of automobiles. Table 9b 

shows that one-half of the eligible applicants had been involved in at least 

one "children's offense" such as runaway, truancy, ungovernable, school 

problem, disorderly, out of control, etc., and that only one-fourth of the 

ineligibles had been involved in such offenses. 

TABLE 9b 

REASON FOR JOVENILE COORT REFERRAL OF 

ELIGIBLE AND INELIGIBLE REFERRED APPLICANTS* 

- --. . "~ 

Applicants 
Reason for Referral (per cent) 

Eligible Ineligible Total 
- - --

Chi! dren 's Off ens as (runa'-lay, truancy, 
ungovernable, school problem, cUrfe\'l) 50 25 32 

Offenses against property excluding 
automobiles (burglary, larceny) 23 17 19 

Offenses involving alcohol (minor in 
'possession, drunkenness) 1'* 9 11 

Traffic 9 8 8 

Offenses involving aunauthorized use 
of automobiles 5 8 7 

Offenses against person (assault) 00 6 4 
.. 

Number of Cases 22 53 75 

* Multiple offenses in anyone category are not inclUded. 

Nearly one-fourth of the eligibles and nearly one-fifth of the 

ineligibles had been involved at least once in property offenses such 

as burglary, larceny, shoplifting, etco, and approximately one-seventh 

tOf the eligibles and one-tenth of the ineligibles had been involved in 

offenses involving alcohol. Less than one-tenth of either group had been 

involved in either traffic or unauthorized use of autombile offena.es. 
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Three of the ineligibles had been referred for assault at least once; nontl 

of the eUg ibhls had been. It would seem, then, that while the eligibles 

were mot"1l:,deli'nquent, as defined, than \'lere the ineligibles, the difference 

,.,as most marked in chi! dren 's offenses rather than in more seriou$ offenses d 

• SUMMARY OF BACKGROUND FACTORS ----'---_._.-..... _ .. _ ..... _-.... --

Applicants '::0 the You'th Consul tant Program were concentrated bet'-Ieen 

the ages of 16 and 17 years of ageo Selection according to age appeared 

• to operate positively in tel"mS of 15-year-olds and negatively in'lterms 

of 16-year-oldso 

The majority of applicants had cOlnpleted either the 10th or 11th grade, 

• wi th fe,., completing only the ninth grade or having graduated from high 

school g Differences in grades completed were not reflected in the 

selection process. 

Less than one .. third of the applicants were school dropouts. "Drop-

outcy" did I'l,ot appear to be a factor in se.lectiOl'lo 

The majority of applicants were born outside Lane County, and an even 

• greater maj()ri ty show l"esidential stability during the last year .. 

School mobility is evidenced at all levels. Eligibles are mor-e likely 

than are im~ligibles to have been born in Lane County, to sho~., 1i ttle 

•• difference in terms of res,id.ential stability, and to have had greater 

school stability of enrollment at thedementary level. 

The majority of falthers I occupations are classed in the "sldlled 

• trade and above" categories, with no majority in the lo,.,est (semi-skilled 

and unskilled) ca:t,egot'Y" 

One-four'l;h o,f the fathers of the total applicants had terminated at 

high school, and one-fifth had had some college. Selection did seem to 

occur in that f/.tthers of eligibles had less formal edUcation than did 
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fatht:!rs of ineligibles. l'/hile mothers did not differ in the college 

category, more mothers of eligibles terminated at the 8th grade t.han did 

mothers of ineligibles. 

Approximately one-half of the applicants came from broken homes, 

though selection did not appear on this factor. 

The majority of applicants did not have sibling dropouts, though 

selection does seem to have occurred ''Ii th eligibles less likely to have 

sibling dropouts than with ineligibles. 

One-half of the eligibles and approximately one-third of the ineligibles 

have had juvenile court referrals, suggesting delinquency was a criterion 

of selection of eligible applicants. Eligibles ''1ere more delinquent than 

were the inoligibles, though the difference was most marked in children's 

offenses rather than in more serious offenses. 

B. Goal Orientation~ 

this portion of the report centers around goal orientation and involves 

a comparison between eligible and ineligible applicants in terms of their 

attachment to normal societal goals, feeling of opportunity to achieve 

normal societal goal~, and degree of alienation experienced regarding 

societal goals. The instrument used throughout is a questionnaire developed 

by Clark and Henninger.2 The "Inventory of Goal Orientations" consisted 

--.. ~.---

:a-ohn P. Clarl( and Eugene P. '''enninger, "Goal Orientati.ons and Illegal 
Behavior Among Juveniles," So~i.a.!..y.?.r..9.2~ XLII (October, 1963), pp. 49-59. 
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of 30 items, 2·9 of \,lhich were used. It is based on major value orientations 

characterizing American society as identified by \villiams, focal 

concerns of the lo\'/er class as ide.ntified by Miller, and representations 

of middle class st.andards as identified by Cohen} Subjects ,,,e,...e asked 

to indicate the deg,...ee of impo,...tance each of the goals had fo~ them and 

later ""ere asked to indicate the chances they felt they had of achieving 

the goal. In the first case the alternatives were "great importance," 

!lsome importance," tllittle or no importance; II ar.IQ in the second case IIgood 

chance,1I (of achieving by legal means) "fair chance," or "poor chance." 

~he questionnaire has excellent face validity and provides a measure rf 

alienation which will be discussed in a later part of this section. 

The items on the "Inventory of Goal Orientations" are ,...eproduced 

on Table 100 

Robin M. lfilliams, Jro, American Society: A\ Sociological Interpretation 
(Ne,'1 York: Knopf, 2d ed; 1960f, pp. 395-4700- lfal ter B. Miller, "Lower -
Class Culture as a Generating Hilieu of Gang D'elinquency," Jou,...nal of 
Social Issues, Vol. XIV, No. 23 (1958), pp. 5-19. Albert K. Cohen~-
Delinquent BO~!I: The Culture of the Gang (Glencoe, Illinois: The Free 
Press, 1955), ppo 84-94. 
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TABLE 10 

GOAL IMPORTANCE AND PERCEIVED CHANCES OF ACHIEVING GOALS 

VIA LEGAL lvIBANS BY ELIGIBLE AND INELIGIBLE APPLICANTS 

-. -- -" 
Attac:h "Great Importance" Perceive "Good ChanCe" of 

Goal 
~t~'o~G~o~a=1 ________ , ________ , __ ~~A~cwh~ie_v~1_'n~g~Go __ a~1 _________ ____ 

(per cent) (per cent) 
_______ ._"r!:'.:E~'~~I;;G;I~,B~L~E~~I~N:.::Ei..::::...IG:::.:I:,:B::::L:.::E~+'l:.:O~T:.:.:AL=+rEL=· ;.:I:.;:G:.::.IB::;:L::.;E~.;;:I~N;;;;;EL;;..;I;;..G~I_B_L;;:..E-t-TO_T_AL_ 
1. Being a success 

at what I do 

2. Keeping busy at 
something most 

82 

of the time l1:5 

3 .. Doing the things 
that are right 
for me to do 64 

40 Helping others 
when they need it 82 

5. Not wasting time 
in getting things 
done I 59 

6 .. Having the latest 
things and look
ing ahead to 
better things 32 

7. Being able to 
have nice things ~5 

8 .. Being equal to 
other people 

9. Having enough 
freedom to do 
things 

100 Fitting in t"i th 
those around me 

110 Naking up my mind 
about things only 
after I've thought 
for a ,~hile about 

73 

77 

55 

it 41 

90 

51 

6,3 

67 

53 

57 

82 

80 

53 

73 

87 82 

l.l:9 50 65 

63 73 69 

72 77 73 

55 63 59 

39 53 

57 

62 71 

80 64- 63 

72 59 73 

64 59 

68 82 69 
12. Standing up for the 

United States I 55 

.~------~----------~----.~----.----~---
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76 

61 

70 

75 

100 

63 

69 

61 

73 

• 

• 
i 

• 

• 

• 

• 

•• 

TABLE 10 (conto) 

-
Attach "Great Importance" 

~.:!:o Goal_ 

Goal (per cent) 
ELIGIBLE INELIGIBLE TOTAL --

1,3. Going al,ong with 
,~hat most of my 
friends decide 
to do 5 12 10 

14-0 Not let people 
run over me or 
push me around 59 63 62 

15. Sticking up for 
my o,m kind of I 
people 55 73 68 

16. Being able to stay 
out of trouble and 
to handle anything 
tha t comes my "lay 59 76 70 

170 Getting my share of 
fun and excitement 59 I 43 4-8 

18. Being able to 
handle myself, 
being tough 14 29 24-

190 Being smart enough 
to stay one jump 
ahead of others 36 22 27 

20. Playing my lucIe or 
breaks to get the 
most out of them 23 24: 24 

21. Being my o\m boss 23 33 30 

220 ''lorking hard at 
trying to get ahead73 80 77 

23. Learning ho,., to do 
the things I \'1i11 
need to lenot·, ",hen I 
grow up 77 78 77 

24:. Being able to pass 
up things nOt", and 
have things ',later l,!,l 37 )8 

25: Planning ,~hat lies 
ahead for me as 
much as possible 59 53 55 
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Perceive "Good Chance" of 
Achieving Goal ---

(per cer:!) 
ELIGIBLE INELIGIBLE TOTAL 

14- 29 24-

59 55 56 

68 71 70 

50 71 65 

50 55 54: 

27 39 35 

50 27 34 

32 22 25 

32 37 35 

73 88 83 

77 76 76 

64- 51 55 

55 65 62 



-~---.- ------------------------------------------------------------------------------~ 

TABLE 10 (conto) 

.- . --
~-I-'--'~-- - -

Attach "Great Importance" Pel"cei ve "Good Chance" of 
to Goal Achieving Goal 

Goal 

-. (per cent (per cent) 

- ELIGIBLE INELIGIBLE TOTAL ELIGIBLE INELIGIBLE TOTAL 
2 6. Having good manners 

and getting along 
\~ell \'li th others 77 80 79 77 84 82 

2 7. Keeping out of I 
fights and rougl1 
st.uff 

I .32 55 48 .32 6.3 54 
2 8Q Making good use 

of my free t:'mci 68 43 51 77 57 63 
90 Being very careiul 2 

with things that 
belong to others 77 88 85 77 82 80 

-
I!l!Inber of Cases 22 lj,9 71 I 22 49 71 

Goals 1 through 15 are based on major value orientations characterizing 

American society as a \,/hole (t'liiliains), goals 16 through 21 are based on 

focal concerns predominating in lower class cultUre (Hiller), and goals 

22 through 29 are based on middle-Class standards (Cohen)04 These items 

can logicalJ.y be discussed in two sections: (1) middle-class value orien-

tations and standards (goals 1-15 and 22-29); and (2) lower-class 

value· orientations (goals 16 through 21) ~ 

1. "Importz.nce" Placed on Normal Societal Goals - On the left 

side of Table 10 are the percentages of both eligible and ineligible 

applicants who indicated that each gloal '"as "important" to themo5 

The importance attributed to each of the, goals will be discussed 

in t,.,o basic categories: (I) Majority cmd minority attachment to 

4Clark and lvenninger, 0po ci to, ppo 49-590 
5 

II Importance" 1'S de"""].' ned as a f II • ... response 0 great l.mportance" on the Inventoryo 
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the goals which involves in the one case a majority of two-thirds 

or more of both groups indicating importance to the goal, and in the 

other case a minority of one-third or less of both populations indi-

cating the goal is "important"; and (2) Differences between eligible 

and ineligible program applicants in importance placed on normal 

societal goalso Regardless of the percentage attributing importance 

to the goal, a difference \'las said to exist between the t,.,o groups 

6 
if a difference of at least 14 percent was notedo 

Majority and minority placing importance on goals 

ao Important goals to a majority of eligibles and ineligibles: 

(1) Being a success at what I do 

(h) Helping others when they need it 

(9) Having enough freedom to do things 

(22) lvorldng hard at trying to get ahead 

(23) Learning ho,~ to do the things I ,.,i11 need to know when 
I grow up 

(26) Having good manners and getting along well with others 

b o Important goals to a minority of eligibles and ineligibles: 

(ll,d Not let people run over me or push me around 

(18) Being able to handle myself, being tough 

(20) Playing my lucl\: or breal~s to get the most out of them 

(21) Being my o,m bas's 

Table 10, then, sho,,,s that both eligible and ineligible applicants 

placed importance on Slightly OVer one-fourth of the middle-class goals 

and that a majority of neither group placed "importance" on any of the 

lower-class goals. 

6 This figura ,.,as used since it represents a minimum difference of three 
persons in the category ,,fi th the smallest No 
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Only a minority of both groups placed importance on one-half of the 

lower-class goals, and in only one case was a middle-class goal held by 

only a minority of both groupso 

Differences between eligible and ineligible applicants of goal "importance" 

ao Goals on ''lhich eligibles place more importance than do ineligibles: 

(8) Being equal to other people 

(17) Getting my share of fun and excitement 

(19) Being smart enough to stay one jump ahead of others 

(28) Making good use of my free time 

b. Goals on which ineligibles place more importance than do eligibles: 

(10) Fitting in ,·lith those around me 

(12) Standing up for the United States 

(15) Sticldng up for my own kind of people 

(16) Being able to stay out of trouble and to handle anything 
that comeS my way 

(18) Being able to handle myself, being tough 

(27) Keeping out of fights and rough stuff 

Eligibles placed more importance on three of the twenty-three middle-

class goals than did ineligibles and on two of the six lower-class goals 

than did ineligibleso Eligibles placed less importance on four of the 

middle-class goals than did ineligibles, hO''lever, and on two of the six 

lower-claus goals than did ineligibleso 

Discussion 

It must be noted that the "Inventory of Goal Orientations" was 

administered to applicants at their time of applicationo They were told 

only their employment application form and an interview ''lould be utilized 

in their consideration for hiring and that ot.her instruments, such as the 
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Inventory, would not be used as a criteriono In order to reinforce this 

notion, only identifying numbers were on the Inventory and the individual 

was asked not to put his name on the questionnaireo The possibility of 

his or her feeling that their answers might have an effect on their. 

• getting the job as Youth Con.sul tant must not be overlooked, hO''levero 

The above analysis suggests that the majority of applicants to the 

Youth Consultant Program placed "importancell on only a fraction (l/q) of 

• the "normal societal goals" operationally defined as such in the 

"Inventory of Goal Orientationso" It ''las further noted that a majority 

of neither group placed "importance" on any of the "lower-class orienta-

• tions" providedo "Importance" was attached by both groups of applicants 

to being successful, helpful, and having freedom of action, as well as 

working hard to get ahead, gaining kno,"ledge necessary for later success, 

and being able to act in an acceptable manner to otherso Thus, a success 

orienatation and a willingness to ll'ork hard and learn, plus the ability 

to help and get along with others, ",ere of importance to Youth Consultants .. 

• Only a minority of either group ascribed "importance" to one-half 

of the lower-class value orientations and standards listed in the Inven-

tory, and to only one-middle-class goalo 

• A minority felt it is of "importance" that other people not push 

them around, that they be tough, play their luck, and be their own boss o 

These sentiments, then, did not typify the feelings of the majority of 

• the applicants .. 

In order to deterlil:ine ,,,hether selection occurred on the basis of 

goal orientations, eligibles ,,,ere compared with ineligibleso It has been 

shown that eligibles ",ere ;:;lightly less likely to place "importance" on 
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middle-class goals than ineligibles were; there is, however, the differ-

ence in the middle-class goals on which importance was placed. Eligibles 

were more likely to be concerned with helping others, being equal to 

others, and making good use of their free time. 

Ineligibles \'Iere more likely than eligibles to place "importance" 

on fitting in with other people, being patriotic, sticking up for their 

own kind of people, and avoiding fights and rough stuff. It would appear 

from what the Progrrun Supervisor had in mind, as mentioned in the section 

on Recruitment, that selection may be seen to have operated here. Also, 

it has been sho'm that eligibles placed more importance on two of the six 

"lo''ler-class goals" than did ineligibles, but in turn placed less 

importance on another h,o of the lower-class orientations than did 

ineligibles. Eligibles were more likely to want to get their share of 

"fun and excitement" and be smart enough to stay one jump ahead of 

others, but they "lere less likely to place importance on being tough or 

being able to stay out of trouble than were ineligibles. 

2. "Chanc~~ of achieving" norrllal societ(lll goals - The right side 

of Table 10 contains the percentages of both eligible and ineligible 

applicants ,~ho perceived that they had a good "chance of achieving" 

each of the twenty-nine goals 0 7 Previous discussion has centered 

around the percentage of applh:Jants who placed "great importance" on 

these same goals. The perception of the opportunity of achieving the 

goals, or "chance of achieving," , ... ill be discussed in two basic 

categories: (1) IvIajori ty and minority perceiv'ed "chance of achieving" 

7 "Chance of achieving" is defined as a response of "good chance" on the 
Inventory 
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goals, which again involves a majority being defined as two-thirds or 

more of the population and a minority being defined as one-third or 

less of the population; and (2) Differences in perceived "chance of 

achievement" of normal societal goals, also again involving a 

difference of ~t least 14 per cent between eligibles and ineligibles 

which is not necessarily a function of majority or minority. 

Majority and minority feeling "good ch~of achieving" goals 

a. Goals with "chance of achievement" by a majority of eligible 

and ineligible applicants: 

( 1) Being a success at t'lhat I d.o 

(3) Doing the things that are right for me to do 

(4) Helping others when they need it 

(8) Being equal to other people 

(12) Standing up for the United States 

(15) Sticking up for my own kind of people 

(22) '''or1dn9 hard at trying to get ahead 

(23) Learning ho\'l to do the things I will need tQ know when 
I grot ... up 

(26) Having good manners 

(29) Being v:ery careful ,'Ii th things that belong to others 

bo Goals ,'lith "chance of achievement" by a minority of eligible 

and ineligible applicants: 

(1.3) Going along ,'lith ,·/hat most of my friends decide to do 

(20) Playing my luck or brea1cs to get the most out of them 

Table 10 sho,.,s that the majority of both eligible and ineligible 

applicants felt they had a "chance of achieving" nine of the twenty-three 

middle-class goals and one of the six lo, ... er-class goals. One middle-class 
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goal and one lower-class goal ''I'ere felt to be achievable by only a minority 

of both groUps. 

Differences between eligible and ineligible applicants' "chance of achieving" 

a. Goals which eligibles feel greater "chance of achieving ll, than 

do ineligibles: 

(.19) Being smart enough to stay one jump ahead of others 

(:~8) i-laking good use of my free time 

b. Goals which ineligibles feel greater "chance of achieving ll than 

do eligibles: 

(2) ICeeping busy at something most of the time 

(10) Fitting in with those around me 

(13) Going along with ,·,hat most of my fl:"iends decide to do 

(16) Being able to stay out of trouble and to handle anything 
that comes my way 

(22) \'loJ:'ldng hard at trying to get ahead 

(27) Kee'ping out of fights and rough stuff 

"fuile eligibles felt they had a greater chance of achieving one 

middle-class goal and one lower-class goal than did ineligibles, ineligibles 

were more lil<.ely to feel they had a chance of achieving four of the 

middle-class goals and two of the lower-class goals than ''I'ere eligibles. 

Ineligibles, then, showed more confidence in their "chances of achieving" 

bsth middle-class and lo,.,er-class goals than did eligible program applicants. 

Discussion __ a 

Both ineligible and eligible applicants felt they had a "chance of 

achievingll appro~dmately one-third of the goals on the Inventory/> A 

minority of both groups felt they could achi~ve only two goals. The 

majority felt they could achieve about a quarter of the middle-class goals 
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and about one~third of the lower-class goals. Both of the goals that only 

a minori ty felt they could achieve were 10''1er-c1ass goalso 

More persons in both groups felt a "chance of achieving" more goals 

than they placed importance ono Overlapping of majol~i ty ascribing 

"importance\! and feeling "chance of achieving" goals include: being 

successful, working hard at trying to get ahead, learning to do things 

that ",ill be helpful in adult life, helping others when they need it, 

and having good manners. Hhile the idea of having freedom to do things 

was important to both groups, the majority did not feel they had a chance 

of achiev:i,ng this. Although they did not place "importance" on them, 

the majority did feel they had a "chance of achieving" such goals as 

doing the right thing, equality with other people, patriotism, sticking 

up for their own kind, and being careful ''lith other people's things" 

A minority felt they could successfully go along with what their 

friends decided to do or play their luck or breaks to get the most out 

of them. The ;tatter ''las also considered important by only a minority 

of both groupsQ 

Eligibles more than ineligibles, felt th£ly had a greater chance of 

making good use of their spare time and being smart enough to stay one 

jump ahead of others, which ,,,ere also more "important" to them. 

Ineligibles were lnore inclined than were eligibles to feel they could 

successfully keep busy) fit in ,'lith those around them, go along wi th what 

most of their friends decided, stay out of trouble and handle things, work 

hard, and keep out of fightso Ineligibles had also placed more importance 

on fitting in and being able to stay out of trouble than had eligibles. 

In gQneral, ineligibles were more confident than were eligibles, though 

one-half of the goals they felt they could achieve were lower~class goalsD 
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In terms of chances of achievement, then, both groups felt they 

could be successful, work hard, and learn to do the things they will need 

to get ahead, help others, and have good manne~so Eligibles differred 

from ineligibles in their belief they could make good use of free tims and 

stay one jump ahead of others, ,~hile ineligibles felt they had a better 

chance of fitting in "lith others. 

8 

.3. Degree of alienation - To what degree were these applicants 

alienated? \Vhile degrees of alienation have been touched on in the 

discussion of oackground factors nnd jUvenile department records and 

in the discussion of "goal orientations," a more specific measure 

of alienation was desired that not only !,~ould lend itself to a compari

son of eligib1e and ineligible applicants but also would be useful 

in later comparing change over tilUe among Youth Consultants and 

Controls. 

Since alienation is generally used to denote a disparity between 

aspirations and available rr.:aans to achieve aspirations, it was decided 

to approximate this definition ~s clo~ely as possible" An index of 

alienation "las der1'ved fr J 1 I t f G 8 . am ~le nven ory 0, oalOrientationso 

The score was derived by dividing the number of goals a person felt 

he had a "poor" chance of achieving by the number of goals he placed 

"great importance" or "some importance" on achieving, in other \'/ords~' 

Index of Alienation = Important Goals perceived as unattainable 
Important Goals ' -----

Total alienation = 1000 

Lack of alienation = .00 

See Table 10 for a listing of the items in the Inventory 
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Ii' the answer waS .00, the individual would be described as 

havln{I zero alienation since none of his important goals would be 

unattainable. If the score was 1.00, it would be noted that all 

the individual's goals ,.,ere felt to be unattainable by him. 

TABLE 11 

ALIENATION 01" 

ELIGIBLE AND INELIGIBLE APPLICANTS 

---"" .. - ..... ---- .. ------
Applicants 

Index 
(per cent) --.--

Eligible IneJ~[gi bl e Total Alienation 
-_ .. --

La,., .0 o - .32 68 69 69 

Medium .3 ~J - .66 32 2~ 27 

High .6 7 -1.00 00 06 04: 

- ...... .---

TOTAL· 100 99 100 
Number of C a~ses 22 49 71 .. _,.., -- . .. -- .' 
* Three eligibles and eight ineligibles had Alienation Indices of .00. 
No one in the group had an Alienation Indel~ of 1.00" 

Table :u sho,.,s that approximately h/o-thirds of both eligibles and 

ineligibles :fell into the "low alienation" cl'ltegoryo Three of the eligibles 

and eight ineligibles showed no aliena'l.iQno Little differ'ence waS noted 

between eligibles in the "mediwn" alienation cat~gory, and only three 

individuals, all in the ineligible graul', dernonstl"ated "high alienation." 

It would seem, then, that youngsters chosen by the ProgJ:"atn Supervisor were 

neither less lnor more alienated than those not selected. 
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PROGRAM IMPACT ON THE YOUTH CONSULTANTS 

Seotion I A TEST OF A BASIC ASSUMPTION, OF THE PROGRAM 

A basic assumption underlying the Youth Consultant program was 

that when alienated, delinquent, pre-delinquent, and jobless youth 
I 

recei va training and employment as youth Consultants, they le.arn ski.lls 

which result in less alienation, less delinquent behavior, less 

hostility toward authority, less unemployment, and less school problem 

behavior 0 The following pages exam:i,ne this assumption in the areas of 

alienation, de liltlquency , attitude toward authority, employment, and 

educational statuso 

A. Alienation 

Mean Alienation Indices for Youth Consultants and Controls were 

compared at the time of their initial application tl:) the program and 

again approximately one year after that application. 9 Table l2a shows 

that initially Youth Consultants and Controls were fairly similar in 

their mean alienation. 

TABLE l2a 

MEAN ALIENATION INDEX FOR YOUTH CONSULTANTS AND CONTROLS 

Po ulation 

Youth Consultants 
(N = 11) 

Controls 
(N = 11) 

Mean Alienation Index ____ w-__________ _ 

Time I Tiiile II 

.21 

.26 

9It Will be remembered from Pages 126-127 that the Alienation Index is 
equal to Important Goals perceived as unattainable/Important Goals. Thus, 
total alienation would result in a score of 1.00 and lack of alienation 
would result in a score of 000. If an individual had a score of .50, 
one-half of his important goals would be seen as unattainable to him. 
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The Youth Consultants Mean Index at Time I shows that on the average 

Youth Consultants felt twenty-one percent of their important goals to be 

una.ttainable and that on the average the Controls felt twenty-four per-

cent of their goals to be unattainable. When examination is made of the 

t1r/O groups for Time II, h01rieVer; a definite difference is evidenced, with 

Youth Consultants on the average feeling thirty-eight percent of their 

goals are not attainable, while Controls at Time II feel that twenty-six 

percent of their goals are not attainable. It would appear that the 

Youth Consultant program experience has increased alienation of eligible 

youth rather than decreas~d it. 

Personal exp'3rience of the Program Analyst with program individuals 

suggests that the increase of alienation may have occurred for Youth 

Consultants who did not stay with the program until its completion but 

not for Youth Consultants who remained. Table l2b examines this notion. 

TABLE 12b 

MEAN foLIENATION INDEX FOR YOUTH CONSULTANTS 

WHO LEFT BEFORE PROGRAM COMPLETION; YOUTH CONSULTANTS 

WHO STAYED; AND CONTROLS 

Popul~tion 

Youth Consultants Who Left 
Before Completion 

(N = 6) 

Youth Consultants Who Stayed 
Until Completion 

(N = 5) 

Controls 
(N = 11) 

~ ____ M~e~a~Alie~ation Index 

. Time I 

.18 

.25 

.. 24 
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~Jhen comparison is made of the six 'touth Consultants who left 

prematurely, the five Youth Consultants who remained, and Controls, a 

clearer picture of program effect on alienation comes into focus. 

Youth Consultants who left before completion had a slightly lower 

Mean Alienation Index (.18) than did Youth Consultants who stayed 

(.25) or Controls (.24). However, at Time II, those who left before 

completion had a Mean Alienation Index vastly greater (.60) than that 

of Youth Consultants \':ho stayed (.11) or of Controls (.26). When youth 

Consultants who stayed are compared with Controls, it is eVident that 

their alienation decreased to less than one-half of what it was 

initially or what the Controls showed at Time II. 

Thus, the finding is that alienation from normal societal goals 

was greatly increased for slightly over one-half of the Youth Consultant 

group (those who left ~,)fore program completion), and that for Youth 

Consultants who stayed a definite reduction in alienation was noted. 

Delinqu~ 

The following two tables illustrate the frequency and type of 

referrals to the Lane County Juvenile Court found among the Youth 

Consultant and Control populationso Table 13a shows that there were 

fewer Youth Consultants referred to the Juvenile Court at Time II 

than at Time I (3 versus 5), but that there were also fewer Control 

youngsters referred to the Court at Time II than at Time I 

(4 versus 6). 
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TARLE l3a 

JUVENILE COURT REFERRALS OF YOUTH CONSULTANTS 

AND CONTROLS AT TIME I AND AT TIME II 

-------_._--------------_._-----_ ... _._--- .... _-_ .. _ ... ...-..... __ ._-_ .... _----------
Population 

Number of Referrals Youth Consultants Controls -.-
'rime I T~ ime II 

None 6 

'me II Time;=f; ... _-_ .... 
8 7 

One 2 0 1 o 
Two or More 3 3 5 4 

----------------------------4- ------4--------~ ~.- -
Number of Cases 11 11 11 11 

,--
Of the Youth Consultant group, one of the youngsters who became 

non-delinquent had had one Time I referral; another was a multiple 

offender. One youngster had had only one referral at Time I bu.t l'/as a 

multiple offender at Time II; two were multiple offenders at both Time I 

and Time II. 

Of the Controls, t\-.TO of those who became non-delinquent had been 

multiple offenders at Time I. One youngster was a single offender 

at Time I and a multiple offender at Time II, and two youngsters were 

multiple offenders at both Time I and Time II. 

It would appear, then, that delinquent behavior was some't'/hat 

reduced a year after program inception, but that there was no difference 

between Youth Consultants and Controls, suggesting program did not 

necessarily effect a reduction in delinquency referrals to the Court. 

This is not to imply that official referrals are a true measure Of 

delinquent behavior, however. It should be noted here that of the 
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,g ve Y'outh Consultants who had Court records, four had terminated their 

employment in the program before its completion. Perhaps the program 

did not have "holding power" for delinquents. 

In order to determine whether or not the Youth Consultants differed 

'. from the Controls in terms of the number and severity of delinquent acts 
~:' ~~~.' ~ .'.: 

, ,', 
'J ., 

children's performed, acts were classified into five major categories: 

offenses, offenses against property excluding automobiles, offenses 

involving alcohol, traffic offenses, and offenses involving unauthorized 

use of automobiles. Table l3b shows that the Youth Consultants and 

Controls were nearly identical in the number of acts performed at 

Time I (11 and 10) and at Time II (8 and 8). 

TABLE l3b 

REASON FOR JUVENILE OOURT REFERRAL OF YOUTH CONSULTANTS 

AND CONTROLS AT TIME I AND AT TINE II 

-----_ .. -
~ ____________ Po~ulation 

Reason for Referrals Youth Consul~~~~_.~~ ____ ~~C~on~t~~o~-~ 
Time I Time II Time I I-_q;'ime II 

Children's Offenses (runaway, 5 2 6 4 
truancy, ungovernable, 
school problems, curfew) 

Offenses against property 3 2 2 0 
excluding automobiles 
(burglary, larceny) 

Offenses involving alcohol 
(minor in possession, 

1 2 2 2 

drunkenness) 

Traffic 1 1 0 1 

Offenses involving unautho-
rized use of automobiles 1 1 0 1 

Offenses against the person 
0 0 0 (assault) 0 

Number of Cases 11 8 10 8 
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Thus, ",hile the number of delinquent ,acts is slightly reduced for 

Youth Consultants, the same is true for Conibrols 0 For both groups, 

the modal offense at Time I was a children's offense. This is true 

of the Controls at Time II also, while acts of Youth Consultants at 

that time are more divided between children's offenses,offenses against 

property, and offenses involving alcoholo It would appear, then, that 

the program appeared to have affected neither the number of delinquent 

acts committed nor the severity of these acts and that the program was 

not successful in retaining delinquent Youth Consultants to its completiono 

Another program objective was to reduce hostility toward authorityo 

In order to obtain information concerning any changes in the reduction 

of hostility toward authority, three scales of an eight-scale questionnaire 

were utilizedo Scales were obtained by responses to two or more separate 

statements contained in the questionnaireolO The test formed a summated 

scale which consisted of a series of items to which the individual gave 

his reactiono The particular type of summated scale used was a Likert-

type scale which measured the degree of agreement or disagreement. The 

youth were asked to respond to a statement by checking one of these five: 

(1) strongly agree, (2) agree, (3) not certain, (4) disagree, and (5) 

strongly disagree; or by checking one of these four: (1) never, (2) 

sometimes, (3) quite often., or (4) alwayso Youth Consultants and 

Controls were administered the tests during the first month of program 

operation and again ten to twelve months later. Two of the tests were 

lOThis instrument was designed to evaluate the effects of a small, 
homogeneous, informal facility compared to a traditional training 
school in the treatment of delinquent boyso See: Ashley Ho Weeks; 
Ernest W. Burgess; Warner J. Wellman; Howland Go Shaw; Richard Lo 
Jenldnsi and Walter Reckless, Youthful Offenders at Highfields: An 
Evaluatiop of the Effects of t~hort-Te;mTrE;atment or-Delinquent Boys, 
(Ann Arbor, Michigan: University of Michigan-Press, 1958), ppo 177-1920 
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scored on a four-point basis and one on a three-point basis. Change was 

said to occur if an indi vidt,lal moved from one scale position to another. 

Change was said to exist between groups if a difference of three persons 

was evidencedo 

Three scales were utilized to explore changes in hostility toward 

authority, attitudes toward law and order, attitudes toward obeying the 

law, attitudes toward law enforcement, and attitudes toward general 

authorityo 

Table 14 shows that while the difference was not definite, there 

was a "tendency" for Controls to change more positively and for Youth 

Consultants to change negatively in attitudes toward obeying the law. 

TABLE 14 

CHANGES IN ATTITUDES TOWARD LAltJ AND ORDER OF 

YOUTH CONSULTANTS AND CONTROLS 

.. -... -...--....... --.. - ...... --.. _.~ .... - ..... ~ ... ,,_. --.. -... ~ ... --.-.. ----.......... ----.. --r----
Scale Cha~~ Youth ConSUltants Controls 

.--~. . . --
Attitude toward + 2 4 
Obeying t:,le Law 4 2 

0 5 5 

Attitude toward + 3 6 
Law Enforcement 5 2 

0 3 3 

Attitude toward + 4 4 
General Authority 4 4 

0 3 3 

"--~-"'-'- --
Number of Cases 11 11 

------- -.-:.-.--

Controls definitely changed more positively in their attitude 

toward law enforcement than did Youth Consultants, and no difference 
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was noted in attitude toward getteral authority. 

Thus 1 it would appear that in attitudes toward low and order the 

Youth Consultants showed some deterioration. No difference was noted 

between those who stayed until program completion and those who left 

before that timeo 

As well as in the reduction of delinquency and alienation it was 

assumed that training and employment ~s Youth Consultants would result 

in less unemployment and less CJl:001 problem behavior for alienated 

youths. The original research design was based on a program design 

that assumed program would continue for at least eighteen months 

(rather than for one year), thut many more than eleven youths would 

participate in the program, and that program participation for any 

one individual might be of fairly short duration. The alteration 

in design makes an evaluation of program effects on unemployment and 

educational problem behavior tenuous. Discussion of these areas has 

been limited to a description of what is presently known about occupa-

tional and educational behavior of the two groups. 

Educational Status 

While> the small. number of Youth Consultants and Controls and the 

inclusion of dropouts in this number do not make feasible an investi-

gation of change in "school adjustment," educational records maintained 

on both groups do suggest the following: 

10 Of the Youth Consultants, one dropout returned to 

schoQl, none of the in-school youngsters dropped out, and 

three graduated from high schoolo One graduate attended 

junior college and one dropout attended vocational school. 
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2. None of the Controls dropouts returned to schoo11 

but two received a "GED" or high school equivalency status, 

none of the in-school Controls dropped out of school, ~~d two 

youngsters graduated from high schoolo Two of the youngsters 

attended business school and one began nurses' training. 

It. would appear that the program had little effect in retux'ning 

dropouts to school and no effect in motivating them to complete their 

GED test, or r:n motivating in-school youth to drop out or motivating 

them to seek other 'bhan high school training. 

Emp~E..~E?!l'l~ 

Two measures relating to employment IlTere used for our h-lo groups 

based on: (a) income received during the program year, and (b) type 

of job held during the program year. The, latter, of course, would 

be the position of Youth Consultant for those program participants 

who stayed \oJith the program to its completion. Employment records 

maintained for both Yout~ Consultants and Controls indicate the 

following: 

Seven of the eleven Youth Consultants made five hundred 

dollars or more during the year, and only one made less than one 

hundred dollars. The five Youth Consultants who left before pro

gram completion became employed in one of the folloWing occupations: 

millworker, waitress, cannery worker, baker trainee, and babysitter. 

Two of the eleven Controls made five hundred dollars or 

more during the year and four made les6 than one hundred dollarso 

Nine of the eleven were employed in one of the following occupa

tions: babysitter (3), dishwasher (2), house painter (1), mill

worker (1), waiter (1), and cannery worker (1)0 
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It is apparent, then, that as a l:'esult of their employment as Youth 

Consultants, Youth Consultants did make more money than did Controls, 

and that for those Consultants who did not stay with the program until 

its completion their occupational opportunities were similar to those 

for youngsters 1,o,ho had not participated in the program. 

Fo Sum~y 

Did training and employment as Youth Consultants result in less 

alienation, less hostility toward authority, less unemployment, and 

less school problem behavior? In the preceding section of this paper 

this question has been examined and the following has been found to 

be true: 

10 OVer all, the Youth Consultant Program experience 

increased alienation of youth rather than decreased it. LoolCLng 

further, however, it was noted that alienation was greatly 

increased for Youth Consultants who left before program com-

pletion and definitely reduced for those who stayed. 

2. The program neither affected the number of delinquent 

acts committed nor the severity of these acts, and the program was 

not successful in retaining delinquent Youth Consultants to its 

completion. 

3. Attitudes totoJard authority in terms of attitudes toward 

law and order showed some deterioration among Youth Consultants. 

40 Only a small effect was noted in terms of educational 

status. 

Youth Consultants made more money during the program year 

than they would have had they not been program participants, but 

for those who left the program prematurely, the type of job obtainable 

by them did not appear to be affected by their Youth Consultant 

experience. 
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Section II PROGRAM EFFECT ON PERSONALITY 

A. Int~oduction 

Three basic ir:6truments were used to determine program effect 

on the personality of youth Consultants ~rsus Controls. These instru-

ments were selected for their high validity and reliabilit~, appropriate

ness to the population and ease of administrationo The three instruments 

were: 

lu The "Jr.-Sr. High School Personality Questionnaire" 

{or HSPQ).ll The HSPQ is a standardized test which measures 

fourteen distinct dimensions or traits of personality with 

fourteen factor-analyzed scales. It is aimed at giving the 

maximum information in the shortest time about the greatest 

number of dimensions of personality. The HSPQ is designed for 

an age range of 12 through 17 years and requires only the 

In normal relitding vocabulary of an average (:hild of eleven. 

addition to its comprehensiveness, the HSPQ has better than 

average reliability and validity coefficientso12 The test has 

most recently demonstrated utility in noting personality change in 

an experimental program aimed at institutionalized delinquents.13 

llThe Junior-Senior High School Personality Questionnaire, Form.A 
second edition (19b3}j (Copyright by the Institute for :ersonal~ty 
and Ability Testing, 1958, 1963, 1963, 1602 Coronado Dr~ve, 
Champaign, Illinois.) 

l2R B Cattrell and H. Beloff Handbook for the Jr.-Sr. Hi~h School 
Per~o~lity Questiollnaire (The ',,'HS'PQiT) (2d ed.); (Champaign, Illinois: 
Institute for Personality and Ability Testing, 1962). 

13George Ro Pierson, Raymond B. Cattrell, and John Pierce,. 
"A Demonstration by the HSPQ of the Nature of the Pel:'sonal~ ty 
Changes Produced by Institutionalized Delil'lquents. II ~he Jour,I1al 
of Social Psycholo~, LXX (1966), pp. 229-239. 
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"The Washburne Social Adjustment Inventory" was selected 

in spite of its antiquity since its emphasis 1. on social and 

emotional adjustment.14 'l'hetest provides a separate measure 

of development; in ee.ch ot' seven traits which are very sligll'tly 

correlated with intelligence and are highly correlated with sOI'::ial 

and emotional adjustment. The I~ventory is designed for an age 

range from 12 years to college age. The Inventory has better 

than average reliability and validity coefficients.15 The sound 

construction of the Inventory deemed it usable e~en though some 

of the individual questions have only historical value. The 

utilization of a test of this age is tempered by the use of the 

mt')re recent HSPQ and th(~ "Adolescent Self-Image" scale described 

below. 

3. The liS-I" questionnaire which is 60 labeled herein was 

used by Morris Rosenberg in his study of adolescent self-image.16 

The questionnaire contains six Guttman scales with good repro

ducibility and scalability coefficients and four unweighted 

scores and two indexes. The questionnaire offers ease of 

administration, economy of time, and a great deal of face 

validity_ 

14 \~ashburne S-A Inventory (Thaspic Edition); (Copyright 1940 by 
World Book Company); World Book Company, Yonkers-an-Hudson, New York, 
and Chicago, Illinois. 

15John N. Washburne, \A/ashburne Social-Adjustment Inventory: Manual 
for Interpreting; (Harcourt, Brace & World, Inc., Ne\,1 York, 19lic;Y:-

16Morris Rosenberg, Society and The Adolescent Self-Image, (Princeton, 
New Jersey: Princeton University Press, 1965), pp. 305-319. 
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B. ~~PQ" 

Youth Con,9ultants and Controls were compared on all of the fourteen 

factor-emalyzed .scales of the "HSPQ." Change for an individual was 

determined by his movement from one of the ten stan scores to another. 

A difference wal3 said to exist between Youth Consultants and Controls 

if there was a 6lifference in movement of at least three more persons 

in one group than in another. Movement could be to a "higher" sten 

score, a "lower" sten score, or absent in terms of "no change." Table 15 

shows that the tw'o groups differed on only fiva of the fourteen 

factors: Factors B, D, H, I, and Q
3 

(marked with an asterisk). 

TABLE 15 

CHANGE IN PERSONALITY AS DETERMINED BY THE "HSPQ" TEST 

AMONG YOUTH CONSULTANTS AND CONTROLS 

==::;=======--,-"" -------.. 
youth 

High Score 
Factor Descri tion 

LO\OI Score 
Description 

A 

*B 

C 

*D 

E 

Outgoing 

Nore Intelli
gent 

Reserved 

Less 
Intelligent 

Emotionally -- Affected by 
Stable Feelings 

Excitable -- Phlegmatic 

Assertive -- Obedient 

Direction 
2.~_ Chang"~. 

+ 

o 

+ 

o 

+ 

o 

+ 

o 

+ . -o 
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Consul-
_~ts 

3 
3 
5 

6 
1 
4 

5 
3 
3 

2 
3 
6 

4 
3 
4 

Controls ---- .. 
3 
5 
3 

3 
3 
5 

4 
5 
2 

7 
1 
3 

6 
1 
4 

" 

. Total 

6 
8 
8 

9 
4 
9 

9 
8 
5 

9 
4 
9 

10 
4 
8 



TABLE 15 (cont.) 

... _ ...... _ ... -------".----_ ..... _. , ..... _--...... ,-~-.----- .. - ..... - _ .. .. ," ........ --_ .... _--_. __ ..... __ .-
Youth 

-_ ... - .. _.-

High Score Low Score Direction Consul-
Fa~or Des~ripti.E~ De~£!J..>_~ion .. o~_Ch~~~._ tants Controls Total 

~ .. -- .. -.. .... __ .. 
F Happy-go-Lucky--Sober + 4 3 7 

- 5 4 9 
0 2 4 6 

G Conscientious --Expedient + 4 3 7 
- 5 5 10 
0 2 3 5 

*H Venturesome --Shy + 7 5 12 
- 2 5 7 
0 2 1 3 

*I Tender-mj.nded --Tough-minded + 5 4 9 
- 5 3 8 
0 1 4 5 

J Doubting --Vigorous + 5 7 12 
- 3 3 6 
0 3 1 4 

0 Apprehensi ve --Placid + 5 6 11 
- 4 5 9 
0 2 0 2 

Q2 Self-sufficient.Group-depen- + 5 6 11 
dent - 2 2 4 

0 4 3 7 

*Q Controlled --Undisciplined + 1 4 5 3 Self -Conflic t 7 4 11 -
0 3 3 6 

Q4 Tense --Relaxe~ + 4 3 7 
- 4 4 8 
0 3 4 7 

-
Number of Cases 11 11 22 

I 

An examination of the differences indicates that: 

10 Factor B: Youth ConSUltants are more likely to change in the 

direction of "more intelligent" than are Controls. This factor has been 
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equated with scholastic mental capacity and the ability to do abstract 

thinking • 

2. Factor D: Controls are more likely than are Youth Consultants 

to become "excitable" in terms of be:i.ng impatient, demanding, or over-

active versus "phlegmatic" in terms of being deliberate, inactive, and 

stodgy. 

3. Factor H: Controls are more likely than are Youth ConSUltants 

to become "shy" in terms of becoming restrained, diffident, and timid 

rather than "venturesome" in terms of socially bold, uninhibited, and 

spontaneous. 

4. Factor I: Youth Consultants more than Controls are likely to 

change in either direction between "tender-minded" in terms of dependent, 

over-protected, and sensitive versus "tough-minded" in terms of self-

reliant, realistic, and no-nonsense. 

50 Factor Q
3

: Youth Consultants more than Controls are likely to 

show more undisciplined "self-conflict" in terms of follOwing their own 

urges and being careless of protocol versus "controlled" in terms of 

being self-disciplined and compulsive. 

Su.mmar.z: 

Program effect gleaned from the "HSPQ" would indicate, then, that 

program involvement has helped the Youth ConSUltants become more able 

to think abstractly, has retarded a tendency for them to become more 

impatient or excitable (as the Controls did), has retarded a tendency for 

them to become more shy (as Controls did), and has made them less stable 

in their dependent self-reliant area.. It also appea:N; that Youth Con-

su1tants have become less controlled in 'berms of impulse c~ntrol, less 

self-disciplined, and more careless of protocol through program involvement. 
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Co "The Washburne S-A. Inv-entory" 

Youth Consultants and Controls were compared on six of the six traits 

measured by the test. Each trait falls into either seven or eight levels 

or percentile ranks. Change for an individual was determined by his 

movement from one of the seven or eight percentile ranks to another in 

terms of social adjustment. A difference was said to exist between Youth 

Consultants and Controls if there was a difference in movement of at 

least three persons in one group and not in the other. Movement could 

be "positive" toward greater social adjustment, "negative" toward mal-

adjustment, or "absent" in terms of "no change." Table 16 shows that the 

two groups differed on only two of the six traits: H~ppiness and Purposeo 

TABLE 16 

CHANGES IN SOCIAL ADJUSTMENT AS MEASURED BY THE 

\11\.SHBURNE SOCIAL-ADJUSTMENT INVENTORY AMONG 

YOUTH CONSULTANTS AND CONTROLS 

Direction I Youth 
Traits _ .--E!. .. qhange Consultants Controls 

(t -score) Truthfulness + 3 3 
(7 levels)* 5 6 

0 3 2 

(h-score) Happiness + 6 2 
(7 levels) 1 7 

0 4 2 

(s-score) Sympathy + 3 5 (8 levels) 3 3 
0 5 3 

(p-score) Pur~ose + 3 6 (9 levels 5 4 
0 3 1 

>II Levels of adjustment or percentile ranks 
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TABLE 16 (cont.) 

------.- , .... __ ... -- -, ... - , ...... ~--- ...... ~--.- ..... "~~.,- ...... -.---.. --.--~ 

Direction 'Youth 
Traits of Change Consultants Controls 
------... , ... ...,---..... -.---~ ... -~ .............. -~ ... :.....:~..::;.:;=~-I-~..;;..;.;...;...;........;;;;. . .;....+--

(i-score) Impulse-Judgment + 3 2 
(7 levels) 4 2 

0 4 7 

(c-score) Control + 3 4 
(8 levels) 5 3 

0 3 4 
.... ---_ ... - ...... _-.. _ .. ~-....... - .. --_ .... -- .... - '''--''-' 

Number of Cases 11 11 

-_ .. - .. _-----
An examination of these differences indicates that: 

1. (h-score) Happiness: Youth Consultants were more likely than 

were Controls to improve their social adjustment as revealed in individual 

"happinesso" This term includes contentment, a sense of well-being, and 

the feeling that life is worthwhileo Conversely, Controls moved in the 

direction of maladjustment in this area. 

20 (p-score) Purpose: Youth Consultants were less likely than 

were Controls to improve their social adjustment in terms of a sense of 

"purposeo" This term is defined as a desire definitely directed toward 

a goal involving plan, evaluation, selection, and effort. 

Since two of the traits measured by the Washburne test are 

similar to differences noted in analysis of the "HSPQ" be·tween Controls 

and Youth Consultants, examination of them was made even though they 

did not meet our criterion for a "difference." From Table 16 it can 

be seen that the traits "i" and "c" do show a tendency (a difference 

of two persons) for Youth Consultants to be more likely to deteriorate 

in lIimpulse-judgment" or deferred gratification and of their ability to 

make and execute plans. 
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Summary: 

It appears that participation in the program did increase the 

"happiness" or feeling of well-being of Youth Consultants but made 

them less able to act with "purpose" in terms of planning and 

executing a long-term effort. It also appears that the finding from 

the "HSPQ" may be borne out in that Youth Consultants became less 

self-disciplined than did Controlso 

D. The "S-I" (Self-Image) Questionnaire 

Youth Consultants and Controls were compared on the six Guttman 

scales, the four scores, and the two indices which make up the 

"S-I" questionnaire. Each dimension is scored at from three to 

eleven levels. Change for an individual was determined by his 

movement from one of the score, scale, or index levels to another. 

A difference was said to exist between Youth Consultants and 

Controls if there was a difference in movement of at least three 

persons in one group versus the other. Movement could show an 

"increase," "decrease," or be absent in terms of "no change." 

Table 17 shows that the two groups differed on five of the eleven 

dimensions. 
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TABLE 17 

CHANGES IN SELF IMAGE AMONG YOUTH CONSULTANTS AND CONTROLS 

ON ELEVEN OF ROSENBERG'S DIMENSIONS 

-_. --~ -- --. .. ~-; ..... ----.- , 

Dimension 

10 Self-E steem (Scale) 
( 
( 
feeling of personal 
7 levels) 

worth) 

20 Stabil ity of Self (Scale) 

30 Faith 

( 
( 

( 
( 

fluctuation of opinions) 
6 levels) 

in People (Scale) 
trusting in others) 
6 levels) 

40 Sensit ivity to Criticism (Scale) 
( 
( 
disturbed or hurt) 
4 levels) 

50 Depres sive Effect (Scale) 
( unhappiness or low spirits) 
(7 levels) 

60 Daydre aming (Scale) 
(preoccupation with) 
(5 levels) 

70 Psych osomatic Symptoms (Scale) 
(awareness of) 
(11 levels) 

80 Inter personal Threat (Scale) 
(reluctance to commit self) 
(4 levels) 

9.. Inten sity of Discussion (Index) 
(international matters) 
(3 levels) 

10. Paren tal Interest (Index) 

Direction 
of Ch~ge 

+ -
0 

+ 
-
0 

+ -
0 

+ 
-
0 

+ 
-
0 

+ 
-
0 

+ 
-
0 

+ 
-
0 

+ 
-
0 

+ 
(family response to activities) -
(8 levels) 0 

110 Relat ionship with Father (Scale) 4-
(closeness of) -
(7 levels) 0 

.- - _. 

Number of Cases 
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Ycr~th 
Consultants Controls 

4 4 
1 5 
6 2 

5 3 
1 5 
5 3 

3 5 
4 3 
4 3 

1 1 
3 6 
7 4 

3 1 
1 2 
7 8 

0 1 
3 6 
7 4 

5 L~ 

3 3 
3 4 

3 2 
3 3 
5 6 

1 1 
1 4 
9 6 

6 0 
3 5 
2 6 

3 1 
3 5 
5 6 

11 11 



1. Dimension 1: Controls were more inclined to show a decrease 

in "self-esteem" or feeling of personal worth than were Youth Consultantso 

2. Dimension 2~ Controls were more inclined to show a decrease 

in their "stability of self" or to fluctuate more in their opinions 

than were Youth Consultants. 

3. Dimension 4: Controls were more likely to show an increase 

in their "sensitivity to criticismll in terms of being more likely to 

be hurt or disturbed by criticism than were Youth Consultants. • 4. Dimension 9: Controls were less likely to have a high 

"intensity of discussion" of international affairs than were Youth 

Consultants. Except for the change noted for Dimension II, when • either the Youth Consultants or the Controls showed significant change, 

the other group was more likely to show "no change." 

5. Dimension 10: Youth Consultants were more likely to show 

an increase in "parental interest" in terms of their families' 

interest in their activities than were Control~\ 0 

Summar.;y: • Program effect indicates that Youth Consultants perceive their 

fami1i9s as taking more of an interest in their activities thru~ do 

the Controls. The program also seems to have retarded a tendency for •• youth who became Youth Consultants toward decreasing in terms of 

self-esteem, self-stability, intenSity of discussion, and the ability 

to withstand criticism. •• E. Discu,ssion of Pro,gram Effect ,~p Personali ty 

By utilizing two personality scales and one social-adjustment 

inventory, some dissimilarities between the group of Youth Consultants 

and the Control group were noted on several dimension traits or 

characteristicsD Since maturation might be expected to produce changes 

- 147 - •• 
I 

for persons of teen-age, program effect has been considered for Youth 

Consultants only in terms of comparative change or lack of change on 

the part of Controlso Table 18 represents a summary of personality 

effects gleaned from examination of the three instruments. 

TABLE 18 

SUM~ffiRY OF PROGRAM EFFECT ON 

YOUTH CONSULTANTS' PERSONALITIES 

========:::-=::-- -~----.-.-------- .. -.----... -~.--=::::::::=:-----------.. ----~.-,.........-.-.... -."'-----

Increased ___ --'-__ A"'..r.-- .......... 

Intelligence, as it 
relates to academic 
ability, ability to 
think abstractly 

Happiness, feeling of 
well being 

Perception of parental 
interest - parents 
showing interest in 
activities 

Personality Dimensions 

Decreased 

Impulse control, self
discipline - concern with 
protocol 

Ability to act with purpose 
or plan - long-term effort 

Retarded 

Impatience 
Excitability 
Shyness 

Decrease in self
esteem 

Decraase in stability 
of self 

Reluctance to discuss 
international matters 

Increased sensitivity 
to criticism 

Youth Consultant& show an increased "intelligence" rating in terms 

of scholastic ability or the ability to think abstractly; an increased 

feeling of happiness or feeling of well being; and a feeling that th~ir 

parents show more of an interest in their activities than they did 

before program partiCipation. 
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Youth Consultants, however, ShOll1 a decrease in their ability to 

control their impulses; a reduction of self-discipline; and a reduced 

concern with protocol, as well as a reduction in their ability to act 

purposefully or to plan long-term effortso 

Youth Consultants have been retarded from what otherwise might 

be a tendency for youngsters with the characteristics described in 

Part I or deemed "eligible" for employment as Youth Consultants 

towards increased impatience, excitability, shyness, sensitivity to 

criticism, reluctance to discuss international matters, or a decrease 

in self-esteem or self-stabilityo 

It could be that the very nature of the Youth Consultant job had 

an effect on the ability to think abstractly, since youth were asked 

to think about youth problems in perhaps a more opjective way than 

they had before, and also were asked to plan strategies in changing the 

thinking of adults in that areao Since a major concern of the Youth 

Consultant program was to improve communication between teen-agers 

and adults (or between parents and their offspring), improvement in 

parental interest may be rela'ted to an increase of communication 

occurring in the home of the Youth Consultanto 

The negative aspects of personality change occurring for Youth 

Consultants may be related to the permissive work environment they 

were exposed too For the most part, while rules did exist pertaining 

to punctuality, behavior in the office, attendance at training sessions, 

holding regular working hours, and completing assignments, compliance 

with the rules 1IJas not mandatory and enforcement tended to be sporadic 0 

It is possible that this rather permissive type of supervision could be 

related to the reduction in impulse control and self~discipline on the 

part of Youth Consultantso 
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Many changes were made in the program after its inceptiono Youth 

Consultants had the impression at the beginning of their employment 

that they would be talking to many more groups than they actually did; 

they were also given areas of specialization which were only partly 

followed through; in other words, program plans were often outlined 

but did not materialize. These circumstances may relate to the 

reduction noted in the ability of Youth Consultants to act purpose

fully or to plan long-term effortso 
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Section III SELF-RATINGS 

One of the objectives of the program was to improve the effective

ness of the youngster's functioning at home, in school, with peers, at 

work, and in the community. The possibility of discussing the adjust

ment of the Youth Consultant with his family was discussed with Youth 

Consultantsu Their feelings were quite strongly against such a plan, 

and it was dropped lest it have detrimental program effect on the 

youngsters. The Program Supervisor was asked to keep a monthly report 

on each Consultant but found this a rather cumbersome task; thus such 

a record was not maintained. Some indication is available in Chapter II 

which includes a description of each youth throughout his program 

participation. The data collected on the effectiveness of functioning 

are Ilrimarily subjective on the part of the Youth Consultants. Each 

Youth Consultant fil;Led out "monthly progress reports" in which he rated 

himself on a five-point scale from low to high regarding adjustment at 

home, in school, with peers, at work, and in the community. These 

progress reports were completed over an eight-month program period by 

seven Youth Consultants. The method of filling them out, as well as 

the criteria for a "low," "high," or "average" rating, was discussed with 

the group and with each individual in the hope that ratings would be some

what standardizedo Consultants also were asked to write a paragraph 

each month on their progress in each of the adjustment areaso 

Change was said to have occurred if the mean for the group moved one 

point on the five-point scale. Table 19 shows that for the first month 

(October) the youngsters had a mean :tating of "average II for home, peers, 

work, and community adjustment, but they rated themselves below average 

in school adjustment. 
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TABLE 19 

NElAN S1"LF RATINGS OF YOUTH CONSULTANTS ON NONTHLY PROGRESS 

REGARDING ADJUSTNENT AT HONE, IN SCHOOL, WITH PEERS, AT WORK, AND 

IN THE COMMUNITY 

..... ... _----.. _ .... _-...... - - ---- . 
Area of Months 

Adjustment'" 0 N D J F M A M _._._ ... _. -,-
Home 300 2.9 2.4 L~.O 4.1 2.6 309 4.4 

School 2.4 2.1 3.0 2.1 2.7 2.0 2.4 2.4 

Peers 3,,4 3.7 3.6 4.1 400 403 4,,4 4 .. 0 

Work 3.3 2.7 3.1 3.9 3.7 3.6 3.1 ".3 

Community 3.1 3.6 3.3 3.1 3.7 3.9 3.7 3. 7 

--_. '-- ,_ ... _----.. ._-
Number of Cases 7 7 7 I 7 7 7 7 7 

'" The low rating was "1,11 the average rating "3," and the high rating 
"5" for each area. 

Definite change over the months took place in the areas both of home 

and peer adjustment, with yourlgsters seeing themselves better adjusted in 

these areas. In the case of home adjustment, the highest mean noted was 

for the month of May and for I,eer adjustment the month of April. Though 

there was a "tendency" for community adjustment to increase, adjustment 

at work or in school seemed not to be affected by program participation. 

Thus, near the beginning I'i:lf program participation Youth Consultants 

saw themselves as "average" in their home, peers, work, and community 

adjustment but "below average" in their school adjustment. Program 

participation appears to have effected an improvement in home and peer 

adjustment in that Youth Consult,ants saw themselves after several months 

of program participation as having "better than average II adjustment in 

these areas. Little change was aee:n for school, work, or comml'nity 
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Section IV ATTITUDES, VALUES, AND OPINIONS 

Attitudes Concerning Pro-social Activities t __ 

Introduction 

One of the program objectives for the Youth Consultants was to 

change expressed attitudes, values, and opinions in relation to pro

social activities. In order to obtain information concerning such 

changes, 'the same questionnaire was utilized which was used to pro

vide attitude toward authority.17 

Youth Consultants and Controls were administered the tests 

during the first month of program operation and again ten to twelve 

months later. The five scales of the test make up two major 

dimensions: reaction toward family and outlook on life. Four 

of the tests were scored on a five-point basis; and one on a four-

point basis. Change was said to have occurred if an individual 

moved from one scale position to another. Change was said to exist 

between groups if a difference of three persons was evidenced. 

Dimension A: Reaction Toward Family 

T\,lO scales were utilized to explore reaction toward the 

family: one concerned with general attitude toward the family, 

the other concerned with attitudp. toward parental authority. 

From Table 20a it can be seen that fo:.:' the most part neither 

Youth Consultants nor Controls tended to change in their general 

attitude toward the family, though there was a slight movement 

toward change in a posi ti va di:r.'ection foX' the Youth Consultants .. 

172E.:. ,ill .. , Weeks, e~ a~, ppo 177-1920 
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TABLE 20a 

CHANGE IN REACTION TOWARD THE FAMILY OF 

YOUTH CONSULTANTS AND CONTROLS 

======--'---========'-:.:::;' ==========..:::::.:"":;--==-:::::= -_ .. _, ...... _ .. 
Scale Change Youth Consultants Controls .----.-, .. - ... -=,:.:::;::~:;..-.,--+---- .... --, ... ;=.;;..;;;......+---..;.. •• - ...... - ..... 

Attitude toward 
the Family 

Attitude toward 
Parental Authority 

\ 
\ 

+ 

o 

+ 

o 

4 
1 
6 

6 
2 
3 

2 
2 
7 

5 
3 
3 

------------:,..-----t---.--... -.... -------f---.---
Number of Cases 11 11 
_____________ ._~._._" _ _'__ __ _________ l-.. ___ _ 

While positive change toward parental authority occurred more often 

than negative change, no real difference existed between Youth Consultants 

and Controls. Thus, though there is a slight positive change, no definite 

program effect can be snid to have occurred in reaction toward the familyo 

3. Dil'nension B: Change in Outlook on Life 

Three scales were utilized to explore change in outlook on 

life: appraisal of self-confidence j attitude tm.,rard acceptance 

of o·thers j and attitude toward certain behavior norms. Table 20b 

shows that Youth Consultants show more positive change in their 

appraisal of their own self-confidence than do Controls and also 

6hO\.,. a "tendencyll toward more acceptance of others. 
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TABLE 20b 

CHANGE IN OUTLOOK ON LIFE OF 

YOUTH CONSULTANTS AND CONTROlS 

.:;;S...;:c,;;;.;.a.:;;;l..:;.e __________ ._C_h_a_n_.g .... e_l; ·~o,~~;...~~~_co....;.n:~ants I ·c·= 
Appraisal of Self- + 5 2 
confidence 0 ~ ~ 

Attitude toward -I- 5 3 
Acceptance of Others 2 l~ 

0 4 4 

Attitude toward Certain + ;, 5 
Behavior Norma .? 3 

0 3 3 

Number of Cases 11 11 
__________ --.1.. __________ . 

In terms of behavior norms, while no real difference is noted 

between the two groups, the "tendencyVl is for the Youth Consultants 

to change in a negative direction. 

Thus, it wO'.lld appear that program participation impt'oved 

the self-confidence of Youth ConsUltants and tended to improve 

their attitude to\'To.rd acceptance of others" Other changes in 

their outlook were not evidento 

Values and Opinions Concerning Youth Problems. -------.. _------
1 .. Introduction 

A number of sources, including the ideas of Youth Consultants 

about issues to be discussed \OJi th oommuni ty trainees, \1ere used in 

18 constructing a "Youth Problems Attitude Surveyo" The sixty-seven 

18For the questionnai.re and the S01lrces of items, refer to Appendix C, 
"Youth Problema Attitude Survey" and IlSources of Items in the Youth 
Problems Attitude Survey." 
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items of the Survey represent the following areas: 

a. 

b. 

c .. 

d • 

Treatment and prevention of delinquency (21 items) 

Knowledge of delinquency and efficacy of treatment 
methods (13 items) 

The role of the school in coping with youth problems 
(12 items) 

Employment problems of youth (10 items) 

Family problems of youth (5 items) 

Recreational needs of youth (4 items) 

The idea of the Youth Consultant program (2 items) 

The next part of this report, an examination of program effects 

on community trainees, will include the responses of the trainee 

population to these items.. Here the concern will be with majority 

attitudes and changes in attitude of youth Consultants as compared 

with their Controls for these same items.. A "majo:r'ity" of Youth 

Consultants is defined as eight or more, and a "minority" as no 

more than four. Change will be said to occur between Time I and 

Time II if a change in at least three Consultants is evidenced and 

if a similar change did not occur for the Control group~ 

2. The Treatment and Prevention of Delinquency 

Table 211.3. shows that Youth Consultants initially supported, 

and cont:inued to support, "treatment-oriented" non-puni ti ve 

measures such as: reduction of institutional care (through more 

shelter care, group foster homes, and increased used of probation); 

assignment of specially trained police officers to work \"i th 

juveniles; provision of training programs in youth-serving agencies 

to make possible early identification of delinquents; provision of 

more counseling for youth; and increased emphasis on the offender 

rather than his offense. 
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TABLE 21a 

AGRE~rnNT WITH STATEMENTS CONCERNING THE 

TREATMENT AND PREVENTION OF DELINQUENCY 

---_ ... - . 

Youth 

! ~ , 

Statement Consultants Controls 
I--~;'::';;~=-~-. ···~······-I- f--- -

Time I Time II Time I Time II 
----.......... -< •• --- ......... -----.--.-----. ~-..... r-::--:.. ..•• -. , 

1. Juveniles should be transported 
in marked police cars. 

5. The detention population could be 
rE.lduced by providing shelter care to 
cJ:.lildren who otherwise would have to 
r~main continuously behind locked 
doors awaiting court action. 

6. Police departments should include 
juvenile units with officers 
specially trained in juvenile work. 

7. If slums were abolished and the 
residents given decent housing, along 
with aid in adapting themselves to 
the new environment, we cannot doubt 
that delinquency wo~ld be reduced. 

I 

8. Physical punishme~ is effective 
treatment for the juvenile \oJho causes 
personal injury. 

9. More kids shOUld be sent to state 
institutions such as Maclaren School 
for Boys and Hillcrest School for 
Girls. 

12. If a group foster home program 
operated in Lane County, the number 
of commitments to the state insti
tutions could be red1.lCed. 

13. Programs for increaSing the 
a\'1areness of staffs of schools t 
welfare, health, and police depart
ments of the early symptoms of 
delinquency are needed. 

14. High delinquency rate is largely 
due to the baffled aspirations of lower
c1aas youth to rise to middle-class I 
status. 
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10 
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9 9 8 
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o 1 3 
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TABLE 2la (cont.) 

-_._-_ ... -..._-,_ ......... -.... __ ........... _ ... ' ..... - ................. --~----... -------------.•. ---
Statement 

~.- ... _ .... _--
15. Most counselors are to o lenient 
with delinquents. 

16. More counseling should 
available to young persons 
gotten into difficulty. 

be made 
who have 

22. Girls who sexually mis 
be confined as part of the 

29. Public ridicule is an 
"'lay to handle the "young t 

340 A residence house for 
adults is needed in this c 

35. More money should be s 
community in providing ser 
troubled youth. 

behave should 
ir treatmento 

effective 
ougho" 

young 
ommunityo 

pent in this 
vices for 

ung hoodlums 36 .. Publishing names of yo 
is necessary to protect th e public. 

47. Probation should be us 
of institutionalization wh 

ed instead 
enever 

possible. 

an be 
'ne, more 

480 Juvenile delinquency c 
corrected by more discip1~ 
severe penalties, and more 
action by the police and t 

vigorous 
he courtso 

one ern 
d his 

53. The juvenile courts' c 
should be the offender an 
problems rather than the offense 0 

570 The need for juvenile 
services could be reduced 
ing more attention on rep 

620 The need for juvenile 
services would be reduced 
problems were handled in 
school at earlier (I.ges 0 

Number of Cases 

court 
by focus-

eaters. 

court 
if 

the 

-~--" 

._------, 
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Youth 

Consultants Controls .. _-- I- ----- T"'--'.'-~-

r.r.~m~.L Time II Time I Time II --"'--"'- 1---- r---:-.~--

5 2 6 3 

11 10 9 9 

5 1 2 2 

2 3 2 1 

7 10 6 8 

3 11 9 10 

1 1 0 3 

11 10 10 10 

0 3 4 0 

10 9 8 8 

6 8 8 7 

11 11 5 7 
-

11 11 11 11 



I:" 

Youth Consultants rejected at both pOin'cs in time such 

puni ti ve measures as physical punishment, :i,nsti tu'~ionalization, 

public ridicule, and publication of names of deli.nquents in the 

newspapers. 

Change occurred in four of the 21 items. Consultants were less 

likely at Time II to feel that girls who misbehave sexually should be 

confined than they had initially been (5 versus 1); however, they were 

more likely at Time II to feel that more discipline and more vigorous 

court action would reduce delinquency than they had been at Time I 

(0 versus 3). Youth Consultants showed a greater commitment to a 

residence house for young adults in the community at Time II than they 

had at Time I (7 versus 10) and !t,ere also more likely to believe that 

more money should be spent in the community to provide services for 

troubled youth (3 ~~ 11). 

Thus, Youth Consultants show a definite "treatment-oriented" non-

punitive attitude at both points in time toward treatment of youthful 

offenders and prevention of delinquency. They show, at Time II, an 

increased commitment t() expansion of programs for troubled youth, 

including a residence house and an increased community effort in 

dealing with youth problems. 

30 Knowledge' of Delinquency and the Efficacy of Treatment 

Methods 

Table 2lb shows that the majority of Youth Consultants were 

aware at both points in time that the major sources of referrals 

to the Lane County Juvenile Department were in the metropolitan 

area of Eugene-Springfield, and that probably not more than ten 

per cent of ~ll apprehended delinquents need detention. 
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TABLE 2lb 

AGREEMENT WITH STATEMENTS CONCERNING THE 

KNOWLEDGE OF DELINQUENCY AND EFFICACY OF TREATMENT METHODS 

Youth 
Statement Consultants Controls 

-~~--~~~~--
_____ . ______ . _____ --J:~:.::i:.;;m:.::e:.....::.I + Time II 

19. The Welfare Department shelter 
program only provides care for chil
dren who are aban~oned or beaten by 
their parents. 

260 Approximately four-fifths of 
all referrals to the juvenile 
department from Lane County come 
from the metropolitan Eugene-
Springfield area. 

32. About one out of every five 
boys in Lane County is referJ:'ed to 
the juvenile court before he is 
eighteen years old. 

39. The number of delinquent chil-
dren is nearly proportionate to the 
increase in the child population. 

ll'l. The volume of delinquency among 
upper-class youth is relatively 
greater than the statistics 
indicate. 

43. Most delinquents are feeble-
minded. 

46. Nearly one-half of Lane 
County referrals to the juvenile 
court were for juvenile misbehavior 
such as runaway, truancy, and 
parent-child conflicto 

490 Most delinquents are superior 
in intelligence. 

52. Thefts, including shoplifting, 
were referred to the juvenile 
department more frequently than 
any other kind of offense. 
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TABLE 2lb (conto) 

AGREEMENT WITH STATEMENTS CONCERNING THE 

KNOWLEDGE OF DELINQUENCY AND EFFICACY OF TREATMENT METHODS 

--'--_.-
Statement 

Youth 
Consultants Controls 

.. ~ime I Time II Time I Time II 

54.. Most delinquents are seriously 
maladjusted emotionallyo 

58. Probably not more than 10 per 
cent of all children apprehended for 
delinquency need detention .. 

59· The children of some races and 
nationality groups are "naturally" 
delinquent ... 

640 Punishing parents of delinquents 
would reduce delinquency. 

Number of Cases 

4 

8 

4 

5 

11 

4 6 4 

10 9 8 

2 3 2 

4 5 4 

11 11 11 
---------.----.--.j.---___ L--. ___ .u-__ --' ____ ,~_ 

Only a minority of Youth Consultants, at both points in time, 

agreed that some "racial and nationality groups are naturally delinquento" 

Two changes occurred among the Youth Consultants from Time I to Time 110 

At Time II Youth Consultants were more likely to believe that delinquents 

are feeble minded (0 versus 4); and more Youth Consultants came to believe 

that the volume of delinquency of upper-class youth is relatively greater 

than the statistics indicate (7 versus 10)0 

On six of the fourteen items no majority opinion was evident, which 

suggests that while Youth Consultants were somewhat knowledgeable about 

delinquency and the efficacy of t~eatment methods, there was slight 

increase in such knowledge during the program year 0 
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The Role of the School in Coping with Youth Problems 
' ... 

Table 210 indicates that the majority of Youth Consultants 

agreed to all but one of the twelve statements at both points in 

time 0 

---------

Statement 

TABLE 2lc 

AGREEMENT WITH STATEMENTS CONCERNING THE ROLE 

OF THE SCHOOL IN COPING WITH YOUTH PROBLEMS 

-...... - - .-
Youth 

Consultants Controls 

Time I Time II Time I Time 

3. To be 
more import 
good grades 

accepted by other kids is 
ant in school than getting . 
nd teachers don't really 10. Kids a 

have a good 
with each 0 

chance to communicate 
there 

17. More v 
needed in t 

ocational training is 
he high schools. 

24. Most t 
about the s 

eachers don't care 
tudents' problems .. 

hing is geared for 

enough 

the 31. Everyt 
college-bou 
little to t 

nd students, and offers 
he non-college boundo 

38.. More a 
to individu 

45.. High s 
how to go a 

ttention should be paid 
al studentso 

chools should teach kids 
bout getting a job. 

ho feel left out of 55. Kids w 
social life 
to drop out 

the 
at school are more apt 

Q 

mphasis in the schools 60. More e 
should be p 
go at their 

laced on letting kids 
own rate of ability .. 
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TABLE 2lc (cont.) 

AGREEMENT WITH STATEMENTS CONCERNING THE ROLE 

OF THE SCHOOL IN COPING WITH YOUTH PROBLEMS 

- -. -"-
Youth 

Consultants 

-

Controls -Statement 
--.. ---- ~ .- T_~~.l.. Time II Time I Time II -

63. Many youngsters could be kept 
in school if more trade and related 
skill training was offered. 10 10 10 10 

65. The subject matter in school 
bores most teen-agel's. 9 8 7 7 
67. Teachers need to understand 
the problems of teen-agel's more. 11 10 9 9 

'- . . 
Number of Cases 11 11 11 11 

The majority did not agree that peer acceptance in school is more 

important than getting good grades. The majority did agree, 

however: that more preparation for the world of work is needed in 

the schools (more emphasis on vocational training and less on the 

college-bound student); that teachers need to understand youngsters 

better and to be more concerned with their problems; and, that 

kids Who feel "left out" of the school social life are most apt to 

"dror .out" of schooL 

Thus, the Youth Consultants feel that the schools could cope 

more effectively with youth problems if morejo~skill training was 

provided and if teachers showed a greater understanding and concern 

for youth. Program partiCipation apparently did not modify these 

views. 
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5. Employment Problems of Youth 

The majority of Youth Consultants agreed at both Time I and 

Time II with all but one of the statements shown in Table 2ld. 

Statement 

TABLE 2ld 

AGREEMENT WITH STATEMENTS CONCERNING 

EMPL6Yl-'IENT PROBLEMS OF YOUTH 

-_ ..... _---_. 
'-r------

Youth 
Consultants 

Time I Time II 

-. 

Controls 

Time I Time 

-

II .- , .. -
4. Many employers are prejudiced 
against kids with certain kinds of 
hairdos, clothing, and speech. 

20. Training programs and special 
assistance for youth in finding 
employment are adequate in Lane 
County. 

23. Adequate vocational training in 
the high schools could help prevent 
youth problems • 

270 More vocational guidance for 
work choice and work adjustment 
is needed in our schools. 

33. Employers should give kids a 
chance, in spite of their background 
or whether or not they have been a 
juvenile delinquent. 

40. Lane County needs a trade 
school that could be attended by 
high school dropouts • 

51. The ability to do a particu
lar job should be more important 
than whether or not a kid has a 
high school diploma. 
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Statement 

56. There ar 
available for 
to work in La 

610 Special 
created in th 
young people. 

TABLE 21d (oont.) 

AGREmENT WITH STATEMENTS CONCERNING 

EMPLOYMENT PROBLEMS OF YOUTH 

-. - r-------.. 
Youth 

Consultants 

Time I Time ._-_ ...... -.-
e n.ot enough jobs 
t€!\~n~a,gers who want 

no County. 11 10 

jobs should be 
e oommunity for 

10 8 

s should be enoour-66. Employer 
aged to hire 
people withou 

and train young 
t experience" 11 10 

Number of Cas es 11 11 

--
Controls 

~. 

II Time I Time II 

10 6 

10 7 

10 .8 

11 11 

- I -
The majority did not feel training and employment programs 

to be adequate in Lane County. The majority tended to feel that 

youngsters have problems in obtaining employment due to a 

reluctance of employers to hire youth of certain appearances, 

or with juvenile department records, or lacking a high school 

diploma, or lacking experience; and that more programs such as 

vocational training in high school, training for dropouts, 

vocational guidance, and specially created jobs for young 

persons are necessary in the community because there are not 

enough jobs available in Lane County for those who would like 

to work. 

Thus, it appears that Youth Consultants see the employment 

problems of youth to be th~ result of a shortage of jobs plus 
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an inability to qualify for available jobs due to laok of train-

ing, experience, or employer prejudioe. They feel that more 

training opportunities are needed and that jobs should be 

created for youth. Program partioipation does not appear to 

have modified these views on youth employment problems. 

6. Family Problems of Youth 

The majority of Youth Consultants agreed at both Time I 

and Time II with all four of the statements shown in Table 21e. 

TABLE 21e 

AGREEMENT WITH STATEMENTS CONCERNING 

FAMILY PROBLENS OF YOUTH 

------_._-=-:=-::--::" :=:=:-====:=;====--_._-_._-_ .. _ .. _---.-------- _._---1..,.----... _-

Statement 

30. Most kids are unable to talk to 
their parents about personal problems 

37. If kids were allowed to make more 
decisions at home, they wouldn.' t be 
so rebellious against their parents. 

4~,·. Most teen-agel's feel that their 
parents are completely ignorant of 
the world in which teen-agel's live. 

50. Home problems are largely 
responsible for youth pro·blems. 

youth 
Consultants Controls 

Time I Time II Time I Time II 

11 9 10 8 

8 8 10 8 

10 10 8 6 

8 8 9 5 

---------------------.----.---------------r------r------~+_----_4.-------
Number of Cases 11 11 11 11 

The Youth ConSUltants feel that problems in the home are 

related to youth problems, that kids are for the most part unable to 

talk to their parents, that most parents are completely unaware of the 
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teen-age world, and that rebellion against parents would be 

decreased if parents would allow teen-agers to participate more 

in a family decision-making processo Thus, it appears that an inter-

generational gap exists, in the view of the Youth Con-

sultants, and that it is typified by a lack of communication 

between teen-agers and parentso 

70 Recreational Needs of Youth 

The majority of Youth Consultants agree with three of the 

statements at both Time I and Time II, and an actual majority 

(lower than owe criterion of 8 out of 11) agree with the fourth 

statement at both points in time, shown in Table 2lfo 

TABLE 2lf 

AGREEMENT WITH STATEMENTS CONCERNING 

RECREATIONAL NEEDS OF YOUTH 

___ ._ _ __ . __ .• __ ~. _____ .w. ____ • ___ =::;;::========= ---.. -- '--_. . 

Statement Yo~~h Consu ants Controls 
~. ----"..-
Time I Time II Time I Time II ----. ----- .. -,,--- . ..... - --

20 More recreational opportunities, 
such as playgrounds, etco, are 
needed for youth in our communityo 8 6 9 10 

11 .. There are adequate recreational 
opportunities for middle-class kids 
but not for the lower economic group. 8 8 6 5 

180 Eugene should have a community 
youth center which would provide 
activities that interest teen-agerso 11 10 9 7 

25. More opportunity to engage in 
sports activities should be made 
available to youngsters in the 
community 0 8 11 9 9 

" - -
Number of Cases 11 11 11 11 
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The Youth Consultants felt that more recreational facilities 

are needed for youth; that recreational opportunities are adequate 

for middle-class youth but not for lower-class youth, and that a 

common youth center is needed in Eugene. Change occurred on one 

statement, with Youth Consultants more likely to agree at Time II 

that. more opportunities to engage in sports should be made avail

able to youngaters in the community. 

Thus, it appears that while Youth Consultants felt recreational 

opportunities to be adequate for middle-class youngsters, they 

felt that more facilities and opportunities are needed for lower

class youth, and they were more likely at Time II to feel that 

opportunity for participation was important than they had at 

program inception. 

8. The Idea of the Youth Consultant Program 

Table 21g indicates program impact in a growing acceptance by 

Youth Consultants from Time I to Time II of the idea that youth 

should communicate with adults about youth problems. 
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TABLE 21g 

AGREEMENT WITH STATEMENTS CONCERNING 

THE IDEA OF THE YOUTH CONSULTANT PROGRAr~ 

--
I Youth 

Statement Consultants Controls 

Time I Time II Time I Time II 

210 More opportunity should be pro-
vided for youth to express their idea~ 
cQncerning solutions to youth problem~. 4 10 10 9 

28. The community needs to pay more 
attention to youths' point of view 
in planning programs for troubled 
youngsters. 4 10 10 10 

42. Teen-agers should be encouraged 
to speak frankly to adults about 
their gripes relating to school, 
home, and employment. 7 10 11 9 

Number of Cases 11 11 11 11 

At Time I the majority of Youth Consultants were not committed 

to the concept that more opportunity should be given to youth to 

express their ideas concerning solutions to youth problems but a 

definite commitment emerges at Time II (4 versus lO)j along with this, 

the Youth ConSUltants were not sure that the community needed to pay 

more attention to youth's point of view in planning programs for 

troubled youth, but at Time II a definite commitment to this concept 

is evidenced (4 versus 10). While an actual majority of Youth Con-

sultants felt teen-agers should be encouraged to speak frankly to 

adults about their gripes at Time I, a definite majority felt this 

at Time II (7 versus 10). 

It would appear, then, that program participation increased the 

Youth Consultants' support of the idea of the Youth ConSUltant program, 

i. e., to provide an opportuni t:{ for teen-agers to present their o\'In ideas 

and to contribute to the welfare of youth in the community. 
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9. Summary 

From our examination of various values and opinions of Youth 

Consultants concerning youth problems, it appears that: 

a. Youth Consultants definitely show an oriB~nal and 

continuing "treatment-oriented" non-punitive attitude toward 

•• youthful offenders and the prevention of delinquency, and 

an increasing commitment to expanded programs for troubled 

youth. 

•• b. Youth Consultants were originally some,.,rhat knowledge-

able about delinquency and the efficacy of treatment methods 

and showed a slight increase in such knowledge during the 

•• program year 0 

c. Youth ConSUltants originally felt that schools could 

cope more effectively with youth problems by providing more 

job-skill training and a greater underst~~ding and concern 

for youth on the part of teachers. Program participation did 

not appear to modify these views • 

•• d. Youth Consultants saw employment problems of youth 

to be the result of a shortage of available jobs, plus an 

inability to qualify for available jobs due to a lack of 

•• training and experience, or employer prejudice; they felt 

that. more training opportunities are needed and that jobs 

should be created specifically for youth. Program participa-

•• tion does not appear to have modified these views of youth 

employment problemso 

Youth Consultants felt that an intevgenerational 

gap exists and that it is typified by a lack of communication 

between teen-agers and parents. 
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fo \ihile Youth Consultants felt recreational opportu-

nities to be adequate for middle-class youngsters, they felt 

that more facilities and opportunities are needed for lower-

class youth. They were also more likely, after program 

participation, to feel that increased opportunities to engage 

in sports activities should be made available. 
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Section V THE YOUTH CONSULTANTS SPEAK 

A. Introduction 

The Youth Consultants were interviewed by the Program Analyst at 

five pOints in time to determine their feelings about the program, both 

positive and negative, their suggestions for program change and, at their 

last interview, their feelings about the effects of the program on their 

personal lives. 

The purpose of these interviews was to utilize the youth as Con-

sultants in directing program modification and in evaluating program 

progress. The results of the interviews were reported both to the 

Program Supervisor and to the Youth Consultants as a group. Individual 

responses were not identified. While these interviews were undertaken 

as part of the process of the evaluator supplying means for continual 

program improvement, a glance at them suggests that little program 

modification appeared to take place. The reader will note that for 

the most part things liked were: the opportunity to speak freely 

(to express the self), and the people one worked with. The things 

disliked were: the lack of anything to do much of the time; personal 

conflicts between Youth Consultants; a feeling that not enough trainees 

were talked to or that the program moved too slowl.y. Suggestions for 

improvement were centered around having more to do and talking to 

more groups. A specific analysis is not made of the responses as the 

Program Analyst believes the reader will benefit most from reading what 

the Youth ConSUltants themselves had to say. 
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10 WHAT THINGS DO YOU LIKE ABOUT THE PROGRAM AND YOUR JOB? 

October 

Youth Consultant A: 

"ltlell, here on this job I have a 
chance to speak and be listened 
to and my thoughts are counted to 
some extent. I like this job 
because when I come to this office 
I feel at home ,so.,to speak - more 
or less relaxed." 

Youth Consultant B: 

"The Project has many things that I 
like, but I don't know what they are. 
I just can't wait till I get here 
because I enjoy the surroundings and 
the atmosphere. I enjoy the money 
too. I like to get out and interview 
people. I think this is very good 
training." 

Youth Consultant C: 

"I like it because we get to go to 
different agencies to see wlLat they 
do and why 'they do it. I like my 
job because we vlill have a chance 
to help and talk to kids and adults 
about the problems the community 
has." 

February 

"\vell, it gives the kids at work 
here the opportunity to speak what 
they really feel, and you know, 
just to speak and to knOt., that they 
won't get kicked out of school or 
something like that. It gives them 
a chance to really knm., what the 
teachers and things really think 
about. And it gives them a lot of 
experience that a lot of kids don't 
get." 

"tvell, I like the money - and good 
working atmosphere. And it's lots 
better than doing something besides 
pushing a pencil." 

"ltlell, it gives different experiences 
such as you learn how to speak in 
front of groups and students, dif
ferent agenCies, and talk to dif
ferent kids and learn just different 
tlrings - how other people feel about, 
you know, like juvenile delinquents 
or recreation. And you can see other 
people's points and you learn hOlll to 
do different things in offices." 

-].74 -, ,,' 

Nay 

"Oh, that you get the experience 
to talk to different people -
talk to adults on an equal basis 
and you don't have to be afraid 
of 1IIhat you're going to say. 
And, let's see, just that you 
get the opportunity to do it." 

"The money. I like the 
office. I like the working 
conditions - that's all. 
Nothing to do - I don't 
like to \<ork." 

"Well, you just learn about 
things and you are able to talk 
to people better. You get to 
Imow hm., different people feel 
about things - different things." 

~.:,::::::::=:::::: 
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(QUESTION 10 Continued) 

October 

Youth Consultant D: 

"I really enjoy my work and I feel 
that this is the kind of job that I 
can put a lot into and then sit back 
and see what I get out of ito I've 
learned to keep the reins here at work 
on a business basis. It has opened my 
eyes a lot to the problems that kids 
have. And -it has helped me to under
stand adults and ho,,! they "lork and how 
they feel about some of the things that 
kids do and why they feel that they do 
these things." 

Youth Consultant E: 

"This program to me is a self-reveal
ing dictionary. I have found out, 
and am finding out, things about my
self. It has opened a complete new 
world to me. I think I have found 
my nicheo I enjoy working with 
people and finding out J.:.ow they 
react to different thingso I enjoy 
seeing myself in a \'iay that I am 
being a ~elp to my community and peers 
(which I never thought I would do) and 
helping adults." 

Youth Consultant F: 

"I like everything about it! I like 
the people I work for and with, but 
would like to do more - I feel like 
I don't do enough." 

-; .. I.':!: 

February 

"Everything in general - the 
people I lrlork with, the challenge 
of the job, the challenge of more 
or less working myself and the 
knowledge I get out of the people 
in the community." 

"The idea of helping teen-agers in 
the community - the betterment of 
communication between adults and 
teen-agerso The flexibility of the 
hours, budgeting your own time and 
not having someone stand over you 
and tell you what to doD It gives 
teen-agers more self-confidenceo" 

"The people I work with, the hourso" 

May 

"Oh, the people I work \'lith, 
and oh, being able to say things 
that I feel and not told to be 
quiet or something like that, 
and I guess that's alL" 

"I like the ideao The 
ideal purpose is fine - I 
like the hours. I like 
meeting vii th other people 
and having the opportunity 
to express my ideas on an 
equal round \uth adultso" 

"Ev~rything - the people I work 
with; the things I did; the 
people I met; the things I 
learned; hours." 
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20 
vn!AT THINGS DO YOU DISLIKE ABOUT THE PROGRAM AND YOUR JOB? 

October 

Youth Consultant A: 

"I dislike the idea of us having personal 
feelings that interfere with what lrle are 
here foro Also, us fooling around when 
we are finished with \vork and disturbing 
the ones that are not completedo" 

Youth Consultant B: 

"fne of the bad things about this program 
is that there is not enough things to doo 
There is alsc too much dlsagreement in 
the group discussionso The Project is 
moving too slow 0 vIe should be analyzing 
old inter vieNs and finding things that 
'lIe did right and things we did wrong for 
future interviews - but lrle're noto" 

youth Consultant C: 

"The only thing that I don't like about 
my job GL~d the youth Consultants and 
that is j)hat we need more work and our 
hours could be longer for the part-
timers." 

February 

"The fact tkJat most of the time 
there's not enough to do to keep 
you busy, r~s11y, and oh, that's 
really about ito ll 

"Not enough to doo Bad Super
VJ.sJ..on. Feel I'll get fired if 
I don't do something but there 
is nothing to do 0 .. 

"One thing, we don't talk to 
enough agencies and individualso 
We haven't talked to any people 
out in the town or society - lr/e 
just talk to agencies, and I 
think we Sh01lld talk to people 
outside of .agencies." 
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May 

"The fact that at times 
there's nothing to do and 
at times there's quite a bit 
to do and then I kind of 
lrash that it would be equal. oo 
something to do every day - not 
very much - just something 
to do every day." 

"There isn f t anything to do -
it isn't challengingo AlsQ, 
the people I work "atho" 

"Well, lr!e don't really get 
to do too mucho I mean, 
we used to, but now it's 
just kind of nothing to do -
you sit for about 2 1/2 hours 
doing nothingo You know, not 
much to do 0 " 



r 

(QUESTION 20 Continued) 

October 

Youth Consultant D: 

"I hate to come to \Olork and not have 
anything to doo It's depressing to me 
to come to work and be looking forward 
to do something and then there isn't 
anything to doo There are some people 
here that I don't likeo This jeb puts 
a lot of mental pressure on me to think 
of all the things that tve are supposed 
to do and the things \ole want to doo" 

Youth Consultant E: 

"I feel like I am holding this program 
from its full capability because of my 
tendency to defend myself even when I 
am wrongo I feel totally incapable 
for this work, but I try to present 
myself as capable so the others won't 
disregard my ideas as "hog washo II 

Youth Consultant F: 

"Not doing enougho" 

February 

"Not knowing the job itself, not 
kn01lling what direction vIe should 
go and hm-l v!e should go about ito 
The community not giving us a 
chance to shov! them t'lfhat v:e can 
do,," 

"The non-refundingo Sometimes it 
gets a little boring or it did -
it's not so much nov!" But there 
v!as time in there that you really 
didn't !movl if it vias going to do 
any goodo I mean it t'lfas just laxe" 

"Not enough to dOD That's about 
it 0 Not enough to do 0 " 

May 

IISometimes it t'/as hard to get 
people togethero I hated that 
including myselfooonot everyone 
was reliableo Sometimes the 
supervision ltIaS terrible - it 
could have been done differently. 
We don't work hard enougho 
That it is endingo" 

III think there vias a 
little unstructuredness _ 
there's a lot of little 
things that have come out 
because this is an experimenta: 
program - a lax time, boredom, 
the need for more stimulating 
vl0rko ll 

"Not enough to do, at times a 
That's alia Just not enough 
to do is the only 'thing that 
was bado" 
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30 HOW CCULD THE PROGRAM AND THE JOB BE IMPROVED? 

October 

Youth Consultant A: 

HIf there were more punisbments for the 
ones that play and goof offo Also, if 
\ole could get rid of the personal 
feelings .. " 

/ 

Youth Consultant B: 

II\'/e should have more group discussions 
and less writingo The group discussions 
should be on related subjects to the 
project.. 1:/e should make a timetable so 
we !mo\o! what we will be doingo vIe should 
also get more interviet-/s to collect inform
ation for the project. We should have more 
contact with other branches of LQYP, 
especially COAP and VISTA 0 \-le should get 
a VISTA volunteer for about 2-3 \o/eekso We 
should be able to listen to old tapes of 
ourso" 

Youth Consultant C: 

"The only thing \ole need to improve on 
is if we could get down to work - then 
our program \-lou1d be goodo" 

February 

"By having more places to go and 
more people to talk to and exclude 
some of these meetings vIe go to 
like the Poverty Conference, 
because I don't think they have 
anything to do tvi th our program a 

And if lt/e \"ould have stopped put
ting off things and really say 
we're going to do - instead of 
putting them offe ll 

'IMore to do, better pay, better 
supervision 0 That's allo" 

"Having more assignments or 
different tvriting things to do 
and talk: to more groups 0 " 
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May 

IIThat ltle could have got on the 
ball instead of putting things 
offo We should have got out 
and me:t more people and gone 
back and met them againo And 
some groups vlere too bigo ll 

!lMore to do, that's allo" 

"By having the Program Super
visor or somebody else tell 
us what to do, instead of just 
letting us sit there and trying 
to find out something to do by 
yoursel:fo" 

e __ ._ .-
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C. The Youth Consultants Evaluate Program IDffects on their Personal Lives ____ .-1-'" 

During the last month of the program, the Program Analyst inter-

viewed five Youth Consultants then employed in the program and one Youth 

Consultant who had recently terminated his employment to determine 

their feelings about the effects of the program on their personal liveso 

These six Youth Consultants had been present during most of the program 

periodo The five questions asked during th:~s final intervie\'l and verbatim 

answers to ·these questions ax'e found on the following few pages, in order 

that the reader may get a firsthand notion of what six of the most 

invol ved youngst,!}rs felt happened to them as a result of their program 

participation • 

1. HOW HAS THE JOB AFFECTED YOU PERSONALLY: 

Youth Consultant A: lilt's just chane;ed a lot of my ideas about things -
for inst"'.nce, dropoutso I didn't really know much 
about themo I just \'lould hear that they were no 
good and all this stuff and well, when I met some 
of them that worked here, well it ''las just completely 
different, and well, another thing it has helped is 
it's brought my family in closer together, I think, 
and it's made me less scared to talk to teachers and 
stuff now that I've le.<1:'ned to just have a better 
understanding with teachers and all adults. I think 
it's helped quite a bit." 

Youth Consultant B: 

Youth Consultant C: 

Youth Consultant D: 

"Well, for one thing, I can talk better. I'm a 
li ttle smarter ·than I ~'las beforeo I don't lroow -
just the atmosphereo" 

"Oh, changed ideas about dropouts, you know. I used 
to think they were kind of difficult or dumb or 
something, but working with some of them changed 
my mindo I can talk to a group of people too, 
cause I used to couldn't do thato" 

"Just working with thIS different people that \-Ie have 
on the l:ltaff has given me a completely different out
look on life and it's changed my outlook toward 
myself l.mowing that I can do a variety of things and 
do them well which has helped me and will help me in 
later yearso It's given me a lot of satisfaction as 
far as Imowing what I can do and just being able to 
cope with different types of people and get along 
with themo" 
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Youth Consultant E: "It's stimulated an interest. I would like to 
continue working in sociology - working with people _ 
and also get my law degree. I'd like to ~"'ork with 
people for who knows hO\l' long. I'd like to keep 
a desk job." 

Youth Consultant F: "Just meeting people - communication between adults 
and other kids, I have more respect for some adults 
than I did before, even school officials, cops and 
things like that to some extent. That's about'all _ 
just learned how to get along with people." 

2. HOW HAS IT (THE PROGRAM) AFFECTED YOUR LIFE AT HOME? 

Youth Consultant A: "I used to be kind of scared to talk about certain 
things, you know, personal things, and now it's 
more open with the family. My sisters and brothers 
have come more closer and we all have come closer 
together. My mother listens more to what I have 
to say to her and seems to listen with an open mind." 

Youth Consultant B: "None whatsoever except in the way that I have 
transportation (a car) now and I didn't before." 

Youth Consultant G: "My job? None - I mean, you know, it's the same 
as before." 

Youth Consultant D: "It's more pleasant now that I'm holding up my end. 
I'm supporting myself. I pay for everything that I 
have, you know, and this makes it more pleasant, 
and I'm not at home all the time which I was before 
I started working, and this makes it a lot better 
for everyone, because I am working and helping out." 

Youth Consultant E: "Well, things possibly may have gotten a little 
worse. I stand on my own two feet more than I did 
before. I mean if I don't think something is right 
I stand up and say that I don't think it's right 
and sometimes this causes little problems. But 
then I sit around and we try to look at the given 
problem at hand and see if we can evaluate it and 
find out exactly where the problem lies, what would 
be an adequate solution or solutions, and this 
seems to help a little more, I mean, just thrOwing 
a tantrum and, you know, pretty much trying to have 
your own way until you move out; and then you find 
that what you learn here really doesn't matter any
way. The problem at home is more or less just 
finanCial, it's not so much the problems that are 
sociaL" 

Youth Consultant.F: "I don't know, it made me grow up more, I guess." 
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3. HOW HAS THE PROGRAM AFFECTED YOUR LIFE WITH FRIENDS? 

Youth Consultant A: "Oh, really not much of an effect, just that we can 
talk more - but it's really not affected it that 
much with friends." 

Youth Consultant B: "I have the same type of friends. Do different 
things, though, because of transportation.' I 

Youth Consultant C: "It hasn't." 

Youth Consultant D: "Oh, I don't know. I don't think it's really had 
any effect on any of the friends that I do have, 
not at all .. " ' 

Youth Consultant E: "I don't think it's really any different. I got 
a.long pretty good before and I get along a little 
better now. I'm able to understand myself more, 
and what makes me tick, and therefore I can under
stand others pretty good, so that's about the only 
way that's changed my relations ,with peers." 

Youth Consultant F: "Well, it doesn't seem much. I ran around with a 
higher sort of snobbish group. I was living in 
Eugene, working here, had more money, and just 
running around with that type. I don't really 
care for them." 

4. HOW HAS THIS JOB AFFECTED YOUR FUTURE? 

Youth Consultant A: "It has shown me that if I want something to go 
after it, you know, instead of just sitting back. 
It gave me a better understanding to my kids when 
I have them that I can cope better with them and 
kids in general when I enter into the adult world." 

Youth Consultant B: "Oh, I think it has. But I'm not going to say it 
couldn't have 'been affected the same way by being 
someplace else. Just shaped different attitudes 
that I have about things. I know it has changed 
my attitudes in general, but I can't pinpoint 
an;'thing specific." 

Youth Consultant C: "It helps like when we're in for an interview about 
some job and I 'wouldn't be too sha}ty like I was 
when I fj,rst came here and didn't know wbat to do. 
I would be able to talk more readily, ruld that's 
about it, you know." 

- 182 -



Youth Consultant D: "Well, just the experience itself has opened a lot 
of doors for me und working out at the Court has 
opened a lot of doors for me too - or I'm hoping 
it will later on. Just being able to not be nervous 
around people as much as I was and being able to 
7xpress myself and the way I feel, and just experience 
~n general that I've gotten from working here.1t 

Youth Consultant E: "Oh, I think in the fact that social work is some
thing that I really never thought about before 
but it's now something that I feel that I would 
want to carryon through and become a juvenile 
court judge." 

Youth Consultant F: "Quite a bit - it made me realize how important an 
education was. I knew that, sort of, and ho\oJ you 
can go about getting one - and employers' views on 
kids ".Jithout an education - that's about it." 

5. WOt~D YOU WANT YOUR KID TO BE A YOUTH CONSULTANT? IF YES, WHY? 

Youth Consultant A: "~ure. I ~hink it would be a good experience for 
h~m ~ I ~hink he ~hould get involve a in the system 
and ~n h~s commun~ty instead of just sitting back. 
He should get in and know what's going on and know 
what type of society he's living in, cause he's 
a part of it and so he should be in.1I 

Youth Consultant B: "Yes, I think it would be good for him. At least 
you get out in the world a little bit and a person 
has to leave home some time - got to find out \oJhat 
it's like." 

Youth Consultant C: 

Youth Consultant D: 

Youth Consultf:l:.nt E: 

"If he could. Because then they can be able to 
tell other people how they feel about relationships 
between teen-agers and adults." 

'.'Ver:y . defini tely. B"ilcause I think it helps every 
1nd1~dual - I think it's helped everyone that's 
been in contact with the program at all because 
teen-agers kind of live in their own little world 
and in this program you get out and see what's going 
on and that's what I'd want my child to do - to see 
everything - each side of it." 

"~es, I think that this gives a kid an insight upon 
h1mself, not only about the community and what 
adults expect of kids, but in my case what I 
should expect of myself. It's helped me to under
stand the problems that I am going to face in life 
and ~ think this is something that would help a lot 
Of.k~ds •. You're working with other groups and 
ga1n1ng ~deas of the outside world." 
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Youth Consultant F: "Yeah, cause he'd learn that much more about growing 
up, speaking, and things that you don't learn every 
other day - you don't learn them at school, at home, 
or anything." 

Discussion 

For the most part, Youth Consultants felt what they personally got 

out of the program experience was a greater ability to talk to and a 

greater understanding of other people, particularly adults. Also 

mentioned was an increased understanding of dropouts and a different 

attitude toward youngsters who were dropout~~ One Youth Consultant 

mentioned the program provided a career interest, and another felt he 

received an ,increased feeling of his own abilities. 

As far as the "home situation" goes, a feeling of ambivalence 

seems apparent in the responses~ Most frequently mentioned were an 

increased ability to talk to family members and the financial aspect 

of employment -- one Consultant suggesting that having independent 

means improved family relationships. Also mentioned were an increase 

in family closeness, and "nothing." 

The Youth Consultants did not feel that the program had much 

effect on their peer relationships. One mentioned doing different 

things with the same friends since he had a car as a result of his 

job with the program; another mentioned running around with higher-

class youngsters since he had money; and a third felt he understood 

himself and others better. For the most part, though, they felt the 

program had little effect on their friendship patterns. 

The youngsters did not seem to be sure how the experience as a 

Youth Consultant might affect them in the future o They mentioned such 

things as knowing how to get ahead, having a better understanding of 

teen-agers .\oJhen 'they become adults, being more comfortable and able 
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to talk to people, providing a career plan, and learning the importance 

of education. 

The Youth Consultants all felt if they had a youngster themselves 

that they would like him to have the opportunity to be involved in a 

"Youth ConSUltant Program." The benefit mentioned most frequently was 

that of learning about what is going on in the "outside" world. Also 

mentioned were the facts that a person could learn how to be in, rather 

than out of, "the system," be helped to grow up, understand himself 

better, and be helped to leave home. 

In general, then, what the Youth Consultants saw as major program 

benefits were the ability to talk to and understand better other people 

and to learn about the outside world. Ambivalence was noted in the 

home situation, and little effect seemed apparent in their selection 

of friends. 

D. The youth ConSUltants Evaluate the Success of the Program in 

Reachin~ its Goals 

At the final interview, the six Youth Consultants who were present 

during most of the program period were asked: llHow well do you feel 

the Youth Consultant program reached its goals?" Their responses are 

quoted: 

Youth Consultant A: "I think that as far as it got that it opened up a 
lot of people's minds and well, like a lot of them 
didn't know ho ... , teen-agers felt about things. As 
far as solutions went, I don't think it made any -
it did get a few people thinking.n 

youth ConSUltant B: "Oh, fairly well - but there's always success &nd 
failure." 

youth Consultant C: "Not very \'[el1... We didn't have nothing to do -
just sat there and looked at each other. We did 
talk to groups of people about communication between 
teen-agers and adults and just told them how we 
felt about certain things." 
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Youth Consultant D: 

Youth Consultant E: 

Youth Consultant F: 

"I don't. I feel like we have to an extent maybe 
what was down on paper, but I don t t know if \I{e t 

individually feel like we have. I know I don t. 
h t ' " We've wasted too TWC ~me" 

"I think that it's done a pretty good job even .. 
if it's changed my ideas. I know it has and changed 
some of the ideas of the other Youth Consultants, 
and this is part of the goal of the Youth C~nsultant 
program because it is touchin~ .. yo~th. I think that 
we have put the idea in the m~~dol of adults that 
the situation could be better. It could ha~e b:en 
better, but no matter how many times we do ~t, ~t 
could have been better,," 

"For as much time as we had and as much as we did, 
I think we did real good,," 

Though some Youth ConSUltants felt the progTam did stimulate some 

adults to thinking about teen-age problems, for the most part they did 

h very successful in reaching its goals. not sef;lm to feel t e program was 

as "as far as it got,lI "not very well," They responded with such answers 

"pretty good," "real good, II and !II don't (thinl( it reached its goals)." 

186 -



• 

.4 
• 

• 

• 

PART III THE TARGET: THE TRAINEES 

Section I INTRODUCTION 

Both general and specific program objectives for trainees included 

increasing their awareness of the problems of delinquent and dis

advantaged youth; changing their attitudes toward this kind of youth; 

increasing their knowledge and support of existing programs in the 

community; increasing their support of new community approaches to 

youth problems; and stimulating their behavior toward expanding 

opportunities for youth in the communityo 

Two major instruments were used to measure the degree of program 

sugcess: (a) the "Presentation Evaluation Fomflj and (b) the "Youth 

Problems Attitude Survey""l9 The "Presentation Evaluation Form" was 

designed for use primarily as a tool in program modification or in 

implementing a major goal of evaluation which was to provide a continuous 

means for program improvemento It was also found to be useful in measur

ing impact of program objectives on trainees in terms of the kinds of 

things that happen to trainees as a result of their experience; what 

things they describe as happening in a training sessionj and what they 

have gained from the training session, be it new inSights, motivation 

to act, or new kno\o,ledge about teen-age problems. 

The "Youth Problems Attitude Survey," which includes items 

relating to general and specific program objectives, was the instru

ment designed primarily for measuring program impact on trainees. 

It includes a number of items in the areas of delinquency, school 

problems, employment and vocational training problems, family, 

19Both of these instruments may be found in Appendix C. 
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and recreational needs of youth. In addition, the instrument contains 

items designed to measure attitudes toward the Youth Consultant program. 

This analysis begins with an examination of the more comprehensive 

measure of trainee impact derived from the "Presentation Evaluation 

Form" and then analyzes the data derived from the "Youth Problems 

Attitude Survey." 
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Section II THE "PRESENTATION EVALUATION FORM" 

A. .!ntroduction 

The "Presentatj.on Evaluation Form" is based on a series of questions 

developed to elicit answers which would be useful in program modifioation. 

The questionnaire was pre-tested on persons who provided orientation to 

Youth Consultants during the first months of the Youth Consultant program. 

It was originally planned to replace this open-ended questionnaire with a 

standardized check sheet, but after the first few training sessions it 

became apparent that the type of response varied according to the group 

of trainees. Sufficient insight into areas of fruitful program modi

fioation were gleaned to justify the maintenance of the open-ended 

questionnaire and the time spent in categorizing responseso This 

questionnaire was the sole instrument used for the evaluative reports 

found in Appendix A and the evaluation summaries for each training 

session in Chapter IV. 

This instrument was also used in part for the interviews and 

questionnaires given to orientation persons. The evaluative report 

of the orientation sessions and its summary on the training of the 

Youth Consultants were derived from this same questionnaire and may 

be found in Chapter III •. It has been the major instrument for 

determing how the training was carried out (in terms of youth Con

sultant responses) and how the training was received (according to 

trainee responses). Questionnaires or interviews were given to 512 

trainees and were completed by 378 respondents, or 74 per oent. During 

the beginning stages of program, the Program Analyst provided daily 

observations to the Program Supervisor and to the Youth Consultants. 

As the program developed, however, the responses of the Analyst were 
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solicited less frequently by the Supervisor or the Youth Consultantso 

Recommendations were made by the Program Analyst to retain aspects of 

training sessions which had been well received, interpreted, and utilized 

by the trainees. Suggestions for modifying programs or omitting certain 

aspects of presentations were also made to the Program Supervisor and/or 

the Youth Consultantso Thus, on the basis of tested techniques, training 

materials, and methods of presentation, suggestions were made for program 

modification and new methods of program implementation. 

The "Presentation Evaluation Form" was used with little or no 

modification for training sessions between Youth Consultants and trainees 

throughout the program periodo While the bulk of the evaluation of 

Training Sessions appears in Chapter IV and in Appendix A, here the 

characteristics of the various types of trainees are examined and a 

summary of ~ined responses of trainees to the "Presentation 

Evaluation Form" is presented for the twenty-two sessions which took 

place between Youth Consultants and Traineeso 

B. The Type~.?f Trainees 

Table 22 shows the percentage of trainees in each type of group, 

as well as the percentage of questionnaire respondents in each group. 

It can be seen immediately that Public School Teachers and College 

Students are over-represented in our respondent population and that 

this is definitely a function of the unrepresentation of only one 

20 group - the Church/Parent groupo 

One other group, the Volunteer Youth Workers, is not represented 

proportionately in our respondents, though this small proportion would 

not create an over-representativeness of other groups to any measurable 

21 degree. 
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TABLE 22 

PERCENTAGE OF TRAINEES AND RESPONDENTS BY 

TYPE OF TRAINEE GROUP 

-~-.---.---.. =:=:::.-.==--==. = -=.:::--====:::;:::============= ----.--.----
Type of Trainee 
_GrouE 

Public School Teachers 

College Students 

Recreation Nanagement 
Graduate Counseling 
Juvenile Delinquency 

Church/Parent Group 
(mostly college stUdents) 

Y-Teen Groups 

VISTA Trainees 

Juvenile Court Counselors 

(10) 
(04) 
(03) 

High School StUdents of Modern Problems 

Youth in State Training Schools 

Volunteer Youth Wo);'kers 

Youth Correctional Workers 

Juvenile Court Detention Staff 

Personnel Managers 

(Reported 

Trainees 

24 

17 

19 

06 

08 

05 

05 

04 

04 

03 

01 

in Percentages) 

Res ondents 

31 

22 

(13). 
(05) , 
(04) 

04 <' , 

06 

10 

04 

06 

05 

01 

06 

04 

01 

--------_._------_._----- ----.---...... _-.l_ 
Total 100 100 

Number of Cases 512* 378 
-------. ________________ ..1- . ___ ....;.. _______ _ 

* Five hundred and twelve trainees were involved in the 22 training 
sessions. Since five of the 22 sessions involved a second session with 
a group, a total of 17 different community groups were met with which 
included a total of 404 different individuals. 
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For the most part, Table 22 indicates that except for a slight 

overpresentativeness of Public School Teachex's and College Students the 

respondents can be said to be representative of the trainee population, 

and that conclusions drawn from this ru1alysis can be said to be 

sufficiently representative of the total number of trainees involved 

in sessions with the Youth Consultantso 

Table 22 also shows that the major target groups of the program 

were Public School Teachers and College Studentso22 Each of the 

following trainee groups involved less than ten per cent of the total 

number of trainees: Y-Teens, VISTA Trainees, Juvenile Court Counselors, 

High School S·tudents, youths in State Training Schools, Volunteer 

Youth Workers, Youth CorrectimlD.l Worl<ers, Juvenile Court Detention 

Staffs, and Personnel Managers. All the above-named groups represent 

the total number of trainess exposed to the Youth Consultants .. 

c. 

Form" 

The Purpose of the Sessions 

Table 23a shows that the most frequent response of tN'dnees 

when asked about tho purpose of their getting together with the 

Youth Consultants was "to hear youth's point of view" (42 per cent)~ 

Expectation.s \oJere prir.'.a.rily to hear the point of view of youth 

concerning teachers and school and general youth problems, though 

a minority of trainees expected to hear how youth felt about 

delinquency, juvenile court workers, school counselors, parent-

teen-agerrelationships, employment p~oblems of youth, and personal 

problems of you tho 

22The vast majority of the Church/Parent Group was made up of College Students. 
The somewhat misleading title of the group was maintained in order to conform 
to the descriptions of individual training sessions found in Cha.pter IV 0 
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TABLE 23a 

SU~~RY OF TRAINEE RESPONSE TO THE QUESTION: 

"WHAT DID YOU UNDERSTAND WAS THE PURPOSE OF YOUR GETrING 'roGEmIER?" 

Response 
Categor~ 

Percentage of Trainees 
Res,£o2!!iing 

To hear youth's point of view 

Concerning: 

Teachers and school 
General youth problems 
Problems of delinquency 
Juvenile court workers 
School Counselors 
Parent-teen-ager relationships 
Employment problems 
Personal problems 

(24) 
(09) 
(03) 
(02) 
(01) 
(01) 
(01) 
(01) 

To have a mutual discussion of youth problems 

Concerning: 

General youth problems 
Parent-teen-ager relationships 
Recreational Problems 
School problems 

(10) 
(04) 
(03) 
(01) 

To improve communication between teen-agel's e\nd adults 

Teachers and Teen-agel's 
General 
C0\4":l007.0l"rJ and Teen-agel's 

(08) 
(07) 
(01) 

42 

18 

16 

To familiarize trainees with the Youth Consultant program 13 

To seelt solutions to youth problems 

To express trainees' point of view 

No answer 

To train youth Consultants 

To improve communication between youth Consultants 
and other youth 

Total 

Number of Cases 
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Tha second most frequent c.xp0ctat:i.on 'of ta.'ainees was "to have a 

mutual diocuEsion on youth problems" (18 per cent)o For the most part 

expectations here were for a general discussion of youth problems, 

though a minority of trainees antici~ted discussion on parent-teen-ager 

relationships, recreational problems of youth, and school problemso 

The third mo~t frequent understanding of the purpose of the session 

for trainees ,:as "to improve comt~lunication between teen-agars and adults 0" 

The major emp~.J.sis WitS on ·~een···e.gar-tGacher communication and communi-

Gation generally between adults and teen-agerso 

The fourth and fifth mor.:t frequelTI; responses to an understanding of 

the purpose of '1;110 8O'3sion \'j:J.f3 "to fal!liliarize trainees with the Youth 

ConSUltant program" (13 per ce:TI;) and "to E''Jek E::,lutions to youth 

problemo" (5 per c€-:.1.t) 0 

A. Al1all li1inori'l;y mcnt:i.c:::ed the purpose as "to express trainees I 

point of vie\ll," "to train youth Consultants," or "to improve communi-

cation botwee:'1 Youth Co,'1Gultal1ts and othor youth 0 " A negligible per-

centage of respondents cUd not re(Jpond '1;0 the question of purposeD 

Thus it can be nO'~ed that trainees most frequently approached 

the session vii th e. belief that itlz: PU:L'pose was for thom to hear youth I s 

point of vie'\'! elld somewhat lees frcqu:mtly to have a mutual discussion 

wi th the youth ConSUl trul(;S on Y0"J.Ul pl"oblelllS or to ilr.::?rove communica

tion bet\'Ieen teell-agors and adultoQ 

20 The Content of the S0s,sian 

Table 23b shows tha'c the ~ost frequent respo~1se \'Ihen trainees 

were asked about \\,:190(; ho..pp·:med in the session was ITa discussion" 

(46 per cent) 0 
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TABLE 23b 

SUMMARY OF TRAINEE RESPONSE TO THE QUESTION: 

"WHAT HAPPENED (IN THE SESSION)'?" 

Response 
Category 

A discussion 
A good discussion 
A general discussion 
A superficial discussion 
Of recreational problems 
A frank discussion 
Of general youth problems 
Of parent-teen-agar problems 
Of the role of the school 

counselor 
Of personal problems of youth 
Of delinquency 
Of problems of the Youth 

ConSUltant program 
Of youth-adult communication 

problems 

The youth Consultants expressed their 
About teachers and schools 
In general 
Concerning school counselors 

(11) 
(08) 
(06) 
(05) 
(04) 
(04) 
(03) 

(02) 
(01) 
(01) 

(01) 

(01) 

views 
(07) 
('05) 
(01) 

Percentage of Trainees 
Responding 

47 

13 

An exchange of views between Youth Consultants and Adults 11 

youth Consultants described the Youth Consultant program 10 

No answer 

A question-and-answer period 

Arrived at some solutions 

Other: 
Trainees expressed their view 
Not much 

Trainees got defensive 
Youth Consultants got defensive 

Total 

Number of Cases 
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(02) 
(02) 

(01) 
(01) 

7 

5 

1.:2 

6 

101 

378 



The "discussion" was described in order of :--;·requency as "good," 

"general,;;lIconcerning the recreational problems of youth," "frank," 

i'about youth problems generally," "concerning parent-teen-ager problems," 

"as a discussion of· the role of the counselor," "personal problems of 

youngsters," "the problems of the Youth Consulta.nt program," and "the 

communication problem of youth a.nd adults." 

The second most freqtl811t re6ponse ill terms of wh:J.t occurred in 

the sessio;>1 WD.S "the Youth Consulta!lts expre~sed their views" (13 

Tile third G1:.1 fourJch i~05't; frcq.u.E:~'lt rC.3:9c];:ses in torms of what 

happened duri:"1G tIl:) oessio~1 \vol~e "8.:1 oxch:J.nge of v:LevlG between Youth 

Consultants 2.nd adults" (11 per cent), and !lthe Youth ConSUltants 

A .sms.lJ. mi:;'='l'ity of tl::.(~ 'crainecs anE:t'lCrod 1t!ha'c happc!l.od was "a 

questiO:l-ancl."c:?.::.:.·,,;cr period," "some zolut:i.c.·ns wore a.rri ved at," "traineeG 

e:>""P1'0csod their \-:i.ew," c.\l1d "'trainec3 or Youth ConSUltants got defensive .. " 

A negligibJ.o percentuGe of res:Jo::J.dc:L!to did l:'O·C rOGpond to the question. 

T?:\us i t l::.~:.s been l1Jted that trail1E'cs more frequently described the 

r.. ,...-t:"' •• ...... '" "'.$,-, 
.'" • ~ .. I .• ' • j, I. " a l'o.th<:lr <;enc:"D.l diccussion D.nd much less frequently 

descrihed j.t e.s a pl~0zen'caJdc:,1 by Youth ConGultants either of their 

views or a.":.J::mt the~!' prograra. 

3. Tho Vv.2ue of the Sccnio!JG t::> tho Traj.l1e00 

PerhD.J?G r::o:;,"c ~.t:1port::n:.J.; thu,";1 W:la.t h(lppe~?cd during the aession was 

what tra.inecG felt they got out of t.he session. Table 23c shows that 

the mont frequcn'.; resp0l1so to the quest:Lon: "What did you get out of 

it?" vIas "e. bet'cer undol"stc.ndj.!lg of youth problema" (40 per cent) 0 
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TABLE 23c 

SUNMARY OF TRAINEE RESPONSE TO THE QUESTION: 

"\VHAT DID YOU GET OUT OF IT (THE SESSION)?" 

.. ' 

Response 
Category 

A better understanding of youth problems 

School problems 
Problems generally 
Recreational problems 
Communication problems of 

youth and adults 
Parent-teenager problems 
Personal problems 

Benefited as a trainee 

Stimulated 
Insight into own role 
Increased motivation to deal 

with problems 

(16) 
(11) 
(07) 

(02) 
(02) 
(02) 

(05) 
(03) 

(03) 
Insight into other trainees' 
Reinforcement of 01tJn ideas 

views (02) 
(02) 

Little or negative benefit 

Nothing 
Frustrated at the lack of 

specificity 
Not much 
Chance to observe youth's lack 

of understanding 

No answer 

(04) 

(03) 
(03) 

(01) 

Familiarization with the Youth Consultant program 

A better understanding of youth's view 

Generally 
Of delinquency 
Of counselors 

A feeling of support or 
Consultant Program 

Other 

Total 

Number of Cases 

enthusiasm for 
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the Youth 

Percentage of Trainees 
Respondi~ ___ 

40 

15 

11 

11 

09 

06 

05 

02 

--
99 

378 



Problems about which trainees derived a better understanding, list~d 

in order of frequency, were school problems; general youth problems; 

recreational problems; communication proble~s between youth and adults; 

parent-teen-ager problems; and personal problems of teen-agerso 

The second most frequent thing mentioned was I'benefi ted as a 

trainee" (15 per cent) which involved being stimulated, receiving 

insight into one's own professional role, receiving increased motivation 

to deal with youth problems, receiving insight into other trainees' 

views, and a reinforcement of one's o~m ideaso 

The third most frequent response related to a feeling of trainees 

receiving "little or negative benefit" (11 per cent) from attendance 

at the session. Trainees felt they received nothing, felt frustrated 

at the lack of specificity, received little, or received only a chance 

to observe youths' lack of understanding of their own problems. 

The fourth and fifth most frequently mentioned responses were 

"no answer" and"a familiarization with the youth Consultant program." 

A small minority of the trainees felt they received "a better under-

standing of youth's view of things" and "a feeling of support or 

enthusiasm for the Youth Consultant programo" 

In summary, the trainees most frequently felt that the benefit of 

the session to them was an increased understanding of youth problems 

and less frequently insight into their own role as a profeseionalo 

A small minority felt they did not personally benefit from the session 

and the same proportion did not respond to the questiono 

4. Trainees' Suggestions for .Improvement 

Table 23d shows that the most frequently mentioned response to 

the question: "How could the Youth Consultants have done better?" was 

that "they couldn't have" (26 per cent). 
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TABLE 23d 

S~~RY OF TRAINEE RESPONSE TO THE QUESTION: 

"HOW COULD THE YOUTH CONSULTANTS HAVE DONE BETTER?" 

Response 
Category 

They couldn't have - did good 

No answer 

By all Youth Consultants participating equally 

By being better prepared (more pre-planning) 

By being more specific 

By becoming better informed 

By mentioning more personal experiences 

By having more experience in presentation 

By providing a better explanation of the Youth 
Consultant program 

By being less defensive 

B~r suggesting solutions to youth problems 

By having more Youth Consultants present 

By speaking louder 

By giving a less brief presentation 

Be showing more appreciation for trainees' views 

By being more frank 

Other: 

Total 

By being better organized 
By talking more about delinquency 

rather than school 
By discussing youth's 

responsibility 
By shOwing more enthusiasm 
In general 

Number of Cases 
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(01) 

(01) 

(01) 
(01) 
(01) 

Percentage of Trainees 
Respondin$ 

26 

13 

08 

08 

07 

07 

05 

04 

03 

03 

03 

03 

02 

02 

01 

01 

05 

101 

378 



The second most frequent category was "no answer." The remaining 

suggestions were mentioned by less than ten per cent of the trainees 

and are in order of frequency the following ideas: more equal parti

cipation of Youth Consultants; better preparation (more pre-planning) 

on the part of Youth Consultants; greater specificity in the 

presentation; have the Youth Consultants become better informed 

about youth problems; make more mention of personal experiences; 

have the Youth Consultants acquire more experience presenting; provide 

a more adequate explanation of the programi for the Youth Consultants 

to show less defensiveness; for solutions to be suggested; have more 

Youth Consultants present at a session; provide for longer sessions; 

the Youth Consultants should appreciate more the views of trainees; 

the Youth Consultants should speak louder; the presentation should 

be more frank; that it be better organized; that more talk be of 

delinquency rather than of school; that the responsibility of youth 

be considered; and that the Youth Consultants show more enthusiasm 

for their own program. 

Thus, when asked for suggestions trainees' most frequent response 

indicated that they did not think the Youth Consultants could have 

done better. Though a number of suggestions were made by trainees, 

no single one typifies anything but a small proportion of the trainee 

group, suggesting variability either in trainee groups or in the 

manner of Youth Consultant presentation. 

5. What the Trainees Liked the Most 

Table 23e shows that nearly one-third pf the trainees felt that 

the "best thing" about the sessions \lJas "the frankness, honesty, and 

openness of the Youth Consultants" (31 per cent). 
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TABLE 23e 

SUMMARY OF TRAINEE RESPONSE TO THE QUESTION: 

"WHAT WAS THE BEST THING ABOUT IT (THE SESSION)?" 

Response 
Category 

Percentage of Trainees 
Responding 

The frankness, openness, and honesty of Youth 
Consultants 

The willingness of both sides to exchange views 

Youth Consultants' expressions of how they feel 

No answer 

The subject matter 

Parent-teen-ager relationships 
Suggested solutions 
School 
Delinquency 
Civil rights 
Recreation 
Counselors 

(02) 
(02) 
(01) 
(01) 
(01) 
(01) 
(01) 

The idea of the program - that something iG being done 

That it helped the Youth Consultants understand 
youth problems 

Other: 

General (04) 
The informal atmosphere (02) 
Stimulated trainees (01) 
Provided insight into 

youth problems (01) 
Showed youth's concern with youth (01) 
Other trainees' views (01) 

31 

18 

14 

13 

09 

04 

02 

10 

----------------.---~---------------

Total 100 

Number of Cases 

-----------_ .. ,--~--------.-. _._._-_.- ,----
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The second most frequent response to the question "VJhat 

was the best thing about it?(the session)" was "the willingness 

of both sides to exchange views ll (18 per cent) 0 

The third most frequently mentioned "best thing" was the 

"Youth Consultants' expressions of how they feel" (14 per cent)o 

A small minority (under ten per cent) mentioned best things 

as the subject matter (such as parent-teen-ager relationships, 

suggested solutions), the idea of the program and that something 

is being done, the fact that the session gave the youth Consultants 

a chance to understand their own problems, that it stimulated the 

trainees, the informal atmosphere, the insight provided into 

youth problems, the fact that youth were concerned with youth, 

and the opportunity to hear other trainees' views 0 Thirteen per 

cent of the trainees did not respond to the questiono 

Thus it has been noted that what the trainees liked most about 

their session with the Youth ConSUltants was the frankness, 

honesty and openness of the Consultants; somewhat less 

frequently mentioned as best about the session were that both 

sides were willing to exchange views and that it brought out the 

Youth Consultants' expression of their own views. 

60 What the Trainees Disliked 

Table 23f shows that one-fourth of the trainees did not 

respond to the question "What was the worst thing about it 

(the session)?:' and less than ten per cent gave anyone 

response. 
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TABLE 23f 

SUMtvIARY OF TRAINEE RESPONSE TO THE QUESTION: 

"WHAT WAS THE WORST THING ABOUT IT (THE SESSION)?" 

"'''---I---'---'---~·-''''-- _. __ 
Response 
Category 

Percentage of Trainees 
______ , _k __ •• _~. ___ ~.E9nding ._~.~ __ .k'_" 

No answer 

Too brief 

Nothing 

Trainees too dominating 

Unequal Youth Consultant participation 

Lack of organization (structure) 

Lack of preparation (pre-planning) 

Reluctance of Youth Consultants to express their 
personal views 

Too general 

The defensiveness of the trainees 

Lack of knowledge of Youth Consultants 

Lack of Youth Consultant appreciation of 
trainees' views 

Slow in starting 

Other: 

General 
Lack of program explanation 
Subject too limited 
Defensiveness of Youth Consultants 
Trainee group too large 
Youth Consultants not 

representative 
Reluctance of trainees to talk 
Hard to hear 

Total 

Number of Cases 
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(04) 
(02) 
(02) 
(02) 
(01) 

(01) 
(01) 
(01) 

25 

08 

08 

06 

06 

06 

06 

03 

03 

03 

03 

14 

99 

378 



Things disliked, mentioned in order of frequency were: the short-

ness of the session; nothing; the domination of the trainees; the unequal 

participation of the youth Consultants; the lack of organization; the 

lack of preparation; the reluctance of Youth ConSUltants to express their 

personal views; the \1otion that the session topics were too general i the 

defensiveness of the trainees; the lack of knowledge of the Youth Con-

sultants; the notion that the youth Consultants did not sufficiently 

appreciate the trainees' point of view; and the slow start of the sessionso 

Thus no particular criticism seems applicable to this summary of 

the twenty-two training sessions, though as seen in Chapter IV and in 

Appendix A, definite criticisms emerge for some individual training 

sessionso 

70 An Understanding of the Youth Consultant Pr(,Jgram 

The responses to the question: "How much did the session help you 

understand the youth Consultant Program" are reported in Table 23go 

TABLE 23g 

SUMMARY OF TRAINEE RESPONSE TO THE QUESTION: 

"HOW MUCH DID THE SESSION HELP YOU UNDERSTAND THE 

YOUTH CONSULTANT PROGRAM?' t 

---===========================~============-================== Response 
Category 

Somewhat 

Quite a lot 

Very little, not much 

No answer 

Not at all 

Percentage of Trainees 
Responding 

33 
28 

23 

13 
03 --------------------.-.. ------",------~---

Total 

Number of Cases 
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One-third of the trainees reported receiving somewhat of an under-

standing of the program and over one-fourth reported the sessions helped 

them understand 'the program a great deal (28 per cent) G Slightly under 

one-fourth felt it helped them very little (23 per cent). 

Thirteen per cent did not respond to the question, and only a small 

minority of the trainees felt that the session did not help them at all 

to understand the program (3 per cent)o 

Thus, while less than one-third of the trainees felt they received 

a complete understanding of the youth Consultant program, approximately 

60 per cent received at least somewhat of an understandingo 

8. Something New about Teen-age Problems 

Table 23h reports the responses of the trainees to the question 

"Did you learn anything ne\'I about teen-age problems'?" 

Response 
Category 

Yes 

No 

No answe,!, 

Total 

TABLE 23h 

SUMMARY OF TRAINEE RESPONSE TO THE QUESTION: 

"DID YOU LEARN ANYTHING NEW ABOUT TEEN-AGE PROBLEMS?" 

Percentage 9f Trainees 
Responding 

37 

36 

27 

100 

Number of Cases 378 
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Before examining the responses to this item, it must be remembered 

that most of the trainees were either professionals or professionals in 

training and could not be said to be representative of the kind .. of response 

the lay public might have had to an encounter with the Youth Consultants. 

Approximately the same number of trainees felt they did learn some

thing new about teen-age problems (37 per cent) as those who felt they 

did not learn anything new (36 per cent)o Over one-fourth of the trainees 

did not respond to this question (27 per cent)o 

Individual training session summ~ries in Chapter IV and reports in 

Appendix A should be examined by the reader for the specific things 

learned by the trainees and for comments relating to a "no answer" to 

this itemo The diversity of the responses made an attempt to categorize 

them not feasibleo 

Thus in terms of whether or not the trainees learned something new, 

over one-third of them felt they had learned something new and over 

one-third felt they hadn't learned an:,"l:hing newo It must be kept in 

mind that the majority of trainees were professionals or professionals 

in training and highly sensitized to youth problemso 

9. Summary of Responaes to the IIPresentation Evaluation Form" 

a. Trainees most frequently approached the session ~dth a 

belief that the purpose of meeting with the Youth Consultants 

\oJas for them to hear youth's point of view and somewhat less 

frequ.ently to have a. mutual discussion with the Youth Consultants 

on youth problems a:l'ld to improve communication between teen-agers 

and adults. 

b. Trainees more frequently described the session as a 

rather general discussion and much less frequently described it 
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as a presentation by Youth Consultants either of their views or 

about their programo 

09 Trainees most frequently felt that the benefit of the 

session to them was an increased understanding of youth problems 

and less frequently a~ insight into their own role as professionals • 

Only a s:nall minority felt they did not personally bel\~fit from 

the session. 

do Tra.inees when asked for suggestions most frequently 

respo:.'ldcd tn:':J' o.:i.cJ. ~1ot .f;h1.:.1.1.{ the youth CO:1sultantc could have done 

bettor. 

e. What trainees most liked about their sessi.on With the 

Youth Consultants was the frl:;mlmess, honesty, and openness of the 

Youth Consultants and somewhat less frequently mentioned were that 

both sides were Willing to exchange views and that the session 

brought out the Youth Consulta.nts' expression of their own views. 

f. While specific criticisms were made for individual 

train.ing sess:i.o:::.s, no partj.cular criticism seems applicable in 

sum~a~i~ing the 22 secsions. 

Less than oile-third of the trainees felt ·they received 

a complete t1.l1dersta:lding of the Youth Consultant program, though 

approxim~tely 60 per cent received at least somewhat of an 

understa',lding. 

h. O-:e::- one-third of the trainees felt they had lea:rned 

something new and ovcr mlc-third felt they hadn't learned anything 

new. Thc fact tha'c most of the trainees were profeSSionals or 

professio~~ls in training may indicate high sensitivity to youth 

problems. 
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Section III THE YOUTH PROBLEMS ATTITUDE SURVEY. 

Ao Introduction 

The "Youth Problems Attitude Survey" questionnaire was designed to 

be administered to trainees ruld controls on the basis of a IIbefore and 

afterll exposure to the Youth Consultants.~ It was hoped that a classi-

cal experimental design could be implemented, but it was realized that 

limitations on such a design might occur to the extent that obvious 

interference with program goals could oocur. It was found impractical 

to administG~ a research type questionrlaire to many of the trainee 

groups with whom the Youth Consultants met, partly because of the 

voluntary nature of filling out questionnaires and partly due to 

insufficient pre-scheduling of some groupso The origin~~lly planned 

classical design would have required the scheduling of ,routh ConSUltant 

presentations weeks before they were to occur, in order tr~t arrange-

ments could be made to administer the q\iestionnaire to the '~rainee 

group. Modifications of the classical design, however, did allow 

administration to three of the twenty-two groups of trainees and to 

three comparable (;ontrol groups at two poini.~s in time. 

The questionnaire was constructed from a number of sources, 

including the writings of Youth Consultants, w111ch dealt with issues 

the Consultants wished to discuss with communi t~t trainees. '" '" Sixty-

seven items made up the survey and represented the follOwing areas: 

(a) Treatment and prevention of delinquency (21 items) 

(b) Kno1tl1edge of delinquency and efficacy l)f treatment 
methods (13 items) 

*This questionnaire was also administered to Youth ConSUltants and the 
Controls and the results were reported in an earlier section on Pages 156 
to 171-

uThe source of items, all> well as the questionnaire, may be found in 
Appendix Co 
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(c) The role of the school in coping with youth problems 
(12 items) 

(d) Eoployment problems of youth (10 items) 

(e) Family problems of youth (4 items) 

(f) Recreational needs of youth (4 items) 

(g) The idea of the Youth Consultant program (3 items) 

The trainee population included in this analysis was made up of 

approximately one-half juvenile court cou;n,'Jelors and one-half college 

students enrolled in evening clOlsses reJ.ating to youth corrections, 

many of whom dealt with youth problems on a professional basis. The 

control.;; for the trainees were similar to the trainees in occupationaJ 

composi tiono An adjoini:.1G county was used to make up the juvenile 

court counselor weighting of our traineo population. The trainees 

tended to have a "lightly larger number of females than males. The 

vasi; majority of train.ees a.:ld controls \ofere between the ages of 20-40. 

The ques+:ionnaire wa.s given to trainees just before their session 

with the Youth Consultants and again one-and-one-half to two months 

later. The questioYL~aire was administered to the controls at approxi

mately the same two time periods
9 

A "majoritytl is spoken of as "supporting" an item if at least 

75 per cent of the trainees agree with a given item and as "rejectingll 

an item if 25 per cent or less agree with at. item both at Time I and 

Time II. Differonces were said to exist between trainees at Time I 

and Time II if one-directional change occurred for at least 5 persons 

or 12 per cent and if such a differen.ce did not occur in the C.ontrol 

population. 
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B. The Treatment and Prevention of Delinqu.ency ---, .. _ .. __ .... ----_._ ... ---_ ....... _ .. 

Table 24a shows that the trainees initially supported and continued 

to support treatment-o~iented or non-punitive measures such as: increas-

ing available shelter care; including specially trained juvenile officers 

in police departments; greater utilization of group foster homes; programs 

for sensitizing persons dealing with youth at early ages; spending more 

money on programs for youth; increasing counseling services for youth; 

greater use of probation; emphasis on the offender rather than his 

offense; handling problems in school at an earlier age; and spending 

more money for troubled youth services. 

This table also shows that the trainees initially rejected such 

punitive measures in dealing with juvenile offenders as: physical 

punishment; greater use of institutionalization; the notion that 

counselors are too lenient; publishing the names of delinquents; and 

more vigorous use of police and court action. 

Change did occur on two of the twenty-one items where a similar 

change did not occur for the control group. At Time II trainees were 

less likely to believe that abolishing slums and assisting people to 

li ve in the ne\oJ environment \oJill reduce delinquency than they were at 

Time I (50 versus 72 per cent) and they were also less likely at Time II 

to feel that a resident house for young adults is needed in the community 

than they were initially (60 versus 75 per cent). 

Thus, it appears that tl'a:tnees were initially and continued to be 

treatment-oriented and non-punith"e in 'cheir opinions concerning the 

treatment of delinquency. They became less likely to look to slum 

clearance or the establishment of a residence house for young adults 

for the reduction of delinquency. 
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TABLE 24a 

PERCENTAGE OF TRAINEES AGREEING WITH STATEMENTS QONCERNING THE 

TREATMENT AND PREVENTION OF DELINQUENCY 

Statement Trainees Controls 
____ . __ ~_._._ .. _____ ..... _. ___ __j.lTi!lle I Ti~.e II' Time I Tilii-err 

1. Juveniles should be transported 
in marked police cars. 

50 The detention population could be 
reduced by providing shelter care to 
children who otherwise would have to 
remain continuously behind locked 

26 

doors awaiting court action. 68 

6. Police departments should include 
juvenile units with officers specially 
trained in juvenile work. 98 

7. If slums were abolished and the 
residents given decent housing, 
along with aid in adapting themselves 
to the new environment, \oJe cannot 
doubt that delinquency would be 
reduced. 

8 0 Physical punishment is effective 
t reatment for the juvenile who causes 
p ersona1 injury. 

9 . More kids should be sent to 
s tate institutions such as Boys 
an d Girls State Training Schools. 

12. If a group foster home program 
operated in Lane County, the number 
of commitments to the state institu
tions could be reduced. 

1 3. Programs for increasing the 
a wareness of staffs of schools, welfare, 
h ealth, and police departments of the 
e ar1y symptoms of delinquency are 
n eededo 

1 4. High delinquency rate is largely 
d ue to the baffled aspirations of 
1 ower-class youth to rise to midd1e-
c lass status. 
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TABLE 24a (Continued) 

PERCENTAGE OF TRAINEES AGREEING 'wITH STATEMENTS CONCERNING THE 

TREATMENT AND PREVENTION OF DELINQUENCY 

-- .. -
Statement 

-" 
15.. Most 
with deh 

counselors are too lenient 
'nquentso 

16.. More 
available 
gotten in 

counseling should be made 
to young persons who have 

to difficulty .. 

22. Girl 
should b 
treatmen 

s who sexually misbehave 
e confined as part of theu' 
t. 

lic ridicule is an effective 29. Pub 
way to fan dIe the "young tougho ll 

esidence house for young 34. A r 
adults i s needed in this community .. 

35. Mor 
this com 
services 

e money should be spent 
munity in providing 
for troubled youth .. 

36. Pub 
hoodlums 
the publ 

lishing names of young 
is necessary to protect 

ico 

47.. Pro 
instead 
whenever 

bation should be used 
of institutionalization 
possible 0 

in 

enile delinquency can be 480 Juv 
correcte 
severe p 
action b 

d by more discipline, more 

53. The 
should b 
problems 

enalties, and more vigorous 
y the police and the courtso 

juvenile court's concern 
e the offender and his 
rather than the offense. 
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Trainees 

Time I Time II . 

18 15 

100 100 

10 10 

05 00 

75 60 

82 95 

02 02 

98 92 

10 08 

82 95 

C.9~E,c?'~ 
Time I Time II 

30 38 

100 100 

11 08 

05 05 

85 92 

92 95 

10 08 

100 100 

10 10 

95 92 
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TABLE 24a (Continued) 

PERCENTAGE) OF TRAINEES AGREEING WI~H-ST~TEMEN.:rS. GO~~ING THE 

TREATMENT AND PREVENTION OF DELINQUENCY 

. ----.-- ,._ ....... , .. - ._ .. - .--- . --
Statement Trainees Controls 

Time I Time II Time I Time II ---- ,. . , 
57. The need for juvenile court 
services could be reduced by focusing 
more attention on repeaterso 50 50 45 48 

62. The need for juvenile court 
services would be reduced if 
problems were handled in the 
school at earlier ageso 90 92 100 100 

- t· 
Number of Cases 40 I 40 40 40 

Knowledge of Delinquency and the Efficacy of Treatment Methods 

Table 24b shows that a majority of the trainees agreed that the 

volume of delinquency among upper-class youth is relatively greater 

than the statistics indicate, but failed to agree with seven ocher 

factual statements regarding shelter care provisions or referral 

statistics .. 

The majority rejected notions that most delinquents are feeble-

minded, superior in intelligence, or likely to come from certain racial 

groups. Three changes occurred at Time II from Time I: The trainees 

became more knowledgeable that thefts are the most frequent offense 

referred to the juvenile department~ (55 y~rsu~ 40 per cent); that 

probably not more than 10 per cent of apprehended children require 

detention (88 versus 60 per cent)i and became more certain that most 

delinquents are seriously maladjusted emotionally (65 versus 45 per cent). 

- 213 .-



TABLE 24b 

PERCllNTAGE OF TR/l.II1iJES AGRE:J:NG. WITH STATErilENTS CONCERNING THE 

KNOWLEDGE OF DELINQUENCY AND EFFICACY OF TREATA'1ENT METHODS 

Statement 

19.. The Welfe.re Departmen'~ shelter 
program o:lly provides care for 
children v/ho are o.bo.lldcncd or 
beaten by their parents. 

26. Approxit:1atcly four-fifths of 
all referrals to the juvenile 
department from Lane County come 
fro~ the metropolitan Eugene
Springfield area .. 

32. About one out of every five 
boys in Lane County is referred 
to the juvenilo court before he 
is eighteen years old. 

39. The numb or of delinquent 
children is nearly proportionate 
to the increD.sQ in the child 
papulation .. 

41.. The volume of delinquency 
among upper-class youth is 
relatively greater than the 
statistics indicateo 

43. Most deHnquc::lts are feeble
minded. 

46. Nearly one-half of L~~e 
County referrals to the juvenile 
court were for juve:.lile misbehavior 
such an rUna\'lay 1 truancy, and 
parent-child cO:lflict" 

490 Host delinquents are superior 
in intelligence. 

52. Thefts, i1: ::luding shoplifting, 
were referred to the juvenile 
department more frequently than 
any other kind of offense. 

1rainees Controls 

Time I Time II Time I Time II 

32 30 15 30 

55 50 '" '" 

45 45 '" '" 

35 45 62 62 

95 95 92 95 

00 00 00 05 

75 68 '" • 

08 05 45 

40 55 '" '" 

'" This question was not administered to the control groups, as it was not 
applicable to out-of-county persons .. 
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TABLE 24b (Continued) 

PERCENTAGE OF TRlrINE.mS AGRlJEING WITH STATEMENTS CONCERNING THE 

KNOWLEDGE OF DELINQUENCY AND EFFICACY OF TREATMENT METHODS 

"- .- -

·Statement Trainees Controls 

-- Time I Time II Time I Time II 

54. Most delinquents are seri<.-'Usly I maladjusted emotionally. 45 65 55 52 

58. Probably not more than 10 per 
cent of all children apprehended 
for delinquency need. detention .. 60 88 I 90 92 

59. The children of some races and I 
I nationality groups are "naturally" I 

delinquent. 00 02 00 07 

64. Punishing parents of delin-
quents would reduce delinquency .. 18 20 18 10 

--.~ .. -..... . ... _ .. T---- 1------I--'-~---
Number of Cases 40 40 40 40 

-- ....I._ 

In general, then, while trainees were initially aware and continued 

to be aware of the fact that the volume of delinqu.ency among upper-class 

youth is greater than the statistics would indicate~ they did not show a 

general knowledge of referral statistics for Lane County. While they 

rejected the notion that delinquents are more intelligent, less intelli-

gent, or different racially from other youngsters, they increased their 

feeling that delinquents tend to be seriously emotionally maladjusted. 

They also were more likely to feel that only a few apprehended delinquents 

require detention. 

Do The Role of the School in Coping with Youth Problems 

From Table 240 it can be seen that the majority of trainees agreed 

to eight of the 'twelve statements at both points in time and rejected. none 

of the tabled items o 
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TABLE 24c 

PERCENTAGE OF TRAINEES AGREEING WITH STATEMENTS CONCERNING THE 

ROLE OF THE SCHOOL IN COPING WITH YOUTH PROBLEMS 

Statement 

3. To be accepted by other kids is 
more important in school than getting 
good grades. 

10. Kids and te~ichers don't really 
have a good chance to communicate 
with each other. 

17. More vocational trainirlg is 
needed in the high schools. 

24. Most teachers don't care enough 
about the students' problems. 

31. Everything is geared for the 
college-bound students, and offers 
little to the non-college bound. 

38. More attention should be paid 
to individual students. 

45. High schools should teach kids 
how to go about getting a job. 

55. Kids who feel left out of the 
social life at school are more apt 
to drop out. 

60. More emphasis in the schools 
should be placed on letting kids go 
at their own rate of ability. 

63. Many youngsters could be keph 
in school if more trade and related 
skill training was offered. 

65. The subject matter in school 
bores most teen-agers. 

67. Teachers need to understand 
the problems of teen-agers more. 

Trainees Controls 

Time I Time II Time I Time II 

65 80 78 80 

60 72 60 90 

92 92 100 100 

45 60 48 

75 88 70 75 

92 100 100 

95 100 100 

92 95 80 95 

82 92 

92 100 100 100 

50 55 55 70 

100 90 92 
--- .~ .. --.. -.--.- •. -.. "_. __ .. ---~ ... -----.------,------
Number of Cases 40 40 40 
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The majority agreed that: more emphasis on vocational training and 

orientation to the world of work and less emphasis on the college-bound 

student are needed in high school; th~t individual students should 

receive more attention and understanding and be allowed to go at their 

own rate of ability; and that there would be fewer dropouts both if 

more skill trainin~ were provided and if youngsters could be made to 

feel a part of the school social life. A majority neither supported 

nor rejected the notion that the subject matter in school bores most 

teen-agers. 

Different responses were noted for tWIO items for Time II than had 

been noted at Time I: Trainees became more aware that peer acceptance 

is more important to teen-agers than good grades (80 versus 65 per cent), 

and that there is a lack of opportunity for teacher-youth communication 

(72 versus 60 per cent). 

Thus, it is seen that Trainees were initially and continued to be 

supportive of the need for more vocational work-oriented programs which 

provide individual attention in the school, noting that too much 

emphasis is placed on college-bound students. There are indications 

that contact with Youth Consultants made them more aware of the 

importance of peer acceptance to teen-agers and the fact that 

insufficient opportunity is available for teen-agers and teachers to 

communicate with each other. 

E. Employment Problems of Youth 

The majority of trainees agreed at both Time I and Time II with 

all but one of the statements shown i.n Table 24d. 
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TABLE 24d 

PERCEN11,AGE OF TRAINEES AGREEING WITH STATEMENTS CONCERNING THE 

EMPLOYMENT PROBLEMS OF YOUTH 

----,----
Statement Trainees Controls 

Time I Time II Time I Time II ---., .. ~.-.-----------....::.;~~:....-~=-=-...;::.:;:....-....:;.;;;;;;.;;....;;-~;;,-. ...... -

l~. Many employers are prejudiced 
against kids. with certain kinds of 
hairdos, clothing, and speech. 

20. Training programs and special 
assistance for youth in finding 
employment are adequate in La~e 
County. 

23. Adequate vocational training 
in the high schools could help 
prevent youth problems. 

27. More vocational guidance 'for 
work choice and work adjustment is 
needed in our schools. 

33. Employers should give kids a 
chance, in spite of their background 
or whether or not they have been a 
juvenile delinquent. 

40. Lane County needs a trade 
school that could be attended by 
high school dropouts. 

,51.. The ability to do a particular 
job should be more important than 
whether or not a kid has a high 
school diploma. 

56. There are not enollgh jobs 
available for teen-agel's who want 
to work in Lane County. 

61. Special jobs should be created 
in the community for young people. 

66. Employers should be encouraged 
to hire and train young people 
without experience. 

02 

90 

92 

90 

90 

80 

68 

88 
----,,_._---,-----------, 
Number of Cases 40 ,.. 

100 92 100 

00 15 05 

90 90 95 

95 95 95 

90 92 

75 92 80 

90 80 

78 • 

80 92 92 

95 92 92 

40 40 

This question was not administered to the control groups, as it was not 
applicable to out-of-county persons. 
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'l'hey rejected the notion that training and employmellt problems 

are adequate in Lane County. The majority felt that youngsters have 

problems in ot>taining employment due to sl')me reluctance on the part 

of employers to hire youth with certain appearances, with juvenile 

department records, lacl~ing a. high school diploma, or \Otthout experience; 

and that more programs are neede;d in the community, such as vocational 

training in high school and for dropouts, vocational guidance, and 

specially created jobs for young persons. A near majority felt that 

there are not enough jobs available for teen-agers who want to work in 

the County and that special jobs should be created. 

Modification of opinion occurred on only one point, with fe\';'er 

trainees supporting the need for a trade school for high school drop

outs at Time II than had initially supported the idea (75 versus 

90 per cent). 

Thus it appears that trainees saw the -employment problems of 

youth as resulting from an insufficient availability of jobs, as 

well as from their inability to qualify for available jobs due to 

lack of training experience or employer prejudice, and felt that 

more training opportunities are needed. They were less likely to 

support the establishment of a trade school for dropout youth, 

however. 

F. Family Problems of Youth 

The majority of trainees agreed or nearly agreed with three of 

the four statements shown in Table 24e • 

Trainees agreed that kids are unable to talk to their parents about 

persona,l problems, and a near majority felt that most parents are com-

pletely unaware of the teen-age world and that home problems are largely 

responsible for youth problems~ 
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TABLE 24e 

PERCENTAGES OF TRAINEES AGRE~ING WITH STATEMENTS CONCERNING 

FANILY PROBLEMS OF YOUTH 

..... -_ .. 
Statement Trainees Controls 

Time I Time II Time I Time II 

30. Most kids are unable to talk to 
their parents about personal problems. 75 80 75 70 

37. If kids were allowed to make more 
decisions at home, they wouldn't be so 
rebellious against their parents. 50 62 75 55 

44. Most teen-agers feel that their 
parents are completely ignorant of 

72 85 75 80 the world in which teen-agel's live. 

50. Home problems are largely 
responsible for youth problems. 78 78 92 85 -_ ... _ .. , .. _ .... --_ .... _----- --.----

Number of Cases 40 40 40 40 

---
Trainees were more likely at Time II than they were at Time .r to 

support the notion that kids would be less rebellious at home if they 

had more ~ecisian-making opportunity (62 versus 50 per cent). Thus it 

appears that tr'ainees believed a communicative gap does exist between 

parents and teen-agers and that home problems bear a large responsibility 

for youth problems. At Time II trainees were more supportive of increasing 

the home decision-making opportunities for youth. 

G. Recreational Needs of youth 

From Table 24f it can be seen 'that the majority of trainees felt 

more recreational opportunities, such as playgrounds and opportunity to 

engage in sports, should be made available to youngsters in the community. 
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TABLE 24f 

PERCENTAGES OF TRAINEES AGREEING WITH STATEMENTS CONCT~ING 

RECREATIONAL NEEDS OF YOUTH 

::::::-::''':: .. ::=:::.::::::::::==== =========:::::::::::::=====. ::. =--_ ..... _---.~.-.--

Statement Trainees Controls 
---.-.-.-------~ 

Time I Time II Time I Time II ----- ---,~--~-- = ------.--------------

2. More recreational opportunities 
such as playgrounds, etc., are 
needed for youth in our 
community. 

11. There are adequate recreational 
opportunities for middle-class kids 
but not for the lower economic 
group. 

18. Eugene should have a community 
youth center which would provide 
activities that interest teen-agers. 

25. More opportunity to engage in 
sports activities should be made 
available to youngsters in th~ 
(~ommuni ty • 

NUI,mber of Cases 
... 

95 

75 

35 

88 

40 

Not applicable to out-of-county control group. 

95 

60 60 

34 * 

90 90 90 

40 40 40 

A near mujority felt that recreational opportunities are adequate 

:for middle-class bu't not foI' lower-class youth. Only about one-third of 

the trainees felt that a local youth center is needed. 

Thus it would appear that while tratnees felt more recreational 

oppi:)rtunities for youth are needed in the commUluty they did not 

support the idea of a community centern Exposure to the youth Consultants 

does not·, appear to have altered any of their views regarding the 

recreatil'mal needs of youth. 

The Idea of the Youth Consultant Program 

From Table 24g it can be seen that the program impact is not eVidenced 

in terms of trainee change from Time I to Time IIo 
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TABLE 24g 

PERCENTAGlilS OF TRAINEES AGREEING WH1i STATEMENTS CONc]mNING 

THE IDEA OF THE YOUTH CONSULTANT PROG~I 

Statemen'!; Trainee:s. Controls ... 
Time I Time II Time I Time II 

210 More opportunity should be 
provided for youth to express their 
ideas cf)ncerning solutions to youth 
problems 0 68 68 

. 

92 95 

28... The community needs to pay more 
attentiOl:1 to youth' 13 point of vie ... , 
in planning programs for troubled 
youngsters 0 90 90 62 92 

420 Teen-agel's shr;lUld be encouraged 
to speak frankly to adults about 
their gripes relating to school, 
home, and empJ .. oyment 0 100 100 

------,----------~-----------------------.------------
Number of Cases 40 

100 95 

40 

,-----------,-------- -------,---------------
Trainees ini'tially supported and continued to support the notion 

that teen-agel's should be encouraged to speak frankly to adults about 

their gripes relating to school, home, and employment, and that the 

community needs to pay more attention to youth's point of view in 

planning programs for troubled youngsters. Approximately two-thirds 

of the trainees felt that more opportunity should bEt provided for youth 

to express their ideas concerning solutions to youth problems~ 

It would appear that exposure to the Youth Consultants did not 

affect trainees' views on the idea of the Youth Consultant progx'amo 

Initial and continuing support of the idea was evidencedo 
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10 Summary 

From examination of' various values and opinions of trainees con-

cerning youth problems tit appears 'that: 

l~ Trainees were initially and continued to be treatment-

oriented and non-punitive in their opinions concerning the treat-

•• ment and prevention of delinquencyo They became less likely to 

look to slum clearance or the establishment of a residence house 

for young adults for the reduction of delinquency .. 

•• 20 While trainees showed a knowledge of delinquency and the 

efficacy of treatment methods, they did not show a knowledge of 

referral statistics for Lane County" They became more likely to 

•• see that detention is needed for only a small number of delinquent 

youth, but they were more likely than they had been to see delin-

quent youth as seriously maladjusted" 

Trainees were initially and continued to be supportive 

of the need for more vocational an~ work-oriented programs which 

also provide individual attention in the high school p There are 

•• indications that contact with the Youth Consultants made them 

more awaxe of the importance of peer acceptance to teen-agel's and 

of the fact that insufficient opportunity is avail,able 

•• 
for teen-agel's and teachers to communicate. 

Trainees saw the employment problems of youth as 

•• resulting from an insufficient availability of jobs, as well as 

their inability to qualify for available jobs due to lack of 

training, experience, or employer prejudice. While they felt that 

more training opportunities are needed, they were les~ likely to 

support the establishment of a trade school for dropout youth. 
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Trainees believed a communicative gap does exist between 

parents and teen-agers and that home problems bear a large responsi-

bility for youth problems. Trainees became more supportive of 

increasing the opportunity for teen-agers to make decisions in 

the horneo 

6. Trainees felt more recreational opportunities for youth 

are needed in the community but did not support the idea, of a 

community youth center. Exposure to the Youth ConSUltants does 

not appear to have altered any of their views regarding the 

recreational needs of youtho 

70 Exposure to the Youth ConSUltants did not affect trainees' • views on the idea of the program. Initial and continuing support 

of the idea was evidencedo 

• 

•• 

'. 
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EVALUATION SUMMARY 

Section I THE YOUTH WHO WANTED TO BE YOUTH CONSULTANTS 

AD Introduction 

The Youth ConSUltant program proposed to train persons in community 

agencies and organizations to have a greater understanding of Lane 

County youths' problems and needs. With an increased comprehension and 

awareness of the problem, it was felt the community would be better 

able to meet the needs of all people in the county. Alienated young 

people were to be employed as Youth Consultants to service agencies, 

civic organizations, business and industry, school boards and administra-

tors, and Lane County Youth Project staff, all of whom had need to be 

informed about youth problemso Consultants were to be representative 

of youth with delinquenc~ records, minority groups, school dropouts, or 

in-school but alienated youth~ These training experiences were to enable 

community institutions and organizations to relate more readily to 

youth and their problems • 

B. Recruitment and Selection 

Peer nominations, agency referrals, and newspaper advertisements 

were the major sources of applicants for the Youth Consultant program • 

The relativelY small total number of applicants (86 youths) could have 

been due to increased military recruitment, and to local Neighborhood 

youth Corps activities for both in-and out-of-school young people. 

The Program Supervisor gave considerable responsibility to the 

youth Consultants for the recruitment of new applicants; however, the 

Supervisor continued to be the major screening agent. 
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It appears that the Program Supervisor did screen out applicants who 

were successful in school and that he instead selected those with school 

problems related to a lack of challenge, rather than a lack of ability in 

academic work. !t also seems to be the case that he screened out young

sters who were highly alienated or openly hostile to authority, for the 

reason that they would be unable to work with adults and might be too 

rebellious against authority. 

A randomized experimental procedure was used in the selection of 

Youth Consultants and Control group members. Applicants who were acceptable 

were matched in pairs and one person of each pair was hired as a Youth 

Consultant. The remaining member of each pair was assigned to the 

Control group. 

Characteristics of the Applicants 

Applicants for the Youth Consultant jobs were mostly 16 and 17 years 

of age. Age as a factor in selection appeared to operate positively for 

l5-year-olds and negatively for l6-year-olds. The majority of applicants 

had completed either the tenth or eleventh grade, with few completing 

only ninth grade or graduating from high school. Differences in grade 

completed were not reflected in the selection process. Less than one-third 

of the applicants were school dropouts. "Dropoutcy" did not appear to be 

a factor in selection~ The majority of applicants \'lere born outside Lane 

County, but an even greater majority show residential stability during 

the past year. 

Differences between eligible and ineligible applicants: 

School mobility was evidenced at all educational levels. Eligibles 

were more likely than ineligibles to have born in Lane County and to 

have had greater school stability at the elementary level. There was 

little difference in residential stability. 
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Only a small number of fathers' employment fell into the lowest 

semi-skilled and unskilled occupational categories among both groups. or 

the total number of applicants, one-fifth of their fathers had terminated 

their schooling at 8th grade, and one-fifth had some college. In selec-

tion, the occurrence of less formal education was more prevalent among 

fathers of eligibles than among ineligibles, and while mothers did not 

differ in the college category, more mothers of the first group terminated 

at the 8th grade than did mothers of the others. Approximately one-half 

of the applicants came from broken homes; both groups were alike on this 

factor. The majority of applicants did not have siblings who were dropouts, 

and eligibles were somewhat less likely to have dropout siblings than 

were eineligiblesu 

One-half of the eligibles and about one-third of the ineligibles 

had juvenile oourt referrals, suggesting that delinquen~y was a criterion 

of selection. While the former were more delinquent than the latter, this 

difference was greater regarding children's offenses than more serious 

offenses 0 

D. Goal Orientations of Eli~ible and Ineligible Applicants 

Eligible and ineligible applicants were compared in terms 

of their attachment to normal societal goals, feeling of opportunity 

to achieve normal societal goals, and degree of alienation regarding 

societal goals. 

The majority of all applicants to the Youth Consultant Program 

placed "importance" on only a fraction of the "normal societal goals" 

as these were operationally defined in the "Inventory of Goals Orientation." 

Further, a majority of neither group placed "importance" on any of the 

"l\l)wer-class orientations 0 II A success orientation' and a willingness to 
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work hard and learn, plus the ability to help and to get along with 

others were important to all applicants a 

Ineligibles were more likely to place importance on conformity, 

patriotism, defense of their own typal groups, and avoidance of open 

hostility and physical combat. Eligibles were more likely to place 

importance on "fun and excitement" and the ability to outsmart other$, but 

less likely to give significance to being tough or avoiding conflict. 

Insofar as chances for achievement are concerned, both groups felt 

they could be successful, be industrious, and acquire certain knowledge 

and skills necessary to their own advancement, assist. others, and practice 

good manners. Eligibles believed they could make good use of free time 

and stay one jump ahead of others, while ineligibles felt they had a 

better chance of fitting into society. 

Youth chosen by theProgram Supervisor were neither less nor more 

alienated than those not selected. 

Section II PROGRAM IMPACT ON THE YOUTH CONSULTANTS 

•• 

•• 

•• 

•• 

A. A Test of a Basic Assumption .• 

A basic assumption underlying the youth Consultant Program was: if 

alienated, delinquent, pre-delinquent, and jobless youth receive training 

and employment as Youth Consultants, they will learn skills which result 

in less alienation, less unemployment, and less problem behavior in 

school. This assumption was examined in the areas of alienation, delin

quency, attitude toward authority, employment, and educationo The 

findings were: 

" In general, Youth Consultant experience increased alienation aa 

mea,sured by the index based on achievable goals rather than decreased 

the feeling of ability to attain these endsa Further analysis demonstrated 
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however, that alienation definitely was reduced for participants who 

remained until program completion although greatly increased for those 

who left prior to the end of the yeara 

The program affected neither the number of delinquent acts committed 

nor the severity of these acts and was unsuccessful in retaining the 

more delinquent Consultants to program's completiono Disposition toward 

authority, in terms of attitudes anent law and .oraer, showed some 

deterioration among Youth Consultantso Educational behavior seemed to 

be relatively unaffected by program participationo Youth Consultants 

earned more money during the program year than they would have,had they 

not been participants, but for those who left before completion, the type 

of work next available was not influenced by their experience herea 

Ba Personality Effects 

Youth Consultants showed an increased "intelligence" rating in 

terms of scholastic ability or the ability to think abstractly; and 

increased sense of happiness or well being; and a feeling that their 

parents showed more interest in their activities than they did before 

program participationo 

Yout~ Consultants, however, showed a decrease in their ability to 

control the:i..r impulses; a reduction of self·.discipline; a reduced concern 

with protocOl; and a diminished ability to act purposefully or to plan 

a long-term efferto 

Based on changes noted for the control group, youth Consultants 

have been retarded in the tendency totoJard impatience, excitability, 

shyness, sensitivity to criticism, reluctance to discuss international 

matters, and decreased self-esteem or self-stability a It may be that the 

very nature of the Consultant job had an effect on the ability to think 
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abstractly, since the participants were asked to consider youth problems 

in a more objective manner than they had previously. Also, they were 

asked to plan strategies for changing adult thinking in the area of 

youth problems. Since a major concern of the Youth Consultant Program was 

to improve communication between teenagers and adults (or between children 

and their parents), the perceived improvement in parental interest may 

be related to increased communication in the homes of the participants .. 

The negative aspects of personality change may be related to the 

permissive work environment to which Consultants were exposed and involve

ment in planning program modifications that were not always implemented 

as outlined. 

Cc §elf Ratinss 

Near the beginning of program participation Youth Consultants saw 

themselves as 11 average " in their home, peer, work, and community l:I.djust

ment but "below average" in their school adjustment. Program participation 

appears to have effected an improvement in home and peer adjustment in 

that after several months Youth Consultants noted in themselves "better 

than average" adaptation in these areas, although little change was seen 

in school, work, or community. 

D. ~~.:ti tude Change 

As mentioned earlier, the Youth Consultants perceived greater 

parental interest in their activities although their general attitudes 

toward family showed little modification. Improvement in the self

confidence of the Youth Consultants as well as in their acceptance of 

others was noted. 

Youth Consultants definitely showed an original and continuing 

"treatment-oriented," non-punitive attitude toward youthful offenders 
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and the prevention of delinquency, plus an increased commitment to expansion 

of programs for troubled youth. 

Youth Consultants were somewhat knowledgeable about delinquency and 

the efficacy of treatment methods and showed a slight increase in such 

knowledge during the program year • 

youth Consultants originally felt that. the school could cope mo~e 

effectively witp youth problems by providing more job-skill training and 

g~eater understanding and concern for youth on the part of the teachers • 

The program partiCipation did not appear to modify these views. 

Youth Consultants saw the employment problems of youth to be a 

result of a shortage of available jobs, in addition to an inability to 

qualify for available jobs due to lack of t'raining, experience, or employer 

prejudice. They felt that more training opportunities are needed and that 

jobs should be created for youth. Program participation does not appear 

to have modified their views on youth employment problems. 

The Youth Consultants felt that an intergenerational gap (between 

parents and teenagers) exists and that it is typified by the lack of 

ability on both sides to communicate. 

While Youth Consultants felt recreational opportunities to be 

adequate for middle-class youngsters, they felt that more facilities and 

opportunities are needed for lower-class youth. They also were more 

likely after program participation to feel that increased occasions to 

engage in sports were important • 

E. Youth Consultants' Feelings About Their Job 

Youth Consultants were utilized both in modifying and evaluating 

program progress. The ConSUltants were interviewed at several points in 

time for this purpose. Results of the interviews were reported to the 
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Program Supervisor as well as to the group. Individual responses, of 

cou~se, were not identified. These interviews were conducted as part of 

the evaluation process and were intended to supply information for continual 

b t glance at them suggests that few of the outprogram improvement, u a 

lined modifications occurred. The reader will find that' the Consultants 

liked most the opportunity to speak freely (to express the self) and 

theirworlc companions 0 They disliked. the lack of things to do and personal 

th 1 They also expressed a feeling that not enough conflict among emse ves. 

trainees were involved and that the program moved too slowly. Suggestions 

for imp\\vement centered around planned activity and consultation with 

more community groups 6 

F. Youth Consultan~s' Feeling About Pro~ram Effect On Their Personal 

Lives 

The Youth Consultants saw as major program benefits the opportunity 

to talk to and better understand other people, and to learn about the 

outside world. Ambivelance was noted in the home situations, and little 

effect seemed apparent in the selection of friends. 

Gb Youth Consultants' Feeling About Program Success 

Although some Youth Consultants felt the program did stimulate some 

adults to thinlc about teenage problems, they did not feel, for the most 

part, that the program was completely successful in reaching its original 

goals. 

Section III PROGRAM I~WACT ON THE TRAINEES 

A. Introduction 

Program objectives for trainees were both general and specific. 

They included: increasing trainees' awareness of the problems of delinquent 

and disadvantaged youth; changing their attitudes toward these youth; 
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increasing their knowledge and support of existing youth programs in the 

community; increasing their support of new community appro~ches to youth 

problems; stimulating them to expand opportunities for youth in the 

community. The underlying basic assumption was that when trainees are 

exposed to a cross section of alienated young people, a "sensitization" 

of th~se trainees will occur, which will lead to attitudinal changes and 

behavior aimed at the expansion of educational, employment, and other 

opportunities for alienated youth. 

Bo Trainees Response to the Youth Consultants 

An instrument designed primarily as a tool for program modification, 

the "Presentation Evaluatiol1 Form," was found to be useful in measuring 

impact of program on t:raineeso That form records the kinds of things 

that happen to trainees as a result of their experience with Youth Con

sultants, and their description of what occurred in a training session, 

be it new insights, motivation to act, or new kno\lrledge gained about 

teen~age problems. 

Trainees most frequently approached the session with the belief 

that the purpose of the meeting with Youth Consultants was to hear youth's 

point of view and, somewhat less frequently, to hold a mutual discussion 

on the problems of young people in order to improve communication 

between teen-agers and adultso 

Trainees describe the session more frequently as a rather general 

discussion and much less frequently as a presentation by Youth Conuultants 

of either their views or their program. 

Trainees most frequently felt that they derived an increased under

standing of youth problems; they less frequently felt the benefit to be 

ins~,ght into their own roles as professionals. Only a small minority 

felt they did not benefit personally from the sessionso 

- 233 -



Trainees, when asked for suggestions, most frequently indicated that 

the youth ConSUltants could not have done better. 

What trainees most liked about their sessions with the Youth 

Consultants were the fra~kness, honestly, and openness of the ConSUltants. 

Somewhat less frequently observations were tha'c bO'ch sides had willingly 

exchanged views, and that the 'Youth Consultants had rever.tled their 

personal attitudes. 

Less than one-third of the trainees felt they received a~omplete 

understanding of the Youth ConGultant Progr~m, although approximately 

sixty percent received at lea.st some unders'cal1dingu 

Over one-third of the tra.iness felt they had learned something new, 

while another third felt they had not. The fact that most of the trainees 

were l,rofessionals or profesoionals,·in-training may indicate a high 

sensitivity to youth problems ar.1on.g those groupsQ 

C. Attitude Change AmonG The Traine~ 

The "Youth Problems Attitude Survey," which included items relating 

to general and specific program objectives, was the instrument designed 

primarily for measuring program impact on trainees. It includes a number 

of items in the areas of delinquency, school problems, employment and 

vocational training, as well as family and recreational needs of youth. 

In addition, the instrument coni;ains items designed to meaSU1~e attitudes 

toward the Youth ConSUltant Program itself. 

From our examina.tion of various values and opinions of i;rainees 

concerning youth problems, it appeared that: 

Trainees were initially, t:1d continued to be, treatment oriented 

and non-punitive in their opinions concerning the t~eatment anli prevention 

of delinquency. They became less li.kely to look to slum clear/ance or 
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to the establishment of a residence house for young adults for the reduction 

of delinquency. 

While trainees showed a l{llowledge of delinquency and the efficacy 

of treatment methods, they did not show a knowledge of juvenile delinquency 

refeX't'al stat:l.stics for Lane County. They became more likely to see that 

only a small number of delil'lquel'l'C youth require detention and they 

were more apt to see delinquent youth as seriously maladjusted. 

Trainees were initiall~, and continued to be, supportive of the need 

in the high school fOl~ more vocatio~'lal and work-oriented progra.ms 11/hich 

would provide individual attentiono These are indications that contact 

with the Youth Consultunts oade trainees more aware of the impoX'tance of 

peer acceptance to teen-agers and that sufficient communication between 

teen-agers and teachers is not availablev 

Trainees sa\,1 the employment problems of youth to be the result 

o£ an insufficient llumber of jobs, plus an inab:Hi ty to qualify for 

available jobs due to lacl( of training, experience, ot' employer 

prejudice. ~Jhile they felt that more training opportunities are 

needed, they were less likely to support the establishment of a 

trade school for dropouts. 

Trainees believed a communication gap exists between parents 

and teen-agars and that home problems are largely responsible for youth 

problems. They beca~e more supportive of increased opportunity for teen

agers to ma1~e deci.siens in the home. 

Trainees felt more recreational opportunities are needed but 

do not support the idea of a community youth center. Exposure to the 

youth Consultants did not appear to have altered any of their views 

regarding the recreational needs of youth. 
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Exposure to the Youth Consultants did not alter trainees' views o 

of the basic idea of the program; initial and continuing support of the 

idea was e~~dencedo 

It has bee.n demonstrated, therefore, that the Youth Consultant 

program did have effect, in varying degrees, on both the Youth Consultants 
., 

and the trainees. In addition, a contribution has been made to the 

exploration of the underlYing assumptions and implementation of the 

purposes of the program. 

APPENDIX A 

o 
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APPENDIX A 

INTRODUCTION 

The evaluative reports for Youth Consultant presentations from 

July 1, 1966 through June, 1967 make up this Appendix. These reports 

are based on feedback from both trainees and Youth Consultants. The 

open-ended questionnaire, "Presentation Evaluation Form, I' (Appendix C) 

was the sole instrument used for these evaluctti ve reports. The instru-

ment is based on a series of questions developed to elicit answers 

Hhich would be useful in program modification; it was pre-tested with 

outside persons involved in the training of the Youth Consultants. 

Trainee responses were only categorized by the Program Analyst, and 

Youth Con~ultant responses are reported verbatimo Originally it was 

planned to replace the open-ended questionnaire with a standardized 

check sheet, but after the first few training sessions it became apparent 

that the types of responses varied according to the group of trainees. 

The simple expediency of saving time in evaluating questionnaires 

seemed to be not worth the sacrifice of ins~ght which could be utilized 

towards program modification. The questionnaires were given the 

trainees at the close of the training sessions and collected ten or 

fifteen minutes later. Trainees were advised that only the Program 

Analyst would see their individual questionnaires and that their responses 

would be helpful in providing guidelines for program changeo In order to 

remain as objective as possible, the Program Analyst did not attend any 

of the 22 training sessions. 
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EVALUATIVE REPORT 
TRAINING SESSION I 
VISTA TRAINEES 
NOVEMBER 8, 1966 
TRAINEES: 40 
RESPONDENTS: 40 

La, __ 

APPENDIX A.l 

QUESTION 1: WHAT DID YOU UNDERSTAND WAS THE PURPOSE OF YOUR G:m'TING 
TOGETHER'l 

Trainee Responses 

To familiarize trainees 
with the Youth 

Number 

Consultant Program 22 

To discuss youth 
problems 16 

To train Youth 
ConSUltants 02 

Total 40 

Youth Consuljant Responses 

-To explain to them what we are, do 
and give them some of our ideas. 

-So they could understand the Youth 
Consultants, and what they are 
trying to do. 

-To get new ideas from them about 
their program and talk together 
about both programs. 

-To talk to them about recreation, 
employment, etc. and tell them how 
we felt. 

-To inform them about our program. 

Over one-half of the trainees understood the purpose of the session was 
for the Youth ConSUltants to familiarize them with the Youth Consultant Prd
gram. Over one-third of the trainees felt the purpose was to discuss youth 
problems 0 Two of the trainees felt they were to teach the Youth Consultants. 

One-half of the Youth Consultants felt also that the purpose of the 
session was to tell the trainees about the Youth Consultant Program. Two 
of the six Youth Consultants felt the purpose was to talk about youth 
problems, and one mentioned getting ideas from them about their program. 

Thus two purposes are mentioned by approXimately the same proportion 
of Youth Consultants and trainees with a small majority feeling the purpose 
was to familiarize trainees with the youth Consultant Program and a large 
minority noting the purpose was to discuss youth problems. 
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QUESTION 2: WHAT HAPPENED? 

Youth Consultants 
described their 
program 

A good discussion, 
interesting interaction 

Problems of the Youth 
ConSUltant program 
were discussed 

A question and answer 
period 

No answer 

Total 

Number ....... ..-.---

17 

10 

05 

04 

04 
~~ 

40 

-We Hach gave a short presentation 
and then there was a question and 
answer period. 

-No response. 
-Well, everyone got the wrong idea 
about why we were there. 

-They acted as though they wanted 
to fight. Kept their mouth shut 
about VISTA. 

-They badgered us all night long. 
They seemed to think that we didn't 
know what we were talking about or 
how we were going to do this. 

-Just what I expected (i.e., explain 
the program). 

Well over one-third of the trainees reported that the Youth Consultants 
described their program, and one-fourth of the trainef~ ·J.escribed the session 
as an interesting discussion. Other responses of trainees included describ
ing the session as a question-and-answer period or as a discussion of the 
problems of the Youth Consultant Program. 

The majority of Youth Consultants described what happened in emotional 
terms (which was not the case with trainees), With three of the six feeling 
somewhat attacked by the trainees. One Youth ConSUltant reported that the 
Youth Consultants explained the program, another described the session as a 
short presentation with a question-and-answer period, and one did not respond. 

One could assume that the lack of an emotional reaction on the part of 
the trainees could be due to their greater sophistication, although one would 
expect fairly candid responses from VISTA trainees. The insecurity and 
hostility toward the trainees by the Youth Consultants should be noted here. 
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QUESTION 3: WHAT DID YOU GET OUT OF IT? 

Numbe!'. 

A notion of Youth 
Consultant plans 

Saw youth attempting to 
solve their own and other 

11 

youths' .problems 10 

That the Youth Consul-
tants had problems of 
their own 06 

That the Program is good for 
or helpfu~ to·; the'. Youth 
Consultants 05 

That youth and adults 
have communication 
problems 05 

Not much 

Problems of the Youth 
ConSUltant Program 

Total 

01 

02 

40 

Youth Consu~tany R~s~~ 

-Nothing other than tit. had opinion of 
most of the VISTAs. 

-A lot, that all of the Consultants 
will fight for our program. And now 
I know I can talk. 

-Not a thing except that they think 
thellcommunity center"is a great idea. 

-I got a lot out of it. 
-I found out that we ourselves axen't 
real sure about our future plans and 
that we should probably have a better 
understanding of our own program if 
possible. 

-I got the experience of meeting with 
a large group even though I didn't 
say very much. 

----~--.--------~------------~----------------------------------------,------

Aoout one~fourth of the trainees reported getting a notion of Youth 
Consultant Program plans, and wlother fourth saw youth attempting to solve 
their o\~ and other youths' problems. The second response might be said to 
be a specific of the first. 

Other responses included the following: that the Youth Consultants had 
problems of their own; that the program is good or is helping the youth 
Consultants; that youth and adults have communication problems; and that 
the youth Consuitant Program has problems. 

One-half of the Youth Consultants felt they got a lot out of the session, 
mostly in terms of experience with a group and with the other Youth Consultants. 

One Youth Consultant felt the session pointed out a heed for the youth 
Consultants to examine their own program and another got to test the idea of 
a "community center." One Youth Consultant felt he (she) got nothing other 
than a bad opinion of the trainees. 
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QUESTION 4: HOW COULD THE YOUTH CONSULTANTS HAVE DONE BETTER? 

More study of problems 14 

More experience presenting 09 

Better definition of goals 05 

Good job as it was 

Less brief 

Use more personal 
experiences 

05 

02 

02 

Improve appearance (gestures, 
gum) 02 

No answer 01 

Total 

Youth Consultant Res~onses 
~ .... ------.. ---... -,-..... ~~ 
-Could have been more prepared and 
less giggly. 

-They could have not contradicted 
each other so much and put so rnuch 
blame on the Program Supervise:!' 
and Program Analyst. We also 
weren't very consistent about our 
ideas. 

-No response. 
-I think we did great for the first 

time talking with a large group. 
-We did great, more experience. 
-We did good, considering the 
people of VISTA o 

Approximately one-third of the trainees felt the Youth Consultants should 
become more knowledgeable about the problems of youth,and approximately one-fifth 
felt they needed more experience presenting to groups. 

Minor responses included: defining goals; good job as it was; making the 
session longer; using more personal examples; and improving" personal 
appearances. 

One-half of the Youth ConSUltants felt they did a good job, though one 
of these felt more experience was necessary. One Youth Consultant felt more 
preparation would help and another felt more unity in presentation would 
improve the program. One youth Consultant did not respond to this item. 

The trainees' "feeling that the Youth Consultants need more knowledge and 
experience seems to be not shared by the Youth Consultants. This may stem from 
the latters' tendency to "blame" the trainees for problems in the session. It 
may be that as Youth Consultants have successful experiences in presenting, they 
may be better able to criticize themselves. 

- A.l (4) -

••• 

• • 

• • 

• • 

•• 

.---.. ----------------~~------------------------.--~--------~----------~ 
QUESTION 5: WHAT WAS THE BEST THING ABOUT THE DISCUSSION? 

~um.ber 

Frankness and honesty 
of Youth Consultants 13 

Question-and-answer 
period got ideas out 05 

Helped the Youth 
Consultants 03 

Gave Youth Consultants 
a chance to test 
themselves 04 

Presented youths' point 
of view 02 

Good impression given 
by Youth Consultants 02 

Bad impression given 
by Youth Consultants 

Alice 

No answer 

Total 

02 

01 

08 

40 

-The end, and us. 
-The experience for the youth 
ConSUltants. 

-No response. 
-We learned a lot about our own 
program because we were made to 
think about it. 

-Got to see what VISTA people are 
like and how they act. They also 
had some good ideas. 

· .. No response. 

_____ .~, ______________ ~ __ ·_w_. ___________________ ~ ____ ~ __ ~ ____________ ~ 

The only response involving any substantial number of trainees was 
regarding the frankness and honesty of the youth Consultants; approximately 
one-third of the responaes fell into this category. 

Others mentioned the following: the question-and-answer period got 
the ideas out; the session helped the youth Consultants; giving the Youth 
Consultants a chance to test themselves; the presentation of youths' point 
of view; the good impression given by the youth Consultants; the bad impression 
given by the YouthOollbultantsj Alice; and no answer. 

Half of the Youth Consultants in essence did not respond to this item; 
the other half responded in terms of the experience and the ideas about their 
own program deti ved from the session. 
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QUESTION 6 :.,' WHAT WAS THE WORST THING ABOUT IT? 

I.au'.of preparation 

Lack of specific plans 

Disorganization 

Too few talked 

Number --
07 

07 

04 

03 

Too brief a presentation 03 

Other 

No answer 

Total 

01 

12. 
40 

,Yout.h C21'16ul t,!¥lt Res"Eonses 

-Going in the first place. 
-The Youth Consultants not knowing 
more of our own program to answer 
VISTA's questions. 

-Is when everyone got mixed up in 
what we were doing. 

-No answer. 
-Some members of the audience seemed 
to be badgering us (however, when 
we talked to them after the meeting 
they said that they were giving us 
the same treatment we gave them). 

-Everybody didn't get to talk; Al 
took most of the questions. 

Over one-third of the trainees did not list a "worst thing." This may 
suggest a general positive response, since only ~ae-fifth did not respond 
to the "best thing." 

The two most typical responses (though these were made by less than 
one-fifth of the trainees) were lack of preparation and lack of specific 
plans on the part of the Youth Consultants. Other criticisms included the 
following: too disorganized; too few Youth Consultants talked; and the 
briefness of the presentation. 

Two of the Youth ConSUltants felt they were not sufficiently prepared 
and one felt they should not have gone in the first place. One felt the 
audience was hostile, another felt that everybody didn't talk, and one did 
not respond. 

Some agreement is noted here between the trainees and the trainers in 
terms of criticism of the presentation. 
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QUESTION 7: HOW MUCH DID THE SESSION HELP YOU (TmI) UNDERSTAND THE 

YOUTH CONSULTANT PROGRAM? 

Trainee Responses 
___.__...... • po t 

Quite a bit, a great 
deal 

Fairly well 

Very little 

Not at all 

No answer 

Total 

-_ ...... _--

~~ 

20 

08 

05 

02 

O~ 

40 

.!EE.th Cons.ul tan_~_R..e.~.p.0n.se~ 

-Quite a bit; we went into all the 
areas that we are working with, so 
if they didn't get anything out of 
it, they were laughing at us. 

-Quite a bit. 
-I wouldn't know. 
-No answer. 
-Very much. There were a lot of 
questions and quite a few good 
answers; the purposes of our pro
gram were brought out very well. 

-I think they were very confused 
because we each had different 
ideas about things. 

Over two-thirds of the trainees felt the session helped them under
stand the Youth Consultant Program at least fairly well, with one-half of 
the trainees reporting it helped quite a bit. 

One-half of the youth ConSUltants felt that the trainees understood 
the program quite a bit. One thought they might be confused because of 
lack of unity among Youth Consultants, and two didn't respond. 

The youth Consultants'perception of the trainees' understanding seems 
quite accurate. 
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QUESTION 8: HOW MUCH DID THE SESSION HELP YOU (THEM) UNDERSTAND THE 

VISTA PROGl'W1? 

~~i..~~. Respons.es, 

Not at all, none 

Very little 

Quite a bit 

No answer 

Total 

Number 
-~~ 

23 

09 

03 

.Q2 

40 

-None. 
-Not very much except that 'chey 
have some interest in people. 

-No answer. 
-None. 
-It didn't and I'd love another 
chance to talk to them • 

-~/e didn't go into any discussion 
with VISTA. 

~ .. -.... ,-. --.~.-...... ------....-.....~ ......... .........-----... -. ~. ----. ,...-....... ~----... 
Over half of the trainees felt the session did not help the Youth 

Con~;ul tants understand VISTA, and slightly over olle-fifth felt it helped 
them very little. Only three trainees felt it helped quite a bit. 

Four out of the six Youth Consultants felt the session did not help 
them underst,and the VISTA program i one thought it helped a little; and 
one did not respond to 'this item. 

Trainees and Youth Consultants seemed to be in agreement that the 
session did not promote an understanding of VISTA. 
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QUESTION 9: DID YOU LEARN ANYTHING NEW ABOUT TEEN~!GE PROBLEMS? 

No 

Yes (Their own 
awareness and ability 
to solve their 
problems with a 
little help) 

No answer 

Total 

Number ...--......... 

27 

10 

.Q2. 

40 

Jguth Consul,tant ~.el}pon.s_~s, 

-Yes; we don't look enough like 
juvenile delinquents to suit 
them. 

-No. 
-No response. 
-No. 
-Kids have something to say. 
-No. 

Approximately three-fourths of the trainees responded that they did 
not learn anything new about youth problems. One-fourth, however, stated 
they learned something new -- the capacity of youth to solve youth problems 
with some assistance. 

Four of the six Youth Consultants felt they didn't learn anything 
new about youth problems, and one Consultant did not respondj one felt 
he (she) did learn something new -- that kids do have something to say. 
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EVALUATIVE REPORT 
TRAINING SESSION II 
CASE AIDES 
DECEMBER 6, 1966 
TF.AINEES : 20 
RESPONDENTS: NONE 

APPENDIX A.2 

The evaluation of this session is limited to responses from the four 
Youth Consultants who attended the session and the Cas~ Aide Supervisor. 
The Case Aides did not respond to the questionnaires. 

QUESTION 1: WHAT DID 'YOU UNDERSTAND \o/AS THE PURPOSE OF YOUR GETTING 
TOGETHER'? 

They understood the purpose of 
getting together with the Youth 
Consultants was to expose lay 
people who are functioning as 
Case Aides and working with 
delinquent children to some of 
the feelings, attitudes, and 
expectations of children who 
have been in troubleD 

-At first we were to talk about Case 
Aides but we talked more about youth 
Consultants. 

-No answer listed. 
-To talk about our program and talk 
about teen~~e problems. 

-Talk over different ideas. 

According to the Supervisor, the Case Aides understood the purpose of 
getting together with the youth Consultants was to expose lay people who 
are functioning as Case Aides and working with delinquent children to some 
o~ the feelings, attitudes, and expectations of youth who have been in 
trouble. 

The Youth Consultants' expectation seemed to be mixed between talking 
about the youth Consultant Program and talking about the Case Aide Program. 
They were not explicit in their expectations • 



QUESTION 2: WHAT HAPPENED? 

Su~ttrvia.9! ~_ .Re,!l;ponse 

The interaction between the Case 
Aides and the Youth Consultants, 
although livelY, depicted the 
lack of understanding on the part 
of Case Aides to some of the 
ramifications of problem behavior 
and also depicted the attitude 
of children who themselves have 
at one time reacted, or are still 
reacting, to their environment. 
This interchange of ideas seemed 
to be most stimulating for both 
sides. 

-We had a pretty good discussion but 
we didn't talk about the Case Aides 
too much. 

-Talked about a lot of different 
problems between tee~~s and school t 

delinquency, recreation" and employment. 
-We got our points across and it helped 

some of the adults. So it went across 
pretty good. 

-Quite a bit. 

A stimulating interchange of ideas took place, though there seemed to 
be a lack of understanding on the part of the Case Aides as to the Youth 
Consultants' behavior in terms of the problems they themselves seem to be 
having. Youth Consulbi,!ts suggest that they had a good and lively 
discussion. 
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QUESTION 3: WHAT DID YOU GET OUT OF IT? 

?E.E.er.viBl>~L~1!.~!. 

I felt the Case Aide group as 
a whole got a great deal out of 
the session inasmuch as it \-/as 
probably the first opportunity 
they had had to ·,talk at some 
length on a neutral ground with 
young people who have had diffi
culties in the past about some 
of youths' problems and 
atti tudes toward adults in 
general and systems in 
particular. 

~ Cons.ul ta:t.t •• R,2sjl,9nses. 

-Not much. 
-I found out that some people do 
understand the problems and want 
to help and others will always be 
blind sheep. 

-People are hard to talk to. 
-It's going to be tough a lot of 

timeso 

,~-------,.~ .. ~. ~---~--.----~------------.............. --~-----~---

The Case Aides as a whole got a great deal out of the session in that 
it was their first opportunity to speak to youth at any length on neutral 
ground, particularly youth with the background of the Youth Consultants. 

Two of the Youth Consultants got out of it that people were hard to 
talk to. A third Youth Consultant reported not getting much out of it, 
and a fourth found that some people tend to understand youth problems 
and some people seemed un1..rilling to try to understand. 
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QUESTION 4: HOW COULD THE YOUTH CONSULTANTS HAVE DONE BETTER? 

§u1!er~~' s R~s'pon~. 

It was quite apparent that the 
Youth Consultants could have been 
better instructed in the systems 

, ' that they were objecting to -
their opinions of them were pretty 
much a reaction to their own 
experiences with them and they 
were not knowledgeable about the 
bureaucracy under which the 
people in the system must functiono 
There were a couple of the Con
sultants who, I felt, had a lot 
to say and who when they did say 
something, were quite astute in 
presenting their material. How
ever, their interaction was much 
too infrequent. 

Youth Consultantl1~sJao~ 

-We couldn't have. 
-I think we did an excellent job 
although we could have gotten off 
to a better start. 

-I think everything was good. 
-Talked more. 

The Youth Consultants, in the view of the Program Supervisor, could 
have been better instructed, had more facts and knowledge of the systems 
they were criticizing, rather than just reacting to their own experience. 
Three of the four Youth Consultants felt that they couldn't have done 
better; one felt that they could have talked more. 

• 

• • 

• • 

• • 

• • 

• • 

• • 

QUESTION 5: WHAT WAS THE BEST THING ABOUT THE DISCUSSION? 

It was my feeling that the group 
really began to understand and 
get a feeling for the Consultants 
and some of the problems that 
they were presenting to them. 

~th Consultant_Res2onses 

-They were very interested. 
-The two adults sticki~g up for us 
and what we thought. 

-I think everything was good. 
-No answer. 

The best thing about the discussion seemed to be the feeling the Case 
Aides got toward the youth. 

Two of the Youth Consl<Jltants reported as the best thing the fact that 
the Case Aides seemed interested. One thought that everything was very good 
and another didn't respond. ' 
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QmsTION 6: ~JHAT ~/AS THE WORST THING ABOUT IT'? 

Super~.o.r.' !..Re~onse 

The worst thing about the dis
cussion was probably the fact 
that a number of people who have 
contributed a great deal - that 
is, Youth Consultants - were not 
as verbal as they should have 
been or could have been. 

-We didn't talk enough about Case 
Aides. 

-The lady in blue. 
-Nothing. 
-My speech slowed 'the start, and 

some of the Case Aides. 

Worst t·hings mentioned were the unequal part1'cipation of Youth Con
sultants, and the lack of time to talk abOut the Case Aide Program. One 
of the Youth Consultants mentioned not enough talk about the C~se ~ide 
Program. Two found nothing wrong with the session, and one cr1tio1zed 
himself and some of the Case A.ides. 

- A.2 (6) -
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QUESTION 7: HOW MUCH DID THE SESSION HELP YOU (THEM) UNDERSTAND THE YOUTH 
CONSULTANT PROGRAM'? 

,Supe.rJi..sor.' s Respons.e 

Although there was a presentation as 
to the purpose of the Youth Consul
tant Program, it was brief and could 
have been elaborated upon to some 
extent in order to enhance understand
ing of the Program. I felt that 
the Program \ofaS, however, under-
stood as the session continued. 

-Quite a bit. 
-I think it helped them a lot, but 

some of them couldn't be less 
'interested. 
~Quite a bit because we went into 
a lot of different areas and they 
know pretty muoh how we feel. 

-I think they understood about 
what we do. 

The presentation of the Program was too brief and could have been 
elaborated upon, but time was limited and only a brief sentence or two 
of explanation was given. All the Youth Consultants, however, felt the 
Case Aides now understand the program quite well. 

- A.2 (7} -



QUESTION 8: HOW MUCH DO YOU THINK THE SESSION HELPED THE YOUTH CONSULTANTS 
UNDERSTAND YOUR (THEIR) PROGRAM? 

~uJaerviso~'s Response 

Unfortunately, the opportunity 
for the Youth Consultants to talk 
to the Aides about the Program 
was limited by time, and only a 
brief sentence or two of explana
tion was given. This, however, 
has been covered in a previous 
meeting by me with the Consultants. 

Youth .9gnsultant Res'po~ 

-It didn't. 
.·Not any more than I already did .. 
.. "It didn't help me understand at all. 
-Not much. 

There wasn't much timea Youth Consultants responded with Hnot much" 
or "not at aii." 

-·Ao2 (8) -
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QUESTION 9: DID YOU LEARN ANYTHING NEW ABOUT TEENAGE PROBLEMS? 

§t~'pervisor ' s ,Bespo!).:'::!!:}' 

I think the group learned a 
great deal about teenage prob
lems that they might have known 
about prior to the meeting but 
\"ere not renlly as aware of 
until after the meeting. 

+ 

Youth Consu~tant Re~9n§~ . . 

-No answer. 
-No answer. 
-No!! 
-No. 

The Case Aides most likely obtained reinforcement of what they already 
~1ew, along with an increased awareness of problems. Two of the Youth 
Consultants said t~ey diun't learn anything new and two didn't answer this 
item. 
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------"-------,------------------------------------------------------------EVALUATION REPORT 
TRAINING SESSION III 
UNIVERSITY STUDENTS AND 

CHURCH-PARENT GROUP 
JANUARY 19, 1967 
TRAINEES: 98 
RESPONDENTS: 18 

!. _ *. __ '.-

APPENDIX A.3 

The number of respondents to this training session questionnaire suggests 
that a change in methods Ct·!' eliciting responses is necessary if program 
evaluation is to take place. If eight church members and ninety college 
students attended the meeting, and responses were obtained from only eighteen 
trainees, it is apparent that inadequate responses for evaluative purposes 
have been received. This matter is relatively serious, since adequate 
responses have been received for only one training session. Training 
Session II, that with the Case Aides, received less than one-twentieth 
of responses. At the time, the Youth Consultant staff felt that the 
session had been long, so the Case Aides were given questionnaires to 
take home to be filled in and returned; only two were received • 

The number of respondents limits results to such a degree that they 
are of negligible value. When such a small number fill in the question
naire, they cannot be assumed to be representative of the trainees at 
the meeting. Those few questionnaires which were filled in were for 
the most part done very sketchily, especially toward the end of the 
questionnaire. The large number of "No Answer" responses is notable .. 

The main cause of low responses at Training Session III was due to 
a lack of sufficient questionnaire forms; forms for an expected audience 
of 25-30 people were taken to the meeting, but ninety-eight persons 
showed up. Since this unexpected group may have interfered with program 
presentation plans, one solution would be to make specific ~rangements 
with the arranger of the trainee group for the number and type of trainees 
to be involved, suggesting that changes would necessitate a notification 
of the Program Supervisor. 

Other reasons for lack of response could be (1) insufficient motivation 
provided the trainees by the Youth Consultant staff; (2) not enough time . 
allotted for the trainees to fill in the questionnaire; (3) the response 
of the trainees to the presentation was so apathetic that they could not 
be motivated to fill in the questionnaire; and (4) an inadequate "setting" 
for questionnaire response was provided. 

On the basis that (4) constituted the major cause of non-response, it 
might be suggested that before completion of the question-and-answer period, 
the questionnaires be passed out, a statement be made abOllt their value to 
the program, as well as the short time it will take to complete them, and a 
three-to-five-minute interval be allotted for filling them in. 

Responses have been tabulated, though they cannot be assumed to b~ 
repr~sen~ativ~ of the response of a group of ninety-eight persons to 
Training Session III. 



l 

QUESTION 1: WHAT DID YOU UNDERSTAND WAS THE PURPOSE OF YOUR GETTING 
TOGETHER? 

Train.ee Res;e?nse .. s, Number 
•• te 

To discuss parent-
teacher relationships 13 

To present youth's 
point of v:j"ew 1+ 

No answer 1 
~-

Total 18 

X!>uth Consultant R .. Et.s;e.o..n~ 

-To talk about parents and child 
relations. 

-I was lost. 
-To let the parents know the feelings 
of how teenagers feel about them. 

-I thought we were going to ta,lk to 
elderly people about teenage problems. 

-,To disi.?uSS some of the problems that 
teenl:1.gl3rs have with adults. 

-To talk to 25 adults about family 
probbms. 

Nearly three-fourths of the respondents felt that the purpose in the 
meeting was to discu6s parent-teen-ager relationships, and nearly one-fourth 
felt it was to be presented with youth's point of view. This suggests that 
the expectations of the group were related to program goals. The statements 
of four of the Youth Consultants seem to relate to parent-child relationsj 
one Youth Consultant suggested expressing youth's point of view and one 
"was lost." 

- Ao3 (2) -

• • 

• • 

• • 

• • 

• • 

• • 

• • 

•• 

QUESTION 2: WHAT HAPPENED? 

Jouth Consultant ResRODses 

-There were adults plus 90 freshman 
college students -- we made fools 
of ourselves. 

-We put on a skit and answered some 
of the questions they asked. 

-Well, we talked to college kids 
but it turned out pretty good. 

-They asked us questions about what 
we felt about certain situations. 

-No answ&r. 
-There were people, college kids, 

there we didn't expect. 

It is questionable whether this question should be retained on another 
set of forms, as it seems not to be overly fruitful.. An addi tiona! comment 
section at the bottom of the page might yield more beneficial results. 

Over one-fourth of the trainees did not respond to this question. Nearly 
forty percent reported a good discussion took place, slightly over one-
fifth mentioned the subject matter discussed, and a minority suggested that 
some questions were answered. 

The Youth Consultant responses to this item are (and have been) more 
useful than the trainee responses as evaluative statements. 

One-half of the Youth. Consultants expressed their surprise over the 
group of college stUdents who unexpectedly attended the meeting. One Youth 
Consultant mentioned the skit, two mentioned the question-8l'ld-auwer period. 



------~-------- ~- --
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QUESTION 3: WHAT DID YOU GET OUT OF IT? 

Nev insights into 
parent-child 
relationships 

No answer 

Insights into youth's 
view 

Total 

Number .. - .. 

7 

6 

-2 
18 

Youth Consultant Respon!~~ 

-It's pretty tough to talk about 
parents and kids. 

-No'b very much at all. 
-I found that it was easier than 
what I expected it to be like 
talking to teenagerso 

-I learned that we need more training. 
-I learned that we don't J::'eally know 

how to do what we're supposed to be 
doing, we aren't helping anyone solve 
any problems. We are just b~inging 
the same problems in the open over 
and overo 

-Embarrassed. 

Nearly forty percent of the trainees felt they derived new insights 
into parent-child relationships and over one-fourth felt they had new 
insights into youth's point of vieWD Over one-third of the trainees, 
however, did not respond to the questiono 

Four of the Youth Consultants mentioned self or program criticisms 
in response to this item. These criticisms generally reflect a feeling 
of unpreparedness. One Youth Consultant found that it was easier than 
he (she) had expected it to be to talk to teenagers, and one felt that 
he (she) got not very much at all out of it. 

It might appear that with two-thirds of the trainees feeling th&y 
got something out of it and only one Youth Consultant feeling that he 
(she) got something out of it, Youth Consultants are overly critical of 
their own performance or feel that they could accomplish more. 

- A.3 (4) -
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QUJ!STION 4.: HOW COULD THE YOUTH CONSULTANTS HAVE OONE BETTER? 

~~e Res~onses 

No answer 

Speak louder 

Did good 

More participation by 
all Youth Consultants' 

Give more direct 
answers 

Un.derstand audiences I 
com:;erns 

'l'otal 

Number 

(i 

3 

3 

3 

2 

1 

18 

Youth Consultant Respons~~ 

-We did pretty well considering the 
group. 

-Under the circumstances, they couldn't 
have 0 

-Everyone been more responsive. 
-By being prepared to talk to anybody, 
elderly and teenagerso 

-We have a lot to learn and I guess 
the only way is by experience. Other 
than that, we did OoK., considering 
the group wasn't what we had planned 
onD 

-Been prepared for a larger groupo 

--~~.--------------------~---------------------.~~-------------------

One-third of the trainees did not respond to this itemo 
One-sixth of the respondents felt the Youth Consultants could not have done 
better, should have spoken louder, or all should have participated moreo 
An even smaller minority felt more direct answers should have been provided 
the trainees. 

Two Youth Consultants felt that the presentation was adequate as it 
was and another two felt that the group needs more preparation for large 
trainee groupso One Youth Consultant felt that more experience in general 
is needed, and another that the Youth Consultants should be more r€sponsive 
to the audienceo 
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-~~--------~----------~------~-----.----.' --.. --
QUESTION 5: WHAT viAS THE BEST THING ABOUT THE DISCUSSION? 

Openness and frankness 
of Youth Consultants 

Exchange of views 

No answer 

Provided insights into 
youths' problems 

Skit 

Total 

Number _--= _tt 

6 

4 

4 

3 

1 

18 

-No answer. 
-No answer. 
-The humor of it. 
-I think everything was good. 
-IVe got experience with such a 
large group. 

-They were willing to listen to us. 

--- - -

The most frequently mentioned item by the trainees was the openness and 
frankness of the Youth Consultants, though this was mentioned by only one
third of themo Over one-fifth mentioned the exchange of views between youth 
and the audience. Some trainees said the best thing about the discussion 
was the insight it provided into youths' problems; an equal number of trainees 
did not answer this question. Only one of the 18 trainees mentioned the skit 
as the best thingo 

Four of the six Youth Consultants did answer this item, mentioning 
everything, the humor of it, the chance to get experience with such a 
large group, and the fact that people were willing to listen. Two Youth 
Consultants did not respond. 

This item particularly points to the lack of a major emphasis or theme 
in the discussion. 

- A.3 (6) -
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QUESTION 6: WHAT WAS THE WOltSTTHING ABOUT IT'?, 

Tr~n~e l!e~ons.e~. 

lio answer 

., 

Not enough audience 
participation 

Hard to hear 

Not long enough 

Nothing 

Total 

Number 
*'- -

6 

4 

4 

2 

2 

18 

Yguth 9onsulta~t !Le~~~ns~~ 

-The group that showed up. 
-Me. 
-When we didn't quite understand 

the purpose. 
-I think more of the Youth Consultants 
could have talked more. 

-There were quit~ a few of them. 
-Vie weren't prepared. 

Just as no single thread appears when the "best thing" is asked for, 
a similar thing happens When the "worst thing" is asked for. 

Again, one-third of the trainees did not respond to this item. Over 
one-fifth suggest there was not enough audience participation, and a similar 
proportion mentioned that the Youth Consultants were hard to hear. A 
minority mentioned the presentation not being long enough. 

The responses of the Youth Consultants reflect the lack of preparation 
for a large group (or a group of college stUdents). One suggests the worst 
thing was himself (herself) and another suggests it was the group that 
showed up. Lack of preparation was mentioned by two. 



QUESTION 7: HOW MUCH DID THE SESSION I1Etp YOU (THEM) UNDERSTAND THE YOUTH 
CONSULTANT PROGRAM? 

Jrain!t,e ,Fe§.E.oE-.ses. 

No answer 

Not much 

Some 

Total 

Number 

12 

3 

.2. 
18 

- Ygutp ~nsul tant .llespop.sel? 

-None. 
-They learned that we are interested 
in teens and the relationship between 
them and adults. 

-They didn't talk about our program 
that mucho 

-No answer. 
-I think it helped them understand 
us a lot .. 

-Not too much. 

Over one-half of the trainees did not respond to this item; the remaining 
replied "not much" or 'some." It would appear that the trainees did not leave 
the meeting with a clear-cut notion of the Youth Consultant Program. 

One-half of the Youth Consultants, however, felt that the trainees got 
an understanding of their program; the other half, however, felt they did 
not. The latter group appears to be more accurate in their assessment of 
traine~ understanding. The Youth Consultants who felt they had adequately 
comm~7c~ted about the program seem somewhat in erroro This does not suggest 
a cr1t1c1sm of the presentation, Since program goals may not have been con
cerned with giVing the trainees an understanding of the Youth Consultant 
Program. 

- A.3 (8) -
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QUESTION 9:* DID YOU LEARN ANYTHING NEW ABOUT TEENAGE PROBLEMS? 

Number 'ft __ _ 

No answer 11 -No. 
-No. 

Yes 6 -No. 
-No answer. 

No 1 -No. 

Total 18 

,--------------~.------
Nearly two-thirds of the trainees did not respond to this item, one

third report,sd that they did learn something new about teenage problems. 
Problems in communication was the item most frequently mentioned. 

None of the Youth Consultants felt they had learned anything new about 
teenage probl\sms .. 

'" Question 8, "How much do you think the session helped the Youth Consultants 
understand your Prl')gram?" was not applicable for this heterogeneous group. 
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EVALUATIVE REPORT 
TRAINING SESSION IV 
1M-YWCA HI-Y AND Y-TEENS 
JANUARY 24, 1967 
TRAINEES: 19 
RESPONDENTS: 19 

APPENDIX A.4 

QUESTION 1: WHAT DID YOU UNDERSTAND WAS THE PURPOSE OF YOUR GETTING TOGETHER? 

Number 

To discuss problems 
of recreation 6 (8)* 

Improve communication 
between teen-agers 
(including dropouts, 
non-dropouts) 5 (6) 

To discuss parent-
teen-age relationships 4 (6) 

To get trainees· 
opinions 

(*Since this item elicited two 
responses from 6 trainees, parentheses 
are used to depict total number of 
responses .. ) 

Total 19 

-To talk over problems in recreation 
in this area and to try to get a 
better idea of what is needed~ 

-To sort of get acquainted with 
these kids. 

-To discuse recreation with some 
sophomores. 

-To discuss the lack of recreation 
in Lane County and some solutio!J.so 

-To talk about recreation. 

Approximately one-third of the trainees felt the session was primarily 
to discuss problems of recreation. When double responses are considered, 
still less. than one-half of the trainees felt that the purpose of getting 
together with the Youth Consultants was to discuss recreation. 

Approximately one-third of the trainees felt that a purpose of the 
meeting was to improve communication between certain teen-agers and other 
teen-agers, and another third felt that it was to discuss parent-teenage 
relationships. Approximately one-fourth felt a purpose was to get the 
trainees' opinions on things. . 

A disparity between Youth Consultants' perceptions of the purpose of the 
meeting and those of the trainees is noted, with four out of five Youth Con
SUltants giving recreation as the purpose of the meeting. One Youth 
Consultant felt the purpose was to get acquainted with the "ytt group_ 

- A.4 (1) -



QUESTION 2: WHAT HAPPENED? 

Discussed recreational 
problems and 
opportunities 

General discussion 

Discussed teen-age 
problems 

No answer 

Total 

Number ....... . 

10 

4 

3 

2 

19 

Youth Consultant Response~ 

-The group was a little too young, 
but warmed up. 

-The kids talked about noth:i.ng. 
-At first it sort of dragged, but 
toward the end it picked up. 

-Well, it was kind of hard to com
municate with them because of 
their ageo 

-We had a rough time trying to 
communicate. 

While this item did not seem fruitful in the previous session, responses 
for the present session were elicited from all but two of the trainees. 

Slightly over one-half of the trainees said that a diSCUSSion of 
recreational problems and opportunities took place. The remaining trainees 
described the session as a general discussion or a discussion of teen-age 
problems. 

The Youth Consultants responded to this item judgmentally rather than 
d.escriptively, with the majority mentioning difficulties in communicating 
With the traineeso 

- A.4 (2) -
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QUESTION 3: WHAT DID YOU GET OUT OF IT? 

Understanding of 
recreational problems 
and wants of other 
teen-agers 9 

Understanding of 
recreation needs of 
youth in general and 
ideas for improving them 4 

Nothing 3 

No answer 2 

That someone cares 1 

Total 19 

-I didn't know that Pleasant Hill 
was so isolated. 

-Nothingu 
-That Pleasant Hill offers nothing 
for the kids. 

-Just a feeling of lack of interest 
of most. 

-Quite a bit - a good experience. 

Approximately one-half of the trainees felt they derived an understand
ing of the recre~tional problems and wants of nother" (other than themselves) 
teen-agers, and approximately one··fifth felt they derived an understanding 
of the recreational needs of youth in general and ideas for improving those 
needs .. 

Two out of the five Youth Consultants were made aware of recreational 
needs of "other" teenagers (i.e., Pleasant Hill teen-agers). One Youth 
Consultant mentioned the session was a good experience, and the remaining 
two felt they got nothing from the session • 

- A.4 (3) ... 
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QUESTION 4: HOW COULD THE YOUTH CONSULTANTS HAVE DONE BETTER? 

Trainee Response~ 

Couldn't have, did 
good 

More Youth Consultant 
participation 

No answer 

Having more Youth 
Consultants there 

Providing more content 
for discussion 

Total 

Number 

11 

4 

2 

1 

1 --
19 

Youth C~nsultant_R~pons!~ 

-We did real well (tried harder) and 
consider their ageo 

-\~e could have led into more of a 
definite tracko 

-I think we all did fine. 
-We couldn't have done better 
-I feel we did a very sufficient job. 

A measure of success in terms of trainees' receptivity can be noted in 
this item with over one-half of the trainees mentioning that the Youth 
Consultants couldn't have done better, that they "did good." 

Approximately one-fifth of the trainees felt there should have been 
more Youth Consultant participation. Having more Youth Consultants there 
and providing more content for discussion were also mentioned. 

Four-fifths of the youth Consultants felt they did very well, with only 
one suggesting a more definite track would have been desirable. 

This suggests that the youth Consultants were even more satisfied with 
themselves than was the audience. 

In past sessions, there i,6 some indication that the Youth Consultants 
have been more self-critical than the audience has been of them; the same 
overreaction seems apparent in that here they seem more self-praising than 
the audience is of them. 

- A.4 (4) -
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QUESTION 5: WHAT WAS THE BEST THING ABOUT THE DISCUSSION? 

~ainee Response~ 

Discussion of parent
teen-age problems 

No ansWer 

Hearing other teen
agers' point of view 
(to compare with own) 

Possible solutions 
mentioned 

Frankness and openness 

Bett~r understanding 

Total 

!:lumber 

5 

4 

3 

3 

2 

2 -
19 

-The last half. 
-The discussion of communication. 
-That it picked up so well at the 

end. 
-When we got on the subject of 
parents they opened up mora. . 

-Just getting together with another 
group~ 

Approximately one-fourth, of the trainees felt that the discussion of 
parent-tee::lrager problems was the best part of the discnssion. One-fifth 
of the trainees did not respond. The remaining trainees mentioned hearing 
other teenagers' points of view; possible solutions mentioned, the frank" 
ness ,and openness of the disoussion, and arriving at a better understanding 
as the best thing about the discussion • 

The Youth Consultants responded quite generally to the discussion. 
There is some indication in their responses that the session was slow in 
starting and then picked up toward the last half. 



QUESTION 6: WHAT WAS THE WORST THING ABOUT IT? 

Trai!le~ Respolls~ 

Subject of rec!'eation 
not broad enough 

No answer 

Age differentiation 

Nothing 

Not long enough 

Not enough people 

Too long 

Inter-school conflict 

Hard to get started 

Total 

.... --

Number --
4 

4 

3 

2 

2 

1 

1 

1 

1 

19 

}L9E..th C..!?n~l.t~ji Res.pons!l~. 

-The talk on recreation -- we beat 
around the bush. 

-How they acted at first, and didn't 
have respect for the person 
speaking. 

-We couldn't communicate. 
-They were too young. 

?ne area does n~t stand out when criticisms are examined. Approximately 
one-f1fth of the tra1nees felt the subject of recreation was not broad 
enou~h, gave no answer. A small percentage felt that the age differenti.ation 
ment10ned was the worst feature, the session wasn't long enough, nothing was 
w:ong, too long, not enough people, inter-school conflict, and that the 
d1Scussion was hard to get started. 

Twa of, the Youth Consultants felt the age differentj.al was negativ~;. 
Others ment10ned lack of direction, lack of respect for the person speaking 
and simply the inability of the Youth Consultants to communicate. ' 

- A.4 (6) -
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QUESTION 7: HOW MUCH DID THE SESSION HELP YOU (THEM) UNDERSTAND THE 'YOUTH 

CONSULTANT PROGRAM? 

TraiJ1.!.e_Resp'oD;5~ Number ---
Quite a. bit 9 

Somewhat 8 

Not at all 1 

No answer 1 ---
Total 19 

You~h Copsult~t R~~qns~, 

-I think they understood us pretty 
good, what we do and why we are 
doing it. 

-I think that they received a 
better understanding of our 
purposes. 

-Quite a lot. 
-I'm not sure they understand the 
complete program. 

-Before all they knew was our name. 
Now they understand what we do and 
know that we are interested. 

The vast majori.ty felt that the discussion had helped them understand 
the Youth Consultant program to some degree, with nearly one-half responding 
that the session helped them quite a bit to understand it. 

Four out of the five youth Consultants felt that the trainees got a 
p:retty good pi(~ture of the program. Only one youth Consultant suggested 
not being sure that they understood the whole program. 

- A.4 (7) -



QUESTION 8: HOW MUCH DO YOU THINK THE SESSION HELPED THE YOUTH CONSULTANTS 
UNDERSTAND YOUR (THEIR) PROGRAM? 

Train~e Responses 

Somewhat 

Not at all or (not 
much) 

Quite a bit 

No answer 

Total 

Number 
........ r 

8 

7 

3 

1 -_. 
19 

!outh Cons~lt~~~e?pgnses 

-Not much. 
-I don't understand their program, 
but I understand that they are 
interested in discussing the lack 
of recreation in their community 
and how it can be helped. 

-I don't know the whole program, but 
some of it. 

-We got a better understanding of 
the problems of the teen-agers, 
and what they want and need. 

-Not much, but I got a pretty good 
picture about ita 

----------~.--------------------------------------~---------, -- - .- ---_ ... «-- -- -

. Over one-half of the trainees felt that the Youth Consultants understood 
the~r program at least somewhat.. Over one-third, however, felt that their 
program was not at all or not much understood. : 

The Youth Consultants seem not to have gotten a picture of the "Y" 
program, but rather reported getting an understanding of the problems of 
recreation in their communities. 

\j 
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QUESTION 9: 

No 

Yes 

No answer 

Total 

DID YOU LEARN ANYTHING NEW ABOUT TEENAGE PROBLEMS? 

10 

7 

2 

19 

Jouth Consultant Res~~nse~ 

-No. 
-OnlY that these kids were immatUre. 
-Only that we were older and wouid 
~ike to meet them again. 

-Just about Plea~ant Hill's lack 
of aotivities. 

-Yes, that Pleasant Hill is dead. 

Slightly over one-half of the trainees said they did not le~rn anything 
new about teen-age problems, but these no answers were typified by the 
following response: "Nothing that I didn't know - as a teen-agel' I face 
the same problems .. " Slightly over one-third of the trainees said they did 
learn something new, particularly hearing other people's views and getting 
the feelings of young persons of different ages about things • 

Two of the Youtll Consultants learned about the lack of recreational 
facilities in Pleasant Hill, one suggested he (she) learned nothing new, 
and the remaining two learned that "these kids:1were immature," and that "we 
would like to meet again." 

- A.4 (9) -
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EVALUATION REPORT 
TRAINING SESSION V 
SPRINGFIELD TEACHERS SESSION I 
JANUARY 30, 1967 
TRAINEES: 48 
RESPONDENTS: 48 

1 r=== 

, ....... ~ ... ( ... APPENDIX A 0 5 

QUESTION 1: WHAT DID YOU UNDERSTAND WAS THE PURPOSE OF YOUR GETTING TOGETHER? 

Number 
, -

For teachers to learn 
about the views of 
dropouts and other 
school problem youth 

Improve communication 
between teachers and 
students (youth) 

No answer 

To learn about the Youth 
Consultant program 

Total 

34 

11 

2 

1 ....... 
48 

Jo~ Cons~t~t ~e~'ponse~ 

-To talk to the teachers about admin
is'l;;ration arid their problems" 

-We "rere there to give our ideas in 
the problems in school. 

-To go over or discuss the gripes 
teen-agers have in school and go 
over some of our own experiences 
that we have had in school. 

-To help them or to try and help them 
understand teen-age problems and what 
they, as teachers, could do to help 
teen-agers with their problems. 

-To give them our viewpoints on the 
school system. 

-To talk to teachers and let them 
know how we feel about teachers. 

-To let them know our feelings toward 
school and teachers. 

Approximately two-thirds of the trainees felt that the purpose of the 
meeting was for teachers to learn about the views of dropout and other school
problem youth. Slightly over one-fifth of the teachers felt that the session 
was an attempt to improve the communication between teachers and students 
(youth). Only one teacher felt the purpose was to learn about the Youth 
Consultant Program. 

The Youth Consultants unanimously felt the purpose of the meeting was 
to present youths' ideas about problems in school. One also meptioned that 
an additional purpose was to suggest what teachers could do to help teen
agers with their problems. 

- A .. 5 (1) -



QUESTION 2: WHAT HAPPENED? 

Youth and teachers 
exchanged views 

Superficial discussion; 
did not get to the '. 
core of the problem 

Youth Consultants 
expressed feelings 
about school, teachers, 
administrators, etc. 

No answer 

Total 

Number . 

21 

15 

8 

4 -.-

48 

Youth Consult~t Re~~onses 

-We talked about testimonialso 

... 

-Everything went fine except for a 
couple of times we just argued. 

-We argued back and forth right 
from the beginning. 

-We had one of the best discussions 
we've had in a long time. There 
was a lot of interaction among the 
teachers. 

-The discussion started slow but 
ended up great. 

-Well, some teachers didn't really 
think that kids were bored with 
some of their teaching. 

-One teacher in the audience was all 
for us and a lot of the others were 
convinced on some points. 

----'--.---.--~---------,----~.---------------------------~~------------------~ 

In describing what took place, slightly less than one-half of the 
trainees describe the session as an exchange of views between youth and 
teachers. Nearly one-third of the trainees suggest that the discussion 
did not get to the core of the problem, suggesting superficial problems 
and solutions were discussed. The remaining teachers describe the session 
in terms of the Youth Consultants' expression of their own feelings about 
school, teachers, administrators, etc. 

Two of the Youth Consultan~s mention arguments between youth Consultan~s 
and teachers; four of the Youth ConSUltants felt that the discussion between 
teachers and students went very well, with one of them suggesting it started 
off rather slowly. Two Youth Consultants mentioned that some teachers' point 
of view seemed unsympathetic to theirs (the Youth Consultants), and one 
describes the session as the Youth ConSUltants giving testimonials. 

•• 

•• 
•• 

•• 

______ ~~ ____________________ • __ ~ _______________ w __________________ • __ ____ 

QUESTION 3: WHAT DID YOU GET OUT OF IT? 

Jrainee. Re.s'ponses, Number 

View of youth who had 
experienced school 
problems 18 

Increased motivation 
to deal with problems 
in the class room 13 

An interesting debate 4 

Frustrated at lack 
of specificity 5 

No answer 5 

Defensiveness of 
teachers 1 

A\"areness of Youth 
Consultant Program 1 

Lack of response of 
Youth Consultants 1 

Total 48 

Jouth Consultant ResEons~~ 

-A view of the panel from the 
audience. 

-A pretty good understanding of 
the way we can handle ourselves 
under the circumstances we had. 

-One heck of a lot of satisfaction. 
I think this was the best meeting 
we have ever had. -

-I found out that there are more 
teachers who really want to help 
but just don't knO\" how. 

-That teachers are interested in 
what kids have to say and have 
a ]ret~ open mind. 

-I got that we can change teachers' 
minds. 

-I found that a lot of teachers 
have ideas like us. Agree. 

Over one-third of the teachers suggested that what they got out of the 
session was a view of youth who had experienced school problemso Over 
one-fourth of the teachers said they had gotten increased motivation to 
deal with problems in the classroom. O~her relsponses included all 
expression of interest in the debate and frustration at the lack of 
specificity of the discussiono 

Four of the seven Youth Consultants reported getting a view of teachers 
tha~ suggested that teachers are interested and concerned about these 
problems. Two youth ConsUltants got some knowledge of how the panel 
works and how it is viewed by the audience. One Youth ConSUltant simply 
mentions receiving a great deal of satisfaction from the session • 



QUESTION 4: HOW COULD THE YOUTH CONSULTANTS HAVE DONE BETTER? 

Did good 11 

Provided more examples 
of own experiences 6 
No answer 7 
Should have been more 
concrete 5 
Get rid of some 
resentments 5 

Suggest solutions 5 

Having a better 
understanding of the 
school system, 
including admin-
istrators and society 2 

Less antagonism of 
teachers themselves 3 

Provide more descrip-
tion of the Youth 
Consultant Program 

Have more exposure 
with groups 

Allow more time for 
discussion 

Total 

2 

1 

1 

48 

Jouth gonsult~t_Res]on~e1! 

-By being able to talk without 
g~tting on the defensive or without 
getting mad. 

-We could have gotten off to a 
better start - (Not so many 
pauses.) 

-I think we could have opened up 
a lot more, without getting 
hostile. 

-Talked out more in the beginning, 
but I'm sure that the next time 
will be better. 

-Talked more. 
-I could have been more responsive. 

.. \')roximately one-fourth of the teachers felt the youth Consultants 
could not have done any better. 

From ten to fifteen percent of the teachers suggested the Youth 
Consultants should have provided more examples of their own experiences, 
should have been more concrete, should get rid of some resentments, and 
should suggest solutions~ 

A small minority mentioned having a better understanding of the school 
system, that the teachers themselves should have been less antagonistic, 
providing more description of the Youth Consultant Program, having more 
exposure to groups, and allowing more time for discussion. 

Four of the Youth Consultants felt that they could have talked more, and 
two of them felt they should have talked without getting defensive or hostile. 
The Youth Consultants' suggestions for themselves do seem related to the 
teachers' suggestions. 

- A.5 (4) -
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QUESTION 5: WHAT WAS THE BEST THING ABOUT THE DISCUSSION? 

Number: 

Frankness and openness 
of Youth Consultants 18 

Hearing personal 
expressions of Youth 
Consultants 14 

Youth Consultants' 
suggestions of 
solutions 5 

Willingness of both 
sides to communicate 
(teachers and 
"studentslf) 5 

The existence of the 
Youth Consultant program 
and its trying to help 4 

No answer 2 

Total 48 

¥.outl;1,.9onsul,:tant. R.,e .. sMP,se.s, 

-Teachers talked among themselves. 
-The points brought up and the dis-
cussion we had on them. The accep
tiveness of both us and the 
teachers. 

-Everything, including the room, it 
was small enough so that everyone 
could be heard - (and one particu
lar teacher!) - the ability to 
communicate from panel to audience. 

-The interaction of them, and the 
teachers arguing for us. 

-Being able to tell them how we feel 
and not getting into a big argument, 
and the interest that they showed 
in what we had to say. 

-When the teachers were arguing 
among themselves. 

-When some of the teachers agreed 
with us. We were spontaneous. 

----------~----------------------~----------.------------------------~ 

Well over one-third of the teachers felt that the best thing about the 
discussion was the frankness and openness of the Youth Consultants and 
nearly one-third felt that the best thing was hearing personal expressions 
of the Youth Consultants. The candidness and spontaneity of the Youth 
Consultants, as well as their willingness to talk about their own experi
ences, which makes the program unique, were appreciated by this audience. 

Also mentioned was the youth Consultant~' suggestions of solutions, 
the willingness of both sides to communicate, and the existence of the 
Youth Consultant program and its trying to help with these problems. 

F~ve of the Youth Consultants' comments here refer to the acceptance by 
the teachers of the Youth Consultants' point of view and the communication 
between the two groups. Two of the Youth Consultants enjoyed the teachers 
talking among themselves (one of them referred to them arguing) • 



» 

QUESTION 6: WHAT WAS THE WORST THING ABOUT IT? 

~ee Re~o~ses 

No answer 

Youth Consultants 
became teachers, 
excluding themselves 
from their problems 
with schools 

Over-defensiveness of 
both groups 

Too short 

Too much audience 
discussion 

Number --
16 

8 

7 

6 

6 

Nothing 2 

Teachers felt sorry for 
one Youth Consultant 1 

Lack of explanatioll of 
Youth Consultant Program 1 

Iack of statistics 1 

Total 48 

'J2u th .Cons!!l tant_ Res,Egnses 

-Not talking enough. 
-Many pauses at the beginning. 
-There were too many pauses in the 
beginning. 

-Some of us not talking more. Ed 
being late" 

-When they all start asking questions 
on dropouts. 

-The attitudes of some of the teachers. 
Old fashioned" 

One-third of the trainees did not respond to the question: "What was 
the worst thing about it?'~, suggesting the lack of negative response. Of 
those who did respond, mentioned in order of frequency were the over
defensiveness of both groups, the shortness of the session, that there 
was too much audience discussion, nothing, feeling sorry for one Youth 
Consultant, lack of explanation of the Program, and a lack of statistics. 

Five of the Youth Consultants felt that the worst thing was that they 
did not talk enough, particularly in the beginning. One felt the worst 
thing was when they all started asking questions on dropouts, and another 
felt it was the old-fashioned attitude of some of the teachers. 

- A .. 5 (6) -
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QUESTION 7: HOW MUCH DID THE SESSION HELP YOU (THEM) UNDERSTAND THE YOUTH 

CONSUHi.IANT PROGRAM? 

.T!aine~.les.P.onses 

Not much, not at all 

Somewhat 

Quite a bit 

No answer 

Total 

Number ..... _. 
20 

19 

5 

4 -
48 

youth .Q2nsul t~ __ Res.pon~2!! 

-We didn't talk about it that much. 
-Not too much. 
-Not a whole lot. 
-Not at all. 
-I think we did a fair job but 
could have been better. 

-I'm not too sure if they learned 
anything about our program, but 
they sure found out what teens 
thought. 

Only ten percent felt that the session helped them to understand the 
Youth Consultant Program to a great degree. Forty percent felt that it 
helped somewhat, and approximately forty percent felt it did not help 
much or not at all. 

Five of the Youth Consultants felt that the teachers understood little 
or nothing at all about their program as a result of the session, and two 
felt that they had been understood somewhat. 



._---_.------------_ ........ --_._ ... ..,,- _.. ,--,------------~---................... 
QUESTION 8: HOW MUCH DO YOU THINK THE SESSION HELPED THE YOUTH CONSULTANTS 

UNDERSTAND YOUR (THEIR) PROGRAM? 

,Tra,inee ~es1!onses 

Not much or not at 
all 

Somewhat 

No answer 

Quite a bit 

Total 

Numbez:, 

26 

10 

10 

2 

48 

~h ConsJlltant R..e.l?.l?.on~.e~ 

-We already knew it. 
-They are interested or seem so in 
understanding the students, and they 
would like to know what they as 
teachers could.:do to better the 
school. 

-Not too much! But I did find out 
they don't know as much about teens 
as they put on. 

-We've all been in their programs. 
-Not too much. 
-If you mean teachers, no more than 

we already knew. 

While this question is lacking in specificity for both youth Consultants 
and teachers, it must be presumed that since nearly four-fifths of the 
teachers responded, that it was meaningful to them. 

Approximately one-half of the teachers felt that the youth Consultants 
understood their program not much or not at all, approximately one-fourth 
felt the session helped somewhat. 

Only one Youth Consultant felt that the sesRion helped him (her) under
stand the teachers' program, with the remaining consultants' responses 
typified by "We already knew it." 

- A.5 (8) -
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QUESTION 9: DID YOU LEARN ANYTHING NEW ABOUT TEEN-AGE PROBLEMS? 

~ee Re~onBes ~2! 

No ... 17 

No answer 17 

Yes .. II 
Total 48 

... M~ answers Not anything new -
Most problems we run into every day. 

.. J.2E. answers -- Kids idea of being 
"branded" brought ideas into focus -
How to help kids in classroom. 

Xouth poJiSult!lht Res.Eo~e!!. 

-No. 
-No. 
-No. 
-NoD 
-No. 
-No. 
-No. 

-----------------------.-.~.--.----------,--------~----------------------

When asked if they learned anything new about youth problems from the 
session, slightly over one-third of the teachers said no, and over one-third 
did not answer, suggesting a negative response to this item. Twenty-nine 
percent, however, responded with a "yes" to this item. 

~.2 answers were typified by: "not anything new," "most problems we 
run into every day." Yes answers suggest kids' idea of being "branded" 
bringing ideas into foCUS! and some ideas on how to help kids in the ' 
classroom. 

None of the Youth Consultants felt they learned anything new about 
teen-age problems in the session • 
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EVALUATIVE REPORT 
TRAINING SESSION VI 
SPRINGFIELD TEACHERS SESSION II 
FEBURARY 1, 1967 
TRAINEES: 52 
RESPONDENTS: 47 

APPENDIX A.6 

~-----_____ M_' ____________________ ~ __ 

QUESTION 1: WHAT DID YOU UNDERSTAND WAS THE PURPOSE OF YOUR GETTING 
TOGETHER? 

For teachers to learn 
about the vie\'Is of 
dropouts and other 
school-problem youth 
toward school and 

,N,!lmber 

teachers 33 

Improve communication 
(understanding between 
teachers and dropout 
and school problem 
youth) 13 

To learn about the 
Youth Consultant Program 1 --
1'otal 47 

10uth Consult~t Re~on§e~ 

-To tell them what is wrong with 
teachers and to find out what they 
thought 0 

-To discuss the problems kids have 
in school and what should be done 
to improve the school standardse 

-To give them an understanding of 
how youth feel about school. 

-To tell them how we felt when we 
were in school. 

-To tell teachers how we feel about 
school and them. 

-To tell some of our experiences 
and exchange some of our ideas 
with teacherso 

Over two-thirds of the trainees felt the purpose of the session was 
for teachers to learn about the views of dropouts and other school-problem 
youth toward school and teachers. Slightly over one-fourth felt the 
purpose was to improve communication between teachers and dropouts and 
other school-problem youth. One trainee felt the purpose was to learn 
about the Youth Consultant Program. 

The Youth Consultants nearly unanimously felt the purpose was to express 
their views and feelings about school. One suggested solutions. It could 
be that the high degree of consensus among teachers as to what the purpose 
was was due to the cons~nsus among the Youth ConsUltants. 

- A.6 (1) ~. 



QUESTION 2: WHAT HAPPENED? 

.~rain~~ ~e.§.Eonses NUll!..be~ 

Youth Consultants 
expressed feelings 
about school, teachers, 
admi~~strators, etco 13 

Youth and teachers 
exchanged views 10 

Frank discussion 9 

No answer 5 

Youth ,::onsultants 
answered teachers' 
questions 4 

Teachers got defensive 3 

Super1icial discus~ion _Z 

Total 47 

~ Consul t9.!!.t Re.~.ons~s. 

-Nothing, just batted our gums! 
-Opening presentation and questfon 
and answer between Y.C.'s and 
teachers. 

-The group had come with a plan to 
shout us down (they were quiet). 

-Not a lot. 
-Well, the meeting went off real 

slow and all the panel was not 
relaxed. 

-\ve opened the discussion with a 
topic and they opened it up with 
questions. 

Less than a third of the trainees describe any particular thing as 
happening. The three most frequently mentioned occurrences were: (1) 
Youth Consultants expressed feelings about schools, teachers and 
administrators; (2) Youth and teachers exchanged views; and (3) It 
was a fr~ discussion. Others mentioned the youth Consultants' answering 
the' questJ.ons of teachers; teachers getting defensive; and. a SUperficial 
discussion. 

,Two Youth Consultants felt not very much or ncthing happened. Two 
ment10ned opening the discussion with the Youth Consultants and then 
answering teachers' questions. One mentioned the qUietness of the trainee 
group. Another felt that the Youth ConSUltants were not relaxed. Thus 
whil~ the purpose seemed quite clear, what happened is not so clear. ' 

- A.6 (2) -
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QUESTION 3: WHAT DID YOU GET OUT OF IT? 

!r!-i~ee. Re!3.E,onses Number 

Better understanding 
of view of youth who 
have experienced 
school problems 

Increased motivation 
to deal with problems 
in classroom (be more 
understanding, make 

--

19 

school more interesting) 9 

Frustrated at lack of 
specificity 6 

No answer 

Students should have 
more to say about 

5 

student government 4 

Idea that youths should 
look beyond s~hool for 
their problems 2 

Nothing 2 

Total 47 

Jo_uth C..9Esultant.., Res..p.,onse,!! 

-Nothing. 
-I think teachers are resentful, 
and I don't think kids speak out 
enough. 

-A thought of leaving a space of 
time between groups like Briggs. 

-Not a lot, just about the same as 
Monday. 

-That some teachers are hard to 
talk to. 

-~hat some teachers agree with us 
and a few are completely negative. 

Over one-third of the Trainees said they got a better understanding of 
the views of youth who have experienced school problems. Slightly under a 
fifth mentioned they got increased motivation to deal with problems in the 
classroom in the sense of being more understanding in trying to make school 
more interesting. A small proportion stated they got frustrated at the lack 
of specificity of the discussion. Still fewer mentioned students: the idea 
that students should have more to say about student government, the idea that 
youth should look beyond school for their problems, and "nothing." 

The Youth Consultant response to this question was primarily negative, 
and five of the responses relate to getting a little out of it or finding 
teachers difficult to talk to. One Youth Consultant found that some 
teachers agree with youth and others don't - a few don't. It would 
appear that trainees got more out of the session than the Youth Consultants 
did. 

- A.6 (3) -



~----.-. ---------,------------------------------------------~------------
QUESTION 4: HOW COULD THE YOUTH CONSULTANTS HAVE toNE BETTER? 

Did. good 

No answer 

More equal participa
tion of all Youth 
Consultants 

By disoussing youths' 
r~sponsibi1ities 

Be less defensive 

Ea~h present their 
discussion 

Be more specific 

Number 

15 

12 

9 

3 

3 

3 

1 

Smaller group of trainees~ 

Total 47 

~uth Consultant ~esBonses 

-Under the circumstances we couldn't. 
-I think we did a pretty fair job, 
but we could have gotten off to a 
better start .. 

-Yes, if we would have had a more 
responsive group. 

-Talked out more and Fred should 
have more practiceo 

-Learn to talk to all kinds of 
audiences. 

-Some could have talked more and 
others less. 

~~I~_'~.--~------------------------------------------------------------~ 

Approximately one-third of the trainees felt the Youth ConSUltants did 
good and probably couldn't have done better. A fourth didn't answer and 
apprOXimately a fifth felt that ConSUltants should participate more equally. 
Other suggestions were: A discussion of youth responsibilities; less 
defensiveness on the part of Youth Consultants; more specificity; having 
each Youth Consultant present his point; and having a smaller group of 
trainees. 

Half of the Youth Consultants felt they did good and couldn't have done 
better. Two of the Youth Consultants felt that there should have been more 
equal participation of Youth Consultants, and one felt the Youth Consultants 
needed more experience with different kinds of audiences. What stands out 
in both groups is the lack of equal participation from all Youth Consultants. 

- A.6 (4) -
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QUESTION 5: WHAT WAS THE BEST THING ABOUT THE DISCUSSION'? 

Frankness, openness, 
honesty of Youth 

Numbe::. 

Consultants 21 

Wi11in~less of both 
youth and teachers 
to communicate 
honestly 11 

Youth Consultants' 
personal expressions 
of how they feel about 
teachers and school 
gave insight 8 

No answer 4 

Relaxed atmosphere -2 

Total 47 

~E Consu!t~ Resp.onse~, 

-Everyone was ready. 
-Being able to speak freely about 
some things that we feel very 
strongly about, and in doing so, 
we might be able to help kids 
somewhat. 

-Our effort to communicate. 
-There wasn't a lot good about it. 
,But from the teachers' reactions, 
we did great Monday night. 

-Nothing. 
.. We got some applause at things 
that W~n'~) said. Agreement in the 
audience always helps. 

Nearly half of the trainees mentioned the frankness and openness of the 
Youth Consultants. Approximately one-fourth mentioned the willingness of 
both Youth Consultants and teachers to communicate honestly. Other trainees 
mentioned: Youth Consultants' personal expressions of how they feel about 
teachers and schools provided insight; no answer; and the relaxed atmosphere 
of the session. 

Two of the Youth Consultants felt the best thing was their attempt to 
communicate or their ability to speak freely. One youth Consultant felt 
the best thing was that everyone was ready for the session. One felt it 
was the agreement from the audience; one felt there was nothing; and one 
felt there wasn't much good about it but the teachers seemed to feel they 
did good. 

- A.6 (5) -



QUESTION 6: WHAT WAS THE WORST THING ABOUT IT? 

Train~!l. ,:ResR9na~ 

No answer 10 

Nothing 5 
Defensiveness of 
teachers 5 
Unequal par~~~ipation 
of Youth Consultants 5 
Insufficient introduction 
of purpose for meeting 4 
Lack of ability of Youth 
Consultants to see 
brc!tader picture, 
including their own 
responsibilities 4 
Defensiveness of Youth 
O/.msultants 4 

Too short 3 
Too general, not 
specific 3 

Youth Consultants' lack 
of respect for rules and 
authority 2 

Trainee group too large 2 

Total 47 

JOEth Consultant ResEons~ 

-Everyone just sat there. 
-Slow start, not long enough, and I 
couldn't think of what to say at 
the right time. 

-The lack of participation by 
teachers .. 

-It never really got going. 
-Everything. 
-Too much talking with one person 
directly. 

----------------------------------------------------~------------------------~ 

Approximately one-fifth of the trainees didn't respond to this question. 
Otherwise, no typical response occurred. Things mentioned were: Nothing; 
defensiveness of teachers; unequal partiCipation of Youth Consultants; 
insufficient introduction of purpose for meeting; lack of ability of Youth 
Consultants to see the broader picture, including their own responsibilities; 
defensiveness of Youth Consultants; the fact that the session was too short; 
and the fact that the session was too general. About half of the Youth 
Consultants mentioned the session really not getting off the ground. One 
mentioned the lack of teacher participation. One said everything was the 
worst thing about it, and one said talking too much to one persono 

In general, then, the worst thing about the session seemed to be its 
lack of direction and lack of enthusiasm on the part of either group. 
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QUESTION 7: HOW MUCH DID THE SESSION HELP YOU (THEM) UN.DERSTAND THE YOUTH 

CONSULTANT PROGRAM? 

1!ainee R~~Eons~ 

Somewhat 

Very little 

No answer 

QUite a bit 

-Not at all 

Total 

Number 

16 

15 

9 

5 

2 -
47 

~!L Consul~l~esponses 

-? This time I can't answer that. 
-I think that they understand us 
somewhat and know that teen-agers 
have something to say, and in one 
way or another are going to say it. 

-Not very well. 
-I think quite a bi t; or it should 
have, it was explained twice. 

-None. 
-It was explained by the Program 
Supervisor. A lot. 

ApprOximately one-third IOf the teachers felt it helped them understand 
the Youth ConSUltant program somewhat. Another third felt that it helped 
them understand the Youth Consultants very little. A fifth of the trainees 
didn't respond, and only five of the forty-seven trainees felt the session 
helped them understand quite a bit. Two of the trainees felt it didn't 
help them understand at all. 

One Youth ConSUltant felt it helped somewhat and two other Youth Consul
tants felt that they should have understood it (one mentioning that the 
Program Supervisor explained it). One felt it helped not at alIi I:)ne not 
very much; and one couldn't tell. As a whole, the session appeared to be 
not very effective in imparting the idea of the Youth Consultant program 
to the Trainees • 



QUESTION 8: HOW MUCH DO YOU THINK THE SESSION HELPED THE yoT1TH CONSULTANTS 
UNDERSTAND YOUR (THEIR) PROGRAM? 

Train~e ~esFopse§ Number', Youth Consultant Respo~ - . 
Very little 23 -Not much. 

-They are just teachers! I did 
Somewhat 11 learn though that they were 

interested and willing to listen 
No ans\'ler 11 to some of our gripes. 

-Not very much. 
Quite a bit 2 -I've been in"school. 

-None 0 

Total 47 -Not much. They really don't hav0 
a program. 

Approximately half of the traineeo felt the session would have helpod 
the Youth Consultants understand the school's program very little, while 
approximately a fourth felt it would help someWhat. About another fourth 
didn't respond, and only t\,/O of the forty-seven trClinees felt the sessic:l 
~clped the Youth Consultants understand the school p~ogram quite a bit. 

Four out of six Youth Consultants reported the session either not 
helping at all or not much for the~ to understand the school's program. 
One felt he understood the program, having been in school; and a~other 
felt that he learned that they were interested in youth problems. Trtus, 
it appears that neither group got an underot~~ding of each other's progr~~, 
though this was mQ~e true of Youth Consultants than it was of trainees. 
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QUESTION 9: DID YOU LEARN ANYTHING NEW ABOUT TEEN-AGE PROBLEMS? 

~rain~e Res~onses 

Yes 

Dislike of rules 
regulations 

Communication 
problems 

Reinforced own 
thinking 

Why uncomfortable 
e.t school 

Attitudes toward 
teachers 

lack of self-
blame 

No 

No answer 

Total 

Number , ",. 

21 

and 
(8) 

(4) 

(4) 

(2) 

(2) 

(1) 

13 

12. 
47 

Youth Consultant Responses 

-No. 
-No. 
-No. I know some. 
-No. 
-No. 

Nearly half of the trainees felt they learned something new about teen
age problems. Slightly over a fourth felt they didn't and slightly over a 
fourth didn't respond to this item. Of those that felt they learned some
thing new, things they learned about were: Teen.agers dislike rules and 
regulations; communication problems between youth and adults; reinforcement 
of their own thinking; the factors that contribute to youth uncomfortable
ness in school; their attitude toward teachers; and their lack of self-blame • 

None of the Youth Consultants felt the session helped them learn any
thing new about the teen-age problems • 

- A.6 (9) -
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EVALUATIVE ~~~ 
TRAINING SESSION VII 
ELEMENTARY TEACHERS SESSION I 
FEBRUARY 8~ 1967 
TRAINEES: 15 
RESPONDENTS: 15 

APPENDIX A.? 

_.---_ .. _. -.~--"-""--.~---------"""--------.'-------.. --_ ......... --_ .... _. __ .... _-----
QUESTION l~ WHAT DID YOU UNDERSTAND WAS THE PURPOSE OF YOUR GETTING 

TOGETHER? 

J.:raine.e. 1te.sl'9~ Numb.e",!' Youth C.onsul.i.ant Respo!!!,!.! 

For teachers to learn -To discuss some of the things 
about the views of kids look for in teachers. 
Youth Consultants -To talk over and give our views 
toward the teachers on schools. 
and school 13 -To tell the teachers some of our 

experiences and discuss these in 
Improve communication an informal manner. 
between teachers and -To discuss some things on how kids 
teen-agers 2 look at teachers. -
Total 15 

The vast majority of teachers felt the purpose was to learn about the 
views of Youth Consultants toward teachers and school. A small minority 
suggested the purpose was to improve communication between teachers and 
teen .. agers. 

The responses of Youth Consultants ~ere in accordance With the response 
of teachers, which in general were to give teachers teen-agers' views on 
schools, discuss experiences, and discuss the things kids look for in 
teachers. 

- A.7 (1) -
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.............. -----_ ........ ---_ .. _---------------------------------
QUESTION 2: WHAT HAPPENED? 

A discussion - youth 
and teachers 
exchanged views 

youth Consultants 
talked about what 
they liked and dis
liked in teachers 

Other· (see narrative) 

No answer 

Total 

Number 
.' ..... _ -It· 

7 

5 

3 

o 

15 

Youth Consultant Res~onses ----- - -_ ... , ... ,~ 

-It was a question-and-answer 
session. 

-It was hard to get going, but it 
was a friendly groupo 

-We had a discussion period that 
went along fine. 

-The teachers told us some of their 
ideas and we told them some of 
ourSo 

-----.-.~----.~.--------------------------~--

Approximately one-half of the teachers described the session as a dis
cussion in which youth and teen-agel's exchanged viewso About one-third of 
the teachers said that Youth Consultants talked about what they liked and 
disliked about teacherso Other responses included: Frustration from com
munication barriers; reinforcing the notion that all persons need success; 
and a good beginning. 

The Youth Consultants also described this session as a discussion or 
a question-and-answer period. One suggested it was hard to get going but 
that the group was friendly. 

- A.7 (2) -

•• 

• 

• 

• 

• 

•• 

•• 

•• 

QUESTION 3: loJHAT DID YOU GET OUT OF IT? 

.'f'!&n,!!,e Res.E.o~!,:! 

Better understanding 
of student needs 

What youths like and 
dislike about 
teachers 

Insight into own role 
as teachers 

Observe youths' lack 
of understanding 

Total 

Number 
"'w. .. 

6 

5 

3 

1 --
15 

1louth Con~u~~t Response~ 

-It's hard to say because I can't 
remember any grade school teachers. 

-That we are good at talking to 
groups. 

-No more than I already k~ew • 
-That not all t~~achers are bad. 

Over one-third of the teachers in each case reported a better under
standing of student needs and what youth like and dislike about teachers. 
One-fifth of the teachers responded with insight into their own role as 
teachers. One teacher said observing youth's lack of understanding. 

Youth Consultant responses were mixed. Two were very vague about 
what they got out of it. One suggested the feeling that the youth 
Consultants are good at talking to groups and another suggested that 
not all teachers are bad. 



· _. - ........ ------------------------~~---, 

QUESTION 4: HOW COULD THE YOUTH CONSULTANTS HAVE OONE BETTER? 

Have more of Youth 
Consultant group 
part:i.cipa. te 

More specific terms, 
more concrete 

More franlmess 

.Did good 

Number . 

3 

3 

2 

2 

Suggest solutions· (see 
narrative) 2 

Ask teachers' point 
of view 

Talk about elementary 
rather than secondary 
experiences 

Total 

2 

1 

15 

~. CEnsullBllt. Ji,esponseE!, 

-Talked a little more than we did. 
-We could ha,ve had a more basic 
topic. 

-More could have talked. 
-Some should talk more; the 
others did fine and added humor. 

ApproXimately one-fifth of the trainees felt more of the youth Consultant 
group should participate. Another fifth felt the Youth Consultants eh9Uid be 
more specific, more concrete and less general. Approximately ~h of 
the trainees felt the youth Consultants should be more frank, that they did 
well, or that they should suggest solutions, such as, what would make school 
interesting to Youth Consultants and what would be a good "teacher." 
ApproXimately one-eighth also felt that the Youth Consultants should ask 
the teachers' points of view. One of the teachers felt that the youth 
Consultants should talk about elementary rather than secondary experiences. 

Two of the Youth Consultants, or half of them present, felt that more 
of the Youth Consultant group should participate. One felt that all could 
have talked more than they did and another felt that the topic should have 
been more basic. 

- A.? (4) -
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QUESTION 5: WHAT WAS THE BEST THING ABOUT THE DISCUSSION? 

Frankness" 

Courteous exchange 

No answer 

Comments on what a 
good teacher is 

Total 

Number --- ... 
10 

2 

2 

1 ---
15 

Youth Consultant • .Be~Ronses 

-Humor and agreement from' teachers. 
Small group. 

-That the teachers wanted to Imow 
what they could do to interest 
the kids. 

-Just getting together to expres~ 
a few ideas. 

-The friendly group. 

Two-thirds of the teachers felt that the frankness of the Youth Con
sultants was the best thing about the discussion. Approximately one-~ighth 
felt that the courteousness of both groups was the best thing; another 
eighth didn't respond. 

One trainee felt that the comments on what a good teacher is was the 
best thing. 

Three of the Youth Consultants felt that the best thing about it was 
the interest and friendliness the teachers showed toward the Youth Consult
ants. One Youth Consultant felt th&t just getting together to eApress some 
ideas was the b~st thing. 

- A.7 (5) -



--_.---,---....... _------------,-------,-.-/ .......... ----------..... -~ ... 
QUESTION 6: WHAT WAS THE WORST THING ABOUT I~'? 

Io.Ej;h C.o~~!U1 ~_ R!.s;po~~ 

No answer 4 -Teachers didn't ask enough questions. 
-Some kids hardly said anything~ 

Not all Youth -Nothing. 
Consultants participated 3 -Youth Consultants didn't talk enougho 

Youth Consultants not 
representative of 
students (only one 
type) 2 

Nothing accomplished 2 

Not enough teacher 
participation 2 

Not enough structure 1 

Superficial 1 

Tota.l 15 

Approximately one-fourth didn't respond to this item. One-fifth of the 
trainees felt the worst thing was that not all the Youth Consultants partic
ipated. Approximately one-eighth felt that the Youth Coni6ultants were not 
representative of students, that they represented only one type, that 
nothing was accompliohed, and that there was not enough teacher participation. 

One teacher felt there was not enough structure and another felt that 
the presentation was too superficialo 

Two Youth Gonsultants didn't respond to this item. One Youth Consultant 
agreed with the teachers that the worst thing was not having all the Youth 
Consultants participate. Another Youth Consultant felt teachers should have 
asked more questions. 

- A.7 (6) -
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QUESTION?: 
--------~.-.-----.. ~----.,------.------------.----~~ 

Hm~ MUCH DID THE SESS ION HELP YOU (THEM) UNDERSTAND THE 
YOUTH CONSULTANT PROGRAM 

T~ainee Response~ Number .. Jouth Consultant Responses 

-Not mucho Somewhat 6 

No anSwer 4 
-We didn't go into it. 
-I do. (Considered as no answer.) 
-Not much. 

Quite a lot 3 

VerY little 2 

Total 15 

... (~-----... ,~---~~--..-----.~ .. ~- ,------......-.......... --~ ...... ~'-~" ----~-

About a fifth of the teachets felt the session helped them understand 
the Youth Consultant Program quite a lot. Less than half said somewl~t and 
over one~fourth didn't respond. Two teachers felt it helped very littleu 

The Youth Consultants in general didn't feel that the session helped 
the trainees understand the Youth Consultant Program either. 



QUESTION 8: HOW MUCH DO YOU THINK Tam SESSION HELPED THE YOUTH CONSULTANTS 
UNDERSTAND YOUR (THEIR) PROGRAM? 

.~ll!2~.~Rons.e.~ Number . !.o~h Consu..ltant Respons2.s, 

-Not much. Very little 

No answer 

Not at all 

Somewhat 

Total 

9 

3 

2 

1 

15 

-They don't have a program, but I think 
teachers are interested. 

-No. 
-Not much .. 

Nearly two-thirds of the trainees responded vI~ry little. One-fift:h 
of the trainees didn't answer. Two of the trainees felt the session helped 
not at all and one trainee felt it may have helped somewhat to have the 
Youth Consultants understand their program. 

One Youth Consultant felt the session did help him understand the 
teachers' program though three responded "not much .. " 
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QUESTION 9: DID YOU LEARN ANYTHING NEW ABOUT TEEN-AGE PROBLEMS? 

.Tt:a:.in~:R!Jsp'ons~ 

Yes 

No 

Kids need more 
attention from 
teachers (3) 
Kids more nega
tive than 
expected (3) 

More attended 
than expected (1) 

Teachers' age 
is important 
to them (1) 

Not specific (2) 

No answer 

Total 

Number - . 

10 

4 

1 

15 

... ------.-... .. -.~.' .. -. ~~.-~-~~-

]outh CO.nsEl tB!lt Res.E~2. 

-No. 
-No. 
-Noo 
-No. 

TIlIO-thirds of the teachers responded "yes ll to this item. Typical of 
the responses were "kids need more attention from teachers;" IIkids more 
negative than expected;" "more attended than expected;' "teachers' age is 
important to them;" and two of the "yes" answers were not specific. 
Approximately one-fourth of the teachers stated they did not learn anything 
new from the session .. 

None of the Youth ConSUltants felt they had learned anything new about 
teen-age problems .. 
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EVALUATIVE REPORT 
TRAINING SESSION VIII 
ELEMENTARY TEACHERS SESSION II 
FEBRUARY 16, 1967 
TRAINEES: 9 
RESPONDENTS: 8 

Improve understanding 
between teachers and 
youth 

Discuss elementary 
school problems 

Get youth Consultant 
views of teachers 

Total 

Number 
~ . 

5 

2 

1 

8 

ApPENDIX A.8 

You"th Consul.t~>.Responses 

-To exchange a few ideas with them and 
become more acquainted. 

-We were to learn and help the teachers 
in any way by our own thoughte~ 

-To talk about anything with no particular 
subject in mind. 

-I'm not too sure what their reason was 
but they wanted to know about us personally 
and we \oJanted to know why they were 
teachers • 

-To talk together again on things we both 
felt need to be talked about. 

-To discuss student-teacher problems. 
-To discuss things that we did better 

than last time. 

A majority of the teachers felt the purpose of the session was to improve 
understanding between tElachers and youth. Two of the teachers thought the 
purpose was to discuss Ellementary school problems t and one teacher hoped to 
get Youth Consultants' views of teachers. 

The Youth Consultants viewed the purpose in a similar manne~, with only 
two suggesting specific topics; student-teacher problems; and learning more 
personally about Youth ConSUltants and teachers. 



l 

QUESTION 2: WHAT HAPPENED? 

~~~~~£onses 

Good (open) dis
cUEJsion (better 
than first) 

Discussed teachers' 
motives in becoming 
teachers 

Superficial discussion 

Youth's point of view 
presented (better 
than first time) 

No answer 

Total 

4 

1 

1 

1 

I 

8 

~E Cons}1l.tant ResE,on.§2!I. 

-It turned out good - everybody talkedo 
-We opened and had a question-and-answer 
panel and talked about or expressed our 
feelings about some of our experienceso 

-We didn't go into small groups because 
we recorded it. 

-We had a very good response from them 
and USa 

-What was supposed to happen (talk about 
anything) .. 

-We had a slow but cooperative group with 
a lot of support but a lot of ~nformation. 

-They were mainly interested in what our 
ambitions and interests were. 

One-half of the teachers described the session as a good discussion 
which was better than the first. Individual teachers felt that teachers' 
motives in becoming teachers were discussed; that youth's point of view 
was presented; and that the discussion was toe superficiale One teacher 
did not respond to this itemG 

The Youth. Consultants also seemed to feel s. good discussion took place. 
One noted the teachers were interested in what the ambitions and interests 
of individual Youth Consultants were. 

- A.8 (2) -
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QUESTION 3: WHAT DID YOU GET OUT OF IT? 

Number 

Understanding of Youth 
Consultant Program 3 

Understanding of youths' 
attitude toward teachers 
and school 3 

Notion that elementary 
school was not impor
tant to teen-age school 
problems I 

No answer I 

Total 8 

-Some more opinions of these same 
teachers and different ideas. 

-A better understanding and a further 
want to work with elementary schools. 

-Some experience speaking. 
-Not much of anythinga But I did learn 
that grade school teachers are supposedly 
the motherly typeo 

-That teachers do have some feelings 
toward us in all levels. 

-Teachers are human. 
-That not all teachers are bad. 

Teachers for the most part got either an understanding of the Youth 
Consultant Program or an understanding of youths' attitude toward teachers 
and school o 

One teacher noted that elementary school did not seem important in 
teen-age school problems, and one teacher did not respond. 

The Youth Consultants as a whole got a better understanding of teachers 
and seemed to note that some teachers are "human',,' thus perhaps differentiating 
from their previous stereotype of teachers representing what the youth don't 
like about t.he schooL One Youth Consultant mentioned getting experience 
speaking. 

- Aa8 (3) -
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QUESTION 4: HOW COULD THE YOUTH CONSULTANTS HAVE DONE BETTER? 

Did good 

No answer 

Nore specific, less 
general 

Less defensive 

More equal Youth 
Consultant 
participation 

Proposed solutions 

Total 

2 

2 

1 

1 

1 

1 
~ 

8 

~t!!..E2~~Y~~.21'.~~2. 

-We couldn't have. 
-We did real welL 
-The spokesman should have talked more, 
and been more prepared. 

-We couldn't. 
-By not sitting as a group. 
-Having more to say. 
-Charles talked more, Ed less. 

One-fourth of the teachers felt the Youth Consultants could not have 
done better, and another one-fourth did not respond to this item. Individual 
teachers suggested the following: Be more specific, less defensive 
participate more equally, and propose solutions. ' 

Three of the seven Youth Consultants felt they could not have done 
better. 

Two felt they should have had more to say, two felt there should have 
been more equal participation, and one felt they should not have sat as a 
group. 
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QUESTION 5: MqAT WAS THE BEST THING ABOUT THE DISCUSSION? 

Number . ' ... 

Frankness and honesty 
of Youth Consultants 3 

Stimulate teachers' 
thinking 2 

Willingness of both 
sides to exchange views 2 

No answer 1 

Total 8 

,YO.uth. Con.sl!..l.i~.~.t .. ~es.Pons~ 

-When we talked about our interest 
and hobbies. 

-Pretty much everything. 
-It was very free among the teachers. 
-Guessing what grade the teachers 
were teaching. 

-They seemed to feel more at ease 
and we got our foot in the door 
to classrooms. 

-Not having the Program Supervisor 
there, we talked more at ease • 

-That we all agreed on certain 
things. 

Three of the eight teachers felt the frankness and honesty of the 
Youth ConSUltants was the best thing about the discussion. One-fourth 
of the teachers felt :it was 'the stimulation the teachers received, and 
one-fourth felt it was the ~Lllingness of both teachers and youth to 
freely exchange views. 

Two of the Youth Consultants mentioned the freeness of the teachers' 
expression~ Others mentioned: Everythingi not having the Program Supervisor 
there (this was the first time); the agreement between youth and teachers; 
talking about interests and hobbiesi and guessing what grade the teachers 
taught. 

- A .. 8 (5) -



.. ___ . __ .-u_~_' ~. ______ _ 
QUESTION 6: WHAT WAS THE WORST THING ABOUT IT? 

No answer 

Too superficial 

Not enough time 

Youth's resentment of 
all rules and 
regulations 

Total 

Number ...... . 

5 

1 

1 

1 
~ 

8 

,Y.9.!l.t.h. Con~~ill.~t. ,:Resl?.on.§.~~ 

-Nothing. 
-Nothing. 
-Not all of the Youth Consultants had an 
idea of' "blt they wanted to talk 
about. 

-The moderator didn't do her job. 
-Youth Consultants didn't pay 
attention. 

-Nothing. , 
-When we ta1keCi'about responsibility 
and schools. 

The majority of teachers did not note a worst thing. Of the three 
that did, too superficial a discussion, not enough time allotted, and 
youth's resentment of all rules and regulations were mentioned. 

Three of the seven Youth Consultants felt there was no worst thing 
about it. Mentioned, however, were the unequal participation of Youth 
Consultants; the failure of the moderator to do his (her) job; the Youth 
ConSUltants not paying attention to the teachersj and the talk on responsi
bility and schools. 

- A.8 (6) -
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QUESTION 7: HOW MUCH DID THE SESSION HELP YOU (THEM) UNDERSTAND THE YOUTH 
CONSULTANT PROGRAM? 

1'!.~_l?-~_~e.sp""Ln..~~~ .. Number ...... -- ~E..2.<?npul.tap~s.E.0p.~ 

-Quit~ a lot but not as much as Quite a bit' 3 

No answer 3 

Very little 1 

SODlewhat 1 
~ 

Total 8 

the last time. 
-Very much. 
-No answer. 
-I think it helped them a great 
deali they seemed to want to ask 
q~estions even after we were 
leaving. 

-I don't think they really do. 
-They understand us a lot more than 
they did, plus they know a little 
bit about our personal lives, 
interests, etc. 

-Not much. 

Three of the eight teachers felt the session helped quite a bit, and 
three did not respond. One teacher said it helped very little, and one 
said it helped somewhat. 

Four of the seven Youth ConSUltants felt it helped the teachers quite 
a lot to understand the Youth Consultant Program. Two felt it helped very 
little, if at all, and one did not answer. 

- A.8 (7) -



QUESTION 8: HOW NUCH 00 YOU THINK THE SESSION HELPED THE YOUTH CONSULTANTS 
UNDERSTAND YOUR (THEIR) PROGRAM? 

Quite a bit 
(more than first 
session) 

Very little 

Total 

----~ .... """'--_._ ........ -

Number .. ~ ... --

6 

2 

8 

!gE!!:_QE...l1J3u1 t~ t ~espons~ 

-Not mucho 
-We all benefited from ito 
-I know their program. 
-I learned that teachers (elementary) 
are supposedly the motherly type. 

-Not too much but I would like to 
work in an elementary school. 

-Not much. 
-None that I can think ofo 

Six of the eight teachers felt the session helped the Youth Consultants 
understand teachers quite a bit, and two felt it helped only very little. 

Four of the Youth Consultants, however, felt the session helped them 
very little in understanding the teachers' program. One thought it helped 
somewhat, and one felt he (she) already understood the program. 

- Ao8 (8) -
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QUESTION 9: DID YOU LEARN ANYTHING NEt" ABOUT TEEN-AGE PROBLEIvIS? 

~~inee ~~sp~n?e~ 

No answer 

Yes 

No 

Feelings of 
dropouts (1) 

Student dress (1) 

Unspecified (1) 

Total 

4 

3 

.:"1:. 

8 

J~~.~~t Re.sp_~_~ 

-Noo 
-NOD 
-No. 
-No. 
-No. 
-Nou 
-NOD 

.~~-.-.."'. --~ ........ -----.-............... ---........ -'.-...~-- ........ ~.--~-~ ........ _ ..... , .. 40.< .... ~-... ...... _._. --_."-"_~f 

Three of the eight teachers felt they learned something netol a.bout 
teen-age problems; of these, one specified the fee1ingd of dropouts and 
another youth attitudes toward dress. 

None of the Youth Consultants felt they learned anything new about 
teen-age problemsD 

- A.8 (9) -



• • 

•• 

-. 
. -

-I· I 

J 

-I-

•• 

• 

• ___ .. ..... • •• -....-... •• _ .'-....... __ • _. _r __ _ 

EVALUATIVE REPORT 
TRAINING SESSION IX 
COLLEGE CLASS ON DELINQUENCY 
FEBRUARY. 20, 1967', 
TRAINEES: 16 .~ 
RESPONDENTS: 15 

__ ______ .~~-.-.----~--_._I~~~~~~~ 
APPENDIX A" 9 

QUESTION 1: WHAT DID YOU UNDERSTAND WAS THE PURPOSE OF YOUR GETTING 
TOGETHER? 

Number _.s..; • 

To discuss problems of 
youth in the community 5 

To learn about the 
Youth Consultant Program 4 

To hear some solutions 
to youth problems 3 

To hear youth's point 
of view 2 

To promote adult-youth 
communication 1 

~-

Total 15 

Yo~th 90nsultant Respo~~ 

-To toss out some of our experiences 
in the community. 

-We were to talk about problems of 
the youth of today, and maybe a few 
possible solutions. 

-To discuss delinquency and other 
problems of the teen-ager. 

-To discuss delinquency and answer 
questions .. 

-All I know it was a college class 
and to be there at 7:00. 

One third of the trainees felt the purpose of getting together with 
the Youth Consultants was to discuss problems of youth in the co~munity. 
Slightly over one-fourth of the trainees felt that the purpose of the 
session was to learn about the Youth Consultant Program. Another one-fifth 
of the trainees felt the purpose was for them to hear some solutions to 
youth problems.. Additional responses were"to hear youth's point of view," 
and "to promote adult-youth communication"," 

~~o of the five Youth Consultants felt the purpose was to talk about 
theil' experiences in the community, and another two felt the purpose '."as 
to discuss delinquency specifically.. A fifth Youth Consultant didn't know 
what the purpose was • 

-------------
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........ ~--".~. ---..~ .. . .+,--.-~ ......... ~' ..... -. -~-.----~~..-.---~----...--~ 
QUESTION 2: WHAT HAPPENED'? 

.~~~~2~.ll..~2.E. 

Questions and answers 

Discussion of' youth 
problems 

Presented objectives 
of Youth ConSUltant 
Program 

They seemed to have a 
little understanding 

. of.,.~their own problems 

No answer 

Total 

Number --.... --....-

6 

5 

2 

1 

1 --
15 

Youth Consultant Responses 
~......-._.! .• - .••. . e· ••• __ • 

-We talked about schools and 
recreation. 

-We had very good interaction, minus 
mei for some ungodly reason I 
couldn't find my tongueD 

-We talked about schJols and 
recreation. 

-We talked about "needs" and 
answered questions they had 
about certain 'things. 

-Not a hell of a lot • 

~, ...... ~ ........ ~.~.-!.-~.-------~ ....... .---... ..... - ... ----..-......--~. -~~-........ --~.--........ - ....... ~---
Over a third of the trainees describe the ~ession as a question-and

answer session, and one-third described it as a discussion of youth problems. 
Other trainees described it as a presentation of Youth Consultant Program 
objectives. One mentioned that the Youth Consultants seemed to have little 
understanding of their own problems. 

Two of the Youth Consultants said they talked about school and recre
ationo One described the session as a good discussion, one as a question
and-answer period, and one thought that nothing much happened. 

.-
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QUESTION 3: WHAT DID YOU GET OUT OF IT? 

Trainee Responses 
-~">"'II' .•.•• 

Irlcreased awareness 
of youth's Yiew of 

Number ...........-

recreational needs 5 

Improved understanding 
of youth problems 4 

Reinforcement for own 
ideas 2 

Ch~~ce to apply class~ 
room knowledge to 
real life situation 1 

Noted teenagers' desire 1 
for more responsibilities 

Noted lack of unity 
among Youth Consultants 1 

Nothing 1 

Total 15 

~~9opsult!Ult Res~n~ 

-That most of these kids agree with 
us (except old ones). 

-Not very much. If I think about 
it I might come up with something. 

-Not much; we did all the talking. 
-They are college kids with every-
thing handed to them, so they could 
care less about delinquents! 

-Nothing (Some are good and some 
are bad). 

~_~""" ________________ ~~~ __________ ~ __ ._N _____ . _____ ,' 

A third of the trainees reported having an increased awareness of 
youth's view of recreational needs as a result of the session, and over 
one-fourth stated having an improved understanding of youth problemso 
Other trainees mentioned getting a reinforcement of their own ideas; a 
chance to apply classroom knowledge to real life, noting teenagers' 
desire for more responsibilities; noted lack of unity of Youth Consultants. 

Four of the five Youth Consultants reported getting little or nothing 
out of the session. One found that most of the students agreed with the 
Youth Consultants. The session then seems to have been more fruitful for 
the trainees than for the Youth Consultantso 



QUESTION 4: HOVJ COULD THE YOUTH CONSULTANTS HAVE DONE BETTER? 

Tr~!~~Res~o?se~ Number Youth Consultan~Responses ..... ---........ 

Explain goals and -Fred could have talked, because 
suggest solutions he didn't open his mouth. 
within community -They couldn't have done better, 
potential 5 but I think I could have at least 

said Booo 
Better informed (facts, -Got onto a different subject than 
not just opinions to recreation. 
back up statements) 3 -Been better prepared. 

-It just didn't seem to have enough 
More structure 2 readiness, and the class should 

have known more. 
More Youth Consultants 
participating 1 

Present a planned 
presentation before 
question-and-answer 
period 1 

No answer 1 

Less hostile 1 

Did good 1 

Total 15 

~ ~ 

A third of the trainees suggested that the Consultants could have done 
better by explaining the goals of the Program and suggesting solutions 
within the potential of this community. One-fifth suggested they could 
be better informed, with facts and not just opinions to back up their 
statements. Other trainees suggested more structure; more Youth ConSUltants 
partiCipating; presenting a planned presentation before the question-and
answer period; less hostility among the Youth Consultants; and that they 
couldn't have done better. 

Two of the Youth Consultants feel their group should have been better 
prepared. Another two feel there should have been more equal participation 
among the Youth Consultants, and one suggested they should have gotten on a 
d.ifferent subject than recreation. 

- A.9 (4) -

..... 

• • 

• • 

• • 

• • 

• • 

•• 

•• 

•• 

~. '" .---'-~--~--------~.--~ ...... -----~---------~~~~ ...... 
QUESTION 5: WHAT WAS THE BEST THING ABOUT THE DISCUSSION? 

No answer 

Seriousness ()f Youth 
ConSUltants about 
problems 

Openness and frankness 
of Youth ConSUltants 

Learned about recre
ational needs of youth 

Provided insight into 
youth problems 

Chance to observe 
youth's hostility 
toward authority 

Total 

Number 
.... ~.u..-.. 

6 

3 

2 

2 

I 

1 

15 

Jouth Cpnsul~an~ Respp~~ 

-Talking about recreation. 
-The concern of schools and recre-
ation of the students. 

-The discussion about schools and 
responsibility. 

-Nothing really! The talk on 
responsibility. 

-That eight-hour notice isn't 
enough for some reason. 

'--~~-~_ .. _,._a.. ____ .~.~~ 

Forty percent of the trainees did not respond to this item •. - A fifth 
of the trainees felt the best thing was the seriousness of the Youth Con
sultants about youth problems. The best things for others were the openness 
and frankness of the Youth Consultants; that the session provided insight 
into youth problems; and the chance to observe youth hostility toward 
authority. 

Four out of five Youth Consultants were able to mention a best thing 
about the session. They were about equally divided in mentiOning schools, 
recreation, and responsibility discussion. 



l~ ., 

QUESTION 6: WHAT WAS THE WORST THING ABOUT IT? 

No answer 6 

Lack of structure 
(organization) 4 

Youth's lack of under
standing of adult 
point of view 2 

Lack of constructive 
suggestions 1 

Unequal Youth Consul
tant participation 

Too limited to teacher-

1 

student relationships 1 

Total 15 

-Talking about schools and 
responsibility .. 

-}vle! I just sat there like a 
bUmp on a log. 

-The discussion on recreation, and 
the lack of interest of the class. 

-The lack of preparation and enthusiasm 
in the class! Carol and Barbara got 
mad every time I talked very long, 
and when I called on them they gave 
me a dirty look!!! 

-It didn It g'et off the ground. 

The same proportion of trainees did not respond to the worst thing as 
had not responded to the best thing, (ioe., 400fo). Slightly over one-fourth 
of the trainees, however, said lack of structure or organization was the 
worst thing about the discussion. Others pointed out youth's lack of 
understanding of the adult point of view, lack of constructive suggestions, 
unequal Youth Consultant participation, and too limited to student-teacher 
relationships as the worst things about the discussion. . 

The worst thing about it from Youth Consultants' points of view was 
their lack of really being prepared or participating. One suggested the 
worst thing was the talk about schools and responsibility, and one suggested 
it was the discussion on recreation. 
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QUESTION 7: HOVJ MUCH DID THE SESSION HELP YOU (THEM) UNDERSTAND THE 
YOUTH CONSULTANT PROGRAM? 

.'!'E~~E.P2EE~. Number 
-~ 

Yout.h. Consul.tant Resgonses 

-A lot I think. Somewhat 

Quite a lot 

Very little 

No answer 

Not at all 

Total 

, 
3 

3 

2 

2 

15 

-I think it helped them a great deal. 
-Pretty well; - we did nothing but 
talk about our Program (in a round
about wayL 

-I don't think so. 
-The class just wasn't it! People 
made me sick! 

Slightly over one-half of the trainees felt that they understood the 
Youth ConsUltant Program at least somewhat on the basis of the session. 

T~~ee out of five of the Youth Consultants felt that the trainees got 
at least a pretty good understanding of the Youth Consultant Program, but 
two of them disagreed. 



QUESTtON 8: HOW MUCH ro YOU THINK THE SESSION HELPED THE YOUTH CONSULTANTS 
UNDERSTAND YOUR (THEIR) PROGRAM? 

~~~e . .B..~.p.0.nse!fl, Number ~~.!!.. C_ons.ul~J...-Res.E.0p:'~ -..... -~-

No answer 10 -Not at alL 
-Not very much! 

None 3 -None at alL 
-I dreaded it. 

Very little 2 -I doD 

Total 15 

Two-thirds of the trainees did not respond to this itemo Cne-fifth 
said "nonel~1I and only two trainees felt that it helped them understand 
even a 1itt1e o In other words, the trainees for the most part did not 
feel the Youth Consultants understood their program. 

Four out of five of the Youth ConsultMts reported "not at all." 
This question in a sense should be crossed out and designated "not 
applicable." 
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_____ ~~_~~_o ______ . __________________________________ o ______ ___ 
QUESTION 9: DID YOU LEARN ANYTHING NE~if ABOUT TEEN-AGE PROBLEMS'? 

Number 
-~~ 

No answer 

No 

Yes 

Leisure time 
activity problems (1) 

Understanding of 
teen-agel's' 
attitudes (1) 

That they want to 
run programs with
out adult 
authority (1) 

6 

5 

4 

Unspecified (1) __ 

Total 15 

You.th Cpnsl;l.1.. t2Ei..~e.sl>EE!I~. 

-Nope. 
-NoD 
-No. 
-No. 
-That some people shouldn't go to 
college., 

--~-----------.---~-~-.--~-.~---

Forty percent of the trainees did not respond to this itemo One-third 
of the trainees said they didn't learn anything new, but slightly over one
fourth said they did learn something new about teen-age problems. Included 
in this group WarP. leisure time activity problems, understanding of teen-agel' 
attitudes, and the resistance teen-agel's have to programs run with adult 
authority 0 

None of the Youth Consultants felt they had learned anything new about 
teen-age problems • 
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EVALUATIVE REPORT 
TRAINING SESSION X 
EVENING CLASS OF YOUTH 

CORR.EtJTIONAL WORKElRS 
FEBRUARY 21, 1967 
TRAINEES ~ 14 
RESPONDENTS: 14 

APPENDIX A.10 

QUESTION 1: WHAT DID YOU UNDERSTAND WAS THE PURPOSE OF YOUR GETTING TOGETHER? 

Traine~~Res1Lonses 

To further communica
tion between youths 
and adults 7 

To hear youths' viewG 
of youth problems 4 

T~ provide better 
understanding of 
youth problems 2 

To learn about the 
Youth Consultant Program-1 

Total 14 

J~~~~,Consu+y~t ResEons~~ 

-To talk about vocational subjects, 
motivation, adolescent sub-culture. 

-To express or share our ideas on 
p~ob1ems of youth. 

-To talk \.,.i th no purpose but to 
exchange ideas. 

-To discuss problems in delinquency, 
scho()ls, recreation, home, peer 
groups, social standing. 

-To talk over seven areas they had 
wanted too 

-To talk about teen-age problems 
and a parent-teen problem. 

-To diE~cuss end toss around some 
ideas and correspond with them. 

One-half of the trainees felt that the purpose was to further communi
cation between youth and adults. Slightly over one-third felt that it was 
to hear youth's view of youth problems. Two of the trainees felt that it 
was to provide a better understanding of youth problems, and one trainee 
felt the purpose was to learn about the Youth Consultant Program. 

The Youth Consultants responded to this question in a much more specific 
manner, suggesting t.hat the purpose was to discuss particular topics; such as 
motivation, adolescent sub-c1l1ture, delinquency, school, home problems, peer 
group prob1emse Three of the Youth Consultants felt the session was to exchange 
or share ideas on the problems of youth \'lith the classo No real disparity 
exists betwe'GnYouth Consultants' view and the trainees' .... -1.o"l. The thing to 
note here is that the Youth Consultants felt the expectations were quite 
specific while the trainees responded in a more general manner. 

- A.IO (1) -
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'------·------_____ w _____ • _______________________ ____ 

QUESTION 2: WHAT HAPPENED? 

.~ai~~~espon6es Number 
~--

Good exchange of ideas 
(open arld frank) 11 

Youths tried to justify 
their own behavior 1 

Unequal p,articipation 
of Youth Consultants 1 

Solved problem of 
delinquency 1 

Total 14 

Youth .E£.~a'Pj; Res.I!onses 

-It came over very good; everybody 
talked •. 

-We had one of ~~. best groups we 
have ever had; they seemed alive and 
talkati ve, they cheulenged but in a 
constructi ve \r(ay.. 'l'hey wanted the 
knowledge that \'Ie had and expressed 
the feelings that they themselves 
had. They did not become offended 
at any time. 

-Very good and challerlging discussioll. 
-We discussed aud argu~'d the above 
listings. (Fourth item in No.1) 

-Lots; it was a real goo~l group. 
-One hell of a lot; this was one of 
the most verbal groups we've ever 
had. 

-We got into a quite deeply involved 
dis:cussion on curfew which was good. 

------~-----~-------.---.-.!----~.--------~----------------- .------
Nearly ~our .• fifths of the trai.l1ees described the session as a good 

e~change o~ ~deas\, open and frank bl~tween Youth Consultauts and the class. 
Sl.ngl 7 .. tr~nees si\~ggest\~d: Youth try to justify their own behavior; unequal 
part:tcl.patl.on of ~ou·th C,')nsultantsj solve problems of delinquency. 

F?ur. of the Yo'uth Consult~ts des(."ribed what happened"' in terms of a lot 
h~enl.ng, the SUC~)I'~Ss o~ the l.nterchange; two, for instance, mentioned the 
c lenge of the discussJ.on. One Youth qonsultant felt the discussion on 
curfew ~a6 good; ano'~her felt. that it was a discussion of delinqu~mcy, schools 
recreatl.on, home, peer groups, social standing. ' 
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, ..... ------ .. .....---.... --'-.--~.- ...... - .... - ______ .. _.._..._.., __________ tI' ____ • ~ _ _..I_~at. 

QU'JIJSTION 3: WHAT DID YOU GET OUT OF IT? 

.!E...B-';'!l~:~.B2~.P.ol}~~ 

Reinforcement of own 
ideas 

Better understanding 
of you'ch problems 

S'cimulation 

Saw importance of 
opportuni"by for youth-
adult communication 

Understanding of 
program 

Skeptical 

No answer 

Total 

Number ...................... 

4 

3 

2 

2 

1 

1 

1 

14 

.!E..ll:..t}:L9E.~1-~~.E..."BEts.Pon!3~.~ 

-That it is hard to communicate with 
some people. 

-Quite an experience. A lot of adult 
feelings. 

-My ego att,9.cked. 
-Some adults are a lot easier to 
talk to than others, and kids 
aren I tall Illrong and parents 
(adults) aren't always right. 

-Nothing we hadn't talked out ·\beforel. 
-Not really too much, but it was one 
meeting if you think about it you 
would get a lot out of it. 

-That some parents here agreed with 
us and others couldn't be moved. 

.-------.-.~. --........ ......-....,-~-...-......... --.~.-- .... ~--.. 

Slightly less than a third of the trainees reported that what they got 
out of it was a reinforcement of their own ideas about youth problems. 
ApproJl..'i.mately one-Hfth felt they received a better' understan.ding of youth 
problems. Two of the trainees mentioned receiving stimulation from the 
sessio11, and an additional tt-/O saw the importance of providing youth with 
an opportunity to intel'act with adults. One received an undel"stauding of 
the program, one r~main9d skeptical, and one didn't answer. 

The Youth Consultants responded in various ways. One felt his ego 
was at"backed. T\'1o noted the difficulty in trying to communicate with 
some people. Another suggested that some adults are easier to talk to 
than others and that kids a~en't all wrong and parents aren't all right. 
One fotmd the experience very stimulating; another felt he received nothing 
new out of the session. Another felt he didn't receive much from the 
session, but would if he t.hought about it. 

- A.lO (3) -
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QUESTION 4: HOW COULD THE YOUTH CONSULTANTS HAVE DONE BETTER? 

Did good 

Suggested solutions 

Better preparation 

No answer 

Controlled discussion 
rather than allow 
adults to do so 

Be less defensive 

Total 

Number 
-~~ 

6 

2 

2 

2 

1 

1 

14 

.!.~h" 90nsul tapt Re"s.p.ops.e~ 

-I don't think we could have done 
better. 

-Just a little more back-up material 
(more info from other kids). 

-By not getting so invobred in 
specific issues and by not letting 
value judgments of their own get 
in the way of rational reasoning. 

-We couldn't have .. 
-We did fairly well, but some could 
have let others talk. 

-They couldn't! 
-Not get trapped - get out of it same 
~lay Ed did. 

~ ___ "' __ "4_.""--""'_"""''' ____ ... -.............. ... _~ ____ ~-.._-..-....... . ....-~ •. __ .. _ .... _ .... ~ ....... _ • • • ..-... __ -........--...a 

Slightly less than half of the trainees felt that the Youth Consultants 
did well and didn't offer any suggestions. Two of the trainees felt that 
solutions should have beeIL",suggested. Two felt the Youth Consultants could 
have been better prepared. Two did not answer. One trainee felt that the 
youth C~nsultants should have controlled the discussion rather than allowing 
the adults to, and another trainee felt the Youth Consultants should be less 
defensive. 

Two of the seven Youth Consultants felt they couldn't have done better. 
One felt they did well but more Youth Consultants should have talked a Another 
Youth Consultant felt they shouldn't have gotten so involved in specific 
issues; another felt they should have had more back-up material, and anotller 
felt he could have done better by not getting "trapped" by trai.neesD 

- AolO (4) -
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QUESTION 5: WHAT WAS THE BEST THING ABOUT THE DISCUSSION? 

Openness, frankness 
of youth ConSUltants 9 

Opportunity for youths 
e~d adults to interact 2 

Discussion of child
parent relationship 1 

Idea of program 
trying to help 1 

Local color 1 

Total 14 

.~ou.:th .9onf?ult~t_ Res:e.?n~e .. s . 

-When we all got our points across 
to the people. 

-The whole thing. The group was 
alive and responsive. Had a lot 
to say but did a lot of listening. 

-Everything. 
-Eve~yone was real comfortable and 
very verbaL 

-The group that we talked to and 
all the Youth Consultants got into 
the discussion. 

-The interaction and arguing. 
-The talk on curfew. 

Nearly two-thirds of the trainees felt the openness and frankness of 
the Youth ConSUltants was the best thing about the discussion. Two of the 
trainees felt the opportunity for youth and adults to interact was the best 
thing. One liked the discussion of child-parent relationships, another the 
idea of the Program trying to help solve youth problems, and a third felt 
that the Youth Consultants as local color was the best thing. 

Four of the seven Youth Consultants responded that just about every
thing wae the best thing of the discussion -- the receptivity of both 
groups. The other Youth ConSUltants felt that getting their points across, 
having all Youth Consultants participate, and the talk on curfew were the 
best things about the discussion! 

- A.IO (5) -
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QUESTION 6: WHAT WAS THE WORST THING ABOUT IT? 

Adults too dominating 

No answer 

Nothing 

Too short 

Unequal Youth Con
sultant participation 

Total 

5 

4 

3 

I 

14 

-When a lady just didn't try to see 
our point. 

-Nothing (except Carol's rudeness). 
-Moderator didn't talk during the 
second half because his ego was 
attacked. 

-It didn't last long enough. We need 
to get together with them again. 

-Some talked too much, and got mad, 
which I thought was bad. 

-Not enough time. 
-Trapping of Ed - some of the people's 
attitudes. 

--..--~.~ ...... ~'--.---...... --.. --,--.~---.............. -~--~~~ 

Slightly over one-third of the trainees felt that the adults were too 
dominating in the discussion. Slightly under one-third did not respond to 
this item, and a fifth of the trainees felt that nothing was the worst thing. 
One felt that the discussion was too short and another mentioned the unequal 
Youth Consultant participation. Criticisms seemed not specifically directed 
toward the Youth Consultant presentation as such, except for the youth Con
sultants' allowing 'the adults to dominate the session. 

The Youth Consultant criticisms were actually toward their own group, 
except for two. One suggested that the worst thing was Ed getting trapped; 
another when one of the trainees just didn't try to see the point of view 
of the Youth Consultants. One Youth Consultant felt Carol's rudeness was 
the worst thing; another mentioned the moderator's ego being attacked and 
not talking during the second half; a third 1;1ention~d that some of the youth 
Consultants talked too much and got mad. Two of thFl You1:h Consultants felt 
the worst thing was that there wasn't enough time. 
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QUESTION 7: HOW MUCH DID THE SESSION HELP YOU (THEM) UNDERSTAND THE YOUTH 
CONSULTANT PROGRAM? 

~in~~_B.E!El'2E~ Number 
~....-....... 

Quite a bit'" 10 

Somewhat 2 

Very little I 

No answer I 

Total 14 

~: Several mentioned previous 
Program knowledgeo 

Y~uth Co~~~lt~t,Res£ons~s 

-I think it helpea a lot because they 
saw what we did. 

-Quite a bit. But it could be more 
if we were to go again. Tonight we 
just began to work on the problem 
of delinquency. 

-Nore than in any other discussion 
because I was prepared for the job 
of Noderator. 

-Quite a bit. 
-No answer. 
-I think they know whey we are here. 
-Quite a lot • 

.~_ ......... __ ,~ ... ___ ~.-.._._ .. ..-....---_.--...--_-...." __ e • ., • .. _._ ........ _-......~--..~ __ _ 

Over two-thirds of the trainees felt the session helped them understand 
the ~rogram quite a bit, although in this case several mentioned previous 
Program knowledge. Two felt the f~ogram presentation helped them understand 
the Youth Consultant Program somewhat, one very li.ttle, and one didn't 
answer. 

Almost all the Youth ConSUltants also felt that the session helped the 
trainees understand the Youth ConSUltant Program quite a bit~ 



~----.-.-.-.~.-.~--.. --------~--~~------.----------~----------~~--------.~ 
QUESTION 8: HOW MUCH 00 YOU THINK THE SESSION HELPED THE YOUTH CONSULTANTS 

UNDERSTAND YOUR (THEIR) PROGRAM'? 

,7!aJ.pee. lle!l.E9.np2§. Number 
""""-----..,-::."... 

Yo~gnp.l;l). tant Re.sI>pns_~s. 

-Not too much. No answer 5 

None 4 

Very little 4 

Somewhat 1 

Total 14 

-Not so much the job, but the feel-
ings of the people were brought out. 

-None. 
-Not much. 
-I do. 
-It didn't. 
-Quite a lot. 

This question was somewhat inapplicable as suggested by the fact that 
over one-third of the trainees did not respond to the item. Of those that 
did, nearly one-third of them felt the Youth Consultants understood not at 
all, and nearly one-third felt they understood very little. Only one trainee 
felt the Youth Consultants understood their programs somewhat. 

Four of the seven Youth Consultants felt the session did not help them 
understand the trainee program. Two felt it helped quite a lot and one 
felt not too much. 

- A.IO (8) -
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QUESTION 9: DID YOU LEARN ANYTHING NE\v ABOUT TEEN-AGE PROBLEMS? 

!!:.~}lee _,.!{es,Ppns!.s Number 

No· 7 

Yes 4 

Lack of youth-
adult 
communication (3) 
Teenagers' 
dislike of 
rules (1) 

No answer u,l. 
Total 14 

• Some IIno's" suggested they were 
aware of problems due to their 
close contact ,,,ith youth. 

.loutE~ Consult~~~., .. ~s.ponses 

-No. 
-Yes, I found out that kids in an 
institution feel neglected from 
society. 

-Yes; don't remember specifics. 
-No. 
-No. 
-No. 
-Yes and no. 

One-half of the trainees responded "no" to this item, and slightly less 
than one-third responded "yes. 1I "Yes" included lack of adult communication 
and teen-agers' dislike of rules. Three of the trainees did not respond. 
The "no" responses were qualified with the suggestion that the trainees were 
aware of problems due to their own close contact with youth. 

While four of the Youth ConSUltants responded "no" to this item, three 
responded "yes." This isn't a typical response for training sess~~ons. One 
of them responded finding out what kids in institutions feel like, and the 
other two were not specific • 

- A.10 (9) -
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EVALUATIVE REPORT 
TRAINING SESSION XI 
GIRLS IN A STATE CORRECTIONAL SCHOOL 
March 7, 1967 
TRAINEES: 12 
RESPONDENTS: 12 

APPENDIX A.ll 

QUESTION 1: WHAT DID YOU UNDERSTAND WAS THE PURPOSE OF YOUR GETTING 
TOGETHER'? 

Jrainee Responses Number Youth Consultant Responses 

Por trainees to learn 
about the Youth Consul
tant program 

To discuss the recrea
tional needs of youth 

6 

(teen center) 3 

Improve communication 
between institutionalized 
persons and those 
"outside" 2 

No Answer 1 

Total 12 

-To get a ber.ter idea of how the 
place was operated, and discuss 
some of the girls' dislikes about 
ito 

-To learn about the conditions and 
why it takes so long for girls to 
get out of H __ _ 

-To go through and see how things 
were run and talk over some of the 
things 0 

Half the trainees (girls in the State Correctional School) felt 
the purpose of getting together with the Youth Consultants was to provide 
the trainees an opportunity to learn about the Youth Consultant program .. 
The remaining trainees felt the purpose of the session was either to 
discuss the recreational needs of youth, particularly in this case 
the need for a teen center in communiiiies, or to improve communication 
between institutionalized persons and persons from the "outside" world .. 

All three of the Youth Consultants felt that the purpose of getting 
together with the trainees was for the Youth ConSUltants to gain knowledge 
of the state institution and the girls' feelings about being thereo 

The purpose, then, for getting together is seen by each group as 
that of gaining knowledge of the other group's activities. 

- A .. ll (1) -



QUESTION 2: WHAT HAPPENED? 

Train~~Responses 

Not much 

A discussion 

Youth Consul~ants talked 
about the need for a teen 
night club 

The idea that Youth Con
sultants are dOing some
thing for youth was 
expressed 

Youth-adult communication 
problems were discussed 

Youth Consultant program 
was discussed 

Total 

Number 

5 

2 

2 

1 

1 

1 

12 

Youth Consultant Responses 

-We talked about how H ----was operated and discussed 
some of the girls' dislikes 
about it. 

-We didn't get to see a lot, 
but we got to talk to a 
group of girls. 

-Talked to a dead group and 
went on a touro 

Nearly one-half of the trainees pointed out that nothing much 
happened 0 One-sixth of the trainees described what occurred as a dis
cussion; another sixth describe what occurred as a presentation by the 
Youth Consultants of the need for a teen-age night club. Individual 
trainees felt that what happened was a presentation of the idea that 
the Youth Consultants were doing something for youth; that youth-adult 
communication problems were discussed; and that the Youth Consultant 
program was discussed. 

Youth Consultants felt that what happened was the institution was 
discussed and the girls expressed their attitudes toward it. One 
Youth Consultant described the group as a "dead" group; thus, as the 
purpose was seen differently by both groups, so was "What happened?" 
seen differently by both groups. 

For the most part, the trainees didn't f.eel that much happened, 
but what did happen was that the Youth Consultants talked about their 
program; from the Youth ConSUltants' point of view what happened was that 
the girls at the institution talked about their program. This may suggest 
some relationship between what is perceived as the purpose of a session 
and \oJhat is perceived as having occurred in the sessiono 

I • •• 
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QUESTION 3: WHAT DID YOU GET OUT OF IT? 

Trainee Responses 

Not much 

Consultants were not 
prepared (4) 

(Lack of organiza
tion) 

Unspecified (3) 

Nothing 

Encouraged that something 
is being done for youth 

Total 

Number 

7 

3 

2 

12 

Youth Consultant Response~ 

-My opinion towards H 
...-~--changed someo I feel they 

could do a lot more for those 
girls 0 

-I don't like places like H 
--~ but there are advantages. 

-Not much. 

The vast majority of ~~ainees felt they got very little or nothing 
out of the session. Those that responded with "not much" mentioned 
primarily the fact that the Youth Consultants were not prepared and 
there was a definite lack of organization in the session. One-sixth 
of the trainees, however, did feel encouraged that something was being 
done for youtho 

Two of the three Youth Consultants felt they received a new orientation 
to the training school; one Youth Consultant felt he didn't get much 
out of the session. 

It appears, then, that the Youth Consultants felt they got more 
from the session than the trainees did, and that the negative response 
of the trainees seems largely related to their feeling that the youth 
Consultants were neither prepared nor organized in their presentation. 

- A.ll (3) -



QUESTION 4: HOW COULD THE YOUTH CONSULTANTS HAVE DONE BETTER? 

Trainee Responses Number 

By being better prepared 
(more pre-planning) 8 

Did good 1 

Talk more about 
delinquency 1 

By being more specific about 
teen center and halfway 
houses 1 

Show an interest in 
i;rainees I problems 1 

Total 12 

Youth Consultan~ Respons~ 

-We could have gotten off to 
a better start. 

-We did pretty good with the 
group we talked to. 

-We couldn't have with that 
groupo 

--------------------------------------------------
Three-fourths of the trainees felt that the Youth ConSUltants could 

have done better by being bet'cer prepared and utilizing more pre-planning. 
Individuals mentioned that they couldn't have done better; that they 
should have talked more about delinquency; that they should have been 
more specific about centers and halfway houses; and that they could have 
shown more of an interest in trainees' problems. 

Two of the three Youth ConSUltants felt they did as well as they 
could have, considering the group they had to talk to. One felt they 
could have gotten off to a better start. 

It can be seen, then, that the vast majority of trainees found 
the Youth ConSUltants ill-prepared and unorganized, but the Youth 
Consultants saw any problems that may have occurred with the session 
as being the fault of the trainee group. 

- Aoll (4) -

• I 

I • 

• 

• 

• 

•• 

QUESTION 5: WHAT WAS THE BEST THING ABOUT THE DISCUSSION? 

The idea of the program -
that Youth Consultants 
are doing something 

No Answer 

The discussion itself 

Honesty and frankness of 
Youth Consultants 

The idea of the night club 

Total 

!:!umbez:. 

5 

3 

2 

1 

1 

12 

Youth Consultant Re~ponses 

-Don't know .. 

-The last part because 99% of the 
girls were participating. 

-Getting to talk to the girls. 

The most frequently mentioned llbest thing" about the discussion by 
the trainees was the idea of the Youth Consultant Program itself, and 
the fact that something is being done for youth. Other trainees enjoyed 
the discussion in general, the honesty and frankness of the Youth Con
sultants, and the idea of a teen-age night club. 

Two of the three Youth Consultants felt the general discussion 
with the girls was the best thingQ 

Nothing specific in the discussion stood out in either trainee or 
Youth ConSUltant minds, though both groups expressed positive feelings 
about ito 
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QUESTION 6: WHA11 WAS THE WORST THING ABOUT THID DISCUSSION,? 

~nee Responses 

The Youth Consultants 
seemed over-interested 
in night clubs 

Lack of original ideas 
expressed 

No Answer 

The lack of organization 

Inadequate answers given by 
Youth Consultants to 
trainees' questions 

The unwillingness of some 
Youth Consultants to talk 

Lack of interest in 
trainees 

Total 

Number 

3 

2 

2 

1 

1 

1 

12 

Youth Cons\~ltant Res:eonses 

-Not enough interactiono 

-The girls having to be there 
in the first place, and the 
fact that it didn't last long 
enougho 

-Not seeing more of the 
institution" 

The most frequently mentioned negative factor by the trainees was 
that the Youth Consultants seemed overly interested in teen-age night 
clubs.. Next most frequently mentioned were the lack of original ideas 
expressed by the Youth Consultants and the lack of organizationo Also 
mentioned were inadequate answers given by the Youth ConSUltants to 
trainees' questions,and the unwillingness of some Youth Consultants to 
participate in the discussiono One trainee also felt a lack of interest 
on th€l part of the Youth Consultants toward the trainees .. 

The Youth Consultants showed no awareness of the critical attitude 
of the trainees toward them and one felt that he would have l::ked to 
have seen more of the institutinno Another felt that i.t was too bad 
the gi:l:'ls had to be there, and a third felt that generally there wasn.tt 
enough interaction in the session .. 

Thus, the trainees found the Youth ConSUltants over~concerned with 
t.een-age night clubs and without c.lriginal ideas, yet the Youth ConSUltants 
were una''Iare of cri ticismo 
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QUESTION 7: HOW MUOH DID THE SESSION HELP YOU (TIm1) UNDERS'fAND 11HE 
YOUTH CONSULTANT PROGRAM'? 

Trainee Responses Number Yout.h Consul tan:t Respons,es --
Not much, very little 5 -I'm not sure if it did. 

Quite a bit 3 -Not too rnucho 

Somewhat 2 -I don't knov 0 

Not at all 2 

Total 12 

Over one-third of the trainees felt that the session helped t.hem 
understand the program very little, though one-fourth of the trainees 
felt it helped them understand quite a bito The remaining trainees 
felt it helped somewhat or not at a1lo 

The Youth Consultants felt primarily that it didn't help the trainees 
understand the program very mucho One said he didn't know~ 

In general, then, it seems that the trainees were not provided with 
an understanding of the Youth ConSUltant Program by the Youth ConsultantsD 
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QUESTION 8: 

., 
;; 

HOW MUCH DO YOU THINK THE SESSION HELPED THE YOUTH CONSULTANTS 
UNDERSTAND YOUR (THEIR) PROGRAM? 

Trainee Responses Number Youth Consultant Responses 

-It didn't, it d:Ldn't even 
change my minde 

.. ~ 
Not much 4 

No anst1er 3 
-I still don't. 

Somewhat 3 
-Not too much. 

Quite a bit 1 

Not at all 1 

Total 12 

--_ .. .------------------------------------
One-third'of the trainees felt the session helped very little; one

fourtn didn't answer; and one-fourth felt it may have helped so~ewhato 
One trainee felt it didn't help at all, and one felt it helped quite 
a bite 

The Youth Consultants unanimously felt that the session didn't 
help them understand the trainees' program. 

Thus, it appears that an understanding of the trainees'program was 
not communicated to the Youth Consultants, although a few trainees 
thought soms communication had been achieved. 
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QUESTION 9: DID YOU LEARN ANYTH!NG NEW ABOUT TEEN-AGE PROBLEMS? 

Trainee Responses 

No 

Yes 

Unspecified (5) 
Already knew (3) 

Concerning the 
recreational needs 
of youth (2) 

No Answer 

Total 

Number 

8 

2 

2 

12 

--------. 

Youth Consultant Responses, 

-No. 

-No. 

Two-thirds of the trainees felt they didn't learn anything new about 
teen-age problems and one-sixth didn't respond to the question. Of the 
two trainees who felt they did learn something new, both referred to the 
recreational needs of youth. 

Non(~ of the Youth Consultants felt they learned anything new about 
teen-age problems. 

It is notable that the m~jority of trainees did not become enlightened 
by the session with the Youth Consultants, and that none of the Youth 
Consultants became enlightened by the interaction with the trainees • 
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EVALUATIVE REPORT 
TRAINING SESSION XII 
BOYS IN A STATE CORRECTIONAL SCHOOL 
Marc.h 16, 1967 
TRAINEES: 8 
RESPONDENTS: 7 

APPENDIX A.12 

QUESTION 1: WHAT DID YOU UNDERSTAND WAS THE PURPOSE OF YOUR GETTING 
TOGETHER? 

Trainee Res~onses Number 

To discuss youth-adult 
communication problems 

To get Youth Consultants' 
opinions 

3 

2 

To discuss youth problems 1 

To discuss trainees' problems 
at M 1 

Total 7 

---------_ .. __ ._-

Youth Consultant Responses 

-We were to discuss the problems 
of juveniles so we can help 
them before they enter M 
and after they leave 0 ---

-To ask them questions and 
answer questions, and to learn 
more about teen~agers' problems 
and feelings. 

-To hear some of their ideas 
about different things. 

-To talk about the juvenile 
home and t.een-age problems. 

-To talk to them about their 
life in the institution • 

Nearl: half of the trainees felt that thR purpose of getting together 
was to discuss youth-adult communication problems. Nearly one-third felt 
it was to get the Youth Consultants' opinions. One trainee mentioned 
the purpose as being to discuss youth problems, and another t~2 discuss 
the trainees' problems in particular. 

Four of the five Youth Consultants felt the 7urpose of the sessiort 
was for the Youth Consultants to talk with the br :.,'" at the institution 
about the boys' problems. One Youth Consultant nl,mtioned the purpose 
was to gain an understanding of the problems so the youth Consultants 
could find ways to help prevent problems and also to help boys after 
they leave the institution. 

Thus, the trainees felt the purpose of the session was for them to 
listen to the Youth Consultants talk about the concerns of the Youth 
Consultant program, and the purpose anticipated by the Youth Consultants 
was for the boys to talk about their experiences at the training school. 

- A.12 (1) -



L 

QUESTION 2: WHAT HAPPENED? 

1!ainee Responses 

A discussion of youth's 
personal problems 

Youth Consultants expressed 
their opinions 

A discussion of problems of 
M boys 

Total 

Number 

4 

2 

1 .... 
7 

Youth Consultant ResEonses 

-We listened to the boys taJ* 
about M and why they were 
put ina 

-There were eight boys, and most 
of them talkeda 

-We talked about some of their 
problems. 

-We talked about how they got thereo 

-We talked about their life in 
the institutiono 

-~~.....:....--.=----..... ---=--:--~------_ .... --....----
The majority of trainees described the session as a discussion of 

the personal problems of youth~ Nearly one-third of the trainees 
described the session as an expression of opinion by Youth Consultants, 
and one trainee as a discussion of the problems of boys in the institutiono 

All the Youth Consultants felt that what happened was a discussion 
about the problems of the boys in the institution a 

What happened was seen by both groups, then, as a discussion of the 
problems of institutionalized boys, though the trainees also noted the 
Youth Consultants expressed their opinions. This latter point was not 
mentioned by the Youth Consultantso 
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QUESTION 3: WHAT DID YOU GET OUT OF IT? 

Trainee Respon~ 

An opportunity to express 
myself and discuss my 
problems 

An enjoyable discussion 

Nothing new 

More understanding 

Total 

Number 

3 

2 

1 

1 

7 

------------------------_.------

Youth Consultant Responses 

-I learned that they are finger
printed and their pictures 
taken and sent to ths' FSI (so 
they say) a 

-Nothingo 

-Not much. 

-That there ~lre.{ll t enough good 
counselors to go aroun~, and 
none of these kids are bado 

-A better understanding of life 
in M ___ _ 

Nearly one-half of the trainees said they received an opportunity to 
express themselves and discuss their problemso Two of the seven felt 
that they got an enjo~l~\ble expe:r:ience out of the discussion. One felt 
he got more understanding, and another felt that he got nothing new. 

Two of the Youth Consultants seemed to have gotten very little out 
of the discussion a One seemed enamored with law enforcement technicali
tieso One said he, in general, got a better understanding of life in 
the institution and one seemed to respond to the problems of lack of 
adequate counselors and to receive an understanding of the personality 
of the boyso 

It would seem that the boys did appreciate an opportunity to talk 
about their problems with the Youth Consultants and that, to some degree, 
the Youth Consultants got an understanding, though limited, of the 
problems of the boys in the institution. 

- A.12 (3) -
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QUESTION 4: HOW COULD THE YOUTH CONSULTANTS ,HAVE DONE BETTER? 

Trainee Responses 
f • 

Couldn't have, did good 

More Youth Consultants 
should participate 

Talked about the community's 

Number 

4 

2 

view of M I 

Total 7 

Youth Consultant Respon~ 

-Talked more. 

-We could have talked about 
what we ,\Tere supposed tOe 

-We couldn't have done better" 

-A few of us could have talked 
more, and had more questions. 
They did most of the talking. 

-Talked more. 

,---,---,----------
Over one-half of the trainees felt that the Youth Consultants 

couldn't 'have done better. Two of the seven felt that more Youth Con
sultants might have partic;,pated, and one mentioned bringing !IP the 
community's view of the institution. 

One Youth Consultant felt they couldn "e have done better. Three of 
the five felt they should have talked more, and one felt they should 
have talked about what they were supposed to talk about. 

In this case the Youth Consultants were more critical of themselves 
than the trainees were, feeling that they should have talked more, 
although this criticism was mentioned by a small portion of the trainees. 
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QUESTION 5: WHAT WAS THE BEST THING ABOUT THE DISCUSSION? 

Trainee ResEonses 

Understanding between the 
t\:o groups 

Got things out into the 
open 

Everything 

A chance to get out of 
school 

Total 

Number 

3 

2 

I 

I 

7 

!outh Consultant Responses 

-Nothing was very spectacular. 

-The explanation of 
their program. 

-Everything. 

-Getting together With the boys 
and their telling how they 
felt. 

-rhe boys and their willingness 
and ability to spee~ openly. 

------------------ ---,-,-----------
Nearly one-half of the trainees felt the best thing was the 

understanding that existed between the two groups. Two of the seven 
also m~lltioned the fact that the session got things out in the open. 
One liked everything, and one appreGiated the chance to get out of 
schooL 

Two of the five Youth ConSUltants said the best thing was the open
ness and frankness of the boys in discussing their own feelings. One 
found it was a discussion of the boys' program; one liked everything; 
and one thought nothing was very spectacular. 

In general, it seems that the Youth Consultants were receptive 
and that the boys did feel an understanding was developed between the 
Youth Consultants and the institutionalized youth. 



QUESTION 6: WHAT WAS THE WORST THING ABOUT THE DISCUSSION~ 

Tr~inee ResEonses Number 

Not enough Youth Consultants 
talked 2 

No Answer 2 

Nothing 2 

Not enough time 1 

Total 7 

Youth Consultant ResEon~es 

-Wasn't really anything. 

-No answer. 

-We started kind of slow. 

-Some people in both groups 
didn't talk enough. 

-The lack of Youth Consultants 
speaking. 

Only five of the trainees responded to this question. Two of the 
five suggested the worst thing was that not enough of the Youth Con
sultants talked. Two thought nothing was the worst thing, and one feU 
there wasn't enough time. 

The Youth Consultants also noted (two of them at least) that the 
Youth ConSUltants didn't all talk. One didn't think there was anything 
wrong, and one felt that the start was rather slow. 

In general, then, a reticence on the part of Youth Consultants to 
talk in a session was noted. 
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QUESTION 7: HOW MUCH DID THE SESSION HELP YOU (THEM) UNDERSTAND THE 
YOUTH CONSULTANT PROGRAM? 

Trainee ResEonaas Number ~~~ltant Responses 

Quit~ a bit 3 -None. 

No Answer 2 -I don't know. 

Somewhat 1 -Not much. 

Not much 1 -They seemed to know quite a bit 
about it and they seemed to 

Tot,al 7 .like it. 

-Not very good. 

Nearly one-half of the trainees felt the session helped them under
stand the Youth Consultant program quite a bit.. One felt somewhat; one 
not much; and two didn't ~espond to the question. 

Four out of the five Youth ConSUltants didn't feel that the session 
helped the trainees understand the Youth ConSUltant program. One, however, 
felt it dido 

It appears that the trainees felt they derived more of an understand
Int of the Youth ConSUltant program than the Youth Consultants thought 
they did. 



QUESTION 8: HOW MUCH DO yOU THINK THE SESSION HELPED THE YOUTH 
CONSULTANTS UNDERSTAND YOUR (THEIR) PROGRAM'? 

Trainee Responses Number Youth _CoEs~l tant Re.sponses 

Quite a bit· 4 

Not much 2 

No Answer 1 

Total 7 

-Very little. 

-I don't know but I found out 
it isn't as bad as it's supposed 
to be. 

-Not much. 

-I feel that I know quite a bit 
about it - enough to know they 
need more counselors and a 
better equipped staff. 

-Quite a bit, they spoke very 
well on the institution. 

Over one-half of the trainees felt that the session helped the 
Youth Consultants understand the program of the trainees. quite a bit. 
Two felt it didn't help much. 

Two of the five Youth Consultants felt it helped quite a bit; two 
felt very little; and one felt that he or she derived at least somewhat 
of an understanding of the institutional program. 

Both groups, then, to some degree at least, felt that an under
standing of the institutional program was communicated to the Youth 
Consultants. 
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QUESTION 9: DID YOU LEARN ANYTHING NE\~ ABOUT TEEN-AGE PROBLEMS? 

Trainee Responses Number Youth Consultant Responses 

No 5 -No. 

Yes 1 -No. 
(attitudes) 

-No. 
No Answer 1 

-The boys at M we-re 
Total 7 friendlier than the girls 

at H ___ _ 

-Yes - the problems of kids 
going from N back to outside 
life. 

-----------------------.----.------.---
The majority of the trainees felt they didn't learn anything new 

at/out teen-age problems. One said he had learned something new about 
teen-age attitudes. 

Three of the five Youth Consultants felt they had learned nothing 
new about teen-age problems, but two of them felt they did learn some
thing a.bout boys in the institution. 

So, for the most part, neither group learned anything new about 
teen-age problemso 
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EVALUATIVE REPORT 
TRAINING SESSION XIII 
JUVENILE COURT DETENTION STAFF 
April 6, 196'7 
TRAINEES: 15 
RESPONDENTS: 15 

APPENDIX A.13 

QUESTION 1: WHAT DID YOU UNDERSTAND \~AS THE PURPOSE OF YOUR GETTING 
TOGETHER? 

Trainee Response,s 

To discuss (exchange) views 
on helping youth with their 
problems 

To get youth's view of 
Juvenile court 1t/orkers 

To help Youth Consultants 
understand the role of 

Number 

7 

5 

Juvenile court workers 2 

Improve youth-adult 
communication 1 

Total 15 

.!2uth Consultant ResEonses 

-To talk over some problemso 

-To talk over their program, 
and discuss some of the needs 
for halfway houses, counselors, 
etco 

-To talk to them about the 
local detention home. 

Nearly one-half of the trainees felt the purpose of the session was 
to discuss or exchange views concerning helping youth with their problemso 
An additional one-third felt the purpose was for the juvenile court 
workers to get the youths' view of the workers themselveso Others felt 
it was to help the Youth Consultants understand the role of the juvenile 
court worker, and one of the fifteen felt that it was to improve youth
adult communicationo 

Two of the three Youth Consultants felt the purpose 
to talk about the program of the juvenile court, and one 
specifically the need for halfway houses and counselorso 
Consultant's view was quite general. 

was specifically 
mentioned 

One Youth 

The purpose of the session, then, to both groups seemerlprimarily 
to be a discussion of youth problems as they relate to youth contact 
with the juvenile courto 
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QUESTION 2: WHAT HAPPENED? 

~rainee Responses 

A mutual discussion ensued 

Youth Consultants expressed 
their feelings about 
detention facility needs 

The Juvenile Court staff 
explained their program 

An exchange of views of 
detention facilities 

Number 

9 

2 

1 

1 

Interview of Juvenile Court 
workers by Youth Consultants 1 

Youth Consultant Responses 

-Not a loto 

-We discussed some of the needs 
for halfway houses, counselor~, 
etc., and talked a little about 
our own program. 

-We talked about juvenile 
delinquency in general. 

• 

• 

Youth's point of view of 
Juvenile Court workers • 
was expressed 1 

Total 15 

Nearly two-thirds of the trainees described the session as ~ mutual 
discussion 0 Others mentioned that Youth Consultants expressed their 
~eeli~gs about detention and the needs of that facility; that the 
J~ven11e court explained their program; that there was an exchange of 
V1ews about the detention facilities; that the Youth ConSUltants sought 
information from the juvenile court workers; and th~t the youth expressed 
their views about juvenile court workers. 

One Youth Consultant felt not much happened; 
a discussion of delinquency in general occurred. 
that there was a discussion on some of the needs 
and facilities. 

another felt as though 
Only one suggested 
of detention workers 

What occurred, then, was primarily a discussion, and the discussion 
was ~entered around juvenile delinquency, particularly from the point 
of V1ew concerned with the detention facility of the juvenile court 
though this specificity was not reflected by the tc(rth Consultants: 
commentsD 
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QUESTION 3: WHAT DID YOU GET OUT OF IT? 

Trainee Responses 

An idea of how youth feel 
detention facilities could 
be improved 

More knowledge of teen-agel's 

Mutual agreement on need for 
group homes 

No Answer 

A commitment to the Youth 
Consul t.ant program 

A notion of how difficult it 
is for youth and adults to 
communicate 

Number 

4 

3 

2 

1 

1 

Impressed with youth's concern 
with other troubled youth 1 

Youth's point of view 1 

Total 15 

Youth Cons~ltant Re~~on~ 

-Idea that they are OoK. 

-I understand their program a 
little more clearly. 

-Experience in talking. 

No one thread was singled out by the juvenile court workers as to 
wha.t they got out of the session. The most frequent response was an 
idea of how youth feel detention facilities could be improved, and the 
next most frequent was that the trainees got more of a knowledge of teen
agers. Others included a greater agreement on the need for group homes; 
a commitment to the Youth Consultant program; a notion of how difficult 
it is for youth and adults to communicatej a positive impression of the 
Youth ConSUltants' concern for other troubled youth; and an expression 
of youth's point of view. 

Two of the Youth Consultants felt they received a better under
standing of juvenile court workers' program. One felt he only got 
experience in talkingo 

In general, then, the youth workers seemed to have gotten the feeling 
of the Youth Consultants about detention facilities and some suggestions 
for improvement. The Youth Consultants got a little understanding of 
the juvenile court program. 
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QUESTION 4: HOW COULD THE YOUTH CONSULTANTS HAVE DONE BETTER? 

Trainee Responses . 

They couldn't have - did 
good 

Youth Consultants could 
have been better prepared -
have had some knowledge of 
agencies 

Youth Consultants could have 

Number 

5 

4 

explained their purpose 3 

More Youth Consultants should 
have attended 1 

They could have made 
suggestions 

Have youth with court 
experiences 

Total 

1 

1 

15 

-More of us could have been 
there. 

-Been prepared and talked more. 

-By being therea 

One-third of the trainees felt the Youth Consultants couldn't have 
done bettero Nearly the same number felt that the Youth Consultants 
could have been better prepared and have had some previous knowledge 
of agency operation. Others felt the Youth Consultants could have 
explained their purposej that more Youth Consultants should have 
attended the sessionj that more suggestions should have been made 
by Youth Consultants; and that youth who have had experiences with 
the court should have been thereo 

One YO'uth Consultant felt that he or she should have been better 
prepared, and two of them felt that they could have done better if 
more Youth Consultants had been thereo 

The major criticism of the session was, then, that the youth could 
have been better prepared and that more youth Consultants should have 
attended the session. This was felt by both groupso 
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QUESTION 5: WHAT WAS THE BEST THING ABOUT THE DISCUSSION? 

~rainee Responses 

The franl~ess and honesty 
of the Youth Consultants 

No Answer 

A feeling the youth and 
Juvenile Court workers 
shared goals 

Hearing youth's attitude 

Number 

4 

3 

2 

toward youth workers 2 

Basis for further discussion 
provided 1 

One youth's reflecti~ of 
hiS/her feelings about 
detention 

Youth Consultants received 
an understanding of the 
Juvenile Court 

1 

1 

The halfway house discussion 1 

Total 15 

Youth Consultant Responses 

-Everyone felt very comfortable. 

-They seemed real interested. 

-Nothing - average discussion~ 

While no definite point stands out in the responses, the most 
frequently mentioned was the frankness and honesty of the Youth 
Consultants. More than one trainee mentioned a feeling that youth 
and juvenile court workers shared goals, and more than one that of 
hearing youths' attitudes toward youth workers. Additional responses 
included that the session provided the basis for further discussior~?j 
one youth's reflection of his or her feelings about detention; the 
fact that the Youth Consultants may have received an understanding 
of the juvenile court; and the discussion of the halfway house. 

Two of the Youth Consultants felt there was something good about 
the seSSion; one felt it was the comfortable atmosphere; another the 
interest that was shown by the juvenile court workers in the Youth 
Consultants. 

In ge.neral, the best thing seemed to be that at least a tentative 
kind of communication ensued between juvenile court workers and Youth 
Consultants. 
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QUESTION 6: WHAT I-lAS THE \vORST THING ABOUT THE DISCUSSION? 

Tra.inee Rcspon1;;cs Number - ... _-- ----
The lack of ey.J,lal1.ation of 
the Youth Consultant progr~m 4 

A lack of :';outh Consultant 
preparation 

Youth COl1sultant.s had too 
fe ... , Opi:1ioll0 

Nothin.:; 

0;'11:7 l:::tlf cf tho ':£01.1 1;11 

3 

2 

2 

]. 

Consul tanto 1,o,'0,2e thoro 1 

U11'::<:11.8l trC},:i.nee p:):cticipatio:l 1 

1 

Tob,l 15 

--,----------------- ------.----------

Youth Consultant ResEonses 

-The opening and not enough 
people talked" 

-We didn't get to talk too much 
about schools" 

·.Only tv:o people talked .. 

Nettrly ol1G-tbird of the trair!oes felt the vlOrst thing was the lack 
of explD.21D.ti:::n of tho Youth C021sultant proe;rDm, and one-fifth felt it 
wao the Jack of Youth 00nsu1_to":'1t preparation for the session. More 
than 0;.18 felt that Youth C01:.5ulta11ts had too fe,., opinions to express 
or t11D.t r:.othias 1:1?S the worst thing.. Others mentioned the lack of 
1;;"J.f":icient time i the fact that only half the Youth CO~1sultants were 
thG:;"'~ i end t1:'3 u:').r:.q~~o.l particip::.tioll of the trainees themselves .. 

TillO of t:~e Youth Consul tants me~ltioned that the vlorst thing was 
that r.ot o::::m2:h :}'201)le talJ:cd; another me~ltioned the .slovi start; and 
o.not11e1' t1:c.c they ciidl1' t have D.n opportunity to talk much about the 
schoolo vll:::Lch suggests a previous ee.rly, perhaps over-emphasis, on 
cchool lJ:i.~oblo;'lS of yuuth .. 

ThG 'cwo r.::\jor cJ;'i'Cicisn:3 by trainees -- the ID.c!c of explanation 
of the IJrogr':.m, a:1.d the le.ck of p,i'cpa:ration .. - \1e:ce not recognized 
by tho ~rO"J.tb. the;;;c·,:':,-es. ~!le ::outh Con,'SuHants felt the major fault 
vIas the.t !loi thel' group tall~ed cnouG!1. 
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QUESTION 7: HOW MUCH DID THE SESSION HELP YOU (THEM) UNDERSTAND THE 
YOUTH CONSULTANT PROGRAN? 

Trainee Responses Number Youth Consultant ResRonses 

Quite a bit 

Not much or very little 

Not at all 

Somewhat 

Total 

6 

6 

2 

1 

15 

-Not a lot, the opening was bado 

-It must have helped them quite 
a bit because they never asked 
any questions about us or our 
program after the introduction. 

-Not much" 

------.--.-- ... _._---------- .. ~,-.~--------

While over one-third of the trainees felt the session helped them 
understand the program quite a bit, an equal amount felt it helped them 
very little" Two of the fifteen felt it helped not at all. 

The majority of the Youth Consultants felt the session didn't 
much help the trainees understand the program" One noted, however, 
that the trainees didn't ask questions about the program .. 

In general, some trainees received a good understanding of the 
Youth Consultant program, and others did not, and this was somewhat 
perceived by the Youth Consultants .. 

- A.13 (7) -



QUESTION 8: 

._---------_.----
HOW MUCH DO YOU THINK THE SESSION HELPED THE YOUTH 
CONSULTANTS UNDERSTAND YOUR (THEIR) PROGRAM? 

Trainee ResEonses Number Youth Consultant Responses 

-Quit~ a bit, they told us a Quite a bit 

Somewhat 

No Answer 

Not much (very little) 

Total 

6 

4 

3 

2 

15 

lot and seemed to want to talk. 

•. More than I did before. 

-We didn't talk much about 
their program except the 
foster care program. 

Over one-third of the trainees felt the Youth Consultants received 
quite a bit of understanding of their train~ng program, and nearly one
third felt the Youth Consultants received at least somewhat of an 
understanding. Two of the fifteen felt the Youth Consultants received 
very little understanding of the juvenile court program. 

Two of the three Youth Consultants felt they received an adequate 
understanding of the juvenile court program, and one at least a partial 
understanding. 

In general, then, there seems to be more indication that the Youth 
Consultants received a better understanding of the juvenile court 
program than did the juvenile court workers of the Youth Consultant 
program. 
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QUESTION 9: DID YOU LEARN ANYTHING NEW ABOUT TEEN-AGE PROBLEHS? 

Trainee Re~~~ 

Yes 
How youth feel (3) 

Their own confusion 
about what should 
be done (1) 

Help should be given 
at younger ages (1) 

Youth's perception of 
Juvenile Court workers 
different than 
anticipated (1) 

Teen-agers put up a 
t'front" in dealing 
with profeSSionals (1) 

Teen-agers need to 
feel loved instead of 
"prof€lssionally" treated 

~ (1) 

No Answer 

No 

Total 

Number 

8 

4 

..2 
15 

youth Consultant Respons~s 

-No. 

-No. 

-No. 

Over one-half of the juvenile court workers felt they did learn 
something new about teen-age problems from exposure to the Youth 
Consultants. Particuaarly mentioned were the feelings of youths them~ves • 
Also mentioned were the confusion of youth about what should be done; the 
reinforcement of the notion that kids feel help should be given at younger 
ages; the different perception of workers concerning the way teen-agers 
view the juvenile court staff; the fact that teen-agers normally put up a 
"frol).t" in dealing with profeSSionals; and the teen-agers' need to feel 
loved rather than "professionally" treated. Only one-fifth of the trainees 
said they didn't learn anything. 

None of the Youth ConSUltants said th~y learned anything new about 
teen-age problems. 

This session was highly successful in terms of the fact that the 
juvenile detention staff felt they did learn something new about teen-age 
problems, primarily in terms of how teen-agers feel, and secondarily in 
terms of teen~agers' perceptions of the juvenile court. 

- Ao13 (9) -
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EVALUATIVE REPORT 
TRAINING SESSION XIV 
JUVENILE COURT COUNSELOR.S 
April 12, 1967 
TRAINEES: 15 
RESPONDENTS: 12 

APPENDIX A.14 

QUESTION 1: WHA~ DID YOU UNDERSTAND WAS THE PURPOSE OF YOUR GETTING 
TOGETHER? 

Trainee ResEonseD 

To learn more about 
youth's (or at least 
Youth Consultants') views 

To hear Youth Consultants' 
'wiews of counselors and 
youth problems 

To exchange ideas 

To improve youth~adult 
communication 

Total 

Number --

4 

3 

3 

2 

12 

Youth Consultant Res]onses 

-To give our feelings toward 
counselors and the looal 
detention home. 

-To discuss their problems and 
problems of teen-agers. 

-To express our feelings of 
counselors and to express 
ideas on delinquency. 

One-third of the trainees described ·the purpose of this session 
as an opportunity to learn more about youth or at least about Youth 
Consultants' views of youth problems. One-fourth of the trainees 
felt the purpose was to hear Youth Consultant views, particularly 
those concerning counselors. One-fourth described the session as an 
opportuni ty to exchange ideas with Youth Consultants and six mentionEld 
the purpose as being an effort to improve adult-youth communication. 

In general, then, over one-half suggested the purpose was for 
cou'1Selors to hear youths' expressions of their own views. 

Two of the three Youth Consultants suggested that the purpose wa.s 
for them to express their feelings about Juvenile Court Counselors and 
about delinquency. One out of three mentioned the purpose being to 
exchange ideas with the counselors. 

Thus, for the most part, there was agreement among both Youth 
Consultants and trainees that the purpose of this session was for youth 
to express its point of view to the counselors. 

- A.14 (1) -
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QUESTION 2: WHAT HAPPENED'? 

Trainee Responses Number 

A good discussion 4 

Exchanged ideas 2 

Youth Consultants expressed 
"party line" 1 

Just three youth were there 1 

Nothing 

"Rehash" of familiar ideas 

Youth Consultants expressed 
their attitudes 

Court persons dominated, 
Youth Consultants were too 
general 

Total 

1 

1 

1 

1 

12 

Youth Consultant Responses 

-We talked quite a bito 

-We expressed a few of our 
ideas a,nd discussed some of 
the problems 

-We had a real good discussion 
on the responsibilities of 
both kids and adults. 

----------------------------------------------------------------
One-half of t.he counselors described what happened as a discussion 

or exchange of vie,"'s between Youth Consultants and counselorso Other 
items mentioned by counselors were the fact that the Youth Consultants 
expressed a "party line"; that what happened was a lire-hash" of familiar 
ideas; that Youth Consultants did in fact express their attitudes; that 
nothing happened; and the fact that just three Youth Consultants were 
present. One counselor felt that the Juvenile Court persons dominated 
the discussion and that the Youth Consultants spoke in too general terms. 

Two of the Youth Consultants described what happened as a disc'Ussion 
of problems of youth or some of the problems between youth and adults. 
One referred to the fact that the Youth Consultants talked quite a bit" 

It can be concluded from the responses that while what was expected 
was a presentation by the Youth Consultants, what did occur was a 
general discussion. 

- A .. 14 (2) -

• 

• 

• 

_t_>IOo!_' ____ ......... ~-.--·,---.. -----·---... ---.... ' ----~---

QUESTION 3: \VHAT DID YOU GET OUT OF IT'? 

Trainee Responses Number . 
Better understanding of 
youths' attitude 3 

~~~g 3 

Respect for Youth Consultants 
and the program 3 

Enjoyed the "equal" 
communication setup 1 

Youth Consultants' expressions 
of problems seemed legitimate 
to staff als~ 1 

Don't know 1 

Total 12 

Youth Consult~ ResEonses 

-An urge to go back and get a 
better understanding of 
counselors .. 

-I would like to meet with 
them again after a short period 
of time. 

-I wish we could tall{ again. 

__________ .... __ ,. ... ______ ..... _~_ ... ~ ..... ,,_._ It. " .. _____ ••• _._ ........... ----

One-fourth of the trainees reported derivirl$ a better understanding 
of youth's attitude from the session. Another .one-fourth reportedly 
derived nothing from the session. A third one-fourth gained respect 
for Youth Consultants and for the Youth Consulteu~t program. One 
counselor enjoyed the discussion and the opportunity to meet youth 
on mutual ground, and another was impressed with the fact that the 
youth shared concerns similar to those counselors have for youth 
problems. 

The Youth Consultants unanimously felt motivated to return and 
have another discussion with the Juvenile Court counselors, suggesting 
that one session was inad~quate for them to achieve whatever communi
cation they , ... ere motivated to achieve. 



QUESTION 4: HOW COULD THE YOUTH CONSULTANTS HAVE DONE BETTER? 

Trainee RespOnses 
-~ ~-

Number 

Have more than just three 
Youth Consultants present 

Be more specific, less 

3 

general 3 

Describe the Youth Consultant 
program (experiences, methods, 
goals, etco) 2 

Place more emphasis on Court 
rather than school problems 

Clarify whether they 
represent "you thO or 
"concerned individuals" 

Be better prepared 

No answer 

Total 

1 

1 

1 

1 

12 

Youth Consultant Responses 

-There should have been more 
of us, been on time, and 
prepared more o 

-I could have said something. 

-Some should have shut~up 
and some should have talked. 

--_ .. _-----.. _.,---------------._---------
One-fourth of t-he trainees felt that more than three Youth Con

sultants should have been present in order to provide a representation 
of youth attitudeso Another one-fourth felt that the Youth Consultants 
could be' more specific and less general; one-sixth of the trainees felt 
they would have liked to have the Youth Consultants describe the Youth 
Consultant program and talk about the methods and goals the .program ha!3, 
as well as some of the experiences that youths have had as program 
participants. Individual responses included the notion that the Youth 
Consultants could clarify whether they represent youth, or concerned 
individuals. Another suggested that the Youth Consultants could have 
been better prepared for the session. 

One of the Youth Consultants also felt there should have been more 
Youth ConSUltants present and that they should have been better prepared 
for the session. One felt that he or she should have said something 
and another also noted the unequal participation by Youth Consultants. 

In general, then, groups such as Juvenile Court Counselors expect 
to see more than three individuals representing youth's point of view. 
They are not satisfied with a general discussion but want something more 
specific. They also sho\'Ied an interest in the program the youths were 
involved in. 
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QUESTION 5: WHAT WAS THE BEST THING ABOUT THE DISCUSSION? 

1:ainee Responses 

An opportunity for free 
exchange of id'eas 

Youth Consultants' 
expression of attitudes 

Toward. Court (2) 
Unspecified (2) 

Interest Youth Consultants 
showed in the discussion 

Enjoyable 

No answer 

Total 

Number 

5 

4 

1 

1 

1 

12 

Youth Consultant Responses 

-The whole thing. 

-Everything (almost) 

-Meeting these people and 
having the chance to talk. 

-~ .. ~--.--- --,,~.-.-~-.-----.- ... -,------------
Nearly one-half of the trainees felt the best thing about the dis

cussion was the opportunity provided for a free exchange of ideas 
between Youth Consultants and counselors. One-third of the trainees 
felt that the best thing about the discussion was the Youth Consultants' 
expressions of their own attitudes about the Court and other aspects of 
teen-age life. Other trainees mentioned the interest that Youth Con
sultants showed in the discussion and the fact that it was an enjoyable 
disoussiono 

All Youth ConSUltants responded positively toward the ssssion, 
suggesting that the whole session was enjoyable and indicating that 
they felt communication did in fact take place between Youth Consultants 
and Juvenile Court Counselors. 



---~-'~-..--.... -'-----------------------
QUESTION 6: ',WfIAT WAS THE WORST 'liftING ABOUT THE DISCUSSION? 

Trainee Responses 

No guidelines for action 
emerged 

Youth Consultants seemed 
unwilling to examine some 
of their own opinions 

Lack of specifics, too 
general 

"Old" adolescents, not 

Number 

3 

2 

2 

oriented to "youth culture" 1 

Too much discussion of school 
rather than of Court problems 1 

"Rehash" of familiar problems 1 

Slow in starting 1 

No answer 1 

Total 12 

Youth Consultant Responses 

-It had a real slow start, and 
not enough was said. 

-I didn't talk very much. 

-One of the Consultants being 
late 0 

The most frequent response (indicated by one-fourth of the trainees) 
was that no guidelines for action emerged from the discussion. Two of 
the twelve trainees mentioned that the Youth Consultants seemed unwilling 
to eJramine some of their own opinions j also mentioned by two of the 
trainees was the lack of specificity .of the discussiono Others 
mentioned the fact that the Youth Consultants were "old" and not 
oriented to youth culture; that the emphasis was too much on school 
problems and not on Court problems; that no new ideas were prt:'sented; 
and that the session was slow in starting. 

The Youth Consultants noted the slow start; one was late and one 
felt that he didn't talk enough. 

Vagueness of accomplishment, then, seems to be indicated in 
response to this item with an underlying notion that a definite 
preparation was not planned by the Youth Consultantso Note should be 
taken of the generality of the discussion. 
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QUESTION 7: HOW MUCH DID THE SESSION HELP YOU (THEM) UNDERSTAND THE 

YOUTH CONSULTANT PROGRAM? 

Trainee~~ponses 

Not much (very little) 

Quite a bit 

Somewhat 

Total 

Number 

8 

2 

2 

12 

You tp Consul tan t Responstt"Ji!' 

-We didn't talk about it. 

-I feel that they understand, 
they were prepared and I feel 
that was a great help. 

-Yeso 

Two-thirds of the trainees felt that they received very little 
understanding of the Youth Consultant program from the session. One
sixth felt they received quite a bit and another one-sixth ~elt that 
the session helped them to understand the program somewhat • 

Two out of three Youth Consultants felt that the session did help 
the counselors and :·one noted that they didn't talk much about the Youth 
Consultant program. 

A disparity appears to exist between the trainees' feeling that 
they didn't receive an understanding of the program and the youth 
Consultants' perception that the trainees did receive an understanding 
of the program. 

- A.14 (7) -



QUESTION 8.: HOW MUCH 00 YOU THINK THE SESS ION HELPED THE YOUTH 
CONSULTANTS UNDERSTAND YOUR (THEIR) PROGRAM? 

Trainee ResPQnses Number Youth Consultant Res.Eonses 

Not very much 4 -I already dido 

Don't know 4 -I already knewo 

Quite a bit 2 -Yeso 

Somewhat 2 

Total 12 

One-third of the trainees felt that the session didn't help the 
Youth Consultants understand their program very much; another one-third, 
however, felt that at least somewhat of an understanding was trans
mitted to the Youth Consultants" Another one-third didn't express 
an opiniono 

Two of the Youth Consultants felt they already knew about the 
program, although one felt the session helpedo 

Thus there seems to be a disparity of opinion, with the Youth 
Consultants feeling that the counselors transmitted more of an under
standing of their program than the counselors felt they had indicated. 
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QUESTION 9: DID YOU LEARN ANYTHING NEW ABOUT TEEN-AGE PROBLEMS? 

Trainee ResJ?o~ses 

No 
Heard it before (1) 
Unspecified (7) 

Yes 
New understanding (1) 
New respect for 
teen-agers (1) 

No answer 

Total 

Number 

8 

2 

2 

12 

Youth Consultant Responses 

-No. 

-No, but we went over the 
existing ones. 

----"~---.-.~--.------.. ~-~,------
The majority of the trainees felt they didn't learn anything new 

about youth problemso Two, however, did, and one said that he ~r she 
received a new understanding of youth problems and another ment10ned 
gaining new respect for teen-agerso 

None of the Youth Consultants felt they learned anything new about 
teen-age problems, but one mentioned feeling that the major problems 
were covered in the session. 

- A.14 (9) -
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EVALUATIVE REPORT 
TRAINING SESSION XV 
PERSONNEL MANAGERS AZ~~)CIATION 
APRIL 19, 1967 "': 
TRAINEES: 4 
RESPONDENTS: 4 

, -_._---------------------------
APPENDIX A.15 

QUESTION 1: WHAT DID YOU UNDERSTAND WAS THE PURPOSE OF YOUR GETTING 
TOGETHER? 

Trainee Responses Number 

To discuss the problems of 
youth finding employment 

To discuss job opportunities 
for youth and proper approach 

3 

in applying for a job 1 

Total 4 

- Youth Consultant Responses 
i 

-To discuss the problems of 
youth in employment. 

-To get their views on employment 
and how should teen-agers go 
about getting jobs. 

-To find out about job opportunities 
and how to get a job • 

Three of the four personnel managers felt the purpose of the dis
cussion was to discuss problems of youth in finding employment. One 
felt that the purpose was to discuss job opportunities for youngsters 
and the proper approach in applying for a job. 

Two of the three Youth Consultants agreed with one personnel manager 
on the purpose -- to find out how teen-agers should go about getting 
jobs -- the other felt it was to discuss the problems teen-agers have 
in getting jobs. 

In this case, the purpose was rather specifically the problems 
teen-agers have and actions they should take toward applying for jobs • 



L 

QUESTION 2: WHAT HAPPENED? 

Discussion of the 
individual applying for work 

Discussed "mechanics" of 
youth employment 

Discussion centered mainly 
around the proper approach 
to job application -
preparation 

The problems were set forth 
without too much cross
reference 

Total 

Number . 

1 

1 

1 

1 

4 

~!e Consultant Responses 

~We talked about appearance 
and attitude of applicants, 
etco 

-We talked about employment 
and job opportunities. 

-There were only four men. 

---------------------------------------------------~,-,-----------------
One of the trainees responded that he felt a discussion of the 

individual applying for work occurred; another that the discussion was 
centered primarily around the "mechanics" of youth employment; a third 
that the discussion was mainly around the proper approach to job appli
cation - how youth could prepare himself - and a fourth felt that there 
was a general discussion of problems. 

The Youth Consultants mentioned what happened was a discussion about 
appearance and applicant attitudes and employment and job opportunities. 
One Youth Consultant wasn't able to describe what happened. 

The discussion appeared to center primarily around the securing of 
employment by youth. 

• 

- A.l5 (2) -

S' 
1 

I 
( 
I • 

: . 
•• 

--_._-------_._- ----....-------------
QUESTION 3: WHAT DID YOU GET OUT OF IT? 

Trainee Responses 

Very little - came late 

Mostly employers' viewpoint 

Basic understanding of a 
few problems 

No answer 

Total 

Number 

1 

1 

1 

1 

4 

Youthponsultant Responses 

-I learned a lot about how to 
apply for a job. 

-How to apply for a job. 

-Some better ideas on getting 
a job. Some Hm'l's - When's -
Where's! 

One personnel manager got very little out of the session; another 
didn't respond to the question; one said he received mostly the 
employer's viewpoint; and a fourth said he received a basic understand
ing of a few problems • 

All three youth Consultants felt they got a better notion of how 
to apply for a job. 

It appears that the Youth Consultants got much more out of the 
session than did the employment personnel. It was successful in that 
sense, but unsuccessful in terms of teen-agel's succeeding in communi
cating with adults about their own viewpoint. 



---------------------------------------------------------
QUESTION 4: HOW COULD THE YOUTH CONSULTANTS HAVE DONE BETTER? 

They did fine, except I 
would have been interested 

Number 

in knowing more about them 1 

More leading questions 1 

Not enough opportunity (time) 
for Gonsultant questions 1 

Should be given an outline 
of subject matter to be 
discussed 1 

Total 4 

~h Consultant Resp~ 

-By there being more there 
and talking more about our 
program 0 

-There could have been more 
of us. 

-I felt that we did well. 

-~- .. ___ 0 __ • __ ._. ___ ._. __ ' __ '_0'"_. ____ • ___ . __________ _ 

One-half of the personnel managers felt that the Youth Consultants 
should either have asked more questions or should have been prepared 
with an outline of what they wanted to talk about. One felt they 
did fine; another felt there wasn't enough time. . 

Two of the Youth ConSUltants felt that more of the Youth ConSUltants 
should have been involved in the sessiono One felt they did ,.,ell. 

The session seemed to have been withou'c a plan and not enough Youth 
ConSUltants were present to make it worthwhile. 
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QUESTION 5: WHAT WAS THE BEST THING ABOUT THE DISCUSSION? 

T!ainee Responses 

No ans\.,er 

Sharing of ideas of mutual 
concern 

Set a beginning point fo1.' 
communication 

Total 

Number 

2 

1 

1 

4 

Yout.h Consultant Responses 

-Learned about employment 
situation. 

-There was no great or downfall 
to the meeting. 

-7 

When asked what the best thing about the discussion was, two of the 
personnel managers did not answer. Of the two that did, one felt it was 
the sharing of mutual concern with youth, and another felt it was a 
beginning point for communication. 

One Youth Consultant felt the best thing was learning about the 
employment situation. Another didn't think there was much. A third 
didn't know. 

It would appear that the best thing about the discussion was that 
it was a beginning of communication but that communication was not 
accomplished between these youth and personnel managerso 

- A.15 (5) -
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QUESTION 6: WHAT WAS THE WORST THING ",?,QUT IT'? 

Trai~~e Responses 

No answer 

Time insufficient 

Total 

Number 

2 

2 -
4 

YC!,uth Consultant Responses 

-One man didn't talko 

-There was no great or downfall 
to the meetingo 

-It was goodl 

---------------------------------
Two of the trainees did not mention there being a worst thing about 

the session. Two mentioned there being a. lack of sufficient time. 

Of the Youth Consultants - one felt that one of the personnel 
managers didn't talk - one felt the session was good - the third had 
little comment to make. 

InSUfficient time seemed to be the major problem in discussing 
such a topic. 
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QUESTION 7: 

Not too much 

Not at all 

No answer 

Total 

HQ'J MUCH DID THE SESSION HELP '::,)U UNDERSTAND THE YOUTH 
CONSULTANT PROGRAM? 

Number 

2 

1 

1 -
4 

~h Consultant ResE9.nses 

-Not much - they talked the 
most. 

-Pretty well -- Charles came 
through with a gf)od explana
tion .. 

-I felt they rel.:l.lly didn't 
understand, but not too 
interested. 

Two of the managers felt the discussion helped tllem understand 
the Youth Consultant program very little; one fel t ~\ t helped not at 
all; and one didn't answer. 

One youth Consultant felt (the personnel managers) understood the 
Youth Consultant program quite well. Two felt the managers didn't 
get an understanding of the youth program, but one blamed this o:n 
the managers' lack of interest. 

In general, little understanding of the Youth ConSUltant program 
was received by the personnel managers. 



QUESTION 8: HOW MUCH DO YOU THINK THE SESSION HELPED THE YOUTH 
CONSULTANTS UNDERSTAND YOUR (THEIR) PROGRAM? 

Trainee Responses 

I have no idea 

Hopefully the discussion 
encouraged a better approach 

Number 

2 

or understandine of the 
employer's attitudes and needs 1 

No answer 1 

Total 4 

Youth Consultant Response~ 

-Very mucho 

-Very good; they talked about 
their programs and made their 
points clearo 

-I feel I know more of it, but 
would have liked to have 
learned moreo 

~vo of the four person~el managers had no idea how much the session 
helped the Youth Consultants understand what they had to say. Another 
wasn't sure but hoped the discuSSion encouraged a better approach or 
understanding of employers' attitudes or needs o 

All three Youth Consultants felt they got a fairly good understanding 
of what the personnel managers had to sayo 

Thus, while the personnel managers oidn't feel they communicated 
much to the Youth Consultants, the Youth \,}onsultants felt they got 
quite a bit out of the session in this sense but apparently did not 
reflect this to the personnel managerso . 
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QUESTION 9: DID YOU LEARN ANYTHING NEW ABOUT TEEN-AGE PROBLEMS? 

Trainee Responses 

No 

Total 

Number 

4 

4 

Youth Consultant Response! 

-It's hard for a person under 18 
to get employment. 

-Yes. The high school age kid 
has become left out because 
unskilled labor is monopolized 
by adultso 

-That teen-agers should get a good 
education. And when trying for a 
job, be ready to join the adult's 
world. 

None of the personnel managers felt they learned anything new about 
teen-age problems • 

The Youth Con~ultants, however, unanimously felt they learned some
thing new about teen-age problems, which is a first for a training 
session. vfuat they learned was the fact that it's hard for a person 
under 18 to get employment; the reasons for the lack of demand for 
unskilled labor; and what teen-agers can do in terms of getting an 
education to enter the labor market. 

This suggests a one-sided benefit for the Youth Consultants of 
this get-together. And while YClUth Consultants learned something about 
employment for youth, personnel managers learned nothing ne ... , about 
youth. 

- A.15 (9) -
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EVALUATIVE REPORT 
TRAINING SESSION XVI 
COLLEGE CLASS IN RECREATION ~~NAGEMENT 
April 27, 1967 
TRAINEES: 50 
RESPONDENTS: 48 

APPENDIX Ao16 

QUESTION 1: WHAT DID YOU UNDERSTAND WAS THE PURPOSE OF YOUR GETTING TOGETHER? 

Trainee Responses 

To help understand 
point of view 

General 
School dropout 
School general 
Youth-adult 
Delinquency 
Recreation 

youth's 

(16) 
( 7) 
( 3) 
( 3) 
( 1) 
( 2) 

To find Dolutions to 

Number 

32 

youth problems 6 

To understund Youth Con-
sultant program 5 

To hear personal experiences 
of individual Youth Consultants 3 

To provide opportunity for 
adult-youth interaction 

Total 

2 

48 

Youth Consultant Responses 

-To discuss with them some of 
the problems of schools and 
recreation. 

-To talk about recreation and 
schools. 

---------------------------------------------------------.~.~,----------
Two-thirds of the 48 trainees felt the purpose of the session was to 

help them understand youth's point of view generally and in terms of school 
dropouts, school in general, youth-adult communication problems, recreation 
problems, and delinquency, in order of frequency of mention. A minority 
felt the purpose was to find solutions to youth problems; for trainees to 
understand the Youth ConSUltant program; for trainees to hear personal 
experiences of indiv~dual Youth Consultants; and to provide an opportunity 
for adults and ycutil to interact. 

Both of the Youth Consultants felt the purpose of this session was to 
discuss recreation and school problems with the class. 

It would seem, then, that the trainees saw the session as an opportunity 
to hear youth's point of view, while the Youth Consultants saw the session as 
an opportunity to enter into a discussion with trainees about problems. 
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QUESTION 2: WHAT HAPPENED? 

Trainee Resp~nses Number 

Presentation by Youth Con
sultants (youth's view) 
followed by question-and-
answer period 28 

General (16) 
Recreation and school (7) 
Youth Oonsultant program( 4) 
School ( 1) 

General discussion between 
the two groups 11 

DiscuSSion of solutions to 
teen-age problems 

Question-and-answer period 

Superficial discussion 

No answer 

Total 

4 

2 

1 

2 

48 

Youth Consultant Responses 

-We had our presentations, 
then a panel discussion. 

-I thought that it was real 
good. 

Over one-half of the trainees described the session as a presentation 
by Youth Consultants of youth's point of view, which was followed by a 
question-and-answer period. The content of the presentation appeared to 
be primarily the general feelings of youth. Specifics mentioned were 
recreation and schools and the Youth Consultant program. Approximately 
ten percent of the trainees noted that a general discussion between the 
two groups occurred, and a small minority in order of frequency mentioned 
a discussion of solutions to teen-age problems, a question-and-answer 
period, and a superficial discussion. 

Only one of the Youth Consultants really described what happened, 
and she described it as a presentation by the Youth Oonsultants followed 
by a panel discussion. This suggests general consensus between that 
Youth Consultant and over one-half of the trainees. It should be noted, 
however, that a substantial minority of trainees did not describe the 
session as a presentation. 
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QUESTION 3: WHAT DID YOU GET OUT OF IT? 

Number 

Better understanding of and 
insights into ycuth proble:':!:.; 25 

Better u:.'lderste.ndins of 
recreatic:1n.l and ec1.ucati.onal 
neces of y~uth 8 

Reinforcement of ow~ ideas 6 

~1OJ:e respoct for youth 5 

Don t t k..'lC',', 3 

Feeling th~t Youth Consultants 
were uncomfortable with 
"acade:ilic questions" 1 

Total 48 

Youth Consultant Response~ 

-That college kids are just 
like everyone else. 

-That this group of kids are 
interested in others. 

---- ----_ .. __ ._.,--------------------
Approxi~atcly one-half of the trainees felt that they received a 

bette::.~ u;:lderste.~ding of or insight into youth problems. Slightly over 
one-fifth of t~e trainees felt they had received a better understanding 
of the recreational and educational needs of youth, which really represent 
a specific to the generals of the first response. A minority of trainees 
in order of frequency felt their own ideas had been reinforced; that they 
gained more respect for youth; that they felt Youth Consultants were 
uncomfortable with "academic questions"; or that they didn't know what 
they got out of the session~ 

The Youth Consultants' responses indicated an increase in positive 
orientation toward college students - one of them suggesting that oollege 
students a.re like anyone else and the other noting that the college 
class was interested in other people. 

T~e responseo to this question suggest that both the college class 
and th~ Ycuth Consultants felt a definite benefit from having engaged in 
the training se~sion, that the Youth Consultants did transmit a better 
understanding of youth problens to the trainees, and that the college 
group lessened the feeling of alienation of Youth Consultants from a 
college populatio~. 
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QUESTION 4: HOW COULD THE YOUTH CONSULTANTS HAVE DONE BETTER? 

Trainee Respoll~ Number 

Talked more about their own 
backgrounds and experiences 9 
Couldn't have done better 8 

Been better prepared (longer 
presentation, more kum"ledge-
able) 6 

Been more articulate (vocabu
larly, experience? clarity) 5 

Been more specific, less 
general 

No answer 

Been more frank 

Provided more of an explana
tion of Youth Consultant 
program 

Had more time 

5 

5 

3 

2 

2 

Had more equal participation I 

Been more representative of 
youth I 

Shown more enthusiasm for 
Youth Consultant program I 

Total 48 

Youth Consultant Responses 

-I stumbled first and was a 
little nervouso 

-My spiel was bad to start 
with but other than that we 
should have had them tell US 
some of the things they wanted 
to talk abouto 

Trainee consensus is not noted on t~s·~temo Trainees primaril~ felt 
(though this represents about one-fifth of the trainees) that the Youth 
Consultants should have talked more about their own personal background and 
experiences. Nearly as many tra.inees felt the Youth Consultants couldn't 
have done better, and the third most frequent response to the question was 
that the Youth Consultants should have been better prepared, able to put on 
a longer presentation and, in general, been more knowledgeableo A fourth 
suggestion was that the Youth Consultants be more articulate and a fifth 
that they be more specific and less generalo Other suggestions for improving 
the Youth Consultant program were, in decreasing .frequency of mention, to 
provide more of an explanation of the Youth Consultant program; to allow more 
time for the session; for all the Youth Consultants to ··participate more 
equally in the discu£sionj for Youth Consultants to be more representative of 
youth in general; for Consultants to show more enthusiasm for their own program. 

The Youth Consultants seemed to reflect a state of unpreparedness from 
their responses to this item, with both indicating a difficulty in starting 
the presentation; one expressing nervousness, the other expressing the fact 
that she wasn't prepared and hoped that the trainees would offer contento 

This session showed a lack of preparedness on the part of Youth Consult
ants, and this lack was noticed by the traineeso There was also an expressed 
desire by the trainees for the Youth Consultants to talk more about their own 
experiences - their own backSrounds, with suggestions that they be more 
specific, less general? more articule.te, and talk more about their own programo 
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QUESTION 5: WHAT WAS THE BEST THING ABOUT THE DISCUSSION? 

Trainee Responses Number 

Openness and frankness of 
Youth Consultants 13 

Questioll-and-answer period -
free exchange between Youth 
Consultants and trainees 11 

Personal experiences of 
Youth Consultants 

Opportunity to hear youth's 
point of view 

Informal atmosphere 

Discussion of teachers 
influence in early grades 

Total 

11 

6 

4 

.2 
48 

youth Consultant Responses 

-The friendlinsss of the 
groupo 

-The discussionoo.humor - the 
group itselfo 

Over one-quarter of the trainees were most impressed by the openness 
and frankness of the Youth Consultants. Second and third most frequently 
mentioned (by nearly one-fourth of the trainees) were the question-and
answer period w~ch offered a free exchange between Youth Consultants 
and trainees, and the fact that Youth Consultants related their own 
personal experienceso In decreasing frequency also mentioned as"best 
things" were the opportunity of the trainees to hear youth's point of 
view; the informal atmosphere of the session; and the discussion of 
teachers' influence on youngsters in the elementary grades. 

While the trainees enjoyed the openness and frankness of the Youth 
Consultants, the Youth Consultants responded .to the trainees' friendli
ness and sense of humor and showed a positive orientation to the groupo 

The discussion seems to have been open, free-flowing, and friendly, 
and Youth Consultants did relate personal experiences of their owno 
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QUESTION 6: WHAT WAS THE WORST THING ABOUT IT? 

Trainee Responses 

No answer 

Nothing - did good 

Not enough time 

Lack of Youth Consultant 
ability to answer questions 

Too much trainee 

Number 

8 

7 

7 

6 

participation 6 

Having Youth Consultants on 
platform rather than in a 
circle with group 3 
Lack of planning - lack of 
organization 3 

Trainee group too large 2 

Unrealistic solutions 2 

Element of "canned 
presentation" 2 

Fact that more youth couldn't 
have the opportunity 1 

Lack of boy youth Consultants -l 
Total 48 

Youth Consultantant ResEonses 

-No answer. 

-Some of the difficult 
questions asked. 

The most frequent response to this question was a lack of response. 
Second most frequently mentioned was that there was no "worst" thing; that 
the Youth Consultants did very well. Thus, a third of the respondents did 
not indicate any negative factor. For those indicating a "worst thing," 
mentioned in order of frequency these were not enough time; too much trainee 
participation; lack of Youth Consultant ability to answer questions; the 
fact that the Youth Consultants were on a platform rather than in a circle 
with the trainee group; the lack of planning or lack of organization for the 
seSSion; the size of the trainee group (too large); the unrealistic solutions 
offered by Youth Consultants; the element of f.lcanned presentation"; the fact 
that more youth couldn't have the opportunity to be youth Consultants; and 
the fact that there weren't any male youth Consultants present. 

The difficulty of Youth Consultants to answer questions mentioned by 
some trainees was reflected in one of the two Youth Consultant responses. 
This Youth Consultant felt that the worst thing about the session was the 
difficulty of some of the questions asked by the trainees. 

There appears, then, definitely to have been a tendency for the trainees 
either not to note a "worst thing" about the session or to be reluctant to 
criticize the session. It is difficult to interpret "no answer" responses, 
but nearly half of the responses to this item were "no answer," "nothing," 
or "not enough time," none of which suggests criticism or a suggestion for 
redirection of the Youth Consultants. And the next most frequent response 
\.,as that there was too much trainee participation which, again, is not a 
reflection on the Youth Consultants. Still, however, it must be noted that 
some notice was made of lack of planning and organization and the inability 
of Youth ConSUltants to deal with some of the questions that were asked by 
the class. 
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QUESTION 7: HOW MUCH DID THE SESSION HELP YOU (THEM) UNDERSTAND THE 
YOUTH CONSULTANT PROGRAM? 

Trainee Responses Number Youth Consultant Respo~ . 

Somewhat 19 -The majority seemed to 
understand. 

Quite a lot 18 
-I feel that they do, pretty 

Not much - very little 11 much, though they were more 
interested in what we had~o 

Total 48 say. 

Over three-fourths of the trainees mentioned that the session helped 
them understand the Youth Consultant program at least somewhat, with 
thirty-eight percent of these mentioning it helped them quite a lot. 
One-fourth of the trainees felt the session helped them very little 
in understanding the Youth Consultant program. 

Both Youth Consultants felt that the majority of the trainees were 
helped to understand the Youth Consultant program. One mentioned that 
the trainees appeared to be more interested in what the Consultants had 
to say concerning youth problems so that not as much time as might have 
been was spent on talking about the Youth Consultant program as such. 

These responses do indicate, then, that a definite understanding of 
the Youth Consultant program appeared to have been transmitted to the 
trainees. 
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QUESTION 8: HOW MUCH DO YOU THINK THE SESSION HELPED THE YOUTH 

CONSULTANTS UNDERSTAND YOUR (THEIR) PROGRAM? 

Number ~th Consultant Responses 

Very littlu - not much 17 

14 

-I don't know exactly what it 
was but it was fun. 

No answer 

Quite a bit 

Somewhat 

Total 

10 

.2 
48 

-I understood their program 
quite welL 

Slightly over one-third of the trainees indicated that very little 
understanding of their program was transmitted to the Youth Consultants, 
and nearly a third did not answer this question. The remaining trainees, 
however, slightly over one-third of them, felt that the session helped the 
Youth Consultants receive at least somewhat of an understanding of their 
program. 

One of the Youth Consultants felt she understood the trainees' program 
quite well; the other felt somewhat vague about the program, which 
suggests that perhaps the responses of the trainees were related to 
the differential understanding of the Youth Consultants. 

It ~ould appear, then, that about a third of the trainees felt the 
Youth Consultants grasped an understanding of their orientation, though 
this was not a central purpose of the session. 
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QUESTION 9: DID YOU LEARN ANYTHING NEW ABOUT TEEN-AGE PROBLEMS? 

Trainee Responses, 

Yes 

No 

Importance of teachers 
Youth's need for adult 
understanding 
Feelings of dropouts 
Recreational needs of 
youth 
Teen-agers are trying 
to help themselves and 
others 
Teen-agars' rejection 
of "phonyness" in 
schools 

Increased e.wareness 
of problems or 
reinforcement of 
own ideas 
Unspecified 

No answer 

Total 

(5) 

(4) 
(4) 

(4) 

(3) 

(2) 

Number 

22 

21 

.2 
48 

Youth Consultant Response,s, .. 
-No. 

-That maybe some day we will 
have some things changed. 

These trainees appeared (in comparison with other groups) to definitely 
have learned something new from the session. Nearly half the trainees 
responded with a "Yeso ll The things they said they learned about were the 
importance of teachers to the development of young persons in early 
grades; youth's need for the understanding of adults; something of the 
feelings and attitudes of dropout youngsters; something about the 
recreational needs of youth; that teen-agers are trying to help them-
selves and others; B.nd the rejection of' "phonyness" in schools by teen
agers. While a substantial number of trainees said they didn't learn 
anjthing new from the session, they did, however, obtain an increased 
m'la.reness of 'che problems of youth or a reinforcement of their own ~.deaso 
Only five trainees gave unsp0cified "no" responses, and another five 
trainees did not allS\'1er the question .. 

One Youth Consultant reported not learning anything new about teen
age problems, and the other indicated some hope that maybe some day 
things would change for teen-agers. 

The responses to this item suggest a definite success of this train
ing session, with nearly one-half of the trainees mentioning having received 
new information about teen-agers, and a substantial proportion suggesting 
their own ideas about youth problems having been reinforced. 
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EVALUATIVE REPORT 
TRAINING SESSION XVII 

APPENDIX A.17 

EVENING CLASS OF YOUTH CORRECTIONA!J \~ORKERS 
May Sii< 1967 
TRAINE'fr.S : 7 
RESPONDENTS: 7 

---------------------------------------------------- ------~----

QUESTION 1: WHAT DID yOU UNDERSTAND WAS THE PURPOSE OF YOUR GETTING 
TOGETHER? 

Trainee Responses 

For trainees and Youth 
Con.sul tants to discuss 
youth problems and their 
solutions 

For trainees to get youth1s 
point of view of youth 
problems 

Total 

Number 

4 

3 

7 

,Youth Consultant Responses 

-To talk to them about what we 
wanted to speak about - problema. 

-To talk. 

-To talk over some of the things 
they wanted to, suoh as reorea
tion, school and delinquency. 

-To talk about school, reoreation. 
etc. 

Over one-half of the trainees felt that the purp0eie of the session 
was for the trainees and the Youth Consultants ,to discuss youth problems 
and solutions. The remaining trainees (!3lightly undel:' one-half) felt 
that the purpose of the session was for the trainees to l,i,'iten to 
(receive) youth's point of view of youth problems • 

Three of the youth Consultants felt that the purpose of the session 
~as for them to talk to the trainees about problems such as recreation, 
school, and delinquency; and one of the Youth Consultants felt talldng 
over some of the problGms with the trainees was the purpo~e. 

Thus there was slightly more emphaais by trainees on the purpose 
being a discussion and on the part ~f Y~uth ConSUltants it being a 
presentation by Youth Consultants .. 
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.QUESTION 2: WHAT HAPPENED? 

Trainee Responses 

A good discussion between 
trainees and -teen-agel's 

Discussed some teen-agel' 
problems 

Slow start - fault of class 

Total 

Number 

5 

1 

1 

7 

Youth qpnsultant Respons~ 

-Ed ran the showo Poor monitor
ing on Alice's parto 

-Ed talked all the time. 

-Slow start, finish a lot 
better. 

-Everybody just sat there and 
didn't have much to say. 

All but one of the seven trainees described the session as a good 
discussion between trainees and teen-agel's on youth problems. Only one 
trainee mentioned the slow start of the session but suggested it was the 
fault of the class rather than of the Youth Consultants. 

Two of the four youth Consultants mentioned the monopolization of 
the session by one youth Consulant. Another mentioned the slow start, 
and a fourth mentioned that everybody just sat there and not much was 
said. 

It is interesting to note that what happened (which is a fairly 
neutral question) was responded to positively by all trainees and 
negatively, definitely, by at least three of the four youth Consultants -
suggesting sometlung about their feeling of the tone of the session 
being different from what it was for the trainees. 
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QUESTION 3: WHAT DID YOU GET OUT OF IT? 

Trainee Responses 

Different points of view 
concerning teen-agel's 

Better understanding of 
adults' view of youth 

That teen-agel's do have 
something to say 

More insight into teen-age 
problems 

That the problems ··of youth 
are serious 

Not too much -- a "canned" 
presentation 

Total 

Number 

2 

1 

1 

1 

1 

1 

7 

Youth Consultant Respons~s 

-That teachers used to teach 
according to a kid's ability. 

-Nothing. 

-I thought it was real good, 
but I'm not sure if ~e did 
communicate. 

-Nothing. 

The most frequent response (by over one-fourth of the trainees) 
suggested that what was gained was an exposure to the different points 
of view cf both trainees and Youth ConSUltants on teen-age problems. 
Other responses mentioned by trainees were a better understanding of 
adult's view of youth; teen-agel's do have something to say; an increased 
insight into the problems of teenagers; an awareness that the problems 
of youth are serious; and the notion that more could have beeh offered 
if the presentation had been less "canned." 

Half the Youth Consultants responded negatively to this question, 
feeling they got nothing out of the session. One discovered that 
teachers used to teach according to a child's ability, and another 
thought ~hat the session was good but wasn't sure whether communication 
had taken place. This latter notion was somewhat reinforced by the 
most fre~:;!J.ent response of trainees, i. e. t getting different points of 
view, suggesting that there seemed to be a lack of agreement or central 
thread running through the discussion. There seemed to be some dis
organization and lack of cohesiveness • 
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QUESTION 4: HO\~ COULD THE YOUTH CONSULTANTS HAVE tONE BETTER? 

Trainee Responses 

Talked more 

Did good 

No answer 

Talked from experience 
rather than "training" 

Total 

Number , 

2 

2 

2 

1 

7 

Youth Consultant ResEons~s 

-All talked more. 

-By all of them talking more. 

-Talked more. 

-Some could ha'i/e talked more 
and some could have shut up. 

Ove~ one-fourth of the trainees felt that the Youth Consultants 
would have done better if they had talked more. Just as many, however, 
felt that they "did good," and just as many didn't answer. One of the 
trainees felt that the youth Consultants should have been more spontaneous. 

All the Youth Consultants felt they should have talked more. 
One also mentioned that perhaps some should have talked less, however. 

Thus, a reluctance on the part of Youth Consultants to express 
themselves in the session was noted by the trainees as well as the 
Consultants themselves. 
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QUESTION 5: WHAT WAS THE BEST THING ABOUT THE DISCUSSION? 

Trainee Responses 

Ability of youth Consultants 
to express their ideas 
(though no mention of open
ness or frankness) 

No answer 

Interaction between Youth 
Consultants and trainees 

Total 

Number 

4 

2 

1 

7 

Youth Consultant Responses 

-When some of the guys would 
ask someone else questions 
besides Ed. 

-Nothing • 

-Can't think of any u 

-Just talking to them. 

----".--------- "._, .. _--- --_._._------_ ... ,---------, 
Over one-half of the trainees mentioned that the best thing about 

the discussion was the ability of Youth ConSUltants to express their 
ideas, though in this case no mention was made of op:cmness or frankness 
or spontaneity of the Youth Consultants. One trainee mentioned the 
best thing was the interaction between Youth Consultants and trainees. 

One Youth ConSUltant also mentj,oned the interaction. One mentioned 
when all Youth Consultants were included in the discussion, and two 
couldn't find anything they thought was the best thing about the 
discussion. 

The tone of these responses suggests a lack of enthusiasm on the 
part of both Youth ConSUltants and trainees, and a noticeable lack of 
mention of the openness and frankness of the youth Consultants by the 
trainees • 

- A.17 (5) -



- --- --- -----~ 

~-----,-.--~~------------~----------
QUESTION 6: WHAT WAS THE WOEST THING ABOUT THE DISCUSSION? 

Trainee Responses - .... _-
No answer 

Trainee felt he talked 
too much 

Number 

4 

1 

Gap between adult and teen-age 
thinking 1 

Too rehearsed 1 

Total 7 

Youth Consultant Responses 

-The group did not seem to 
v.'ant to talk much and neither 
did the Youth Consultants. 

-Ed talked too mucho 

-Ed talked all the time and 
the students didn't hear much 
from the others. 

-They asked Ed all the questions -
we couldn't get off our feet. 

- ___________ • ___ .• _.~_ .~ __ .~ __ ,. __ '_.~._M. __ .. _ •. _. _____ _ 

Over one-half of the trainees did not respond to this question. Of 
those who did, one felt that he talked too much; another felt that the 
lack of communication between teen-agers and adults was apparent; and 
a third felt the session was too rehearsed. 

.. Three of the Youth Consultants mentioned the monopolization of th~ 
session by one Youth Consultant, and three of them also mentioned that 
members of the Youth Consultant group, other than perhaps the one, 
didn't feel like talking much. So, the worst thing, on the part of 
the Youth Consultants, was that they weren't inspired to talk in this 
session. 
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QUESTION 7: HOW MUCH DID THE SESSION HELP yOU UNDERSTAND THE YOUTH 
CONSULTANT PROGRAM? 

Trainee Responses Number 

No answer 5 

Very little - not much 2 

Total 7 

12uth C~nsultant Responses 

-QUite a bit because they 
didn't ask questions about it. 

-None. 

-Don't know. 

-None. 

Over two-thirds of the trainees did not respond to this question, 
and of those who did, "very little" or "not much" were the responses. 

Two of the Youth Consultants felt that the session didn't help the 
trainees; one wasn't sure; and one response could be sarcastic. 

From this it may be concluded that little understanding of the Youth 
Consultant program was transmitted to the trainees. 
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QUESTION 8: 
.----.---. -----~-------.. ------

HOW MUCH DO YOU THINK THE SESSION HELPED THE YOUTH 
CONSULTANTS UNDERSTAND YOUR PRCGRAf.'I? 

Trainee Responses Number Youth ConSUltant Respons~ 

No answer 4 -Not much. 

Very little - not much 2 -None. 

Quite a bit 1 -None. 

Total 7 -Not enough. 

Over one-half of the trainees didn't respond to this item. Those 
who did responded with "very little" or"not much." 

Two of the Youth ConSUltants felt that the session didn't help 
them understand the class's program at all, and two felt that it 
helped very little. 

It could easily be concluded that little understanding of the 
trainees' program was communicated to the Youth Consultants in the 
session. 
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QUESTION 9: DID YOU LEARN ANYTHING NEW ABOUT TEEN-AGE PROBLEMS? 

Trainee R~onses 

Yes 

Insight into today's 
teen-age problems (3) 

New solutions to 
teen-age problems 

That teen-agers are 
aware of youth 
problems (1) 

No 

No answer 

Total 

Number 

5 

1 

1 

7 

---------------_.,--

Youth Consultant ResEonses 

-Not really., 

-Noo 

-No. 

-Yes. 

.----.~ .-----------
A majority of the trainees responded positively to this question, 

suggesting primarily an increased understanding of today's teen-age 
problems. They also noted the need for new solutions to teen-age prob
lems 'and the fact that teen-agers are aware of youth problems. 

Three of the Youth Consultants felt they didn't learn anything new 
about teen-age problems. One did, but did not report specificities. 

It is interesting to note that while the general tone of this 
session generated very little enthusiasm from either group, the 
correctional worker traine-es did learn something new about teen-age 
problems • 
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EVALUATIVE REPORT 
TRAINING SESSION XVIII 
YM-YWCA Y-TEENS 
May 11, 1967 
TRAINEES: 14 
RESPONDENTS 3 

-------

APPENDIX A.18 

QUESTION 1: WHAT DID YOU UNDERSTAND WAS THE PURPOSE OF YOUR GETTING 
TOGETHER? 

Trainee Resp-onses Number 

I understood that the purpose 
of this meeting was to dis
cuss several aspects of the 
way teen-agers are today 
(restless, etc.) 1 

To advance our knowledge of 
the world tK)day and the youth 
of this age 1 

I didn't 1 

Total 3 

--~-.---~~ 

-To talk to kids our age about 
teen-age problems. 

-To talk about youth prob1emso 

-To discuSS some of the problems 
teen-agers have today. 

-To talk to them about the 
usual things. 

-To talk with a group of high 
school students from P 

Responses to this session must be prefaced with the fact that whi.le 
there were fourteen trainees, only three responded to the questionnaire. 
This low response occurred because the Youth Consultants didn't end the 
session in time for the trainees to fill out the questionnaires. Verbatim 
responses from trainees, as well as Youth Consultants, are used. 

Two of the trainees felt the purpose of the discussion was to discuss 
youth and the world today. One didn't recognize any purpose • 

Two of the five Youth Consultants mentioned no specific purpose in 
the session, and three ~entioned the purpose being to discuss teen-age 
or youth problems~ 

It is interesting to note that the trainees did not preface their 
discussion of teen-agers with ttproblemstl but that the Youth Consultants 
did. The purpose, then, seems to have been some vague general discussion 
about youth. 

- A.18( 1) .. 



-------_ .. _._-----------------------.--------.------------------------------------
QUESTION 2: WHAT HAPPENED? 

Trainee Responses 

\~e discussed from a 
question guide 

We discussed parent-teen 
relationships, opinions 
of the teen-agel's on such 
important issues as Vietnam 

A discussion of questions 
relating to the youth of 
today, restlessness, 
generation gap 

Total 

Number 

1 

1 

1 

3 

Yout~ Consultant Responses 

-Nothing - we talked about atom 
bomb. 

-Ivl.. had questions made up for 
us all to answer - 4th grad·e 
materiaL 

-We discussed the bomb. 

-We talked about questions he 
had. 

-M_ led the whole thing and 
made out some questions. 

-----------.---.. -.-.. ---,-... -----.-.---~----,---------
It should be noted here that the adult leader of the trainees had 

a list of questions to discuss. Neither group was previously familiar 
with the questions. 

The trainees mentioned discussing from a guide; discussing parent
teen relationships and opinions of teen-agel's on important issues, such 
as Vietnam; and a general discussion of the restlessness of today's 
youth and the generation gap. 

Three of the five Youth Consultants mentioned the fact that the 
questions were made up by the adult leader of the training group and 
indicated an objection to this. Two others mentioned talking about 
"the bomb." 

What happened in the discussion seemed more clear to the trainees 
than to the Youth Consultants. The Youth Consultants' resentment of 
predetermined questions from outside their group was evidenced. 
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QUESTION 3: WHAT DID YOU GET OUT OF IT? 

Trainee r~es~~nses 

ClasSification of my own 
ideas, understanding my 
peers' ideas 

It more or less broadened 
my outlook on several of 
the problems that teens 
face 

Not much really, but I 
received a better unde~
standing of them 

Total 

Number 

1 

1 

1 

3 

Youth Consultant Responses 

-Nothing. 

-A piece of green paper with 
questions on both sides. 

-No answer. 
. 

-To meet a Y group. 

-That kids whether sophomore 
or senior have some of same 
ideas. 

------.-.----_.-------------------------
One of the trainees received a clarification of his or her own 

ideas and a better understanding of ideas of peers. Another felt that 
the session broadened his or her outlook on several of the problems 
that youth face, and a third felt that he or she received a better 
understanding of alienated youth. 

Three of the five Youth Consultants felt they got nothing out 
of the session. Two listed (questionable?) benefits from meeting with 
the Y group or from finding that Idds have the same ideas. 

If the trainees are representative of the trainee group, it appears 
that they were able to derive something positive from the discussion for 
themselves. On the other hund, it appears that the Youth Consultants, 
for the most part, did not and they seem to have been overwhelmed by 
the predetermined questionso 



.... ---~~-.---"----- .-------
QUESTION 4: ROttl COULD THE YOUTH CONSUI,TANTS !fA VE DONE BETTER? 

They did fine 

I feel that all of them 
should have contributed to 
the discussion. A couple 
acted very bored and 
disinterested 

Overall they did quite well 

Total 

Number 

1 

1 

1 

3 

~~th Consultant ~~spon~ 

-Not .have gone to the meeting. 

-Tell M that it was our show. 

-Talked more and been pliable 
enough to fit in. 

-By two of them talking more. 

-More participated. 

---_. ---..•. -- -.. --.. -.-~.-.- .----.. --...•. --.--.-~-.-.. ---,-----.---
Two of the three trainees felt the Youth Consultants did very well. 

One mentioned he or she felt they should have contributed more and that 
a couple of the Youth Consultants appeared to be bored and disinterested. 

Three of the five youth Consultants felt they could have done better 
by talking more. Two felt it was the fault of circumstance. that they 
didn't do well. One felt that he or she shouldn't have gone to the 
meeting, and another felt that the predetbrmined questions upset the 
apple cart. 

Though 'the trainees seemed positively oriented toward the Youth 
Consultants, the Youth Consultants seemed to have been threatened by 
the circumstance of not being able to "control the show." 
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QUESTION 5: WHAT WAS THE BEST THING ABOUT THE DISCUSSION? 

T~ainee Resp~E~~~ Number 

Ever.yone was candid and had 
good contributions 1 

The best thin~ was the 
disagreeme,nt,t:ll that arose. 
One could l$a.'l."n a lot from 
listetlinf,,1 to different 
points of v;LI$\I.! 

The coru.plet~ disoussion had 
good points ~ how to help 
those \d,t.h "way out" ideas 
(hippies), eto .. 

Total 

1 

1 

3 

Youth Consultant Responses 

-Nothing. 

-The attitudes of other kids -
they seemed to be able to 
~peak well. 

-The kids from the Y ta.lked a 
lot and were a good group. 

-The Y group participated. 

-The discussing part. 

-_. __ .... _.-- ...... ~ ... a ~ ......... ---" .. _. __ " • •. _ ...... _ ...... _ ...... t' ... ____ • _________ _ 

Each of the three trainees mentioned a best thing about the dis
cusa:lon - o:n,e felt it was the candidness of everyone; one felt he or 
she benefited from the arguments or disagreements that arose and from 
listening to different poiuts of view; and another felt he or she 
learned something about how to go about helping "far-out" teen-agel's. 

While one Youth Consultant felt he got nothing out of the session, 
four others felt they did and that they got something from the 
participa tion of the Y group. The best thing, then t seems to he.ve 
'b~\en the discussion that ensued to stimulate both groups. 

- A .. 18 (5) -



QUESTION 6: ltmAT WAS THE WORST THING ABOUT IT? 

!rainee Responses Number 

The poor discussion guide 1 

Not enough time 1 

The fact that all members 
never completely participated 1 

Total 3 

Youth Consultant Responses 

-Everything. 

-The whole thing -- it was a 
farce. 

-The questions hot fitting in 
(Youth Consultant). 

-Barbara and Carol didn't 
talk. VJe talked too much. 
about the A-bomb. 

-The fact that we didn't get 
to plan and run the thing, 
which is what I thought. 

One of the trainees felt the poor discussion guide was the worst 
thing about it; another felt there wasn't enough time; and a third felt 
that some people didn't participate enough. 

Most of the Youth Consultants expressed dissatisfaction with the 
session, and one meD:~ioned that two of the Youth ConSUltants didn't 
talk enough; two mentioned everything was wrong; and two mentioned the 
fact that they didn't get to run it or that they didn't feel the 
questions were appropriate. 

The discussion leader's guide seems to have met disfavor by both 
groups but primarily from the Youth Consulta.YJ.ts. The Youth Consultants 
seemed unable to fit into the situation or to feel adequate to it and 
some were unable to participate at all. 
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QUESTION 7: HOW MUCH DID THE SESSION HELP YOU (THEM) UNDERSTAND THE 
YOUTH CONSULTANT PROGRAM? 

Trainee ResEo~ses 

It didn't - I still don't 

I still don't understand 
completely. At the time it 
"las something entirely new 
to me. This session intro
duced this program to me 

Not at all, it was not 
discussed 

Total 

Number 

1 

1 

1 

3 

Youth Consultant Responses 

-None at all. 

-Not a bit. 

-We didn't talk about our 
program. It didn't. 

-None 0 

-Quite a bit. 

None of the trainees felt they got an understanding of the Youth 
ConSUltant program; nor did any of the Youth ConSUltants feel that the 
trainees could have gotten an understanding, since the Youth Consultant 
program was not discussed. 

- A.18 (7) -



QUESTION 8: HOW MUCH 00 yOU THINK THE SESS ION HELPED THE YOUTH 
CONSULTANTS UNDERSTAND YOUR (THEIR) PROGRAM? 

Trainee Responses 

I don't know 

Not very much probably -
Our programs and the 
organj.zation wasn't dis
cussed at all 

Not at all, it was not 
discussed 

Total 

Number 

1 

I 

1 

3 

Youth Consultant ResEonses 

-None at all. 

-A little. They talked about 
the world around them. 

-Not completely. 

-None. 

-Not much (they really didn't 
have much of one). 

T.wo of the three trainees felt that the Youth Consultants couldn't 
have received an understanding of the Y-teen program, since it wasn't 
discussed. One said he or she didn't know how much of an understanding 
the Youth Consultants would have received. 

Three of the five Youth Consultants felt they didn't get much of an 
understanding of the program, and two felt they got none at all. 

Thus, it appears that neither an understanding of the Youth CO.n
sult8nt program was communicated to the trainees nor was an understanding 
of the trainee program communicated to the Youth Consultants. 

- A.18 (8) -

If 
i 1 q •• iJ 
11 

1 
i{ 

II 
,> 

•• 

•• 

•• 

•• 

•• 

QUESTION 9: DID YOU LEARN ANYTHING NEW ABOUT TEEN-AGE PROBLEMS? 

Trainee ResEonses 

No 

Not really - my outlook was 
just broadened 

Not really, but I received 
a better understanding of 
them 

Total 

Number 

1 

I 

I 

3 

Youth Consultant Responses 

-No. 

-How the atom bomb has changed 
the teens. 

-Kids today are well informed 
and interested in world 
problems. 

-No. 

-No. 

.----.--~---.----

While all three of the trainees felt they didn't really learn any
thing new about teen-age problems, two of them felt they received a 
broader understanding of certain kinds of teen-agel's, presumably the 
Youth Consultants. 

While three of the five Youth Consultants felt they didn't learn 
anything new about t.~m-age problems, two did. One felt that he learned 
how "the bomb" had affected teenagers; another learned that teen-agel's 
are well informed and interested in world affairs. 

It appears that for a substantial minority of both groups, their 
perception of teen-agel's' interests was broadened • 
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EVALUATIVE REPORT 
TRAINING SESSION XIX 
GRADUATE CLASS IN COUNSELING 
May 19, 1967 
TRAINEES: 11 
RESPONDEN~S: 9 

APPENDIX A.19 

QUESTION 1: WHAT DID YOU UNDERSTAND WAS THE PURPOSE OF YOUR GETTING 
TOGETHER? 

Trainee Responses 

To learn about the Youth 
Consultant program 

Don't know 

Number 

6 

2 

Learn about youth problems 1 

Total 9 

Youth Consultant ResEon~ 

-To talk about the usuI1L 

-Just to meet with the class. 

-I really don't know. 

Two-thirds of the trainees felt the purpose of getting together 
was for the trainees to learn about the Youth Consultant program. 

Two trainees didn't know what the purpose was, and one felt it 
was to learn about youth problems. 

None of the three Youth Consultants felt there was any specific 
purpose in getting together with the trainees, so while the trainees 
were expecting an orientation to the Youth Consultant program, the Youth 
Consultants appeared to just "be thereo" 

- Ao19 (1) -



QUESTION 2: WHAT HAPPENED? 

!ra~nee ResEonses Number 

Good discussion between 
Youth Consultants and 
trainees 4 

Youth Consultants explained 
their program 3 

Youth Consultants expressed 
feelings about adults and 
counselors 2 

Total 9 

Youth Consultant Respon~es 

-Ed talked a lot. I told them 
just what I thought (even 
though it isn't the attitude 
I'm supposed to have for my job.) 

-It was great! 

-We talked about schools and 
school counselors. 

Nearly half the trainees described the session as a good discussion 
between Youth Consultants and trainees. One-third described it as an 
explanation by the Youth Consultants of their program, and the remaining 
described it as an expression by Youth Consultants about their attitudes 
toward adults and counselors. 

One Youth Consultant felt that another talked too much but that he 
himself expressed his opinions even though he didn't feel they were 
opinions that a Youth Consultant was "supposed to have." One Youth 
Consultant said they talked about schools and school counselors, and 
another just thought the session was great! 

What happened seems to both groups to have been a discussion again 
rather than the presentation that apparently was expected from the responses 
to Question 1. The majo'r content of the discussion centered around schools 
and school counselors. 

•• 
I 
l _ 

----------------.------.~---

QUESTION 3: WHAT DID YOU GET OUT OF IT? 

Trainee ResEonses 

Stimulated by youth's 
ideas 

Understanding of Youth 
Consultant program 

Feeling that more time was 
required for discussion 

Insight into youth's 
attitude 

Total 

Number --

3 

2 

2 

2 

9 

Youth Consultant Responses 

-Embarrassed. 

-They are interested in us 
and our views. 

-It was a good session - best 
we've had. 

-------_. __ ._---_._---_._--_._-_._-----
More than one of the trainees was stimulated by the ideas of the 

Youth Consultants; received an understanding of the Youth Consultant 
Prograrr.j felt that more time was required for the discussion; and 
received insight into youth's attitudes. 

One Youth Consultant got nothing but a feeling of embarrassment 
from the session; another felt that the counseling students were 
interested in the views of the Youth Consultants; and a third felt 
it was a good sessiono 

In general, the trainees were stimulated by the feelings expressed 
by the Youth Consultants and also in general, the Youth Consultants felt 
warmly received by the trainees. 



-......_--------_. __ ... "'._--------,_ .... -,--.-._-----_ ... _-_. --
QUESTION 4: HOW COULD THE YOUTH CONsutl'Ams HA. VE OOME BETTER? 

Trainee Responses Number 

Did good 4 

No answer 2 

More time 1 

Been more specific 1 

For everyone to talk more 1 

Total 9 

------,-------

Youth Consultant ResP2nses 

-I think we should have had more 
time to talk about counselors. 

-We did good. 

-We should have talked more. 

Nearly half the trainees felt that the Youth Consultants couldn't 
have done better; others felt there should have been more time; the 
Youth Consultants could have been more specific; and that everyone 
could have talked more. 

One of the Youth Consultants felt that they should have talked 
more; one felt they did good as it was; and one thought there should 
have been more time. 

Major improvements suggested centered around an allotment of more 
time for the discussion and for the Youth Consultar!ts to talk more. 
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QUESTION 5: WHAT WAS THE BEST THING ABOUT THE DISCUSSION? 

~~§>.~s.2E 

Openness and frankness of 
Youth Consultants 

Each contributed his ideas 

Youth's view of counselors 

Discussion between Youth 
Consultants and trainees 

Stimulated thought 

Total 

Number 

2 

2 

2 

2 

1 

9 

Youth CEnsultant R~eeonses 

-The whole thing was great. 

-Everyone was interested. 

-Nothing. 

-----------.---.--.--~--~-'.---.---.-.---~--,----.----

While no single thread throughout trainee responses suggests a 
best thing about the discussion, mentioned by more than one of the 
trainees was the openness and frankness of the Youth Consultants' 
the fact that each contributed his ideas; youth's view of counselors' 
and the discussion between the Youth Consultants and the trainees~ 1 

One mentioned that the session stimulated thinking. 

The Youth Consultants were not specific. One felt the session 
to/as great; one felt no one thing was the best thing; and one felt the 
interest shown by both groups was the best thing. 

In general it seems that the best thing about the discussion ~as 
the fact that these two groups were brought together. 

- A.19 (5) -
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QUESTION 6: WHAT WAS THE WORST THING ABOUT IT? 

Trainee Responses 

Attituu6 of other 
trainees (over-critical) 

Nothing 

No answer 

One youth Consultant 
talked disappropriately 

Total 

Number 

4 

2 

2 

1 

9 

~th Consultant Respon~e~ 

-I didn't have the right 
ideas .. 

-Not enough time. 

-Nothing. 

--------------------,---------------- --------------.,---------------------
Nearly one-half of the trainees felt that the attitude of the 

trainees was over-critical. Two of the trainees felt no one thing 
was the worst thing about it; two didn't answer; and one felt that one 
Youth Consultant monopolized the Youth Consultant discussion. 

One Youth Consultant found no worst thing about the session; one 
didn't feel he or she had the right ideas to express; another felt there 
\.,rasn 't enough time. 

The worst thing about the diSCUSSion, then, appears to have been 
an over-critical attitude on the part of some of the trainees (as 
reported by nearly half of them) which may have prevented getting the 
discussion off the ground and centering around a given subject matter. 
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QUESTION 7: HOW MUCH DID THE SESSION HELP YOU (THEM) UNDERSTAND THE 

YOUTH CONSULTANT PROGRAM? 

Trainee Respon~~ 

Quite a bit 

Somewhat 

Not much, very little 

Total 

Number --
4 

3 

2 

9 

Youth £~sultant ResEonpes 

-Not much. 

-None. 

-A little bit. 

-_ .... _-------------------
Nearly half the trainees felt the session helped them understand 

the Youth Consultant Program a great deal; and an additional one-third 
felt they received at least somewhat of an understanding. 

Youth Consultants, however, felt the trainees received very little 
or no understanding of the Youth Consultant program. 

This suggests that the trainees were more likely to feel they under
stood the Youth Consultant program than the Youth Consultants were to 
perceive this. 

- A.l9 (7) -
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QUESTION 8: HOW r,mCH DO YOU THINK THE SESSION HELPED THE YOUTH 

CONSVLTANTS UNDERSTAND YOUR (THEIR) PROGRAM'? 

.!!:.!inee Res'po~ Number Youth Consultant Respo~. . . 
Not much, very little 8 -A lot - their views of 

counselors. 
Somewhat 1 

-Very little. 
Total 9 

-A little bitu 

.---. _ ...... __ ... _ ...... ---.. ... _ .. ,",,- ... ~ .... -"' .... - .... , .......... - . __ .... _ ..... _ ........ - ....... _. -""" ............ --
The vast majority of trainees felt that the Youth Consultants did 

not receive an understanding of the trainee's program; but two of the 
Youth Consultants felt they received at least somewhat of an under
standing of the p.rogram, and one of them felt he or she received a 
great deal of an understanding of the program. 

Thus, trainees were prone to see oommunication as having been 
less successful from their point of view than were youth Consultants. 
A similar pattern existed in terms of the trainees' und~~standing the 
Y,':>uth ConSUltant program. 
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QU:fuSTION 9: DID YOU LEARN ANYTHING NEW ABOUT TEEN-AGE PROBltEf.1S? 

~inee Res,.ponse,! 

No 
Nothing new 
Unspecified 

Number 

5 

Yes 3 
A\'/arelless is not enough _ 
the system needs to be 
changed (1) 
Youth expect adults to do 
the work (1) 
Unspecified (1) 

No answer 1 -
Total 9 

~t~ ConSUltant ~espo~ses 

-No. 

-No. 

-Noo 

------_.--.........-_ .. _. __ ... ----_._- -'-... ---".-------...-.~-. ---
One-third of the trainees felt they learned something ne~r about 

teen-age ~roblem6. What they specified was that ~eness is not enough 
to deal w~th the problems but changes in the system are necessary, and 
that. youth expect adults rather than youth themselves to do the work in 
solv~ng youth problems. 

None of the Youth Consultants felt they learned antyhing new about 
teen-age problems. 

Thus, a minority of counselors did feel they learned something new 
a?ou~ teen-a~e problems, while the teen-agers felt that the seSsion 
didn t contr~bute to their knowledge of these problems. 
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EVALUATIVE REPORT 
TRAINING SESSION XX 
HIGH SCHOOL MODERN PROBLEMS CLASS 
May 22, 1967 
TRAINEES: 25 
RESPONDENTS: 21 

APPENDIX Ao20 

,-----------~-----.- .. -----,--------~-
QUESTION 1: 'IIHA T DID YOU UNDERSTAND WAS THE PURPOSE OF YOUR GETTING 

TOGETHER? 

Trainee Responses .........i __ 

To arrive at a better 
understanding of youth 
problems 

Delinquency 
Dropouts 
Drugs 
Unspecified 

(10) 
( 2) 
( 1) 
( 3) 

To have a discussion with the 

Number 

16 

Youth Consultants 3 

To learn about the Youth 
ConSUltant program 2 

Total 21 

Youth Consultant Responses 

-To talk about delinquency and 
some of the problems teen-agers 
ha'leo 

-To talk about delinquency -
causes and effects. 

-------------------,----_._---------
Over two-thirds of the trainees felt the purpose of getting together 

with the Youth ConSUltants was for them all to arrive at a better under
standing of youth problems. Specific problems mentioned were primarily 
delinquency and, with less frequency, the dropout problem and drug 
problem. More than one tra,inee, however, felt the purpose of the meeting 
was to have a discussion with Yo~th Consultants or to learn about the 
Youth Consultant program. 

The Youth Consultants also felt the purpose of the session was for 
them to talk about delinquency primarily. One mentioned other youth 
problems. 

The purpose of the session seems to have been clearly understood by 
both the high school modern problems class and the Youth Consultants, i.e., 
for the modern problems cla~s to receive a better understanding of youth 
problems, particularly delinquency; and the Youth Consultants seeing 
their role as discussing youth problems, particularly delinquency. 

- A.20 (1) -
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QUESTION 2: WHAT HAPPENED? 

Trainee Respons~~ Number 

A lively ~~d controversial 
discussion ensued 7 

An informal discussion 

A discussion of delinquency 

No answer 

Discussion of solutions to 
youth problema 

The Youth Consultants carried 

4 

3 

3 

2 

the diGcuE3ion well 1 

Nothin~ much 1 

Total 21 

Youth Consultant Responses 

-It was slow at the start 
but turned out O.K. They 
talked about their school .. 

-The group was quiet. We had 
a slow start. 

~--------.. - .. --.---.-.- .. _----_ .. _-_ .. -_._---
One-third of the class described what happened as a lively and 

contl'overrJial discussion. More than one member of the class described 
it as an informal discussion; a discussion of solutions to delinquency; 
and a discussion of solutions to youth problems.. One felt the Youth 
Consultants CD.rr~.0:l the discussion welL A small minority gave no 
am::wer (one ... seventh) .. 

Both Ynuth Consultants mentioned the slow start of the session. One 
mentioned the high school class as b.~ing quiet, but apparently the dis
cussion picked up speed after it got started .. 

What happened was a discussion between Youth Consultants and members 
of the Mode:rn P:-:)bler;ls class .. a discussion that started off slow but 
picked up spged. In no way is the presentation by Youth Consultants 
indicatedn 
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QUESTION 3: WHA. T DID YOU GET OUT OF IT? 

Trainee Responses Number 

Insight into (better under
standing of) youth problems 7 

Learned about how others in 
the class felt 

Not much 

No answer 

Understanding of the Youth 
Consultants and their 
program 

Total 

6 

3 

3 

2 

21 

Youth Consultant Responses 

-The notion that pretty much 
all kids are the same. 

-A better understanding of E ---high school and their youth. 

One-third of the class felt they got insight into youth problems 
or a better understanding in general of youth problems. Nearly one
third learned how others in the class felt. A minority of the class 
felt they didn't get much out of it; two felt they got an understanding 
of the Youth Consultant program. 

Both Youth Consultants mentioned getting insight into the feelings 
of the youth in the Modern Problems class - one mentioned the commonness 
of youth sharing their problems. 

Thus, what was derived for the class was a better understanding of 
youth problems and a better understanding of how their own classmates 
felt about those problems. The Youth Consultants got· less of an 
alienated feeling from other students of their own age and a better 
understanding of this particular high school's young people .. 

- A.20 (3) -
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QUESTION 4: HOW COULD THE YOUTH CONSULTANTS HAVE DONE BETTER? 

!rainee Responses 

No answer 

Couldn't have, did good 

Been better prepared 

Spoken louder 

Have more Youth Consultants 
present 

Total 

Number 

6 

5 

5 

4 

1 

21 

Youth Consultant Res~onses 

-Been more prepared" 

-Been prepared. 

Trainees were nearly equally divided between not responding to the 
question; feeling the Youth Consultants couldn't have done better; 
feeling that the Youth Consu.1tants should have been better prepared; 
and feeling that the Youth Consultants should have spoken louder. 
One mentioned that more Youth Consultants should have been present. 

Both Youth Consultants felt they could have done better had they 
been more prepared. 

Thus, wpile the tendency of the training group was not overly 
critical of the Youth Consultants, it was suggested that the presenta
tion would have been improved had they been better prepared and spoken 
louder. The Youth Consultants were able to see or become aware of their 
lack of preparedness in this instance. 

.- Aa20 (4) -
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QUESTION 5: WHAT WAS THE BEST THING ABOUT THE DISCUSSION? 

Tr~ee Respo~~~ Number 

Informal atmosphere encouraged 
free exchange of views 5 

Arguments 

Learni.ng about the views of 
fellow students 

No anSW(7r 

3 

3 

3 

The discussion of delinquency 2 

It was a time-filler 

The opportunity to discuss 
youth problems with youth 
rather than adult experts 

The discussion of the Youth 
Consultant program 

Total 

2 

2 

1 

21 

~h Con~ultant Resl?onses, 

-They seem\'d~ interested" 

-Their willingness to speak 
freely about the school 
counselors and the administration. 

------.-... ,-~---.--------
Mul tiple responses were given to a number of items that ,.,rere thought 

to have been the best thing about the discussion by the trainees --. the 
informal atmosphere which encouraged a free exchange of views; the argu
ments; the opportunity to learn about the views of fellow students; the 
discussion of :dQlinquency; the opportunity to discuss youth problems 
wi th youth rather than "adul t experts'. n One mentioned the discussion 
of the Youth Consultant program. T1110 felt the best thing about the 
session was that it was a time-filler. 

The Youth Consultants felt the best thing about the session was 
the interest shmm by the high ~~chool students and their willingness 
to speak freely about their school and its counselors and administration. 

In general it might be said that the best thing about the discussion 
was the feeling of rapport eotablished between Youth Consultants and the 
class and the exchange of views that ensued. 

- A.20 (5) -



QUESTION 6: WHAT VIAS THE WORST THING ABOUT IT? 

Trainee Responses, Number 

Disorganized discussion ru1d 
uncontrolled ar8~ments 9 

Youth Consultants got off 
to a bad start (long pauses) 3 

No answer 

The students 

The room was stuffy 

Lack of interest 

Nothing 

Problem of defining 
delinquency 

Total 

4 

1 

1 

1 

1 

1 

21 

Youth Consultant ~~~~ 

-The quiet beginningo 

-Slow start, very little said 
at first. 

A certain amount of consensus centered around this point, with close 
to one-half of the trainees feeling the worst thing a.bout the discussion 
was that it was disorganized and that the arguments were uncontrolled. 
More than one felt that the Youth Consultants got off to a bad start 
wi th long pauses. Other "worst things" were 'the students themselves; 
the stuffiness of the room; the lack of interE~st; and the problem of 
defining delinquencyo 

The Youth Consultants both felt the worst thing about it was the 
slow beginning of the seosion. 

It apr.ears that the Youth ConSUltants did not have an initial 
presentation, and the session was again slow in startingo The major 
criticism of the trainess was the disorganized discussion, which suggests 
lack of preparation and planning on the part of the Youth Consultants. 
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QUESTION 7~ HOW MUCH DID THE SESSION hELP YOU UNDERSTAND THE YOUTH 
CONSULTANT PROGRAM? 

Trainee Responses Number Youth ConSUltant Resl?.o~ 

Somewhat 9 -Quite a bito 

Not much, very little 5 -Pretty good. 

Quite a bit 5 

No answer 2 

Total 21 

Two-thirds of the trainees felt they received not much, or very 
little, or only somewhat of an understanding of the Youth Consultant 
progrs.mo Approximately one-fourth felt they received quite a bit of 
an ullderstanding of the programD 

Both Youth Consultants felt that the trainees received a good 
understanding of the programo 

Thus, -it appears that the trainees felt they received less of an 
understanding of 'che program than was perceived by the Youth Consultants 
to have been communicatedo 

----------- ---------_._-------------------------------_ ...... 



QUESTION 8: ~OW MUCH DID THE SESSION HELP THE YOUTH CONSULTANTS 
UNDERSTAND YOUR (THEIR) PROGRAM? 

Trainee Responses 

Somewhat 

Not much, very little 
(a biased view) 

No answer 

Quite a bit 

Total 

-------

Number 

6 

6 

6 

...2. 
21 

youth Consultant Respons~s 

-I understand the high school 
setup but I would have liked 
to know more about these kids 
before coming. 

-Pretty good. 

--~--.-----,--.--.----.---.----,---

Over one-half of the trainees felt that the Youth Consultants 
received very little or only somewhat of an understanding of their 
program. Only one-seventh of the trainees felt the Youth Consultants 
received a good understanding of the Modern Problems class program. 

One Youth Consultant felt that he or she £eceived a pretty good 
understanding of the program, the other said that he or she would have 
liked to have been better prepared with ~lowledge about the class 
before coming to the session. 

• 

'. 
• 

• 
• 

--------,----_.--_ .. _. -----_.,----,-----
QUESTION 9: DID YOU LEARN ANYTHING NEW ABOUT TEEN-AGE PROBLEMS? 

Tr~~e Reepons~ 

No 
Unspecified (6) 
Already knew (3) 

No answer 

Yes 
Delinquency 
Dropouts 
Immaturity of 
teen-agers 

Total 

Number --
9 

7 

5 

21 

~h ConsUltant Responses 

-Yes - they talked about the 
fact that kids don't handle 
responsibility because of 
peers~ 

-No. 

---------_._,. __ ._-------- -.. -------~....-------
Nearly half the trainees felt they didn't learn anything new about 

teen-age problems, though approximately one-fourth felt they did learn 
something new, particularly in terms of delinquency, the phenomenon of 
dropouts, and the immaturity of teen-agerso 

One of the Youth Consultants felt he or she learned something new, 
particularly about the problem of kids not handling responsibility \ 
b£tcause of peer pressures; the other felt he or she didn't learn any
thing new. 

Thus, a minority of trainees did learn something new about teen-age 
problems, particularl~ in the area of delinquency and "dropoutcy," and 
one of the Youth Consultants was stimulated into a greater understanding 
of the problem of teen-age responsibility. 
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EVALUATIVE REPORT 
TRAINING SESSION XXI 
GRADUATE CLASS IN COUNSELING 
MAY 26, 1967 
TRAINEES: 11 
RESPONDENTS: 10 

APPENDIX A.2l 

--------.---------------------------~-------------------.------------
QUESTION 1: WHAT DID YOU UNDERSTAND WAS THE PURPOSE OF YOUR GETTING 

TOGETHER? 

~nee Responses Number 

To continue last week's 
diSCUssion 4 

To improve youth-adult 
communication 3 

To get youth's feeling about 
counselor roles 2 

To improve counselor-student 
relationships 1 

Total 10 

---'._-- ~ ... ---.---.--~.-------

!£uth Consultant Responses 

-To follow-up on last ''leek's 
meeting. 

-To continue discussion of 
what youth sees as the role 
of counselors. 

-To talk about schools. 

It should be noted that this was the second session ~dth this par
ticular counseling classo 

The most frequent response to this question was "to continue last 
week's discussion." Nearly one-third of the trainees also mentioned 
to improve youth-adult communication; and one-fifth mentioned to get 
youth's feeling about counselor roles. One mentioned the improvement 
of counselor-student relationships as the purpose of getting together 
with the Youth ConsUltants. 

Two of the three Youth Consultants felt that the purpose was to 
continue last \,leek' s meeting. One of these mentioned continuing the 
discussion on what youth sees as the role of counselors. A third 
Youth Consultant mentioned the purpose was to talk about schools 
in general. 

The primary purpose of the session, then, as seen by both Youth 
Consultants and trainees was to continue a discussion started a ,,,eek 
ago and in general to improve youth-adult communication. 

- Ao2l (1) -
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QUESTION 2: WHAT HAPPENED? 

Trainee ResEo~ 

Discussed the role of the 
counselor 

Discussed the role of the 
elementary school counselor 
in particular 

"Broke the ice" 

Number . 

4 

2 

2 

Discussed last week's session 1 

No answer 1 

'fotal 10 

Jouth Consultant Respons~~ 

-A lot .. 

-Slow start bu·t good discussion. 

, .. We talked about elementary 
school counselors .. 

Six of the ten trainees felt that what happened was a discussion of 
the role of the counselor.. Two of these mentioned specifically the 
elementary school counselor. Others mentioned that what happened "broke 
the ice," or was a discussion of last week's session .. 

Only one Youth Coneultant was specific about what happened, 
mentioning that the discussion was about elementary school counselors .. 

Primarily what occurred was a discussion of the role of the 
counselor. 

- A .. 2l (2) -
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QUESTION 3: WHAT DID YOU GET OUT OF IT? 

Trainee Respon~ Number 

Clarification of own ideas 
and feelings 3 

No answer 

Quite a bit 

Understanding of youth's 
view of counselors 

Understanding of Youth 
Consultant prQgr~m 

Total 

3 

2 

1 

1 -
10 

Youth Consultant Responses 

-An understanding of counselors. 

-Nothing. 

-Don't know. 

Approximately one-third of the trainees felt they received a clari
fication of their own ideas and. feelings; another one-third didn't respond 
to the question; one felt that he got an understanding of youth's view 
of counselorsj and one felt he got an understanding of the youth Con
sultant program out of this session. 

Only one Youth Consultant was able to state what he got out of the 
session and that was an understanding of counselors. 

It seems unclear, then, as to what each group got out of its 
attendance at the ~g8sion. 

- A.2l (3) -



---------------------------------------------------
QUESTION 4: HOW COULD THE YOUTH CONSULTANT.S HAVE DONE BETTER? 

~nee Responses 

Couldn't have, did good 

No answer 

All could have talked more 

Total 

Number 

5 

3 

2 

10 

Youth Consult_~n~ Responses 

-Been more of us and talked more. 

-By talking moreo 

-We did wello 

One-half of the trainees felt that the Youth Consultants couldn't 
~'Lave done better, that they did goodo Ol1E'-third didn't respond to the 
question; and one-fifth felt all ConsuUan'cs could have talked moreD 

One Youth Consultant felt they couldn't have done better; two of 
the three felt they could have talked r.l0re; and one suggested it would 
have been better if more Youth Consulte,l1ts .had been there~ 

While the trainees were not overly critical of the Youth Con
sultants, there was some indication tbat the Youth Consultants could 
have participated moreo This vie1t! \'laS shared by the Youth Consultantso 
There was also a sugges'cion that more Youth Conaultants should ' 
have been presento 
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QUESTION 5: WHAT WAS THE BEST THING ABOUT THE DISCUSSION? 

Trainee Responses 

Frankness and honesty of 
Youth Consultants 

Informal atmosphere 

No answer 

Number 

5 

2 

2 

The shortness of the session 1 

Total 10 

Youth Consultant Responses 

-Their views of counselors. 

-Nothing. 

-The atmosphere. 

Half the trainees found the best thing about the session was the 
frankness and honesty of the Youth Consultantso One-fifth mentioned 
the informal atmosphere; and one said the fact that the session was 
short 0 

One Youth.Consultant mentioned the atmosphere; one mentioned the 
best thing was to hear the graduate students' views on counselors. The 
third saw no one thing as besto 

The best thing about the session seems to have been the frankness 
and honesty of' the Youth Consult9.nts. 
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QUESTION 6: WHAT WAS THE WORST THING ABOUT IT? 

Trainee Responses 

Slow and tense beginning 

No answer 

Trainees put Youth 
Consultants on the spot 

Vagueness 

Nothing 

Total 

Number 

3 

3 

2 

1 

1 

Youth Consultant Responses 

-The slow beginning. 

-Not too much. 

-I didn't talke 

No central theme is observed in the responses to this item. 
Approximately one-third of the trainees mentioried the slow and tEmse 
beginning of the session; others mentioned that the trainees put 
the Youth Consultants on the spot; one noted the vagueness of thE) 
sessione 

The Youth Consultants pointed out the slow beginning also cu,\d 
the reluctance of one to talk. 

Thus, the session began too slowly and at times the Youth COl'ClSultants 
were put on the spot by the trainees. 
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QUESTION 7: HO'\~i MUCH DID THE SESIION HELP YOU (THEM) UNDERSTAND THE 
YOUTH CONSULTANT PROGRAM? 

~.ainee Responses, Number ~outh Consultant Res~onses 

No answer 4 -I'm not sure if they do. 

Very little 3 -A lote 

Quite well 2 -Things being what they were, 
they know as much about the 

Somewhat 1 program as I dOe 

Total 10 

~One-third of the t;rainees felt they received very little understand
ing of the Youth Consultant program; and another one-third felt they 
received at least somewhat of an understanding of the program. Nearly 
half did not respond to this questiono 

The Youth Consultants perceived the counselors as understanding 
the Youth Consultant program quite well. Only one Youth Consultant 
wasn't sure if the counselors understood the Youth Consultant program. 

The counselors did not receive an adequate understanding of the 
Youth Consultant program, though this perception was not evidenced by 
the Youth Consultants. 
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QUESTION 8: HOW MUCH DO YOU THINK THE SESSION HELPED ~J.1BE YOUTH 
CONSULTANTS UNDERSTAND YOUR (THEIR) PROGRAM? 

~rairtee Responses Number ..... -_ .. -.. Yo~~_!t Consulta.f'1t ResJ?.9..l!ses 

Quite a bit 

Somewhat 

No answer 

Total 

4 

10 

-I understand that they are 
counoelorso 

-They think we think the same 
thing as they do. 

-Fin.e. 

--------------------------------.----------------
Over hlo-thirc:".s of 'che counselors folt that the You-lih Oonsultants 

received at least somawb::tt of an understanding of the counselors' 
program 0 

Only one youth Oonsultant aBreed with this vicwo 

Tl1e counselors felt thC\.t th(=!. Youth ConSUltants hD.cl an understanding 
of cOU:lsel'".!l.g programs, though -the Youth Con.sulta:!1ts did not reflect 
this un.dell'oSJtanding. 
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QUESTION 9: DID YOU LEARN ANYTHING NEW ABOUT TEEN-AGE PROBLE~1S'? 

.!I:~i:..~~~e~~1!.~~ 

No answer 

No 

Total 

Number ---
6 

4 -
10 

-No. 

-No 0 

-Yes, that the (to be) 
counselors respect our 
judgment" 

None of the counselors felt they learned anything new about youth 
problems. 

One of the Youth ConSUltants felt he or she did learn that counselors 
respect the judgment of youtho 
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EVALUATIVE REPORT 
TRAINING SESSION XXII 
JUVENILE COURT COUNSELORS 
June 12, 1967 
TRAINEES: 9 
RESPONDENTS: 5 

APPENDIX.A.22 

QUESTION 1: WHAT DID YOU UNDERSTAND WAS THE PURPOSE OF YOUR GETTING 
TOGETHER? 

Trainee Responses 

To discuss the feelings of 
today's youth in a somewhat 
neutral situation 

To communicate mutual feel·· 
ings, ideas, and attitudes 
about subjects of mutual 
concern 

To enhance honest communi
cation between young p::ople 
and a':.~ults 

The last meeting was 
unsatisfactory 

Better undorstanding betwe~n 

Number 

1 

1 

1 

1 

youth and counselors 1 

Total 

~outh Consultant Res~onses 

-To try to talk with the 
counselors and give them some 
pointers on how they could 
improve themselves. 

-To express our ideas on what 
leLds feel about dope, booze, 
illegi tir.1ato births, cpunse:!.orr;. 

-To tulk about sex problems 0;"'.,: 

consulting prolJlems~ 

-To discuss sex problems and 
dope - 8ohoolo. 

Four out of five of the counselors saw the purpose of the session 
as a discussion between Juvenile Court Counselors and youth Consultants 
aimed at improving the channels of communication and thus deriving a 
better understanding of each other. One counselor felt the purpose of 
the session was to make up for the unsatisfactory past s0Gsion. 

Three of the four Youth Consultants saw the session as an opportu
ni ty to discuss specific youth problems suoh as (I,ruga, liquor, sex, and 
counselors. One Youth Consul~nt felt the purpose of the C1ssion was for 
the Youth Consultants to tell the counselors how they might improve 
themselves. 

In general the counselors approached the session with a hope of 
generally increasing understanding between the groups, while the Youth 
Consultants were oriented toward (and seemed excited by) specific probl('~'~J 
of youth. 
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QUESTION 2: WHAT HAPPENED? 

Trainee Responses Number 

We discussed 

I think it happened 

Honest communication between 
young people and adults 
occurred 

We were more honest and 
free in our discussion 

1 

1 

1 

1 

Pretty good, but issues tended 
to get too large. Also, Youth 
Consultants seemed too intelli
gent and verbal to represent 
those we get who are not 1 

Total 5 

Youth Consultant Responses 

-We discussed about several 
different subjects, including 
prejudice and coullselors at 
school out there. 

-We had a great discussion 
about all of the above. 

-We had a very good discussion 
about everything. 

-It was real interesting and 
everyone talked. 

Four of the five counselors described the session as an honest and 
free discussion. No mentioned was made of a "presentationl1 as such. 
One counselor felt the discussion was too general and the Youth Con
sultants were not representative of "problem kids." 

The Youth Consultants described the session as a discussion and 
imputed a great deal of satisfaction and stimUlation to it. 

It appears, then, that what happened was a free-flowing diacussion 
between Youth ConSUltants and counselors. 
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QUESTION 3: WHAT DID YOU GET OUT OF IT? 

Trainee Responses Number 

A great deal of open 
di.scussion 1 

A good communication 
experience with the 
Ccnsultants 1 

Some good pointers on how to 
communicate concern to coun
selors and that is the most 
crucial aspect of the job 1 

Learned more about the honest 
feelings of ConSUltants and 
staff 1 

Nothing much new. People 
are people and individuals 1 

Total 5 

Youth ConSUltant Responses 

-That th~se counselors seemed 
to have pretty cool heads 
from what I got. 

-A better understanding of the 
position of couns~lorso 

-How the people feel about 
different things. 

-The counselors are interested 
in what we feel. 

Four out of five counselors described the benefit of the session 
to them to have been primarily in terms of experience in communit;;ating 
with youth. 

All the Youth Consultants felt they derived ne,." and positive 
inSights into the motivations of counselors. 

Counselors seemed to enjoy, then, the experience ?f ~ommunicating 
with youth in this setting, and Youth Consultants' ~~t7tudes toward 
Juvenile Court Counselors definitely became more pos1t1ve. 



QUESTION 4: HOW COULD THE YOUTH CONSULTANTS HAVE DONE BETTER? 

Trainee Responses Number 

Very well done - (much \llore 
spontaneous and open than 
last time) 2 

One or two speeches Vlere 
too long 

Fuller participation by 
each member 

No answer 

Total 

1 

1 

1 

5 

Youth Co~~ltant ResEonses 

-Some of them could have done 
without the long reports. 

-I think we did fine. 

-Not.hing. 

-Talked more on the subjects 
we \'rere supposed to. 

--------~------------------------------------------------------------
One-half of the counselors who responded to this question felt the 

Youth Consultants couldn't h~ve done uetter, noting they were more 
spontaneous and open thrul at the first moetir.g with the group. Others 
felt that there was a tendency for some Youth ConSUltants to talk too 
long; they would have liked to see more equal participation by Youth 
Consultants. 

One-half of the Youth ConSUltants also felt they did well and 
the remaining felt they should have eliminated the long talks and 
talked more on the predetermined subjects. 

One Youth ConSUltant s~emed to have a tendency to talk too much. 
More equal Youth Consultant participation would have been desirable. 
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QUESTION 5: WHAT WAS THE BEST THING ABOUT THE DISCUSSION? 

Trainee Responses 

Spontaneous discussion 
(less guarded than 
previous one) 

The civil rights discussion 
(first opportunity for pne 
to hear Negroes'views) 

Total 

Number 

3 

2 

5 

!2uth Consultant Responses 

-The fact that everyone was 
honest and I'm sure got some
thing from it. 

-The whole discussion. 

-Everything. 

-Talking with counselors and 
how they felt. Everyone 
talked. 

Three of the five counselors felt the best thing about the discussion 
was its spontaneous, free-flowing nature. Two mentioned the discussion 
on civil rights. One of these mentioned it was his/her first opportunity 
to hear Negro teen-agers express their feelings. 

The spontaneous and honest discussion was noted by the majority of 
teen-agers as well, indicating they felt they had had sufficient opportunity 
to express themselves. 

The best thing about the discussion seems to have been its free-flowing 
spontaneity and the fact that it provided counselors with an opportunity to 
hear Negro teen-agers' expressions of feelings. 



___ • ____ r __ • ... __ , ___ , ________________ _ 

QUESTION 6: WI-rAT WAS 'l'RB WOR,sT THING ABOUT IT? 

Monopolization of the group 
by one person 

All Consultants did not 
participate fully 

Generalization had to recur 
bec~use of language 

No answer 

Total 

Nur,lber 
_--..... \1 

2 

1 

1 

1 

5 

.. ·'1'11e side cOJj::·ersa.tions and 
talking a~ong themselves. 

-Not enough time. 

-Ed giving testimonials. 

-Some people talked too long 
and got o~f the subjects. 

The worst thing about the session to the counselors appeared to have 
been the attempt of one of the Youth Consultants to monopolize the dis
cussion which prevented all Youth Cc~sultants from partiicipating fully. 

TVIO of the Youth Consult.o..nts s!'l:1.rod the feelinG of counselors that 
one of the Youth Consulta.nts tallced too lo~g a.~d got off the subject. 
One Yout.h Co~sulto.:t1t objed;ed to the coullselors talking among themselves. 

The worst t~ing about the oession, then, seems to have been the 
att0mpt at cO:1trol of t.he diecUE::sio~ by Ol1e Youth Consultant thus 
prevt:mting 1:10ro e:qup..l exprcr:niol1 of views. 
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QUESTION 7~ HOW MUCH DID THE SESSION HELP YOU (THEM) UNDERSTAND THE 
YOUTH CONSULTANT PROGRAM? 

Trainee Responses Number 

QUite a bit - much better 
than last time 1 

No effect 1 

Same as last time 1 

Didn't help to understand 
the program I 

It did just touch upon other 
functions .of Youth Consultants 1 

Total 5 

Youth Consultant Responses 

-Not much cause they knew 
already previously about ito 

-They already knew about it. 

-Already understood ito 

-They learned about it in the 
sesi~ion before. 

The counselors did not derive a great deal of additional understand
ing of the Youth Consultant program. While one felt he/she received 
more of an understanding than last time, another saw no difference. 
Others felt the session had little or Jl,0 • "benefit in providing an 
understanding. 

All the Youth Consultants felt the counselors already knew about 
the program. This was explicitly attributed to the fact that there had 
been a previous session in which presumably they "learned it" but may 
also have been implicit in the Youth Consultants' notion that Juvenile 
Court Counselors wQuld naturally be familiar with the program. 

The session did not succeed in providing a better understanding of 
the Youth Consultant program to the counselors, nor did the youth Con
sultants feel that it would have been necessary to do so. 
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QUESTION 8: HOW MUCH DO YOU THINK THE SESSION HELPED THE YOUTH 
CONSULTANTS UNDERSTAND YOUR (THEIR) PROGRAM? 

Trainee Res'pons~ Number 

Not too much - most already 
understand 1 

I think that they may realize 
that the counselors here are 
pretty regular people 1 

We didn't talk about it much I 

Didn't help them much I 

Not too well I 

Total 5 

Youth Consultant Responses 

-It helped me, and I'm sure 
the others understand coun
selors a lot more than what 
I knew. 

-A lot better. Found that 
they are more believing in 
kids than people think. 

-None. 

-I understand it completely 
from past experience. 

. Only one of the counselors felt the sessj.on had an effect on help-
~ng the Youth ConSUltants receive an understanding of the Juvenile Court 
program, noting that it gave the youth an opportunity to see that 
counselors are "pretty regular people." Most of the counselors felt 
the session didn't help much - one noted that the kids already understood 
something about the Court's program. 

One-half lof the Youth Consultants received a better understanding 
of ?ounselors, one received none, and O!le mentioned he/she understood 
the~r program completely from past experience. 

It appears that the session did help some Youth Consultants to 
better understand the motivations of counselors. 
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QUESTION 9: DID YOU LEARN ANYTHING NEW ABOUT TEEN-AGE PROBLEMS? 

Trainee Responess Number 

Yes 4 

No 

Learned more about 
the feelings re: the 
problems - Most of us 
already knew about 
the problems (1) 
Yes, about prevalence of 
attitudes about race, 
civil rights, dope, 
intermarriage, attitudes 
about counselors (1) 
How important it is to 
teen-agers to be seen as 
valuable individuals (1) 
Feelings about school 
counselors \ race relations, 
drugs, etc. (1) 

Total 

1 

5 

Youth Consultant Responses 

-Not rea11yo 

-None 0 

-Not really. 

------,-----------------------------------------,-----------------------
Four of tha five counselors felt they did learn scmething new 

about teen-age problems. One noted it was not the problems but the 
feelings of teen-agers he/she learned something new about; another 
mentioned specific feelings concerning school counselors, race 
relations, and drugs. Still another mentioned learning something 
about the prevalence of youth's attitude on various topics, and a fourth 
noted the importance teen-agers seem to place on their feelings of 
personal worth. 

None of the Youth Consultants felt they learned anything new about 
teen-age problems. 

Juvenile Court Counselors for the most part felt they learned 
something new about teen-agel's, particularly in terms of their 
feelings. Youth Consultants f(;1t they did not learn anything new about 
youth problems from the counselors. 
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PREFACE 

. This is the story of 11 somet:rl.ng different" told in a differant way. 'J.'he 

Lane County Youth Consultant,s ware participants :1n a unique experimental 

program, aimed at diverting the-) energies, thoughts, am feelings of alienated 

youth into constructive channels by employing them to explaill the problems 

of teenagel's to the adults of the community. 

The program's supervisors will write the formal reports and analyses, 

but this is the consultants' story of their project, written entire~ b,y 

them from theil' point of view. 

In this pu'blication" the consultants have described the structure and 

operation of t~~ program" told us a little about themselves, summarized some 

of the material which they presented to adult groups" and given their assess

ment of the successes and failures of the project. 

The consUltants were encouraged to go ahead and write. leaving the 

niceties of spelling Gnd punctuation to the editor. The editing has been 

held to the minimum necessary to insure readability, understanding, and 

accuracy. 

This is, indeed, the Youth Consultants' own book. 

-The Editor 
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INTRODUCTION 

By J. Franklyn Johnson 

Program Supervisor 

Tradition~, programs for youths have been planned and operated by 

adults, undoubte~ based on such wide-spread assumptions as "children should 

be seen and not heard" and "experience is the bast teacher." 

In more recent years, there has been recognition of the needs of youth" 

and program planners have attempted to institute programs which were sensitive 

to these needs. There has similarly been a trend toward making programs 

fie:xible, recognizing that the needs of some differ from t hose of others. 

However, ev~m 't,he most "progressive" programs have oontinued to be planned 

and operated b,y adultso 

The y~uth Consultant Program, more formally known a~ :iOrientation to 

Youth Problems: ACo~nity Training Programl" attempted to bridge this gaP. 

It tried to involve the youths themselves in the process of program planr~ng 

and tried to gain some knowledge about whether or not this could work" and 

if so, in what ~s. 

The program was operated from June 1966 through June 1967, under Train

ing Grant Number 6622 5, made to the Lane County youth Study Board" Eugene, 

Oregon, 'by the Office of Juvenile Delinquency and Youth Development, U.S. 

Department of Healthl Education and Welfare, under Public Law 87-274~ 

The purpose of this demonstration program was to hire youths who, 

because of their ramilia~lty with youth problems, could sensitize people 

who needed to be aware of youth problems. At various times throughout the 

grant period, eleven "alienated" youths were employed as Youth Consultantso 

Th~ met with service or~nization~and civic groups" persons from industr,y 

and business, school teachers and administrators, and other interested in the 

problems of youth. 
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At the time the Youth Consultant idea was conceived, it wa.s expected that 

.Youth Consultants oould stimulate adults toward a greater understanding and 

sensitivity toward youths which in turn would increaSe the effectiveness of 

programs in wh:i.ch these adults were associated. An underlying assumption was 

that programs frequent~ failed to meet the needs of certain youths because 

adults involved either lacked an understanding of these meds 01' paid orily 

"lip service" to their e:x:i.stence. 

To test the assumptions of this program, we employed a wide representa

tion of young people who had experienced some degree of alienation and who 

could talk expressively of their experiences. We gave them an initial 

e4-posure to adult points of view so that they might be able to discuss youth 

problems with more tha.n personal testimonials. We felt tha:c "gripe" sessions 

would do little more than further alienate marv of the adults and that unless 

there was an involvement on the part of both youths and adults, little mutual 

understanding would ensue. 

We emphasized an employment base for youths to test some assumptions 

about the effects of employment on self-concept. We tried (and often failed) 

to enable the youths to plan the program and put it into effect (and found 

how easil~y' adults take responsibility from youths rather than help them 

assume responsibility). We tried to approach this problem on mid.-ground, 

,encouraging and assisting youths to take an increas:i.ngly big role in program 

operation without expecting them to assume total responsibility with little 

or no preparation. 

'~, ~. We then arranged opportunities for youth Consultants to discuss common 

problems with various groups of adults within the community. 

The program contained an evaluation component which carefUlly assessed 

such things as the effec'bs of training sessions on attitutdes of coomunit;y 

"trainees" and Youth Consultant "trainerso" This evaluation will not be 
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Introduction 

completed until after June 1967, so that no final evaluative statements can 

be made at th:i.s time. 

However, certain impressions have been gained by program partiCipants 

which ca.n be commented upon in this publication. For example, the provision 

in an employment situati.on of meaningful tasks, which ca.n be successfully 

completed, can be a highlY successful tecn~.que in changing the self-concept 

of "alienated" youths • 

Further, although it seems both simple and yet terribly profound, "nosa

to-nose" contacts between highly d1 vergent groups (e. g., teachers am school 

dropouts) can be a very effective means of encouraging mutual understanding 

and respect. (It seems amazing, but true, that even persons who work with 

ldds and claim. some understanding of them, frequently fail to hear them",) -
We can only speculate at this time as to whether adults who have palwt

icipated in the program will demonstrate an increased understanding of youths 

as time passes. Nor do we yet know what permanent kinds of effects IJIight be 

expectwd among the youths who participated in the program. Those who have 

remained with the program appear to ha.ve gained much in terms of personal 

goals as well as potential ability to achieve. 

Certainly this publication is visible evidence that something happened • 

As one of too consultants commented, itA year a.go we wouldn't have dream~'!d. 

that we'd ever be writing a book." 

Despite the many problems encountered, this has been a valuable exper-

ience. Since the idea was new and untried, problems were expected. The 

existence of problems does not mean the idea is unsound. 

Probably the most impolwtant thing which has emerged from the youth 

Consultant Program is a confirms.tion of the wisdom of the genuine involvement 

of youth in the problem-solving pl'oces\~. 
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The program has again pointed up the faot that youths ~ to be involved 

in deoisions whioh affeot thelln" and such involvement should be genuine and 

sinoere, rather than superficial and token in nature; they ~ to feel am 

believe the,y are oontributing; and the,y ~e~ to be involved earlY in life 

rather than to have responsibility "dumped" on them with impending adulthood. . 
It has further shown that ~ youths, not just the "student. oouncU" types, 

need to be involved" am. means lfUst be found to provide meaningful and 

realistic tasks for them. 

In short, adults ani youths must find a way of collaborating on their 

mutual problems, if they hope to find solutionso 

ACKNOWLEOOMENT 

When the Youth Consultants talked about putting some of their experiences 

down in writing, we asked the local Community Volunteer Office for assistanoe 

in helping thelll complete the project. Mrs. Herbert Penny graoiously volunteered 

to serve as Consultant to the youths. ~~s are also due to Mrs. Ray O. Wicks 
for her help in transcribing and typing. 

1-1rs. Penny spent many hours, not only in editing and typing material, but 

also in advising and encouraging the y(,mths to "keep going." There were certainly 

many times wher, the Youth Consultants became discouraged and might have quit; to 

Mrs. Penny then goes much credit for making this idea a reality. 
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SECTION I 

The Connnun:1ty and the PrOf:,TaJn 

Chapter 1 

Lane County 

Lane County is a geographical area of 4,610 square miles in Western Oregon. 

The landscape varies from fertile valle.y land to 'heavily timbered mountains to 

ocean beaohes. 

The population of Lane County is 202,500. The city of Eugene has a popula-
, 

tion of 75,400, and the neighboring city of Springfield has 24,250. Near~ 

60 per oent of Lane County residents lhre in and around these two citi@s. The 

remaining 40 per cent are found in outly:i.ng rural. communities. The overwhelming 

majority of the population is native-born, white, Anglo-Saxon Americans, with 

minority groups play:i.ng a minor role in the sooial life of the county's resident,s. 

Lane County's economio life is heavily dependent upon the lumber industry 

in its rural areas, and produotion work is found lilost1:y in this industry. One 

out of every four individuals in the labor force receives his living through 

work in lumber and woods products; eisht out of ev'ery ten manufacturing jobs 

in the area result from lumber and woods products~ 

Agrioulture is also j.mportant. The year-round jobs in agrioulture number 

about 2,500; tn food processing" about 1,0000 Jobs in agriculture harvest work 

and food processing have been declining in the past two years. Prospects 

indicate that a sroaD.er work force will be needed in the future to harvest 

and process an even greater quantity of agricultural products. A great 

majority of young entrants into the world of work from tho agrioultural area 

will be required, of necessity, to find employment elsewhere. 

Delinquency referrals in I~ne County have been increasing at an average 

of 10 per cent a yearo 
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Chapter 2 

The Lane County Youth Study Board 

The Lane County Youth study Board (L.C.Y.S.B.-this initial system will 

be used in referenoe to the Board throughout this oh~ter)initially be~an in 

Ma.y of, 1962. It was oomposed of oitizens of Lane County of every walk of life. 

These people ware brought together by an interest in youth and the problems 

youth in Lane County faoe. 

The L. C .. Y. S. B. was founded to study juvenile delinquenoy in the small 

tawn and rural area.. The program was fumed through the Federal government, 

Department of Health, Eduoation and Welfare, under the Juvenile Delinquenoy 

and Youth Offenses Aot of 19610 

The L.C.Y.S.B. was a funotional foundation for this adventure and headed 

it IIJuvenile Delinquenoy and Youth Development." As they looked at their 

projeot ahead of them, they found this heading was good but the need for more 

specific things were needed so they broke down this oategory into five parts: 

(1) YOt~th Employment; (2) Educational Programs; (3) Agency Programs; 

(4) Conmnmity Development; and (5) Researoh and Evaluation. 

Here again they found a wide range of area in eaoh group so a further 

division of each group beoame evident. 

(1) Youth Employment 

(a) On-the-job training 

This provided jobs and training for 150 out-or-sohool youth_ 

(b) Vooational rehabilitation 

Here speoial servioes were provided to give handioapped yO'uth 

better jobso 

(c) Youth employment training 

Here jobs were provided fOI' youth between 16 and 22 in L.C.Y.P • 

(Lane County Youth Project--this will be disoussed later in 

this chapter) projects. 
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(2) Bd.ucat1oraal ProgNIUI 

(a) Pro1'1clecl ooMUlt1v. ..mce 
Thi. prcnide4' t.-,chers the tra1n1ng tor ,.outh *0 d.1dn't r.o.i:,. 

all, the benefits ot ,replar school. 

(b) D.veloped teaching method. and ~_ 

This prov1decl teachers to s.. and uD1.rataDd, drop..out proDe 

stud.lIt. aM &leo IIhowId th ... J"OIlth a bt!tter .,. ot lU •• 

(c) Prepared 110rlColl.ge-b0UDd 7O'lth 

U.re thes. )'Wth ware.hqn orafts the,. oCNld follow. 

(3) AI,8IItJT' Prograu 

.' (a) ·CU. Aides 

This . p~ded s.me.s' tor ,JUftnU,' COUrt; and I~~ $~~ til. 
a:1~ (volunte.r) ot 70 ca .. aide.. 1'h1s was tor disadvantaged. aM 

del1nquent, ,.auth. 

(b) C~t,. volunt.er ~ord1Dat1on 

rus recruited both adults, aDd teeugers tor dUt.NDfipz-ojm 
, ' , ~, " ',,' 

prograu-

(0) san, group programs 

This semoe.s in ooorcU.Dation with the CeDtraJ. Lane Dl-twCl 

and provided couneeliDg s8l"l1c. tor boys, and g1~ls, Dat; benet1tt"" 
, , 

b.r the regular "I" progNll8.' 

(4) c"..,,"':t7, Dev.lopaeJ'lt; , 

. (a) Developed strong OO1IIIW11tJ' leadership aIIl o1tiseDllb:l.p 

Both the ;youth aD1 adults WN ;l.v..n halp 111 t1nd1nS bett.r ..,.e 

to belp theuelfts u4 the oC!'DDU'1tJ'. , 

(S) BeH&1'Oh and Evaluation 

(a) lval.\J&tion ot L.C.Y~P. education, &PIlq, and oommn 'l1tJ' clevel.opaael$ 

proll'au 

~. was the f1ral. pther1ng of the data for evalua.t:Lon or progress 
';' l-

or,sat-back of the L.O.Y.S.B.'I ~~ 

. '. 
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This was only t:oo beginning of the wOl:'k of. the L.C.Y.S.B. In September of 

1964 another proposal was registered with the Department of HealthJ Education 

and WelfareJ only this was sent to the Office of Juvenile Delinquency and 

Youth Development. This 'NaB the first training grant obtained by L.C.Y.S.B • 

The proposal was granted on March 17, 1965" and ran through March 16, 1966. 

This was training for L.C.Y.P. staff. This was funded for a second year from 

March 16" 1966, through February 28, 1967. This was geared for the continuing 

of the staff training • 

The last grant OIl juvenile delinquency was again for training. This was 

also through the Office of Juvenile DE~linquency' and youth Developmento This was 

known as "Orientation to Youth Problems" or "Youth Consul,tants." We were 

gra~ed f.rom July 1, 1966, through JUXle 30, 1967. The purpose was to orient 

community agencies, organizations, and project staff to the problems of youth. 

On November 28, 1966" the projecii sent in a proposal to the Office of Law 

Enforcement Assistance, U.S. Dep3.rtment of Justice. This proposal, "Training 

Materials Development Project," was funded in January 1967. This program 

was to gather materials used by L.C.Y.P. and extend. them and ideas to the 

correctional settings in our area. 

In early 1964, Congress enacted a bill which was filed as Economic 

Opportunity Act of 1964. This act provided funds for the work in this area. 

Bec~use the L.e.Y.S.B. was alrea~ functioning as the juvenile delinquency 

program in this area, it was decided (atter another proposal which was based 

on this act) that they should also become the economic mediator of Lane 

County_ So, in July ,of 1964 .. L.C.Y.S.B. came to playa dual role in our 

county. Their main purpose is 'best stated by an excerpt from the orig:i.na.l bill: 
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••• to eliminate the paradox of poverty in the midst 
of plenty in this nation by opening to everyone the 
opport~unit7 for education and training, the opport
unity to wol'ka.rxl the opportunity to live i~ decency 
and. dignity. 'It is the purpose of this act to 
strengthn" supplement" and.. coordinate efforts in 
furtherance of that policy. 

Because of the non-reference to juvenile problems of this function of 

L.O.Y.S.B." it will be dropped from this point. 

, The Lane Oounty Youth Project (L.O.Y.P.) was begun in August ot 1962. 

It began under the ~nsorship of L.O.Y.S.B. This was developed to be 

the action end of L.e.Y.S.B., b,y this meaning L.O.Y.P. controlled the 

personnel for all programs under the supervision at L.C.Y.S.B. The L.e.Y.S.B." 

a non-profit organization, paid the salaries and expenses of L.O.Y.P. 

L.e.Y.p. didn't have its own programs but was the staft for all of 

L.O.Y.S.B.' s programs. It formally ended Febrnary 28, 1967, "Irilich was the 

end of the juvenile delinquency programo All of the remaining staff of 

L.O.Y.P. now work under the title of Lane Human Resouroes, Inc., which is 

the ,new title of L.O.Y.S.B. 
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Chapter 3 

The Youth Consultant Program 

The Youth Oonsultant idea came from group meetings we had during the 

winter of 1966 at the Lane County youth Projecto 

, In these meetings" which were made up of tids from the Eugene and Spring

field area, we discussed some of the problems that we as teenagers have in the 

systems that we are involved in. And what we 'Y«)uld like to s ee done to help 

kids that were having the same problems that we were and to try and help all 

teenagers. 

We thought we cruld do this by bej.ng consultants to the people in the 

community who work with youth. We could have training sessions for these 

people and tell them how tids feel about their problems and make suggestions 

about; how th'i ngs could be improved. 

After these meetings, the ideas and feelings were put into a proposal 

and.' submitted to the Dep9.rtment of Health" Education and Welfare, Office of 

Juvenile Delinquency am youth Development. We received our grant in June 

of 1966 and it will run through June 30, 1967. The regular name of the 

project was "Orientation to youth Problems: . A Community Training Program." 
. , 

Frank Johnson became our program supervisor. He has a master s degree 

in social work from the University of Washington and has worklad with juveniles 

in both institutions and the connnunity. He came to Eugene from Montana. 

Nicki Skotdal, who had been working in research with the Lane County 

Youth Proj ect for the previous three years, was program analyst" Her educa

tional background. is an A.B. from San Francisco State Oollege in psychology. 

In addition, she has two years of graduate school training in sociology at 

the University of Washington. 

There were 11 Youth Consultants t.bxoughout our program although six: dropped 

out for various reasons bei'ore the end of the program. 
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In recruitment and selection of Youth Consultants, we contacted community 

agencies such as the Lane County Juvenile Department, Lane County Youth Project, 
La C ' 

ne ounty Welfare Department, Eugene Police Department, and Oregon State 

Employment Service, which sent in kids 't.hat they felt would meet the needs. 

We ~so used peer nominations and informal community contacts. 

When the kids came in had th . , we em fill out applications which were followed 

by too Youth Consultants tmt were on the staff at the time interviewing them. 

We tried to find out . f the ~ Y would be able to work in a group, and if they had 

been in· trouble. 0 hiri ldd n ng s, we had to consider if they would be able to 

work with such a new program wh " , ere some of the t~me we as a whole wouldn't 

quite know what we were goin t b d' . g 0 e o~ng. Because this was so new and different 

to all involved and "'"he co "ty"t 1 
v Illl'Ill.lIU ~ se f, we had to consider if the ld.ds would 

be able to stick it out. And we had to find out what their ideas were toward 

the S,Ystems that they were involved in. Th e supervisor of our group interviewed 

them, too, for the same reasons tm t we did. 

Altogether, 'We hired four girls and seven boys bet""een the " ages of 15 and 19, 
who ware "alienated" in some aspect of their lives. 

backgrounds--ethnic, raCial, and economic. 

These ld.ds came from different 

Each Youth Consultant that is or has been in our program has had difficulties 

in the hQma, school; or with the Juvenile Department. 

The Youth Consultants that were in school were put on part-time and same of 

the kids that had drop~~ t f h 1 
¥1:JU. OU: 0 sc 00 were on full-time. We were paid regular 

salaries, and we had an office with desks, typewriters, telephones, and name 

plates. The full t" - l.IIles were on monthly salaries, and the part-times -~re on 

hourly wages. 

The working hours of the Youth Consultants had a lot to do with hovi our 

program vms run and how much we could do. Vie had to plan around the part~time 

mostly and when they would be able to meet with different groups. In some 'Ways 

• 
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Chapter 3 

this has held our pro~ back from meeting with more groups than we have been 

able tOQl 

In our process of hiring Youth Consultants, we picked some that we felt 

would be able to 'WOrk in our program. And soma of these that weren't hired 

as consultants were put in our control group. The control group were youth 

that were in school or out and were invohred in just research. The idea of 

the control group was to see if the Youth Consultants made any changes from 

the controls who weren't in our program. 

In training of Youth Consultants in the early part. of the program, we 

held group meetings several times a week for several months. In these meetingsJ 

we discussed some of the problems the Youth Consultants were having and sone 

of the things '1:.hat we wanted to cover in our program. During the se months of 

planning, we felt a need for further Imowledge. In reach:i.ng for more knowledge. 

in these training sessions, we brought in reading ms.ter:i.al, films and audio 

tapes and agency personnel to talk about problems from the standpoint of 

existing agencies • 

In the training sessions, we decided that we would specialize in employmentJ 

schools, recreation, and delinquency. For example, in employment we had several 

persons from the Lane County Youth Project Employment Training Center and 

from the Oregon State Employment Service in to talk to us about employment 

problems. 

Throughout these training sessions, 'we hCj.ve had a. lot of different persons 

in fran the Lane County Juvenile Departm.ent, youth officers from the Eugene 

Police Department aM fl'om the Springfield Police Department. With these 

peopleJ we got a better understanding of juvenile problems from the adults' 

point of view. We also interviewed other teenagers to get their ideas. 

We not only had people in but we also went out and visited some places of 

interest to the youth Consultants. Some of these were the Lane CO\lllty Juvenile 

Department, local police offices, Sacred Heart Hospital, Weyerhaeuser Coo pulp 
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mill;, several local employment offices, Lane Community College" and the Eugen:. 

Parks am Recreation Department. 

A big part of our training was a lot of 'writt~n rraterial. This was planned 

by the program supe:rvisor or program analyst with the purpose of assessing the 

knovlledge and attitudes of the Youth Consultants with regard to various problems 

arxl feelings of youth and to encourage our expression of our throughts and feelings. 

In the ear~ training sessions for the youth ConSllltants, we spent a fair 

amount of time getting our ~Nn ideas and feelings together and t~ring to work 

more as a group. 

For example, all of the Youth Consultants are from different backgrounds 

and have a lot of different ideas than soma of the other youth Consultants. 

So we would have to discuss the way that we feit ani wby we wanted to do things 

a certain way. We have never completely agreed on everything. But we al'e able 

to see someone elsels viewpoint and be able to accept it without feeling that 

no one cares what we have to say or having the feeling that we are being left out. 

We s~nb some time on planning panel presentations designed to give our 

viewpOint in specific youth areas. 

In November 1966:; the Youth Consultants began to train community groups 

and,began to act as Youth Consultants. 

At some of our earlier presentations, which were at various places such as 

the VISTA trainees where we were the Youth Consultants training the VISTAs, 

we had planned our pr(;~3entation so that we sat in front of the audience and a 

monitor 'WOuld explain our program and introduce the rest of the Youth Consultants. 

Then we would begin by each Youth Consultant giving about a five-minute speech 

on an area that they were working in, which were delinquen~, recreation, schools, 

and employment. After this, it was thrown open to the audience for discussiono 

In the VISTA seSSion, we used the closed circuit T.V. for the purpose of 

letting us, the Youth Consultants, see how we looked and how we could improve 

our presentations. We weren't able to use this again since the closed circuit 

i 
I •• I 

. :. 
•• 

•• 

•• 

•• 

•• 

•• 

Chapter 3 -, .. 
T.V. set which belonged to the Lane County youth Project was never again available 

for our use. 

After VISTA we met with other groups suoh a,s the Lane County Juvenile 

Department volunteer case aides, University. of Oregon sociologr students, a 

parents' group at a church~ a 1M-YWCA. teenage club, groups of elementary' and 

junior high school teachers, and youth correctional workers and counselors • 

At these meetings listed, we followed pretty much the same outline for our 

program as we had in our earlier sessions, with a little different outlook and 

trying to be more spontaneous and truthful. with the group that we were meeting with. 

I feel the reason for us not being able to be more spontaneous and truthful 

at earlier sessions was because we found it difficult to talk to groups and we 

were lacking in confidence. We seemed to be more superficial than we were in 

later sessions 'when we felt more comi'ortable and mora sure of the rest of the 

youth Consultants who we were working with. 

Some of the things that came from these meetings were things such as two . 
youth Consultants were asked by the principal of a grade school which we 

had spoken to, to sit in on their classrooms there and really get the feel of 

what was going on and also to help the youth Consultants 'lio have an opportunity 

to see for themselves how things ware going. 

Two other youth Consultants were on the Oregon youth Council «Editor's 

Note: A group ot teenagers from throughout the state which meets pariodicaJ.~ 

to discuss publio issues affecting youth»and there they discussed some of the 

problems that are facing todayts youth such as the l8~aar-old vote. 

\~e also sat in on the Oregon State Employment Service meetings which they 

held for teenagers in search for a job and tried to sho'l'V' them vlays that they 

could go about finding a job suited for them. In these meetings, the youth 

ConsuJ..tants expressed their feelings and exPerienoe that they had had in 

finding jobs. 
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Another one of our sessions was with the Lane county Juvenile Department 

counselors. Atter the session" they asked one of the Youth Consaltants to sit 

in as a co-therapist in group counseling. The Youth Consultant worked with a 

group of juvenile delinquents at Skipworth Home" the cOlmty juvenile detention 

center. 

But in all of the sessions that we have had" I feel we did a fine job. 

And with each agency that we have met with" they said yes" that we could 

come. In each of these meetings that we had not met with the group before" 

they seemed to me not to bo real sure of wha.t we as Youth Consultants wei'e. 

But after meeting with them" most of them asked us back and seamed enthusiastic 

with us. 
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SEC'l'ION II 

The youth Consultants 

Chapter 4 

The Consultants Tell Their stories 

Editor's Note: The true nalUes of the Youth Consultants appeal' on the 

title page. However" to protect their privacy am allow them to Wl""lte with

out inhibitions" fictitious names have been assigned to them in this chapter" 

in Chapter 10, and in the Appendix. 

Alice 

Springfield" Oregon" has been my home for the last nineteen years. I was 

born in Eugene" which is only about five miles from Springfield. 

MY father works in construction and my mother works at the University of 

Oregon. They don't have any high school education. My father has an eighth 

grads aducation and the same for ~ mother. Thera are four children in our 

famil;r including myself. litY oldest sister is 24 and nv brother is 21 and 

rrwself 19 and the youngest in the family" my- little brother, who is 1,. 
r have attanded one gradf./ school and one junior high school which are 

both in SpringCield. I have gone to school in California for a shorb time 

in high school and attended another high school in my home town. At the present 

time I'm living at home and enjoy it very much • . 
I dropped 'out of school in the eleventh gradeQ I have had t.rouble in 

reading since I was in grade school and passed on through the grades" and 

each year making it hard for me to keep up with the classes that I was in. 

This was just one of the reasons that I did drop out, but there were a lot 

of different things that add to it, just not in. subject matter itself. 

I have had so\w trouble with the Juvenile Department" before reaching 

the agd of eighteen. 

This is row first job here at the Youth Consultants. After our project is 

through I'm planning on finishing school and WJrking for the Juvenile Department 
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heIle in town. I feel that this type of work would be the most meaningful 

for me and rewarding job that I might get into. I lmow how I felt when I 

was a teenager between 13 and 18 and some of the problems that I have had and 

a lot of other ldds are having an:l would like to be able to help them work out 

their problems as someone did for me. 

There isn't a lot to do around here on the weekend or during the week. 

There are a few dances each weekond but th$1're mostly foIl the younger kids 

and kids roy age and older don't go to them. So mostly we go to shows or to 

the coast or to another town for something to do. Most kids date and have 

some parties. 

Barbara 

I was born a'h The Bronx" New York" on January 23" 19.51. I'm a Negro. 

I live with lDY' mother. My father is dead. My mother works for different 

people. I have two sisters. One is 17 and she's married and the other one 

is 6 ~ars old. l~ mother went; to the eighth grade. 

I been in Eugene for 13 years. I went to Lincoln Grade School for six 

years, and wen'G to Wilson Junior High for two years and Jefferson Junior High 

for one year. I'm attending Churchill High School now. 

I'm living in an all-whit~ neighborhood. And I live with roy mother until 

July 8 bocause I'm getting n:arried. I'm in the loth grade now. 

I haven't been i.n any trouble 'With the law that you would call trouble. 

The only employme'nt I'Ve had other than the Youth Consultant job is 

picki.ng beans and babysitting. 

MW future plans are I'm trying for the *68 Olympics and going to nurses' 

school and then, have a £ami~. I want training in nursing and office work. 

I really want to be a nurse. And for recreation I like to run. 
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Carol 

To begin with$ ! was born in Vancouver, Washington" which is right oval." 

tho border from Portland" Oregono It is a rather small town with about 35,,000 

people and there is really not much to it. I was given birth to in the year 

..,f 1951" May 15. St. Joseph 1 s Hospital. I am a Negro but II\V grandmothar is 

part white and grandfather part Indian. 

There are ten ld.ds in my family the oldest being 29 and 'Lhe youngest 130 

I hAve only 3 sisters at home and ~ four brothers and other 3 sisters are all 

married" in tm servioe and in collegao Most of them live here in Et.tgene wit')':\. 

the exception of one, the oldest one. They are just average .families and 6JC"~ 

employed by the railroad and telephone company" etc. We find little problems 

here in Eugene act/ually and find living hel"a easy and comfol"table. 

My dad 'WOrks for Southern Pacj.fic Railroad CompatlY and makes an average 

income. My parents went to school until the ninth gra.de. They worked in tbe 

shipyard until l1\V dad was informed about the work down here 'Which 'WaS better 

pay am easier living so they moved dmm here before I was even bOl'n and so 

hera we are settled down in Eugene" Oregon. They use to live in Little Rock" 

. Arkansas" .for most of their lives. 

I have lived in no other towns but Eugene although I 1m V~ visited a lo·t; 

of others. :r go to Portland, Oregon, whi.ch is about a hundred miles from hel'e, 

almost every other weekend becaus9 I have a sister that lives there. I also 

visit certain parts of California about once a month. San Francisco, Oakland" 

Berl<:eley" and Richmond. I have. f.riends and relatives thora. 

I have a tterd.o.:J(l. only one fP~{ • 3 school in I!t'f lifetime which was one that 

was sort o.f out. in the COtmr'7 ... n(! '::((:>st of nw brothers and sistors went to it • 

T. went t.. .,,'l'O diff.el':., '1t ,7'1nio1' hit:-: ewhools, which were Jefferson and Wilson. 



Chapter 4 -4-

Jefi'erson is also sort of out in the subs. It is a nice modern school with about 

600 kLds. Wilso)~1 is a very old school, in fact it is the oldest school in 

Eugene and used to be the only one. It will be torn down at. the end of the 

season though. I now attend a brand new high school by the name of Winston 

Churchill. It is also out in the sticks to be frank 'With you. It is a 

beautiful school with a gym that is round and three times bigger than the 

average ones with a 220 indoor track around the outside. It is the nicest school 

that I have ever seen in my life. I plan to go here for the remainder of ~ 

high school days unless things start getting me down, system and all. 

I presently live in a quiet little neighborhood on a dead end st,reet. 

is not in town but sort of out about 2 miles from town and it has its own 

little shopping center with several stores, a shoe store, l~ hamburger stanis 

It 

and a large va~ety stors. There are several schools around the area that I 

attended and I have lived in this area for about 2t years naw.A lot of kids 

live in the area, mostly preschool and grade school, with the exception of 

a few high school kids that live dmvn the street. 

I live with r:ny parents and have been living with them for all my life. 

I plan to live there for some time yet to go. If I go to college though, 

I will probably move out. 

I am now in school and I'm a sophomore attending Churcpill. 

I have never been in trouble with the law in nw life or should I say I have 

never got caught. We used to do little annoying things like ring people1s 

door bells and take off and steal beans in the beanyard am. strawberries am 

candy and everything. But it was never anything serious. 

The kind of 'W:>rk I have previously done was mainly picldng beans all SU1llIller 

long. I also did some strawberry picking, cherries and just about every ld~ 

of agriculture you can think of. I hated every minute of it until I got ll\V' 

check once a week. Also I did some babysitting in fact quite a lot of baqy-

.-
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sitting mostly for family and close fl'iends. I also babysat for t,he neighbors 

down the street last summer a little 'Qit. I used to help this lady a little 

in her store when I was about in the sixth grade. 

My plans for the future are as follows: 

I wouldlika to go to business college for a few years and really get good 

in typing and shorthand because I plan to be a secretarJ. I want to be ona in 

a p;r'ivate organization if possible like real estate or some other business firm • 

If I don't make j.t in the mrld of secrato.rial career, I 1.kJ'ould like to be 

cashier at a big department store like Ueier & Frank's or something like that 

or a women's store that has all the latest or maybe in a record shop • 

In my spare time, and if I get good enough, I would like to be a big time 

singer so that everyom will haw something to remember me by but just for a 

little while because 'When I get ready to settle, I want to really settle down 

and sort of be to myself. This is II\V main ambition and I intend to follow 

through if given the chance and if at all possibleo You can judge me if you 

will come to Eugene am you can hear me sometime. 

, I want to settle down when I get about 21 or 22 because then I will be 

ready for it because I don1t see arv sense in settling down if you are not able 

to cope with it. I want a: quiet life with about four ki.ds in the wind up • 

MY interest lies in the fie~d of athletics, my favorite being basketball 

and football. Usua.lly on the weekends and things I go to parties or dances 

and after I go to church we go to the park and play baseball or football. 

I would like to learn how to pla.y the piano or orga.n in my spare time which 

is not very often that I have it but it might be interesting to do it. 

Well, this is my whole dull life history and that I s about it. 

Ed -
I am a Caucasian male. I ,vas born on Friday, March 6, 1949, in Portland, 

Oregon. 
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I come from a family of four kids and one foster sister. I am the o~ 

boy. My sisters r a.ges run 25, 16, 14, 11.. My father works for the Southern 

Pacific Railroad Company and he has for 20 yearso My mother works part-time 

for a cosmetics compaIV. Both of ll'ty' parents have had 12 years of schooling. 

I have lived in Portland" Lowell" Eugene (all of these are in Oregon) and 

I found residence in Everett, Washington. I have attended school at Lowell 

Grade School, Bethel Grade School, Adams Grade School, Wilson Junior High 

School, and South Eugene High School. 

I live with a friend of mine in an apartment in Eugene. 

of ~ house toward the end of school year this year. 

I moved out 

I am presently enrolled in school at South Eugene and I am a senioro 

«Editor's Note: Ed was graduated from high school in June 1967.» My real 

problems in school began in the 7th grade when I began running a.round with 

the so-called IIdelinquent" crowd. These youth felt school wasn't worth a 

~so to belong I developed the same attitude. 

]~y trouble with the law was on one case of run-away but I would be classed 

as a "delinquent" who just wasn't caught. I ran away because nw father tried 

to choose my friends. 

I worked in the bean fields for three or four years. I workedin ~ pizza 

parlor for awhile and at a furnitUl"e store. All of which I was fired from 

bMause of ~ incompetence. 

MY future is quite clear to me. I would like to finish school and go on 

to college and study sociology arm law" followed b.Y practice in one or both 

areas. I want training in these areas I have mentioned above. 

I enjoy outdoor sports Sl~~h as hunting, fishing, camping, hi.king, etc. I 

have a hobby of trains which I enjoy. I like all kinds of music, playing the 

guitar, dancing, working wi. th 1'oople, driving, raCing, and for just pleasure, 

girls, billiards" bowling, drawing, painting, singing,. Writing stories, speaking, 

and just being alone once in awhile. In all, I enjoy most things., 
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, Editor's Note: Several youth Consultants dropped out before the end of 

tho program. or did not participate in this writing project. Brie.f descriptio1"\s 

of tb:! se youths, prepared by J. Franklyn Johnson, program supervisor, follow. 

Charles, an l~ear-old boy, employed in August, 1966, was a very bright, 

somewhat guarded, boy. Having been raised sole1.y by a mother, Charles was 

skeptical of adults and had almost no peer relationships. He had a histor,y 

of poor attendance and low perfor.mance at school, and had been referred to 

the juvenile court as a runaway. He had heard of the youth Consultant Program 

throogh his employment with LCYP's Rsearch Division" Although he remained 

in the program, he did not choose to participate in the writing of this 

publication. 

~, age 18, was referred by an LOYP Employment Training Center counselor 

am was employed in October, 1966. A 12th grade dropout, he was living tempor

aril;r with his stepfather, having experienced difficulty in getting along vdth 

his mother. He had had one referral to the juvenile court for runaway frOM 

home and was lmown to local police for traffic v:l.olations. A fairly bright 

am talented boy, Al was d5.strustful of adults; he associated primari~ 'With 

a college-age group. Deopite an obvious devotion to the aims of the project, 

he dropped out two months before the end of the program to take a job in a 

sawmill. He contributed to this publication before leaving t he program. 

~ was a 16-year-old boy who had been expelled from the loth grade 

following difficulty with the high school principal. He heard of the program 

through the LCYP Employment Training Center. An articulate boy, he seemed 

unsure of himself and had difficulty in achieving satisfactory relationships 

with either some adults or peers. He lras employed on a full-time basis, 

although assigned lualf-tima to the LCYP Education Division. He dropped out 

about three months before the end of the program to take another job. 

~, age 16, was the third of the original three consultants hired, 

and' remained with the program until August, 1966. An anxious and insecure lad, 
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he had experienced difficulty in both home and community adjustment, dropping 

out, of the loth grade and being unable to maintain any extended interest in 

anything. Dick se~fied to seek acceptanoe while inviting rejeotion; his brief 

period with the project 'WaS rrarked by intensive limit-testing ani sPotty 

performance. 

Geor~e, a l.5-year-old boy with shoulder-length hair, was employed for 

approximately one month during the beginning phase of the p~ogram. A dependent 

boy, he had a history of family problems. About two vieeks after his employment, 

his family moved to another town. When George was unable to accept a suitable 

li ving situation, he was returned to his parents'/ new home by tJ::e juvenile OOUl"Ii. 

~ was a l6-yaar-old boy referrred by a juvenile co~rt counselor and 

empioyed between late August and mid-October; his employment terminated after 

his connnitment to a state institution f~ .delinquents. He had had referrals 

to too juvenile court for drinking, truancy, and runaway, and had a history 

of difficulty both at home ani in school. He was highly articulate in a 

small group, and seemed quite sensitive to the problems experienced by youth. 

However, he had difficulty in relating readily to peers and was never really 

accepted by' the groupo 

Dorothy, age 16, was a highly articulate girl who was employed between 

August and November, 1966. She had a histor,y of difficulty at home, and at 

the time of her employment, was living with an aunt and uncle. Although 

a~, was insecure ani lacking in confidence, she had high aspirations for her

self ani possessed considerable oharm and ability. When she located a new 

living situation~ she terminated her emplqyment. 

.1· 
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The Consultants Speak Their Min.ds On -

Chapter .5 

Parent-Child Relationships and Family Life 

Part A - A Girl t s View 

We find today that most kids and their parents cannot oommunicate together. 

And in this chapter we are going to try and tell you how some kids and parents 

aot towards each other at home. We are going to try to give some solution to. 

this big problem. 

One of the biggest disagreements between parents ani teenagers would in va 

to do with their social life, including dating,and their friends. First, we will 

talk about some of the problems kids face at home when they want to date. These 

parents w:Ul always find an excuse if they don't want their child to go out; 

thq will say that they don't like the boy or girl or say theu haven't done 

their house work. In this situation, you will find that the boy or girl will 

end up sneaking out to go with their friends. So in order to avoid this, parents 

should rot try and pick their children's friends beoause the kid, has a pretty' 

good idea of what kind of friends he or she should go around witho 

Another problan is respect. This includes from both parties. What I mean, 

you will find today that there is no respect in the home from the kids or'"from 

the parents beoause the kids curse at their parents and vice versa so in order to 

hav'e good understarrling in the home, you have to have respect. 

Kids find out today that their parents don't trust them. And a lot of par«:mts 

are just afl"aid to trust their ldds because they don't think that their kids are 

old enough to take on the responsibilities of going out and ooming back on time 

or they may be afraid they are going to do something wrong. Some parents are 

just used to sheltering their kids. And they should give the kid a chanoe to 

prove himself to them. 

In family relationships, you will see that the ldds don't like to listen 

• • to their ~J.rents even though they are right. Kids like to say they !mow it all 

and their parem.s don't !mow anytihing. So some ld.ds don't even try to under-
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stand. how their parents feel towards things and life in general" ~ecause they 

say their parents are old-fashioned about everything. So you see kids are 

just as big of fault as some parents. 

So you see you hava to be able to communicate to keep your family together. 

Part B - A Boy's View 

Today we find that the family is spread over many different areas. The 

plrents are joining too many different clubs or other activities am/or staying 

out late with friends. The kids are involved with schools--out-of-school 

activities occupying most of their time. What does this mean? It means the'. 

family is losing its ties with each other and begi.nning to form a barrier 

between parents and children. 

This barrier is being magnified even more by the relentless attempt of 

parents to regain ani hold their children immobile to the progress of time. 

Although this problem is growing it can b~ eliminated or reduced by a mutual 

development by both parties. 

Youth for the most part learn by watching their elders and find excitement 

by enacting that of adults. To illustrate, let's take a hypothetical case. 

Bill Smith is 17 am is t.J:18 eldest of four kids. His parents are socially 

inclined and belong to a local clubo Let's say three evenings a week Bill's 

parents retreat to this organization for their social world. (I say retreat 

bacause they move away from too fa.'Trl.ly situation to relieve themselves from 

the tensions and pressures of home.) Bill sees this retreat and respects it. 

He also is trying to make a big change in his life-from youth to adult. Bill 

has many friends with whom he tries to retreat" but his ps.rents limit his time 

and behavior. They tell him l'fuat he can and can't do and they say when to be 

home. Bill begins to form a questionable attitude tOVicU'ds his parents' requests • 

Upon asking why he has bean given such limits, his parents reply that they are 
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thin1d..ng of his health and well-being. But this in Bill's eyes is ridiculous 

because his parents stay out quite late" waldng up the next morning with little 

sleep~ taking their own problems out on the kids. 

Bill is trying to grow up and he likes doing those things that make him 

feel grown up. But he in turn must prove he can handle responsibility before 

he can be accepted as an adult. This problem is compounded by too fact that 

his parents are reluctant to give him responsibility because in their eyes 

he is still a child and they are a.fraid of the fact that he will make a. 

decision which will harm his future but people (parents) should realize that 

most, ki.ds given the opportunity can handle most anything they are faced to deal 

with but if they don't make the right decision they have learned something as 

do most other people. 

The whole problem of child-parent relations is in the lack of understanding 

each has for th9 otm r. The problem is big but not unsolvable. The two groups 

muat learn to have a mutual. respect for each other. The only problem is neither 

wants to give in to the other. They think that by giving the first 60 per cent 

of change that the other group will expect 100 per cent change" but this is 

something they must overcome. One of the two groups must g:l. ve a 60 per cent 

change or bend to meet agree1'lll3Irli. This is understood, but once ·that ~O has 

been completed then there can be 50-50 decisions from then on. 
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Sohools and Teachers 

In this present day of specialization and automation, the role of the 

school plays a very important part in our society_ Their final product, to 

be unleashed into the realm of' business and leadership, w.Ul be either a 

ele success or failure. The school is the foundation of' our new and prosperous 
I 

econoIl\'f, produoing minds 't;ha.t will entrap and solve the problems of' tomorrow. 

For this purpose, it is important for schools to develop the youth of to~ 

i • e to too best of their ability. 

As we look at schools and their enrollment today we f'ind that a certain per 

cent of' the students are going to drop out or do the lea.st they can and still 

graduate. Why? In this chapter, we w:>u1d like to express our ideas on why 

this might be happening. 

This chapter is divided in two parts: (1) the views of a.n in-school 

• • alienated youth, and (2) the views of' a dropout. The in-school youth will 

be 'bhe first part of' this chaptiero 

e. 

• 

•• 

•• 

Part A - Youth in School 

Upon entering the 7th grade (what is commonly known as the first year of 

junior high school) the student loses his identity and becomes a number_ He 

is moved from a realm. of human existence to that of a machine, programed for 

the future. What problems does this present? Well, let's move back to a 

grade school in a:qv town and follow a young boy and his problems. 

Here in grade school, the boy finds individual attention from the teacher • 

The teacher gets to know the boy and his parents. She knows his likes and 

dislikes. She can give him help where he needs it because of her 10lovrledge 

of the boy. When he moves t.o trJ6 7th grade, he no longer is in this type of 

relation with his teacher. He is no longer an individual; he is just one 
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in a eroup. His problems aro neglec'bed as is his -crue iderrliit.y. 

The special help he is used to in grade school can no longer be found and 

the bcry begins to form a stl"ong dislike for the school and what it stands for. 

He finds himself lost in what is going on or he just refuses to leal'n because 

of the fact he is slow. As time progresses, he is even more set back. Now he 

sets himself apart from the class, refuses to enter into discussion, lets his 

. rnind i~der to more interesting things or just sleeps. 

This in turn causes the teacher to notice him and tr,r to make him feel a 

prLrt of the class" but at this point it is often too late for just calling on 

the boy. He later begins to cause attention to himself by his mischievous 

behavior, which in turn will get him thrown from class and even school. Now 

the problem is present, but he has labeled himself and he is constantly whacked 

and accused of anything that happens. This will canae him to drop from school 

\or just be one who does the least to pass. 

Another problem is the system of handling this bcry's behavior. Once 

trouble has begun and he brings attention to him.self, he also begins to find that 

he becomes an iso~~ted case. IVhsn he has taken it upon hUnself to cause class 

problems by talking in the back of the room or throwing paper or someth:i.ng to 

this effect" the teacher" although wall-meaning" tries to eliminate the 

problem by sending him to the counselor. 

Under this circumstance, the counselor must act as that of a disciplinary 

officer. He proceeds in interrogating the boy to find the problem, but because 

of the circumstances, the boy becomes alienated from the counselor as well. 

This brings about the further alienation of the boy. 

Another problem present in schools is the fact that more and. luore of the 

teachers are not dedicated to -che art of teaching as a service rather than a 

job. Too many teachers are becoming teachers because of the fact that there 

will all-mys be a job "uhen they get out of college. These people are doing no 

service by t~aching. They are only compounding the problem that is already' 
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present. These people don't really want to be there and they often show it. 

Another problem is in student govel-nment. Here the Idds only follow that 

which the faculty ani ,s.dministration set forth. This causes a form of false 

security for the kids which does more harm than good to the youth in his or 

her later life. The adm:i.nistration trios 'lio make things easy on the students 

and set forth the operati'~mal order to follmv. They also give the students 

the material to co~'er. 

I have stated the problems in or with schools and it's proper to state 

solutions that could be instituted to solve these problems. 

First, the problem of the number basis stUdents find from the 7th grade on. 

The teachers complain that they have no time to tal<:e every student aside for 

help. This is a true and valid argument but teachers fail 'lio see or use that 

which is in their possession. If the teacher was to delegate the responsibility 

for the higher scholastic students to help the ones who aren't catching on 

in subject matter then the teacher has more time for individual attention 

to students. 

Another point related to the t~ne alleviation is that with more time a 

teacher can become a teacher-counselor. This would enable the teacher to solve 

problems arising in class without sending a youth out of class. This would 

also alleviate much tension from tl~ counselor, so he can work with more 

isolated cases. 

Part B - youth Out of School 

In today's society it is not eas,r to be a dropout. Since I have dropped 

out, I've felt some things that I'm sure all dropouts have felt. 

I dropped out of school in the tenth grade, and I suppose that you could 

say I wasn't the normal type of dropout. While I was in school, I had gotten 

on the rally squad, which was considered quite a bit at the school I went to. 
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Bu-\:. fo): me the social life couldn't fill the gap of feeling "dumb" and left 

out in class. 

I know f):om working in our Youth Consultant Program a lot of teachers 

and administration feel that there isn't an;ything that they can do for these 

Jdds that are having problems at home and school. But I feel that this is 

becoming more and more the school's job to meet the se Jdds' needs. The 

cOtU1selors today aren't meeting the needs of t heir students and so the drop-out 

rate goes up each yearo 

I feel that thi s would be a big job for the school to take on~ but sooner 

or later I feel they're going to have to. I don't feol that just «lack of» 

counseling is the main reason for kids not being able to fit into school, but 

I feel it's the whole school system that has to change before the ld.ds will 

change. 

I don't really think that I could explain to anyone how you feel when 

you sit in tho back of the class ani try to look busy so no one will know 

that you don't have any idea of ,vhat's going on. 

A lot of the problems tl1t:"l.t I have had in school were due to not learning 

~ subjects well enough in grade school, and some due to home problemso I 

feel tha. t I should of beo11 held back in grade school so that I would not of 

had such a hard time in junior high and high school. 

A lot of people think that you should be able to go up and ask the teacher 

for help. But for me" and I think a lot of kids that have had some of the same 

problems I had in school, to go up in front of the class and ask -ch~ teacher 

for help is something that is almost impossible. 

There is a big communication gap botween students and teachers. And in our 

youth C011sultant Program we have tried to explain to teachers ani administration 

how kids feel when -I:.hey aren't part I:>f the class. 
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Going \.\p and asldng the teacher for help would be the thing to do" I'm sureo 

But somewh'i!l:re along too line of going to school Idds soam to gat a complete~ 

different picture of what teachers really are. In our program, I have been real 

lucky -to have the chance to meet with some of my old teachers ani be able to 

find out that they are real~ human am do care about what happens to their 

students • 

But somewhere along the line I feel it!s up to the teachers and administra

tion to look at what is happening to their 5,fstem (reasons f.or students losing 

interest and finally droppi-ng out). I do feel that the students have a share 

in looldng at what they are doing, too. But, as I'm sure everyone has heard, 

"adults make the rules." So I feel it is up to them to give the first 60 per 

cent t01v,ard helping students. 

The schools today don't meet the needs of the teenager todcw am the world 

tlnt they live ino A big part of school is to prepare students for the adult 

world. And I don't feal they do this as much as they should. History and 

social studies are an important part of school, but I think a big and more 

important part of school is to learn about the things that are going on around. 

today's teenager • 

For example, LSD and pot are so-called big things today for students in 

college and high school" too. I feel that if the teachers would talk about 

these things ani tell them some of the things it does this might help one 

studf'Jnt not to have to go out and experience it. 

I feel that if you spend an hour in a classroom and during thi. s hour you 

have helped one stUdent to be ~ore prepared for the adult world~ I feel you've 

done a great deal. 

But somewh3re along the line some changes are going to ha've to be made, and 

I'm afraid it's going to be too late • 

Eve1.~yone talks a lot about doing something, but nobody does, do they? 
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Chapter 1 

Recreation 

In this chapter" we want to give you some of our ideas on recreation 

here and just a general view of it" periodo 

In the first place, what is recreation to teenagers? I feel that when a 

teenager thinks of recreation, he thinks of something constructive to do in his 

spare time that they enjoy doing and want this to be continuous. Adults may 

think of it as parks a.nd playing games and things, but this is where they're 

wrong. The ld.ds are fast nowadays and want to be in with the in-crowd at 

12 and 13 years of age. So we have to provide for a lot more~ 

As far as recreation goes here in Eugene, there's a lot. That is if you 

like to snow sld., water ski, and other activities pertaining to weather 

activities. Now this" I think, you'll agree with me can run into quite a 

faw financial problems. 

A lot of these rather well-off families do quite a bit of this in Eugene • 

Now, what about the famil.ies that are just about between average and 

below or just average? This cuts them out of these activities aU'!iomatically. 

So what do they do? NOTHING. Well, anyway, it all amounts to nothing con-

structive. All they do is lope the streets and try to get into something. 

They might go aV'er to friends' houses or s<'~t'llething like that, but that's 

about it • 

Usually on the weekends most of us have something to doo We can go to 

the Machine, a night club that is located downtown on the main street. It 

is located on the top of a store and as you walk up the oarpet,ed stairs 

the lights cast on your clotheEI ani lJ1..a.ke them lOQk different. It has; a snack 

bar, game room with shuffle board and pool tables and plenty of seating towards 

the baok of the danoe floor. There's dances here ever,r weekend • 

There is also a place where we have larger bands, two or three of them a 

night on the weekends. This is called the Armory. This is a nice building that 
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holds a vertJ large crowd. H, is located a little outside of the downtown area. 

The first place V(~ had though was thlB Cascade Club but mostly older kids 

hung out there, 17 to middle 20s. This WCLS a rather old building a:rrl since 

these other dances that ha.ve recently come about, it has either clos\9d down 

or turned into something else. 

Right after this went out, a new place came up called the Torq Club. 

This just recently burned down but is now being remodeled and should open 

again in about a month. This club went over big when it first came out 

but then it got kin.d of old stuff because at its time, it was the only place 

to go. 

Now the se are fine on the weekends and things, but like I say, what do we 

do during the week? From this knowledge we based our pla.n ,\"I'hich is something 

like this: Having a recreation center open to all teenagers every day of the 

week. In this we could have maybe a swimming pool, pool tables, ani different 

games like that. Bowling is another idea. But the main thing to have in this 

wOllld be a. danca area with either records or a juke box playing. This would 

be during the week from about 3:30 until about 10:30. Have a snack bar, of 

course, also.' I lmOlV the kids would go for something like this because I 

have talked to many of them in -this connnunity. 

NOl,( a lot of you that live in these large cities have these type of places. 

I know because; I've been to several. But now, we would really consider this a 

pleasure to have something to this effect. See" in our spare timel mlich we have 

.a: lot of, we would like to have someplace to go like ·a dance or something, 

especially on the week days~ Who knows, we might be·;)ome in better physical 

condition in the long run due to this' 

Earlier this year, we talked to several agencies connected With recreation 

facilities here in Lane County. They thought our ideas were real good and they 

were willing to listen to us but they didn't seem to want to get too involved. 

Here are so~e of the places wa went: 

'. 
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We went to the Lane County Parks and Recreation and talked to the vice

president «assistant director)) there. He's a nice ~ and use to play foot

ball for Oregon. He was willing to listen like I said" but that was about it. 

Th~ just didn't seem to want to get involved in this type of atmosphere. 

Also we talked to a head guy at the Lane Y (( Central Lane Dr-YWCA)). 

This is a sort of' recreation center but you have to pay so much a year to be

coma a member to participate and it's no cheap amount, believe me. It has 

quite a few activities in it li1<:8 swimming, fencing, volley ball, basketball, 

all Idnds of exercising equipment, ping pong and they have a lot of summer 

camps and sponsor a girls' track team. Well, he thought we had good ideas 

also but tried to point out some of the faults there might be and some of 

the problems and negative points. So, we really didn't get much out of him 

either. 

In most of the groups we talked to, they thought that it was a good idea 

and said they had something like this in their hometowns. 
This was ono of the 

most interesting subjects I talked on, myself, at the se meetings because I 

really felt I lcnew a lot about it in general and especially here in Eugene. 

On one particular occasion, we took a trip to Vancouver, Washington, 

about 
120 miles from hare. We spent the whole day down there from morning till 

about seven in the evening. What we did here was visit their recreation center 

which is called the Trapadero Club. We wanted to get an idea of what it was 

like actually, bacause wa had heard so much about it, but like the saying goes, 

seeing is knowing, not balieving& 

Actually when we went there we were rather disappointed because it wasn't 

really what was said about it. They had turned part of the upstairs into a 

nursery school; and the feeling I got was that the kids didn't really have all 

t,hat much say in the program like they were supposed too Another thing is 

that since this -was in Vancouvel"1 which is almost right next door to Portland, 
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most of the kids go to Portland on the weekends and also during the week. 

But now if it Vias in Eugene, would anyone else want to go anyplace other 

than here, because Eugene is the second largest city and you have to go 

quite a little ways to reach Portland. So as far as the Trap goes, I think 

they'll keep adding different ccnnmu.n:1.ty things on that after awhile it'll 

be a cOlmllUnity center rather than a recreational center. I wouldn't want 

this to ha.ppen in Eugene though. But the kids really worked for that lovely 

building because th~ started from scratch and workad on up. And it's 

arn..:"\zing what they went through for it. It seems to be a nice place for ~, 

Sunnnary: What I am trying to bring out to YOil is that I don't think there 

are ma.ny reel'Elation centers that meet all kids' needs but this is what we needo 

It's hard, true, but I ~1OW that it can be done, but the main thing is that the 

kids get a chance to voice their opinions in these different things and become 

a part of this thing, because, after aL1, they're the ones that will be 

participating in t,hs activities, and so therefore should have 95 per cent of 

the say in it. Kids should be picked from all ranks and not just the upp:i.ty 

and popular ones. Kids need something to do after school in their spare 

time because this is the biggest percent. of the:tr time. 

•• 
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Chapter 8 

Responsibility, Alienation, and Delinquency 

"Do you think children should have responsibility,?tf 

"No--if they had responsibility it would take away from our authority. II 

I asked that question at a student-teacher workshop in July of 1966& The 

answer vvas given by one of the teachers • 

This attitude iva.S felt by other people I talked with. 

Is the best way to teach and bring up children done by blind obedience? 

Is it best to cover a cl~d from outside forces to protect him from harm? 

Are tea.chers and parents so God-like they can play with a child t slife? 

Well, that is 'what they are doing whether they thizl1c it or not. They 

scold a child because he isn't responDible, and so he tries to be responsible, 

but when and if he makes a decision which is not accepted by the adults, he is 

again punished 01' reprimanded. What is the child to do? v'lhat do YOU think 

that the child feels at this point? Well, he becomes alienated and rebellious, 

because of this paranoid feeling toward anyone of authority. 

Are teachers and parents so :i.ntelligent that '/jhey always know what is 

good or bad for a child? 

That t S exact.ly 'What they are doinS_ They are saying you can I t do that and 

you can't do this. This cannot be done without communication, because adult,s 

ee • don't know' 'what a child wants without interact,ion be'cween the two age groups. 

Nm'l', how can an adult communicate equally with a child if the adult doesn't 

give hiln or her responsibility? 

•• As one of the other Youth Oonsultants wrote, "I think that a person. has 

to be given some sort of responsibility at an earJ~ age. Pre-school children 

should grow up with the kno''fledge of being able to accept responsibility 

and know when and how to use it. 
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"If a kid doesn't have a chance to use his ability and judgment as to how 

far to go, by the time he has reached the age to go off on his ovm, he will 

be lost. He will not know hmv to handle himself in public and get along by 

lrlmself in society. Responsibility has to be given to the younger generation, 

so that when they reaoh the age that they are doing more things on their own, 
they will know how to handle themselves and accept the responsibility of 

being on their own. 

itA student going from grade school to junior high school has the respon

sibiiity of going from one class to another, remembering the right books, and 

their locker combination. This alone is quite a shock to some kids who 

have never had a chance to do something on their own, usine their ovm. judgment .• n 

This is the point lIm mala.ng: Teachers and parents won't relinquish 

their authority to give the child responsibility and form a commucation equ~ity 

between adults and children, so hov; can we youth Consult.ants truly communicate? 

If adults feel that we have conmnuticated, then they are on the road to giving 

responsibility to children and close tho gap on ali,emation& 

I feel that adults refuse to accept the reality of the growth of their 

children, thereby refusing to give them responsibility. ~rhis act alienates 

the child from his parents and other adults or anyone of authority. Upon 

entering school, the child has developed this paranoid feeling towards 

authority and those in command, further:i.ng the separation betweell society 

and himself. The farthest point of his w:i.thdrav.ra1 from society is delinquency. 

All children should be taught the art of being an individual from the 

time they can walk, When a child can make decisions, whether right or w.rong, 

he feels more like an adult. Ii' the child makes a wrong decision, he pays 

for the mist,ake; he pa.ys for it thl'ough his mistake, so 'why should the adults 

punish the c~tld for the mistake, too? He can never learn to faca his mistakes 

if someone's al'vays there to run him or her into the ground for the mistake. 

•• 
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To be responsible, a person he.s to face his mistakes and correct them himself , 
and a child can't do this with someone there to correot them for himl. 

Teachers are the biggost complainers of stUdents not having responsibility. 

To look at this problem we will first have to look at this: 

Who makes a ch.i.ld responsible? 'fhe child's parents? The childts 

teacher? Society? 

Well, I have stated above that it is the child himselfo But the child or 

student (the word child should be made to build a person up, instead of detract 

from a person) has to want to be responsible, and he has to be acknowledged 

for his decisions before he is willing to make decisions. 

There is too much unconscious emphasis on the negative attitude and not 

enough pom ti ve in life today. If a child makes a decision and he stands by . 

Ius act, he then should be praised for hi.s intention, but sho~ld be shown 

the right way to do or car:ry out his intentions, and then and only then should 

the child be punished-that is, if he persists in doing something the vlI'ong way. 

The positive approach should be carried out to the minutest instances in 

schools. There are all kinds of things that slacken a child's work and cause 

him to be defensive a.nd alienated toward schools8 Tests are a prime example. 

To the students, the word test has become a completely negative word. The 

foundation of tests are negative. Chiirl.ren al'e told to be indiv"iduals by 

their parents and teachers and yet tests compare you. with everyone else. Why? 

Well, this is because teachers don't vront to take these students as individuals) 

they are afraid of the student's individuality; they don't 'Vre.11t their ruling 

world endangered by th8ir ahildren. But this creates chaos and rebellion. 

Ma.rks on a paper are the same way. A teacher checks aD. the wrong answers 

instead of the right answers. Getting a paper bacle covered with blue check 

marks for wrong things doesn ft make a student feel ve:ry good. Wouldn't it 

be better to have C-for-correct siens by the things he did right? Teachers 

say that they are showing the students where they are wrong. Well, children 
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are shown where they are wrong all their life. They should be shown where 

they are riglrt. some of the time. 'l'hey should be shown where they are wrong 

"vith a right explanation of the wrong ansvrers. This gives a student some

thing to work for. 

For example, a student writes on a paper, "I ain't got none of them," 

and the teacher marks it '\vrong. So the student writes, "I haven't got none 

of them," and the teacher marks him wrong again. So he says, liTo hell with it." 

Things like this hurt the student which gives them their bad attitude 

toward school, and wTIy not? Does it do the child any good to be told he is 

wrong const,antly? The student feels that he can't do the work, so why try? 

And he is rightU To help a student, teachers should tell the student where 

they are right and showthem ''there they need improvement, not telling them 

they're wrong. 

In the American society, we have grown to be an educated peoplo, and the 

young Dru.S"r. be educated to tb:! ways of an expanding life. But teachers have 

a tendency to treat yC.lUth as machines, :.Like a semi-sldlled worker needs his 

machines to do his job. The teachers should look on these youth as people 

and the leaders of tomorrow' and should &i ve them the opportunity of mental 

and social growth, as well as a formal education. 

Parents can help prevent their children from beconung alienated, too, b.1 

learning to talk to them, listen to them, tl"'J to understand, and try to 

remember how it was when -"hey were young and how they felt. 

•• 
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Chapter 9 

Employment 

Probably one of the most interesting or important things in a person's 

life would be his mrk. We didn't reall,y get too involved in employment like 

we should of did but what we did get out of it 'Will be discussed in this 

chapter. 

The biggest problem we have in seeking for a job, I think, is age. In 

most jobs, there is an age limit set on it, which is usually about eighteen. 

Very seldom do employees go by the ability of the individual rather than by 

age and/or experience so this just automatically cuts out over half the ki.ds. 

If they could just omit these facts this would eliminate a lot of problems 

wi. th employment among ldds. 

Another thing is that in small towns there is reall,y not Imlch of an 

opportunity in jobs for kids at all. Host of the jobs for kids have to do 

with agriculture, like picking beans, strawberries and cherries. Also a lot 

of little two-bit jobs like babysitting or something. 

I think they have come quite a ways in the schools towards preparing us 

for the particular jobs that interest us. Now they have people come o'Ver to 

the school am talk to the Idds about the particular job you are interested in. 

If you take General Business in your high school sophomore year, you will 

spend about 3 weeks on the job you are interested in and describe it in detail, 

write a whole notebook on it, telling qualifications. You will also l1ave to 

write an application out and I think that all this can really help out in 

the long run. 

I think the business type of jobs have more opportunities involved in them 

than any of the others like agriculture or operator or stevmrdess. High 

school offers quite a lot in business subjects. Such subjects as brierhand, 
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GhOl~hand, typing, stenography, of.fice machines and practica, and this is work

ing with aD of the machines you can think of from adding to mimeographing 

machines. So from nw stand point of view, the businefis wo:dd offers quite 

a lot to young people. 

In any job you choose though, you. can get a part-time job for a few 

credits in your senior year. 

In working in our Youth Consultant Pl'Oeram, we have tried to find out as 

much as we could about employment and what effect it has on teenagers in our 

area. We have VlOrked mainly ".r.i.th the Oregon State Employment Office. There 

three Youth Consultants sat in on group meetings which were designed to help 

other teenagers in going about finding jobs and wha.t they could do better to , ' 

get a job. The Youth Consulta,ntis ~ purpose there was to t ell the group some 

of the problems we had had in finding work and what we felt sonw of the main 

problems were. There were about Six meetings there and it ended finally after 

most of the kids in the group had dropped out. 

We also had people in from different businesses in Eugene and Springfield 

and in this meeting they told the Youth Consultants what some of the problems 

were in different types of people geti~ing jobs. The purpose of this meeting 

was to inform the Youth Consultants m~_re about the problems in getting jobs 

and what types of people get jobs and people tmt don't. 

We also used a lot of reading material in trying to become more informed 

on employment. 

We met with private employment agencies and employers in trying to under

stand more of the problems in employment. 

One pal~icular session we visited towards the beginning of the project at 

the «Lane County Youth Project» Employment Trairdng Center w1ich kind of 

helped us quite a bit. They wanted to know what we \'90uld tell kids to help 
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then out iT! getting a. job. We gave them these hints that we thought might be 

of assistance: 

1) Go down to the place early :i.n the morning to apply. 

2) Look very appropriate. 

.3) Act natural, relax. 

4) Don't hide any records of juvenile delinquency if they ask b(:tcause 

theyll1 find out anywa:t. 

We also talked about rosponsibility of -the 'WOrkers. Some of tham felt they 

((youth» c01l1dn't handle or cope with the responsibilities given to them. They 

figured if they can't handle their school work or work at homa, charas, how 

could they take on paying job duties. They just don ~.t, th.i.nk vre are responsible 

citizens. Now this was some of the people. A lot of them thought that we 

could take on these responsibilities with no trouble at all, though. But anyway 

this was one of our sessions we a'ttended to let you know how some felt about it,. 

In most of the sessions in which we talked on all of the subjects, 

delinquency, recreation, schools, ani employment, we never really talked much 

on emPloyment. No one really seemed too interested in it. 
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5EC'1'ION IV 

The COllsultants at Work 

Chapter 10 

A Talk With Correctional Workers 

Editor's Note: In April, 1967, five of the Youth Consultants traveled 

to Salem" Oregon, to meet with a small group of corl:'ectional workers l ma.~' 

of whom are employed at the state institutions for delinquent boys and girls • . 
Ed, one of the consuJ.tants" acted as moderator and chief spolcesman for the 

gl:'oup. Following introductory remarks explaining the purpose of the youth 

Consultant Program, the meeting was opened to questions and comments from 

the correotional workers. This was one of several techniques, including 

panel discussions and sldts, used by the consultants to convey their ideas 

to their adult audiences. 

This chapter contains excerpts from a tape recording of this meeting

a typical youth Consultant IItraining'1 session. Following the practice of 

the youth Consultants, the members of the audience are here referred to as 

"trainees." The consultants' names are fictitious and correspond to those 

namas used in Chapter 4 and in the Appendix. The excerpts have been exben-

si vely edited to aid reada,bility and pl'eserve meaningo 

Alice: To stan out, if you @lYS v[ould like to talk about schools and things, 

or unlass you have some questions you'd like to start out with. 

• • Trainee: Well, in this group tonight now, hava any of you. dropped out of 

•• 

•• 
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school? I know some, one or two of you, have. 

AJ..ice: I have. -
Trainee: That's what I wondered about--motivation--like people dropping 

out of school. So I was going to ask you" wha.t made you decide to drop 

out of school? 

Alica: Just a lot of different things. Not (getting tho subjoct matter) in -
the first grade or second or in grade school and (just being) passed on. 
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(And then getting to high school) a.nd sitting in the back of the room and not 

knowlng what was going on, and a lot of other things, you know, not belonging 

to the subject ~atter. 

Trainee: Do :'lOU. think t!,is is the main reason why most ldds drop out of school?· 

Alice: I think it 1 S a lot 0 f different things., ! knaw Ed. has some good ideas 

on it. 

Ed: We11, I'm a potential dropout, the way I'm rated at the school I'm going to, -
but I think that for every diffel'ont person you have a pret'cy different reason 

why he or she muld want to drop out of school. (Maybe) he feels that he 

should for economic reasons, you ImO\v, for the family that's pretty bad off. 

Tr~s is not (usual) any more, but this does existo 

Also, I t}:l.ink that it has a lot to do with, I W'ouldntt say the word treated, 

but the way things are handled. Typically, if anything happens in the clas:-O.l.'IJUJJIl. 

first of all the kid gets reprimanded in the class in front of 30 other 

This probably doesn't luake him a~ too con~ortable, you knmv, sitting there, 

because once he gets it in class, he gets it from 30 other students sometime 

during the day. 

And if this continuos, the teacher doesnft usuallf take any time with the 

student. Finally, it's send him down to the counselor, and the counselor is 

usually busy with ldds that are having some problems with their schedules. 

Therefore, the counselor can't take the time, and he sends him off to the 

dea.n of boys, and eventually this kid ends up in the principal's office, and 

reallt nothing is solved. They just know he's done something wrong in class 

and therefore, (he is) judged not so much on the inoident itself, just the 

fact that this kid has disturbed the class, and therefore, they punish him 

every step of the way, and he feels more alienated to the school as an 

institution. 

1Vhen you send a person the whole line, it's like, I don't v~nt to take the 

time with him, give (him) to so-and-so, and this goes right down the line" am 

• 
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f:i.l"lally the kid d.oesn't care. 

A lot of time, people have problems a,nn they're not (related) to school-

troubles with their parents or something th~'t doesn't have directly to do with 

school. This is in the back of their mind and it's bothering them constant~ 

so they don't take a real activo part. For some 14eason, they don't feel up to 

par with the rest of the kids in their class, so they do things like look out 

the window or cause trouble to get attention or something like that, tryi.ng to 

be known, without coming right out and saying like, look, guys" I've got 

ne"'d a little extra help or someth.ing. This i.s kim of problems, I'm going to Q 

t d They don 't '''ant to admit thBre's anything wrong inside. hard for a kid 0 o. " 

This doesn't make you feel too good, anyway. I Imow I don't. 

If there's something wrong that has to be worked out, rtd rather have 

I h 1 than fO:I~ me to go say, look it, 
somebo~ come to me and say, can e.p you, 

there's something wrong, I need some help ••• 

do. 

Adults (are) the same way. They reaLly don't do everything they say they 

come to them and ask if they can help ••• They'd rather have someone 

Students become just a number in class, which is partly because of the 

overload. There aren't enough teachers to go around. The problem's got to 

because as long as you have this number attitude, you're going to be solved, 

have kids dropping out allover the place. 

Tra.inee: \AJhat do your parents think about you dropping out? -
Ed: They don't like it. 

Trainee: What reasons do th-:y give you? -
Ed: They say that you can't get any place without an education. They'd like -

b,,·t I don't have to. But a college education is to see me go to college, .~ 

very important. 

Trainee: If you dropped out, what would your immediate plans be? •• You pro--
lo
ot at one time. Well, ,\'fhat were your plans for the futurebablf thought about 

go in the servi.ce, g.? .... ~~ vx>rk, imit to get drafted? 
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Ed: Wall, it didn't occur to me. 

Trainee: Do you think this occurs to other potential dropouts? 
r., 

Ed: Not a whole lot, but, ~rou see, a kid doesn't have to worry about tomorrow. 

Tbis is part. of' the problem-to get a kid to realize that there is going to be 

a tomorrow, and you've got to plan ahead and the whOle bit. 

But, still, when a ldd becomes alienated or becomes labeled a delinquent 

by the courts, society (concentrates) on this point, and where there has becoma 

a little separation between the kid and society because the ldd has been labeled 

a delinquent student, therefore society tams a dim view of this type of behavior, 

~md, therefore, shoves him out farther than he really is. So" really, it's not 

so Imtch thinking about tomorrow so much. Today is his big problem. He doesntt 

have time :for it (worrying about tomorrow). He's got a problem that has to be 

solved today. 

Some people say, he's just running away from the problem, but it's pretty 

(hard) to stay and fight when you are against society. Because society sets the 

regulations and rules, and if you don't play by thej.r rules, you don't play 

at all. Al'ld this is something they-the Idds-p..ave to face first before they 

can even think about tomorrow. 

Trainee: It seems as though you are looking out of your home fOl' help. Do 
., • I 

you feel the schools should be a.ble to provide this help? 

Ed: Yeah, I feel the counselors ~~ou1d be counselors, instead of being schedule 

supervisors, because this is the thing-a counselor "muld rather f,ake the time 

so spent with a kid that t s having a problem with his schedule or thinking about 

next year's (schedule) or workine on a scholarship, t.tan the kid that really 

wants to learn and get ahead, but, for some reason or other, inside there's 

something bothering him and he can't. I mean they wor~ too much about the 

college girls (college-bound students). 

Trainee: You said earlier that you'd rather have someone come to you and help, 

rather than your havir.g to go to them and ask for help? 

• 

• 

• 

•• 

•• 

•• 

Chapter 10 -5-

Ed: Yeah, 'iw1l" it I Sot ecThis is the way society is. You don 't like to, I mean 

it's a case of, I mean somebody comes and ask if' they can be of arw help to you. 

Well, t,his is all right. This etlY'S taken an interest in you. I knOW' he I s got 

an interest or he wouldn't have ~jaken the time to come ask mae Well, he's a 

pretty good Joe and I could talk. and I Imow he'll listen because he wants 

to help. 

But, if you have to go to somebody, you don't kr'lOw really how they feel, 

and they might tell you, you need help and say up one side and dovm the other 

that you're a great kid, and you' vo got a lot of po'l;,ential, and really got 

something on the ball and eve~.rthing else, but you real2y don't know. It's 

like kids that are referred to a certain counselor from the court. They don't 

know if the counselor is really interested in them. He just happens to be the 

one the court ruled was his. And that's the way it is. But if somebody comes 

asking if they can help-well" they're willing to take the time. 

T!'ainee: In some families, the parents like to take this role. I You don't feel 

this in your special case? 

Ed: No, my family takes a very dim view of outside help of arw kind. They say 

that if it can't be handled inside the family, it's too far gone. 

Trainee: But you don't feel that you can go to either one of your parents with 

your problems? 

Ed: I could go to my mother. She leans upon nw father. My mother is all right 

when she's alone, but you can't talk to her ir, the presence of, or about, 

my father. 

Trainee: This isn't what made you (Alice) drop out of school? 

Alice: No. Maybe there were some of the same situations, but not the same -' 
reasons at all. 

• •• 
Ed: Of course, the way I look at it, there's a lot wrong with school, and I 

imagine this is partlY' because I tm looking at it as I have to go, because -
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that's what the law says, and so, therefore, I can find something wrong. 

Our student government-it 15 kind of a farce. The faculty" they say, all 

right~ you gtl,ys are going to make some big decision this week. Where do you 

want to send your charity drive money-you know" that the ldds have made? So 

they'll deCide, well, O.K., this is where we vromt to send it, and theylll 

(the faculty) say no. The faculty decided that on(~ of t.hese three (places) 

would be the best, and you are stuck 'With a choice set dOWl'1 by the faculty, 

which is true for a lot of things. 

The parking 10t--we have a big parking lot at South Eugene (}ligh School), 

and kids race around the parldng lot all the time throwing cigarette bu'l:~ts 

and beer cans, but the faculty didn't know what to do about ito And the student 

body said, well" let us handle it, because we think we can. We know what has 

to be done and we know who's doing it. And the faculty said, no" we wish you 

wouldn't, because if something went wrong, we're responsible. And so they won't 

let the kids take enough :lnitiative among themselves" because either tm faculty 

is responsible or the kids just don't know enough. 

And this is too situation at home and at scho<cl'1- and everyplace you go" 

You're a ldd until you're 21, and therefore, you're not responsible for your own 

behavior. Therefore J they ha've to stand over you am watch you until the day 

you are 21, and then (you are supposed to) face the hard cold ivorld and stand 

on your own two feet. But you can't be responsible without training for 

responsibility, and ldds nowadays just don''l:. get it. 

Trai~: Do you feel that there are too many frills in high school, I mean like 

new uniforms for the football team evel"Y' year ••• and too nJarw Mickey Mouse 

activities going on that the students don't appreciate and would prefer same

t'ling allegated towards more counseling and self-help programs and things 

like this? 

Ed: Well, certain kids want certain things, and no matter vthat high school 

you go to" you've got three groups. You've got your, what .the court would 

•• 

•• 

•• 

•• 
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classifY as, your delinquent group, and you 'va got jrour middle class,; your 

middle class econo~tc social ~oup, and then your elite peers, which are 

your popular kids-the ones that hold the offices-and these three groups 

themselves are in conflict. 

It's like now, that football, the new jerseys. The delinqu'uf" group 

couldn't care loss. 'When it comes three o'clock, they are gett:i.ng out of 

there, and that is all they are thinldng about is three o'clock. 

Your middle-class kids are :for what the upper-class ldds are (for), 

because these ldds in the middle-class group a.re trying every 'Way they ~n to 

get in this elite group, and so they want it if -r.he elite group wants it~ 

and if the elite group doesn't want it, then they (the middle-class stUdents) 

don't. To take a ms.jority, you'd say, if the elit.s group classified it as 

ridiculous, then the middle class would say ridiculous. 

There are leids just like adultso Not saying they don't have a mind of 

their own~ but they don't want to take the responsibility to take the first 

step. They'd rather have somebody else make the decisions for theJfu. This 

is the way adults look at kids, and yet th~y (adults) real):! don't t~ke a 

close enough look at adults around them~ because I think there are just as 

many (adults) that are just this wa.y. They don't ~taD'1i to tal~e the first step 

on their own. They want to have somebody there to hold their hand. 

Trainee~ 
These are the three groups you gave--the delinquent, middle, and 

upper class. Yet kids in trouble with the court and in the state institutions 

are from the upper and middle class also. 

Ed: I mean I'm not saying that all the time you have to be rich (to be in tho) -
upper class. This upper class is someone that I s been popula:r in grade school, 

junior high, and is populur in high school. You have delinquency in all 

brackets, and you have all these kinds of brackets interact. There's not a 

limit-like all families that make over ten thousand a year, they 11"0 going 

to be the popular kids. This you can't say, because the guys that have been 
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popular all the way through school are your elite grouPe They are the ones that 

put, on a big show for everybody else around. Your delinquents are the ones 

referred to the courts" and they feel set apart. They have gottJen this feeling 

that society is pushing them out, so they are not going to do arwt,h.i.ng about it. 

~:rainee: I'd hate to try to be the teacher and 1'Ior1.: with each of tMse three , 

groups and try to meet the de,uu'lnc1s and needs of each indi v.I..dual in the se three 

groups. 

Ed: 'Well, I don't thinl<: that there's really that much of a problem-I menn 

t,aldng the time to work with each of these three groups. Your elite groups 

are the ones that are pretty studious ••• Instead ()f doing exbl'a credit" which 

is fine, I ~vhink you could teach thet'le kids more abo~t life than just having 

M0ll111W anJ. Daddy hand them everything. Like (having the elite group) worldng 

with the ldds that are having a problem" This shows them how to ,vork with 

othel"S and how to get along", 

Trainee: You think then that we should have social counselors in school? ....... 
Ed: I th;nk you could do more by having these ldds (the elite group) working 

as counselors-not, directly w:i:t.h the (social or emotional) problems-these 

problems are going to take someone that knows or has experience as a counselor 

or a teacher-counselor--but workLng with the (school) '\'lork and getting them. 

(the slow learool'S) to undel1 stand. This work could be done by these upper

class kids, the elite group. They (would be) becom..i.ng more able to express 

themselves, getting to know' ho,,'( others feel, and more able to explain 

what's going ODo 

Trainee: This is your ll;:.lader of the class-the uppar cla,$s-workirlg l1.1.th the .. 
delinquent groups? 

~: Well, thero are a lot of delinquent kids that are doing all right 

(scholastical.1y") because they have to go (to school). (I just mean) ki.ds that 

are having problems with the (school) work, whether they are mental or 

delinqu.ent. 

• 

•• 
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Charles: Being separated into three groups, you are going to have to siphon out 

the ones that are talonted in the upper class, and the ones t,hat. are cool in 

the upper class aren't going to want to sit 'around and help evorybody, and the 

intelligent ones, they are not going to care either. 

Trainee: Why aren't they? 
iI..,~ ~-~ 

Charles: Because they are too busy worrying about themselves. -
T . ne· Are you in the upper-class group? .ral. ,e. 

Charles: No, I'm not in a~ group. --
Ed: This is something we generalize, just as adults do. If the ldds would be 

1 1 th r ' go~ng to be a lot we don't like about the willing to he p someone 9 se, e e s ... 

other Idd. I meanJ everyone's not going to like everyone else. 

Trainee: Do you think the kid is going to be helped with some smart kid telling -
him what to do? 

Trainee: If you talee that kind of attitude, no. But i1' you take the att,i't,ude . 
that his person is going to help you and show you what's going on-you are 

having problems and you !mOVI you need help--I don't think anyone really wants 
\ 

to flunk school, no ms.tter hoW' much they say they hate it. 

Traillee: No, you're getting on another subject. You are separating between - -
the ones that have grades and the ones that have social problems ••• 

••• 
Ed: Like most kids don't know most of their problems come from their parents -
being divorced or something or other ,laY back When, and you can't change ito •• 

This type of work--what their problems are, what t~ of motivation is causing 

their problems--should be done ~ an experienced counselor • 

I'm saying that in the writ:ten clasSW'ork, kids can be given help by kids 

~ 1 This that are more (able) to do it--(the ones who) get good grades ~n c ass. 

would give nds an opportunity to work with others and would give the tea.~her 

more time in the classroom where she could work with some of these others, 

a.s a teacher-counselor. 
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Trainee? In other words, the same type of job as teacher's aides have right 

Ed: Yealh. -
Traine2,: What do you (Carol) think about these three groups? 

Caro~: 'rhe majority is in a middle group and they do try 'fjo go with the others 

(the elite group). 

Traine~: Do you think the middle class and so-called delinquents '\vould accept 

the uppers coming in and being leaders, or do you think they would get along? 

.£§:..~: They (would) have to know what they are doing. 

22:~: What happel'lS to a possible fourth group that doesn't belong to al'\V 

of these o'l;hers? 

Ed: The l(lners? 

Trainee: Yes_ I don't think they care very much about anything. 

Ed: No, that's wrong-except maybe getting through school. No, I'ra a loner. 

That is" I don't run al'ound with ar.wbody_ I run around with whoever I want. 

You don't depend on ar.w one group to find your eXCitement, if' that's what. 

you. want to say. 

Loners feel, for some reason or other, '!;hat they cannot belong, that it's 

going to (cause conflict). Either they think that if I do belong to this 

group, they are not going to like me" I wouldn't get along in there anyway, 

or they say, well" why stick with al1\V one group, because if I stick with the 

elites and I have a couple of friends that are so-called delinquents--I don't 

look at them as de1inquents--but I'm fro\7.ned on if I associate with them. 

Then, if I'm a delinqueltti, and I want to associate with ~ Mands in thEJ 

middle (class), then people are going to (object to that). 

So, if you pl~ a loner, you've got all sides against the middle. You 

get along better. No one really condemn.s you, because they knO\T that you're 

not with this group or that group, and YO\1're on your own and can associate 

with who you please and that way, you're n<.')t infringing on al'\Vone else. 

• 

• 

.. ' 
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Trainee: How much influence do you think parents at homa have on 1mch group -
teenagers belong? 

Ed: I feel quite a bit. I consider our family as middle class, and nw mother -
and father frown very much upon associating with ar.wbody that has anything to 

do with the cOUl"'"bS. They would rather have me associate -vrlth the so-called 

kids on the hill. They're a pretty sophisticated bunch of Idds. 

Of course, my parents are of the belief that' the lowar-class people are 

always in trouble because they don't know any better, that is just the way 

they are. And, for me, I should run around vrith the middle-class ki.ds. 

Parents are like this. They don't want you to so-called 10nel' yoU!' status. 

But, if you're from up on the hill, you stay right thel'e. And if you're in a 

lower echelon or lmrer economic class, the middle class, that's all right. 

But don't get up to those snobs on the hill, because they'll cut you down 

first chance they get. This is (true at) present, and it's passed down from 

generation to ganeration. 

Trainee: Do you think this division of the class gl"oups is recognized by all 

groups and the individual can pretty well set in his mind which group he 

belongs to and taka pride in this? Do you think the students are aware of it? 

Carol: Yeaho 
• 

Trainee: Do you think that there is any administrative or student policy that 

would recognize this and have representatives from these groups form the 

council instead of elections (from the student body) as a whole? Do you think 

the students would accept that" instead of the elite elected to the offices? 

Carol: That's wmt we are trying at the school I'm going to-Churchill (High' .. 
School). They (candi.dates fOl' student office) don't have to have a 2.5 or 3.~ 

to get in. (They are) not just qualified on grades, but on activities. Not 

just the same bunch of ldds. (We) try to get different ones. 

Trainee: Does it work? 
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Carol: Well. we 1.. .. d bl· th h '" 1~ one assam y W"ol t e ld.ds, not the teachers, and we did 

discuss things, several things, and some of the Jd.c5.s that were running it were 

supposed to get back to the administration and talk about what we talked about,\! 

and that's as far as we got. We haven't heard anything. We are supposed to 

have several other aSSemblies. 

Trainee: Do you think there's enough recognition among the students themselves 

(of) the problem of growing up and the day-to-day problems and the pressure of 

grades (which) is too big for you to handle? Do you think most of them realize 

that they need somEl guidance?· 

Carol: I think a lot of them do. 

Trainee: What happens to the person that Imows which group he belongs to? I've 

often wondered if they are unhappy with the group i'rith which they are identified. 

Say, if they're in the delinquent group and yet they are trying to gain status 

or recognition with other groups anc:l trying to break away from the (delinquent) 

group? 

:r.:rainee: You don't have any connnent on that? You think that might have some

thing to do with so-called delinquency? 

Traine,e: Well" how about just the opposite of what he's saying. Do you think 

there is much pressure the other way, by saying" I know which group I belong to 

and I am going to take part in its activities? 

Trainee: I know our group up there (state institution for delinquent boys)--' 

we had very few le'aders, real leaders. Most of them were followers" and it was 

extremel¥ difficult for tr!9 ldds to become organized as a group. I don't know 

whether it was distrust for each other or what. They would run around like a 

Whole bunch of geese and hide. This is ,'(by I didn't think they were trying to 

gain identity" that they might (not) be trying to break away from this identity 

by tl'ying to gain status" recognition for achieving something. 

Ed: I think this th.i:.ng of being recognized or in a certain group-I would 

say that the only group that is really happy, that they feel that is where 

e. 

e. 
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they belong or want to belong, is your elite group, and I think that this is 

present with most adults'. You take something like TV connnercials. You 'va got 

ads for" I don't knowwbat it is, bone china" something like that. They show 

the cars that are expensive. Even adults are trying to so-call better them

selves for the (sake) of prestige or saying, O.K." I'm one of ~ now. Also, 

(with) this moving up comes more things to do, like fancy things, cocktail 

parties, there's more money involved. Instead of being stuck with the same 

old thing, and this check is going to go this far and that' s it" and forget 

all my luxuries this month. I think this is present not only with the kids, 

that everybody's trying to work just a little harder, which is, I think, a 

goal present in democracy--everybody trying to better themselves. 

Trainee: \Vhere do you put the loner in that group? 

Ed: Oh, he tries to better himself ••• He gets prestige, only he gets a different 

type of' prestige,. He gets a prestige that I can get along with whoever I want 

to •• ~He's somebody Who re~ doesn't care about living a life of a middle 

class or upper class or anytl'1.ing else. He juRt wants to be free. 

••• 

Trainee: Do you think this (d1.vision into three groups) continues throughout 

life? 

E<i: I think thi. s continues throughout life. 

.!!,!;inee: So actually the adults are under the same pressures in many respects. 

Do you feel that 't.he teenagers follow the same group a.s the pal"ents? 
,I 

Ed: Not all the time, no. -
••• 

Trainee: Do you think when you reduce the problem down to disturbance in the 

class and you have to go see the dean of' men, wouldn't it be much better if 

the teacher ani the student recognized their awn responsibility and disciplined 

themselves? We've got problems in here, people who need help. The teacher is 
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hero not just to teach mathematics or French or La,tille (He's here) to work 

together in a group$ to gi:ve evel"ything he can to everybody" and all of the 

disciplinary problems a.re our problems ••• (Not) send them off to somebody else 

to handle the prob1em ••• You've got 30 students in there, and you're responsible 

for all of them. 

Ed: I think there are becoming less and less more dedicated teachers, dedicated -
to the point where they take an interest in st'\.tdents" not o~ in the course of 

study, but (in the) kids, because we're part of their job ••• (Some teachers 

-i.i.hink) if I go through this education (college)" I've got a job .. there's 

,aJ.:ways a, job open" if I become a teacher. That's the a.ttitude. So what" I 

mean" there's not a vdlola lot of money in it" but it's SeClU"8, I know I'll 

have a job. 

Tra.in~E!,: A good teacher takes a real intel'est in the ldds" not only in the 

subject matter. 

Traine.!: I think instead of saying we need more counselors" (we should can ... 

centrate mora on) getting the teacher more responsible and (develop the 

teacher) into bein.g the counselor ••• When I was principal" I didn't tolerate 

any teacher gt)tting out of a problem •• ~(':I; said) thatts your problem a.ln 

(you) can solva (your) problem ••• 

••• 
Trainee: Of course, it's pretty hard for teachers sometimes" too, to get 

20 or 30 kids to put their minds into it" somatim,9s" ,men they are te~ching 

subject matter. I won:J.ered sometimes if the Idds could take it upon them

selves to go ahead 8.00 do it? 

Ed: Wellj I think this is like 'when there t s a problem in the family. Who's -
going to take the fii:S"h step? Father and son or mother and daughter? This 

is h\l.l'iW.n nature. Nobody wants to take the first s'hep. Everybody else is 

hoping £m;' sca:tebod.y else to kick o'V'er with the i~ea.s a.nd make the first apology" 

and I think this is human l1ature~ r _______ • __________ ~ ______ _ 

• 

•• 

•• 

•• 

•• 
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Trainee: 'Wha.t do ~rou look fo r in a 'beachor? ----
Ed: l!~irst of all, a teacher that c10esn tt think of me as a nu:cnllsr ... .A teacher -
that will face you on your own ability and not say" all xight$ you're not doing 

as good as tha g!.'~r up there. You don't want to be judged (by) ttnybody 1iJlsGtI .•• 

I hea..'l:' all the time from ntr parents" you. don tt have to follow the cro?ld) just 

(be) yourself, and this is some'l:,hing that eve17body (is) taught" and you go 

to school" and you're judged (01) everybody else. 

Let I s say t,hat :r'm not a good student, and once in awhile:) I get a B. I 

really put mY' mind to it ani really work. Some other person can get an A ha:lf' .. ~ 

way keeping avmke in class. I always get the feeling that I'm not doing the 

same type of work th3.t he is, whether or not I'm worldng as bard as I possibly can. 

••• 
Trainee: What do you enjoy in a classroom? 

Carol: Not just the same old drag. I like a, teacher tha·!. goes through atxl _. 
really explains things until he see that most of the ldds understand it. At 

our school, baseball coaches and things are pretty p0p\tlar with the kids. The 

ldds know them outside of class, ani they're interested in other things 

outside of' school. 

••• 
Trainee: . What gi~les you tl".oS most pride of all being a. member of iii. certain 

school? Championship football team or ••• ? 

Carol: I think sports have a lot to do with it. School spirit like dances 

on weekends ••• 

Trairiee: \Vhat is YOttr responsibility in school? --
Barba.ra: Vlhat do I think is rrryresponsib:LLity? Go to school, weal' clotl16S 

that are acceptable" and do ,Vhat you are supposed to. 

••• 
Trainee: You say hardly anyone ~l admit that they have a problem. Well" --
Itll agree 'with that, but there's hardly al".\1ol'1e that doesnit lmow they have a 
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problem, but to get them to admit it is one of ~ problems. 

!3arbar~: Well, there are students who really know there r s (a problem). Yet to 

get an outsider to help, th~ won't admit it ••• That poor student can't make a 

B" yet they are going to push him until he doesn't, Imow wha.t to make of him.self. 

Trainee: Do you recognize this as a problem or do you see it as a problem? 

You don't thinl, that the teacher is justified in giving him. a D grade if he's 

worked hard and made a sincere effort? 

Caro'!; It depends on how you grade. }.~ost of the teachers grade not (on) how 

hard you ~re trying. 

••• 

Trainee: Would you feel yourself that this could be part of the problem? Do 

you feel the 'beachar should feel justified in doing this (grading on effort 

put forth)? 

Trainee: 1"va flurlked ldds" too, but they knew they '\'191'6 flunkingo J: told . '. 
them beforehand. 

Trainee: Do you think we would eliminate all these problems if we just didn't 

give grades? 

Trainee: Like A, B, C ••• I feel that all these years, r feel the school system 

and the aducatior~l system has to accept a good deal ~f blame ••• becausa of its 

absolute cold-blooded pressure that's put there, instead of (blaming) the 

teachers •• eAt our school" a small school, we only had about 350 boys, where 

the personal relationship was quite common ••• Yet, I still think that the 

teacher has to say, this is my group in here and this is nw group outside, 

and we'~J'e got work "bo do ••• Keep it down to 20 (students). Actual~" I think 

a teacher can handle a little more than that, if he i5n I t doing i t five times 

a day. 

Trainee: Alice, you said you dropped out primarily because you got so far 

behind, you couldntt, do the work. Was there grade pressure on top of that, 

numerical grades, B, F? Was this part of it? 

• 

.' 
• 

•• 

•• 

•• 

e,. 
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Alice: Yeah, that was part of it, and a peer relationship, too. I mea.n, 'When 

I was first in high school, I 'was in vmut peoplE. call the avera.ge group, what

over that is .. Qr-tigh school work VIaS just too hard, you know ••• 

Trainee: Do you think you would ha.ve tried harder if the teacher would have 

said, you are doing satisfactory work? •• (Would you have tried), instead of 

just giving up? 

Alice: Yeah, that I s right. I agree with you as far as that bJ:t'ading situation. .. 
As far as just passing or 'failing, I think this is a lot better, and it is a 

lot better for every student in the classroom to relata to other students. 

Because I think this is what breaks up the ldds :i.nta differant groups. l.Tust 

t'aturallYI I think they do. It did when I was in high school. It might not nowo 

••• 
'l'rainee: (The suggestion was made that students might eam points or credits 

for doing jobs around the school, such, a.s policing the paridng lot, or for 

sports activities.) ••• Accepting responsibility like -that and getting credits 

for it. This could help incorporate them into society instead of just a cold

blooded school grade deal •• oresponsibility of running the school, seeing the 

school is maintained, the responsibility of life,.' •• If you can't quite cut the 

mustard, do you think some system like that could be (tried)? 

Carol: Yeah, I think that would probably work, because I donl'li think every kid 

is equal in their (ability), and everyone can't do the Sa.m£~ work, and that would 

be a lot better. I think a. lot more kids would try, if there was something like 

that. If they knew, if they did do a. certain thing, they would be able to 

pass or whatever. 

• •• 
Trainee: How important do you see soc:~al interactions being in the cla.ssroom? 

A~ice: This is my personal thought. Maybe someone else would feel different, 

but it is lTtY' personal thought that eV'sryone wants to belong. I think that you 

can work togethero ... I mean, not loo~d..ng at ea.ch otherS s i"fork and stuff like 

~~~--------------------~--------------~ .. ~ 
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thiS, not going that :rar~ but knoydng that you are aqu.:1.l in the classroom. I 

think that this is veI'lJ important to every student ••• 

••• Sometime s I think I 'talk too much though,. too ••• 

Trainee: Again" though, you think it was a communication problem (in school), too? 

Alice: Yea.h, it 'Was. It wasn't as though I didn't talk. The commun:i.cation· 

just wasn't there. I said something, and the teacher said sometlung else. So 

I didn't get what he was saying, or he didn't get what I was saying. 

••• 

.Tx:ain~: Are thore aIW subjects toot you felt would be worth talking about? 

Aliqe: We thought maybe recreation, something that we're interested in ... 

Trainee: Do you mean organized recreation for youth? 

~~ Now" it's all adults. Adults get together and say this is what we'll 

mak~ and that's wha.t it is ••• They form another teenage night club like Eugeneo 

We've got several of them. Some of them don't allow adults in there at all. 

The kids know they have responsibility" things worle out quite well, but there 

are bad (times)-the in-group and the out-group have battles. They usually 

have their own student government-president and secretary. Most of them 

work out quite wello 

1lrainee: (The suggestion 'was made that the youths with whom the correctional 

wo:dters come in contact are not capable of assuming this responsibility.) 

Wb.a:t do you think about this? 

Trainee: Well, it's difficult, because you get into a place like (the state 

institutions for delinquent boys and girls), ldds are there for a short P{)riod." 

th~ are not raised together, they are not attending the ~e schools, (th~ 

are) strangers when they first meet ••• and again after about six or eight 

months, the kids leave. 

We have the ••• Youth Council, and -chis is only part-way successful, 

because the Idds really don't ge'li too much out of it, and I think this is 

perhaps one of the greatesf. problems ••• I wouldn't ~ they are not capable, 

•• 

••• 

• 

• 

• 
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but on the other hand" as was brought out before, there are not lnany real 

leaders that feel strong enough to run the show and that will organize some-

thing that will get off the ground. 

Trainee: 
That's one of the problems that 'We in institutions have, people . 

such as you. We deal with the followers as much as with the exception of 'che 

real aggressive-type leader (who may be) too extreme, and we deal with all 

the kids who are alienated against society ••• 

It's been ten years practically (since I was associated with the public 

schools) and I don't have at\ir kids myself and I have a pretty hard time 

thinldng back to the high school that I went ·t.o ••• We didn't have these 

student-teacher problems or recreational problems, because when you got home 

from school all the ld.ds in our particular area 'ware., •• going off to .vork or 

something around t he farm. It was a rural area and so eliminated a lot of 

these problems. 

However, ! always felt that (in cases where) adults have nothing to do 

with :running these teenage night clubs, (it is) a little better probably than 

the ones who have too much interi'erenca from a.dults. I thin1<: that thay 

(the youths) know each other, and they beoome more confident, and they accept 

more responsibi~ity, and I think that's part of our problem. Adults today ••• 

keep complaining about the (youths) not accepting arry responsibility, but, 

by the very nature of our society, it keeps stripping away more responsibility 

from the teenagers. 

Trainee: I womer how much the teenagers want to grow up, too. Whether they 

fear becoming adults or whether they'd like to stay teenagers or whether they 

are looki.ng forward to becoming adultsaro carrying adult roles in society. 

What do you think about that?· 

Ed: 
I think tha~ a lot of that rebellion ••• is more or less the accepted way 

-for kids to act, part of the process of growing up ••• There's a lot of problems 

that the parent doesn't want to let go of his son, because they look at him 
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as a little baby, and they don J t 'want him to make a mess out of his life ••• 

Well, look, Mom, I'm 18 years old, (I want to get) out and see what life's 

really likeo 

A lot of this rebellion is coming about more ••• just because of the times. 

It I s like women's suffrage. There was ~ 'bime when women were sitting in a hole 

and that was it, and as time progressed, they became more social ••• and now 

'bhey are alongside men. 

The whole process is being demonstrated again ••• More ldds are doing more 

things and involved with each other more, and more people (a're) moving into 

the cities ••• and (there is) more leisure time to do more things on their own ••• 

The Idds that are four and five now, they are going to have mal'O of a 

problem when thff,1 are row age. They are living in an age (of) rockets and 

that I s all they know. There I s nothing new about guys (orbiting the earth). 

So what, this is something that has been present to them (all) their life. 

(It's) a big change from the horse and buggy- until this time now. It's soma-

thing that we haven't caught up with yet. 

..... 

• 

• 

• 

• 

-. 

• • 

SEc'rrON V 
The Consultants Sum Up 

Cha,pter II 

How the Program Helped the Consultant%\~ 

We learned a lot of new things that vre had never really thought of beforel 

What some of the kids that were in school felt was that this would sort 

of bring their morale down working with kids that had dropped out because 

they had never really before had much contact with them at all so they were 

just actually going by what they had heard and been taught. Well, after thery 

got to mingling with each other and talking together and getting to know each 

other, you couldn't keep them apart because the kids in school learned that 

you have to get to know the individual within himself am then fornrulate 

your own opinion from there. These dropouts bad just as good ideas about 

life as the others and there was no difference at al1. 

The two Negro girls here expressed their opinion about working with ld.ds 

not their color. They, and the vnlites also, found someone that is not your 

own color may have the same, or at least some of the same, ideas as they do. 

They are people like me, and this is good. 

During the training period we talked to d~fferent agencies such as school 

aides, teachers and the police, In talking with them we tried to express so~ 

of our ideas on delinquenc,y and how we thought teachers and administration 

could be improved. We found that some people just don't want to hear the 

truth and admit when they are wrong. 

None of us had actually been in front of these large groups like the ones 

we were in but after we got use to it, it came just real eas,y for us to handle. 

Two of the ldds felt that when going to a meeting with a small group, it is a 

lot better or easier for them than talking to people in a laI·ge group. They 

felt it was easier to get their points across • 
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We all agree that we learned to listen to what the other pal--ty has to say 

instead of just letting it go through one ear and out the other because if you 

put yourself in that position, you Imow how it feels, so it IS best to respect 

"mat ever,rone has to say and that doesn't mean.that you have to agree with 

what they say. 

One statement was made concerning the job: IIThis was lltY' first job and 

I'm glad it was. I feel that I have learned more from this job than I would 

from any other job that I could ha va gotten. II I know that all of us worldng 

here have learned. a heck of a lot from 'WOrking here just this. amO'W1.t of time 

and that is real good. It opened up our minds and ears, which is what a. lot 

of us need nowl 

We have visited quite a few places but we didn't feel that the places 

visited were quite as important as what we got out of them. We learned to 

work and get along with people and take people as they are, which we sort of 

didn't do before. 

We felt that this program in general was a real help to all of us in our 

own way. It made life easier already for all of us. It's shown all of us that 

there is :~ road that we can take and that people are actually alike in 

several wayso 

One of the most important things was that we had a chance to get out into 

the public and speak our piece. We learned to talk in small groups of' ldds 

to bring out all of our views and things. It taught us a great deal about 

working with adults and the connIrunity. It has done us all a great deal of 

good in preparing for the future as an adult and with the ability to get 

into society. 

Some of the kids that dropped. out plan to go back to school to get their 
, 

G.E.D. (general education diploma) and they say that is is because of this 

program. 

-
• 

.-

• • 
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One of the consultants "l'1'ote, "This is the first time that I could be honest 

and frank with someone without anJrone jumping down my back. I've learned so 

much about juveniles, that it seems that I know them bet'~er than themselves.1t 

We learned that some of the people think that if you give a ld.d a chance, 

he will tr,r to take advantage of the privilege, but the only thing that 

adults have to understand is that all kids are not alike at allUU 

We as youth Consultants have something to say ani one way or another 

we are going to say it. This program has taught us a grea.t deal in 'WOrh"ing 

with adults and the community as our program comes to an end. 

«Editor's Note: Here is an account by one of the youth Consultants, 

an 18"'year-old high-school dropout, of his involvement in the proeram. His 

views are smred by ma.~ of the other consultants.») 

Last year in the month of October, 1966, I was walking along the highway. 

The day was young and the sun was breaking away from behind the clouds. I was 

in a cheerful mood but at the same time I was depressed. I had been looking, 

searching and even beggi'ng for a jobo Jobs were scarce this time of year, 

particularly this year. I had been turned down so maqy times I wondered ~ 

I even tried a~ longer • 

I knew that J. didn't stand as good a chance as most kids because I had 

quit school. My appearance was O.K. and my manners and ability to address 

someone formally were quite different than that of the average dropout. A 

. couple of times I ,"!S almost hired. Everything passed untU they found out 

I had dropped out 0 f high school. 

I passed a building on my journey home that evening, and on the door was 

a sign which read: Employment Training Center and. Job Corps. 

I didn't want to admit that I needed help, but wha.t would happen if I 

never got a job? Would I be a bum the ;r.est of ~ life? How could I get some 

eduoational background and a job? This particular place stayed in my mind the 
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rest of the vray home. That evening I thought about it some more and decided 

I would go and. see what they could do for a dropout. 

I was a.t the office door before they opened the next morning. An appointment. 

was set up for me at ll~OO a.m. that morning with one of the counselors. I filled 

out applications and other paper l~rk and then I 'WaS asked what ldnd of job 

I was looking for. I very truthfully told them I didn't care What I did, 

just so long as I was working and able to eat. 

These people ware somehow different. They accepted me as a human being, not 

a dropout or a punkr teenager. They worked with me and showed that they cared 

about kids who had made a few mistakes and has some problems also. 

~ spirits ware lifted for a f~w days~ but then I still hadn't gotten a job 

and I began feeling depressed and I wanted to get away from everything, but 

where do d~opouts go? 

I never went to the center for a couple of days and the evening of the s 

day I received a phone call from the nan who had been 'WOrking with me. He asked 

if I could come to his office in the morning. Well, of oourse I oould go, esp

ecially if it meant getting a job. Vlben I arrived there the next morning I was 

told to have a chair, that Mi". L. would be back shortly. iVhen he did arrive he 

told me he wanted me to meet someone. Well, this someone was a supervisor for 

a group of kids, ~ome my own age, that were involved in a program. called tba 

youth Consultants. 

The Youth Consultants were a group of ldds with di fferent backgrounds and· 

problems. There were two Negro girls, a dropout, which really shocked me 'When 

I saw her behind a desk with typewriter, phone, and abright red carpeted office. 

•• 

•• 

.:-
There were also two boys in school that evidently worked part-time. • • 

I was introduoed to the people there aM they told me that their program ..... 

to talk to people" mainly adult groups, about the problems teenagers have today. 

You had to be quite verbal and understanding 'When you were in front of a group .-
of teachers or something and not spout off to them, but just voice your opinion. 

Chapter 11 

filled out an application for the job as a 
Th6,1 asked me questions and I 

youth Consultant. 
got the good nE)'I"I'S that I had been chosen 

I returned the next afternoon and 

for the job • 

d
" b l' 1'1 I just cOl1ldn't believe that I, a dropotl.t, 

MY first feeling was ~s e ~e 
'th paid mileage and a • ~ job in an office, WJ. 

had such a pas! tion, a white s lUJ:v 
How come the,r were so different 

Wha'" was wrong vdth these people? 
m.,ntbly checlc. ,v 

something that isn't done 
I mean hiring a dropout--this was 

from the rest? 

~ at least to m1 knowledge. very o~~en, ' and 
A," da

v 
on the job consisted of filling out questionna~res, 

M,v first J.1.U-'-01 

. phone and name plkt&. 
moving into a desk where I had my ovm k with. 

d thov were a lot of fun to \'fOr 
I t knOW' everyone quite well an ~., 

got 0 th f work that is were lea.rning hoW 
. n training for the first few mon so, 

We ware ~ ow and teach thenl how the 

t ~ nto the public and tell them Vfhat we kn 
to go ou '. 

barrier between adults and teenagers oan be narrowed. . Wo'd 
. and we were looking forward to lot. 

OUr open house was cono.ng up . 
, would later be 'WOrking. 

meet all these different people nth 'V/hom we b 'lUling 
Health Day at the Eugene Hotel. From the egJ.. 

After the open house was 
ability I had, and now I was asked to make some 

I was able to use what artisj:cic 

t rs for the conference. 
large pos a . bl' and different agencies. 

ldng more 'Wl.th the pu 'J.C 
As time went on we were war 

looking forward to the naw 
nd and everyone was 

The year 1966 was dra1fing to an e , 
t Oonquer and quitaa few places 

We had ll\8.1\Y' goals 0 
year with grea.t enthusiasm. ,I 

We went out-of-state once. to go. 
That was when we visited "The Tra.p, a 

'.,.. 1 b 'J.' n Vancouver, Washington. tdGna.ge c U 

We want to quite a few places during the 
next few weeks, :i,ncluding Salam, 

Woodburn» and Corvalliso 
good ~n dealing with society. 

~eat deal 01' ... 
This program. vms doing all of us a. 0 
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A fffW of us were sitting in on classes at a grade school, learning class-

room procedures, responsibility put upon each student, and the progress made 

by the students. 

As c)f now we were making quite a bit of progress but lately things have 

started going downhill., ~Nhen we took this job, we all knew that there was an 

eventual eOO. But deep down I saw us going on without an end ever. This 

program meant an awful lot to all of us and we 'I'«)rked hard at accomplishing 

our goals. But as we see the end coming closer and closer as the days go by, 

we are slowing down considerably'. We wonder where we will be or what we 'till 

be doing from day to day. 'What is there to look forward to now? Except that 

we can work harder on leaving something behind to help someone elso who may 

want to start a proBl"am such as this one. 

Th.i.s program has taught us as consultants a great deal in spealdng and 

warld.ng with adults. The communication barrier between us and the adult world 

has grown a lot smallor in the last seven months but where do we go from here? 

So we know how to speak to adults, big deal they say, but how can that help 

us get a satisfactol'Y' job with a half-way ~ecent pa~'" We knew that we would 

be faced with the problem some day, but now that the time has come we are 

lost, as to where we can go from hereo 

Will I go back to being a bum4' I hardly thinlt so, but who knows? What 

if I don't get ~ G.E.D. (general education diploma» by the time I have 

finished my job in June. I could :probably go to work in a mill, but then 

I wouldn't have time to finish going to school. «Editor's Note: This 

consultant quit the program two months before its end to take a job in a 

sawmill. » 

My mind is so cluttered with problems and ideas that I am mrried as to 

whether or not I will continue ~ education and what will this program mean 

to me ten years from now? 

• 

•• 

• 
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What will my co-workers be doing? This is ~). question that bothers me 

considerably. Only time will tell as to what happens to the Youth Consultants. 

Maybe we could have annual meetings or something like a reunion, or will we 

all go our separate ways ani never see each other ag3,in? Who knows what is ahead? 

I can truthfully say that this has been the best 6 or 7 months of my life, 

'WOrking with people tha. t I lilte and doing something I like more. 

So as t~e goos on from day to day I will eventually see the future and 

I hope that I can accept it satisfactorily and become a better adult and ~ 

kids will be able to learn from IIG" mistakes and in turn I hope that each 

generation hereafter comes closer together and all people are equal~ 



• 
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How the Oonsultants Helped the Oommunity 

This program has helped the community by letting them know how teenagers 

feel about the problems of their parents and. dGl.i.nquency. This project also 

helped the COmmunity in knowing what ldds it\ L:,me Count·v want in recreation 

and how they feel a.bout school rules and regulations. 

When our program started, ~we had an open house for the people of the 

Eugene and Spr"lnsfield area. to come in and see what our program was like 

and this had a lot to do with how the community felt about us, because 

governmentally funded programs are looked somewhat dO'in upon by some of the 

people. Also with our program, it is all kids and a lot of people don't think 

that kids are people and that they can't do a good job on maQY things. So, 

I think that this had a great deal to do with the connnwnty's feelings 

in general. 

But all of the places that 'We did go, we did something to change their 

feelings about teenagers. We talked to quite a few different groups in the 

community and :r: feel that the big:~est thing that we got out of it was that we 

changed the feeling of the groups that we talked to. I feel they have a 

different feeling toward teenagers and that it changed beca.usa of us partia1~ 

opening up their lldnds am making them trdnk a little more. 

Another thing that helped out a lot was the fact that when we went to t.alk 

to too different agencies, the~e were al~13.ys soma people in the audience that 

were on our side and helped us out a lot and the,y saw our side of' things. This 

kind of' gave us a boost along and gave uo more confidence. Just Imowing tha.t 

thel"e was s:>me adults on our side who were willing to stick up for us was good\i> 

Another thing was feeling that you had convinced some of the people in 

the audience that you had a point to ~t across and to not have a set mind 

about things, in other 'WOrds to listen to what we ha.d to say. All in all, 

f~' 
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what 1. 1m trying to get across is that jUGt knowing th-'l t someone out there is 

pulling for you and some are listen).w~ to what you have to say with an open 

mind and that you accomplisood something eit.her for yourself or the group as 

a whole gives you more power and makes you want to be that much more tall~ative 

in the next group that you attend. 

One consultant wrote, "I think that one of the more beneficial groups 

that we talked to was the group of grade school teachers out at Yolanda 

«Elementary School» in Springfield. I seemed to really get a lot out of 

this group and they seemed more willing to listen and contribute and help out 

as much as possible. Also they were small and we got to know them a lot 

bett,er. It also helped when m went back there again, in fact we went ther& 

several times which was good. So, when we went back there again we had them 

pretty well ;"~gured out and things." And other consultants agreed with thiso 

We talked to a group of 60 teachers at Briggs Junior High. Here iva 

d~.scussed problems that arise betw'aen teachers and students. We opened the 

eyes of several teachers to things that they didn't even think bothered the 

stUdents. 

Concerning community agencies, I chink we did a great deal of good. Adults 

were rem:Lnded of the past and could visualize how a kic rust feel. Adults 

didn't realize that times are changing very rapidly and the teenager faces a 

lot more problems than their parents did and of a different degree. 

Teachers learned some of the problems that students were having in school 

and weren't able to actually discuss with the teachers. The kids we have 

talked to and have met feel that we are doing a wonderful job. The main reason 

being that we can express our feelings and stand up for the teenager's point 

of view. Most kids can't talk to adults on the level about their persQnaJ. 

problems 0 

• • 

• • 
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How the Program Could be Improved 

Editor's Note: Following is one Youth Consultant's view of the program. 

For other viewpoints &ld more detailed discussions of the program, see the 

Youth (\onsultants' final reports in the Appendix. 

Every job that you work at, I'm sure, has its good and bad points, so 

in this portion of our book, we will try to point out a few of these point,s. 

Now as far as bad points go, we had plenty. In the first place, the 

fact that we didn't rea.lly have anything to do half the time. Most of the 

jobs, there is a definite thing to do, but in our program there is no 

definite plan laid out. 'We just kind of go along until we come to something. 

We have a meeting 'With cotmselors or something and the mxt day we might. not 

do hardly a.nything but maybe discuss the previous session. In this spare time 

of ours, WEI would just sort of mill around a little taste and gat into every-

body's business. 

We became real close and stuck together quite a lot. I will always be-

lieve that due to the fact that there was no definite plan laid before us, 

this is whir a lot of the kids that had been working with us quit. In this job 

there is a lot of responsibility on your shoulders and if .you're not read1 to 

accept it you better either tr,r to learn or forget it. 

Another thing that kind of hindered us is that we would say we were going 

to do this and that and we kept putti.ng it off, so I guess we never really 

ca.ught up w.l..th ourselvas. The only thing we really did get down to -was this 

book. At first it was a little slow but then everyone got serious about it 

and really put their minds to it. 

With the exception of the boole, it seems as though we ware always one 

step behind an:i in a way it reminded me of rrty' school work. I would alway~ put 

it off till the last minute and then rush through it ,",nd probably' not do as 
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good a job as I could of done. So by ptrbting things off like this I think we 

wasted a lot of time and we did too much talking rather '~han something 

constructive. 

Something that I shouldntt say is really bad but that sort of slowed us 

down was the fact that this was a new program" so therefore we didn't have al\V' 

previous structure to go by so we were kind of blind and felt our way along. 

So arr'J'wa:y this being a new program and all and being that we didn't have 

aqvt,hing to actually go by; this sort of slowed us up. 

One of the Youth Consultants said" "One thing I definitely didn't like 

was the fact that people would come over from the other project «Lana County 

Youth Project) and get us to do their little work for them that they didn't 

want to do and we would have to go and I think that our job should of come 

first no matter what the situation was because I hate the ide~ that people 

are trying to use me and I'm sure the rest of the kids felt the same way.1t 

Some of the kids felt that some of our staff, we could have dane without. 

Some of the kids took advantage of the less strict ru1es and slacked off 

quite a bit a lot of times. 

I think that as far as improvement goes, in the first we should of had a 

better idea or lIlore constructiv'~"l materials to go by. Instead of talldng so 

much we should he,ve gotten right down to it and followed through. Seeing 

that we just kept puttin~ things off we just went back !urlher and never rea~ 

caught up with ourselves. So" I think, it is imporlant to know what to do. 

I think another improvement would have been to talk to more teenagers 

than we did because we actually didn't get much of a chance to do this. We 

talked mostly to adults. So fro~ this e:ltperiment I would suggest talk more 

to teenagers than so many adults. 

Now let's look on the bright side of the situation. The first and I teel 

most important thing about this job was the main idea behind it-the youth 

getting a chance to voice themselves to this cruel society on an equal 

• '. 

•• 
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basis which is good. They don 't have to worry about feeling they 'WOuld say 

the wrong thing at the wrong time and so this was real good. 

Althou,gh I previous~ stated that since this was the first program of its 

ldnd and we didn't have anyi;hin,g to go by, I'm sure it will be something we 

will always remember and something we can really be proud of and we'll never 

forget. Since this was a demonstration proe;ram, it was up to us to see that 

it worked and how it worked. 

There was so much you could do in this job and it made you feel ldnd of 

at home. For example" if you came in late you weren't pinched for it and a 

lot of other little things. But most of us handled this responsibility quite 

effectively and I'm sure learned a lot. 

I think it had soma good points also with the individuals that were 

involved in it. I'm sure that we each got a lot from this program. We learned 

to speak better and were not as s(".ared as we were at first. We all got to 

meet a lot of people and just got an opportunity to see what the outside 

world is like. , 

I think it was a good experiment for all of us" 
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Name 
(Opt1'-o-nal""=""'1'----------

Position 
------------------------Age Under 18 19-20 20-29 30-39 -, - - -I 

_ltO .. 49 _50-59 _60+ 
YOUTH CONSULTANT PROGRAM 

PRESENTATION EV~LUATION QUESTIONNAIRE 

1. What did you understand was the purpose of your gett~ng together with the Youth Consultants? 

2. What "happened? 

3. What did you get out of it? 

4. How could the Youth Consultants have done better? 

5. What was the best thing about the discussion? 

6. What was the worst thing about it? 

7. How much did the sesSion help you understand the Youth Consultant Pr~gram? 

8. How much do you think the session helped the Youth Consultants understand your Program? 

9. Did you. learn anything new about teenage problems? If yes, explain. 

. 
- C.l -
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Skotdal 
B2067 

Date: 

YOUTH PROBLEMS ATTITUDE SURVEY 

____ ~~ __ --__ ~\l-. 
.,. ,- .• j" 

.;! ~ '". 

Community Trainee Questionnaire 
Draft II 

" .. , .. ,..' , i .. , I· f ' 

Name~ 

-----------------------Occupation: ______________________________ _ 

Age: _-19 _ .. _20-29~0-39 _40-49 
DIRECTIONS: 50-59 60+ - -
Following is alisted statements frequently heard in connection with juvenile problemzo 
We would like your opinions concerning them. 

Source 

A 

B 

c 

Area ---Delinquency 1. Juveniles should be transported in marked police cars .. 

Recreation 

School 

2. More recreaticnal opportunities, such as playgrounds, 
etc .. , are needed for youth in our community .. 

3. To be accepted by other kids is IJore important in 
school than getting good graden .. 

C Employment 4. Many employers are prejudiced against ldds with certain 
kinds of hairdos, clothing, ~~d speech. 

D Delinquency 5. The detention population coula be reduced by providing 
shelter care to children who otherwise would have to 
remain continuously behind locked doors awaiting court 
action. 

F Delinquency 6. Police departments should include juvenile units with 
officers specially trained in juvenile work .. 

G Delinquency 7. If slums were abolished and the residents given decent 

A 

housing, along with aid in adapting themselves to the 
new environment, we cannot doubt that delinquency 
would be reduced .. 

Delinquency 8. PhYSical punishment is effective treatment for the 
juvenile who causes personal injury" 

B Delinquency 9. More kids should be sent to state institutions, such 
as MacLaran School for Boys and Hillcrest School for 
girlsQ 

C School lOa Kids and teachers don't really have a good chance to 
communicate with each other~ 

C Recreation 11. There are adequate recreational opportunities for middle-
class kids but not for the lower economic groups. 

D Delinquency 12. If a group foster home program operated in Lane County, the 
numqer of commitments to the state institutions could be 
l"-:ducedo 
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Source 

F 

G 

A 

B 

C 

C 

D 

F 

C 

A 

B 

o 

c 

D 

H 

H 

A 

C 

o 

Area -
Delinquency 

Delinquency 

Delinquency 

Delinquency 

Schools 

Recreation 

Knowledge 

Employment 

13. 

14. 

150 

16. 

Programs for i.ncreasing'the awareness of staffs of schools, 
welfare, health, and police departments of the early 
symptoms of delinquency are needed~ 

High delinquency rate is largely due to the baffled 
aspirations of lower-class youth to rise to middle-class 
statu,s 0 

Most counselors are too lenient }'Jith delinquentso 

More counseling should be made available to young persons 
who have gotten into difficulty. 

170 More vocational training is needed in the high schools. 

18. Eugene should have a community youth center which would 
provide activities that interest teen-agers. 

19. The Welfare Department shelter program only provides care 
for children who are abandoned or beaten by their parents. 

20. Training programs and special assistance for youth in 
finding employment are adequate in Lane County. 

Youth Consultants 21. More opporttmity should be provided for youth to express 
their ideas concerning solutions to youth problems. 

Delinquency 

Employment 

Schools 

Recreation 

Knowledge 

Employment 

22. Girls who sexually misbehave should be confined as part 
of their treatment. 

23. Adequate vocational training in the high schools could 
help p~Dvent youth problems. 

24.. Most teachers don't care enough about the students' proble::ir;. 

More opportunity to engage in sports activities should 
be mude available to youngsters in the community. 

26. Approxim~tely four-fifths of all ~eferrals to the 
juvenile depart;nent from Lane County come from the 
metropolitan Eugene-Springfield area. 

27 More vocabional guidanoe for work choice and work 
adjustment is needed in our schools. 

Youth Consultants 28. The community needs to pay more attention to youths' 
point of view in planning programs for troubled youngsters. 

Delinquency 

Family 

School 

29. Public ridicule is an effective way to handle the 
"young tough." 

30. Most kids are unable to talk to their parents about 
personal problems. 

31. Everything is geared for the college-bound students, and 
offers little to the non-college bound. 

- 0.3 -

• 

• 

• • 

• • 

• • 

• • 

• • 

• • 

Source Area 

D 

D 

H 

H 

A 

C 

C 

D 

D 

G 

H 

B 

C 

C 

D 

E 

G 

B 

Knowledge 

Employment 

Delinquency 

Delil'Lquency 

32. About one out of every five hoys in Lane County is 
referred to the juvenile court before he. is eighteen 
years old. 

33. Employers should give kids a chance in spite pf their 
background or whether or not they have been a juvenile 
delinquent. 

34. A residence nouse for young adults is needed in this 
community. 

35. Nore money should be spent in this community in provid
ing services for troubled 'Youth. 

Delinquency 36. Publishing names of young hoodlums is necessary to 
protect the public • 

Family 

Schools 

Employment 

Knowledge 

Family 

Knowledge 

Family 

School 

Knowledge 

37. If kids were a.llowed to make more decisions at home, 
they wouldn't pe 80 reb6~lious against their parents. 

38. More attention should be paid to individual students. 

39. The number of delinquent children is nearly proportionate 
to the increase in the child population. 

40. Lane County needs a trade school that could be attended 
by high school dropouts. 

41. The volume of delinquency among upper-class youth is 
relatively gTeater than the statistics indicate. 

42. Teen-agers should be encouraged to speak frankly to 
adults about their gripes relating to school, home, 
and employment. 

43. Most delinquents are feeble-mind~d. 

1.1. 
"t"f. Most teen-agers feel that their parents are completely 

ignorant of the \'lorld in which teen-agers live. 

45. High schools should teach kids hov/ to go a.bout getting 
a job. 

46. Nearly one-half of Lane County referrals to the juvenile 
court were for juvenile misbehavior such as runaway, 
truancy, and parent-child conflict. 

Delinquency 47. Probation shvuid be used instead of institutionalization 
whenever possible. 

Delinquency 

Knowledge 

48. Juvenile delinquency can be corrected by more discipline, 
more severe penalties, and more vigorous action by the 
police and the courts. 

49. Most delinquents are superior in intelligence. 
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Source Area -
C Family 

c Employment 

D Know ledge 

E Delinquency 

B Knowledge 

C School 

C Employment 

D Delinquency 

E Knowledge 

B Knowledge 

C School 

C Employment 

D Delinquency 

E School 

B Knowledge 

C School 

C Employment 

C School 

50. Home problems are largely responsible for youth problems. 

51. The ability to do a particular job should be more 
important than whether 01' not a kid has a high school 
diploma. 

52. Thefts, including shoplifting, were referred to the 
juvenile department more frequently than any other kind 
of offense. 

53. The juvenile courts' concern should be the offender and 
his problems rather than the offense. 

54. Most delinquents are seriously maladjusted emotionally. 

55. Kids who f.eel left out of the social life at school 
are more apt to drop out. 

56. There are not enouGh jobs available for teen-,agers who 
want to work in Lane County. 

57. The need for juvenile court services could be reduced 
by focusing more attention on repeaters. 

580 Probably not more than 10 per cent of all children 
apprehended for delinquency need detention. 

59. The children of some races and nationality groups are 
"naturally" delinquent. 

60., More emphasis in the schools should be placed on letting 
kids go at their own rate of ability. 

61. Special jobs should be created in the community for 
young people. 

62. The need for juvenile court services would be reduced if 
problems were handled in the school at earlier ages. 

63. Many youngsters could be kept in school if more trade 
and related skill training was offered. 

64. Punishing parents of delinquents would reduce delinquency. 

65. The subject matter in school bores most teEm-agers. 

66. Employers should be encouraged to hire and train young 
people witho1lt experience. 

670 Teachers need to understand the problems of teen-agers 
more. 
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SOURCES FOR ITEMS IN ~tlE YOUTH PROBLEMS ATTITUDE SURVEY 

Ohio Juvenile Court Judges Training Program, Ohio Legal 
Center Institute, 1963, mimeographed., 

Ruth Shonle Cavan, Juvenile Delinquenpy, (Philadelphia,und 
New York: J. B. Lippincott Company, 19b2)o (See espec~ally 
Chapter 1, Pages 3 through 15, "Facts a..'1d Fallacies about 
Juvenile Delinquency.") 

Writings of the youth Consultants. 

Lane County Juvenile Department Annual Report,(Eugene, Oregon 
Lane County Juvenile Department, March, 1966). 

An Inter-Agency and Comm,:nity A-p-proach to ~'outh Problems, 
Papers presented at The Second Annual .Inst~tute, Nevada . '. 
Council on Crime and Delinquency, :Western Interstate Cornm1ss10n 
for Higher Education, University East Campus, 30th Street, 
Boulder, Colorado. 

"Juvenile Delinquency: A Report on State Action and 
Responsibilities," The Council of State Go~er~ments, 
1313 East Sixtieth Street, Chicago 37, Il11n01s, 1962. 

Robert M. MacIver, The Preven~~.~~and Control of Delinquocny, 
(New York: Atherton Press, 1966}. 

Generated fx'om program content. 



1. 

2. 

6. 

SOURCES FOR INSTRUNENTS ADMINISTERED TO THE YOUTH CONSULTANTS 

The Washburne S-A Inventory (Thaspic edition), (World Book 
Company, Yonkers-on-Hudson, New York, and Chicago, Illinois, 
copyright, 1940, by World Book Company.) 

The Junior-Senior HoS.PoQ. Form A, second edition (1963), 
(Copyright by the Institute for Personality and Ability Testing, 
1958, 1962, 1963; 1602-04 Coronado Drive, Champaign, I11inoiso) 

The S-I Questionnaire (Basic questionnaire used by Morris 
Rosenberg in his study of the adolescent self image.) 
Society and the Adolescent Self-Image, (Princeton, New 
Jersey; Princeton University Press, 1965), ppo 305-319. 

A Game of Threes, Edwin Powers and Helen Witmer, An Experiment 
In the Prev~?tio~!.l?e1inq~~Es[: The Cambridge-Summerville 
Youth Study, TNew YQrlt: Columbia Uni versi ty, 1951), 
ppo 634-6350 

Inventory of Goal Orientations, J. P. Clark and Eugene P. 
Wenninger, "Goal Orientations and Illegal Behavior Among 
Juveniles," Social Forces, 42 (October, 1963), pp .. 49-59-

Youth Attitude Survey, Ashley Ho Weeks; with Ernest W. Burgess; 
Warner Wellman; Howland G. Shaw\ Richard L. Jenkins; and 
Walter Reckless, Youth!~t~enders at Highfie1ds: 
An Evaluation of the Effects of the Short-Term Treatment 
of De1inq~lBO~~--(Ann Arbor: University of Michigan 
press, 1958), pp. 177-192. 
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Original 
Research Design 

for 

ORIENTATION TO YOUTH PROBLEMS: 

A COMMUNITY TRAINING PROGRAM 

The Youth Consultant proposal calls for a built-in evaluatory procedure 

with respect to the attainment of program objectives and the testing of the 

basic assumptions of the program. Evaluation of objectives will be determined 

not only by changes in knowledge and attitudes but by changes in behavior and 

in organiza'cional processes as well. 

The evaluation of the Youth ConSUltant Program addresses itself to three 

components: 

I. A test of the basic assumptions of the program. 

II. An examination of the degree to which the stated objectives of the program 

are achieved. 

III. The provision of the means for continuous program improvement. 

I. Ba6iQ" ... ~§!>"p.m,.;ptions of the Youth Consultant Program 

A. When servibe agenty at~ffs, citizens from all socio-economic levels, 

school administrators and students, and leaders in business and indus

try interact with Youth Consultants who represent a cross-section of 

alienated youth, a "sensitization" of these "trainees" occurs which 

will lead to attitudinal change and behavior aimed at expanding educa

tional, employment and other opportunities for alienated youth in our 

society. 

B. When alienated, delinquent, predelinquent, and jobless youth receive 

training and employment as Youth Consultants, they will learn skills 

which will result in less alienation, less hostility toward authority, 

less unemployment, less school problem behavior, and less delinquent 

behavior. 

II. An EXamination of the Degree to Which Program Objectives are Met 

A. Statement ofJ2rOgram objectives 

The evaluation aims at both assessing the total impact of the program 

as well as the assessment of each program component in terms of its 

own immediate objectives. While program goals, both general and speci

fic are provided in the original proposal and the program addendum, a 

re-statement of program goals is required for evaluative purposes. 

- D.l -



10 General program object:"::roa for trainees: 

To inorease or create positive change in the following areas for 

the trainee population: 

a. Awareness of the problems of delinquent and disadvantaged 

youth. 

b. Attitudes toward delinquent and disadvantaged youth. 

Co Knowledge of existing programs in the communi'ty geared to 

serve delinquent and dicadvantaged youngsterso 

do Support of existing youth programso 

eo Opinions concerning the need for new programs for youth. 

f. Will~ngness to support new community approaches to youth 

problems. 

g. Engagement in beh:l.vior aimed at expa.nding educ.:ational, 

employment, ar..d other opportunities for delinquent and 

disadvantage"!, youth in the community. 

2. Specific p::,ograr.1 objectives for trainees: 

ao To stir.lltlate <ltaff workc::'s in ,service agencies to asr:ess 

the adequu.cy of agency youth services, and to motivate 

them to act toward improvement of existing services or 

provision of new services for alienated youth. 

b. To make members of civic and lay organizations more acutely 

aware of youth problems and stimulate organizational ac

tions in providing recreational and educational facilities 

for the commu~1ity' s youth. 

c. To sensitize school board mombers and school administra

tOl'S to the problems of youth and to stimUlate policy de

cisions and the provision of programs which affect the 

life of the disadvantaged school population. 

d. To interest studon'~ body leaders in the problems of delin

quent and disadvantaged youth, and to motivate them to 

work toward the pro'/isions of opportunities in extra 

curricular activities in which the alienat~q youth may 

participa.te. 

eo To motivate leaders in business and industry to work toward 

solutions to the problems of unemployed youth, as well as 

the actual creation of work opportunities for these youtho 
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g. To increase the understanding of Lane County Youth Project 

staff of the problems of youth and motivate them to search 

for new methods and programs directed toward the solution 

of youth problems. 

3. Program objectives for Youth Consultants: 

a. To have the Youth ConSUltants become objects of the train

ing program ,themselves, and increase or positively change 

their own awareness, attitudes, and behavior toward ex

panding educational, employment and other opportunities for 

delinquent and disadvantaged youth in the community. 

bo To reduce alienation and hostility toward 3uthority. 

co To improve school conduct and academic achievement for in-
,', 

school you;ch and to motivate out-of-school youth to seek 

additional trainingo 

c. To reduce delinquent behavior. 

d. To improve the effectiveness of the youngster's function

ing, at home, in school, with peers, at work, and in the 

community. 

e. To change expressed attitudes, values, and opinions of the 

youngsters in relation to pro-social activities. 

f. To provide training and employment as Youth Consultants, 

with the training geared to help them secure future jobs. 

40 The development of el Syllabus: 

A syllabus will be developed in order that replication of pro

gram will be possible inl the event that the developed program demon

strates a successful applroach to meeting the above program goals. 

The syllabus will b,e developed along with the program and will 

include: 

a. A statement of the training program objectives. 

bo A description of the process in which techniques and con

tent are developed by the Youth Consultants. 

c. A designation of the potential trainee groups. 

d. An ordering of the content of the curriculum including 

bibliography and specially prepared materials. 

B. The degree to which Program objectives are met 

1. Assessment of the impact upon trainees: 



A classical experimental design will be implemented whenever possible. 

Limitations on a classical design will occur only to the extent that ob

vious interferences with program goals might occur. Where possible 

trainees from a service agency or civic organizztion will be selected 

at random from the staff or ;:l":'lb:;~,'::;:lj.p of that groupo This will be pos

sible when agency staffs or organizational memberships are of a size to 

warrant the provision of more than one period of training. Individuals 

not selected for the first session would constitute a control group. In 

that manner service could be provided to these groups in keeping with 

program goals withouJc interfering with a clo.8Gical, random selection of 

trainees. W~en service agency or organizational stuffs have too small a 

number of personnel to warrant random selection; groups not included in the 

sel"vice will be selected as controls. These groups \,1ill be matched as 

closely as possible in respect to age, cdu~ation, Docio-economic status, 

organizational purpose and implicH and e:;~plicit fu.nctions in the commun

ity, and community status in relation to o'chor agencies a~ld organizations. 

Questionnaires and intervie\'1 s<.':lcdulcs will be designed to measure 

changes in attitudes and actions related J~o you,nt~Gters in the community. 

Instrmnents will be administered to a randomly selected group of trainees 

both before the trainees participate in a training sessio;.! and after com

pletion of the session. General items pertaj~ing to the program objectives 

for trainees found in "/I.." under Roman muneral II "Till be accompanied by 

specific items which will be included for each type of trainee that is 

mentioned in liB" under Roman numeral II. Changes in m!nrel1ess, attitudes, 

knowledge, and opinions that contribute to the provision of 0ducational 

employment and other services for alienated youth will be considered 

measures of short range program goalso After sufficient time has elapsed 

for organizational structure to be modified, additional interviews will 

be required to measure behavioral changes. It would be suggested that 3 

to 6 months after exposure to training, foj,.low-up interviewG be given to 

trainees to examine long range effects. Additional information will be 

provided in this manner on the permanency of program effects if change 

had taken place initially as well as measuring a possible "sleeper" effect 

that may not have been noticeQble in the post-training sessions interview. 

2. Assessment of impact: Youth Consultants: 
A classical experimental randomized design will be utilized for the 

selection of Youth Consultants and a Control Group. The individuals who 
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form the population from which these two groups will be chosen must meet 

the following criteria: 

a. .P06sess an extensive knowledge of youth problems in Lane County and 

a desire to help solve some of these problems. 

b. Have the ability to artiCUlate their feelings about topics under 

Co 

d. 

e .. 

discussiono 

Be able to get along in a groupo 

Be either an in-school alienated youth, a school dropout, or an 

adjudicated delinquent. 

Be determined su.itable for hiring as a Youth Consultant by the 

Program Supervisor. 

Due to the high predicted mobility rate of the control grtup, their 

number will be at least twice that of the youth ConSUltants. The high rate 

of mobility among the control group is predicted because of their non-involve

ment in the Program and their inherent alienation from society.. Youngsters 
-;. 

randomly selected for the control group will be examined, observed, and 

followed up in the same manner as the Youth Consultants themselves. The 

control youngsters will be asked to participate in a study and will be paid 

for their questionnaire and interview time. Questionnaire items and inter

view schedules will be aimed. 'at a measurement of 1-8 of "C" under Roman 

numeral II. As was anticipated with the trainees, behavioral observations 

will be made on both short term and long term bases to determine the rela~ 

tiopship between short and long term program effects. Many behavioral 

items will be appropriately measured during the final phase of the youth 

Consultant Program. Academic records, employment records, juvenile court 

and police records will be utilized as well as the questionnaire and inter

view schedules" 
III. The Provision of the Means for Continuous Improvement of the Program 

The Program Analyst will be concerned with two basic process questions: 

(1) How is the training carried out, and (2) How is it received by those for 

whom it is intended. When training components are well received, interpreted, 

and utilized by the trainees, recommendation will be made to retain them. 
When this is not the case, trainee interviews will be utilized to point to 

the development of new methods of program implementation. Thus techniques, 
training materials and methods of presentation will be tested and continually 
modified to promote increasing effectiveness of the program. 

The Program Analyst will work'c10sely with the Pro~am ~upervisor a~d 
youth ConSUltants in ongoing modifications of presentat10ns 111 order to 111-

crease program effectiveness. 
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FOREloJOHD 

These pl.~oceedings describe the 0i ghth annual Juvenile COU:l"t SUllll110r 

Institute which Was held August 16-:W, 1965, at the University of Ore .... 

gon campus, EU(1enc, Oregon. The In.sti -Cute \I'as sponsored by the Ot"egon 

Juvenile Court J"udges Association and the UniVel"si ty of Oregon. The 

theme of the conference was "The Illlpnct 0;(:' Innovative Correctional 'rroat~ 
ment.1I 

There \,/'ore IlJl Institute participants representing some 25 counties 

in Oregon, Washington, ana Idaho. Participants came from juven:i.le courts, 

law enforcement agencies, schools, correctional institutions, courts of 

la\\" and youth agencies. 

The Institute provided an opportunity for persons of various prof CD

sions, interested in youth problems, to come together for a weele's leC\rn

ing experience. A \oJ'ide selection of speakers, pan,el participants, work

shop leaders, and resource specialists ,"as provided to give the partici

pants the chance to broaden their experience. 
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GREE'l'INGS 

The Honorable \vil.lianl Su li'crt, President 

Oregon Juvenile Judges J\ssocintic.m 

Xf you ",ill examine your progrulil, lndias and gentl Onion, you will 

notice that it allows from 9:00 to 9:)0 for greotingsu ~lUS, you'll 

,.mderstand the It>11\) history of lHd.ng .late on the first morning, becaus'~ 

nobody can extend greetings for a half-hour. I thought perhaps for 

those of you \\'ho have not attended any of these sessions beforo, :r. would 

take just a 1Il.i.I1Utc or two to givo you 50mo of the bacltground out of 

,.,hie1 this program origil'lated~ This mioht bc of SOlile help it"l undcrst~tnu

ing the objectives of both ·thti~ Univol.'sity and the J\lvonilc Judges Assodu~ 

tion in holding this annual Inst:i. tutc~ 'J~he Juvenile Court SUlllnlor Institute, 

for those of you \'/ho Inay not kno' ... it \ is tha oldest institute of its kind 

:i.n the United States~ :rt W,,\S the first of this type of institute to be 

Spo11sored and developed on e. local level, and on n contlnuing basiD. \"Ie 

are l'lO' .... entering our eighth consecutive annual sessi.on. It shovlcl be 

apparent to you ,.,ho have attended the session in years gone by, that it 

is a valuable and a , ... ortllHhile opportuni toy to meet together with othel" 

people '''ho have the same genel"al interest and concern in youth and its 

problems presented today in our society. 

'I'he Judges themselves originally induced the University to establish 

the Insti i;uteo Thus,;L t ,.,as a re5ul t of about a year and a hali' 01" t, ... o 

years' effort on the part of the Juvenile. Judges \I'hich led to the establi£Jh

ment of the summer In:sti tuteo This 9rO\ ... out of the conviction of the 

JuV'enile Judges of t.his State that in the first placG they thelllselves 

needed instruction, 1111d in the second place thore '''as a very real and deep 
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need for tho continul110 opportunity for people in various disciplines "'ho 

deal 'I'd th aspects of tho over.all problem of the adjustment and correction 

of YOlrth in our society to moet together i11 an environment: and upon an. 

occasion \11'1101,'0 there \\'ns no pressure to resolve the probl~.Il1s of a particular 

casc; l.llso, to give pGrspecti ve a,s well as a len.rning opportuni t.y in 

a ttcrnpting to ulldel~stand the problems of each ot.her.s' agclicics" That 

incl udcs t.ho courts, the school s, the pol i ce, the \I"el fare depart.mont, the 

juvenile departments, and all other agGncies which have a primary intGrest 

and responsibilii:y il'l. these problctllso 

X thil1k J. can safely say that as far as the Juvenile Judges are con

cerned the program has been more successful over its lifetime than any 

of us envis£\(Icd when it was stnrtedo \'le feel this is duo entirely to 

the interest of the people in the various i'ields who work with youth. 

We do think, and this year is 110 e:xceptiol1, that in having brought to the 

UnivGl'sity out.standing authorities in all phases and fieldS of juvenile 

corrections, and juvenile problems in general, the Institute has done a 

great service" If you \'lore to go. back over the roster of people who have 

taught at these A~ssions anel worked with the students in the past seven 

years, you ,,,auld, I think, a(1reO that there has probably been no institute 

wl1:i,ch has been carried on in the UoSo during that period 'I"hich has attracted 

the caliber and leadership, from a teaching standpoint, which this program 

has had to offero 

Another thing 'I"hich distinguishes this Insti tute from any I am 

fallliliar \d th in the U as 0 over the years is that it has never been supported 

by any grant at any timc from any aoency~ Nany of the juvenile institutes 

t.111"oughout tho Ll.S. '''hich have beel1 held j,n a great many states have been 

supported by grants of ono kirld or anothero At the time \I"e began attetllpt

ing to got this Insti,tute sot up, funds '''ere not available for grants of 

th:i.~l typo. The Presideni:'s Committoc didn't exist at that time~ As far 

as ''10 knew, it hadn't even been thought of 0 None of the HEN funds at 
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that time had begun to be chal11'wled to areas of this sort. \'le have found 

that it has been able to support and maintain itsolf, und wo thinl( this 

is the way it ought to be operated_ For t,his we arc ora,tofu1 to you and 

your predecessors here. l1e thinI\: too that thc best nlei.\sure of the value 

of the progral11 is found in the fact that both Ctgcncios and student.s are 

willing to pay frollltheil' own funds tuition and board aml room to attend it", 

It is a far bettGr measur-e of whether it is doing a eonl;:;tructive job than 

would be true if people were given grants or wer.e paid to COI:lC. 

l1e have been vel")' nrateful to the Uni vorsi ty for allowll1g course 

1· ttl ' f tl. Is"" tut Tlll·.S \"as not truc, if I remember cree ~ 'S 0 )e gJ. ven or ',le n (,l, , e. y 

correctly, in our first two years. Because, of the high caliber of the pro-

grams, the 11.1sti tute then became an opportunity for stude1'lt credi ts. \;le 

have been very grateful to the University for its sponsorship. Certainly 

from the beginning it hos been not only cooperative but actively has 

encouragGd the developmeni:of this program. 

This year's program in one vital respect is to be no different froUl 

any of the others~ You are .going to get out of it \'I'bat you put into it, 

d I I 1 S I not ';ce from the I)rogram schedule, as \\"i11 no more, an, lope, no ,e, s. ~ 

those of you ,,,ho have attended previous institutes, thG format is somewhat 

c1ifferent this year in that this is the first year that there has beel1 a 

real effort made to experiment a little with something in the nature of 

,,,hat's referred to in your program as "field observation," an opportunity 

to visit under a supenrisecl and structured program some of the agencies in 

this area. This was not done by your program cOlllmittee because it thinlcs 

the programs ,,,hich happen to be in the LanG County area are necessarily of 

any lTIore interest or significance than others to be found in Oregon or 

\Vashington, but for the ohvious reason that geographic;;:;lly there arc no 

others that ar.e ,close enough for us to talco you to. 

\Ve, hope that ,.,.hen you leave you ,;rill be able to make suggestions to 

us and to our director, Nick Rinehart, which will enable us to llllprove the 

quality and content of this program each yearc r feel sure that you will 

] bl d thwl ·le . S IllOSt of tIle students :find the experience to be as va ,ua e an 'ofOr· lJ. ~l, -

have who attended it in years previous • Thank youo 
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GREETINGS ---
Dr. ICenneth Polk 

Department of Sociology, University of Oregon 

I '~ouid like to \~elcome you to the Juvenile Court Summer Institute on 

behalf of the Univers:i.ty of Orr..gon. 0 tl' 'f '" 11 • us occaSl.on a Illy fifth Institute, 

I want t.o underscor"" the 1"0] e tll"t tl It' t.j.' , ,... ., c,. 1e nS'1 u ... e J.8 g0111g to serve il1 th,e 

future as well as tho present. Th . ... e experlCmce \\"e have gained from the 

Instl.tute is coming to play .f). very l' nlpo,..t."" nt role ' " '" l.n our thinlting on ho'''' 

to train people. '·lost of us 'h 1 . . 1 \" 0 are War ung WJ. th inl10va tions ill correc-

tional treatment ar' 't bl e ],nevJ.· a' y concerned ld tll the question of trai.ning. 

The Institute has provided a testing ground for certain kinds of train

ing, especially training geared to' reach people who come from a variety 

of bacltgrounds. 

I have been exci ted ovel." the past few years abou t the extent to which 

the Institute requires a change in the university instructional model. 

The university is pretty much geared into a B.A., M.A., Ph.D pattern on 

instruction, \'1h:i.ch is very nice if you are living in the world of the 1880' s 

and you are inte.rested in producing scholars or gentlemen" The problem :i.s 

on pro uce sc lOlars, and there is a little question in my toda» that we d 'td 1 

mind that the l11en \1'0. turn out are gentler.lcmo Therefore, there is a 

question as to the appropriateness of that B.A., H.A.~ Ph.D model for the 

world of 1965 or 1975, particularly when the world out there is changing 

very drastically.. I think that I have ahlays been exci.ted by the Institute 

because of the attempt on the part of the university to contend with the 

realistic needs o~ l)eople out in the corre.;:;:tions field, people '''ho need 

a different k~nd of Illodel" ~'l t f ... ''os 0' you are in posi tions where you cannot 
~----......... run off and take b\"o years of training, particularly much pi the nonsense 
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that passes for "professional" trnining. \'le need, therefore, to develop 

nel\" training models. 
In my opinion, ~'1hat \\"e arc going to see coming in the next few years 

is the expansion of institutor:; lilce this: one, expansions that j.nGlude 

ne'\" thinking on hm'l people come to assur,'!C pl~ofessional careers b This 

th~.ory may become one of the central is!"\ues of the near future. A 'l'/hole 

ne\'1 thinldng process is developing as to \~hat the correctional pl':"ofcs

sions require, as to ''''hat is appropriato, and how ,~e go about providing 

this training a The universities as well as the professions need both 

to examine and to e:x:periment \'1i th this probl.em. 

We have an individual coming to sp(;\ak to us this mOl"ning \·,ho I 

think is one of the best in the field. Art Pearl hus gone through the 

process that llIany of us had to go through -- first starting ,~i th a kind 

of professional bias, then going ou~ and ?eveloping programs on the basis 

of this background of professional training, and then finding out they 

don I t ''lOr}" very ''10.11. \VeIl then - what. do you do? \'1hat most people 

do is argue that if they only had more money they could do a much better 

. job. So inst.ead of ,o[ri ting for the ~~50 ,000 grant next time they \'1ri te 

for ~~lOO,OOO. But some people say that maybe those ideas aloe inappro

priate, maybe ''Ie ought to try some nO'\" ideas and maybe we ought to test 

them out. Arthur Pearl has tried some of these new ideas, some different 

ideas, and he's going to tall" \'1i th us this morning about SOllie of these, 

what happens \I'hen they are applied, and the implication these might 

have for our collective futures. 
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"LAYING FOR \VHITEY" 

Dr. Arthur Pearl 

School of Education, University of Oregon 

Violence in the streets is a tel'rifyingly real phenomenon today • 

It is important that so cru~ial a problem be carefully analyzed and effec

tively controlled. How is it that the violence which has taken place in 

Los Angeles, Chicago, and very likely in Portland, Seattle, San Francisco, 

and Philadelphia, come:;; about? Why does -'Lt happen? lvhat implications 

qoes it have to our activities? 

It is not really too hard to understand why such things happen. It.. 

is more difficult to understand why the Portland OREGONIAN expresses 

surprise over the magnitude and extent of the hatred of a disfranchised 

and alienated population against dominant society. Alienation is a pro

cess taking place not only among the disadvantaged Negro, Mexican-American, 

and Puerto Rican, but to a large extent among all adolescents who are 

exiled from the "establishment .. l1 This is why '''e can find not only the havoc 

that takes place in Los Angeles, but also the destruction of property in 

Seaside. Unless '''e can understand why violent eruptions occur, it -"es 

not make much sense to continue to employ devices which have yet to prove 

effective to meet the problems. For not only are current preventive 

measures ineffective, but they tend to become part of the problem. 

Alienation in a changing ,,,orld produces part of the problem. Aliena

tion takes place when, for a variety of reasons, a population finds itself 

in a state of powerlessness. This is true of nearly all youth. Not so long 

ago young people began to assume responsibility at a very early age. In 

Old Testament times a boy came of age at 13 because he was expected to assume 

responsibility and attain a sense of worth from being a contributing member 
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of society rather than an enforced dependent upon it. 
Nowadays a young 

person has a prolonged sense f' t t 
o 1mpo ence ex ended through his mid-twenties

Q Adults continue to ' 't' 
exerCIse pun1 1ve control when a young person refuses 

to respond in 'l'rays they deera appropria.te. Our youth must abide by 

rUles imposed on them by adult authority ove- WhI'ch 
... they have no say and in 

which they find Very little mean1'ng. Th t Id h 
ey are 0 \1' en they mus t go to 

bed, by way of curfew'; they t 1 d t h 
are 0_ a w at age they may drink; they are 

asked to conform to a sexual code which th f ( 
ey eel \d, th considerable evidence) 

that We do not abide by ourselves. Th 
ey may argue, with considerable 

evidence of scientific: validi ty, that rna"'1'huana 
... is no mOre harmful to the 

organism than cigarette smoking. B t . 
u '''e 1mpose severe penal ties on persons 

possessing marihauna, and this no,., becomes another influence of colonial 
imposition by d It th 

an a U au ority on a JlcaptiveJl people. Not only is our 

youthfUl alienated population indignant about the lack of Ineaning in many 

rUles imposed on them, but also poor youths fail to perceiVe a connection 
betWeen conformity and ultimate rewards~ 

There is no payoff in the invest
ment, It is one thing to tell a middle class youth that if he abides by 
the rules of the game there is 

a place for him in our society. He must go 
through the ritual of high school, on through college, on to certification 
procedures, and eventual employment as 

a doctor, lawyer, teacher or busin('f;s~ 
man and so achieve a recognized status in society. You can't tell the dis-

advantaged Negro, who attends a school which discourages advancement to a 
college education, that conformity will b ' 

rIng success. All that you can 
tell him is to sta' h 1 h 

Y 1n sc 00 so e can be an unemployed high school graduate. 
If this is all ,.,e have to offer, don't be ' 

surpr1sed if there is somewhat less 
than total enthusiasm for 

our programs Q Our school system and our menial 
economic dead-ends are denying the disadvantaged population any feeling 

of reward, of gratification. The whole inst~tutl'onal 
~ structure seems to 

aim at demeaning him. The ul'ban poor are degraded by their welfare workers 

and continuall)r subjected to humiliating invest1'gatl.'ons. 
They are degraded 
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when they go for employment counseling and are made to feel lazy and inade

quate when .11n essence the service is inadequate and the laziness can be 

better attributed to the case workers than the person seeking worko Most 

of all they are totally humiliated and degraded in their school experience. 

There they are told day after day that they are stupid and incompetent and 

worthless, and yet they are forced to return day after day to more of this 

meaningless punishmento These forms of degradation build a wall betWeen 

the disadvantaged popUlation and broader society. The OREGONIAN, in an 

editorial, somehow gave the impression that things are getting better for 

Negro youtho But there is not evidence to support this at all, and, in fact, 

the situation seems to become worse. The gap between median income of 

Negro families and white families has in fact increased every year since 

19390 Now this is not an unmixed picture, because, for a Negro with a high 

school education or less, times have never been as bad as they are now. 

This has not come about through any kind of plot against Negroes, but is 

simply a factor of the technological changes taking place in industry. In 

the late 1930 15 to the early 1950's the unskilled Negro had the best oppor~ 

t 'd t' 1 1· ty He was able to work tunity in his history to en er 1n us r1a soc e • 

on the assembly line, help build the ships, and otherwise become part of 

the complex of industrial worko But it is precisely these jobs which 

automation has most reduced. The jobs which were made available to the 

Negro in the late 19.30's have been taken away from him in the '50's and '60's. 

And herein lies much of the problem. \ihile we have had machines eat away 

at the unskilled labor market, the new opportunities ,.hich they create are 

'th 11 educat1'ons and we have systematically denied largely for persons W1 co ege 

Negroes a college education in a variety of ways. Let me tick off some 

of the ways we have denied college opportunities to Negroes. To cite the 

evidence from Patricia Sexton's book, Education and Income, the poorer 

you are, the poorer education you get by any kind of standard; poorer build~ 

ings, low-paid, less well-trained instructors, more crowded classrooms, 
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fewer and older booles. No,., is this th~ total picture? Because, in addition 

to the concrete disadvantages, the poor suffer from differential education. 

lve have decided, as instrumentalities of the state, who shall be educated 

and who relegated to academic limboo lie do it on the most tenuous of grounds: 

IoQo testing and teacher impressions. 've have decided that disadVantaged 

persons are hot as educable as advantaged persons, and we cease to educate 

them.. To give you concrete evidence of this, in l'lashington, D.C. at one 

high school ,.,hich is attended almost exclusively by poor Negroes, where 

the median income of the families which the school draws from is less than 

$4,000 a year, 85% of the students are placed in a non-college curriculum. 

In other words, ,.,e have decided that six of every seven children of this 

school are not college materiaL Anutus High School in Hashington, D.C. 

has an almost 10096 white stUdent body and the median income of families 

surrounding that school is over $10,000 a year; 92% has enrolled its stUdents 

in college bound curriculumo ~lore than nine out of ten children of these 

affluent white families are considered to be college materialo There 

could be no more explicit ,.,ay of closing off the opportunity structure than 

to shunt them into nOlt-college preparatory courses o A college education ''las 

not the only entry into the opportunity structure a few years ago. There 

were many alternatives i many avenues into our society have been and are no," 

being closed off. A person could advance by starting as an unskilled laborer 

and by applying sufficient dedication and skilld This is no longer possiblee 

Henry Ford could no longer hire people with the same starting qualifica

tions that he had, for other than menial dead-end positions. They couldn't 

get inside his factoryo But nonetheless, the opportunities for advance-

ment for an unskilled la.borer in an establishment are effectively blocked 

off and this is not only true in the private sector but in the public sec

tor. Some public agencies have directors ,.,ho ,.,ould not meet the minimum 

qualifications for entering a professional position todayo In other words, 

they couldn I t get into the businesses that they are no,'l directing. "Ie 
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fail to realize that we have structured out of the running, through the 

credentialling process, a great number of persons who will never have a 

chance to exercise their abilitieso Entrepreneurial enterprise which 

didn't take much capital to initiate a fe''l decades ago afforded an avenue 

to success for the ambitious poor. Nany of the great businesses of this 

country can trace their founding to men possessing very limited capital. 

Changes in technology and mobility have made it nearly impossible for the 

person with limited capital to compete effectively ''lith larger establish

ments, so entrepreneurial enterprise is no longer a means by ,,,hich any 

sufficient number of persons can effectively enter the system. 

Changes in credentialling procedures have largely closed the fields of 

health, education, and welfare to the poor. This wasn't true too many 

years ago. Nany people ,d th lind ted training skills and experience could, 

in effect, learn as they worked. Ralph Bunche said that the teacher Who 

had the most profound effect on him had begun her teaching career with only 

an 8th grade educationo That person couldn't enter this field now, and 

the same is true in parole, probation, and social work. You find that a 

person can't make a start without going through credentialling procedures 

which effectively lock out the poor. They are denied an education and 

told that without it they can't even get in the front doore It's this 

kind of dilemma that ''Ie are continually presenting the poor. 

The ghetto existence also continues to shO\>1 problems of poverty. The 

ghetto existence is a much more v1cious phenomenon than it Was in the past. 

The problem in lvatts, the problem in Chicago, resides in the fact that the 

ghetto is no longer a transitional preface to entry into dominant society. 

The ghetto is no longer a place in which a popUlation resides temporarily 

before it moves into the broader stream of society. The ghetto no longer 

provides CUltural and sponsorship support to the population. The ghetto 

is enforced from the outside, and it is a miserable imposition on a popula

tion that has been despised and forced to surrender to rules which it never 
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bargained for. Each year \'Ie keep talking about ho\'l much more difficult 

the problems are, without trying to attend to them. Locking people into 

the ghetto existence, locking them into menial jobs, means "locking them 

out" of equal i ties in a broader society. Locking people into a ghetto 

existence meaiiS a poorer education, a greater association ,o,ri th others, a 

segregated school experience ('~ith no neighborhood contact \'lith teachers 

and other school personnel), a continual confrontation an9 abrasive rela

tionship ,'lith "outsiders" --police, \'Ielfare \'Iorkers, and merchants. The 

ghetto existence denies access even to the limited job opportunities. The 

tragedy of poverty is that the poor are locked out of the fastest-growing 

industries -- health, education, and '~elfareo These are the important 

growing industries of our country. Here is Where there is a 6796 growth 

since 19470 Here, by mere population extrapolation, you can project even 

greater growth in the next decade. By 1975, there \'Iill be 119 million 

people in this country under the age of 25 and most of them will be going 

to school. Very lilcely there ,dll be a marked reduction in pupil-teacher 

relation, so instead of the 2 million teachers \'Ie have now it wouldn't 

be out of the range of possibility to need ten million teachers in ten 

years. Where are we going to get them if we don't open up the doors to 

the population which is no'~ effectively locked out? We can make the same 

case for health, education, probation, parole, social work, recreation, and 

the other careers needed to provide increased services to an expanded popula

tion. 

And in our search for solutions to social upheaval, we have failed to 

recognize that to a large extent, for the poor Negro, this has been a night

mare of a decade. For many of the Negro poor, talk of civil rights has no 

relevance to their struggle to exist. They are not concerned about the 

right to be able to live in an area \~here they can't afford to buy, to fre

quent public establishments which they can't afford to patronize, to have 

the right to vote for candidates that are going to misrepresent them. The 

Negro poor \o,"ants, first and foremost, jobs and then an opportunity for a 
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career. They want to have the same opportunity for advancement that every

one else has and which they have been effectively denied in the Whole course 

of their existence. They are sick and tired of cleaning up '''Nr. Charley'S" 

house. They are sick and tired of doing those jobs that the , ... hi te man 

doesn't feel it fit to do. They are sick and tired of public service, private 

household service, and sick and tired of being janitors, dishWashers, Car 

washers. They want the same rights, the same jobs, the same kind of good 

life. They want access to the good life as much as every person in this 

room does D They ''lill refuse to accept second class citizenship no matter 

how it's packaged or how it is labeled. Many persons \~ho understand the 

frustrations 'Of poverty in the ghetto refuse to recognize that many of our 

attempts at alleviation only complicate the problem. lve persist in the 

idea that punishment is an effective deterrent; and all we have to do is 

to pass a law and somehow problems '~ill disappear. For example, we as a 

nation have taken this position that addiction to heroin is a terrible thing 

and should be discouraged by laws which call for severe penaltias for 

illegal possession of this drug. The logical thing for the addict to do 

then is to turn to some o'ther psychoactive agent like the amphetamines or 

barbiturates which have similar physiological effects, and this of course 

has happened. As a consequence, ne\'l laws have been passed which call for 

long prison terms for those convicted of illegal possession of amphetamines 

or barbiturates. The addict then turns to things like glue to get his 

kicks. Society can then er.trust police to raid toy shops and pick up 

every vial of airplane glue; and I guess when we reach the point that 

we have to get gasoline by doctor's prescription we will recogni~e the 

futility of attempting to deal with a social problem solely through the 

threat of punishment. 

The concept of punishment as an effective deterrent is fUrther com

plicated. Locked-out populations may look upon pu.nishment as reward. 

Some experimental findings have bearing here. It is easy to establish 

avoidance conditioning :in rats. A light can be flashed before a shock is 



delivered to the rat, and now the rat, having dl';}termined the relationship, 

will heed the \'i'a.rning and tal<:e his foot off the terminal and avoid the 

punishment. Punishment \dth rats is an effectiv,~ deterrent. However, 

whQn a similar procedure is used with Harvard students, many of them passed 

out because they thought it \'las an experiment on an ability to accept pain, so 

they held the terminal as :t.f their. malllineos depended on it. Something 

analogous to this occurs ,.,i til deviant groups. They are rewarded by atten

tion and reputation when ve insist that they are being punished by tri.nl 

and imprisonmanto Delin~u(mcy may be a meal1S by which a person attains 

status, and may also be the only ,"ay of a change which does not relegate 

him to beir.g n non-person. Empey has set up a series of projects in Utah 

through ,.,hich he thinks it is possible to transform del inquents into non

delinquents by continually impressing 011 them the non-utilitarian nature 

of delinquent '''ays; he uses peer groups as agents of sanction to punish 

persons every time they engage in a delinquent act. 1: think that is not 

enough. It is also important that a structure be created that allows 

people to adopt different ways of life. If we lock persons out without 

providing a payoff for conformity to wholesome existences, then there is 

no reason to expect that they ,.,ill perform desirably. It's our job to 

open the system. It's our job to augment punishment for deviancy with 

institutional support for accepta.ble behavior. 

No'." hm" does one open a system? It is a particular problem to open 

up a system for a population that up to now has been totally alienated and 

loclted outo I think we begin first of all to determine what this popula

tion is capable of doing. Are they already :fit to lead effective roles 

in our society, or totally unfit? Is it possible that disadvanta,ged per

sons, by the very nature of their experiences, have generated certain 

skills that could be utilized for profi t? 'oJe no\., train middle class per

sons to understand poor youth. Could we possibly train youthful poor to 

taJtG over some of the fWlctions :.md skills that we reserve to middle class, 
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white persons? Aren't there some things that a teacher does, a probation 

officer does, a social ,.,orker does, a doctor does 9 that a. person ,'Ii th limited 

training and sltiUs could do just as '~ell'? l'louldn't it be possible, after 

they have mastered an entry position in one of these fields, they might 

move up to more skilled tasl~s? 

Delinquent youths in institutions which employ group therapy and other 

forms of counseling are quiclt to mnster both the concepts and terminology 

of these processes. Now why isn I t there a way for a person "/ho has served 

his term in such a therapeutic community to playa role , ... hich utilizes his 

knowl.edge after he has served his sentence? There is some evidenc~ that 

they do quite a good job. In the state of California, some paroled men have 

been hired to perform semi-professional roles in research and group therapy, 

utilizing altiUs which they acquired , ... hile serving their sentences. But 

by and large, we operate in just the opposi te '~ay: a person who has served 

his time is declared ineligible for any responsible role. We structure him 

out by la,'" and by agency practice. He eontinuea to pay his penalty for the 

rest of his life, for we effectively force him back into delinquent occupa

tions by denying him any other opportunity. And at the same time, '''e have 

a scarcity of qualified persons to staff the programs which could use the 

sltiUs and knowledge of the ~x-convict. \{e're planning for more group 

counseling programs~ yet where are we going to get the pro!essi~nals to 

function i~ them? 

\'lby is it that, in places such as Job Corps Centers Where there is a 

scarcity of personnel on the dorm counseling levels, this population 

isr~ It loolted at as a possible resource? I think it is important to recog

nize that even where \'Ie have opened the door to intalte posi tiona this 

will not suffice. One can be dead-ended in a human service just as one 

can be dead-ended as a janitor or domestic. 

Opportuni ties for up''Iard mobility must be created with the chance to 

continue to function within the system and move up, as well as the chance to 

obtain the necessary credentials for involvement of the disadvantaged in 
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social services. For example, we can look at education in more flexible 

ways and we can begin to give credit to people for what they learn on the 

job, and not necessarily limit credit to courses talcen. I would suggest 

that we introduce the poor as aides in schools. \ve would define a relatively 

low-level position, which a person with minimum experience could perform, 

and a::' he functioned under the supervision of a professional he would begin 

to get credit for his experience and increasing skill and lmowledge. In 

addii~·.on, if he were to take courses at a college or a university to supple

ment his practice within two or three years, he would advance from aide to 

assistant and increased responsibility~ This sequence of three years of 

experience and academic work could be extended to the rank of associate, 

and finally full professional status. Such career sequences couJ,d be estab

lished in recreation, parole, etc. Each step in the sequence ,,",ould consti

tute a career landing in which a person could remain if his abilities or 

motivation did not incline him to higher roles, while anyone sufficiently 

capable and motivated could move on up to ultimate professional statusn 

I'm sure that many of you are thinking "That sounds all right, but it would 

never ,"ork with the kinds of people ~ have to deal wi tho ''lith unsocialized 

youth you must first of all teach the basic rudiments of discipline before 

they can perform in a societyo" But I would say that first of all they need 

to be given an identity, roles which will allO\., them a sense of worth and 

self-respect before they can now be expected to perform in that societYQ 

l-'Iany people believe that you couldn't possibly extend these kinds of 

opportunities to the people who looted the stores in Watts because they 

would destroy professional standards; they ,.,ould engage in irresponsible 

acts because they lack the basic rudiments of discipline. No," I argue 

that they do not lack rudiments of discipline. There is no evidence of 

this and if one were to observe certain parts of their lives it Would be 

apparent that they do not lack for discipline. When they play baseball 

they have no difficulty in knowing where they bat in the batting ordero 
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They have very little di.fficul ty in a basketball game in knowino when to 

sholot and knowing when to pass off. This is much more disciplined ac:i:ivi ty 

than we have acquired as p~ssive studentso They have very little difficulty 

in knowing what time to show up at a dance, or at other events in which 

they haVe investments. \vhat we really should be concerned about is not 

a lack of discipline~ but lack of investment in our systems. \V'hy should 

they get to class on time? Why should they conform to rules which simply 

have no meaning for them? 'vhat payoff do they realize by subjugating 

themsel ves to us? I ,'lill submi t they have none. Consequently, we make 

an inference of lack of discipline ,~here a much better inference would have 

been that we have not establish€;ld a system in ,.,hich people feel they have 

any investment or right. 

I would maintain that the root of alienation among the underprivileged 

may be found in the following circumstances: 

1. They have no power and no say in their o\m destiny. 

2. ""hat they have been asked to do is often very meaningless to them. 

J. They see no reason for performing acceptably without recei.ving 
gratification from it. 

Now I am going to describe a program for precisely this population 

which made some effort to deal ,'lith the factors mentioned above. Tha t is 

what we did in an experiment at Ho,.,ard University and I ,iould like to spend 

a few minutes talking about that. 

\'le decided that we would create jobs in the field of social services 

because these seemed to be growing industries which could offer opportunities 

for youth as aides in a day-care center, as aides in a recreation center, 

and as aides in a research projecto The only qualification for entrance 

into the program was that thecpplicant could not have any pending legal 

action (ll.e,,!they couldn't be coming up for sentencing or trial), but any 

past legal involvement ,.,as unimportanto They could not have an active 

venereal disease. One of the other qualifications was that they had to 

come from the most impoverished sections of Washington, DoCo We began our 
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first program with seven boys and three girlse Four of the seven boys 

had extensive delinquency backgrounds; they would have seemed to have 

been the most intractable sort of youths. One of the boys had spent eleven 

prior months in a local detention home for truancy. The reaSon he stayed 

so long was that every morning he challenged the system and every even-

ing he would spend in isolation. The next morning he ,.,ould again chal

lenge the system and it ,.,ould react ih the same predictable way. For 

eleven months, for something as insignificant as truancy, this boy was 

in the local detention home because he heeded some more discipline train

ing; he, had to be fully convinced of the nonutili tarian nature of his ways. 

lve had others that had rather serious backgrounds in armed robbery, burg

lary, number running, and shoplifting. None of the boys had ever held a 

job for more than a month. They had averaged eight to eleven years of 

schooling. Two of the three girls had borne children out of wedlock and 

the other girl Was having a problem of sexual identity, and a similar 

problem beset one of the boys. Now these would hardly have seemed to be 

optimal choices for the kind of program that we had set up. l'le started 

by explaining to them that they would be the primary policy-making body 

of the group, but that ,.,e would not, however, renounce our authority in 

the program. ''Ie would stand as a revi~w court. If they came up with 

policies that we found unacceptable we would return their decision for 

further consideration, but we would always give them our reasons for find

ing their policies unacceptable. There would be no unilateral decisions 

imposed on them; furthermore, we would train them on the job so that every

thing that they were being trained for would have a meaningful relation 

to their work tasks. lve also tried to point out the possible linkage 

between this program and life careers. \'1e intended that they should 

attain gratification from work by generating a sense of competence and 

the realization that they could do things and do them well. "le hoped 

that they would get gratification by making a contribution to others. 

They would also be afforded the satisfaction of receiving pay for their 
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work. We expected them to thrash out the rules which would govern their 

hours and wor,k per;f.ormt;lnces, with the power of revie'" over these reserved 

to ourse~ves. We spent the first day of the program presenting these 

expectations to the group_ The next three days were spent in orienting 

tbem to the tasks Which would be performed in research. ,The following 

tbree days were given to orientation for the day-care program, and the 

following three days were devoted to an orientation in the recreation pro~ 

gram. 

Now one of the points I would like to make \{ith regard to this group 

is that they knew much more than we gave them credit for.. In school they 

Were informed, in both s~btle and explicit ways, that they were stupid, 

but actually they could handle many more concepts than they knew. But 

they had come to accept the school's definition of their capacities through 

constant reinforcement. Most of them, it was pointed out, did know 

quite a bit about probability theory, which is quite basic to research. 

Probabil~ty theory was not a foreign concept to them because they used it 

in gambling. They knew it was a two-to-one odds that they would get a ten 

in a crap game. But while they knew ~ probability theory, I knew more. 

We went through a simulated crap game and I pointed out how much money 

they would have won if they had kno"," more theory. It wasn·t an even mpney 

bet on a six or an eight, act~ally it .,:,was a six-to-five against it. I 

pointed out how you could determine whether the dice were honest by con. 

trasting ~requency of certain numbers '~ith chance expectancy. They became 

very much interested in probability theory, suddenly, mathematical theory 

wasn-t the meaningless stuff they had disliked in school, but had a lot 
;:,",'1> 

of value to them. In fact, for weeks they called me the "odds man." 

Over a time they became disinterested in gambling because, on the one 

hand. it became clear to them that they were playing the other man's game;and 

also they had some investment ill a new system. Reliance on fate (which 

is emphasized by many theorists as an attribute of the disadvantaged popu. 

lation) stems largely from the fact that there is nothing else to rely on. 
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The youth didn't give up an old way of life (gambling) because people 

told them it was no good; they gave the enterprise up ~hen they were 

provided l'lith a better choice of activity. At the end of blO weeks in 

the program the youths were asked to make their fi,rst important decision, 

to assign four youth to the day-care center and four to the recreation 

center, and two to the research programQ They decided to place the boys 

with the most extensive delinquency record in the day-care center. The 

woman who ran the day-care center was seriously opposed to their assign

ment. She l'laS perfectly willing to have the three girls and the gentle 

boy, but she didn't want to have these two organized hoodlums in her day

care center. She wondered, "\vhat am I going to tell the parents'? to/hat 

are the parents going to say when they find these hoodlums now members 

of the staff? How can l'le allow children in the most formative years of 

their lives to Come in contact with such negative influences'?" (The 

day-care center Was in a disadvantaged area in "lashington, D.C. The 

children who attended the center lived in that area and were subjected 

to that negative influence more than half th d h th e ay, w en ey ''lere not in 

the school. ~ "'ve already have a large pilfering problem and '''hat 'rill 

happen when we engage organized criminals?" But most of all, she jumped 

to the conclusion that this was not a carefully thought-through decision. 

The group had no good reasons for this decision but ''lere simply testing 

their power. It was, in her opinion, a manifestation of their essential 

rebelliousness. \'Ie went back to the ten youths, and asked them to des

cribe hOl'l they came to their decision, and they proceeded to carry us 

through their decision-making. First, they pointed out that during the 

three days of orientation at the day-care center, these boys were the 

only ones who participated in the program. The other eight stood back 

up against the wall petr1" f'; "'d ,·'h';le th f t I' ..L~ '... e or Y 1 ttle "monstors t' Were 

running 'back and forth, but these two would swing them, play ,'lith them, 

and from this they l'lould 6escribe some gratification. Next, they seemed 

One girl pointed out that she has a 2~year-to be suited for the job. 
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old daughter of her own and that she didn't take to the idea of taking 

care of more that weren't her own. One of the chosen boys pointed out 

that he was getting a lot of kicks at the nursery school. It made him 

feel good to b~ called "daddy," to be important, to be needed by some

body. It was not something that he had experienced in anything else he 

had done. But also he tried to figure out what would happen if he 

weren't assigned to the day-care center. In his words he said he wasn't 

"heavy" enough to do research. He didn't think he was bright enough to 

handle the research problems, and on the other hand, if he were to go 

into recreation, he had a r~putation as a trouble-maker on the playground. 

If he went back to the playground, someone would challenge him by taking 

away the basketball, then what ''lould he do'? His alternatives would be 

to "drop the dime" (which is tvashington street-talk for calling the police), 

but that was out for a variety of obvious reasons. He lived in that 

neighborhood and he couldn't tell on his friends and this wasn't the 

way he really handled problems. He could sit around with his hands in 

his. pockets and he would be fired, or he could "punch the kid out" and 

be fi red. He coul d handl e the three- and four- year- 01 ds but he wasn't 

going to make it on the playground. 

So the assignment was a carefully thought-through decision, and as 

it turned out, it was a much better decision than the professional nursery 

schOOl teacher would have made. She agreed to try it on a day-to-day 

basis and for the next four weeks they were supposed to worl<. half a day 

and spend the rest of the day in meetings to discuss their job activities 

and receive further training in their work. \vithin a week or so the 

teacher was asking that these two boys be excused from the meetings 

because there were problems in the day-care center that only they could 

take care of. 

There are logical reasons why the "tough" boys worked well in their 

positions. Day-care is a field which is almost exclusively a female 
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occupation and having some very "male" males in it was a healthy change. 

In subsequent programs this policy was confirmed. Delinquent youth are 

functioning in many day-care programs and without exception they have done 

very well because they provide a very meaningful addition to the program. 

At the same time they are getting real gratification froln being useful 

and important. They are building a sense of competence and a sense of 

making a contribution; they are getting a sense of being a part of a wDrld 

that up until now they have been effectively locked out of. We had money, 

in this original progranl, for only 12 weeks because we felt that the 

probability was that we wouldn't have any of the original group left at 

the end of 12 weeks or perhaps only a couple, and at that point we could 

say that we had used this as a learning experience for preparing better 

programs. But at the end of 12 weeks we had retained all ten. At the 

end of the year we had many more and ,~e couldn't have gotten rid of those 

kids with a stick. We didn't have to worry whether they showed up for 

work on time, they got there before we did. \>le didn't have to worry 

about whether they were appropriately dressed, they dressed better than 

we did. In fact, the ones in recreation went out with their own pay, on 

their own initiative and bought Howard sweatshirts, whistles, and caps 

and the whole recreation leader "bit .. " The ones in rese'arch bought 

attache cases. We didn1t have to worry about discipline because they 

disciplined each other much more than we ever did. The rules of per

formance they decided on were much more seVere than We would have accepted 

and group members were much more desirous of and comnitted to a job than were 

many professionals. These had been prime examples of alienated and 

locked-out people. These were the young people for whom society's pre-

vious first offer was like the local detention center, training schools, 

youth employment counselors who couldn't produce jobs, teachers who scorned 

them. And froln such alternatives, what can we expect but further re

inforcement of their lack of values, a further alienation? And the 

price. is explosion in 11atts or Harlem or Philadelphia or Chicago. If 
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you lock people out they are not going to stay locked outo If you offer 

them no opportunity to make it in the world that you control, you must 

expect to come to terms with them on another level, a much more expen .. 

sive level. lole control the worlds that are really important now. lole 

decide who can be school teachers, we decide who can be probation officers, 

we decide Who can be policemen. \olal ter Hiller would like you to believe 

that the lower class is an autonomous class that has always provided many 

necessary functions in our society. He states that they have provided the 

policemen, and firemen; but at least in Multnomah County you will find 

that if a person wants to be a deputy sheriff, he has to be a college 

graduate. A poor Negro has almost no dream of attaining a college degree; 

and,at the same time, there is no way that we can manufacture enough 

college graduates to deal ,.,i th the problems we are no'~ insisti.ng . 

that only college graduates can perform unless we change our system of 

higher ed~~atione At this particular time, less than one person in 

five that entel's school and survives! graduates from college. 'Vhat are 

we coing to do with the other four in five? How can we relegate them 

to nothing but spectator roles unless we provide other alternatives? 

One of the ways to operate is to get more people through college. This 

is to be accomplished by starting out with them when they are two years 

old. This might work, but two decades will pass before we kno'~ for sure. 

"In the meantime, ?}1! million persons are going to fail to complete high 

school between 1960 and 1970, and another 7}~ mill ion are going to fail 

to complete college. '''hat is to become of these 15 million people? 

Unless there is opportunity for them, unless there are opened-up alter

natives and re-entry systems, more prisons will have to be built; and 

something better than group counseling procedures will have to be developed 

to keep people content in big prisons. 

There is no question that allowing the poor, the uneducated, the 

delinquent into provinces heretofore restricted to the contented middle 

class is risky, but it should be remembered that there is also risk in 
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excluding them from tbe functioning society. It is the latter risk that 

we have tended to ignore and only dimly comes into our counsciousness When 

a conflagration like '-latts oceurs. NoW" is the time to heed the lesson of 

Watts--and one such lesson should suffice. There should be no need for 

two Watts to light our way to an unlocking process in which the poor and 

the alienated can contribute to the society rather than be forced to be 

a constant and expensive drain upon it. 
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PANEL "COtvIMUNICATION '<lITH CORRECTIONAL CLIENTS" 

I would like to introduce our three panelists, and our special guest 

for this morning. 

First, Nr. Dale Swenson, who '''as formerly Assistant Superintendent of 

Green Hill School in Washington State and is nO\., Superintendent of Martha 

Washington and Luther Burbank Schools, both of which are operated by the 

Division of Juvenile Rehabilitation of the Department of Institutions. 

Second, ~jr. Lyle Newport, who is a Supervisor of a Juvenile Parole 

Area Office in Washington State, and is employed also by the Division of 

Juvenile Rehabilitation. 

Third is Mr. John Hungate, Director of Special Education in the Clark 

County School District in Vancouver, lvashington. 

Our special guest is a young man we shall know only as Jack. 

Jack, for two or three years now, has indicated to some of us in 

'vashington thla.t he felt the tbings that have happened to him in his life, 

which all of you know has been a very complex life experience, he might 

be able to share with us in this ,.,ay, thereby helping us to have a better 

appreciation of the problems of management and treatment of children who 

are considered to be delinquent. 

I'm going to address my first question to Mr. Swenson. I wonder if 

you could comment briefly on some of the points of breakdown in planning 

that you see in this record, and equate these with the problems t,hat Jack 

has faced? 
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Panel: Maybe we can get some information from Jack about this type of 
thing. I don't know if you understand what equating means, Jack
maybe I can rephrase it so that it will mal<.e some seHse to you. ' 
In the things that have happened to you, when you Were involved 
with Yarious service agencies, can you think of anything that 
happened to you that you personally thought Was a violation of 
a contract or a commitment made to you by any of the agencies 
that ''''ere dealing with you. Like at or the parole 
counselor's -- or anyplace ",here there wasn't a follow-through, 
in your opinion? 

Jack: lifell, for one thing there Was a diagnostic center there 
~ __ up in \vashington, and in 1961 I was referred there ...... f-o-r-care 
for the second timeo They didn't guarantee it but they had ' 
indicated that I would go to a forestry camp, if r kept my nose 
clean and I did; so ''1hen I ''lent to the Board for my sentencing 
they sent me to School ''1hich r4r. at the time Was there 
And it was the hardest Juvenile Rehabilitation center there is • 
really, and I ''las pretty well broken up about that. But I really 
don't thiru<. it Was unjust, in the sense that I didn't have it 
coming to me, but they did tell me tha.t I could go up to the 
forestry camp. 

Panel: Can you think of any other occurrence, Jack, ''1here things happened 
when you were dealing with all these people, just very frankly 
where you were lied to? 

Jack: Well, I can't remember, really I can't. 

Panel: 

Jack: 

Panel: 

Jack: 

Panel: 

Jack: 

All right-- Can you go back and remember in your early life When 
f

" , 
you 1rst thought you were in difficulties with yourself and 
other people? 

\ve11 , this goes back to abQut 1952, maybe 1953, when I was going 
to grade school, when me and one of the teachers had a difficulty; 
I went into the lavatory, and broke a big picture mirror over my 
head" 

This is the first time that you really expressed your own anger 
in this way? 

I think so, I don't really remember. 

Jacl<, what happened to you? 

Well, I think I got sent home and referred to the Juvenile Authorities 
Board, as an uncontrollable stUdent, I think; but I'm not sure. 
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Panel: 

Jack: 

Panel: 

lvere you very mad at being referred like this? 

I waS very mad. 

'ilio ''1ere you mad at, Jack? 

I do think now' that I ''laS kind of mad at myself, but at the time 
I went into the lavatory, I Was mad. because I felt that I was 
dealt ,dth unjustly, so I took lOy anger out on the lavatory, Elnd 
I WaS fairlY mad at thE:! principalo 

You had association ,1ith schools that turned out to be problems 
too, didn I t you? I thiru<. the gentleman sitting at my left had 
some relationsh;.p \dJ,;h you on this basiso John, maybe you could 
picl" up some of th0 things that have occurred during this time. 

Jacle, do you remember that VIe had manY,many difficulties in high 
school? How do you feel abollt the way you were dealt ,'lith there? 
If you remember, I Was pretty hard on you~ Ho\1" do you feel about 
that? 

At the time there '''as resentment I thirut, but as I told you before, 
at the time I thinl<. you did me more good in the school district 
than anyone e1 se 0 And I ''lon' t forget it ei ther ~ 

Do you remember how your folks responded to you in certain things 
that the school and others \,/,'ere trying to do \'1hen you had disci
pline and what their reactions were to some of these programs? 
I think I talked to you at one time about this. 

'~e11, I don't know. 

The school ''las trying to do one thing, and the parents were con
tradicting the school and doing another thingo Did you ever use 
this situation where the school and your parents were in disagree
ment to your advantage? 

Oh, yes. 

Have you used this lately? 

Oh, sure. 

How ''1ould you react then to the years that yc/u made quite a bit 
of progress? 
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Jack: 

Panel: 

Jack: 

Panel: 

Jack: 

Panel: 

Jack: 

Panel: 

Jack: 

Panel: 

Jack: 

Panel: 

l'lell, I thought it ,"as a pretty good thing. For myself anyway, 
because I was pretty undesirable as you know~ And you were fairly 
strict ,'lith me, in teaching me the things I should do and the 
things I couldn't do. And I think that helped me quite a bit, and 
when I found out I had to do these things in order to advance, 
that's it right there. 

Do you have any particular feelings about ,.,hen you began to 
take part in school activities? :r mean like turn out for the 
basketball team, and things of this kind? 

I felt good -- I really felt good! 

Any other particular feelings you have now <tbou·t those years? 
For instance, Jack, I remember that you got along better ,'lith 
men teachers than you did ,.,i tIl women teachers. 

"lell, I could talk to men and I couldn I t talk to women, I guess. 

"lhy? 

I think I was afraid of them. Well, I think it '''as because my 
mother wore the pants in the family, and my father '''as just a 
bystander. I thought if anyone was going to discipline me it 
would be a ,.,oman and not a man. 

Do you remember that feeling? 

Yes, I think "'hen I was in your school. I think I was in the 
fifth grade when I had a teacher and I had Nr.. in the 
mornings for something and a woman teacher in the afternoon who 
'''as real nice. I forget ,.,hat subject she taught me; she was 
one of the nicest teachers and I thought I could really get 
along with her. And the "'omen "'eren't out to get me, really. 

A little further along, Jack, you \'/erlt on into junior high then, 
and it wasn't very long before you fouled that up in pretty 
good shape. Do you kno,., ,.,hy you did that? 

Well, not really. I guess because everybody else Was doing it. 

So you went. along wi th the crm.,d? 
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Jack: 

There were a lot of f0110ws around that did stuff like that, and 
some of the stuff I really didn't do, but I got the blame put on 
me. It wasn't an everydt'.\.y oncurrence wi th everybody, but :i t 1\tllS 

really the crowd that made llIe. 1'1: '''aSl'l' t really a roughneck cl"!()wd, 
but they were out doing little capers, but for everything I did 
I got caught. 

Jack, do you thiru< you could have foreseen those? 

I don't Imow, I guess they thought they coul d get around Ine. It 
was the easiest outo 

It would be the easiest out for whom, Jack? 

The other person. 

\~ha t do you thirut occurred there? 

Investigating riots, or this and that and that and this, or some
body would hit somebody in the schoolroom and Jack was the one 
that got blamed for it, ,.,hetheJ." he did it or not. 

Jack, do you ever think you aslted for this sometimes? 

Yes, nobody's perfect. In factj I have quite a few faults, And 
then again, there Were sOllie timp.s when I didn't think it was justful. 

\~hat do you think were our biggest problems, Jaok; in dealing with 
you, then, when this unjust thing came up, or that you thought was 
unjust? 

\vell, you remember the man up there on the training job? 

I remember that. 

'~ell, I have on my left hand - sometimes my ,"rist gives out on me .. 
One day I remember I ,.,as up there and it wasn I t an easy job - I 
piclted up the shove 1., - I went for about half an hour or an hour or 
so - and anyway - ,.,e had to dig a moat around the corn flat. And 
I picked up the shovel and my wrist gave out on me. Well, Mr. 

called llIe a liar j and told rne to get back to work, -- and I 
-t-o-I-d-him I just couldn I t do it -.- so he jumped to conclusions, -
and he didn't do anything ~bout itr And he said he was going to 
give me a disciplinary action -~ So he did that, and I went to 
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Panel: 

Jack: 

Panel: 

Jack: 

Panel: 

Jack: 

Panel: 

solitary confinement, and I think that was the first time anything 
major has happened to me. And when I went there I think I talked 
to you, and I told you about him. I don't know at the time if 
you believed me or not but you said ok, fine, we'll go to the 
doctor about ito \'le11, We went to the doctor to have X-rays and 
they showed negative, so they kept me in there for a whileo I 
fel tit did hurt me, and I thought I was being deal t ,I/'i th unjustly 
there. 

You were pretty eager about it, Jack, if I remember about it. 

Right. 

You felt that people didn't really have your best interest at heart? 

I suppose sOQ 

Can you go back now, Jaclt, to one thing that happened to you quite 
early; I thiw< it WaS quite unique in your situation. You were 
one of the youngest Idds to be sell t (I shouldn't call you a kid 
but you were at that time), to be sent to our Juvenile Training 
School in 1953. Can you remember crying at a very young age? 

Yes, '''hen I felt that I Was dealt with unjustly. .1 waS eight 
years old at the time, and there was a cottage called the Silver 
Star that waS for the younger kids, and I was 'I:he youngest - I 
was 8 years old - and the other kids ,-that ,,,ere there were 11, 12, 
and 13 years old, and I had it rough over there. I was the 
youngest one there. There '''as a party one night where I got beat 
up, and I tried to do something right and I got cut do'm for it. 
And I had it hard up there. If the other kids did something wrong 
and they wanted an out, well, lIJack '"as the one who did it. n And 
I got more picked on than the others that were up there. 

\vha t did you thi11k of this ,,,rhen you returned to the communi ty, 
Jack? Ho,-; did it e±'fect you? Do you remember? 

Jack: Oh yes, I was ready to get even. The kids older than me and younger 
than me that I thought I could get a,.,ray wi th stuff, well, I did 
it.. r could get away lvi th this and that and that and this. 

Panel: Did you use your reputation at the Hill, or did you use some of 
the things you learned at the Hill? 

Jack: Well, I didn't use my reputation for the first year or so, nQ. 
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Did you try to hide the fact that you had been there? 

Yes, bt.lt it didn't do any good. 

Jack, do you mean that people used this Idnd of thing against 
you? 

Yes, everyday. 

Now how do you feel about this, Jack? 

Are you talking about then or through the years'? 

Through the years, Jacko The fact that you were there several 
times. \'lhat do you think the action of the community was to,,,ards 
you for this occurrence? 

"lell, they were pretty resentful about it, I guess. ~ mean, the 
kids in school kne,.,r about it and I ,,,raS an outcast there. And it 
wasn't until I got in high school, I think it was my junior year, 
that I really got ambitious and tried to live my reputation down. 
I thinlt that after my senior year I did it because my friends \-;ere 
the right class of people, the cheerleaders, and all sorts, and 
when I was w'i th this class of people I found out that the other 
class of people, the hoods that I had an association ,dth before, 
were just a bunch of bums. They went around with ducldails, and 
their black leather jackets and their cut-off jeans and they were 
just a bUnch of puw<s. And this just made me sick. 

How much, Jacl<, do you thiwt that your music helped you to over
come this? 

Quite a bit. 

"'hen did you get interested in yOU:i:' music? lvas that at the Train
ing School? 

Yes. 

You carried it on back into the schools? 

Yes. 

Say, Jack, do you recall a meeting just following your release when 
I called your Probation Officer, and I believe he was a representa
tive of the Child Guidance Program, and someone that had worked with 
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you? lve had a meeting and '-Ie started you in a nm'l school. Do 
you recall what happened following that? And i i; \'lasn' t too long 
after that that you were in trouble again. Did you feel that 
you ''1ere getting a fresh start lilce that at all? 

No, not really, because I went to a different Junior High school 
then, and 1II0St of the kids I had run around with before ''lent to 
this school, and I didn't know anybody at this new school. I was 
fresh and everybody knew everybody else except me. And the only 
peopl e I kne,'1 were the kids I used to run around with before. So 
I managed to fit right into that crowd there. 

One other question: 
several other people 
tion officers, etc., 

You knO\", I noticed that you have said to 
that you ,\/'ish that the teachers, and the proba
,,,ould have been more strict with you. 

Say like for instance -- the first time I was released in 1959 
the second time I '''as really going to have to behave. loJhen I 
came out I don't thimc I had any probation reports. There Was only 
one time I went from a "free cottage" to a IIsel~urity cottage," and 
then later I went to an 1Iopen cottage 1l ,,,here there were no locks 
on the doors or anything. I '''as getting away wi th murder. I mean 
I did just get away with it. 

Jack, I get the impression that oftentimes you were aggravating, 
don't you? 

Yes, I guess so. ~eru1, I got away with a lot of stuff. I paid my 
\'1ay through most of the way. 

Do you remember when the second time you were coming out, I 
insisted that your parents move from that neighborhood, or you 
wouldn't be released? Did you resent that? 

Oh boy, I really did~ Because my parents owned a house down in 
the distri<.;t that we were in; but then again, I really don't 
because anything that happened down there in that district, well, 
"Jack was the one that did iL" Say like for instance something 
that made me very mad. I would never do it ;in my life, but some 
ldds or brats or adults took a Siamese cat, pulled its toenails 
out of it and tarred and feathered it. \vell, I wasn't even there 
at the time and my parents wouldn't even back me up at the time 
about it. In fact, they said, "Jack did it, I saw him dO it." 
But then again, ,"hen I heard that you made my parents move or you 
asked them to move, well, I '''as very resentful because I could have 
owned my 0\'111 house down there and it ''las just a big upset for them 
really. 
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Did they actually move? 

Yes, they did - before I was released. 

Did you feel that it was any ,different in the ne\'1 neighborhood? 
Did this help at all? 

Yes, it did, because I made different acquaintances and this and 
that. 

Jack, if you could piclc out several people (and you don't have 
to name them) that in your mind ''1ere interested in you, and what 
they did, I wish you could try to relate this. Those people that 
you felt really had your best interests at heart, and really did 
something that was helpful to you, that you could use to help 
yourself. COUld you think of something like that to relate to 
this? 

lV\~ll, say like for instance in the institution. I couldn't really 
say the supervisor at the time, because I had no deal ings ,'Ii th 
him - he di dn 't have deal ings ,'Ii th anybody. He di dn 't h8.\>'9 any 
dealings with the Idds, he was just for heavy bookwork and all 
this. But of course I was at the institution for a time, and he 
caught me for a few capers and g,ave me a little diclcens and that 
and this. I think it helped me, but· .then again I thim< there was 
on4Sl person up there, and I don't particularly know about it, but 
you remember a secretary that was out there by your office? 

I do~ 

\vhE~n I worked in the kitchen, right next to the office, it ''las a 
fiv'e-hour job, and I ''1orked for an hour :for eal:h shift.. And I 
spent most of my time in the office, I remember that right - And 
she helped me, I mean really -- She ''las about 23 or 22 at the time 
and she was married to a barber -- In fact, I'd been in to see 
him three or four times -- And she helped me '''i th qui te a few things 
I mean she taught me that ,.,hen you get on the outsJide, some of the 
things that you do here in the Institution just don't go over. And 
sle tried to keep me interested in my music and different things 
in education and this and that -- I mean she helped me alme/st just 
as much as anybody, I guesso 

\vould you say that she was interested in you as a person? 

Right .. 
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How about on the outside when you ,,,ere between various scrapes or 
in scrapes? Can you remember people in the community? 

Oh sure. I mean I have gotten in scrapes, I mean in one instance 
I was in the fifth grade, and I was a very young smolcer at the 
time -- And l ,"ent across the street ,od th a friend of mine who is 
a semi-mute -- He had hearing aids in bot,h ears and he couldn't 
talk very good -- And we went over there and he had swiped some 
cigars from someplace, and we started to smoke them. l'le stayed 
there for a couple of minutes and we found out that the church wAs 
on fire and I didn't have anything to do wi th it, but I was oVler 
there at the time. And this , ... ent and got caught for 
it. He '''ent to Mr. I s office and he said ~ that I Was 
the one Who did it~ And there was another instance '''ith a girl and 
he said I did it. I ;thinle that he just got things mixed up in his 
speech, and he made it sound like :r did it -- But I know that I 
didn't -- But still yet, I think I \Vas dealt with unjustly because 
I was, ,'Ii thout any reasonable c;loubt, involved in it from what he 
said. And there was disciplinary action there. But the same goes 
with the Probation Officer at the time. I think they' all tried to 
help me, but it was just a little while back that I decided that 
they ''lere trying to help me and not condemn me. 

Jack, you saic;l something very interesting -- that other adults 
sometimes get things miY-ed up on '''ho meant , ... hat. Is it different, 
though, than someone like yourself? l~hat '''as the problem, that 
you fel t ''''as the problem, ,'Ii th adul ts? 

\vell, let's face it. I'm under stress right now as I'm talking to 
you. 

You are doing darned well, Jacka 

lvell, there you go. 

Do you listen? 

No, well yes, but then again, no. 

'''hat do you think your problem is in the listening bit? 

In listening or me? 

Both. 
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'Yell, I'll tell you. At the time I thought they didn't know '~hat 
they \~ere doing and I was just looking out for myself and I didn't 
want any help from anybody. Some of the times! '''ould address them 
and some of the times I thought, well, bag it, I '''as dirt. But 
as far as them listening to me, I IUean I think that there ''las only 
a couple of them but r don't remember who it was but I do remember 
that every time I opened my mouth, they said tha~ I became a liar. 
And th.ey couldn't possibly believe me because of past experiences. 
I remember the occasion that there ''''as something tbat I c;lid that 
I knm" I wasn I t supposed to do. And everytillle I opened Illy mouth to" 
defend myself, well, out came lies, the person said. 

So, Jack, they all called you a liar? 

Hell, not all of them, no. 

Ho'''' did you feel about this, Jack? 

Very resentful. I mean I know I didn' t do it and they ''''ere trying 
to blame me for it. So why should I even try? 

Jack, \ge have g,me over things that have happened to you now. Can 
you think of anything or any '''ay that could have been done better'! 
Is there any ''''ay that you think that things could have been handled 
better or \'Ii th more sldll as far as you were concerned? 

'Y?ll, when I ' ... as livin? at home I had never had a spanking in my 
ll.fe. I mean, never dld my father take me out behind the old barn 
and really whip my tail -- and my mother, never' oh in one instance 
she did. She, took a bel t to me and , ... hen I ''las ~ver' her knee I 
laughed at her and she was hurt about it and never gave me a' 
spanking since then" But I think that \~hen I ''las youngor, there 
shOUld have been a la'''' or something that \'1hen I broke it I I d get 
whaled. I think it ,,,auld have done me better. ' 

How do you mean, Jack; from anybody,d th authority? 

I mean, say like for instance my probation officer. The last time 
I was up at __ I '''as in the Juvenile Hall, and there '''as 
a. feUm'l ~here that wa: trying to escape and he asleed me to help 
hUl and f1rst I told h1m, no, I ''louldn't do it. Because I always 
had visi tors every other ni ght or , ... henever it was they Came. And 
they were downstairs at the time I and there '''as a little trap-door 
on the cell door for the trays of fOod or something. And he wanted 
me to come dmm there and unlatch that. I told him no, but I 
was young then and he ,.,as 01 del" than I was so he pressured me into 
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it. So I said 01<, fine, so I came back down -- it ,vas in the 
middle of visit.ing so I told my mother that I had to go back down 
to get something -- so 1 went back down. And he was in my room, 
so I unlatched that for him and then there was a matron ''1ho is a 
very good persono I mean she was very nice,and I really thought a 
lot of her. And when he went down there they 'vere . hiding outside 
the door and a couple of them jumped out ''lith an iron bar and 
threatened to kill her if she didn't open the door. That made me 
mad because I really liked" this ''loman, and I didn't think any 
harm would come to hero So I tried to stop them and I got knocked 
down for ito There were four of them and there wasn't very much 
I could doo It made me so mad that I knew' \'/here ...;they were going 
and I was 'villing to tell everybody where they were goingo I 
Was mad and I got my feelings hurt and this and that. So I did do 
that, and I asked her if I could go find them and I told her I 
would bring them back. And she kne\v at the time that I 'vas sentenced 
to the Diagnostic Center, and I was 'lfai ting for transportation back 
up there. She had enough faith in me -- and I think thi s ''las a 
training point too in a ''lay -- she had enough faith in me to let 
me out that door, "/hi ch ''las locked, to I et me out the door \\Ti th no 
questions asked, to go after those fellows. lIfell, I ''las running 
down the main street of town in my T-shirt and pants and I don't 
remember if they had the insignia of the Juvenilp. Hall or not, but 
an officer stopped me and asked me ''1here I Was going. So I explained 
to him everything about ito So me and him had gone out and they 
had changed plans, and I '''as gone until about 11 :.30 that nighto 
And they left about 8:00. Hhen I came home, or not home, to the 
Juvenile Hall, I knocked on the door and the matron \vas waiting 
for me. And she fixed Ille a plate of ice cream and I watched the 
late late movie, which was strictly tabooo And I think that '''as 
pretty good in a way because I '''as in security, '''hich '''as down
stairs at the time -- But when I came back from there, I had slip
ped a little dagger in for my fingernails and everything, you knO\" , 
to clean my fingernails and clip my finge:rtlails ,vi tho It ''las just 
one of those little tin daggerso l'ihen these two fello,"s came back 
and I got caught, they ''1ere resentful because they thought I had 
put the squeal on them but I didn't tell them this. So they went 
and told the Probation Officer that I had a dagger in there and 
told him where it ,vas. So he came down there and got pretty rough 
,'Ii th ~ne and '''as going to take me over his knee and I told him that 
if he tried it r could get pretty rough with him, too. I '''as just 
a little guy, you 11:110\'10 I mean r Was pretty mad, too, but I told 
him to -.:. -- -- r told him he better not or f..else I'd '''hip him. 
lITell, there was no chance of·.it, you kno,,,, but he thought that I 
'''as just 1 ike a hardened criminal. I mean the arm behind the back 
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and they put cuffs on me a So they did this and, you 111no,,,, I had 
to walk up a flight of stairs and this sort of hurt me because 
there were a lot of people around and I wouldn't hurt anybody. 
I mean I rarely hurt anybody in my life, r mean except ,,,hen I had 
to. I think that that was a resentful time because I l<11oW that I 
wasn't going to hurt anybody, but they were taking maximum pre
caution with me. 

So, Jack, you mean that one time you '''ere something of value and 
the next time you were nothing? 

There you go,right thereo 

How did you feel being put in that kind of bind? 

I felt Jreal bado I mean my feelings ,"ere hurt. 

Jacl< "'hen you got out you ''1ere pretty large and heavy for your 
age ~nd you had a tendency to push the smaller Idds around. I 
remember that ,,,e decided ''Ie ",ould move you ahead a grade. 'oJhat 
effect do you think that had on you? 

'''ell at the time I 'vas pretty glad because I ''1ould have graduated , . 
a year before my time and the fact '''as, I was 1n with the older 
cro,,,d and everything. But then agair.., I sldpped to the fifth grade 
and if you stop and think about it, the fourth grade ''las pretty 
essential to an education!, really, because r missed out on a lot 
of stuff 0 I mean for instance, (it '''as really minor but to me it 
was a great loss) \'1as my timetables, for in.c;tance, and that w'~s 
taught In the fourth grade and I .had to make that up because 1n 
the fi fth grade you're supposed to knO\v your timetables when it 
came to math and arithmetic and I had to look back on a chart and 
this and thato So I mean I had to figure a lot of things out 
from the firsto But I '''as kind of glad at the time but 110\'1 I 
wi sh I ,YOul <1n 't have done it. Bu t I can see no'" that it WaS a 
good thing for me. 

''''hat did your fol1<s think about it, Jack? 

I don't remember -- I still don't remember. I think they were kind 
of glad but I'm not sure. 

Your dad told me shortly before he died, he spol<e of this, that 
it 'lad created many problems for youo 

It could hfl'\re been, I can't say that now, I don't know. 
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Say Sack, as you remember ,.,e tried to get your dad to be more active 
,dth you on various outings, fishing, hunting, undso on and so 
forth. Did that ever really take place or do you ,dsh it had taken 
place more? 

\'/ell, as you kno,." my father WaS quite up in his years. He died 
last Januury and he was 65 years oldo He wasn't li~e most fathers, 
in their early 30's and late 40's who rlid things with their kidsa 
But my father Was al,"ays too tired" He was an accountant down at 
Alcoa and he had a pretty trying job out there, and when he got 
harne he just liked to relax and this and thata I remember a couple 
of incidents when he '''ent out to play catch ,dth me and tool<: me 
fishing onceo He bought me a fishing pole once, and I had to ask 
him many, many times 1I,.,hy don't we do this or do that?" and he 
said, lI\'lhy sure, son, when ,.,e have tillle. II So he '''ent down and 
bought me some camping equipment and said '''e would go camping moreo 
And when that time came, ,,,ell, I had to go wi th some other Idd or 
by myself because he was ·too t.ired and this and that. I think 
there '''as only one time that really impressed lIIe and that was when 
he took me fishing and ,.,e stayed out the ,"hole dayo On our vaca
tions - he had two ,.,eeks a year - ,"e went down to the beach one 
yearo This year really stood out in my mind becaUse that whole 
two weeks thl!l.t we '''ere down at the beach, he used all his time for 
meo I mean 1IIe ,.,ent out deep-sea fishing and, you know, he just 
SIlent money on meo And he really showed lIle a good timeo I mean 
thti.t there '''as about the biggest excitement I ever had. 

l;"as you mother along, Jack? 

Oh, yeah .. 

lvere there times that you ,dshed that just you and your dad could 
go? 

Oh yes, very much sOo 

Jack, do you think there '"ould have been anyway possible that 
someone could sit do,m with you and your family and discuss some 
of the problems that you had had ",ith your father and mother and 
possibly avoided the chance of going to an insti tution? 

liell, in a way yeah -- and no, in a '''ay, too, though -- because I 
knew' ,.,hat kind of an envik"onment I ,,,as in.. I kne'" that my mother 
"'ore the pants in the family and that my dad "'as just there.. And 
lImo,., as my school principal recalled, that I told you that you 
thought it '''as your business, and I told you that my home life '''as 
my business and that my school life '''as yours. 
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You did, Jack. Do you still ag1'"ee ,dth that? 

No. 

00 you think it would howe helped? 

Very much SOo 

''lhy do you think it never occurred? 

Hell, I think it Was mostly my fault because every time I was con
fronted with the idea, I just dummied up and wanted no part in it. 

Were you frightened at what might happen in a situation like this? 

\vell, I really thought that they really knew and that they would 
put me in a foster home and this and thata I didn't ,"ant to move 
from hereo 

lvasn't there a time I,.,ay back '''hen it ,.,as proposed to place you 
in a foster home? 

Yes, there WaSo 

Ho'" did you feel about that? 

I 1'"esented it, and as you see in your records, I didn't go either. 

You really did not want to go? 

No, I didn It. 

OK, fine. In your mother's concern for you, oftentimes she had 
an excuse for having the police pick you up possibly at the school. 
Did you feel that sometimes you wish she wouldn't have done this 
and they '''ould bave taken more appropriate action? She was de
fending you, quite possibly. Ho," did you :feel about this? 

No, I don't thiru~ so, I really don't think so, because all the 
help my parents ,,,ould give me I would take at the time, but you 
know the old story~ I mean I Was the innocent child; I mean I 
"'as never in the wrongo It was al,"ays somebody else, to,' my parents. 
And I don't think so, I lJIean really, because I Was doing a lot of 
chicken things in my lifeo I '''as just a little brat, let's face 
it, but in my mother's eyes, I ,"as God's gift to everybody. I 
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mean, you know how mother Was. lVhich I wasn't really, but at 
the time I thought, well fine, if you're going to do this for 
me. It gave me the opinion that, \~el1, in a fe,~ incidents I 
did get out of trouble because of her. And so it came to the 
point that if I did anything wrong, well, fine, she '~as going 
to get me out of it. So that's where it started.. I mean 
really, ''1hen I found out that my parents had a little bit of 
pull around. But then again, then '~hy do something really wrong 
when all the pull in the world couldn't get me out of it? 

Did you, Jacl<, feel that your mother supported the schools at 
times and at home did she ever say, well, the schoo11s right? 

Oh sure. I mean she said that a lot of people \~ere right. But 
then again, she contradicted a lot of people \~hen they ~ 
right, and in some instances she would with the other person. But 
then again she gave me a reason to doubt it, that if I did it, 
maybe i t '~ould be hard on me.. But then again, she always told me 
to tell the truth because it never hurts. I mean the truth never 
hurts. That's '~hy I did it for awhile, but when I did tell the 
truth, I got in trouble so I started to lie my way out of it. I 
think that if somebody '-{ould have taken a little sterner action 
with me and showed me that they really trusted me like Mr. 
I mean he really trusted lIle. I mean he tr.ied to '~hip me and it 
worked with himp I trusted him. I mean, I thought he ltne\'1 
what things Were right and what he did and said went. He got 

. real rough with me sometintesft I don't remember where it got 
to the point where he had to use the old paddle on the rear end. 
But I think that he got to these persons really. 

Jack, ho'~ are you making it now? 've talked about the past, but 
now you are 20 years old. Ho'~ are things going now? 

Pretty good. I don't think I'm a child. I am not working right 
now and I don't have a job. Some of this is my fault and some 
of this isn't my fault. From the institutional care, it gets 
back to ~he employersp As you very well l<no,~, there are a few 
things that are going on where I am completely in the middle. 
But Nro is tryi.ng to help me, he is helping me. And I'm 
on this adult probation which is very stri(.~t.. And I'm supposed 
to be off that in I>1arch. There's a little clear-up. I had a 
little discrepancy with my probation officer and I suppose there 
will be some more time added on for thato I've been on proba
tion for five years now and it's been a pretty rough road. Just 
for any little old thing today I can get picked up for it. 
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How do you feel about law erlforcement? 

Do you want my honest opinion? 

Yes. 

'~ell, it's like this. The town I'm from (and there are a couple 
of people from it here that would probably disagree with me) but 
I think they have a pretty rinky-dink police forceD I mean, they 
do I mean no names or anything, but they had an incident where 

, . I 
a sergeant and a few patrolmen went and shot up th~ Clty Hal 
with blank bullets. I mean at three in the morning (1 don't know 
if they had any alcoholic beverage in their' systems or not), but 
they broke into the Captain's office and started shooting and 
got some blank bullets and started to shoot them around. They 
got fired for itD And there's a patrolman, a couple of patrolmen, 
who have it in for me and every time they see me they follow me 
and this and that. And last week a patrolman stopped me for no
thing and told me he didn't want to see me in town again~ He 
would conte after me and impound my car. '~el1, I thought that was 
pretty bad so I was talking to an officer -- ;I,t was last SatuJ'day 
ni ght -_ he Was a roolty officer -- he Was on the force so I'd 
kno\m him previously -- 'he was on the force for about two weeks 
and he shouldn't have said anything but he told me that three 
or four officers at the Police Station had it in for me and he 
told me to behave myself because they don't like meo So the 
certain Pol ice Force where I'm from, I don't have very /Duch con
sideration for them. I mean that's my honest opinion. But 
then again, though, there's a different kind of police that will 
g:ive you all kinds of good dealso They're a bunch of good guys. 
But if you do something wrong, you'd better believe they're 
going to do something about it. But if there's any rea~onable 
doubt, well, they're going to go out and comment about 1to 

Is there anything you wish to tell us that we didn't really go 
over? I wonder if you could describe a picture, Jack? We were 
looking back to the institutional things that happened to you. 
Atone point you were seen by a Mental Hygiene Clinic, and then 
you spent several weel<s in a psychiatric hospi !al and. when you 
talked to me earlier you gave me some of your 1mpress1ons of the 
two places. I wonder if you could tell the group about how you 
felt about these two experiences? 

Well, \that's kind of a hard thing to say, really, because I was 
9 years old at the time. But I krtew that I wasn't crazy and they 
sent me up to a mental institution and I felt that I was dealt 

Page 42 

--------------------------_.,,-



Jack: 
(cont.) 

Panel: 

Jack: 

unj us tl y. I di dn 't real! y ever tell you that there ''1ere real 
crazy people up there. 

Sort of a bad experience for a 9-year-old, wouldn't you sny, 
JacIt? 

Yes. I was the youngest one up thereo There were instances up 
there that were very trying to me, like I was up there in 1951,l: 
and then it waS a pretty rough place 0 I m'aan it was reall y 
rough 0 There ''lere a bunch of ni t,d ts up there a11d there was 0:'10 
experience up there where this one kid, I think he ''las in his 
early 20' s, I mean he Was loonier than anything. I '''as in the 
bathroom taldng a shower and when J. got out of the shower he 
''las there with these :laundry bags which we used for to,,,e1s. They 
were pretty deep and he catlne at me '''hen he '''as in one of them 
and he looited like a bogeyman or somethingo He jumped out on 
me and grabbed me around the neck and commenced chok;'ng mOn I 
lene"r it was for real, I mean the guy was going to kill me Q no 
'''as -- you len oW -- that '''aye So I called for help and one of 
the staff came in there a,nd they protected meo They 10cIted hi!;'. 
up and this and that, which I ,"as very grateful for. I never 
h0.d any dealings \'I'i th him after that timeo But I '''as only 9 
years old then and I didn't start sllloldng or anything. 'l'hero 
was one galoot up there that gave me 17 cartons of cigaretteG. 
It was a big box and they weren't in the cartons or anythingo 
There were all kinds of cigarettes ,in there and there ,'rere 17 
paclts of thelll o \vhen the staff Was in the other part of the 
building, ,,,ell, I got a cigarette and started smoking. They 
asked l1Ie \'Iho did it and I w'ouldn' t tell them anything so I 
got punished for it. There were a lot of people in there that 
,.,ere instigators. They really frightened me by saying that 
right above us there was lYard 23 and that's where the shock ward 
\'Taso Every now and then you cou.ld hear some blood-curdling 
screams up there and a couple of the guys said that tha"1; '.,0.;:; 

where I '''as going next. They'd put a band around you and give 
you about a lyOOO volts. I mean I really got shocked about 
it. There '''ere a lot of people up there ,,,ho gave me an inkblot 
test, that and this, I mean I went through them because l: 
hnd them before and I thought it was just a ,.,aste of timeo 
They forced me to stay there for a 90-day observatioll test and 
survey and they found out I wasn't really crazy so they let 
me out. There '''as another instance there ,.,here there ,.,as a 
fello\'l '''ho was Illy buddy. I mean he was usually li1te a father 
to lIle and he tooit me out and played baseball and showed me a 
good time. Everyday when he came off of work, he came in 
and brought lIIe sOllie treats and this and that. I mean I Was 
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Jack: 
(Cont.) 

Panel: 

reaUy hurt because "lhen I got. out lilY parents told me that he 
had cOlllmitted suicide, and he ,.,as an alcoholic. 'fhey didn't 
tell me for about three year-so I didn't leno'" anything about 
it and this made me feel real bad because I thought this ouy 
'I'as a real ok guyo 1. tholJ.(/ht that was too bad really. But 
my experiernces up there I fel t were very unjust because I ,.,as 
young and ,[ really didn't know ,.,hat was going on. I went up 
there just to be there, really. 

I think '''e are goint) to have to bring thi s to a close, 'I'hich 
I'1lI not very happy about, but ''Ie did agree at the onset that 
we ,.,ould take about an hom:' af Jack I s tillie, and \'Ie appreciate his 
his giving us this timeo 

After the break, our panel ,'lil1 reconvene to discuss 'their 
impressions about Jack's situation. 
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"NEW TRENDS IN THE PREVENTION OF SOCIAL PROJ3LEMS" 

Charles B .. Brink, Dean 

School of Social \vork, University of \vashington 

Mr. Chairman and participants in the Juvenile Court Summer lnstitute, 

I have been asked to speak tonight on "New Trends in the 'Prevention of 

Social Problems." A topic of this kind always frightens me a 1i ttle 

because the problems with ",hich we are confronted have been wi th us a 

long time, and I am not at all sure that what we may identify as ne,,-' 

tr~'lnds are ne'~ at all. They may be old trends "'hicl1 have been retreaded. 

There is what might be called a circular aspect to our aF~roaches to 

social problems, circular in the sense that we frequently return'to 

methods and techniques which have been tried and abandoned before. I 

think, hOllrever, that as we return to old methods we return with c. greater 

knowledge, a deeper understanding, and a more complete kind of insight 

than before. Trends, therefore, are not so much circu.lar as they are 

spiral in shape, and the spiral is one of improvement. 

Before getting into the substance of my talk tonight, I wanted 

to take note with you of an article which appeared in your newspaper 

today. This article reported that a delinquent boy appeared before 

one of your groups and in responding to questions he said that he 

thought that his problem had stemmed from the fact that he had not 

been spanked enough by his parents. One of the most persistent sugges. 

tiona for the solution of delinquency is punishment. It has been 

suggested frequently that harsh punishment of the delinquent or the 

law offender will prevent him and others from committing offenses 

against society. Spanking, flogging, bread and \~ater diets, and other 

harsh treatment have been tried repeatedly throughout history without 
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effect. It is noted in some of the historical journals that, at one 

time, the crime of picking pockets W'as punishable in England by hang

ing and yet one of the hazards to the assembled groups to witness these 

public hangings was the presence of unapprehended pick-pockets who 

moved through the crowd relieving them of their purses. There is no 

evidence that bread and water diet has any deterring effect upon the 

delinquent \"ho experiences this nor upon the other delinquents in the 

community. A recent feature story in ~ magazine reported that six 

young delinquents had been tru<en on a tour of the prisons in a certain 

state where they saw the cells, the gas chambers, and other devices 

for the deterrence of crime ,,,ith the thought that if these delinquents 

could see the u1 timate consequences of their behavior they ,,,ould give 

up their delinquency. I understand that five of the six youths who 

were taken on this tour are now back in the juvenile courts. There 

is a macabre joke about a lnan standing on the gallows about to be 

hanged. He Was asked whether he wanted to say any last words, and 

he said, IIYes, Sir. This is certainly going to be a lesson to me." 

The youngster who appeared before you yesterday could have told 

you how it feels to be a delinquent. He could have told you what 

happens to him as a delinquent. He could have told you the circumstances 

surrounding his delinquency, but his having been involved in delinquency 

does not qualify him as an expert on the causes and prevention of delin

quency any more than having had an appendectomy qualifies me as an 

expert on the causes and cure of appendicitis. I suspect that this 

youngster gave a conventional answer to a question or an answer which 

he thought was expected of him, and I caution all of us not to be mis

led by such testimony. 

In the course of this presentation I want to develop three major 

points. Theyare 1) manpower problems, 2) interdisciplinary aspects 

of prevention and control, and 3) community improvement. These poi.nts 
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may appear to be irrelevant and unrelated to the topic, tut I shall 

attempt tl) tie them up in the course of my tall<. 

1I1ANPo\1ER 

The human service field faces today the most drastic manpower short-

age that it has ever before faced. Earlier shortages and the developing 

shortage have been discussed, to my knowledge, for the past 10 or 15 

t h alw"'ys been able to muddle through somehow. years, and ye we ave .... 

It is almost as though the cry of o\'tolf" has been heard so many times 

tt t 'on to l.'t But, bel1.'eve me, this is that no\'i no one pays any a en 1. a 

a real and present emergency. 

The first 25 to 30 years of a professional person's life is spent 

in preparation for his professional career. If we subtract 25 from 

1965, we see that most of the professionals now dealing with human 

problems were born prior to 1940. During the 20 years immediately 

preceding 1940, this country had a relatively low birth rate. In the 

years following 1940, however, the birth rate accelerated tremendously 

and has, up until the present~ continued to accelerate. This means 

that the generation of people which produced at a low rate must now 

deal with the generation which has reproduced itself at a vastly in

creased rate. In other words, the youth and young adults who require 

educational and social slervices as ,"ell as medical and psychological 

services vastly outnumber those who are able to deliver those services 

by virtue of their training and education. The demographers tell us 

that the birth rate has begun to level off and that the disproportionate 

number of younger people in the popUlation compared with those in the 

middle years will eventually right itself. For the next 10 years or 

there w1'1l be a serious shortage of human services more, however, 

personnel. 
The disparity of numbers between generations has been rather com-

plicated by what is refer.red to as "the l<:nowledge explosion." There 
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is so much more now to be learned than before, and as a consequence it 

takes longer to learn what one needs to know in order to render a 

human service adequately. It is not uncommon for certain professional 

people to begin to practice at the age of 35 or oldere Professional 

persons then, needed to serve the present population, are still in 

school and in the process of receiving their mm education. A third 

factor which contributes to the manpower shortage is the tremendous 

increase in service programs generated on the local, state, and national 

level. Public 'I1'elfare, health services, and educational services have 

expanded greatly in the last generation, and to these ''Ie have added the 

Office of Economic Opportunity and the community mental health and 

mental retardation programs. Each of these programs calls for a signi

ficant increase in the employment of personnel giving services to other 

human beings. In my own field, the 1950 census showed approximately 

80,000 positions classified as social ''lOrk positions. By 1960 these 

positions exceeded 120,000 and by 1970 the figure will be much closer 

to 180,000 to 200,000. Comparable increases have taken place in other 

fields and professions such as medical services, educational services, 

and the like. The Division of \velfare in the Department of Health, 

Education, and \velfare predicts that it will need 87,000 social workers 

by 1975. It has currently less than 20,000 professionally prepared 

social workers, and the schools of social work are turning out approxi

mately J"e'OO graduates per year. The National Institute of Mental 

Health has been assembling data regarding other fields and professions 

and its projections are similar to those of the Division of \velfare. 

In the field of corrections, which is of particular interest to 

you, and which I have chosen to emphasize in this paper, the picture 

is not less critical. As you kno,I1', important changes have been taking 

place in the corrections field during the past generation. An increas

ing emphasis has been placed upon rehabilitation and treatment. In 
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contt~lt t~ the eatlie~ emphasis ~p)n irt~a~ee~atibrl ~hd clistbdiai ~an
agement, 'I',he new emphasis calls for more and more personnel to deal with 

the personal and social problems presented by the youthful and adult 

offender~ The potential offender must be dealt with on a preventative 

basis. The actual dffender must be rehabilitated arid treater)1 and 

follow-up services after detention are imperative. 

Solutions to this problem are not easy, and yet they must be found 

if we are to do anything in the treatment and prevention of social prob

lems. Qualified personnel are basic to both prevention and treatment. 

Three partial solutions are suggested. 

It goes without saying that our educational institutions must be 

and will be expanded. Each year a higher percentage of high school 

graduates seek entrance into the colleges, and each year a higher percen

tage of college graduates seek entrance into the graduate schools which 

prepare people for human services. This trend must be encouraged and 

facilities must be developed for the education of this ever-increasing 

number of stUdents. In my o~. field, there are approximately 70 graduate 

schools of social work in the United States. It is said that if we 

are to begin to meet even a part of the manpower problem, there must 

be three times this number of schools, and each school must graduate 

three times the number it is presently graduating. 

More and more education is not, in my judgment, the total solution 

to this problem. We must, I think, find ways of utilizing personnel 

who have less than professional preparation in the treatment of human 

problems 0 We do, in fact, utilize these personnel now. Many agencies 

are now staffed to a large extent with persons with a bachelor'S degree 

or less. The state departments of public assistance and public welfare 

are examples. Many persons Who serve as cottage parents or child care 

attendants have only a high school education and perhaps this, together 

with certain specialized training courses, is all that is needed. Under-
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,graduate college courses and curricula need to be studied and perhaps 

revised in order to produce personnel '~ho could begin work in social 

welfare activities at the beginning level and who with appropriate in

service training could perfonn quite adequately. There are many studies 

and experiments in process right now to determine how best to make use 

of so called subprofessional or technical personnel. 

I would like to tell you about one such project with which I am 

associated in a midwest city. lve are in the process of enumerating, 

cataloging and analyzing the various tasks which social workers are 

called upon to perform in a child care agency which offers foster home 

care and adoptive services. In the past it had been the practice in 

this agency to assign to{~l responsibility for a whole case to one social 

worker whose professional preparation had ended with the bachelor's 

degree. The agency has now developed an experimental design in ,~hich 

in one team of four workers the tasks '~hich are required in the handl

ing of a case may be performed by different members of the team. The 

team captain, a professionally prepared social worker, retains overall 

responsibility for the case but delegates a number of different tasks 

to other members of the team. This is referred to as the task analysis 

method of brealdng a given job down into its component parts. Thi. s is 

not a completely original approach by any manner of means. If we 

transpose the problem to that of the field of medicine, which is much 

more familiar to all of us, we see that the doctor surrounds himself 

with a number of technicians who perform a variety of tasks for himD 

lilien one goes to a doctor wi th a medical problem, the patient finds 

that the medical history may be takfm by a clerk, the weight, tempera

ture, and pulse rates may be taken Iby a nurse, a laboratory technician 

may do a blond test, a urine analys:ls, and still other technicians 

may do electrocardiogr-ams, basal meitabolism tests, etc. The doctor 

assembles all the information produced by this team and makes a judg

ment which is called a diagnosis of the condition which the patient 
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presents. Following the diagnosis, the doctor may then use a variety 

of other technicians in the treatment of that condition. He may send 

the patient to his nurse for certain injections. He may send the 

patient to another technician for physio-therapy and to other techni

cians for other services--all related to the treatment of the patient. 

In this analogy, it is clear that the doctor retains responsibility 

for diagnosis and treatment of the total case, but if he wera called 

upon to perform all these services, the supply of physicians would be 

even shorter than it nm~ is. In this experiment in which I am involved, 

we see the social worker in. the same relative position as the doctor 

in the diagnosis and treat.ment of social situations, and ''Ie are attempt

ing to develop ways in which certain tasks related to diagnosis and 

treatment can be delegated to other personnel. I might add that al

though the experimental team is currently making limited use of volun

teers, it is anticipated that there ,dll be an increased use of volun

teers, because it is obvious that certain tasl(s can effectively be 

delegated to the volunteer group. 

A third partial solution to the manpower problem lies in the use 

of volunteers themselves. The Lane County youth Project, as rnany of 

you may already Imo,'1, is giving considerable attention to this possi

bility and is developing \'lays of maldng effective use of volunteers. 

In our cul'ture and ,'lith our JUdeo-Christian set of ethics, a high value 

is placed on being of service to our fello,'1 man. 've express this in 

a variety of ways through our contribution to Community Chest, through 

our involvement in civic and philanthropic organizations, and even 

through our ''1illingness to pay taxes for the public services, but most 

of these avenucc; are indirect avenues, and the first-hand touch with 

the recipient of services is denied to rnanyo Many persons long for the 

opportunity to be of direct service to their fellow man, and volunteer 

programs provide a ''lay of delivering both direct and indirect services. 
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The use of volunteers then provides a way of measurably extending 

our manpower from a quantitative basis and at the same time serves 

some of the finest needs that any of us may have. This is not, however, 

the complete story. In a volunteer corps, a variety of skills and com

petencies may be included which could not possibly be duplicated in 

the more limited paid staff of an agency. A business man, for example, 

might be able to counsel with some individuals regarding their voca

tional choice in a field about which he has thorough and extensive 

knowledge. 

INTERDISCIPLINARY ASPECTS OF PREVENTION, ~ONTROL, AND TREATMENT OF SOCIAL 

PROBLEMS 

Again, let me use delinquency to illustrate the points which I wish 

to make. ''Ie lmow that juvenile delinquency has many causes. It is 

not caused by a single factor. There are, in addition, many myths 

and fallacies surrounding the causes of delinquency. At one point I 

threatened to write a satirical essay upon the causes of delinquency 

which I had heard propounded by others 0 There are those , ... ho think that 

delinquency is caused by a lack of fresh air. I know this to be true 

because the proponents of this theory invariably recommend that delin

quents be sent to the top of a mountain, into a camp, or to some other 

isolated spot which is about 200 miles from the nearest town or city. 

Other theories which I have referred to before have to do ,'Ii th the fact 

that the delinquent didn't receive enough punishment or he wasn't a 

member of the group, or he didn't belong to a church. All these factors 

may have been relevant, but they are not, in my judgment, the single 

and total cause of a child becoming delinquent. Other "single cause" 

people assert that delinquency is caused by faulty parent-child rela

tionships, and still others assert that delinquency results from bad 

companionship. The fact is that delinquency is a mUlti-caused phenomenon, 
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and it, like most other social problems, must be approached by a com

bination of knowledge, skills, and methods. In the days of Leonardo 

Da Vinci, it was possible for this man to be master of many sciences 

and arts. He was not only a painter of renown, but he ''''as also an 

expert in engineering, a mili tary strategist, and probably knel ... as much 

about the art of medicine as any other person of his time. This is no 

longer possible. It is not possible for one person to knOll" all there 

is to know about another human being. It tal<:es several people coming 

frOm differing background, from differing professional preparation, from 

differing disciplines Who are able to pool their knowledge and under

standing in a team relationship in order to understand and treat a per

son like the delinquent. Let me enumerate some of the factors which 

contribute to delinquency or delinquent behavior. These factors, broad 

as they are, seldom exist alone, but are usually found in combination 

with one another. We know, for instance, that some delinquency seems 

to stem from the existence of internal or psychic conflicts within the 

individual which hamper or distort his relationships ,'lith others. '~e 

know that some delinquency arises out of disturbed family relationships, 

and there are many ramifications to ~amily conflict. Reference is 

frequently made to the rejected child or to the over-protected child 

or the child ''1ho is battered by his parents either psychologically or 

physically. ''Ie Imm'i also that a child's behavior ce.n be influenced 

by the group in which he finds himself. A given child may have rela

tively little internal conflict and be the product of a fully acceptable 

home and yet be influenced into delinquent behavior by the group ,d th 

which he associates. \ve Imo\'i also that the group itself does not neces- . 

sarily need to be an anti-social or a delinquent group. Fritz Redl, in 

his ''1ri tings, has brought out that a group which is in all other ways 

socially acceptable may suddenly explode into unacceptable behavior. 

The origin of this explosive behavior is not mysterious but can be 
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analyzed and understood. Usually it involves a mounting kind of ten

sion within the group which is comprehended by one member of the group 

who asserts usually temporary leadership by an overt act which the 

rest of the group imitates. An example of this might be a group of 

boys playing in a school yard. One .boy picks up a rock, thro' .... s it 

at the schoolhouse· and breaks a window. If the tension level in the 

group is low and if this act by this boy expresses none of the unformed 

needs of the rest of the group, they will ignore him and his act or 

even say, "tvhat is he, some Idnd of a kook?" If, on the other hand, 

there is a high level of group tension and if this boy's appraisal of 

the tension and his subsequent action expresses the unconcious needs 

of the group, others will immediately folIo' .... his example and all ,'lill 

start thrO\dng stones at the school until all the ''lindows are broken 

out. It is believed that the community or neighborhood in which the 

child lives also has significant influence upon his behavior. Neighbor

hood values in relation to property and property ownership, the school 

and the value of education, the police and attitudes to' .... ard adherence 

to the law, as weU as a tti tudes to' .... ard the pol ice and other publ ic 

officials may have significant meaning. There are SOme neighborhoods 

in which the breaking of the law is almost a way of life, and for the 

child to be a law abider is to be maladjusted. The influence of civic 

groups, of the church, of neighborhood improvement associations, and 

of urban rene' .... al may be vital in the creation of neighborhood attitudes 

' .... hich deter juvenile delinquency and other kinds of crime. 

It is entirely possible that delinquency can arise out of a physi

calor a medical problem. I encountered a classical example of this 

in my O\'ln experience some years ago when I sa' .... a 13-year-old boy who 

exhibited all of the symptoms of a neurotic delinquent. 11e was steal

ing relatively large amounts of money from his mother Who Was a rigid, 

constricted, and somewhat religiously fanatic ' .... oman and Who rejected 

him rather fully. He stole money from her ' .... hich she had put away in 
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a deslt dra\ .... er in order to give to the chUrch as a tithe. The history 

clearly pointed to an emotionally disturbed boy whose stealing ' .... as 

symptomatic of his inner conflict. Several other matters, ho' .... ever, 

came to light. He was spending these relatively large amounts of money 

on candy, and was consuming all the candy himself. In addition, he ' .... as 

sensi tive to cold and consumed large amounts of ' .... ater. 'I'here was, in 

addition, a peculiar texture to his sl(in , and all these factors suggested 

to me that it would be wise to secure a complete medical examination. 

You have probably guessed it. The boy had a disturbance of one of the 

endocrine glands which was successfully treated by an endocrinologist, 

and the stealing disappeared. The boy had a physical hunger for sugar 

' .... hich he could not ,'Ii thstand, and the money ""hich the mother kept in 

the desk drawer ' .... as the most available source of funds with which he 

could purchase the candy which his body craved. The boy could have been 

treated psychologically and through counselling until the cows came 

home, and he would have continued probably to steal. 

Some delj~nquency can stem directly or indirectly from legal anomalies 

or inconsistencies. I recall one situation in 'ihich a youth was waived 

:('rom the juvenile court to the adult court for trialo The adult court 

found that it could not secure a conviction and returned him to the 

juvenile court where he was found to be delinquent and remanded to a 

boys' training school. Arrests of juveniles arising from unclear laws 

can lead to harassment which in turn can lead to unacceptable behavior 

caused by anger, resentment, and the lil(e o Juvenile Court procedures 

and practices need to be l·evie' .... ed and the civil rights of children need 

to be clarified. In this respect, our colleagues in the profession of 

law have been and can be most helpful. 

This is by no means a complete listing of the causes of delinquency, 

but it illustrates, I hope, the many diverse and complicatea factors 

which may contribute to delinquent acts. Any effort to prevent or to 
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control delinquency then must take into account the individual, the 

group, and the community, but it must also take into account the delin

quent's physical, psychological, social, and emotional situation. 

Severa2, years ago I had the opportunity to chair a group of professionalS 

who \vere endeavoring to pull together a comprehensive program for the 

control, prevention, and treatment of delinquency. ''Ie eventually pulled 

a program together which \vas comprehensive in the sense th&t it dealt 

,'Ii th the child as an individual but also as a member of the group and 

a member of the community~ Further, it viewed the child as a physical, 

psychological, social, and emotional entity, and We eventually agreed 

that no one profession had aU the ans''1ers to the prevention of delin

quencyo Before we agreed, however, a lot of heads \'Iere Imocl<ed together 

and, figuratively speaking, there was a lot of blood all over the con

ference table. One of the questions of this group concerned the matter 

of community attitudes and values. He could by no means be sure that 

community attitudes did influence behavior, and if they did, there are 

very :few devices available for measuring accurately the attitude level 

of a community. If we could solve those problems, ''Ie Were then lef'l; 

with the problem of how does one change community attitudes. Some of 

the school systems across the country have experimented w'i th community 

projects designed to change community attitudes to promote support for 

educationo By support, I do not mean financial support, but I do mean 

the el\10tional and social support of the child in his pursuit of educa

tion. These have been very interesting projects, but the data pro

duced havoa not been definitive. 

Another idea in ,,,hich the group mentioned above became much in'i;er-

3sted ''las what ''Ie called "an immunity study." ''Ie became curious as to 

why certain children living in an extremely high deli.nquency neighbor

hood never becallle delinquent. "Ie thought that it ''1ould be possible to 

determine conditions and factors which deterred the d(~velopment of this 

symptom. To my kno''iledge, this kind of study has neVE~r been attempted, 
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a1 tht)ugh many of us have observed that certain groups seem to havo 

an immunity. For instance, although there is a relatively large 

oriental population in Seattle~ very few children of Orientals find 

their way into the juvenile courtso The idea of immunity is not 

at all original. The medical profession has made some of its most 

important advances in the prevention of disease no'l; by studying 

those who contracted the disease, but by studying those \I'ho did 

not contract it. This '{as the study of the smallpox vaccine as well 

as certain other measures which have effectively prevented the develop .. 

ment and spread of certain infectious diseases. Unfortunately, this 

study never developed, although I think that it should prove to be 

fertile ground. 

I have made some reference to study and research above. Let me 

say right now that there have been very few well-designed studies to 

measure the effectiveness of any particular method of preventing or 

treating delinquency. ~lany programs for the prevention and control of 

delinquency have been initiated but fe'" of them have had a built-in 

evaluation part with the resul t that the program ends ,d thout anyone 

having a clear idea as to ''1hat has been accomplished, if anything had 

been accomplished. It reminds mo of the t''10 mon, neither of wholll 

could tell time. One, in an effort to embarraso the other, gave him 

a ''latch and then later asked him what time it ,"as. The owner of the 

watch pulled it out of his pocl<et, sho''1ed it to his friend and said, 

IIThere it is. 1I The friend replied, lilt sure is." 

CO~'INUNI TY INVOL VEi"lENT --- -..----
The trend to\'iard involvi"9 the total cOllununity or as Uluch of it 

as is possible in the prevention and treatment of social problems is 

not a new one. It is, hO''1ever, an old trend wi th many nelv aspects to 

it. Nost of the recent Federal programs have insisted that 1;he leader-
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Ship as well as the rank and :file o:f conununities must be involved in 

the program financed out of Federal :funds. The first of these, to 

my kno\\I'ledge, "ras the President's Comrni ttee on Juvenile Delinquency 

and Youth Crime which insisted that the power structure of the com

munity must be visibly involved in any program funded by the Federal 

Government fOl~ the cOl"l.trol of delinquency. The Community Mental 

Health Act has also required that community citizen action be heavily 

involved in these l:>rograms.. Nost recently the Economic Opportunity 

Program; othenlise kno\l!1 as the anti-poverty program, has also empha

sized the importance o:f community involvement. This program has gone 

even further and has insi.sted that the objects of the program, the 

poor themselves, be involved in planning and implementation. This 

particular requirement has ct'eated a furor in many communities and is, 

in addition, much misunderstood. Like the delinquent referred to in 

the first part of my talk, I don't think that the poor alone can come 

up ,dth the solutions to poverty, but I do think that their voices 

need to be heard, and they can certainly tell the community what it 

is like to be poor as ''1ell as about conditions which contribute to 

their continuing to be poor. 

The three programs which I have just mentioned are massive attacks 

upon persistent social problems. As such, they represent an attempt 

to get a''''ay from the small scale, piecemeal approach to problems 

which are natiom'lide in scope. They represent also an attempt to 

involve many diffe.l.~ent disciplines and many different pocltets of exper

tise in a comprehensive ''lay upon large-scale problems. As such, they 

need to be encouraged for they are majestic in their reach for breadth 

and depth. It is easy to be critical about anyone of them, especially 

the Economic Opportunity Program, :for although the design is majestic, 

the implementation has frequently run into difficulty. Of all the 

anti-poverty programs, the Head Start Program has been the most successful 

to date. In this program, over 500,000 pre-school children have been 
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involved this past year in a readiness program to prepare them for 

entry into school o Those who designed this program realized that many 

children need extra help ih just getting started in school, much less 

accompl:i.shing all the tasks required o:f them after they get into school. 

If this program is at all successful, and I thiw< it is, it can have 

important bearing upon later social problems having to do with unemploy

ment, public assistance, sahool dropouts, delinquency, and other similar 

kinds of problems. Other Economic Opportunity problems such as the 

Job Corps Camps and the Community Action Programs are encountering 

stormy \'1el:).ther in many parts of the countryo The problems center 

around operation and implementation ra~ber than the conceptions of the 

ideas behind the programs. On the whole, ho, ... ever, these programs are 

deserving of support if only because of the grand design of the massive 

attacl< upon these great social problems and because of the belief that 

specialists must join hands with community forces in the solving of 

problems Which are partly, if not largely, related to community condi

tions. 

A fel'1 years ago Judge James Lincoln, JUvenile Court Judge, \'layne 

County, Michigan, made a very cryptic comment when he .~aid, "A com

munity will have as much delinquency as it wants." On the surface of 

it, this seems to be a ridiculous remark. \".hat Jud.ge Lincoln meant 

was that if a community knO'"S that :family counseling, child guidance, 

small group programs and recreation, adequate juvenile court services, 

and sufficient youth officers and probation officers are needed and 

doesn't provide them, the community is, in effect, saying that it does 

not care ho,'1 much del inquency it gets. 

Community support and involvement cannot be achieved by fiat. It 

is achieved, I thiw<, ,,,hen ci tizens take a hard look at themselves and 

at the conditions which they find in their neighborhoods and cities 

and when they understand and participate in e:fforts to improve their 

community. One of the surest ''lays of secur~.ng citizen understanding 
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~d community action is through the involvement of volunteers in ongoing 

community programs. As citizen-volunteers become engaged meaningfully 

in thoughtful and sincere programs, their understanding grows apace 

and their support for established and innovative programs is inevitable. 

There is no question but that this period of history will be 

recorded as the beginning of .the space age. I would not be surprised, 

however, if the major emphasis is recorded in history as the age of 

human relations and of social concerns. There is now, more so than 

at AnY other time, a real and profound concern about our human rela

tionships and about our social problems. 
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FIE L D OBSERVATIONS 

The participants were given an opportunity to 

observe some innovative treatment programs current

ly running in Eugene, Oregon. The four field obser

vations Were: the Eugene Police Department, the 

Employment Training Center of the Lane County Youth 

Project, the Lane County Juvenile Department, and 

the Central Lane YJ:I'1- XlV-CA. 

The participants were asked to attend two of 

the four possible field experiences. An average of 

four hours was spent at each agency. Workshop ses

sions were provided for discussion of the various 

field experiEmces 0 
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CENTRAL LAN E YM Y W C A 

The Lane County Youth Project contracted with 

the Central Lane ~YWCA to offer small group pro

grams for school dropouts, pre-delinquent and 

delinquent in-school youth, and potential dropouts 

of junior high school age. Each group has the 

leadership of the youth worker and/or a volunteer. 

Through working as a group, talking about their 

common problems, and enjoying the activities offered 

by the "Y," these youth are helped to face current 

problems of everyday living and to plan for the 

future. 

The Institute participants were oriented to the 

male and female programs by the youth workers and 

then given the opportunity to interact with some of 

the youngsters currently being served. 

Page 62 

I I 

r~ 

ENPLOYMENT T R A I N I N G C E N T E R 

The Employment Training Center is t.he Youth 

Employment Division of the Lane County Youth Project 

(a progrrun supported by the President's Committee on 

Juvenile Delinquency and Youth Development for the 

treatment and prevention of juvenjle delinquency). 

The Employment Training Center Was set up as a 

vocational counseling and training center for 500 

youth between the ages of 16 and 21 who were out of 

school and unemployed. The program waS set up for the 

individual youth in terms of what he needed, what he 

could do, and how he could best achieve his vocational 

goals. Vocational counseling gave the youth a chance 

to discuss his feelings about himself and employment, 

and helped him choose a training course realistically 

suited to his abilities. 

Institute participan.ts who attended this field 

experience were given an orientation to the objectives, 

goals, and methods of the Employment Training Center. 

They also had the opportunity to interact with several 

groups of youth who '"ere then engaged in the voca

tional counseling programs. Through this process of 

interaction with the youth the participants were able 

to understand more fully the nature of the youth 

served by this agency as ,,,ell as how the agency func

tioned. 
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E U G ENE POL ICE DEPARTIvIENT 

This field observation Was designed to acquaint 

participants with poliCe procedures in their handling 

of juvenile offenders. Participants were given a tour 

of the police department and jail facilities. They 

sa,~ a demonstration of how a juvenile is booked, what 

forms are used for gathering information, and how a 

youngster is tUrned over to the juvenile department. 

Participants had the opportuni ty to engag\3 in a discus

sion of juvenile law and police policies with individUal 

juveniles. 

Page 64 

' ... "···.1 

~ .• 
; ','1 

i 

1,1 
I .. 11 .-. 

! I 

I: I 
• I~ 

'11 
I 

1.1 

I I 
L .. .,-. 
1 I 

ill I_I 
• 
I 
I 

I I 

LAN E C 0 U N T Y 

J U V E NIL E D EPA R T MEN T 

Each participant who came from a juvenile court 

to attend the I~stitute had the opportunity to visit 

the Lane County Juvenile Department and learn about 

some of its innovative correctional programs. 

The participants had a tour of the facilities, 

including Skipworth, the detention home for youngsters. 

Particular emphasis was paid to the Department's use 

of volunteer help, especially the Case-Aide Program. 

This program is run contractually by the Lane County 

Youth Project and the Lane County Juvenile Department. 

A Volunteer Case-Aide Coordinator, assigned to the 

Lane County Juvenile Department, recruits, trains, and 

supervises volunteer Case-Aides. A Case-Aide works 

with youth under supervision of the Juvenile Depart

ment and serves as a friend and "big brother" in 

various ways • 
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W 0 R K S HOP S 

Four worl{shop sessions Were arranged to give 

participants an opportunity to discuss in depth 

the contents of the Institute. Participants were 

requested to stay ,d th one group for all four ses

Siohs to enable continuity of thought within the 

group. 

Each of the six group.~ formed had a ,~orll:shop 

leader and, available upon c~ll, several resource 

specialists, and each group \~as composed of a 

variety of people representing different areas of 

interest. 

At the completion of each worl{shop session 

the participants were given a llorkshop Evaluation 

Questionnaire to complete. This questionnaire ~d 

a sunwary of its findings can be found in Appendix 

B. 
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APPENDIX A 

Teaching Record Prepared for use at the Eighth 

Annual Session of the Juvenile Court SUmmer Institute 
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DIVISION OF COMMUNITY SERVICES 

DEPARTMENT OF INSTITUTIONS 

State of Ivashington 

Teaching Record Prepared for 

Use at the Eighth Annual Session 

of the 

.2,regon Juvenile Court Summer Institute 

August 16, 17, 18, 19 & 20, 1965 
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Jacl( Griffin Record __ ~ ____ M4tO.-..r. 

The attached teaching record is a composite summation of reports and 
infot'mation co~tained in a number of case records of various social , 
agencies that have had contact with our client. 

It is our plan at this Institute to have the young man present on 
Wednesday morning to participate on a panel with three of the people he 
knew as professional staff personnel during the years of his minority. 
These people \dll aSk questions and react to commertts by their former 
client and pupil, and ,dll attempt to draw out ,.,hat, in the young man's 
opinion, '''ere the salient features of his treatment over the years, and 
perhaps what things he felt were of little value. 

Followino this first session, the panel ,dll reconvene ,dthout the 
young man being present and ,dll then have an opportunity to react to the 
entire case on the basis of their own specialized fields of interest and 
lmowleclge. 

In the interest of protecting the young man's right to confidential 
handling of his personal affairs, ''Ie will not entertain direct questions 
from participants during the first session of the panel presentations but 
,dll ,.,alcome free discussion during the second session, and we anticipate 
that many questions Vill be directed to the panelists. 

The case record has been changed slightly, the name is fictitious, but 
the substance of the record is essentially factual. The record has been 
read and approved by the young man. 

Throughout the last three days of the ,.,orkshop, this recor(1 and the 
panel discussion will form the basis for much of the ,.,orl(sh("1'> d.iscussion. 
You are urged to read the relDord and raise questions about the entire 
case, the method of handling, and this method of presentation. 

Jacl( A. N. Ellis, ACSlv 
Delinquency Prevention Consultant 
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study Questions 

In reading this ease, and in ObS€lf:"Ying the panel presentation in which 
Jack \'<"ill be present, ''Ie would sUg~~liB,t. tbat you do so with some ot the 
following questions in mind. 

1.. l'Ihat factors in Jack's personal 1 ife may ha'\re contl"i buted 
to his difficulties? 

2. l¥hat factors in his family life may have affected his 
behavior for better or worse? 

j. What factors in his school lifo may have (a) helped, or 
(b) hindered his adjustment? 

~l. l¥ho were the most significant people in Jacl(' s life and 
how might they have been helped to be more helpful to Jack? 

:5. How might the community (county) in which Jack lived have 
been of greater service to JacJ( and his family? 

16. l{hich of the experiences in Jack's course of institutional 
treatment were most significant, and which were least 
helpful? 

7 • \Yha t , in yClur ophaon, are the maj or gaps in the Court' s 
and other a{jencies'j attempts to help Jack and his family? 

lB. Assume that yOU are one of the professional people worl~ing. 
wi th Jack (teacber, probation coUnB910r, guidance worker, 
police office!', clergyman, etc .. ). \¥hat would you need to 
knO\f Rnd what would you feel would have to be done to help 
Jack deal with bis problems? 

That is, develop a basic diagnosis or assessment of th~ 
problems and outline how you would deal with them from the 
point of view of one of the professions mentioned. 
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Social Assessment 

Jack Griffin Date: July 17, 196.5 

Address: Clarkston Street 
Fort Kelsey 
Peters County 

E~rents: Dorothy & Fred Griffin e==-

Age: 20 (Birthday: 4/25/45) 

Presenting Problems (Delinquency History) 

Jack Griffin has been known to the Peters County Juvenile Court since 
.f5hortly after his eighth birthday (4/28/5.3), when he was referred by school 
officials to the City Police for theft of $1.62 from the purse of a female 
classmate. He was also alleged to have engaged in sex play with another 
female c,lassmate, to have purchased candy, ice cream and cigarettes for 
himself and male and female friends, and to have been a serio,~s behavior 
problem in class. 

At this time, he was referred to the Neutal Hygiene Clinic in the 
County. where he was seen regularly for about six weeks. Following this, 
'the Court received a number of complaints from people in the community to 
the ~ffect that Jack was still engaging in sex play and was generally lead
ing an undisciplined life. 

A chronological summary of this and subsequent Court contacts, com
piled fl"om one of the institutional records, follows. 

August .31, 19..21 - Petition filed in Juvenile Court alleging-- "no 
pa~ent or guardian able or willing to exercise proper parental 
control. II Supporting allegations were that Jack had bean engaged 
in se:K: play, Shc\ied severe misbehavior in school and had been 
susponded from school. 

Disposition - Case continued for further study. 

September 10, 1953 - County Mental Hygiene Clinic recommended 
returning Jack to school and on September 11, by Court order, 
Jack re-entered school under supervision of the Clinic psychia~ 
trist. 
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November 23, !953 - Petition to Juvenile Court ~lleging that Jack 
had been incorrigible in school, and re-stating earlier allega
tions about his behavior. A report from the fvIental Hygiene 
Clinic at this time indicated that a trial period of treatment 
with Jack and his parents Was impossible in view of the lack ot 
parental cont:tt>l over Jack. 

The petition requested commitment to the Boysl Training School, 
and Jack Was formally committed on November 27, 1953. 

~rch 27. 19a4 - Jack was released from the Training School, 
committed to the guardianship of the probation counselor, and 
ordered to be placed in foster care but this was not effected 
and, instead, he remained with his parents. 

May,4, 1954 ~ The order of commitment to the probation counselor 
was revoked and Jack was returned to the temporary custody of his 
parents • 

~Y 17, 1954 - Referred back to Juvenile Court on theft of BS-gun. 
Placed on unofficial probation and returned to parents. 

July 4, 192! - Returned to Juvenile Detention during investiga
tion of an alleged burglary charge, and on July 22, 1954 Jack 
was committed to the State Psychiatric Hospital for observation 
under provision of the "psychopathic delinquent act." 

A,ujlust...!2.J....195-t - Jack Was released from the hospital by Court 
order. with a diagnosis--"Adjustment Reaction of Childhood: 
without psychosis," and was again returned to his parents' home. 

The period from August 1954, to March 1957, seems to have been rela
tively uneventful, and was marked by fairly good school adjustment and no 
formal referral to the Court or other social agencieso 

On March 8, .1957 ~. Jack was again referred to the Court on a matter 
of theft of a wall.et from a dressing room in a local public swim
ming pool. 

He Was coun~leled, warned, aJ'ld dismissed on this occasion, "due to 
his good attitude and good behavior since 19540" 
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March 8J 1957 (cont'd) 

(In this instance, the property stolen belonged to the son of one 
of the Juvenile Court Judges, but both Jack and the probation 
officer agree that Jack '''ould not have lcrlO\m this at the time 
ot the theft 0 ) 

On June 26, 1957, Jack was again referred to the Juvenile Counse
lor as a result of having been involved in an auto theft. Jacl{ 
was placed on informal probation for three months, buie by Novem
ber 15, 1957 he was again referred to Court by the principal of 
the Junior High School because of seriously disturbing behavior 
and "general incorrigibility." 

At this time, he was given physical and psychiatric evaluations, as 
''1ell as a complete social assessment, and between that referral and May 
of 1958, while these evaluations were being worked up, he allegedly became 
involved in the burglary of a home, theft of car Iteys, and auto theft. 
He ''las, therefore, again committed to the State Department of Institutions 
as a delinquent child, and was transferred to the Reception and Diagnostic 
Center for evaluation and treatment planning within the Institutional 
program. 

He was released from the Department's Institution in September of 
1960, to return tlO his parents and to re-enter school a 

The following extract is paraphrased from the Institutional record 
and illustrates the pattern of Jack's adjustment over the two and one-halt 
year period he ''las in Institutional care. 

During his stay until a few months ago, Jack has beer. involved 
in incidents such as refusal to work, feigning illness, and count. 
less actions which involved him in trouble. 

In school, he had been doing just the required minimum up until 
recently. Jacl< has taken a sincere interest in the religious 
program and also an active part in Chapel serviceso He is of 
the Mormon faith and has been attending Mormon instructional 
classes on l'[ednesday evening. His behavior in detail has shown 
e marked improvement, and, as a result, his grades are much 
higher. He has been no discipline problem on detail recently, 
but his work has to be constantly checked as he is inclined to 
be unsanitary and neglectful on details. 

Jacle received a Revie\'1 Board on 5/18/60. At that time it was 
fel t that Jack ''las not ready to go home, and therefore .he was 
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not paroled. The recommendations of the Rev1ew Board ''1ere that 
Jack be held with the understanding that more demands and 
stricter controls be set up for himo This was pointed out to 
the boy and it is felt that, from that time on, Jack realized 
he must earn his ''layout rather than just putting in his time. 
This is evident in his performance on detail which has been 
'way above average for this boy since his previous Review Board. 
Also, in other areas such as school and cottage and in all his 
interpersonal relationships ''lith his peer group and staff, there 
has been a marl<ed improvement. 

Pa!."oJ,0 Plans - Placement inv\9stigated with his parents. Plans 
are no;-'beiri'g carried out to enroll Jacl{ in high school. Jacl{ 
has expressed a lmen desire to finish high school and a willing
ness to participate in extra-curricular activities such as foot
ball and music. Employment is not considered at this time. 
He will be expected to carry out duties around the home to earn 
his allowanceo This placement is recommended. It appears that 
desirable and worthwhile goals have been formulated by Jack 
and his parents.. Also, a new home has been obtained to give 
him a ne,'1 environment. 

Personal Histor~ 

Birth - Normal pregnancy, Caesarean delivery. This pregnancy 
~CCurred at the beginning of menopause. Only child of present 
marriage. Two earlier pregnancies in previous marriage of mother, 
female births normal, both living, married, and away from parents' 
home. 

\falking and. Talking - Reported normal 

Early Health - Nedical history includes head injury at the age of 
eight months, and one year, both of these injuries resultlng from 
falls: one from a crib, and one from a toilet seat. Jack had 
serious convulsions at the age of 18 and 30 months, these as a 
resul t of infected tonsils. 'tonsillectomy was performed at 30 
months. Childhood diseases listed ''1ere measles, chicken-pox, 
and mumps. 

Jack showed 9igns of obesity from early childhood but was not evaluated 
for this until school yearso During his 7th and 8th year, he was 
evaluated on The lvetzel Grid with the follmdng report: "On the 
\vetzel Grid this sho''1s a development level growth gain of 18 levels 
in 12 months (the normal rate being about one level per month). 
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This shows that he is growing very fast. The grid also shows 
hi'm to be a constitutionally large child (A J - A l,d and his 
speed of growth as shown by the grid is faster than 99% of 
others (boys) in his age group. Jack has been seen at one of 
our grid clinics in an attempt to find a reason for his obese 
nature. The doctor reported no findings." 

In 1957, he was again evaluated for obesity, ,dth a diagnosis 
given of "J;llanifestations of hypothyroidism," a diagnosis that 
has been twice confirmed by basal metabolism examination. 
Thyroid treatment was instituted in 1957. 

Education - Completed high school. Education has been marked by 
~uch behavioral difficulty. Entire education has been in one 
county school district area, except for period in Department of 
Institutions' Schools. Average to above-average intelligence. 
Most important period in his education seems to be the period 
from 1951.l: to 1957, when he had close contact with a school 
principal who set firm, consistent ,1 imi ts but was able to help 
Jack feel that he was making progress. 

Religion - Jack and his family have belonged to the Church of 
Jesus Christ of Latter Day Saints (Mormon) and have been generally 
regular and active members. 

Personality - Jaek has been described by several of the people he 
has been in contact with and a composite picture suggests that he 
has al\~ays been physically larger and more obese than his peel"'s, 
that until recently he has been given to temper tantrums, out
bursts of physical abuse on children younger than himself, sullen
ness when frustrated, and impulsiveness when unable to have his 
own way. 

. 
He has been described as a child who seemed to have friends among 
his peers but one who had difficulty in relating to adults. 

As a young man, he is thoughtful, pleasant, but quite self-effacing 
about his ability to achieve. He gives a good account of himself, 
although there are still some evidences of impulsivity present~ 

At the present time, Ja,ck is married, has one child, has been employed 
as a laborer, and for the most part has been trying to conform 
and avoid further problems \d th the authorities. 
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Family History 

Mother - Born in 1901, Idaho. High school education. Married in 
1919. Two daughters. Divorced. Remarried to Jack's father in 
1934. In personality, she has been described as a very forceful 
person in the home, but a woman who over-indulged her son. She 
seems to have also managed to involve the father in this over
indulgence. Jack reports that he always got anything he Manted 
one way or another" Nother appears to have been. quite unrealistic 
in her supervision of Jack, and in her acceptance of the serious
ness of his behavior away from the home. 

Father - Born in 1900, North Dakota. High school education. OCCUpa
tion, accountant. First marriage. Jack is only child. Personal
ity not too clearly identified but seems to have been dominated 
by his wife and to have accepted a passive role in the home. No'~ 
deceased. 

Siblings - Two half-sisters, the youngest being twenty-one at the 
time of Jack's birth. Both married, no special problems or 
difficulties. Do not seem to have been especially important 
in Jack's relationships. 
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\vorkahop Evaluation Questionnaire 
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WORKSHOP FEEDBACK QUESTIONNAIRE 

Oregon Juvenile Court Summer Institute 

August 16---20, 1965 

Name ________________ \vorkshop ___ Session No. ____ _ 

(Above ~ ~ completed ~ 2~ E!!:!:.ticipant.) 

1. How satisfied am I with my own participation'? 

/ / / / .! 
Very Fairly Not Very Not At All 
Satiafied Satisfied Satisfied Satisfied 

2. How free did I feel to say or ask what I wanted to? 

t.. t. t. t. / 
Very Fairly Not very Not. At All 
Free Free Free Free 

lvhy did I mark where I did? 

J. How well did we operate as a group in listening to each other and 
thinking together? 

/ L L L / 
Did Very Did Rather Did Fairly Did Very 
Poorly Poorly Well Well 

\'lhy did I mark where I did? 

4:0 lvhat did you find most helpful in this workshop session? 

5. What did you find least helpful in this workshop session? ________ _ 

60 What suggestions do you have for the next session? _____________ __ 

7. Other: ____________________________________ -------------------
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WORKSHOP FEEDBACK QUESTIONNAIRE 

Oregon Juvenile Court Summer Institute 

August 16--20, 1965 

Name _________________ lvorl<:shop ___ Session No. ___ _ 

1. 

2. 

(Above ~~~~ completed by ~ participant.) 

How satisfied am I with my own participation? 

~/--------~/----------~/------------~/ ------~/ 
Very 
Satisfied 

Fairly 
Satisfied 

Not Very 
Satisfi~d 

How free did I feel to say or ask what I wanted to? 

Not At All 
Satisfied 

~/----------~/-------------~/--------------~/------------~I 
Very Fairly Not very Not At All 
Free Free Free Free 

'\\Thy did I mark where I did? 
------------------------------------------

.3. How well did We operate as a group in listening to each other anc; 
thinking together? 

~/---------~/-----------_/~--------~/--------~I 
Did Very 
Poo'l:'ly 

Did Rather 
Poorly 

Did Fairly 
Well 

Did Very 
'''ell 

'''hy did I mark where I did? ___________________________________ __ 

4. '''hat did you find most helpful in this workshop session? ---

5. l"hat did you find least helpful in this workshop session? ___ _ 

6D l"hat suggestions do you have for the next session? ---------
7. other: ________________________________________________________ __ 
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WORKSHOP FEEDBACK QUESTIONNAIRE SUMMARY 

Data from 199 Questionnaires 

Question 1 

9uestion 2 

9:uestion 2 

Ho,~ satisfied am I with my own participation? 

No. % 
a. very satisfied 52 26 
b. fairly satisfied 106 53 
c. not very satisfied 32 16 
d. not at all satisfied 3 2 
e. blank 6 3 

How free did I feel to say or ask what I '~anted to? --No. % 
a. very free 122 61 
b. fairly free,' 54: 27 
c. not very free 15 B 
d. not free at all 1 1 
e. blank __ 7 4: 

\vhy did I marlt ,,,here I did? 

1. These items ,,,ere made possible by good leadership. 
2. There was a good level of respect for each member. 
3. Free discussionD 
4:. In #1, I obviously participated too much. 
5. Discussion and congenial. 
6. Group '''as willing to listen and ans'''er my questions. 
7. Group brought up such practical questions that it 

Was easy to respond and participate. 
B. No barriers. 
9. Felt integrated with the group. 

10. Because I participated more than I usually do. 
11. It '~as appropriate. 
12. Because I feel that I did get to say what I wanted to. 
13. I didn't say much, but as a teacher I learned a lot 

of useful information. 
14:. Some necessary questions ,,,ere not asked. 
15. Felt held. down by a dominating group member with an 

opposing philosophy. 
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Question 2 

Question .3 

Question 3 

(Continued) 

16. My emotions held me in checlt on certain questions 
being freely hammered around. 

17. Was able tu express my thoughts. 
lB. Simply what I felt. 
19. Very liberal relaxed worltshop leader. 
20. Interest in volunteer development. 
21. Felt unsure because of the group's relative experiences. 
22. Teacher's vie'''point held down stUdents. 
2.3. Felt defensive or disagreed with the group. 
24. Group interaction confusing. 
25. Group worlted together. 
26. They listened. 
27. Group too large and cumbersome. 
2B. Felt I could have done more. 
29. Sessions were beneficial to me and my work. 
30. Group reinforced my participation and helped me contri-

bute to it. 
.31. Topics shifted too quickly. 
32. Felt like an outsider, too much conflict~ 
)). Improved with time, ice breaking. 
34. Students felt inadequate to participate fully as an 

equal. 
35. Personal inadequacy felt. 

How '''ell did we operate as a group in lis.tening to each 
other and thinking together? 

!i2:.. .lL 
8.. did very poorly 
'b. did rather poorly 23 12 
c. did fairly '''ell 95 4:B 
d. did very well 72 ,36 
e. blank 9 5 .... 

lVhy did I mark ,,,here I did? 

1. Variety of ideas, good participation • 
2. Good group, free interaction. 
3. Good continuation of discussion. 
4. Some l"epeti tiona 
5. Group leader skillful. 
6 • Group "lorlted t~gether. 
~lo It's appropria'te, thp. truth, that's how I felt, etc. 
8. No dlomination by on~ person or part of the group. 
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(Continued) 

9. Limited area discussed. 
10. Communication of real ideas not done efficiently. 
II. Trouble sticking to topic, or continuing until con-

clusion was reached. 
12. Listening good, thiru~ing poor. 
13. Lacle of common ground bet''1een group members. 
14. Group was interested, int.elligent, J.'tasourceful, and 

courteous. 
15. Smaller gr01,lps ''1ere very good for total group partici

pation and involvement. 
16. Everyone was polite and participated. 
17. Concerped with what we "can't dOll too much rather than 

what \>'e could IItry. II 
18. Some function in the group. 
19. "Hostili ty." 
20. Group not trying. 
21. Only part of the group was taking part. 
22. Disagreement on intellectual level, not emotionalo 
23. Group really worked and exchanged ideas. 
24. Lacked transition skill in going from topic to topic. 
25. Acoustics bad, couldn't hear. 

g~es}ion....i What did you find most helpful in the ''1orkshop session? 

1. Group participation. 
2. Discussing why 'I"e fail tt) reach juvenile delinquents. 
3. Seeing need for inter-agency coordination. 
4. Noderator good in guiding group. 
5. Practice in group dynamics on Jack's case. 
6. Student and professional interaction. 
7. Exchange of ideas in complete freedom. 
8. Idea of IInegotiating a contract with your client." 
9. Insight in innovative treatment. 

10. Ideas on "involving the community.1I 
11. Ken Polk's discussion excellent. 
12. Je''1e.l Godrtard and his methods. 
13. Art Pearl excellent. 
14. Dean Brink excellent. 
15. Tours great; Y.E. especially, ETC, YN-YlV'CA. 
16. Small group process (workshop broke up into sUbgroups). 
17, Bob Lee, ''1orkshop leader, and discussion of Case-Aides. 
18. Talk on education and the slow learner. 
19. Ellis' summary. 
20. Innovative methods in juvenile delinquency handling. 
210 Education's viewpoint. 
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What did you find least helpful in the ,~orkshop session? 

lu Repetition of discussions. 
2. Rehashing Jacl<:' s case. 
3. Too much discussion of isolated or specific instances. 
4. Argument as to merits of professionals vs. non-profes-

sionals. --
5. Rehashing field observations. 
6. Social activities • 
7. EPD field observation too long. 
8. Not coming to grips with the theme and specific topics. 
9. Digression 

10. Too much talk on schools and their problems. 
110 Sub-grouping (,~orkshop brol<:e into smaller groups); 

limi ted viewpoints available. 
12. Group too large. 
13. Lack of group focus or direction. 
14. No ne'~ material D 

15. Lack of real structure. 
16. Discussion on group dynamics. 
17. Topics not applicable to my ' .... ork or over my head. 
lOu Too many topics covered. 
19. Nothing wrong, all O.K., all satisfactory. 
20. Too much smoking. 

What suggestions do you have for the next session? 

I. 
2. 
3. 

40 
5. 
6. 
7. 
8. 
9. 

100 
llo 
12. 

13. 
14:. 
15. 

Too much structure. 
More structure, keeping on the subject. 
Hore people from juvenile delinquency related areas 
not here this year, i.e., mental health, psychologists. 
Groups need to be smaller. 
Resource people needed in every session. 
Better group-handling workshop leaders. 
Our selecting topics for the sessions. 
Nore information on community reSources. 
More speakers, less workshops (Art Pearl speaking to 
each workshop) • 
Switching workshop assignments day to day. 
Briefer and more field observations. 
Everyone to each field observation or at least three 
field observations for everybody. 
New field observations, sheriff's, city jail, O.C.I. 
Evaluate the workshop group dynamics. 
Discuss "confidentiality" in area of participation. 
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Question 6 

Question 7 

(Continued) 

16. More discussion of areaS covered by Dean Briruc. 
17. More total group participation. 
lB. More of the same. 
19. Review work done by LCYP. 
20. Focus on concepts of agency practices. 
21. Discussion of the common terms in our field, i.e., 

delinquency, success. 
22. Bring in some juvenile judges. 
2). Let's be specific in ~ we do things, less theory. 
24. Better meeting place. 
25. More work with juvenile department and volunteers. 

Other 

1. Let peopl e working wi th kids speak to us. 
2. Good session. 
.3. Loolc into juvenile law. 
4. Better organiZation of day's activities. 
5. Parents of foster home-type. 
6. Age, traits, need discussion. 
7. Sessions on community working with juvenile delinquency. 
B. Hand out synopsis of main speechesG 
9. New theories in juvenile delinquency work. 

10. Involve more stUdents. 
11. Socia-economic bias needs discussion. 
12. Better and \'1ider use of resource people. 
13. Let everybody visit all the field observations. 
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FORE\.,rORD 

These proceedings describe the ninth annual Juvenile Court 

Summer Institute ,~hich was held August 15-19,' 1966 at the Univer

sity of Oregon campus, Eugene, Oregon. The Institute was sponsored 

by the Oregon Juvenile Court Judges Association and the University 

of Oregon. The theme of the conference was "Priority Planning in 

Juvenile Corrections: a design for strategic action." 

There were 87 Institute participants representing some 21 

counties in Oregon, Idaho, and California. Participants came from 

juvenile courts, law enforcement agencies, schools, correctional 

institutions, courts of law, and youth agenciesQ 

The Institute provided an opportunity for persons of various 

professions, interested in youth problems, to come together for a 

week's learning experience. A wide selection of speakers, panel 

participants, \'IOrkshop leaders, and resource specialists waS provided 

to give the participants the chance to broaden their experience. 

Due to audio technical difficulties neither the symposium, 

"Juvenile JUdicial Processes and the Legal Rights of Parents and 

Children," nor the Friday luncheon speech were included in these 

proceedings. 

-i·,· 
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GREETINGS 

The Honorable Do Lo Penhollow, President 
Oregon Juvenile Judges Association 

It is IUY privilege to come this morning as the President of the Oregon 

Juvenile Court Judges Association to the Ninth Annual Juvenile Court Sunmler 

Institute. There are some here whom I think I have seen at a number of 

these summer institutes, and many of you are new faces today. Some of you 

are familiar with the programs as they have come to us through the past 

years and to some of you this is a new experience. We seem to have a little 

smaller beginning attendance this morning than "fe have had in sotne institutes 

in times past, but we are hopeful that it will pick up today. I hold the 

position of President of the Juvenile Judges Association, State of Oregon 

perhaps rather uniquely because owing to the modern trend, I will possibly 

be the last county judge ever to be President of the Juvenile Judges 

Association of the State of Oregon. It might be otherltJ'ise, but it appears 

that this would be true. I have attended these summer institutes from 

time to time and have received a great deal from them, as I know many of you 

have. The program this year is a result of seeking from the directors and 

counselors as well as the judges a type of program that will prove interest

ing to all the groups concerned, and I am hoping that inasmuch as we have 

emphasized participation in planning each of us ,.,Ul find a '$ eal benefit in 

the planned sununer insti tuteo It is inspiring al:l.d helpful preparation that 

Mr. Rinehart gives us in these prograr.ls and the 'Leadership in carrying them 

through will t I'm sure, be outstanding. It is my privilege to give you 

greetings from the Oregon Juvenile Judges Association, to welcome you here, 

and to be happy that together we have a part in this summer institute planning 

program. I was interested in a uniqueness of this conference, based on 

the sign on the blackboard at the rearo I never knew our summer institute 

to be likened either to church or a funeral, but I notice that the board 

emphasized this this morning; I hope you don't make it too much so. You 

may remember that I have been an ordained minister for over the last 40 years, 

but I don't consider this quite the captive audience that I find on some 

occasions. l{elcome to this institute. I kno,., ho,., proud I am to be here as 

president of this organizationo Thank you. 
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GREETINGS 

The Honorable Do Lo Penhollow, President 
Oregon Juvenile Judges Association 

It is lily privilege to come this morning as the President of the Oregon 

Juvenile Court Judges Association to the Ninth Annual Juvenile Court Sumnler 

Institute. There are some here whom I think I have seen at a nwnber of 

these summer institutes, and many of you are new faces today. Some of you 

are familiar with the programs as they have come to us through the past 

years and to some of you this is a ne,'/' experience. We seent to have a little 

smaller beginning attendance this morning than \'Te have had in some institutes 

in times past, but we are hopeful that it will pick up today. I hold the 

position of President of the Juvenile Judges Association, State of Oregon 

perhaps rather uniquely because owing to the modern trend, I will possibly 

be the last county judge ever to be President of the Juvenile Judges 

Association of the State of Oregon. It might be otherwise, but it appears 

that this would be true. I have attended these summer institutes from 

time to time and have received a great deal from them, as I kno'i many of you 

have. The program this year is a result of seeking from the directors and 

counselors as well as the judges a type of program that will prove interest

ing to all the grO\lPS concerned, and I am hoping that inasmuch as we have 

emphasized participation in planning each of us will find a '1/ eal benefit in 

the planned SUttmler instituteo It is inspiring and helpful preparation that 

Mr. Rinehart gives us in these progrMJS and the leadership in carrying them 

through will, I'ln sure, be outstanding. It is my privilege to give you 

greetings from the Oregon Juvenile Judges Association, to welcome you here. 

and to be happy that together \Ole have a part in this swnmer irtsti tute planning 

program. I was interested in a l.lniqueness of this conference, based on 

the sign on the blackboard at the rearo I never knew our summer institute 

to be likened either to church or a funeral, but 1 notice that the board 

emphasized this this morning; I hope you don't tnake it too much so. You 

may remember that I have been an ordained minister for over the last 40 years, 

but I don't consider this quite the captive audience that I find on some 

occasions. \oJ'elcome to this institute. I kno,,, how proud I am to be here lilS 

president of this organizationo T11aru~ you. 
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CORRECtIONAL MANPOlvER NEEDS: A CHALLENGE FOR ACTION 

Willirun T. Adams, Associate Director 
Joint Commission On 

Correctional Manpo,.,er and Training 

There is a certain irony in any discussion of manpower shortage in the 

United States today_ Most frequently the problem reduces itself to a shortage 

of the necessary skills and training rather than an actual shortage of 

people. The success of any progra~ in corrections rests in large part on 

the personnel at hal1d to do the jl')b. There are enough men and women to fiU 

the jobs, but they laclt the basic edUcation and the kind and level of skills 

needed to meet the demands of lUodern industry and an expc>.nding public ser

vice. In reality, the l::lanpO"ler crisis stems in large part from the \'1ay our 

society goes about educating its citizens. A rapidly developing technology 

and an exploding population are creating a sharpened awareness that our 

vocational training progrruns and the perscribed social roles of the tradi

tional as well as of the newer professions are probably outdated. I think 

education for the helping services includes knowledge and skills far D10re 

complex than those required to build space programs or launch wars. All 

about us, as ne,., correctional programs develop and older ones gain maturity, 

the same problem confronts us -- a shortage of trained, effective persons 
J. for these programs. 

In corrections, as in many other fields, most jobs are ultimately filled. 

Prison officials find correctional officers.. Courts eventually hire proba

tion \'lOrkers" Juvenile iLnsti tutions take on treatment staff. The search 

is extensive and painful, and the difficulty varies in direct proportion to 

the professional skills and traini!'lg required for the posi tiona 

Although these jobs are usually filled, employing officers frequently 

have to cmnpromise in regard to education and person5lity of the candidate. 

Through these compromises, everyone suffers: the correctional system, 

the offender, and the public. 

Oftentililes cOl:lpromises I:lUst be made because of the low status of 

corrections. &1ploying (lfficers are weU a\lfare that they can hardly compete 

for the professional slcills most needed in corrections today because generally 

the psychiatrist., the psychologist, and the social \'/orker ,.,ould rather worl<: 

in some other s.etting than corrections. And it is the rare guidance counselor 
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who dir0cts the attention of bright young people to corrections as a field 

in which they might find promising careers a 

It is necessary to look at the vast array of careers iu corrections. 

Only then do the complexity and scope of the manpower shortage become 

apparent. Community-based programs' use probation and parole counselors, deten

tion staff, group care personnel, community development specialists, and 

court personnelo 

In \llorking on l~lanpo",e:;:", it is also necessary to eJcamine the profiles of 

careers in correctionso By profile I mean the composition of taslts, "the 

meaning of the worlt, and the image of the worker, as ,\'e11 as the setting in 

which the work takes place. Can we realistically expect to recruit, hold, 

and retain people in correctional jobs under the circumstances no\" surround

ing them? In too !t1a.ny cases, the answer Iil/Llst be a flat noo 

There are recent studies of the law enforceillent officer and his develop

ment on the jobo He is described as being one thing as a rookie and another 

as he moves up the line. In the beginning he is concerned with speedy 

apprehension of offcmders, with prosecution and retribution. As he worlts his 

,~ay up through the ranlcs, he tends to mello\,l, to consider alternative ways 

of handling an offender, to be more rehabilitation-Illindedo A'f:'l the circwn

stances in ,\,lhich he ,",orIts change, so does his view of his job. 

Recent studies of probation officers in rural or small-to~m settings 

indicate that they too change in behavior and attitudes with changes in 

circumstances, but in the reverse direction from the police officer we have 

just been talking abouto As beginning officel~s, they bel.ieve in treatment 

and rehabilitation, in considering alternatives in the handling of proba

t.ioners. The longer they work in probation, the less interested many become 

in rehabilitation.. their approach becomes rigid, punitive, and dogmatic. 

Their behavior as senior probation officers resembles that of the young 

policemnn. 

Thf,j point here is that "/e need an ,underst.anding of people in a career 

before we talk about tn,a training they need to ental" that Career. 

•• 

.-
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A COL.1l:ll"ehensive Look at Correctional Manp~wer .. -....... :.t' .......... w __ ... __ • ,. ..... qW 

Among informed obsel:'vers over the country a deep concertt has arisen over 

the state of correctional manpol:1er. For the first time, sOllle national 

statistics have been gathered~ lrithout doubt, they could be refined further, 

but as indicators, they give important leads. The figures have been gathered 

by the National Council on Crime and Delinquency for the National Crime 

COlllmiss.ion. ',For ·today' s paper t I shall touch only upon the statistics for 

the j\.\Vldnile correctional field... On anyone day in this country, our public 

correctional programs which inClUde detention, probation, institutions and 

aftercare provide services to approxiltlately 350,000 young peopl;a. 

During the las·t year, the operation of these services cost slightly more 

than $300,000,000 in public funds. Staff for these services numbered nearly 

39,000. ~'t'hese figures alone mean little to most persons. A close look 

points to important trends. For one thing, most of the young persons received 

the services in their COli1lllunity (almost 300,000) 0 Yet more than one-half 

of the public funds were eJ~pended to cnre for the youthful offenders incar

cerated in correctional facilities (almost $168,oOO,OOO)~ Of the 39,000 

staff worldng wi tll juveniles, slightly more than one-third (15,000) worlted in 

the agencies providing services ,.,ithin the community-based programso. In a 

categorization of personnel into four groups -- treatlnent, educational, care 

and custody, and operations, plus others, Ohly one-third work in treatment and 

educational positions. 

The picture is fairly clearo Most funds and personnel are used to main

tain institutional systems while the majority of the services occur within 

the community. TI1ese figures have implications for futUre programs as well 

as for future manpo,.,er COnCer1'1S. The trends in correctional practice call 

for a shift in emphasis toward major progralluning at the local level. This 

means there is a proposal for a shift al1ay from large centralized state 

insti tutions. I ",an"t "to give you an exantpl e of a propos~d model I have pre

sented to the National Crime Commission. It is only a model and the status 

is simply that of a proposalo It has many implications for Inanpower utiliza

tion and training. 

Both the findings of thCll NeeD survey conducted for the National Crime 

Commission and the implications dra"m from them show clearly that effective 

Ioo.L __ ",~. _____ _ 
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juvenile corrections must be based on planning a total correctiorlal 

continuum. 

Many gaps in the rehabilitation process have come from separating it 

into three areas: probation, institutions, and aftercare. For this reason 

it seems essential to provide a plan for comprehensive correctional services. 

'1'he following model is based on this premise. 

For provision of services, a state ,~ould be divided into regions appro

priate for realistic management, the nWllber of regions in any state depending 

on distribution of population and on natural geographic, economic, .and social 

areas. A regional youth service office would have responsibility for 

management of conuiluni ty-based and residential programs for youthful offenders 

living in the region. 

A state juvenile corrections agency ",ith an administrative staff would 

operate the total program. Overall management, central purchasing, data 

collection, personnel concerns, and planning would be responsibilities of 

this agency, but it ,~uld give no direct ~~rvices to offenders. The court 

''IOU 1 d cOlluni t the del inquent to the s tate agency. The services woul d be 

provided through the regional programs as the ward is assigned to the appro

priate regional office. 

A youth service staff, capable of providing services in both residential 

and community-based programs, ,,,auld operate out of the regional office .. 

Rehabilitation ,rould t~ce place in or near the delinquent's homeo A plan for 

rehabili tation would be adapted to each child's needs as indicated by a 

thorough evaluation. The youth service worker ~'1ould be assigned to the case 

and carry it through completion of the plano He could work ,,,ith the child 

prior to, during, and after residential care, if residential care were 

needed. His work would include continuous inVOlvement in all aspects of the 

child's life -- his family, his school, his peers, his employer, and others 
as needed. 

A decision to place a child in residential care would be made by a staff 

commi ttee COIi.lposed of the youth service "lOrl~er, the residential director, and 

the regional office. Length of stay would be determined by the youth's 

progress 0 Residential centers \.,ould be planned to ~lcconunodate not more than 

100 boys and/or girlso 
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A New Dimension: Purchase of Services .. _____ ~..;;.:w;.:;; .. =::;.;...· .-.;;:..;;;:....;;;.;;o,;;.;;;..;;....;~...:...;;.;;.;.o;;;..;;..;..;;. 

The proposed plan ,rould bring a new dimension into juvenile corrections: 

purchase of services in the community. In provision of non-residential ser

vices, the youth service 'Jlorker woul d be equipped ,,,i th an important tool 

not now available to him in IllOSt correctional systems: a budget which he 

could use to purchase services necessary to the rehabilitation of the 

individual 0 Such purchased services might include: medical, dental, or 

psychiatric treatment; foster home placement; vocational training; vocational 

rehabilitation service to overcome barriers of employment; and other services 

indicated for successful completion of the rehabilitation plano 

Almost every public agency engaged in helping people has long sinoe 

recognized ·that it is cheaper and more effective to purchase some services 

than to try to provide them directly. \'lelfare agencies, for example, do not 

build hospitals or foster homes for dependent children. Instead, they 

purchase care from other agencies or individuals in the conununity. Only in 

corrections have we failed to make \'/ide use of this tested device for 

bringing services to people ,mo need themo 

Continuing and Com2rehensive Care 

The proposed modral ,,,ould allo\'/ a regionally based youth service staff 

to develop effective progra<ru;ling on the basis of many al ternativesu lVhile 

legal custody over the delinquent \IIould rest \lTith the state agency until 

discharge, most of the rehabilitation plan ,.,.ould be carried out in the 

conununity • 

If a child uere sent tc> a residential center, the youth service worker 

would assist in diagnosis a.nd formation of a treatment plan cu"1d l'lould follo\'/ 

the child's progress through residential care. Upon the child's release to 

non-residential care, the worker ",ould resume services to him in the 

community .• 

Programs based on such a model would have many advantages. Since 

insti tutionalization ",ould be kept to a minimum, the deterrent effects of 

iSOlation far from home would be avoided. Instead, most treatment ",ould be 

provided where community resources could be used effectively and economically, 
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Moreover, the youth service worker ,\"ould be in a posi,tion to develop a 

repertol"y of skills and knowledge for use throughout the rehabilitation of 

the delinquent. 

~..u..s _to the Communi ty 

This proposal advocates a radical departu~e from traditional correctional 

programs for juveniles. The skeptical citi:;!;ell might ,,,,ell ask: Hhat do we do 

l11th all the buildings and facilities we now have -- burn them? The' answer 

might come from e:cperience in another area of radical social change -_ urban 

renewal. It is no1'1 \'lidely recognized that, since the nature of cities has 

changed, the face of the city must also change. Investments in revitalizing 

the core ci ty, for exampl e, are paying financial as \\"ell as social dividends. 

The point here is that the society which recognizes the need for change cannot 

be bound by obsolete buildings. In considering how to improve corrections, 

"Ie must not be prisoners of our O\'Ifi prisons. 

We must also not lose sight of the fact that benefits will accru~ to the 

community from the proposed changes in juvenile correctional practice~ A 

regional youth service division based on the concept of treatment in the 

community would design a program to develop the community in such a way as to 

prevent delinquency and reduce the forces for social disorganization which 

contribute to the delinquent's problems. The division would have staff ~rork

ing with other agencies to develop the community's positive resources and 

insulate it from such negative factors as inadequate schools and leisure-time 

activities, lack of job opportunities, family disruption, organized crime, 

and poor police perfon'lance. In many ,.,ays, these activities ,I/Ould be the 

most positive part of the youth service division's program. 

;" Thus the proposed Illodel would offer the most effective treatment to the 

offender. It would help the community to develop its resources. Not least 

among its virtues ll'ould be effective and economical use of public :fundS. 

The implications for correctional manpol'/er are many. This model is 

really one alilong many being proposed today to the National Crime Commissiono 

This ferment taking pl,ace in the correctional field means that our field needs 

to be flexible if it is to meet the tests of the future boldly and imagina

tively. The keynote of 'the first part of this paper calls for a close look 
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at manpower. The second part says that the field of corrections is apt to 

. th t co"'e Abreast of these Changes change, maybe even radically In e years 0 .,. 0 

should be those of us engaged in studying the situation as it is today and 

as it may be tomorrow. One important group is the Joint Commission on 

Correctional Manpower and Training. 

An Slverview of the Commission and It.£i_ Work 

The Joint Commission on Correctional Manpower and Training consists of 

90 national and regional organizations which have joined together to attack 

one of the serious social problems of our day: How to secure enough trained 

men and women to bring about the rehabilitation of offenders through our 

correctional Syst~l and to prevent delinquency and crime. 

The Commission gre\'l out of a meeting at Arden House in New York State, 

at \~hich representatives of 60 organizations in corrections, the law, the 

courts, higher education, and the several professions engaged in correctional 

work met to assess correctional manpower needs and resources. 

The unanimous recommendation of the Arden House meeting waS that a 

commission be formed which would unite the many groups in a cooperative 

national program for solving the crucial manpOllJ'er problems in corrections .. 

Planning for such a commission was initiated immediatelyo In 1965, 

the Joint Commission on Correctional Nanpower and Training was incorporated 

in the District of Co1mnbia as a non-profit study and action group. In the 

following 12 months, nearly 30 organizations joined those which had met 

at Arden House in affiliating with the Commission. 

The Conunission's work is financed from both private and public fundso 

The Correctional Rehabilitation Study Act of 1965, introduced in the Congress 

by Representatives Edith Green of Oregon and Albert Quie of Minnesota, as 

\lJ'ell as Senators Joseph Clark of Pennsylvania and Jacob Javi tts of New 

York, authorized federal funding of a broad study of personnel needed to 

provide effective rehabilitationoipublic offenders. Under this authority, 

a grant was made to the Joint Commission by the National Advisory Council 

on Correctional Manpower and Training of the Vocational Rehabilitation 

Administration in i·larch 19660 Sources of private funds have included the 

Ford Foundation, Smith, Kline and French, and the American Legiono 
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Focus of the Joint Commission's \vork .. ' --
In impleroentin9 the Correctional Rehabilitation Study Act and the plans 

emerging from the Arden House conference, the Joint Commission is concerned 

,'Ii th the ::.hortages of quali fi ed manpower whi ch const! tute a maj or if not 

~ major -- obstacle to the rehabilitation of offenders. This will require 

objective and thorough analysis of the present shortages and means of 

reducing them. Thought must be given also to the changes taking place in 

runerican life today which will profoundly influence the role of corrections 

in the years ahead. Out of such study and analysis can come recommel'ldations 

for meeting present needs and ensuring a sUfficient pool of trained manpower 

in a changed and changing nation. 

llfanpo,~er devlillopl:lent for corrections must be planned for in the light 

of forces which are re-shaping and enlarging the country's needs for many 

kinds of manpower. Among these forces are: the rapid growth of service 

industries generally and the concomitant decline in the demand for classic 

types of production w'orkersj automation and other changes in production 

which require that workers at every level be equipped to adapt rapidly to 

tasks and responsibilities which are not a part of their training; the 

uneven development of kinds of education needed to train such worl(erso 

It should be noted that this is the Joint Con~ission on Correctional 

Manpower and Training. It will not be sufficient to secure enough people; 

we must have enough trained people. The American educational system, 

magnificent as it is in many respects, has not developed adequate means 

for training personnel for correctionso To secure the trained people needed 

will require upe of all our resources for training, both those of the 

educational system and those developed outside it by business, government, 

and other agencieso 

The Joint COlnmission's mandate entails more than the completion of 

studies and the framing of recommendations. Equally important is its 

responsibility to undert~~e action to meet the manpower needs of correctionsD 

It goes "Ti thout saying that action to meet needs as seen by the 

Commission can succeed only insofar as the member organizations are willing 

and able to pool their energies in a joint efforto From such an effort 

Can come measures \'lhich will make our American correctional system an 
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effective instrument for the rehabilitation of Offenders and the prevention 
of crime and delinquency. 

.?.1~.2E~~QraIlls~§. s,.u£1geEted tIay.s 

,To Lipl.eille~. Them 

The approach ·to resolve the manpower shortage must be comprehensive. 

I recommend that ,ore 1001, at the system from this framework: 

A. Recruitment and Career Testing 

(Bringing in NeW' Personnel) 

B. Educational Enric~~ent of Staff 

(Staff Development) 

C. Training P:i.~ograr,ls for the Non-Professional 

(New Careers in Corrections) 

Do Education for the Professions 

(Establishing and Maintaining Excellence and Leadership) 

E. Structure for an Ongoing Comprehensive Manpower and Training Program 

(Sustaining the Program) 

From the outline, it is clear that this systematic approach takes into 

account recruitment, entry, education, and continuation education of the 

needed manpower. It is necessary to begin each of these proposed programs 

at approximately the same time if the current critical shortage of manpower 

and the generally ineif.~ctive education for this manpower are to be seriously 

alteredo Anything less than enacuuent of the total comprehensive plan may 

only retard the solution and leave the corrections field inadequate to meet 
the great challenges before it. 

1. R!,cr.!!i tment a~ .. Career Training 
lBringing in Ne,·, Persomt''el) 

a. Launch a campaign to attract young people into correctional work • 

This, campaign can be regional, state, or local in scope. 

In recent times, ~'te have seen examples of successful campaigns which 

have captui'ed the imagination of some of the best youth throughout the 

country.. The recruitment campaigns of the Peace Corps and VISTA have 

brought large nUi,loers of young men and women into volunteer work in the 

helping services both at home and abroad Q Through television and other 
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. th . attract~ve publ~c ... tion, and through recruit-communication med1a, rougn ~ 4 4 ~ 

ment teame visiting campuses throughout the nation, this kind of campaign 

has proven \,Iorth\,lhile" 

A similar campaign is needed to attract young people into correctional 

careers" An appealing commentary on correctional careers in their great 

variety and interesting details should be assembled for this campaigno 

Cooperation is· needed bet,~een the designers of this campaign and 

correctional leaders in planning the content and sUbstance of the materials 

to be used in recruiting persons. Correctional awninistrators and educa

tors have much to offer both in preparing content and participating in the 

recruitment campaignso '1'he fields of corrections must first be receptive 

to having able, young persons find meaningful and stimulating, responsible 

careers" Both college degree and non-degree persons ,.,ould be the audience 

of this crunpaign« 

b« Develop nett and eJcpand present internship and work study programs 

in correctional settings for career testing" 

An encouraging development in recent years has been the . intro

duction of worl<-study programs for college students in correctional settings. 

Most of these have concentrated on ,rork experience in the summer for college 

students desi ring to earn enough to continue their educational pursuits 

which r.lay or may not have a correctional career as the goal. The oppor

tunity to provide an educational experience accompanying the work has been 

missed by many pl~ogrru!1s" 

Several professions have used internships and field work ,.,ri th 

great SUCcess as an educational and career testing experience. The 

corrections field should folIo,·, suit. Examples of sophisticated \iOrl<:-study 

programs can be found in the \'lestern stateso Highly successful examples 

are the summer t~orle-study programs at Los Angeles State College in conjunc

tion with Los Angeles County Probation Department, San Diego State CoJ.lege 

with the California Corrections Agency, the University of Washington with 

the State Insti tu'l:i ons Department in Oregon and lvashington t and Uni versi ty 

of ColoradO with the State Institutions Department. The attributes of 

these progrruns, coordinated by the Western Interstate Co~nission for Higher 

Education, are the joint ~articipation of the universities and correctional 
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agencies, the emphasis on the academic and worl.: experience, the paid learn

ing experience, and the early opportunity for the student to test his 

conunitment 'to a Career in corrections. 

New ~rork-study progrruns are needed throughout the country. The 

best model to date is the ten-weele, summer ,.,ark-study program. The stUdent 

is selected for the progrruu through competitive applications. He arrives 

on the uni vel's! ty campus a t the opening of the sUlluner tenll. He spends one 

,~eek in academic "/ork including seminars, guided reading and tests. At 

the end of this "Ieek he is placed in an agency setting where he spends the 

next eight weel<:s at work under supervision" During these weel,s on the job, 

he attends seminars conducted by the university faculty at regular inter

vals" During the final week of the ten-week program, he returns to the 

campus for further academic study and evaluations~ At the completion of 

the course, he receives, if he passes, academic credit" While in the pro-

gram, he receives pay for his work-study position. The agency usually pays 

the stipend or salary. The university shares in the cost for the academic 

expenditures" This collaboration has been developed in over a dozen 

universities in the "Jest, particularly, but also in other parts of the country. 

Another', varia'tion on the \>lork-study program proposed here is the use 

of the ,.,ork-study funds available under the Economic Opportunity Act. 

Correctional employers and university officials should work out ways in 

which college stUdents can participate in work .. study programs in 

correctional settings while they are meeting the cost of a college education. 

This program could do a great deal to recruit and provide career testing for 

the correctional field. It would also have the intrinsic value of select

ing for the correctional field persons l'lho have a great deal to contribute 

to correctional rehabilitationso 

co Establish and support undergraduate education programs for the 

helping services" 

Efforts should be devoted to development of undergraduate education 

programs which will prepare for \'/ork in the expanding field of the helping 

services and ,,,ill a"ttract young people into areas which have previously 

been overlooked as career choiceso Corrections is one of these helping 

services. 
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The body of Imo,,,ledge from the behavioral sciences offers a broad 

base that can be dra\om upon for undergraduate education for the helping 

services. Everyone 'Who aspires to 'Vlorl< \.,i th and for people needs to Imow 

a good deal about manldnd. There is already a common core of knowledge 

about man and society which Can be translated into action programs. 

Institutions of higher education need assistance in developing 

undergraduate educatio11 progral.ls. They need consultation on content, 

format, the faculty, the student selection, field work, collaboration ,cith 

the correctional agencies. Such consultation is available but it needs 

strengthening and e~tpanding by correctional leaders. 

Stipends, scholarships and student loans at the undergratluate level 

are needed. 

Students preparing themselves for early entry into correctional 

'o'/ork upon graduation shc'~ 1 be capable of adequate performance in many 

correctional positions at the beginning levels. Undergraduate programs not 

only recruit them, but also provide basic educatiol'11al preparation and career 

testing. 

State-supported institutions have every obligation to provide 

career preparation for the helping services at the undergraduate level just 

as they provide pl~eparation for agricultural management, forestry, 

engineering, architecture, teaching and many other careerso 

2. Educational Ertrichment of Staff 
TSta-fT~lo'i;m'ent)--'--

a. Launch a series of short-term training institutes for staff 

training specialists as well as staff e:x:change programs for those already 

in correctional "10rlto 

These two programs are actually separate endeavors, but have 

certain aspects in common. 

(1) {'Jhile Jd1e majority of correctional settings have no staff 

training specialists, a large number do. Efforts are needed to encourage 

the correctional agency to employ a trainino specifl,list~ Persons already 

on staffs can become training specialists if they receive some specialized 

staff development themsehreso A series of regionally-based institutes are 

needed for the staf:t development of trainers for correctional agencies .. 
•• 

•• 
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Training for the -trainers is essential if this program is ever to realize 

its potential. 

The skills, the content, and the methods are already available 

as ingredients for this kind of institute. ~aculty can be obtained easily. 

These institutes Can also be joint university-agency programs o Coordination 

of these can best be done at a regional and/or national level, depending 

'Upon the magnitude of -the prograli1. By training the trainer in the most 

recent content and skills in corrections work, the knowledge CM reach many 

staff people ultimately through staff development efforts planned by the 

trainees in their own settings upon return to their respective agencies. 

These regional h'lsti'tutes shoul d all ow great 1 ati tude in content, format; 

and methods. They will also have the advantage of providing cross-fertili

zation to the field by In·inging different points of view in contact with 

each other. The stimUlation of ne\'1 ideas should carryover substantially 

in those planned progratlS of the regionally-trained specialist. 

(2) Exchange of l:ey staff in corrections across county and state 

lines ,,,ould greatly s-trengthen the correctional field as a whole. The 

sharing of existing resources is an bunediate means of improving the man

power in corrections throughout the country. In foreign affairs, one of 

this country's most successful programs has been technical assistance through 

assignment of lcey ,ersons to underdevelo,ed areas. The lessons learned 

from these experiences should not be lost on the correctional field in our 

ovm lando Through a carefully planned, closely supervised and imaginative 

program, key correctional experts could be exchanged ,.,ithin states and 

between states to strengthen the correctional field as a ,.,.l1Iole. The staff 

exchange could be used in meeting training also through faculty place-

ments and exchanges bet'-leen institutions of higher education of university 

faculty with expertise in criminology and related disciplineso The 

mechanism for an eJcchange program could be established at a national, 

regional, and state level. A cost-shetring arrangement could be worl<ed out 

which would mal<e the program cooperative and easily financed. Similar 

exchanges are currently operative in higher education and in mental health 

programs. The Illost obvious value of an exchange program is the sharing 

of ideas and skills from one expert to many personnel in the host setting. 
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The stimulation of an exchange program in corrections is greatly needed 

today. 

This 

Training and Retraining for Non-Prof~ssionals in Correctional l~ork 
(New Careers in Corr-ections) 

a. Manpo,~er training for group care personnel in corrections. 

Current na"tional attention is being focused on job retraining. 

attention is buttressed by extensive federal legislation, notably the 

Manpower D(welopment Training Act of 1962. Training personnel to enter 

the helping services positions at subprofessional levels is needed. In 

particular, interest has been directed toward job retraining at the psychia

tric aide and ward attendant positions in mental hospitals and in schools 

for the mentally retarded. Job training could be developed for certain 

occupational areas in corrections. For example, personnel shortages are 

great for group care positions in correctional institutions, detention 

homes, jails, group homes, and probation camps. High rates of job turnover 

are found among persons in sub-professional careers such as correctional 

officers, house parents, detention officers, jail guards, relief group 

care personnel, and several other titled positions in ~ich employees work 

,~i th adult and youthful offenders, providing to them group care, custody, 

and maintenance. 

Certain generic skills are comlnon to these positions due to the similarity 

of tasl~s required in group living situations of the offender popUlation. 

As a matter of fact, 110 well-established requirements have been set for 

these positions and many persons are employed Nho have largely unrelated 

education and work histories~ The training and/or preparation for these 

jobs OCcur largely after employment. In the past this career has had low 

status and accompanying 10\'1 pay. The tasks are unclear and persons working 

these positions frequently find themselves in situations in ""hich their 

roles are ill-defined resulting in social isolation from the mainstream of 

correctional goals. And yet, a common axiom heard today among correctional 

leaders is that these same persons have more contact.'iith and effect upon 

offenders than any other in the array of corrections positions. 

The conditions of employment are often very undesirable. Cooonon nega

tives heard about these .jobs are the lack of communication with correctional 

• 

'. 
• 
• 

• 

• 

•• 

•• 

-16-

leadership, the lack of clarity of correctional goals for line personnel, 

the low pay, the lack of intrinsic rewardS, the lack of a positive career 

image, the boredom and routinization of the work, and the overcrowded con

di tions which constantly frustrate these ''lorkers in these group settingso 

Since eligibility for MDTA retraining has a primary requirelllent, 

namely, to increase the \~ol"k skills for those who are presently employed 

and who are worldng unde:o:-capac i ty I a chall enge emerges. Another goal of 

the manpower training program is to prepare persons for positions in which 

jobs are available. 

The Manpower Development and Training Act of 1962 authorized an 

ambitious national program of job trainin~. The occupational range of the 

projects has been ",ide and varied. Equally as varied have be~n the kinds 

of worl~ers assisted through the MDTA training programs 0 

The example of a t~aining program for group care personnel has been 

gi ven in dletail. There are other possi bi li ties for trai ning programs under 

MDTA. One could be developed for probation and parole aides who are 

community-based agentso Very little has been done in using the aide posi

tion in corrections. Vocational rehabilitation and mental health agencies 

have used them very effectively. These aides could learn basic skills in 

job finding, agency referrals, and homemaking for women traineeso 

An immediate effort is needed in these proposed training programs. 

The elements of the systems are available. The problen} is to link those 

elements in a meaningful "lay to provide this program in the dimensions 

fitting the needs. 

Professional Education for Correctional t~ork 
(Establishing ~rurM-;{ntaining Excellence and Leadership) 

Financial aid for students seeking professional education leading 

to careers in corrections. 

Recently the Federal Bureau of Prisons released statistics on 

trained personnel in professional ''1ork in corrections. These statistics 

show that only 50 full-time psychiatrists licdt'; in instutions for adult 

offenders, maldng a ratio of one for ev~ry 4~,oOC offenders. The ratio of 

psychologists to offenders is about ~no lor 2~OOOi and teacher, one for 400. 

These figures indicate clearly that professional workers are not entering 

correctional ,,,ork • 
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Shortly after Wodd \~Iar II j the Veterans Administration found 

i teel f in great need of p/tl yc 11:0 I 09i s ts 0 There are feW' in the country to be 

tourld. The Veterans Administration began an extensive program of recruit

ment and training "lhich, ,\Ii thin a very few years, reversed the great 

shortages. It established fello,~ships, internships, and direct relations 

wi th university psychology departments. Its efforts ''lere extremely 

successful. 

Nore recently the Heal th Proft.:msions Educational Assistance Act 

was passed which provides, among other things, student loans, scholarships, 

and improvements of ~uality of educational programs. The Nurse Training 

Act of 1964 ,ros passed to increase the supply of nu~ses in the United States 

through federal assistance to schools of nursing and to students ot nursing. 

Long-term, low interest loans enable students in need of aid to finance 

their nursing education. 

These examples of legislation should be uSed to develop a 

Correc1:ions Professions Educational Assistance program. 

The correctional field needs a similar program ot recruitment, 

financial assistance, and establishment of joint planning efforts with 

insti tutions ot higher education. The students preparing for protessiol1S 

through university programs could be directed toward careers in correctional 

,v-ork if a comprehensive plan is enacted including these three factors. 

SUCll a plan should be developed immediately. Psychiatrists, psychologists, 

sociologists, social workers, administrators and educators are badly 

needed fur professional tasks at all points on the continuum of corr~ctions. 

The federal gover11ment shoUld eSl:ablish a coordinated program of financial 

assistance through fellowships, loans, and work-study programs in 

corrections to attract stUdents interested in or already preparing for a 

career in the helping professio11S. 

b. Continuation education programs for professions. 

Continuation edH1~ation is recognized as an es~;ential phase of career 

development. '<lith the current explosion of kn()\ofledge, most persons who have 

not been in an educational program ,,,i thin five years are outdated.. There 

is a noticeable gop bett-/een current kno,,,ledge and sldlls and their 

performance in correctional tasks. 

.' 
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There are several alternative ways in which continuation education 

can be insured for correctional personnelo 

(1) A National and/or Regional Academy. Recently there has been 

a great deal of interest in the establisrunent of an Academy of Criminal 

Justice. The corrections leadership in this country has also shown an 

interest in aq Academy for Correctional Administration and Leadership. This 

acade,ny should provide education and training for correctional leadership 

already employed in the administration of correctional programs as well as 

provide opportunities for research. The curriculum of the academy should 

be jointly planned by educators and practitioners in the field. The length 

of time of classes would vary. A permanfDnt, interdisciplinary faculty should 

be selected and based at an institution of higher education. The academy, 

if national only, should serve the entire nation~ If regional academies are 

formed, then the several states in the r~gion should participate. 

One of the most important missions of a regional academy for 

correctional leaders is the prepaS';'ai:l:'On of educationill programs which focus 

on changing the climatG of cor!ri&~tionul systems so that professionals in 

treatment careers may pertorm best that for ,~hich they ax'e 'trained. For 

any discussion of the use of professionals in ~orrectionQl systems, the 

topic of climate in which tr~atment staff works com~s forth. The responsi

bility for this climate rests largely with the top administrators. If they 

do not provide the leadership for change, no one will. They need to kno,>( 

how to use their treatment staff to their fullest potential. The regional 

academy is the logical place for this kind of content in training programsv 

(2) Regional Continuation Education Centers for Professionals. A 

second alternative is the establishment of a series of regional continuation 

education centers fOl;' staff development of professionals. These centers 

should be established at ei'Cher institutions or higher education or at 

correctional settings themselVes which have proven their excellence. 

These regional contb\u.~ttion education centers would operate ,~i th a 

small, permar.,Imt, fuU-time administrative staff, ",hich would plan various 

training programs. They ,~ould plan courses of varying lengths and use an 

interdisciplinary faculty from several different universities and practice 

settings. The training formats would vary, using ne'W' and innovative approaches 

whenever necessary. 
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These programs should be jointly planned and operated by educators 

and practitioners. The trainees Vlould receive stipends and traineeships as 

well as released time from their settings. They would be regional in 

scope, captializino upon the valuable opportunities for learning experiences 

afforded by bringing together persons from different states, institutions, 

and schools. 

The training progr,'am Pl'oposed in this document for staff trainers 

could be held at these centers if they become operational in time. 

5. Stl-ucture for an C!~'1going Comprehen::dve 1'~npO\'ler and Training Program 
( Sustaining the P~~ogramCl) _ .. 

An organizatio:.1. io needed at the regional or state level to inSure the 

operation of cocprehensive progrwns in correctional manpower and training. 

The lack of coordinatio:l of the fe,'1 ongoing activities has been part of the 

problem in correctional manpouar and training. If the proposals made in this 

docl!ment are enc.c·ccd, the need for an organization with responsibility :for 

their developmo::lt, coordination, a.:ld plan:1ing becomes even more esslential. 

•• 
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CORRECTIONAL MANPOWER IN OREGON -- KEY TO A NEW HISTORY 

Joseph L. Thimm, Community Consultant 
Oregon State Board of Control 

I se~ my role here today as simply providing a reportorial overview 

on the present situation and future projections on the subject of manpower 

and training within the various institutions of the Oregon State Corrections 

Division. I am going to tread somewhat gingerly in this discussion, not 

only because I am very new to the Corrections Division and the State of 

Oregon, but also because the subject of manpo~er and training needs is still 

one that needs a full reappraisal in a new, philosophical context just now 

evolving through the organization of a new state correctional system. 

Perhaps this can be better said by explaining that the Corrections Division, 

created by the 1965 Legislature, is just about nine months new as an 

operational entity. It was last autumn that the Board of Control succeeded 

in employing George Randall of North Carolina as Administrator of the nell' 

Corrections Divisiono These first few months, as most of you know from 

following the papers, have emphasized the dev~lopment and implementation of 

a work release program that is receiving wide atten~ion throughout the state 

and even nationally. Suffice it to say at this point the work rel~ase 

program you are hearing about perhaps heralds the advent of a new treatment 

philosophy that will in the years ahead mushroom into a wide range of tangible, 

solid, and progressive rehabilitative programs. 

With this introductory explanation of my own caution in tackling the 

subject assigned me, let me try to give you a bit of background on the 

historical evolution of our state correctional system. I believe this 

history tells us a great deal about why \'1e are where we are today. \tfbere 

certain states have won reputation as "progressive" correctional states, 

it is because of a particular convergence of a number of factors in their 

history. Political leadership, citizen interest and concern, articulate 

advocacy by educational and other professional forces, and finally the degree 

of enlightenment of all of t~ese forces and their consequent commitment to 

moving directly on social problems, whether in the area of race, labor

manag~ment relationships, or treatment of crime and delinquency. It is my 

conj0ntion that, until recently, the various political, citizen, and 

---------------------_.- --
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professional forces concerned with correctional progress in Oregon have not 

been at all times on the Same wave length. Ideas for progress run stady 

through Oregon's correctional history, but one judges they have been stated 

separately and at different times by representatives of many innuential 

groups. Seldom have these progressive and influential voices spoken or 

acted in harmony on critical correctional need, and particularly in the 

area of manpo,~er trainino, until rather roccn·Uy" 

But to hear some of what I n!il saying in n historical context, let me 

take the development of adult currections i11 Oregon and provide al:1 historical 

review. And as I read this picce of history, keep in mind that the taint 

of history can never be completely overloolted nor erased in judging why a 

correctional system has or has not moved ahead as fast as we ,rould lil<e to 

see it. W'ilen we taU:. about progress, we must have the history of the system 

in mind, not to imm:>bili~e us, but to e.ssi.ot us in planning the btrategy 

for progrcr.:;s. 

Hiotory tells UG that the f ir_~lt jail for cC!1finel11ent of "all criminals 

in Oregon ll was erected in l8l.l:2 ,.,hiLa Oregon was still a terri tory. Financed 

by funds from tho estate of a local cattleman, an $875 structure, consistinu 

of a t,~o-story block house twenty feet square, waS conntructed in Oregon 

Cit-yo Since there were vcry fe,,, laws cd the tirr:e, crime as such was 

practically unl<no\m.. It is difficult to say '·iho ,,,as held in Oregon's first 

jail, other than a reference to the fact ·f:.hat a man subject ·to occasional 

spells of insllni ty ,·ra::; assigned there periodically for temporary protection 

for himself and his neighborso Apparently, someone with stronger criminal 

tendencieo ,~as lodged in the jail, because in August 181.1:6, the gentleman, 

whoever he wa::;, burned the jail to the ground and escaped. 

The Oregon prison system began officially 1~hen the territorial assembly 

of 1851 passed a bill to "bu~_ld a penitentiary of sufficient capacity to 

receive, secure, and employ 100 convicts to be conf5.ned in separate cells 

at night." Political haggling prevented any firm steps in the direction of 

prison construction until 1853, when Do number of lots in Southwest Portland 

at Front Avenue between Hall and Harrison Strcets were purchased for the 

construction of a permanent facility. In the meantilne, a controversial 

pol! tical figure by the name of Hilliam King was a"larded the presidency of a 
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penitentiary commission and assumed the superintendency of the yet uncon

structed prison. Mr. 1Cing immediately established a city jailor temporary 

prison of sorts in an old whiskey shop ,~hich ''las also destroyed by fire 

within a few months. Oregon's first warden apparently had a rather serious 

drinking problem and the firing of his whiskey shop prison also destroyed 

his professional career. Mr. rein:;! was removed from the superintendency, and 

a rented farm house located at Front between 1I1ill and Montgomery served as 

a temporary prison for the safe-Iteeping of convicts t-rhile the penitentiary 

''las being constructed. Farmer Arnol d, as o,mer of the house, became assistant 

keeper and collected three dollars peT day per convict for expenses and salary. 

Incidentally, ,.re are occasionally reminded that many of our progressive 

concepts have rather deep roots in hiotory. Farmer Arnold, in effect, 

~perated Oregon's first halfway house. One hundred and thirteen years later 

,~e are taking action to make the half,-.'ay house concept a strong component :in 

our .iorrectional treatment programs .. 

Construction of the penitentiary began early in 1854, and within a 

few months three convicts ,~ere moved into the uncompleted building.. One 

convict immediately escaped. 

ActUally, it ,.,ras many years before the first penitentiary ,.,as completed. 

Pol i tical controversy, lack of :funds, pOlor planning, and many other reasons, 

contributed to a very poor beginning for Oregon corrections. In 1886, the 

penitentiary \'laS moved to its present location in Salem .. 

Interestingly, the concept of treatment of offenders ''laS apparent early 

in the history of the Oregon penitentiary system. In the very early days 

of the penitentiary progranl, Portlanders becru1c accustomed to seeing small 

garlgs of prisoners ,.,i tIl ball and chain attachments working on the muddy 

streets. Even after Oregon '''0.0 £lami tted to the Union in 1859, prisoners 

were contracted out to privflte enterprise ,.,,110se only responsibility waS to 

see that the convicts were securely kept and supplied with coarse food and 

clothing and medical attendance.. The sub-contractor for the prison systPjM, 

in turn, hired out the convicts for labor in the briclt yards and lumber 

mills of the area and obtained a contract with the City of Portland for 

their use in constructing and repairing streets. By 1862, the high rate 
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of escape doomed this particular form of work release, although again, 

another of our progressive treatment concepts shows up in historical form. 

At its new location in Salem, the program of care, custody, and treat

ment of criminal offenders was featured by chaos and confusion that erupted 

in the form of mass escapes and even riotso Finally, military leadership 

and security, highlighted by the use of the gardener's shackle or Oregon 

boot, and occasional floggings, brought ordero During the resultant quies-

d o d l.°ntroduced a number of rather constructive cent period, succee l.ng war ens 

work programs such as brick making, a boot and shoe factory, a flax mill, a 

sawmill, and a farm program. 

It is interesting to note that the historical development of Oregon's 

correctional system, as outlined briefly above, did give birth to a 

philosophical basis for the programs developed after the turn of the 

century 0 I was interested in an article entitled, "Prison Reform in Oregon,~ 

written by former Governor Oswald \vest in 1914, in a magazine published by 

a Chicago organization supporting correctional reformo The Newer Justice, 

as the magazine was called, quoted Governor 'vest as follows: 

uPrison reform is neither more nor less than the application 
of a few conwonsense business principles, seasoned with a little 
brotherly love, to the. management of our penal institutions. 
Practically all those ",ho have given thought and study to the 
subject agree that the following are essential to all prison 
reforms: (1) a well-located institution, nlodern in construction 
and affording every facility for the moral, mental, and physical 
uplift of the inmatesj (2) the abolishment of all forms of 
contract labo~ and the installation of industries whereby those 
wi thin the prison \'Ialls may be ke.pt steadily employed, and under 
favorable conditions, in the manufacture and production of 
articles for state use; (,3) a prison farm ,.,here outdoor employ
ment can be given at least part of the prison popUlation and 
where an abundance of farm and garden products may be grown, thus 
both improving the standard of prison fare and reducing the cost 
of maintenance; (4) legislation permitting the ''1orking of prisoners 
upon county r~ads and at other state institutions, which would 
furnish further outdoor employment and reduce the number in close 
confinement; (5) some arrangement '~hereby a prisoner may be paid 
at least a small sum for labor performed--a plan which would not 
only encourage industry and help the prisoner but in Inany instances 
relieve the distress of destitute dependents; (6) an indeterminate 
sentence law and parole systelnj and (7) a prison management free 
from political influence and big enough and broad enough to grasp 
the true significance of the problem." 
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It is interesting to consider the rather progressive statement on 

correctional philosophy by Governor lvest in conjunction with a report 

issued t,~enty years later by a prison industries reorganization board appointed 

by Governor Charles H. Martin in 1936. Again we hear expressed a concept 

of treatment that rings familiar to our ears. This particular board 

recommended that the sentencing la,.,s of Oregon be amended so that all 

persons convictec1 of any crime, except that carrying the death sentence, 

should receive an indetenninate sentence with a definite sentence imposed 

latel':' by the Board of Control or other administrativ~ boards 0 This board 

also recommended a diversification of the building facilities for proper 

treatment and ,.,ork assignment by construction of a receiving station (this 

sounds like a reception-diagnostic center) and medium security institution 

at the penitentiary annex, and a separate institution for women p~i~oners, 

and two or three forest camps for the safest types of men. And finally, 

the board recommended the employment of a professional staff, including 

an educational director, a psychologist, one or two vocational teachers, 

and two or three case-worl~ers in the development of a modern classification 

program. 

A few years later, in 1940 to be exact, the Osbourne Association sur

veyed the Oregon State Penitentiary in the course of its examination of 

penal facilities on the lvest Coast. The report ''las published in 1942 and 

made a number of recommendations which command our attention in this 

discussion. For instance, the Osbourne Association recvmmended that an in

service (personnel) training program be initiated to supplement the 

present instruction offered in the use of firearms and gas equipmento 

Interestingly, the report contains a comment by the then ''1arden, George 

Alexander, on this recommendation to the effect that the \'/arden did appoint 

a special officer to initiate ~ intensive training ''lith penitentiary 

guards to improve their ability to use firearms and gas equipmento 

The Osbourne Association also recommended that in the enforcelnent of 

discipline greater emphasis be placed on the deprivation of privileges and" 

that instead of the deputy warden hearing cases of infractions, a disciplinary 

conuni ttee be organized ,.,i th one of the members to be representative of the 

professional services. The Osbourne Association then suggested that the 
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classification COllllili ttee be organized so that a system of assigning and 

reassigning and planning systelnatically for the inmate's progress be intro

duced. Finally, it ,,,as recommended that a ,,,ell-qualified educational 

director and a staff of full-time civilian teachers in both the academic and 

vocational fields be appointedo Wider use of the facilities of the 

Extension Division of the University of Oregon and the establishment of an 

educational program ,nth that u::iverzity were also urgedo 

As a last bit of history, I would like to refer to the recommendations 

of a legislative interim committee for the study of prisons and jails in 

state institutioO)..s in O):egon during the legizlative interim period 19it5-it7. 
I 

This legislative interim cOlruni ttee caIne to the conclusion that the Oregon 

system of corrections had by this time long o~t!ived its effectivenesso 

It noted that the object of correction is to eXalnine the convicted o~fender's 

criminal behavior and so to treat the personal and social factors involved 

that he might return to society better able to function as a law-abiding and 

participating citizen. It noted further that Oregon must put· an end'to its 

penal-custodial system, for such a system falls short of the objective of 

rehabilitation. The recommendations of the legiSlative committee called 

for an overhaul of state correctional administration. It urged the 

establishment of a state vocational institution of minimum and medium security 

with a diversified program of vocational and academic education. It 

recommended the establishntent of a diagnostic clinic and reception ~enter 

in connection ,.,i th but not part of a new intermediate insti tution, and it 

stated that the diagnostic-reception center should have adequate psychiatric, 

medical, psychological, and Case,.,ork services in order to make a thorough 

study of each offender and recommend the programs necessary for his 

correction. Finally, ",the committee recommended the establishment of a 

stronger indeterminate sentence la,., and asked that the state probation and 

parole staff be increased sufficiently so that each officer would carry no 

more than 75 Cases. 

The more recent history of correetional development in Oregon most of 

you are quite familiar ,'litho I came to Oregon four years after the legis

lative report of 19it? During the 50's, we. observed a considerable improvement 

in all of the then eJdsting institutional programs, and we noted an increasing 

I • 

•• 

• 

-26-

emphasis on progressive correctional treatment concepts and professional 

staff to carry out these programso We have seen the establishment of a 

correctional institution for first-time offenders and construction of a new 

women's institution, as ,,,ell as annex and CalnP programs for adult and 

juvenile offenders. In the past two years, the legislature has ,established 

the Corrections Division, and at the same time appropriated a consider/able 

sum of money for a state,~ide survey of adult and juvenile correctional 

programs on every governmental level by the National Council on Crime and 

Delinquency. 

In pulling together information for this presentation, I have come 

away with the highly optimistic feeling that Oregon has crossed the 

correctional Rubicona My contacts with institutional administrators, 

discussions ,,,i th local county officials, and the ne,., philosophy emanating from 

the Corrections Division, are emphasizing a stronger commitment for treat

ment with a capital "To" There is, too, a heightened interest in and 

concern over the management and treatment of our juvenile and adult offenders 

on the part of the public. This i,g a Ii teratf:l and increasingly better ,

educated public ",hich is ready for leadership and ideas, and this as we all 

know, is essential for all progress. This does not mean that when today is 

history, all our hopes and plans will suddenly blossom into realities 

tomorrow. It simply means that we are at a point ,.,hen we can expect to see 

speedier and more significant progress in state corrections than our history 

might lead us to believeo 

Treatment will be the emphasis in new advances in our state correctional 

programs 0 The availability to obtain and hold adequately-trained and 

highly-motivated Inanpo,,,er will be the determining factors in how brightly 

we will color ourl.treatment programso 

For a few minutes I ,,,ould like to comment briefly on how our insti tu

tional administrators appraise the personnel situation in their particular 

operations. 

The superintendent of the Oregon State Correctional Institution, a 

man with over 25 years in the federal correctional systeln, notes that the 

situation, philosophies, progrruns, facilities, treatment in general for 

penal institutional inmates have been steadily upgraded and improved during 
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his 25 years in corrections 0 HOlo/ever, his concern today is that we are 

attempting to do more for inmates with less o The superintendent is concerned 

that private industry and unions have made non-civil service positions much 

more attractive,to individuals who other''Iise might be inclined to enter 

the correctional field. 

The warden of the State Penitentiary shares to some degree the view of 

the Correctional Institution Superintendent that trained, experienced, 

capable correctional manpower is at a premium. Warden Gladden probably 

makes a good point when he refers to the "special breed" of man who is 

willing to work in an adult institutional environment. These are restricted 

environments and the professional person particularly, ,,,hether caseworker, 

school tea,cher, vocational instructor, doctor, or journeyman tradesman, must 

have unusual motivation and commitment to adjust to a prison setting. 

The serious problem in our adult institutions in Oregon today has 

already been referred to--obtaining and holding qualified professional 

personnel. The superintendent of the Correctional Institution and the 

Penitentiary warden express concern at the excessively high turnover in such 

professional categories as counselors, school teachers, vocational 

instructors, psychologists, librarians, recreational specialists, and even 

chaplains. The ''larden asked the question: At l'lhat point in their academic 

careers are young people training ,to be teacher, social \\'Orkers, or 

psychologists, given the information, the direction, and the opportunity to 

see corrections as a highly rewarding career goal? This is a very important 

question which we should consider seriously during this week. 

In-service training is an integral p~rt of any institutional operation. 

At the Correctional Institution and Penitentiary all employees undergo a 

rather intensive in-service training program consisting of films, lectUres 

on particular institutional operations, and training in self-defense and 

firearms. Special programs also mru<e up institutional in-service training 

programs. For instance, the Penitentiary recently completed a ,12-week 

lecture series on criminology conducted by a tvillamette University professor. 

Also, a special series of seven films produced by the Canadian Film Board 

was used for staff training -- incidentally, an exoellent group of films 

if you ever have the opportunity to viel'l themo 
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Despite the efforts being made to upgrade competence at the institu

tional level, there is a great concern expressed by the warden of the 

Penitentiary and the superintendent of the Correctional Institution that 

., f 1 to achlo eve the educational level that present opportunlt1es 'or personne 

would provide a broader Imo\',ledge base are very limited. This concern, I 

think, points up one of the critical problems faced by the correctional 

field today; that is, retraining of manpower at \"hat ''Ie now term the sub

professional levels--custodial personnel, cottage parents, detention group 

workers, and so fortho In addition to relatively low status and poor pay, 

these positions suffer from the stereo-typical custody image. If your 

° °1 ' th 1'nst10tut1°onal administrator is constantly experience 1S 11<e m1ne, e 
concerned because highly motivated, energetic individuals move in, thro~lgh, 
and out of these positions \'lith great rapidity, while lesser motivated and 

coromi tteEl p'erso11S too often find a comfortable and even permanent niche. 

Recent years have seen changes responsible for inducing more qualified 

indi viduals to qualify for these positions: higher educational standards, 

more exacting selection and screening procedures, and greater inducement 

through pcy scales. Nevertheless, the retraining problem is still critical~ 
not only as it pertains to the kind and degree of knowledge to be imparted, 

but also as it relates to the programs and techniques for imparting this 

information. Departmental and institutional administration must concern 

itself directly with this problem and together must formulate the efforts 

,'/hich will lead to innovative and productive retraining programs. 

As expressed by Dr. Ashkins, assistant superintendent at the MacLaren 

School for Boys, the school administration is not satisfied that present 

staff educational levels are ideally related to the performance of their 

jobs. While the majority of group life staff, for instance, have high 

school or better educations, job performance could be improved through 

additional education by ''lay of broader and more intensive job orientation, 

attendance at ,,,orl<shops, conferences, seminars, lectures, and college credit 

courses. 

Staff 

vocational 

programs. 

educational levels as they relate to the MacLaren academic and 

programs are perhaps the most adequate of all campus and field 

These staff must be state-certified, and their salary level 
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equals or surpasses that of their colleagues elsewhere in Oregono Conse

quently, MacLaren's academic and vocational programs are relatively strong 

as compared to other disciplines. 

Interestingly, at MacLaren the percentage of staff engaged in improving 

their skills via technicnl schools and colleges is as follows: Adminis

tration - 13%, Ca:r.pus Counsel:i.ng - 3396, Home Life - 7~b, Education - 1196, and 

Field Counseling - 1296. 

The m~npower concerns at Hillcrest SchOol for GiJ:ls is, in some ways, 

not too different from tllose at tho Penitentiary and the Correctional 

Institution, except for a sing,le exceptict1nl fact: that is, there is a 

conscious realization that Hillcrest is in a state of transition from a 

philosophy of custody and control to that of treatmento Hillcrest is the 

only one of our institutions operating under a new adtninistrationo The 

usual problems of transition are intensified in that a strong effort is 

being made to effect changes :i.n staff roles, concepts, and functionso This 

problem is probflbly mont sevc:~c at the hcuseparent level, and once again 

the urgency of. pI arming and developing training opportuni ties for personnel 

at this le"el is cleaX'o 

Hillcrest is mcldng efforts to improve the knowledge base and perfor

mance levels of its staff through agency staff training programs, supervision, 

and in-service orientation. Special eon::::ultation is being used, but there 

is need for expansion of this resource o For the coming biennium, Hillcrest 

has requested the addition of a training officer to its staff, and has 

projected a sum of money for flupportino p3rticipation by houseparent staff' 

at institutes and wor!Cshopso 

I tIli!"Jc all of us ;'lOuld (~:1dorse the concern of Mr. Pollak, Superintendent 

of Hillcrest, th~t challenge alone is no longer sufficient incentive to 

attract and hold professional people in correctional settings. The competi

ti veness of our fast-moving society maItes it apparent that our field must 

respond corupeti ti vely to the limi ted manpowe:t' pool availabl e to us. Thi s 

competition must emphasize tho status, the opportunity, and the legitimacy of 

helping others in a correctional milieu. 

It is as a ,result of its awareness of the needs and gaps in the juvenile 

and adult programs in Oregon that the State Corrections Division is requesting 
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a SUbstantial sum of money for the 1967-69 biennirim to ini tiatel: training 

program blanketing all division operations. It f;,s anticipated that a 

qualified and competent training director will be employed at the divisional 

level to take leadership in planning and coordinating in-service and 

advanced educational programs affecting personnel in all state institu

tional facilitieso The task ahead is indeed a formidable one, but I 

believe the next t\\fO years ",HI see the cornerstone laid for a highly 

dynamic and far-reaching educational opportunity system wi thill the State 

Corrections Division. 

Conclusion 

Time does not permit a more thorough explanation and evaluation of the 

manpower and training situation in the state correctional system. What I 

have tried to do here today is present a historical perspective on the 

philosophy and development of our state programs I' with perhaps a particular 

emphasis on adult corrections. I have triec. to make the point that the 

seeds of progress he.ve been sowed at different points in our correctional 

history and many of these have borne fruit. 

I have referred to the necessity for a convergence of factors or 

thrusts as necessary if a correctional system is to progress. In Oregon, 

these elements or converginQ forces arc: 

- The "tolm and go\~n" dialogUE! and planning now' under way around the 
entire problem of manpO\'ler .and training for the correctional field, 
and in fact, for the helping professions generally; 

- The gro~1Ting variety of positions in corrections demanding different 
levels of skills and training--a factor which makes most vocational 
opportunities more attractive; 

- The increasing emphasis on specialization ,~hich calls for a ~~harper 

defini tion of the tasks needing to be performed. And perhapsi the 
greatest value here is that \~e, as professionals, have to clarify 
for the public and potential personnel just ,~hat we do in corl~ections; 

- The almost fantastic interest today in crime and delinquency--i.ts 
control, treatment, and prevention--on the part of government a't 
all levels and citizens in general; 

J 
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- The incr\~asing emphasis on the individual as exemplified through 
recent Sl,.tpreme Court decisions, the cautious and almost sympathetic 
ne''Ispaper handling of the recent multiple killings in Chi~ago and 
Austin, Texas. Parenthetically, Truman Capote's book, In Cold 
Blood, repr'esents another dimension of this interest in and mOre 
analytic attention to crime and its causes; 

- Finally, the knowledge that history has failed to provide practical 
programs for the treatment of crime and delinquency. This means 
that there is a greater freedonl and opportunity to place our emphasis 
on people rather than "bricks and mortar ll as we try to sell our 
critical need today. 

Thus, it is only now, as we see these converging forces, that we can 

finally have a cOl'lfident feeling that correctional progress in Oregon can be 

related to improved treatment progra!lIS and the range of manpo\'1er skills 

necessary for the t:~eatment tasks. 

I have indicated that I think we Can be optimistic about the future of 

corrections in the Oregon state system. I feel certain the future will see 

the custody and treatment elements in institutional management gradUally 

shifted into a proper perspective and balanceD This is already taking place, 

and it is being aided by the increased inter-disciplinary communication, 

demonstrati1lm, and reElearch taking place bet''Ieen juvenile and adult insti

tutions and our institutions of higher learning. 

Indeed, there is good reason to be optimistic about the fU.ture. We have 

a good bead on <lur problem·--that nt<:mpo''Ier and training are essfmtial 

ingredients of quality treatment programs.. It is a need, too, that is 

salable. The public and political leadership of our corillDunities will stand 

solidly behind an edUCational issue. 

Corrections in Oregon has a history that reminds us of Oscar Wilde's 

statement from IIReading Gaol": 

"Horrible as are the dead when they rise from their tombs, the 
living who come out from tombs are more horrible still." 

This is a history we should not forget. But we should let '''ilde' s 

words be its epitaph. 
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THE UNIVERSI~ylS ROLE IN CORRECTIONAL TRAINING 

by 

Va K~ Jensen, Director 

Field Placement Program 
Center for Social Service Training 

University of Oregon 

I wot.:lld like to take a Ii ttle time to talk about a ne,., program in 

which I am invoi ved her'e at the U of 0 0 Actually, 1 have sort of a selfish 

moti ve for wanting to do:; fhi s because the program is still veJ:'y much in its 

developmental sto.gt:l and I thi!lJ~ that "'he.t. agene-iea l iusti tutions, and pro

grams already in existence have to say in re~ponse to some of the plans 

being made ''Ii 11 , in laJ:'ge part, determine the course of thr new program 

that is being developed. 1 am o.lso ve~y ~l~ious to get some feedbaclt, and 

,.,ill alIa,., some time right before noon to get questions and comments from 

you. I know that Carl £'r'ickson, for example, hae had some experience ,'lith 

a program which is gerr.l£m~ to this discussion and I hope that he will have 

something to say about ito 

Also, although +;he planned program has to do primarily with community 

service activities and I realize that there are people in this audience 

who are not necessaril.y involved directly in community service acti vi ties, 

I think that often these are the very people who, in their admittedly 

sometimes naive \'lay, mr~ke the best contr-ibutionsj their perception of 

these things sometimes :i.~ ~ood because it is unbiased and because, like a 

lot of us, they are not so close to these problems and therefo;r,e gain a 

somewhat better perspeci.~:lvea 

The program I'm talldng about is the University's plans for este.blish

ment of a ne,'1 school--a school of Community Service and Public Affairs. 

I want to ta.lk al:o ut ita little bit in terms of implica.tions of this ltind 

of program for manpower' training and recruitment. 

There has been r!i',cent pUblicity about the school, particularly about 

three o,r four months .;ago when the State Board of Higher Education agreed, 

formally, to establish the new program; yet I have encountered very few 

peo'p.le who know anything about it. About two or three weelts ago there was 

a newspaper article r~garding a request for a million dollars to the new 



-33-

school for the purpose of establishing and planning the program and the 

donation made by one of the co-founders and publishers of the Reader's 

Digest, an alumnus of this Universityo It is interesting that since then 

everybody seems to know about the School of Community Service and Public 

Affairs" 

To give just a brief historical perspective of the development of 

this program, Dr. Arthur Flemming, currently President of the U of 0, and 

formerly Secretary of HEl'l, has made a very strol'9personal commitment to 

establishment of a program which he feels is a direct response to what 

has become the need for interested, well~'motivated young people to enter 

areas broadly defined as community service occupationso I , .. ant at the 

outset to make it clear that we're not talking about a traditional under

graduate social "lork program, although certainly many people, I am sure, 

who would be interested in this type of program at the under-graduate level 

are those who vill go on eventually into graduate social , .. ark training. 

We're not talking about corrections~ per se, although certainly the 

corrections field '('lill be one of the several that we'll be concerned ,.,ith. 

lIve been at Oregon since last July and just ho,., long before I came the 

thinking and planning went on, I am not sure; but about the beginning of 

1966, an appointed committee completed its work on drafting a proposal for 

the school and then it went through our o\m facul ty ,.,here it was finally 

approved and then on to the State Board of Higher Educationo And &s 1 

indicated earlier, by the Board's action three or four months ago, the 

s~hool came into formal being. There is no plan, really, for the formal 

establishment of the program until the fall of 1967. This windfall of a 

million dollars may help speed things up. 

The University of Oregon, I'm finding, is as traditional, or perhaps 

more traditional, as are most universities in their concern for maintaining 

the liberal arts concept. Some of the reactions of individual faculty 

members to the planned program ''1are rather outrageous, I thinko Some went 

so far as to say that this type of progra~ should be at Oregon Technical 

Institute, the traditional hO\'1-to-do-i t course, and it had no husiness 

here at alL I c~Mldn't agree less with that, of course. Others felt 

that it was a radical departure from the traditional liberal arts concept, 
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and so on. The arguments were endless, but fortunately cooler heads 

prevailed and the proposal finallY struggled its way to the faculty and 

on to the Boardo 

I thirut that all of this has come into being as a result, first of 

Dr. Flemming's personal commitment to the program, and secondly, because 

the need for such a program ho.s bcccme vej:Y obvi ous. Among other things, 

President Flemming is concel'ned tt!at the university respond to the real 

needs in the cOl;ununi ty--not to perpetuate a system, but so that we may 

concern ourselves ,·,i th ,~hat is actually going on in the world, ''Ihat is 

needed, and then try and Eluvelop appropriate programo to meet these 

needs. 

Tom Adams mentioned yesterday something to the effect that too often 

we are training for the profession rather than training for the jobs to 

be done. This is one of the things that is a little bit disturbing about 

some of the schools of social worle; I think they are so comllli tted to a model 

that they have lost touch 1:1i th the need. Social llTOrIt has had to--or 

should, I should say--gear itself to renlly very different kinds of social 

problems with which it must concern and for ,~hich it must train people.. Tom 

also mentioned. to use an example, some of the VISTA students' enthusiasm, 

their interest, their concern with contemporary social issues and problems" 

I have become very much aware of this and have been impressed, I guess a 

better word is awed, really, by the modern undergraduate's response to the 

social issueso In fact, I feel a little ashruned of myself many times 

as I talk to such students because they are so much more Imo\'1ledgeable and 

so much more a\'lare and so much more vi tally and genuinely concerned with 

what's going on in UH~ t'lorld and ·the need to get out and do something about 

it" He really haven't capitalized on this. "Ie arrived at a point where 

they are very receptive to learning about these needs, but we continue 

to submit them to the traditional types of academic programs, allowing little 

or no opportunity for any real contact with the problems they should be 

dealing witho 

The establishment of a program of this kind will int~rest perhaps 

three groups. Let me talk about them briefly, since I thiru~ they will be 

involved in such a program. First of all, there are those for whom such 

--~-----------------------------------------
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an undergraduate program would certainly be an enhancement of pre-profes- I thinl< there are tremendous advantages \1hich come through this sort 

sional training. These ''fould be the students who have already decided 

they would like to go on to graduate social ~ork training. I can't think 

of a better way to enrich their undergraduate experience than to get them 

more directly involved through things that I ,.,ill talk about later--a 

different ldnd of academic program--field work experiences, ar-i so on. 

Gordon Hearn, Dean of the School of Social 110rk at Portland state, made 

the remark a couple of months ago that he hopes for a time when all 

students entering the School of Social ''lor.k might be required to have 

participated in this type of undergraduate program. I couldn't be more 

in agreement ,d th this. I thinl" it is unfortunate that the School of 

Social \-lork has had to, in many instances, gear down its program to the 

level of preparation of many of the stUdents taking the course. I don't 

say that disparagingly. What I am suggesting is that, because students 

come from such diversified backgrounds, in many cases, a common denominator 

has to be found, which is sometimes very difficult to do ,.n. thout having 

the program brolten down to a level which is almost ridiculous for some of 

the students. 

A second group I think we'll probably have will consist of students 

~ho may not go into any of the helping services or community service 

activities professionally; I'm thinlcing particularly of women students 

who leave the university and marry. I think we all are very much aware that 

it is these stUdents and these young people who, very often, end up serving 

on lay committees and boards in the communities. I can't, again, think 

of anything more desirable than having them a,.,are of and knowledgeable 

about some of the issues lmich they will be called upon to face. 

Thirdly, and I thinlc this is the largest group and franldy this is 

the group we're most concerned \",i th, there are the uncommitted students .. 

President Flemming feels that at least in the school of liberal arts, there 

may be as high as 40-50 per cent or more stUdents who are uncommitted to 

any particular professional field when they enter the univ"rsi tyu \'le I re 

extremely anxious that, through provision of this kind of academic field 

expel'iences program, these students maybe introduced to and inspired to 

become involved in the kinds of program \'lhich those of you here today 

represent .. 
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of arrangement, both to the students and certainly to the agencies and 

institutions who would participate in involving them, to some degree, in 

their programs. I think it's a means by which many agencies and institu

tions can meet some of the immediate as well as long-term manpower needs. 

I would li1<;:e to dig:i.~esl3 jUE:lt a moment and talk about the term "se1f

perpetuating." I agree \'/:' th Joe Thimm that it is not a desirable term 

but 1'Ie ",ill use it for purposes of c1ioctlssion. It is interesting to me 

in my travels around the stute of Oregon and also in "Jashington state in 

an effort to dov010p SO'lle placement sources to encounter some of the old 

traditional arguments that are often given by agencies, particularly the 

various social-work oriented agencies. First of all, they n.re cOlllmitted to 

a certain model for stUdent training and they don't perceive ho,., they can 

spare the staff time to train undergraduates. Providing such experience 

,.,auld be extremely time-conlJutn:~~g for the staff. In other words, they are 

so busy, really, 0::' they thinlt they are, that they don't have time to make 

use of in.;pired help, that's ,~hat it comes down too I've had some very 

interesting disc1!ssiol1s and, e.s a rcsul t I think there have been some 

revelations on the p:trt of many people, that there is such a thing as 

division of labor. I thinl<;: this notion is even beginning to become some

what popular--that if you're short of trained workers, and most social 

agencies are--i t S9<'l!i1S that one o~ the '-lays to contend ,'lith this problem-

because you are prc;i:,).::.bj,~r l1oJ.; goinO to oet the number of tra.ined people you 

had hoped for in tl"',e foreseeable future--one of the ways to deal ,'lith this 

is to take a look at '''h.at you're doing, take a look at the activities of 

your agency and ask the qu.'~stiC:l ,,,hether or not, through some division of 

labor, you Can u,':>e y0ur more highly trained, highly skilled people in more 

specialized roles and open up a lot of the activities in which they are 

now involved to a person of some lesser training, for example sub-profes

sional or somebody who represents a lesser degree of training. And it i8 

runazing to me that this idea comes as sort of a bolt out of the blue for 

Some of these people.. They just never really thought of it, and the idea 

intrigues themo Some of these same agencies have since pledged their 
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intention to participate in the University of Oregon program as it 

develops. 

To get back to the particular program we're developing at the U of 0, 

there are a couple of features which will characterize the pr09ram and 

which I \"ould like to talk about briefly. 

First, it's intended that students going through this new program will 

be exposed to a much broader, more of a mul ti-discipl inary, a,cademic 

program than they now preceiveu Generic, if you will. I thin1~ there are 

many, many students presently majorillg in sociology at this universi ty who 

do so because this is only the really direct route to the helping services 

or community service activities. I don't think it' 5 unfair Clf me to say 

that we have a very traditional sociology department and most of these 

students share in our concern that what theY're getting really isn't 

preparing them for ''lhat they're going to have to contend wi th when they 

get into the field. Furthermore, most of these students take very little 

, ... ork in allied disciplines. In part, this may be because the sociology 

department requires quite a number of hours of them and, in many cases, 

for practical reasons, students are unable to take very much work in what 

",e're beginning to feel are extremely important allied disciplines. 

Getting back to some things that Tom Adams said yesterday, he mentioned 

regional programming which , ... oulc1 involve staff in a wide variety of activities 

both wi thin and ",i thout regional headquarters, working with -communi ty arid 

more , ... ith the schools and so on. Also the experiences that some of them 

have mentioned of going into the community and having almost immediately 

to contend \d th all sorts of forces, convinces us more than ever that there 

are other disciplines which have a tremendous amount to contribute to the 

total preparation of the student who will enter one of these community 

service activities. For example, you go into a community and perhaps one 

of the first things \-Ii th ,~hich you need to be concerned is the local 

power struc~ture. llJho are the "bigH people in the community and how' do they 

affect community development and management? Certainly as an allied 

discipline the political science department would have a great deal to 

contribute in the area of power structures. Certainly psychology has a 

great deal to contribute, and most certainly sociology. And what about 
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departments like anthropology'? lfuat about comtnuni ties where there are 

minori ty groups and cUltural/racial factors that need to be lcnown and 

~nderstood'? I thirue perhaps the school of journalism, too, could mruee a 

real contribution by providing a course or two dealing , ... i th the newspaper 

as a medium of communication, as a social force in the community, and its 

effect on community development. Here at the U of 0 we have a department 

of recreation management. lve are being told that we're going to be automated 

right out of jobs in the not-so-distant future and we're going to have to 

deal with the problems of leisure time; what can people do with this and 

how can we plan for it'? I ''1ould think, that this department could contribute 

heavily to a total program 1 .... hich would help a person develop a broad 

perspective of communities and its problems. Certainly the School of 

Law could contribute effectively. It appears that schools of socla1 work and 

professional social workers are finally realizing they have for t-DO long 

been divorced from the legal profession and that it is going to be an 

important contributor to the leind of program I am talking about. 

We're al so hopi::1g--perhaps some of you here are fami! iar \ .... i th the 

Antioch Program--to develop somewhat on the Antioch model with int~grated 

field work experiences. No,,,, as I say, this is all very much in the 

planning stages and I may be saying some things here that will .not be 

shared by all those who \-,Ul ul timately be char9~d wi th th~ responsibiH ty 

of developing these formats for the program, but let me qualify my remarks 

and hasten to point out that I am suggesting things which, to me, seem very 

important to this program. I waul d I ike to see, for exal'llpl e, a freshman 

in the School of Comnunity Service and Public Affairs, exposed to at least 

a number of observational experiences during his first year. I think we 

could draw rather heavily on local resources; I know that here in Lane 

County we have some excellent programs. The juvenile court and some of the 

other social agencies here are conducting fine programs and would lend 

themsel ves well to this kind of relationship , ... i th students. By the sophomore 

year I would hope that this stUdent might then participate in what we 

might describe as limited involvement or short term experiences, the kind 

of thing , ... here he is spending a full day or a couple of days a week in 

local programs for the most part. And then, and this is again a very 
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personal commitment on Illy part to this fonnat, during both the junior and 

senior years I would hope to see this student involved in what we might 

describe as a bloc!c--we're on a quarter system here so we're talking about 

a student spending a full quarter during each of these two years directly 

involved in some of the existing programs, both ,dthin our own state and 

neighboring. states. 

Now I would think that at the end of such an experience we would know 

a great deal about this student and his capacity for ultimate professional 

involvement in these activitieso I also would think that the participating 

agencies and institutions would gain tremendously from having the oppor

tunity to introduce their programs to potential employees of these same 

programs 0 One of the things that I have been very concerned about as I've 

talked with ~ducational and institutional administrators around the 

development progrrun is that students not be looked upon so much as students 

,~hen they come in, but as employees 0 No,,, I'll assume that most of you 

have some famili"ri ty with the \'/ICHE Programo Tom Adams is not here this 

morning to defend it, but one of the things that has concerned me a 

li tHe about the HICHE Program (and admittedly ,.,e have modeled our o,m 

program after this program, but I like to think with some refinements) is 

what it seems to me these kids never really got out of their student 

roles; they have gone into agency and institutional programs and they have 

been viewed very much as students and therefore less capable of being 

productive and responsible than the regular staff, some of whom may, 

age-wise, be not much older than these studentso There has been a ten

dency to create artificial or special roles for students to take during 

the time they are in these programs. TheY're used in safe lcind ()f roles; 

they're put into recreation or something where they are not likely to do 

too much damage.. 1'1el1, I don't ",ant to suggest that no good comes of this. 

I think the students actually get a great deal of it and there is lots 

of evidence to show' that many former \'lICHE students are now inVOlved in 

these programs--have gone to ,.,orko 'I}'ashington state is a beautiful 

example of the effectiveness of this kind of program because it has had 

a large number of \'lICHE students in parole and institutional staffs. But 

,~hat I'm saying is that I feel they get less of an experience than they're 
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entitled to by being put in a position of being able to involve themselves 

only superficiallyo 

Ano-cher thing that has concerned me a Ii ttle bit about \HeBE is the 

:;;oather heavy emphasis placed on GPA in selectiono My own experience and 

'exposure to the 1'TICHE kids have convinced me that too often '\I'e get very 

",.d bright but highly intellectualized kids who really make little real 

II, 

,1·_ "0, 

,,:': investment-·-gut-level kind of investment--in these programs; that the intel

't!."')' lectualization becomes kind of a defense. I waS really concerned with 

what happened in \'lashington State a couple of summers agoo There were 

some students placed at one of the training schools--again, very bright, 

but very intellectualized kids, ,.,ho I don't think really wanted to get too 

involved with the population, ldth the delinquents--and they responded 

very enthusiastically to an opportunity to work on a research project for 

the summer because this ,.,as the way to spend their time 0 But I thinl\, 

this \'fas most unfortunate because these students \'lere really avoiding 

something; I think the institution ,,,as a party to this, and they made a 

very serious mistalte. They not only didn't get anything from the kids, 

but they succeeded in E£otectinq them from the kinds of experience which 

could have been important and sbould have been important to all the 

students--you lmo"" finding out something about their individual capacities 

to \....ark ",ith people in a very direct and meaningful way. 

But, at any rate, my position on this has been that if a given agency 

or institution is willing to take studen'S in and put them into some exist

ing role within the program, fine--this is what we ,.,ant o I'm very happy 

to minimize their student identity during this period. I want them to be 

made, insofar as possible, to feel lHee responsible, accountable members 

of the staff on "/hich they're ,.,orldngo And I think that this has ''lorked 

out real wello In fact, I couldn't be more pleasedo I ,.,ould lil<e to cite 

briefly one example during winter termo Incidentally, least I confuse 

;.' anybody, we have gone ahead this year and operated a very modest field ,.,ork 

program--''1e don't have the school yet, but there ,.,as a. general feeling 

that the field ,.,ork portion of this would talce somewhat longer to develop 

arid that it was probably well to get it off the ground in advance. So 

we have gone ahead kind of on a gamble because this part of the program 
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got under way last ,·linter al though actually we didn't have a school for 

it hasn't been adopted formally. 

\'lell, as I said, \'Ie have done this--had a few students out in the 

field during winter term in l~ashington State, Fort Horden if any of you 

know about it.. They've had '-lICHE students over the years and they haven't 

been real happy with these experienceso They have made a m'anber of' 

observations about the students, acout the same as I have--but part has 

been their own fault because of the manner in which they used the kids .. 

They restricted them to peripheral activities in the organization.. So our 

understanding ,,,as that our students \."ould go there only on the condition 

they could do something within the programo And so they aSSigned as 

cottage staff, "lorking in the living units, and eai~h was assi gned to a 

different cottage.. They ,,,ere set up on a 40-hour a week shift" Also it 

was felt that they should ,.,ork hours which would make them most helpful 

to the institution by actually filling some of the shortages in staffo 

They worked afternoon and evening shifts and at least one day on each 

weekend--40 hours a ";'eek on a regular schedule--and for that period of 

12 weeks or so they were Group Life Counselors at Fort Wordeno All right, 

so they were group life staff and, sure, admittedly, there are some 

hazards in this 0 I ''las Idnd of holding my breath because I know what 

things Can happen. I ''las really fearful that possibly somebody would 

try to bre~t out and one of these students would get in the way and get 

hurt or hurt sOlnebody else, possibly. But, fortunately, these were fears 

that were never realized, mostly because these just happened to be students 

who happened to have enough good sefise, and they were sensitive enough to 

the program of the kids that they made sure they found out about a lot 

of what was going on before they began to try to move ino As I say, I am 

really tremendously gratified uith the results of this. I couldn't even 

begin to describe to you the growth that these kids realized, the changes, 

the really notable changes, in just a period of 12 weeks. 

As far as the academic tie with all this, I don't kno\." whether I ''I'ould 

get too much approval from some people within the university of this 

particular arrangement; I think many would be concerned that there was not 

enough academic focus. But in order to emphasize each student's direct 
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involvement as a responsible person, ,."e've had to kind of play Go,m the 

academic , ... orh: a little bito I did mention logs--now this again is some

thing that I have learned from the 'fICHE e)l:perience and ! thinl< it I S a 

good way to handle it. Maintain daily logs of activities; then at the end 

of the term asl< them to do a brief paper. The logs ,,,ere tremendously 

revealing as you might e)l:pect. I urged them, although this was difficult 

for them to do, not only to chronicle their activities but to begin to 

make some observations, to react, to questiol1 very critically ,,,hat ,,,as 

going ono These logs became the focal point for discussion as I met ,'lith 

them.periodically. It seemed to be a fairly effective way of handling 

this, for me to get some feedback from them and for them to get another 

perspective of "'hat waS happening to them. 

"le concerned ourselves ,·,i th trying to develop an a,,,areness in three 

major areas: First, ,,,e try to make the stUdent very aware of a given 

population. For e)l:ample, if the stUdent says he is interested in working 

wi th delinquents, or he I s interested in working ,,,i th the mentally 

retarded or mentally ill, then I think that we're obliged to try to offer 

an e)l:perience which brings him into maximum contact with this given target 

population, an e~cperience , ... hich provides maximwn exposure to a given group. 

This is what I like about the cottage-parent roles or the ward aides or 

,,,hatever they are called; those jobs require them to wor1c very directly 

with a large group of people. I think this is particularly true in 

working with delinquents ,.,ho , ... ere all aware they were a very peer-group

oriented animal. To really understand delinquents takes unusual 

perceptions and co~nunications, one really needs to work with him in whatt 

for him, is his natural group--the peer group. Sometimes a stUdent is 

given a very select little caseload of three or four kids with whom he'll 

work individually but I can't believe he would even begin to learn as 

much about kids and how they operate and ho,." they communicate as he 

,."ould in a situation \'lhere he is involved in a larger group and where he 

gets in on a lot of the group interaction, what occurs between thelll. So, 

for one, ,."e try to develop a great deal of a,."areness wi thin a given group. 

Now this is kind of superficial, I realize. But the students see lots of 

different kinds of kids, all sorts of sizes and shapes, all kinds of 



problems, all kinds of backg~ounds~ At least it's a very broad exposure. 

Remember, we are talldng about undergraduates; there are things we can do and 

things we can't do even in a period of 12 ''leeks which is a pretty big 

chunk of time, but at least I think we can give them a good, broad 

exposure to the target group which they couldn't get otherwise. 

Secondly, ,.,e try to develop awareness of the student's part in the 

organization; of the institution or the agency as an organization--one of 

society's formal' responses to a given problem. The days of individuals 

helping other individuals with particular problems are all but gone, and 

it seems that for every problem that exists there is some sort of a formal 

organization or body to respond to it. I was really impressed with how 

perceptive these Idds ,.,ere of the organization. They very quickly identi

field communication problems; they very quickly identified the effect of 

administration on the ultimate service being offered to ltids; they recog

nized that the very personality of a given administrator affects both the 

staff and the Idnd of work they do , ... i th kids. They saw the importance of 

trying to understand administration, organization, and particularly the 

organizational communication. That is really a very important variable 

because if they're going to go out and ''lork wi th any of these kinds of 

activities, they are going to ''lorI, , ... ith some Idnd of formal machinery. That 

is why we're concerned with trying to make them a,.,are of this machinery. 

Thirdly, and I am sure this is probably the most important area and 

it's probably the hardest one to measure, , ... e try to develop the a, ... areness 

of one's self ",hich occurs. A lot of interesting, some funny, things 

happened with all the ltids we've had out this year. They have suddenly 

become very aware, sometimes very painfully a, ... are, of themselves. Some 

who obviously laclted confidence when they t t d t s ar e ou tUrned into tigers 

by the end of 12 ''leeks. They exuded all sorts of confidence and enthusiasm. 

Other kids who felt they HIme,., it all n found out they didn't, and they were 

able to be a little bit humble about 1't. 0 th' ne 1ng I.' d like to say, and 

I mean it in a very complimentary way, about delinquents is that they 

quickly make you very aware of yourself. Th k'd 11 ese 1 s rea y found out what 

they were all about in a hurry too, from their exposure. And this has been 

true in some of the other setUngs as well in which the stUdents have worked 

so far. 
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So I guess really what I'm saying is that there is a key word that 

would describe all this--it i$ sensitized. I don't believe we can ...... ~--..-
make pro:t:.essionals out of them in ~2 shprt ",e.~ks, but I think that we can 

malr.e them extremely .sensij:~ to a given group and to the organizational 

machinery a.nd that they can ,become personally more sensi ti ve and a, ... are 

of their particular strengtJ"s and limitations. 

Now I don't. want you to go away this morning thinking that I'm 

suggesting to you that this is a model program--it most certainly is not. 

But, as I mentioned ear1:i.er, I have selfish motives in ,.,anting to talk 

about this a Ii ttle bit because I ,.,ant your reactions to this ldnd of 

thing, what you see in it. Perhaps some of you have had some similar 

kinds of experiences with stUdents that you can talk about to us. I thinlt 

''Ie have a lot to learn ahout ho,., to develop and conduct a program of this 

Idnd. There:' s nothing really new in all this, I mean QS far as the work/ 

study or classroom education concept is concerned; there are lots of such 

programs throughout the country. What I do find, though, is that in most 

of the schools ",ho have these cooperative education programs,as they're 

sometimes called, like Antioch or the work/study thing, they have been 

developed primarily for students in Business or Engineering fields. I think 

the U of 0 is the first to develop a program of this kind which concerns 

itself exclusively ''lith the community service occupations. Please don't 

ask me to define this precisely; I think most of you can come up with about 

the same definition of community service activities. Again, we're not 

talking about traditional social work activities only, we're not talking 

about corrections only, but we're talking about the multitude of things 

or jobs that relate to people and their special needs. 0 .the \'far on Poverty 

has brought on all kinft.s of new jobs and new activities \<Ie hadn't conceived 

of a short time ago. 

I'm really convinced, and I think the tlfICHE e:",perience has borne this 

out, that this proposed progr~1 is a means of bringing students into contact 

with opportunities and, to some extent, of letting them learn about the 

exci tement of "lorking in helping services, in the correcti ons field, and 

in some of the other social work activities well in advance of having 

invest.ed four years of his time and energies in acquiring a degree ,~hich 
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may not really prepare him to do anything. Thh. program would give the 

student an opportunity to find out, to find out f.tbout himself, and to 

fi.nd out about the one really important thing that can't be determined 

through a i;radi tional academiC; progl~am and that is whether he, in fact, 

has the emotional capacity to "iork ,'Ii th peopleu I ,,,ould thit'J{. that social 

agencies and itl;Jt:.i.tT.ltiono would be rather delighted if this division of 

labor idea becomes popular ar-d the crnergar-ce of the sub-profeGsional developsD 

I ,,,ould think tho::: ag~r.cies and insti tutiO)'lS ,~ould be extreMely enthusiastic 

about this "ne\'1 breed of BA' so" I borrowed this term from an article in 

the lJEl'l REPUBLIC\ r aU(~n::;. It \'/as a very interesting article about the ne,.., 

breed of BA' sand ";he,:1:' s happening in thc u11ivcrsi tics and how what the 

students are demanding, :i.s beginning to affec·t the kinds of programs that 

are being off(n~ed. '1.':,o:::e Icicle arc getting louder and louder; they're 

rattling their cages. They're not satisfied with all this trivia any more. 

Tney see l~eal p:."oblems ,'lith which they might learn to contend if given some 

anS'ofers and some realisitc preparation and hopefully they're going to get 

it if we can impart this kind of program. 

But! w:;:lld th.i~':'c that ag::-ncies would be concerned ,·lith this approach 

and 'vould 'of.:lnt to ha.ve an investment in it, perhaps as to the quality and 

nature of lI~ogrD.m to be provided, because we are talking about turning 

out somebody, "':10, at the end of fOUl" years with a bachelor's degree and 

,'lith ~.~'.1is br,:>nd c.cadcmic program behind him, is highly sensitized academically 

ns a l'ecml t ('1:1; thl.~l kind of program as well as nore personally sensi tized 

due to tc.~ f~lolJ ('~q?:-~:t'iences in thc kinds of things with which he ,.,.i11 be 

dealing. An~l I WO~lJ.d think that those \'lho are on the other end will be 

very mueh conccr'1.e..l t·/i th whnt Idnd of pl'oducts are going to turn out and 

,~hether people can, in fact, be put to ''lark doing things right no,ofo lfe've 

created an unfor cun!.\tc kind of nystem ,~here ''10 are forcing students who 

want to Co into Our,i!::tmi ty snt'vice kinds of acti vi ties to have to think 

immediate:'.y about graduate training. Thl~y' re really sort of locked out; 

the system is beginning to rigidify, in a '~ay, and I.'m noi: at all convinced 

that th\~re are jobs that he ~ do. I S~lY this because of the experience 

",e have had, but the fact remains that, ~,i ven the opportuni ty to get into 

jobs that mean something and that have a direct relation to what's going 
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on, these graduates are tremendously producti'~e only because they're 

inherently bright a,!'!d sensitive and they can do things, given an oppor

tunity consistent with their abilities~ \'le've got to quit treating them 

like babies and acting as though they have no capacity to make any con

tribution at all until theY've had at least a couple of years' experience 

.~ they get out of school or graduate training~ 

I had though'!: about talldng a Ii ttle bit on the university's res

ponsibil i ty with respect to th~ matter of ir.-service training.. I don't 

thinl<: I will, ho",evel~, since time is running out and l' d like to get a 

little bit of feedback from you. But Joe mentioned this and I heartily 

agree, the university has an enormous responsibility in this area which it 

is not yet meeting, Just ho\'1 th:is is going to be carried out I'm not sure. 

I'm encouraged by what >1 think is sort of a healthy step in the right 

directiono Joe and I ",ere part of a larger group that met here on the 

campus a month or so ago, representatives from the Division of Corrections, 

university peopleo Hhat finally came out of that meeting was agreement 

to agree and ge'c on to the business of at least concerning ourselves ''lith 

how each can help the other.. Maybe the answer will come in the form of 

short courses, maybe the university has to tru<:e its resources and go out 

into the communities, . go out into rural areas, to smaller programs 

that are sort of isolated, geographically, from the centers of training, 

and present programs.. I'm not really sure. I think there are lots of 

possibilities as to hO'f this Can be carried on, but the point is that the 

university has this responsibility and hopefully it ,'lill begin to meet it. 

Again, I think that the establishment of this hew sohool and its program 

,..,ill provide the impetus for the unive:roity's involvement in many other 

things .. 

I "rill conolude on that note and ask if there are questions. I'm 

particularly interested in your response to all this and I hope there ,dll 

be some discussion in your groups this afternoon about it. 



CORRECTIONAL MANPOWER IN OREGON 

Duane Lemley, Consultant 

Oregon Council on Crime and Delinquency 

I feel a little funny up here with two empty chairs and tZ1ree micro

phones j anyone , ... ho ,,,a.nts to come up and sit here \'loul d be weI come. I think 

Tom Adams did a remarl<ably good job this mOi'l1ing in setting the stlloe for the 

challell1ge which faceEI us in corroctio~ls G Some of the very serious problems 

that lI/'e, who have chQsen this field for our career., have to face were eloquently 

spellE!d outo' I hope that all of you took noteD of some of the things that 

Tom hclld to. SIlY becausls they provide food for thottghto 

As I understand my responsibility, it is to share with you some of my 

observations about the professional manpowor situation ill1 Oregono I might 

say that ti;lere; ~re lllStny people in this room that have gi'V'en me the information 

I havl,~ regarding the professional l:!a;"po''1er. si tuationo 

:C might. say first that the last coveral YO'lrs in my work \'ii th a group 

of citizens as consultant to the Orego.n Council on Crime and. Delinquency have 

been I,!xci ting~>ned for meo ! 've seen the field of corree.tions in OrerJon gain 

in stl:lturej I've seen the public become better informed about it. There have 

certait.nly beep some developtn011.ts that are very important, including '/;he 

c1'eat:i;on of the State Corrections Division. It provides tho structure to do 

what Mr. Adams recommended, ioeo, coordinate planning so that all correctional 

programs impinging on the offender are a:!,)propriate and related to -each other. 

Independent progl~ams, each wit.h a piece of i.t!1e corl"ectional responsibility, 

make planning unnecessarily difficul to I thinl~ that Or3gon. is be:ginning to 

recognize that structure is impol~tant and that good central. leadership is 

essential 0 Also, the philosophy behind the creation of the Division of 

Corrections firmly placed emphasis O~l the develol~ment of communi ty E-<:rvices. 

Future programs must move us frem the tc.ctics we haye followed of removing 

people from society, holdi!1g them i.n c~:;tody, and somehoi~ expw:~ting something 

magical to occur- to help them learn to live again in societyo I am not 

saying we should repl.::l.ce the institution which is required fl.)1' a certain 

percentage of offenderso lY:hat I am saying is that the. leadc;~r~hip of the 

state must increasingly accept the resp0j,1sibility for helping communities 

develop programs. Thel"e is gro,,,ing recognition that the offender is a human 

~~wu ............ ------,-----------------------------------
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being wi th val ue, \"hether he is a chi! d or an adul t t and that something can 

be done to assist this "important person" ,~ho has offended to learn to live 

within the legal limits set by society. I think it is also impl:>rtant for 

the leadership to begin to understand that it takes people worldng ,'lith 

people for much change to occur; that people who know something about other 

people are required. This is central to the challenge we have heen given 

todayo 

We still have some problems, however, in this matter of public under

standing and support. One of the central goals of the Council on Crime and 

Delinquency with whom I work is to help citizens become personally invc.llved 

in and informed about the needs in this field. It is the public, the citizen, 

the legislature, that decides what kind of support the correctional field 

will have in dealing with the offendero This support must be both financial 

and attitudinal. All of you know, whether you are a juvenile counselor, a 

law enforcement officer, or a judge, that the offender spends much more time 

with many other people than he does with the counselor or with the judge. 

How these people react to the offender is a very l<ey and essential part of 

the whole operationo 

Tom me.ntioned this morning that .it is of critical importance that the 

offender be given employment opportunitieso We have to help the public 

accept the possibility of a first f,dlure or second failure or even a third 

failure. The public must at least hope that each failure is the last and be 

willing to continue trying to help. There is a tendency to give up on a 

person who has a long history of offenses -- the doors to reintegration into 

society are too often closedo 

We do have a long way to go. Some people with whom I've talked justify 

their negative view of the offender by reasoning that he violates the 

criminal law by choice and so should have to face severe sanctions; he 

doesn't deserve tthe public concern and assistance. I think that some of 

those same people might regard a person who decides on the correctional 

field as a career, a misguided do-gooder~ 

The July, 1966, issue of "Crime ar:d Del inquency" is given over entirely 

to a discussion of manpO\'1er in the correctional field. In an article in this 

publication by Gilbert Geis, who is a sociology professor at California 
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State College in Los Angeles, and Elvin Cavanagh, who is research assistant 

at Calif'orni~1 State College, the following statement is made and has somEI 

truth in it: 

"In contrast to correction, the practice of medicine, dealing 
with the 'involuntary' ill, is accorded and has arrogated to 
itself by diverse tactics a high degree of social esteem o This 
esteem probably derives from, among other factors, the per
ceived efficacy of the work, its enterpreneurial nature, and 
more particularly its potential value for all citizens, especially 
at times of Sharp personal crisis and need~" 

I think it is quite easy to rationalize that the kind of people who 

break laws are not anyone I know or anyone I have in mind--but the matter 

of physical illness--this is apt to happen to most anyone. This may be a 

significant factor in the high stntus of the medical professiono 

Geis goes on to say that: 

"It is quite possible that the major resolution of the manpower 
problems in corrections lies not in the enlargement of financial 
rewards and benefits, the subject of so much attention, and not 
in increased educational requirements, but in an altered definition 
of the importance of the work to the society and particularly its 
importance to correctional clientss It may be true, for instance, 
that devices aimed at restoring civil rights of the convicted felon 
includino the right of a prison inmate to vote, ,.,ould be a consider~ 
ably more efficient recruitment procedure than the incessant 
jockeying for more mundane competitive advantages among those sources 
attempting to recruit from a similar and limited personnel pool." 

I don't go along entirely ,.,ith Gilbert and Geiso However, I do think that 

several thousand offenders, if they had the power to vote, might represent 

a small power block. 

One of the things that is clear, though, in thinking about this matter 

of status in the correctional field is that the problem is not this simple. 

For example, the public has different vie,.,s to,.,ards groups of offenders and 

different ideas about how different groups of offenders Sh01lld be treated. 

I think we Can all agree that the public, in general, has more hope for the 

young offender who appears in juvenile court, than he does for the adult 

offender ,,,ho appears in misdemeanant or felony courts. One of the reasons 

for this attitude is the viet" that the adult is old enough to know better, 

while a child who comes into juvenile court hasn't yet reached this level 

of maturity. Also the tendency of many persons is to Use as the frame of 
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reference their otm life situationso To them it is incomprehensible that 

anyone could actually contemplate committing a felony such as armed robbery, 

or burglaryo This possibility just doesn't fit in their frame of refer

ence--it isn't the leind of thing they can understand. I am confident that 

few who hold this view have personally known an offenders One can take a 

very inaccurate vie", of another person if one doesn I t know him personally, 

and can assign to him a variety of attribute& that are untrueo The data one 

has are often obtained from reading the descriptions of offenders in the 

ne, ... spaper 0 

I recall the experience of a county welfare department which serves to 

further illustrate this point. The staff were very concerned about the 

somewhat punitive decisions the county welfare commission was making regard

ing treatm~nt of persons applying for assistance. The staff decided a good 

thing might be to provide an opportunity for the welfare commissioners to 

actually travel with the case,.,orkers to the homes of some of the t"elfare 

recipients. After this was done the commissioners began to understand these 

people and some of their problems; people who were struggling to raise their 

families and to maintain their digni ty--,,,ho t ... ere trying to succeed in a world 

"/hich had provided limited opportunities for them to learn and litili ted oppor

tunity for them to 1010'" success. Firsthand kno,dedge enabled commissioners 

to have a much more accurate view of , ... elfare clients. I think ,,,e must do 

something of this kind in corrections. We must provide opportunities for 

volunteers to get to know people on parole and probation and in our 

institutions. Once they begin to understand that offenders are people with 

problems which must be solved if their behavior is to be changed, we will 

get their support for sound correctional programs. 

Even if the ideal situation existed, that is if the public recognized 

there must be a fairly massive outpouring of local, state, and federal 

funds to raise salaries, to upgrade skills and training of personnel, and 

to spread innovations through demonstrations, the field of corrections still 

,,,ould not have the supply of qualified professional personnel it needs. 

As Milton Rector, who is director of the National Council on Crime and 

Delinquency, said in his preface to the book IIManpower and Training" pub-
" .. I, 

lished by the Council-on Social Work EdUcation in 1966: 
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"The need for trained staff has greatly increased in the past 
decade because of the general population growth, a continuing 
rise in delinquency and crime, and an increasing demand on the 
part of the public that the problem be dealt with effectively. 
At the same time, the existing manpower supply in corrections 
is being tapped for anti-poverty programs and training centers, 
mental health programs, mental retardation services~ and social 
problem prevention c~lpaigns. Personnel essential to correctional 
rehabilitation include teachers, social ,~orkers, psychologists, 
psychiatrists, lawyers, sociologists, management and training 
specialists, and thousands of non-professional but equally impor
tant pernons ,,,i th special skills in designing prevention programs. 
The situation has become so acute that it is impossible to s taff :'\~t 
new or existing programs adequately in most jurisdictions." 

I would say that this comment holds true for Oregon. Some of you might want 

to argue with me on this. 

In NCCD's recent Study of Court Services for Families and Children in 

Oregon, a major finding "las that staff, adequate both in terms of quality and 

quantity, were simply not available, in part because of the inadequate 

financial resources of the courts. 

Tom mentioned some of the strategy that is developing to deal with this 

problem. I don't take the position that different approaches involve less 

effective substitutes for all the trained staff we ,,,ould . like to have. Some 

of these ideas may well represent better approaches to th~ problem. The 

example I'm really quite enthused about is the extensive use of volunteers 

by juvenile courts. I thirut the trend toward the wise use of the skills of 

volunteers is healthy, not only in terms of giving additional services to 

children who ar'e "lards of the courts, but also in helping more people in 

the community understand the needs of these children and what juvenile courts 

are attempting to do. The juvenile court counselor, to be effective, needs 

a great many community resources and staff. Mental health clinics, halfway 

houses, group homes, foster homes, fa~n1ily counseling services, vocational 

training programs provide special and necessary services for some of these 

children and their families. I suppose the key is coordination and working 

together so that children and famil.ies ,~ho need help get it. 

Now, I am not a training specialist and I don't plan to go into a dialogue 

which would not be accurate about the particular skills that a personhl a 

professional field should have to carry out a particular rol'e. I am convinced, 
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however, that there will be a continuing demand for qualified, p~ofessional 

people from the behavioral sciences, i.e., social work, psychology, sociGlogy. 

This will be true even if the use of volunteS'f(,\ is greatly expanded, and 

community resources developed. 

In the first place, juvenile court personnel and parole and probation 

staff must continue to assume responsibility for accurately describing the 

offender's problems. They must kno,., how the problems an offender has relate 

or contribute to his present situation. They must kno,~ what factors in the 

offender's environment must be altered if he is to successfully adapt. 

Further, staff' need to Itnow when no further action is necessary. I subscribe 

to thla vie,~, which needs further testing, that we damage some law violators, 

particularly children, more by truting official action than by doing nothing 

except warning the offender. Often, a single contact by a la\,l enforcement 

officer is adequate to help a child learn that his behavior was not appro

priate. In other cases a hearing before a judge, particularly if the judge 

has adequate time to get acquainted with the child, may be all that is 

required. I've heard it said that sometimes persons who take courses in 

human behavior and human development become much more attuned to noticing 

behavior problems ,~hich might indicate more serious problems in the future 

and so are prone to truce more drastic action than might be called for. It 

is sometilnes difficult to determine when problems are short-term and are 

part of a normal development process. We must be careful that we don't read 

into everything that a child does a lot of abnormality ,mich really isn't 

there. I think ,"e need to take a look at ourselves no\~ and then as to 

whether or not we mi ght be overreacting. lYe must continue to sharpen our 

sldlls toward the end ti:1J.t we become appropriately involved with children 

who need the services of the courts and correctional agencies. 

In my judgment, ,,,hich is concurred in by the National Council on Crime 

and Delinquency, the most appropriate training for juvenile court counselors 

is a graduate degree in social worlt. However, as reports from the U.S. 

Children's Bureau and NCCD make clear, there will not be enough social 

workers in the forseeable future to meet the need. 

Since there ,.,ill not be enough trained social \Orkers to do the job the 

question arises as to what positions in juvenile courts should be filled by 
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tra:i.ned social workers to insure that the services ",ill be upgraded as much 

as possible. The u.s. Children's Bureau in its 1966 publication "Standards 

for Juvenile and Family Courts" makes some recommendations which are of 

interest. The most important position to be filled by a graduate social 

,~orker is the director of court services. The Children's Bureau's reason 

for this is, and I quote: "From this vantage point a fully trained compe

tent person can influence developing court policy, can oversee the worI<: of 

his subordinates and be in a position to deal effectively with social ,~orkers 

in other social agencies, schools of social \'lork and other professionally 

oriented groupn." 

The neJct most sensitive position noted by the Children's Bureau is the 

director of intake. This position is crucial because this person has the 

important task of determining what is needed without unnecessarily inter

fering in the lives of children or their families. 

I thin!< that we do have a responsibility to the public that we don't go 

so far as to not permit children to make mistakes that all children must 

and do make in growing up. In addition, careful screening of cases referred 

to the court Can save unnecessary work by app::-opri?te and prompt referrals 

to other social agencies for needed services. 

Finally, the Children's Bureau felt that an important place for the 

trained person is in the staff training area. A great deal can and should 

be done in thi.a area. HO\'l(~ver, Oregon's courts, in many instances, even if 

there ,,,as some c'onsolidation of programs, would have relatively few' staff. 

It is clear to me that the state must play a key role in staff training and 

development. 

Those of you ,~ho know' something of the program of the Oregon Council 

l~now that or-e of its major action' programs is to improve court services to 

families and children in Oregon. As many of you also know we have prepared 

a legislative proposal l'lhich in our opinion \'fill provide a better structure 

than is now the Case in Oregon to accomplish this end. I have with me 

several copies of this proposal. l~e have mailed many of them to the courts 

and I am hopeful that most of you have received a copy. Therefore, I will 

speak only in general terms about this proposal a,"1d try to make some points 

that have sig~ificance in terms of personnel. 

.:. 
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Earlier in this presentation I mentioned that the state should play a 

role in staff training. Our legislative proposal as now drafted does call 

for a state staff to provide consultation and administer state aid to court 

districts. This state staff, which would be a ne,~ division of court services, 

would be responsible to the state Board of Control. Actually \'le are not at 

all certain this is the proper placelnent. Such placement might facilitate 

independent consideration by the legislature. However, the state staff 

could also be lodged with the Corrections Division for a number of reasons. 

These are: 

1. The legislature tends to oppose creation of new state agencies or even 

new divisions under the Board of Controlo 

2. The Corrections Division already has responsibility for the MacLaren and 

Hillcrest personnel and progra~ms including aftercare (probation) which 

are closely related to juvenile court functions. 

l. The Corrections Division at present has broad authority and responsibility 

to provide conSUltation ~o Oregon cownunities in tho prevention, control 

and treatment of crime and delinquency. It has been suggested that it 

might be desirable to Change the name of the Corrections Division to the 

Division of Corrections and Court Services if the state involvement in 

court services as envisioned in our plan became a responsibility of the 

Division • 

4. It is very likely parole and probation staff will be transferred to the 

Corrections Division increasing its ties with circuit courts. 

The courts at the local level lrill coordinate ,d th and rely on activities 

and services of the local Inental health clinics, welfare agencies, and 

schools which, at the state level, have administrative staffs comparable 

to the Division of Corrections. Having the state staff functions pro

vided under a state agency \~i th the stature of the Division of Corrections 

would facilitate more effective coordination with these backup 

resources for the courts. 

6. The Corrections Division, like a separate division under the Board of 

Control, would gain the benefit of many common administrative and 

research facilities. 
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Another alternative is placing the state staff under the jurisdiction of 

the Supreme Court. Justice McAllister, ho,,,ever, has indicated to us tt.at 

the operation of this type of an administrative agency is not a proper role 

for the Supreme Court to play. Others have said that from a technical 

standpoint the staff function is not jUdicial and therefore should be under 

the executive branch. 

lIe are invo! ved in a 11l.unber of discussions ~.,i th the bar, judges, juvenile 

court personnel, public officials and citizen groups ,,,i th intent to receive 

their views on this and other issues. 

The Oregon Council on Crime and Delinquency in putting together this 

pacltage, which is in large part based on tl~e NCCD Survey of Court Services 

for Families and Children in Oregon, had in mind several important principles 

derived from extensive consultation. 

The first principle ''las tha tas much local control as possible should 

be maintained. The proposed bill specifically affirms that the circuit court 

judges are to have total responoibility to hire and fire their own staff. 

The governing body of the county and the circuit court are to develop locally 

a plan to improve court services with state fU;:J.ds.. The proposed statute 

allows much latitude in approving requests for aid. Also, each circuit 

court will, for the most part, pick its Olm timetable for t ransi tion to 

consolidated family jurisdiction ''lith the exception of juvenile court juris

diction which ,.,ould occur upon passage of the proposal.. 

The second principle is flexibility.. \<le realize there are differing 

needs and problems in the various circuit court districts in the state, each 

calling for some"rhat different solutions.. The legislation proposed allows 

for considerable fle::dbili ty. 

The third principle is that state financial participation should be 

a permanent and not decreasing factor.. In fact, we would encourage an annual 

increase in state financial· participation until the state is. providing a full 

5096 of the cost of the court services and facilities, including purchase 

of care or contract agreements ,~ith other agencies. The 90/10 matching 

formula would be the ratio of state and local funding of expanded or new 

programs over and above the 1966-67 county expenditure until this 50/50 
ratio is reached. 
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The proposed legislation does not spell out in detail just how the staff 

services are to function in the expanded court service program we envision. 

This we feel will evolve as the program develops. The key people will be the 

circui t court judges who ,dll have the basic auth()ri ty and responsibility 

:for ini tia ting and carrying out improved programs.. \<le hope and expect that 

the court directors and the state conSUltative staff will provide stimUlation 

and considerable guidance to the judges toward this end. 

Finally, without trained and competent staff no program such as proposed 

will work.. The NCCD study recommended that staff should be doubled to meet 

present workloads.. l<le know that such people are now lind ted in number which 

is one of the reasons we have provided for a six-year time period within 

which this progrrun can develop.. If you have specific questions on the pro

posal, I would be pleased to respond to them during the question and answer 

period. 

Mr .. Thimm presented to you some of the plans the State Division of 

Corrections has regarding the personnel situation in the state correctional 

insti tutions. I might just s:w in passing that the personnel needs in the 

adult parole and probation field are equal to if not greater than those found 

in the juvenile court field. Workloads are at least double the reconunended 

standards .. 

I would like to say a word about one of the significant areas of correc

tional reglect and that is misdemeanant courts.. It has been estimated that 

95% of the American crime problem appears in the misdemeanant courts with 

little being done in terms of services, perhaps because the problems seem 

too small and too unimportant ,.,hen they appear in these courts. The probl ems 

to be resolved for the misdemeanant offender must cause us to examine the 

plnce of the so-called lower courts in the total plan of court organization. 

Exploration of the needs of these courts will bring us, I am sure, to apply 

the skills at intake screening ,{hich have been developed first in the 

juvenile courts, and the intake controls for adult detention which have 

proven so effective in controlling the intrute in juvenile detention.. We 

must consider the need to move the jail into the correctional complex both 

to serve as diagnostic centers as is now true in juvenile detention and to 

serve as short-term treatment institutions. A vast number of qualified 
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staff, including judicial, would be required for this effort which has only 

been started in Oregon, primarily in the Portland mwticipal court and the 

Multnornah County Corr.ections Institution. 

One final point, the pressure for personnel in the correctional field 

whether it be juvenile or adult is based in large part on what the legislature 

i!etermines are the conditions ",hich call for the intervention of the judicial 

syst~mo In the juvenile field, for example, every year a number of proposals 

are made which could greatly increase the number of children who wauld fall 

under the court's jurisdiction. An example might be the growing pressure to 

raise the minimum driving age from 16 to 18. Another is curfew regulations 

which are appearing more and more. From time to time it might be a good 

idea to tal<e a looI< at the substantive la,~s which have so much to do with 

the numbers of children '~ho appear in juvenile courts. 

In the adult field, serious question is now being raised as to whether 

matters such as public druru(ennes~ vagrancy and certain types of sex offenses 

should be crimes and therefore the responsibility of the correctional system. 

There is some interest in Oregon for the development of a commission to tru<e 

a look at the state's definition of crimes. A change in some of these matters 

would again make a great difference as to the workload of the correctional 

system and so might significantly change the personnel requirements. 

Again may I say that I appreciate this opportunity to discuss these 

matters with you this afternoon. Thank you for your attention. 

- ------~~-----
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JUVENILE COURT SUl~tMER INSTITUTE 

Anderson, Marc 
Court Director 

PARTICIPANTS 

Harney Court Juvenile Department 
Burns, Oregon 

Aoki, Tetsuo (Ted) 
Student 
University of Oregon 
2056 Lincoln Street 
Eugene, Oregon 

Ashkins, Dr. L. 
MacLare.l School for Boys 
Rt. 1, Box )7 
Ivoodburn, Oregon 

Barrett, Bruce 
11105 S.lV'. Errol 
Tigard, Oregon 

Batten, Jerry 
Intake Counselor 
Hillcrest School 
)895 Market Street, S.B. 
Salem, Oregon 

Birch, Ray 
Field Counselor . 
Hillcrest School of Oregon 
1792 Broadway N.E. 
Salem, Oregon 

Boc:k, Joe 
Counselor 
Lane County Juvenile Court 
)248 Marvin Drive 
Eugene, Oregon 

Bohlem, Lorraine 
Clackamas County Juvenile Dept. 
2121 Karen Road 
Oregon City, Oregon 

Bond, ll.arry 
Juvenile Counselor 
Columbia County Juvenile Dept. 
St. Helens, Oregon 

Brock, Jallles 
Student 
University of Oregon 
2716 Potter 
Eugene, Oregon 

Buckley, Dur 

"-... 

Teacher Counselor 
Springfield Public Schools 
)06 Broadway 
Eugene, Oregon 

Burton, Robert 
Case lvorker 
Lane County Public lwelfare 
Star Route 
Dexter, Oregon 

Calvert, Mike 
1179 Sturges, N.E. 
Hillsboro, Oregon 

Campbell, Linda L. 
Student 
University of Oregon 
)12 East 11th 
Eugene, Oregon 

Clay, Ivis 
Juvenile Counselor 
Jackson County Juvenile Dept. 
Medford, Oregon 

Clingman, Prenieia 
Juvenile Counselor 
Lane County Juvenile Dept. 
575 City View Blvd. 
Springfield, Oregon 

Cook, Troy 
Probation Officer 
Bonneville Co. Probate Court 
Idaho Falls, Idaho 



Cooper, Harold R. 
Juvenile Counselor 
Coos County Juvel1ile Dept. 
Rt. 1, Box 725 
Coos Bay, Oregon 

Davis, Kenneth E. 
JUvenile Counselor 
Lane County Juvenile Court 
2~90 Polk Street 
Eugene, Oregon 

Davidson, Darrell D. 
Depu ty Sheri ff 
Sheriff's Office 
P .. O. Box 94 
Terrebonne, Oregon 

Chapman, Dorothy F. 
Rt. 1, Box 245 
Cottage Grove, Oregon 

, ' 

Drahn, Teodene 
Director 
Coos County Juvenile Dept. 
Coquille, Oregon 

Dufort, H. 
Coos County Juvenile Dept. 
Coquille, Oregon 

Durham, Russell. J. 
Juvenile Counselor 
Linn County Juvenile Dept. 
3285 Eo Salem Avenue 
Albany, Oregon 

Eaton, Hon. R. B. 
Judge of Juvenile Court 
Shasta County California 
Box 1025 
Redding, California 

Ellis, Ruby A. 
Director 
Washington Co. Juvenile Dept. 
524 '-Tatercrest 
Forest Grove, l-Iashington 
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Falkenstein, Mike 
Counselor 
Clackamas County Juvenile Dept. 
2616 N. Northrup 
Oregon City, Oregon 

Grazier, Willirun R. 
Juvenile CounSelor 
Josephine Co. Juvenile Court 
Grants Pass, Oregon 

Gerfen, Ear.l 
Vice' Principal 
Lebanon Union High School 
735 Halston Drive 
Lebanon, Oregon 

Gordon, Debbie 
Student 
University of Oregon 
11,36 East 20th 
Eugene, Oregon 

Grant, Fred R. 
Director 
Lincoln County Juvenile Dept. 
Rt. 1, Box 165 
Toledo, Oregon 

Green, Bet, ty 
Police '-Toman 
Boise Police Dept. 
2188 Dorian st~· 
Boise, Idaho 

Hancock, Guy H. 
Counselor 
Multnomah County Juvenile Dept. 
7~~ SoE. Malden Street 
Portland, Oregon 

Hardt, Fritz A. 
Graduate Student 
University of Oregon 
22,32-~ Pattel'son Drive 
Eugene, Oregon 
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Harkins, Jerry' M. 
Assistant Director 
lvashington County Juvenile Dept. 
Hillsboro, Oregon 

Hartley, Sharon L. 
Student 
University of Oregon 
P.O. Box 6~ 
Rufus, Oregon 

Hearn, David G. 
Teacher 
Novato School District 
1835 Longview 
Longview, Oregon 

Hewitt, Elizabeth 
t-Iashington County Juvenile Dept. 
Hillsboro, Oregon 

Hill, Wallace D. 
Polk County Juvenile Dept. 
Rt. 1, Box 102 A 
Monmouth, Oregon 

Hoyt, Charles Lewis 
Student 
University of Oregon 
735 Eo l'7th Str~et 
Eugene, Oregon 

Huycke, Nike 
Student 
University of Oregon 
6801 S.W. 
Lalte Oswego, Oregon 

Hunt, Robert M. 
Counselor 
Lane County Juvenile Dept. 
2)80 Cleveland Street 
Eugene, Oregon 

Johnstone, Pat 
Lane County Juvenile Dept. 
2688 Onyx 
Eugene, Oregon 
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Kendig, Douglas 
Case \vorker 
'vel fare , Lane County 
215ft Patterson 
Eugene, Oregon 

Kvalheim, Catherine 
Juvenile Counselor 
Lane County Juvenile Dept. 
15,3 Ekay prive 
Eugene, Oregon 

Lassen, Chris 
Student 
University of Oregon 
1019 University 
Eugene, Oreg'lln 

Lemley, Duane C. 
ConSUltant 
Oregon Counselor I.V.C.C.D. 
718 lvest Burnside 
Portland, Oregon 

Lockridge, Robert D. 
Director 
Polk County Juvenile Dept. 
1,307 Oakdale Street 
Dallas, Oregon 

Luiherback, N.V. 
Student 
Calgary School Board 
995 Alder Street 
Eugene, Oregon 

Mack, Larry 
Director 
Umatilla Juvenile Department 
Court House 
Pendleton, Oregon 

Marion, Don 
Vice Principal 
Junior High Elementary 
Bean Hall 
Eugene, Oregon 



Hartin, Montie C. 
Juvenile Counselor 
Lincoln County Juvenile Depta 
1027 S.W. Market Street 
Nc,,;p?rt, Cro~on 

Mathe,'ls, Francis L. 
Director 
Klamath County Juvenile Dept. 
2045 Auburn Street 
IClnmath Falls, Oregon 

McDaniel, JoAnn 
Group Supervisor 
Skipworth Home 
2188 Willamette 
eugene, Oregon 

Nel son, l'ib.rtha 
Lane County Youth Project 
1901 Garden Avenue 
Eugene, Oregon 

r,huck, Isabel G. 
Girls Coun:;'c:lor 
Jnclcson County Juvenile Dept. 
C~'_lrt I-louse 
Medford, Oregon 

Miller, Gerald W. 
Research Assistant 
University of Oregon 
1745 Cleveland Place 
r;ugene:, Oregon 

Ostrom, K. \y ~ 
Director 
I>brion County Juvenile Dept. 
P.O. Box 2326 
Salem, Oregon 

Page, L£n'lrence 
Hi gh School Principal 
I.En Banon Union High School 
1173 Grove Street 
Lebanon, Ot-egon 

Parkinsion, Micl<ael 
Benton County Juvenile Dept. 
118 N. 5th Street 
Corvallis, Oregon 
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Payn:.;1 f; El eanor E. 
Graduate Student 
University of Oregon 
2176 Charnel ton Street 
Eugehe, Oregon 

Penholl O''l , D. L. 
County Judge 
J~venil e Court 
Bend, Oregon 

Peterson, Donald G. 
School Counselor 
Dixon United School 
Dixon, California 

Redd, Amos 
Superintend,ent 
MacLat-e~ School for Boys 
Rta I, Box 37 
\voodburn, Oregon 

Rex, Ne,."ton 
Group Supervisor 
Skipworth Home 
2339 Patterson 
Eugene, Oregon 

Rein, Magi 
\{ashington County Juveni~ e Dept. 
137-14th S.B. 
Beaverton, Oregon 

Parks, David 
Child \{elfere 
Jackson County Welfare 
2385 Harry Valley Drive 
Medford, Oregon 

Proctor, Mary To 
Group Supervisor 
Lane County Juvenile Dept. 
4:57 Cheshire 
Eugene, Oregon 

Roth, Sam 
Counselor 
Coos County Juvenile Dept. 
PoOo Box 711 
Coquille, Oregon 

•• 

• 

Royce, No 
Coos County Juvenile Dept. 
Coquille, Oregon 

Saunders, Mary I{ay 
Student 
~778 Elm Stree<.' 
Vancouver, Canada 

Scheyer, Harold 
Director, Field Services 
Hillcrest School of Oregon 
2450 Strong Road, SoEo 
Salem, Oregon 

Shippen, Eo E. 
Coul't Director 
Deschutes County Juvenil e Dept. 
Court House 
Bend, Oregon 

Schmidt, Robert La 
Intake Counselor 
Jackson County Juvenile De,partment 
Medford, Oregon 

Seese, Gordon Allen 
,Juvenile Probation Officer 
Linn County Juvenile Court 
Rt .. 4, Box 345 
Albany., Oregon 

Smith, Samuel Ho 
Director 
Benton County Juvenile Dept. 
118 North 5th 
Corvallis, Oregon 

Soloos, Harry A. 
Field Counselor 
MacLaren School for Boys 
4550 Pearl Street 
Eugene, Oregon 

Sprague, Frank Ho 
Teacher 
\ofashington School District 
Sacramefito, California 
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Stensrud, 'Myron 
Group Supervisor III 
Marion County Juvenile Dept. 
4025 Judy 
Salem, Oregon 

Stewart, Katherine 
Public Schools 
Rto 5, Box 80~ 
Eugene, Oregon 

Welch, Gordon Lo 
Director, Juvenile Dept .. 
204: Evans 
Oregon City, Oregon 

Wells, Murle R. 
Principal 
Lebanon Jr. High School 
60 Main 
Lebanon, Oregon 

West, Edward 
Counselor 
Lane County Juvenile Department 
772 Eo 38th 
Eugene, Oregon 

Whitney, Larry 
Student 
University of Oregon 
750 E. 18th 
Eugene, Oregon 

Yasui, Roy 
University of Oregon 
1553 Arthur Street 
Eugene, Oregon 

Young, Vanice 
Clackamas Juvenile Dept. 
2121 Karen Road 
Oregon City, Oregon 

Zimmerman, Dennis M. 
Student 
University of Oregon 
3735 East 22nd 
Eugene, Oregon 
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The Training Needs Assessment Form is useful in assisting staff members 

to jot do\~ the training needs of certain staff positions and ways to 

APPENDIX B.l 
meet these needs. 

It is suggested that the training officer start with supervisory 

personnel and have them complete this form on all staff under their 

supervision. 
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TRAIN ING NEEDS ASSESSMENT FORM -
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TRAINING NEEDS ASSESSMENT FORM 
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BY 

ADMINISTRATORS 

SUPERVISORS 

DIRECT SERVICE 
PERSONNEL 

APPEND .~X B. 2 

NINE-FOLD CHART 

FOR 
~---~-~------------~~------------~~~-.~-.~----DI.RECT SERVICE 

ADi1INISTRATORS SUPERVISORS PERSONNEL 

.--~-----------------------------------------------------

• 
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This Nine-Fold Chart Can be used by the training officer to organize 

staff thinking around their perceptions and others' perceptions about 

such things as: 

• --Job functions; 

--Training needs and solutions; 

--Skills that are required for different jobs; 

• and numerous other subjects that will need addressing during the develop-

mental phase (for examples see pages 38-41)0 

• 

• 

• 

• 

• 

• 
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Use Pre-Sentence Investigation forma Some of the information cannot 
be filled in until the case is adjudicated and will be filled in after 
the pre-sentence investigation has been presented to the court. 

I. Circumstances of Offense 

Ao Crime for which the defendant was convicted 

Date and method of conviction 

Co Plea or trial 

Do A brief description of the offense itself (not limited to 
information filed by the prosecutor) 

Indica'!;e place t date t and circumstances of arrest 

20 Whether bail was permitted 

3~ Length of time in jail 

(Arrest reports and other official statements should be summarizedu 
AVoid use of legalistic language.) 

- 1 -



II. Defendant's Version 

A. Description of his version 

1. Attitude I~_ard offense 

2.. Version of its cause 

(Not n~ce6seLry to present verbatim, but take care that defendant's 
explanations are portrayed accurately.) 

- 2 -
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III. Prior Record 

(Sources in information must be specifically indicated. Prior arre·sts 
and convictions should be listed vertically. Any special explanations 
either by the defendant or other sources which are pertinent may follow 
~he listing of the record. No pre-sentence investigation should be 
presented without an official transcript of the FBI record or a trans
script of the State Bureau of Criminal Investigation record and local 
criminal records.) 

- 3 -



IV. Family 

A. Family background and personal history of the defendant in 
relation to family or other immediate groups. 

10 At outset list immediate relatives as well as their age, 
address, and relationship. 

Relationship Name 
Birth Birth 
Date Place Address 

B. After listing relatives, the following is generally covered 
with emphasis being on the factors, past and present, which 
most influenced the personality of the defendant. (Following 
subheadings are merely for explanation, but may be utilized~) 

10 Parents 

a. Birthplace of each 

b. Relationship to each other (marital, etc.) 

c. Brief personal history of ea.ch 

d. Present situation 

e. Attitude 

2. Siblings: 

ao Relationship to each other 

b. Brief personal history of each 

co Present situation 

do Attitude to\.,rard defendant 

e. Birthplace of each 

3. Personal (development of defendant) 

a. Birthplace and date 

b. Early personality disorders or physical disabilities 

c. History of relationship with family 

do Attitudes toward family and present 

eo Date left home and reason 

- 4 -
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Va Marital 

A. Describe marital history of the defendant, includes: 

1. Place and date of birth of spouse 

20 Personality characteristics of spouse 

3Q Attitude and relationship with defendant 

4. Also history of any children, including their age and 
attitude between them and the defendant. 

= 5 -
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VI. Education and employment - a general chronological description of 
education, military, and occupational history of the defendant. 

B. 

C. 

Specific dates 

Defendant's attitude toward each 

SoUrce material (Teacher's comments, employers commeht, Army 
record, etc., should be includedu) 

- 6 -
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VII. Social datev 

A. Description of the defendant's social habits such as: 

1. 

2. 

Recreation 

Companions, etc. 

Mobility pattern of defendant 

ao Description of present dwelling should be included. 

bo Religious affiliations and attendance would also be 
touched. 

c. In event defendant is not married, his relationships 
\;ri th persons 0 f opposi te sex could be described here • 

- 7 -



VIII. Mental and Physical: 

Aa As much medical history as possible 

Bo Manner and attitude of the defendant should be described 

c. Apparent intelligence and personality characteristics 
should be noted 

Do Psychiatric reports and similar material included if 
available 

- 8 -
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IX. Resources 

1. A tentative list of resources in the case should be outlined 
indicating various possibilities available. 

i .. e. 1 .. Interested parties 

2. Employment opportunities 

Available housing, etc. 

Sources of material should be clearly indicated. 
(It is important that a probation program be listed 
even if the recommendation is against probation.) 

- 9 -



Xc Evaluation 

A general evaluation which should touch on important patterns in 
all other sections. An attempt to bring together the prior 
mat~rial including the resources available and should lead to a 
recommendation if it is desired by the courto 

- 10 -
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APPENDIX B.4 

TRAINING CHECK LIST 

DATE~---------------------

PROGRAM NAME 
---------------------SPONSOR ---

NUMBER ATTENDING 
SPONSOR~ __________________ ___ 

LOCATION ------------------
TYPE OF TRAINING SESSION: 

INSTITUTE 

SEMINAR 
-----------------------

'''ORKSHOP -----------------------LECTURE 
-----------------------GENERAL STAFF I-lEETING 

OTHER -------------------------
EQUIPMENT: 

CHAIRS -----
TABLES -----
LECTURN -----------------------
TELEPHONE --------------------FLOOR 

----------~-------------
EASEL 

--------~---------------
BLACKBOARD --------------------
CORKBOARD ----------------------li'ELTBOAH".!.D ___________ _ 

PARKING ---------------------NAME CARDS -------------------AUDIO VISUAL: 

MOVIE PROJECTOR ----------------
SLIDE PROJECTOR -----------------
OVERHEAD PROJ~CTOR --------
TAPE RECORDER ----------------T.V. 

-------------------------OTHER -----------------------

HOURS TO -

FLOOR PLAN 

N 

'v 

S 

MEALS: 
BREAKFAST ________________ _ 
COFFEE ______________________ __ 

LUNCH ________________________ _ 

DINNER 
------------------------

(FOR ADDITIONAL NOTES USE BACK) 

E 




