
National Criminal Justice Reference Service 

nCJrs 
This microfiche was produced from documents received for 
Inclusion In the NCJRS data base., Since NCJRS cannot ex.erclse 
control over the physical condition of the documents submitted, 
the Individual frame quality will vary. The resolution chart on 
this frame may be used to evaluate the t~ocument quality. 

j 
t 

I. 0 :~ II~~ III~~ 
~ I~ 11111

2.2 

I.:. 136 
-

~u I~ IIIII~ 1.1 '"~~ 
1I!11l! 

-,-----
111111.25 111111.4 111111.6 

MICROCOPY RESOLUTION TEST CHART 
NATIONAL BUREAU OF STANDAJlOS1963 A 

i 

Microfilming procedures used to create this fiche comply w~tn' ~ 
the standards set forth in 41CFR 101-11.504. 

~r ; 

Points of view or opinions stated in this document are 
those of the author(s) and do not represent the official 
position or policies of the U. S. Department of Justice. 

J 

National Institute of Justice ) 
United States Department of.Justice 
Washington, D. C. 20531 

DATE FILMED~ 
Ii 

10/08/81 t 

r 

i 
1 

\~ 
1 
! r 
1 

i' 

I.' 

i 

I 

, 

£.: 

;, 

-it 

ACLD-R&D PROJECT 
INTERIM Rf:PORT 

10/1/76 - 10/31/78 
76-JN-99-0021 

, 

II 

If you have issues viewing or accessing this file contact us at NCJRS.gov.



• ---"~-.. - .. -._ ... ~--.-----.-.-.-.--. 
i~t U. S. DEPARTMENT OF JUSTICE .. y: LAW ENFORCEMENT ASSISTANCE ADMINISTRATION 

DISCRETIONARY GRANT 
PROGRESS REPORT 

~-------------------------------------------+L-E~A~A~G-R-A-N-T'NO:-----D-A-T-E-O-t-R-E-'P-O-R-T--~REPORT NO. 
Gl'kNTEE 

s~ciation for Children with Learning 76-JN-99-002l 2-20-79 10 
isabili ties 

iM-PLiIMcNTtNO-su'aGFtANTEE -
N/A f.J REGULAR [J SpeCIAL REQUEST 

I[J FtNAI. REPORT 

GRANT AMOUNT 

.$76j1J 024. ___ . . ....... ". __ ~'''',''_'' __ ' ... __ 
THROUGH -r~;;:~~;' ~·~:':~::E"::.!~~;~R~~~:ct~:--· ~'.' . 

This Progress Report covers the two-year period of the initial 

grant of the ACLD-R&D Project. This is a projbct funded by the Office 

of Juvenile Just i ,,,, and Delinquency Prevention thrnlV',h the office IS 

National Institue for Juvenile Justice and Delinquency Prevention. 

(See attached) 

U.S. Department of Justice 
National Institute of Justice 

This document has been reproduced exnctly as received from the 
person or organization originating it. Points of view or opinior1s stated 
in this document are those of the authors and do not necessarily 
represent the of/lcial position or policies 01 the National Institute of 
Justice. 

Permission to reproduce this CQPI'rishled material has been 
granted by 

Public Domain 
IT. S. Department Q~ Justice 

to the National Criminal Justice Reference Service (NCJRS). 

Further reproduction outside of the NCJRS system requires permis· 
slon of the~ owner. 

I/..EAA FORM 4587/1 tREV. 10-75) REPI.ACES EDITION OF 1·73 WHICH IS OBSOI.ETE. 

'NCJRS 

APR ~l r98jl 

nOI 

I 
Ij 
I 

. " 

• • 
PREFACE 

The primary author of this report expres~es appreciation to 

the following who contributed many valuable hours of time and effort 

to the Project: 

ACLD: 
Martha Kabbes, ACLD Oversight Corrunittee Chairman 
Nancy Ramos, ACLD Oversight Corrunittee Member 
Katharine Tillotson, ACLD Oversight Corrunittee Member 
John Wacker, ACLD Oversight Corrunittee Member 
Robert Reed, ACLD Oversight Corrunittee Member 

Bal timclre site 
Mr. Ed Lang, Regional Supervisor, Department of Juvenile Services 
Mr. Len Gmeiner, SupE"'rintendent, Montrose School 
l-lrs. Alice Gibson, J I i ncipal, Montrose School 
Mr. Robert Armacost, Deputy Superintendent, Center for Planning, 

Research and Development, Baltimore City Public Schools 
Ms. Anita Mauk Lees, Coordinator, BehavIor/Learning Section, Area 

for Exceptional Children, Baltimore City Public Schools 

Indianapolis: 
ks. Mary Fran Trout, Chief Probation Officer, Marion County Juvenile Court 
Dr. Patricia Alexander, Assistant Superintendent, Indianapolis Public 

Schools 
Mr. Al Bennett, Director, Indiana youth Authority 
Dr. John Hirrunelheber, Principal, Indiana Boys School 
Mr. Fred Kladder, Indiana Department of Public Instruction 

Phoenix: 
Dr. Carolyn Scott, Assistant Superintendent, Phoenix Union High School 

District 
Mr. Ernie Garcia, Executive Director, Maricopa County Juvenile Court 

Center 
Mr. Don Thomas, Director, Intake Services, Maricopa County Juvenile 

Court Center 
Judge Gerald Strick, Presiding Juvenile Court Judge, Maricopa County 

The advisement contributed by the members of cauh Site's 

Advisory Corrunittee greatly assisted in the success of the conduct 

of remediation. Also, acknowledgement and a thank-you to all the 
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agencies and individuals who cooperated and participated in this 

very complex project. 

A special note of recognition is made to Ms. Loretta Weingel­

Fidel, Senior Program Director. Ms. Weingel-Fidel planned, directed 

and implemented the Written Language Sample activities of the Project. 

Additionally, her technical assistance in writing this report is 

greatly valued. 

Dorothy Crawford 
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~!ologue: 

During the past several years, increasing attention has been 

paid to the possibility of an empirical relationship between specific 

learning disabilities (LD) and juvenile delinquency (JD). In response 

to this interest, the National Institute of Juvenile Justice and 

Delinquency Prevention (NIJJDP) I Office of Juv~nile Justice and 

Delinquency Prevention (O.JJDP), cOlmnissiollOd a study by the American 

Institutes for Research (AIH) that Huinmarized tho aVi1 ilable data 

and made policy recomnll.:mdations. 

r.!'he AIR repo.d concluded that the avan.,.b! evic1r>nce on a 

link between learning disabilities and juveni10 delinquency was in-

conclusive at best; nevertheless, the topic was deemed worthy of 

further, more systrmatic exploration. The ropor't recommelJded that 

carefully controlled research be conducted to determine the inci­

dence of LD among a few basic populations, including the juvenile 

offender and the non-delinquent. The report also rel'ommended the 

conduct of a development project to assess the effects of diagnosing 

and treating LD among juvenile delinquents. 

In light of these recommendations, OJ.JDP funded two grants 

to conduct a study to investigate the link between LD and JD. The 

initial grantees were the Association for Children with Learning 

Disabilities (ACLD) and Creighton Institute for Business, Law and 

Social R~search, Creighton University. In 1978 the principals of 

the Creighton grant accepted positions at the National Center for 
.~. -'-
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State Courts (NCSC). The Creighton grant WAS subsegu~ntly r08ub­

mitted in order for NCSC to become the grantpe. 

The overall project was designed to conduct an incidence 

study and evaluation of a remediation program bowed on the re­

commendations of I:.he AIR report. Consuquc.·:m tly ,the five major 

objectives of the project were: 

(1) The determination of thc preval~nce of LD in groups 
of adjudicated delinquc~l1t a.nd officially nondelin­
quent 12-to-15 year old boys; 

(2) an exploration of some of the definitional issues 
concerning lea~ning disabilities~ 

(3) t:he conduct of an instruct ional (l:('~ll\L~diat ion) !:Jrogram 
for selected groups of 12-to-17 YCdr old bnrs and girls 
who have been adjudicated del inquent .lnd ,-.~ 1 ,jSB i fi ed as 
learning disabled; 

(4) an evaluation of tho pffectiveness of the r~mediation 
program, with respect to lcsultjng changes in the 
participants' academic achievement and dellnquent 
behavior; and 

(5) the follow-up of youths in the cfficiall'l nondelin­
quent public school sample, to dotc'rmine what changes 
in delinquent behavior have occurred, and the relation­
ship of these changes to LD. 

The main responsibility of the ACLD-R&D Project was to im­

plement and conduct the remediation program of the Project at 

selected sites. The sites were Baltimore, Maryland; Indianapolis, 

Indiana and surrounding counties; und Metropolitan PhoE"nix, Arizona, 

as well as the Arizona Youth Center correctional institution in 

Tucson, Arizona. 

The remediation sample popUlation was selected at random 

from the delinquent group identified as LD in the incidence study. 

2 
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The treatment program was designed to assess the effects of 

academic treatm~nt therapy on I,D and delinquency. The treatment 

program was initiated and on-going as the clients were identified 

by the testing agency. (See LD/JD Link Chart, Appendix 1). 

All activitios were recorded by staff and forwarded to the evaluators. 

The evaluation of the remediation program £ook two forms: 

a SUlnma t.i. ve pva J ua tion assessing the remediation program I s overall 

suucess after its conclusion; and a formative evaluation that was 

to provide on-going feedback from the evaluator ·to the program 

staff to keep the L' J,:'ess of the rE~mediation 

towards a successful conclusion. 

,cam lion track" 

This report is for the remediation portion of the project. 

The other grantue, Creighton Institute for Business, Law and Social 

Research, Cr0ighton University, and later the National Center for 

state Courts, conducted the research component of the Project. 

They were responsibl~ for the incidence and evaluation studies. 

NCSC subcontracted with Educational Testing Service (ETS) for 

testing services. Papers regarding the testing and research 

program have been published and are available. 

Planning Period: 

(See Appendix 1) . 

The first tasks to be initiated and completed were those 

of housekeeping and were very time-consuming. Since the remedia­

tion program was to take place concurrently at Baltimore, Indiana­

polis and P~oeni.x, it was necessary to immediately locat~, lease, 

e~uip and staff three offices. 

3 

j' 

! 

All Project and site offices were leased, equipped and staffed 

by mid-November, 1976. This one task involved many hours of travel 

interviews, negotiating leases, and reviewing bids for furniture 

and equipment. 

At the same time site offices were being established, numerous 

other activities were b~ing conducted. Some of these were: 

a) planning sessions with the researchers; b) meeting with key 

agencies and indivi.duals to gain their cooperation and support; 

c) forming of an LD Advi sory Committee (LDAC) and si t.e Advisory 

Conun.ittees; d) pl;o1Hd ng an LDAC meeting wi th principals of the 

Project; e) developing and writing project policy; f) varied 

fiscal tasks, such as revising the budget, obtaining insurances, 

etc.; and g) I,EAA .i.nserv ice on fiscal r;rocetlures. All these 

tasks wure conducted and completed with a limited staff at the 

Project office - that is, the project Director, Fiscal Officer 

(2/3%) and Project Secretary. 

1) • 

(See Organizational Chart, Appendix 

The second major. task was gaining and keeping the coopera­

tion and participation of site agencies. This was a combined effort 

on the part of the researche~s and program staffs. Planning and 

pre-program tasks were conducted jointly by principals of the two 

grantees. without this team effort, objectives would have been 

difficult to meet. Additionally, this type approach saved many 

hours of duplicating efforts. 
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The t.hird pre-program t.ask was, without. doubt., the most 

time-consuming one of all durin<;J this st.age of the project. This 

task was that of obtaining written informed consent of the parents 

of potential juveniles. Init.ially, ACLD was rcsponsjble to gain 

agreement of key agencies t.o permit ACLD st.aff to conduct remedia­

tion using t.he agencies' facility. Also, ACIJD staff was charged 

to arrange for scheduling the participants chn'ing school hours 

with the approval of dppropriate personnel within the educational 

systems. The original Workplan did not. include or consider t.he 

necessity of obtair.· 'J informed consent. Undel 1"", di:r.cc'l:ion of 

the research granton, ACLD staff assisted in securing informed 

consent. This ""as a neccBsary task but very laborious. 

The last task, prior to implnmanting remediation, involved 

administrativd activities related to pre-remediation. Basically, 

tlme was spent on inservice of staff, establishing site resource 

ccmt.ers, completely equipped with materials, books, supplies and 

manipulative equipment; revising the curriculum to ue compatible 

with the sample population; meetings with building supervisors 

where popUlation was housed; trackiny clients prior Lo scheduling 

rcmediation; and designing avpropriute forms for reporting remedia­

tion date. (See Prescription Code, Mat.erials Code, other forms, 

Appendix 2) ~ 

Remediation Period: 
~c~ .. ..=~~ __ ~ __ 

The LD definition adopted fur thin study was based on the 
f;...lo. /O._~ .... =.0. ..... _"'____ __ 

discrepancy between ability and achievement concept as is the 
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definition of LD in Children with Specific Learning Disabilities 

Act of 1969, P.L. 91-230, The Elementary and Secondary Amendments 

of 1969. That is, Learning Disabilities, in this study, has been 

conceptualized as being characterized by pronounced intrapersonal 

difficulties in ability to perform a variety of verbal, quantita­

tive, and manipulative tasks, presumably because there is some 

non-obvious interference with the process of receivin~ information, 

of utilizing it in cognitive processes, or of con~unicating the 

results of cognition. The:r.e were the exclusions which disallowed 

identifying the juvI...JI.L1es as LD if there was £:1 •. :.1,. nee of other 

handicapping factors such as physical handicaps, mental retardation, 

sovere emotional disturbance and environment.al disadvantage. l 

rl'he ~_t;l.Y..'2.nJ..~,~ .. D~l!n.s.uent def ini tion for purposes of this 

study had to take into consideration the variations in the state 

statutes across the sites so that each participant could be identi­

fied as delinquent or non-delinquent. Therefore, the primary 

factor became official adjudication by a juvenile court. The 

juveniles could have been adjudicated for a delinquent or status 

act. 2 

1. Campbell, P. B., The Definitjoh and Prevalence of Learning 
DisabilitIes. Paper presented dt the ACLD International 
Conference I r<allstls City, Missouri, 1978. 

2. Greguras, F. M.; Broder, P. K.; Zimmerman, J., Rc~ords Access 
dnd Subject participation in Criminal Justice Research. A 
Preliminary Case Study. Paper presented at a meeting of the 
American Society of Criminology, Atlanta, Georgia, 1977. 
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I The R&D program included three locales, each representing 

a different dQmogrnp~ic focus. The focus was, namely: (1) a 

rural/semi-rural em0hasis; (2) a minority or multi-ethnic ewphasis; 

and (3) an urban emphasis. Geographic site locations were: Indiana-
, 

polis, Indiana; Ph~enix and Tucson, Arizona; and Baltimore, Maryland. 

The develop~ent program approach ~as as follows: 

rrhe t1.·eatJ'!}E:!'l.~lE.eEl~~ti~.t!91}.Lpl::'99~·a.~ commenced fol lowing 

identification of the youth; and as the Program Directors received 

the diagnostic :i rlfuJ.llldt:i.on with recommendation .. ,I (')m }~TS. 

The intervention strategy for purposes of the study was 

des:igned on the basis of the a priori definition as stated in 

ETS' Diagnostic procedural Guidelinos. Careful consideration of 

the AIR study's statement in reference to defining LD was given. 

Additionally, ,in writing remedial prescriptions, the AIR study's 
3 recommenda tioris were used. 

Once ~he juvenile was identified as part of the target 

population to receive remedial instruction, the following sequence 

took place: ' 

1. Additional formal/informal testing, i.e., Written 
~anguage Sample, Slingerland, Malcomesius, atc. 

= ___ ~"""'_' ___ ;;U_~_1OI_ 

3. Hurray, C. A., The Link Between IJcarning Disabili tics and 
Juvenile Delin;uency, Current Theory and Knowledge, pp. 21-
22, AIR, April, 1976. 
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2. Remedial prescription written using diagnostic evalua­

tion material. (prescription Code and Prescription 
Form, See Appendix 2). 

3. Student and Program Staff Scheduling - which included 
place and time of day instruction would take place. 

4. LDS Staff wrote lesson plans, identified materials 
to be used. (See Materials Code, Appendix 2). 

5. Remedial :instruction. 

6. Weekly staff meetings of program Staff with Program 
Dil~(lctor . 

7. On-going assessment and monitoring of individualized 
remedial prescriptions. 

The rcmedia tj ~1II program was based on an d~ddemic treatment 

model rather than behavioral-theoretical or medical models. The 

academic approach focused on the academic tasks processes. Remedial 

methods treated the school subjects directly and was bused on analysis 

of errors within the school task; also functional level tasks were 

included. 

The program was three dimensional in design. One dimension 

was remedia tio!!, of academic skills. 'rhe second was ~!9_n .. tinuec!J; .. e1!:En-

~E9..~ in s~j:e .. 2.t, lO~~,};1~io~l:_leve.l:.. 
and modification~~elf-conc~E~' 

The third was positive movement 
~..\I.~=;;.,....~~ .,.:...=:-'*~~ __ 

An integral part of the project was continuous and on-going 

evaluation by the researchers. This enabled the program staff to 

have up-to-date assessment of each student's individualized pre­

scription. This provided a basis for redesign when necessary. 

Prescriptions were written to include long and short term 

goals. Two areas of emphasis were included. They were as follows: 

8 
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1. Ability level of achievement. 

2. Functional level of achievement. 

.§.che~~lin£l1':rack.~ and Managing Sample population: 

events. 

All personnel kept a detailed daily log of activities and 

1. 

2. 

3. 

4. 

5. 

6. 

The locators recorded in a log book all attempts to 
contact a specific client. 

After the client was located, a correct (current) 
address and phone number was recorded. 

The school schedule and work schedul r was recorded. 
If the school counselor's name and phone number were 
known, they were also noted. 

The locator explained the Project, using a compre­
hensive script, to the client. 

The locator scheduled an appointment with a member 
[rom Group 2. 

All completed data was sent to Group 2. 

~roup 2 - Testing Data collectors and Reviewers 

1. 

2. 

3. 

Reviewed the file data and compiled any questions. 

Determined any additional testing, such as Detroit, 
Malcomesius, Written Language Sample, other. 

Administered and scored additional testing. Kept 
all testing protocols together in the file. 

4. Sent completed packet to Group 3. 

1. 

2 • 

wrote prescriptions according to form provided, 
complete with sample and easy to follow instructions. 

All prescriptions were written by the Learning Disa­
bility specialists. 
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3. Sent completed file to Group 4. 

Group 4 - Schedulers and Community Coordinator~ 

1. At this stage, remediation was initiated. The 
scheduler and community coordinator arranged a 
place for remediation to occur. 

2. The clients were assigned to Specialists, mostly 
by geographic area. 

Role of Program Director 

Every procedure was prone to knots, kinks and revision. 

The Program Director had to~ 

1. Oversee the effectiveness, ensure quality control and 
problem nnlve in all four aforementin~-d groups. 

2. Document any difficulties and develop strategies to 
effectively remedy them. 

(Scheduling/Tracking Diagram, See Appendix 3). 

Program ~ethodologies: 

Introductory Statement 

The program model was based on the premise that learning 

disabilities produces poor achievement; poor achievement creates 

strain; and the combination of LD, poor achievement and strain 

results in juvenile delinquency. 

The intervention strategy based on the above assumption 

was to implement an individualized program that both treated the 

modality deficits and utilized modality strengths, thereby enabling 

the student to realize success in the functional areas. The reme-

diation planned was designed to provide individualized remedial 

instruction in the basic skills. The individualized program was 

10 



written for stu~ent preferre~ learning patterns: auditory, visual, 

moto+" pct:i.v.tties (or a combination thereof) and included apPfopriate 

teqching technig~eq. 

~~ation f..:ral~ework =_ A cateSlodzation of the Functional Areas anel T~"pis­
o.rder~_olvecl in the Rernediatiol").,~ T':)sks Invo:j.ved to Ameliorate the 
:J:,l-'c';l.,rninc; Di~~L a!J£L~£me of J:h~~"t:!.££.ti~mal Progranl Materi.als useq. 

Tl1e .1a~~-3It~ encompass the clll:d culurn a(.~tivities ot (1) listening, 

(2) speaking, (3) read,tng', ancl (4) writing. Usuqlly, these skills fOltoW a 

hierarohy of development in the order as listeq (Mackintosh, 1964). 

Two of the fOlll 'I"ants of the language arts fQ' 1 'litO the category 

pf eKpressive skills; and the other two are receptive skills. ~istenln~ and 

r9qqing are recoptive skins (input). Speaklng and writing are exprespive 

skiUs (OU(:ptlt). 

The aud.tt:ot~ is Lhe .primary l~hnnnel fc)r J,mg'uage acquis.it.ion anq inter-

personal comrnun~cation. 

Receptive lan<;j"uage is the process of understandin9 verbal symbo+s. This 

incluc'les the apUities of tone discrimination, phonemic disorimination, and 

discrin):i.nqtion of small word parts within a ~1entence (Spradlin 1967). 

Disord~rs of Auditory Receptive~ua~e 

Hear but cloes not understand what is said .. 
Unable to relate the spoken word to the appropriate unit of e~perience. 
rnconsi~tent responses. ' 
Cannpt listen and becomes frustrated in conve~sationql ~iluation. 
Need qemonstrations. 
Cannot respond to simple commands. 
pemonstrates difftcqlty with abstract lan9uaga or certain parts of speech. 
Improperly differentiates words. 

11 
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Does not use meaningful language. 
Echolalic - repeats what is heard without understanding. 
Cannot formulate good sentences spontaneously. 
Cannot retain a series. 

Tasks 

Training to improve comprehension. 
Teach to differentiate meaning uni'ts and associate these with the 
appropriate verbal symbols. 

Teach spoken word related to experience. (Simultaniety) . 
Provide repetition - words and concepts must be reinforced numerous 
times. 

VocabuJary - teach concrete words and concepts; enrich word meanings. 
Parts of speech 

nouns - teach principle of naming; 
verbs - teach words represent an action; 
adjectives - teach words represent qualities and stand for concepts; 
adverbs 
pronouns 
prepositions - most difficult to master. Must teach to deal with 

concept of space and time. 
Improve attention. 
Develop organizational skills for performing routine activities. 

'rape recorders 
Language master 
Spa1ding 

Definition of Expressive Language 

Expressive language is the process of producing spoken language (Spradlin, 

1967). It is the ability to recall the spoken language and say the words one 

has in mind. F.xpressive language is the ability to transmit the heard signals 

into their motor-kinesthetic equivalents and to make use of spoken language as 

a means of cOlmnunica tion. 

Types of Expressive Language Disabil~r.ies 

Reauditorization and Word ~al~ction 

These children understand and recognize words but they cannot remember 

them for spontaneous usage. 

12 
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'rasks 

Facilitate the Sl~ntaneous recall of words. 
Organize the input. present word in context, in pairs, 

and by cn toegory. 
Facilitate recall by provjding cues. 

Usage in context - teach words as used in a sentence. 
Associate words in terms of conunon usage. (£.r~ and 
Associate words by opposite. (1?i-sL - ]..~). 
Teach words in a series or categories. 
Utilize kinesthetic and tactual cues. 

Rapid naming drills. 
Teach them to monitor themselves. 
Continued u~age .• recall improves with reheal:sal. 

Auditory - ~_~~!ation 

in nssociat:ion 

Difficulty learning to say words; they comprehend and reauditorize but 

they t:annot execute th, ,.ill.or patterns neccsl3ary for sptdkJ.ng. 

Tasks 

Teach the audituLY - motor patterns for speakiny. 
Teach L'ontl'ol of the oral musculature. 
Teach new Hc..unds by taking inv('t.tory uf move-ment s, phol1 p mns dnd 

words the ('hi ld can produce. 
Teach syml.lolic and meaningful VI)calizatJ.on. 
Develop motor plan. 
Visual - watch model to learn to produce sounds. 
Verbal instructions - give detailed instructions for proper 

tongue and lip placement. 
Motor - kinesthetic - guide tongue, lips and jaw into position, 

£~fective._~.!l~~~ 

Able to use single words and short phrases but are unable t:Q plan and 

organize words for the expression of ideas in complct.e sentenc(~s, 

Tasks 

Develop a currp~t, natulDl, spontaneous flow of lan~uaqe, . 
Automat io g~'ammaLical structures. coordinate cxperloenn· Wl th 

sentence patterns that are on child's mental ~n~ ~anguagc,luvel. 
Art'ange m(laningful experiQl1ce t.hrough play actl Vlo tles or plod.urcs . 

13 

Master simple sentence construction. 
future tense verbs. 

Teach adjective - noun comb:i.natic.ms. 
Arrange sentences into stories. 

Flash cards 
Teacher made materials 
Language Master 
Tape Recorder 

Definition 

Teach present, past, and 

Reading is a visual symbol system superimposed on previously acquired auditory 

language, (Nyklebus' _Johnson). Reading assumes the .j. 'ity to integrate nonverbal 

experience, differ~nt.l ,"&[ 0 one sYnlbol from another, attcJch meaning to it and retain it:. 

The inability to read creates problems in school learning, limits social 

maturity, li.mits SOCiDl responsibility, and leads to dE"pendency on others, 

Characteristic Correlates 

The following characteristics often occur with a reading disorder: 

Auditory and visual memory disorders 
Unable Lo remember letter sounds 
Unable to revisualize letters and words 

l>lemory for sequence of letters and sounds 

Left-right orientation 
Cannot identify left and right on themselves, others or inanimate objects 

Time orientation 
Inability to tell time or acquire a sense of time 

Body Image 
Drawings of human figure lack good organization an~ detail 

14 



\~rit lng and SPE-) 1 1 'iliq 
writing is posAihlo unly after the ability to read has bu~n achicv~~. 
Until a child Cdn intel:pX'(;·t and remember wOl:ds, he cannot llse them 
for spontaneous written expr~ssion. 

Defi~ient in bv~lling because the ~ritten form requires simLlltanaous 
ability to ravisualize and ruauditorize letters. 

'ropographic Disorder 
Insbil. tty to r.ead graphs, maps, (.1 1 clbcs and plans. 
Cannot as:;ucint(~ meaning \'>'1th thnsQ n~presentalional llli1terials or 
spatializc symbr,lically. 

Deviate Motor Plan 
JnfGJ"ior I;'ooldillation, balancE;! and manual df!xterity. 
Lat€:rality disLurbance. 

Characteristics of Visual Deficits - can see but cannot differentiate, 
inLe'i'pret -or --;,:en;emberwords.------

visual Discri.minl'lt.ion - Confuse letters of worc'ls which appear the same 
ix.-b.~i·- bel . s~~p ~!i_!£ 

~~~!7_.of.._J:~(.~!C\·~;t ,I)I~ - slow at scanni.ng and SCl"UI illizing words. 

Follow and Rr>iain V:isuCll:5~"1.tll·II.9_l: - ':i.3llllClt ,1uVJicate rl pdLLern with or ,.- .. _-_ .......... ~-_.". -......... - .. -~ .. _... . 
without a mode] present, Hevis\lali~at;ion 

Draw~E_gs - omt t detail 

yisu~1:...l!.n~_l:l.:~.~!3 and Sy,!~h22i~ - 1.nabili ty to arrange 1,a1 ts. 

'rasks 

T~ach a letter sound. 
Teach words that begin Wi~l same sound. 
'reach identiflcation of letter to its sound. 
Teach word - ~oun~ associations. 
Blend sound s j II tv loloaning fill wo rd s. 
Present word familiC.!s (pan, !!l_'lr ~'::!~, 1 :~}l) 
Teach two letter C!onsonant blends. 
Teach long vowel cllmbinatinns and c:om,t)llant IJn'll[ls that al'C) cepresonteo 

by a single sOLlnd. 
Simple sentences, }Jcwagx'aphs .md l:itOl los. 

Some Suqgc'stcd l-lrtU t"ials ............... ......... ~~ .-~.~.. .. .. -.. -,-

Phonovirmal AlJP10ClC;h 
Gil] ingham and Sti] Iman 
Fernald VAKT Mpthod 

. ! 
I ' . I 

• i 

I 
I 

I 
I 
f 

Auditory Discrimination and perception 
-----Inab-ility to hear s-imilarltiesii1-initial or final sOllnc'ls of words. 

Unable to hear Lhe double sounds of consonant blonds. 
Sh01"1: vowel ~olmds. 
Concept of rhyme. 
cannot listen for part of a word and think of another who10 word with 
the same (mding. 
Unable to make rule genera] i : .. a t ions. 

Au~3J_~_.oEY .. JI.lJ..~~l:~ i s dJ1_~~.!!t:llc_~_~.!! 
Cannot break word into syllables or individudl sounds. 
cannot combine parts of words to 1'01:11\ a whole. 
Cannot retain syllables and put them togcthor. 

Reauditol'izatton --.----...... -.--... ~ '"-
Cannot l"0Buditorize sounds or words. 
Cannot remember letter sounds or words. 

!\udii:9EY. .. S!:"SI.~e!l! . ,._~t:i...~ 
Cannot follo\~ lhyUun pattern. 
Dj storts prcllllil,,;j,'!tion of multi syllabIc words. 

Tasks 

'reach whole wI)rd. 
Teach Auc1ito1'Y - Visual (;oll'(spondHlce. 
Examine ability to hear simjJ.ar,ities .Inc] diff(!l'c'llcns in Wl'Jrl!,. 
Distinguish similar parts of words. 
Follow an aUditory sequence. 
Blend sounds into words. 
Dissect words into syllables or individual sounds. 

A.D.D. (Auditory Discrimination In Depth) 
Spaldint) \lld1 ing Road to Re>ading 

Tasks 

Teach t.o dssuc:iatc meaning wi tli grd.lJhi.: symbol. 
Teach to undersl"i'lnd words in contnxt and t.o select Lhe mt-.wing that fiLs the cont.f.xt. 
Teach to l:'(~ad in thought uld t s. 
Teach to undel'st.rtnd units of incr0asing size: tlll) phrase, clau~le, sent-ence, 

paragraph and \"hole selection. 
Teach t.o acquirC' word meanings. 
Teach to select and understand the main ideas . 
Teach to follow ~irections. 
Teach to c'lraw infercnces. 

16 
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Tea~h to under~~~nd the writer's organization. 
'real'!1 to t'valuatc' what is L'ead: rt?cognize literary c10vices dnd to identify 

tone, mood, nnd intpnt of the writer. 
Teach In retdin ideAs. 
Teach to dl)ply ideas and to integrate them with one's pasl experience. 

Matt 
Barnell-Lt)ft A"I; i on Kit 
Scholastic 
Spalding 

~! .~.t .i~"~ 

Nriting is a highly complex plocess Bl1d is the last to be learned. It is a 

'~, a visual symbol system for .reying 'rhoughts, foel-

llllJH dnd idl~as. Must In-! dble to intt:?rpret and use a vi "l1dl code. 

Visual and dudiL~ry discrjmination required for reading. 
Visual - motor il1tegration necessary for forming letters 
Cognitive and language functions nevossary for selecting dnd organizing 

words j nto s itOplc Sl:!Ilt.c'nc(?s 

niso}:ders of Written Languclgc ... ;._----_ ...... -_.- .... ~-- ... _-- ....... -
A disurder in visual-motor inlegldtion. 
Can speak dnd read but canr{ot.""0"X-ecute the motor patterns for wl'i t,j ng letlors, 

numbers or wUl"ds. He may be able to spell orally, but cannot express 
idctlS by means of visual symbols beCduse he cannot wri teo (dysyraphia) . 

A deficit in revisualization. 
Recol,Jnizcs wo'rds"whei1'-he -sees them. Can read. Cannot revl.sualize letters 

or words, so he cannot write spontaneously nor from dictation. He can­
not ~~v(Jke the visual image from hoar:ing lhe spoken form. 

A def'ic:1ency in f_ormula t.!.9_1)~!? -2_¥.n.~ f12!.' 
Can communicate orally, can copy, t.:an rcvisualize and spell words correctly, 

but cannot organize thoughts into their pl."oper form for written com­
munica tion . Does not \'/r 1 te t he way he speaks. 

Spalding 

17 

Spelling laqu irus lIIClre audi tory and visual d l. s~'t' 1111i na tj on, nlf'lOtlly s!.:'qU(mtill-

lization, analysis, synthesis and integration, all performed slmult,lneously than 

with any other skill or functional area. 

Only ono po t l ('rn or urrangl'locllt of letters is accopted as C'1))·r(wt. 

Reproducing a w('n"d is an mtcoding Lask. 

.~.al~~~ 
Discrimindtion of plloncme 
Phonetic analysis 
"Iot:or speech pat Ll'l liS 

Articulation 

Synthesis 
sa~; -~iri;p ij om e 
Wr it"" 9 r,lpheme 
Roand j te, d Z~ phlll'll'me 
Hold C'O.' sC1ulll.l Hl'quC'ncc 
Motor 

The entire p}'n(:(!rJS i.s an inLl'gl:ation of vi.sual, auditory, dnd IdtH!bt.hel:ic 

modalitius. 

d pour speller. 

Spelling ShO\lld be merged wi 1:h pllrm ies. 

Fe.t'nald - muJ ti-sc>r\sory apvroacb 
Spalding 
Gi llil)gham Stillman 
Tape Rl~cordel's 

Atichmetic is the abilily to do qUllntitative thinking deal in!] with 1'0.1tltion-

ships of quantity, space, form, distance, order and Umc. 

'rho two cuteg,)rios or children who fail in drithm(~tic ar(~: 
Children with l.mguo\jQ 01* 1'I'udirig pl'obl('ms 
Children wi th disturbances in quontitdtive thinking 

18 
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P~E)Rlgl!l>!! .... hich ;i11h.:ol fere with aritlunetic pcrfol;lnom:o I 

HQuudiLod ~a t ion - ('hi ld cannot quickly reca 11 nllmbcx s. 
Def ir'i ts in aUditory span - child cannot hold and 1Il'(JCCGo .,.11 the facts 

in mind and t.hctefore (:unnot work. the probloms. 
Visual I~rception dGf~cits - 3, 8, 6, 9, inversions, rotations Jnd distortions. 
Hev lOU" 1 i ~,.1 t ion - I'dnnot l'l'm('mbor wh<.l t the numbcl.'s look 1 ike. 
f)iot )'tit'l'S of \.Jd Ling - motor patterns for nllmbers. 

'rhona c-hildr0n l'.w read, wr.i to and llBC! Bvokcm lulIljlHtgC, R}l~, cunnot learn 
10 !~olt~ulat.e. 

V!Huul"upatial ol'gallizntiotl dnd inLlJ'Jl.'lt lun. C'd.llt1ot quickl.y Ili:H.illguish 
Gh01'O, size, ,mlOunt, 1rl1gLh. 

t1Gw'llly good audi tory ubil i l j os. 
~lllY ,})wc1 in rcondillq vocalm1ury and syllabicutinll ::~:jlls bul htlve difficult.y 

clt hi'j}lI~r 1(' ~f rcuding complt·hensicn. 
D~:;turb.ltlr:os 1n hndy i.mugo. 
Disol'ilmbHicm - 1: l'1ht/lcft, directions. 
l)btul"b,uH'cS jn vLlIlal - Inotor int.0iJrut ion nithtH' ('or wr:it I.ng or for m)1)­

vQlun 1 muLor 13k i 11s. 
Poor lit 1:l~,,'i:ll PL'l"I·opt.iml!:l nnd in mukiny jud\jl'llent.!: .. 
On rQ tl'Hts - hil1lter on vmlJul than 1II"llvol.'l:nl flltldilms. 

Inllbil tty to ontub11sh .1 onc' -lo "\1/10 "Ull'Ol;l'()tH](.tIl .. 'e. 
Inability Lo c.:ount mC!Hningfully. 
Inability Lo dl3!io(.'iato I.;hl.-' ,1udiLuty .11111 visual t'YlObol. J.\(·ldtioliship b(~Lwl'ell 

uymbol and quant.ity is 1I0t Nll ,101 bhcd. 
Inability to learn both cardinal and oulinal 0YlittJln of ccml1t inq. 
Inclbil ity to viullal he elm;1 {!rs uf obj(><.:ts within u larg01' 9rouP. 
Inabilit.y to grasp the princnple of t'OrHi(l.l;'vlltlc.m "-If quanti ty, (lO¢:I s the 

mune \.Jhcthllr 2 nickels, 1 dllna 0):' 10 110lllliNl). 
1nabi li Ly to per fOlln a:d t.:hmo t'i c overa Ii on s • 
Inability to underst.and the meaning of tho pro{:e!W signs. 
Inability to UnUl!rtlcand the UU'':H11,J0m(!nt of the numbors on thQ pago. 
Inabil i ty to follow and .remember t,he sequence of steps t{) bC' used in math OlJ('t'il I lUl.S. 

Inability to llndmstand tho principlcs of measurement. 
Inubi 1 i t.y to l.'(l(Hl maps and graphs. 
Inabilit.y to determino what vroccss is nUl!L!I..n;ary £I)r tJ01Vlt1tj lJr'oblon\s. 

Teach s}H1lJC dnd fearn. 
TecH,'h n i ~c and 1 ollq eh • 
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'Peach one-to-one Cell rcsl,'onc'lcmra. 
Teach moaningful counting. 
'reach vi tlual symbols. 
Teach prirtcip 10 of c.'onsal'va titm of 'luau t.i ty. 
'N'ac:h "is\lilliz~ 09 groups. 
'r('dt~h It'lIlCJuago of ar i tCunctic:. 
'('("wh 1,nK'pss signs. 
'r':.'dl"'h Dligtlrn,mt and arl.'ungmncnt of ntllnbors. 
'rCtl~·lt flelllHmcn of oS tapa. 
'roneh l'l'oblcrn Bolving and l'(~asoning. 

B(lC'kC') y-C'cLt'dy ~lil th Aids 
Cuisinaira Hods 
Inquisidve Seicllc(l nescard~ l\sBocialos 
Bmwi Ie I'rcss - M"llh TJub 
'l'cuehillg Rcsolln: Number Rela tionnhipG and 'r il 

functional ar~as arc BB follows: 

.C(;l t.o. 

!\l!d.itol~Y ., 'rill' illlcli l Ol:y dhlllll~l is lIl(! LiWic U\(\,ltW by whit'h the iwHvidual 

maintains {'Ollt.lct with his e))vircJnrncnt. {t is the Vr:imary chall/wl fllr 1ulll.1u<1ge 

twquisiLioo tlnel cummunic-ation. 

Discl.'imjnation - 'rho llbility to diffe.rt.>ntidtc Letwo(m saumlu ()f similar fr(J'llll'II\~. 
Analysis - Take whole und l.ll:'cak it. int.o parts. 
Synthesis - Blend parts into whole. 

Relates to verbal language 
Vc·ry import:.lnt in reading and sp('ll irlg 

MClllory - Critical for lnnguagc (}(:~vOh)pnlc·llt. Rl'tllining a ;j(l(luence of HO\It\UI;) 
within words and a scquence af words within Bmltenccs is NWc.>nt.ial for 
comprehension .md for ('xpressivQ une of the ul'okcn word. 
SCtluc>nt inl 
NOll'·!H.Hl\Hmt ial 

80))90 of time. 

,YLsllil.l:. ~ 'rhc vimttll channel is t.he lIlOdUS by which the individual intmprcts 

i nfc.,l:matlon lha t is seen. 

20 
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[):cscriminntion - Tho process of deteoting diHc>!'mwos in CJbj~\.'t!:l, f(;)l'rt\s, 
letters or words. 

l\nalysis - Abi 1 i. Ly t.O analyze visual stimuli by sGlJara tion of i.\ whole. 
~ynthe()is - Ability to identify a word as a total viGunl \lnit. Abll,ity 

to arrange tho parts properly. 
Memory -

~icq\lfmtinl - Ability to ).'ovlr-malizQ (»).' l:ct.aln the visual iln.ltjO in tho 
correct order. 

Non-!~I"llllmt:ial - Ability to ).'umOlnbo).' what \>U10 nCl~n. 

~ 

'ractil~'~KinGsth(ltic - Abilit.y to inttll."prot and (jive mcaniny to ~.lC!ns(.)1.'Y 
stimuU oxplJriencad through th~ o(.;r\!~o of touch. 

Groos Notm: Coordinu tion - Hands and speech. 
Fino Motor Coordination" Hands and opoooh. 

Jntcgl'ot.ion io tIll") 1I)'()lJcssin9 of multiplo stimuli loJhil'll tHO oping t:dfwmitted 

The Hensory 3ntcyraliun areas are: 

lmd i tory .. Vj sllal-Molor 
Vb\lal-M(.:J~ or 
Audll:ory··Motot' 
Audit:ory .. Visual 

T:r:.9E ~!!'.~Di:.: 
Each juvenile receiving remediation had a protocol review; 

additional formal and informal testing (if nceded) 1 prescription 

written; lesson plan devised with individualized prngram spoiled 

out including mat~rials to be uscd, and an on-going auoOHsmcnt of 

his/her program. (Soc PreBcr i1'l:.10n Code and I"orms; T,cnson Plan 

Forms and ~~nterials Codes, Appendix tl). 

All details of each juvenile's vrogram were carefully recorded 

on specially designed formative evaulation forms; (See Formative 
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Bvalllation Proc<!!durcs and Porms, Appendjx 2 ) the PlJt"1I0!30 b(~ing thaI:. 

of pl'oviding immediate "feed-back" from the l".!Vi11uatOl~ to lh0. r,o 

Specialist as well as providing data to enable the rusparchers to 

study the effects of the program. 

P)'·.<?~1~m. f.1}"?~~"~i.~ (Based on pE.~l }.;..mJn!!;x. 9,~.t~ from NCSC) * 
Given the h(~tel'ogencous population, the var iam"!c between 

potential and auhiavument from lndividual to individuul AS well as 

the same var iables wi thin each individual, an dnalys i f;l of the prtH)l"dm 

js useful in determ1ning program revisions and modifications. (It 

is generally a~rue~ I~t LD is characteristic. exhibited in vdry-

j ng di scrp t>r.lJ1cj (1S Lct',wee11testcd potential und i.H~hi('vcrnant/lJm:: 1 ul'maJlC!t') . 

'lthe 5l_y:eEc~~~ time cliGnts were in r'~media tion \'il1S 7 months. 

Most of the stUdents raceivpd remediation on the avura9c of two 

sussions per \.,reek of SO minutes' duration pm: sessic'ln. Nhi 1e Lhe 

juveniles when pre-tcsted ralHJ(~d from 12-16 yoars of age, at the 

conclusion of the initial grant program period the majority of them 

were between the ages of 17 years to 18.6 years of age. 

The analysis is for 40 clients at the Phnenix Site; 30 at 

the Indianapolis Site; and 17 at the Del Limore Site. 'l'hese jllvenilvs 

were those receiving remediation. Additional juveniles participated 

but data wnre not available as of this writing. 

r~ch Sit~ls sample population is represcnted 'In the Site's chart~. 

There is a chart for each skill area test of the NOOc1Cock and Key Math. 

* In the CBse of revisions, an addendum to this report will be file~ 
at a later date upon receipt of revised final Formative Evaluation 
data from NCSC. 
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The charts reflect the following: 

A. Woodcock Reading (Letter IdenUfjcation not included) 

1. Total points each client gained or lost per skill 
area 

2. Level of remediation emphasis by perc~ntage ~er 
skill area (where data are available) 

B. Key t-Ia th 

1. Total points each client gd ined or lost PU1' sk ill 
area 

2. Years/months gained or lost per skill arcd* 

3. Level of remediati.on emphasis by perc(~ntage per 
skill ~rea (where data are availd~leY 

--, "._- .. ~--"- ._"'"., ... _.-
* The term "tOfJ" on the chart indiccl t0S the student scol'l'd as high 

as possible on the test. This is true even when there is an indi­
cation ~f "no gain" - i.e., Rey Math Subtest, Numeration: Highest 
raw score possible is 24 correct. If, in the pr0-test the ~tudent 
had all 24 correct and the Sdme in the post-test, then there would 
be no gain as s/he scored both times at the maximum of the in­
slrument's scale of 10.0 grade level, thus "no gain." 
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Writte,E .~an<:Lua.[£ Samp~ 

Testing for expressive language deficits was, by and large, 

not a part of the evaluation. Consequently, a number of professionals, 

internationally known in the LO field, challenged this flaw (to them) 

in the project's design. Therefore, it was agreed that at the 

Phoenix Site written Language Samples would be taken. For those 

juveniles with expressive language deficits, a portion of the remedia­

tion sessions would be assigned to allow time to include remediation 

in the deficit areas. 

The following report indicates the criticism was well-founded. 

For the continuation program, Written Samples will be taken at all 

three Sites with individualized prescriptions designed to fit the 

needl';) • 

}Jr i-tt~~ . .1~a}l~ll.!lge _,?~)l~ B.£~t?}t~~(§.(3..~cP}2,~;,t) : 

Twenty-six clients were both pre and post-tested on the 

Written Language Sample. The average duration between pre-test 

and post-test was seven months with a variance of three months 

minimum and ten months maximum. 

p.roductivity: 

Pre-test words - 70.6 
Post-test words - 98.5 
Pre-test sentences - 7.2 
Post-test sentences - 9.5 
Pre-test words per sentence - 9.1 
Post-test words per sentonce - 13.1 

The post-test scores indicate that the remediation clients 

wrote longer samples with more sentences which were longer sentences. 

24 
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'''' .. 

On the average, they were more productive. 

Syntax: 

Syn~Hx . Quo,tient. 

Pre-test syntax quotient - 71.15 
Post-test syntax quotient - 78.46 

Slight improvements were made. 

2Eel)ing Miscue Percentage: 

Pre-test spelling miscue score - 14.4 
Post-test spelling miscue score - 11.4 

The remediation clicllLG misspelled ,three per CUl1L fewer words on the 

post-test. This is a slight improvement. 

Semantics: 
-~"-~----

Vocabulary Quotient: -- -~ ... ~~~~-

Pre-test score - 2.5 
Post-test score - 3.0 

On the average slight gains were made in vocabulary. 

E'..9Sl. li9*a§abiJ.~tx.: 

Pre-test score - 3.8 
Post-test score - 4.5 

The reading level of the samples, averaged, improved .7 (seven months). 

.6t~CJ..:t;'~~ C£11!P..~tel/ce (range .O.:}J : 

Pre-test score - 3.4 
Post-test score - 4.3 

Abstr.act:j.o=1l.. kave]....:. 

The ideation-abstraction level of the selections improved from 

pre-test score average of 14.7 to a post-test score av~rage of 16.7. 

25 
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Sample_Population ~eE~~ 

The bulk of the remediation population's files were received 

by mid-October, 1977. Remediation was implemented, in the main, by 

November 1, 1977. 

The total sample population assigned to remediation by Novem­

ber 1, 1977, was 137. The following is a breakdown of the popula-

tion by Site and the juveniles' status on a quarterly basis. 

Monthly Census, see Appendix 3) . 

Baltimore Site: 

12/31/77 
3/31/78 
6/30/78 
9/30/78 

18 
18 
17'~"~ 

15 

(For 

Baltimore initially had 23 juveniles assigned for remedia­

tion. However, 5 moved out of the state and were transferred out 

of the area by 12/31/77. Of the 18 remaining assigned to remedia-

tion, one female client was out She was in 
the program by mid-February. 

As of 3/31/78, the BaltimQre Site had 18 juveniles assigned. 

Of this number, 17 were attending remediation on a regular basis 

and 1 juvenile was At'lOL. Eight juveniles were incarcerated and 

10 were in the community. 

The census at Baltimore on 6/30/78 found 17 clients assigned 

to remediation. All 17 were attending remediation sessions on a 

regular basis. Attrition for the quarter was 1 - one youth moved 

out of state. Eight juveniles were incarcerated and 9 were in 

the community. 

26 
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Baltimore had 15 juveniles, from the first wave, assigned 

to remediation as of 9/30/78. All 15 were engaged in active re­

mediation. Attrition for the quarter was 2. One of these 2 

juveniles moved out of state; the other refused to continue in 

the Project. 

Indianapolis Site: 

12/31/78 
3/31/78 
6/30/78 
9/30/78 

39 
37 
34 
24 

The Indianapoli.s Site initially had 42 jllv r'niles assigned 

for remediation. Three of those assigned were terminated because 

they were high achievers. Of the 39 assigned, 34 were in remedia-

tion as 5 had not been located as of 12/31/77. 

By 3/31/78, there were 34 juveniles assigned for remedia-

tion. Twenty-one were attending remediation on a regular basis; 

7 had received 4 or less hours remediation during the month of 

March,; 6 were AWOL as of this date; and 3 juveniles had been 

terminated, as they either could not be located or refused to 

participate. Freezing weather was a contributing factor for the 

small amount of time in remediation for several of the juveniles. 

Fourteen juveniles were incarcerated and 20 were in the community. 

As of 6/30/78, Inaianapolis had 24 juveniles assigned for 

remediation. Of this group, 20 were in remediation; 3 were AI'i10L; 

and 1 was not participating during the summer months. Attrition 

was 10 juveniles for the quarter. The attrition was largely due 

27 
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to many clients no longer wanting to participate; several were 

almost 18 years of age and/or they were leaving the area. There 

were 8 incarcerated and 12 in the community. 

~n the last quarter of the initial grant program, the 

census at Indianapolis indicated 24 were still assigned to re-

mediation from the first wave of cohorts. Twenty juveniles were 

receiving regularly scheduled remediation; 2 were A~'i70L; and 2 

were being tracked only. Records do not indicate placement status 

of the remediation population for this quarter. 

Phoenix Site: 

12/31/77 
3/31/78 
6/30/78 
9/30/78 

60 
56 
55 
50 

There were 72 juveniles assigned for remediation at Phoenix. 

However, 9 cases were withdrawn from participating because they 

were high achievers; and 3 moved out of state soon after assign­

ment. Of the 60 assigned, 40 received remediation on a regular 

basis; 4 were incarcerated at Alpine, an institution in eastern 

Arizona; 6 were AWOL; 4 were in lock-up; and 6 were not yet 

scheduled for remediation as they had not been located. 

Thel :<:ample popUlation census as of 3/31/78 was 56 juveniles 

assigned. oe this number, 48 were attending remediation sessions; 

5 were AWOL i,;from Arizona youth Center" Tucson); 1 juvenile was 

in lock-up (AYC); and 1 was out of state scheduled to return to 

28 
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state and program 6/1/78. Twenty-six juveniles were incarcerated 

and 30 were in the community. 

As of 6/30/78, there were 55 juveniles assigned to the program 

at the Phoenix Site. There were 45 attending remediation sessions; 

6 were ANOL; 2 were in lock-up; 2 were run-aways; and 1 had been 

terminated during the quarter. The quarterly census states that 

of those assigned, 14 were incarcerated and 31 were in the community. 

The Phoenix Site had 50 clients (from the first wave) assigned 

for remediation as of 9/30/78. Forty-one clients were receiving 

remediation on a reguldrly scheduled basis; 3 were AWOL; 2 were in 

lock-up; 1 had refused to date to participate; and 3 were in Alpine. 

Attrition for this quarter was 5. All five were juveniles who were 

out of school. 

Attrition was mostly within the group of juveniles who moved 

out of the site's areai were AWOL or in lock-up; and were never 

located. In another section of this report, there is an analysis 

of effort expended on specific skill areas. This analysis com­

pares effort in relation to pre-test/post-test scores. It also 

should be helpful in assessing levels of success of the remedia­

tion program in relati9n to time spent in remediation. 

Timeline 

The first two years (initial grant program) Timeline is attached. 

A continuation grant was funded to ACLD for an additional year of re­

mediation. This extension of the remediation period will provide an 

opportunity for a fair assessment of the effectiveness of the treat­

ment program. Also, the sample popUlation was increased. 
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Timeline 
(As submitted with Grant Program Application) 

SUMMARY JOINT TIME AND TASK PLAN 

Task 

1. Draft RFP for Diagnostic Subcontract 

2. Tentatively arrange for national office and begin 
recruiting staff 

3. Orientation meeting with ACLD Executive Committee 
and Adolescent Affairs Committee (October 3, 1976) 

4. Finalize Diagnostic RFP 

5. Interview Program Directors for each site and 
establish site offices 

6. Evaluate r0sponses to Diagnostic RFP 

7. a. Planning sessions at each site with site 
Advisory Committee 

b. Central Planning Session 
c. Planning Conference with LDAC 

8. Develop Remediation. Program Procedures 
a. Finalize methodology 

9. Finalize Research Design 

10. Plan Orientation Conferences 

11. Finalize instruments and methodology 
a. Instrument Design 
b. Evaluation Design 
c. Analysis Tool Design 

12. Submit Revised Workplan and Budget 

13. Orientation Conferences in each site with 
National and Local Advisory Committees 

14. Diagnostic subcontractor begins initial screening 
and diagnostic pretests toward end of month 

15. Pretest input data collection initiated and LD 
delinquents assigned to treatment or control 
groups as identified 

16. Remediation program initiated in each site as youth 
are identified and assigned. 

.~-------------------------------------------------------

ACLD 

* 

* 

* 

* 
* 
* 

* 

* 

* 

* 

* 

CIBLSR 

* 

* 

* 

* 

* 
* 
* 

* 

* 

* 

* 

* 

* 

6-9 

10 

10-11 

12 

12-16 

16-22 

23-24 

24 

25-36 

J_ 

17. Formative evaluation and feedback 
Same as month five 

18. LDAC Meeting 

19. Initial Diagnostic Testing and sample 
selection completed 

20. Central Planning Session 

21. Remediation Programs continue 

22. Formative evaluation and feedback continues 

23. Data analysis for incidence study 

24. First year report (LDAC Meeting) 

25. Remediat tUIl program cont:i.nues 

26. Formative evaluation continues 

27. Initial program participants begin completion 
of remediation program 

28. Post tests initiated by diagnostic subcontractor 
as participants terminate 

29. Impact data post test administered as participants 
terminate 

30. Remediation programs completed for all program 
participa.nts 

31. Impact data analysis initiated 

32. Second year report completed 

33. Debriefings of program participants and affected 
agencies including National and Local Advisory 
Groups in each site 

34. Data analysis and interpretation and preparation 
of final report (with informal input by ACLD) 

* 

* 

* 
* 

* 

* 

* 

* 

* 

(* ) 

* 
* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 
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Nov/Dec. 

ASAP 

12/13-14 
8:00 A.M. 
each day 

12/15 

12/16 

12/17 

Jan. 
1/12 

1/17 

1/17-21 

1/24 

1/24-25 

1/26 

1/27 

Feb. 
2/5 

2/7 

2/11 

2/24 

TIMELINE 
(Revised 11/22/76) 

\ 
Letter to site Advisory committees re Jan. Meeting (Crawford) 
Contact organizations re telephon in Jan. (Program Directors) 
Revise Budget (Kret & Crawford) 

Omaha - with Diagnosticians (creighton Institute; OGC; ACLD; NIJJDP) 

~gested Agenda: 
1. Approach to diagnosis 
2. Final approval on consent forms 
3. Report on telephon and scheduling 
4. Plan for orientation 
5. Information Brochure 

*Indianapolis, Project Director visitation to sit~ office 

*Baltimure, Project Director visitation to site office 

*phoenix 

*(Meeting with key individuals from various organizations 
involved in telephon) 

Inscrvice te1ephon (Creighton at each site) 

Procedures Guidelines from Diagnosticians 

Telephon at each site 

Screening commences 

Central Planning at Diagnostician's site (program Directors; 
project Secretary; Creighton Institute and Project Director) 

Baltimore site Advisory Committee Meeting 

Indianapolis Site Advis,')ry Committee Meeting 

Phoenix Site Advisory Committee Meeting 

Feedback from experts due 

Creighton, Project Director, NIJJDP at Diagnostician's site 
Discuss feedback/plan; ACLD Conference Presentation 

Rough draft of Revised Workplan to LDAC - mailed in one package 

March 
3/9-12 ACLD Conference - Wa~hington, D.C. 

3/13-14 LDAC Meeting - Washington, D.C. 

3/15 Orientation - Baltimore 

3/16 orientation - Indianapolis 

3/17 orientation - Phoenix 

3/28 In-depth diagnosis commences 

April 
4/8 ACLD-R&D project Revised Workplan due 

l' 4/11 Writing prescriptions commences 

May 
5/2 start imvlementing program 

May-Sept. Write prescriptions and parent conferences 

October 
10/3-4 LDAC Meeting - Indianapolis 

, 
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1977 

4/1 

4/12 

4/15 

4/16-28 

4/30 

5/1 

5/6 

5/17-18 

5/19 

5/25 

5/26 

6/1 

6/8-10 

6/10 

( 

ACLD-R&D PR~ 
1st Year Revised Timeline 5/25/77 

site Progress Reports Due 

Deficits Code List to creighton 
Programs/Materials/Equipment Code List to Creighton 

site Policy and procedures Manual to Project Office 
site Program Materials and Equipment Lists to project Office 
Rough Draft of Evaluation Forms: 

(a) Tracking Form (Creighton) 
(b) Standard Format for prescription (ACLD) 
(c) student Rating Form for "Perceived Probability of Success" (Creighton) 
(d) Individual Contract Form (Creighton) 
(e) Lesson rl :mning Form (ACLD) 
(f) t>10nthly Activity Tally Form (Creighton) 

cataloguing Resource Materials 
Revise Budget 

Quarterly Progress Report Due 

Site project Progress Reports Due 
Information Brochure Available 

Phoenix ~~C Meeting 

Central Planning Session - Omaha 

Meeting in Omaha - Finalize Remediation/Evaluation Plans 
(Joel, Bonnie and Dorothy) 

Revised Workplan to LEAA 
Baltimore SAC Meeting 

Indianapolis SAC Meeting 
Project Director Site Visitation 

Site Project Progress Reports Due 

project Director Baltimore Site Visitation 

Weekly Logs Due to Creighton and Each Friday Thereafte7. 
Copy to National Project Office In Lieu of Monthly ProlJress Report 

I 
I f 

t 

)) 

(1st Year Revised Timeline 5/25/77) 2 

l-E2 

6/15 

6/1-30 

7/1-15 

7/1-31 

7/15 

7/15-31 

7/31 

8/1-31 

8/15 

8/15-31 

9/1-30 

10/1/77 
-9/30/78 

Budget. requests due National project Office (August Expenditures) 
starting Date - 2 LD Specialists at Indianapolis 

1 LD specialist at Baltimore and Phoenix Respectively 

Replicating Materials for Remediation Program 

Inservice Training for LD Specialists 

Student Tracking Form Due -1:0 Creighton by Page Upon Completion 
To Be Continued Throughout Progress of Project (Copy of First 
Page to National project Office) 

Mat Due to Creighton - Baltimore - 1st Friday Each Month 
Indianapolis - 2nd Wednp.~~ay Each Month 
Phoenix - 3rd Friday Ea .... ll Month 

Budget Requests Due National project Office (September Expenditures) 
starting Date - 1 LD Specialist at Each Site 
ACLD Receives Materials From Diagnosticians and Ptdscription Process Commences 

Remediation Program Implementation 

Quarterly progress Report Due 

Remediation Program Continues 
Weekly and Monthly Reporting Forms to Creighton - Certain Designated 
Copies to National Project Office 

Final LD Specialists Starting Date at Each site (2 Each at phc'enix 
and Indianapolis; 1 at. Baltimore) 
Budget Requests Due National project Office (October Expenditures) 

Orientation Conferences at Each Site, Program staff, participating 
Key Agencies and Key Individuals with ACLD project Director, ETS 
and creighton 

Rpmec1iation Programs Continue 
Weekly and Monthly Reporting Fo~ms to creighton - Certain Designated 
Copies to National Project Office 

When Finalized There Will be an Addendum to Above Timeline 
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ill2 
6/15 

7/13 

8/',6-
8/17 

8/19 

ACLD-R&D PROJECT 
1st Yea~avls~d Timeline 5/25/77 

Addendum 

starting date 1 LD Specialist, Indianapolis 

Bal timore Site Advisory Conunittee Meeting with ErrS, Creighton 
and ACLD-R&D 

Baltimore Orientation Conference 
Indianapolis site Advisory COllunittoe Meeting 

. 
Phoenix Orientation Conference 

I'", 

I / 

1/1-31/78 

1/6 

1/10 

1/16-18 

1/27 

1/30 

2/1-28 

2/20-24 

2/27-28 

3/1-31 

3/1-4 

3/5-6 

4/1-30 

4/3-4 

4/5-6 

4/10-11 

4/30 

5/1-31 

5/9-10 

)) 
_/ 

rrASK SCHED.1!.l'& 

Data Collecting and Rl?pc.r.t:.ing 
Remediation Continuea - All sites 

) 

January 1978 
(Revised 7/78) 

ETS - Researchers Meeti~g - chicago, Illinois 

ACtO Oversight C~~nittce Meeting - Phoenix, Arizona 

Directors' Central Planning Session - Phoenix, Arizona 

Submit Continuation Grant proposal 

Quarterly Progress Report Due 

Data C,·,lll.!CJting and Reporting 
Remediation Continues - All Sites 

Indianapolis and Baltimore Site Meetings - Evaluation and Planning 

Phoenix site Meeting - Evaluation and p}~nJL 

Remediation Continues - All Sites 
Data Collecting and Reporting 

ACLD International Conference - Kansas City, Missouri 
and Oversight Committeo Meeting 

LDAC MeeHng - Kansas City, Missouri 

Data Collecting and Reporting 
Remediation Continues - All Sites 
Recruiting for September 1978 

Indianapolis Site Meeting - Evaluation and Rl~nning 

Baltimore Site Meeting - Evaluation and Planf!!.JJ9 

Phoenix site Meeting - Evaluation and PlPnninj! 

Quarterly Progress Report Due 

Data Collecting and Reporting 
Remediation Continues - All Sites 
Recruiting for September 1978 

Balti~ore Site Meetin~ - Evaluation and Continuation 
Planning with Operations People 

, 
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(Revised 7/78) 

TASK SCHEDULE - Cont. 

5/10-11 

5/22-23 

6/1-30 

7/1-31 

7/31 

8/1-31 

9/1-30 

10/1-31 

continuation 
11/1-30 

12/1-31 

Indianapolis site Meeting - Evaluation and continuation 
Planning with operations People 

Phoenix site Meeting - Evaluation and continuation Planning 
with operations people 

Revise Progranwatic Guidelines, Policy and Procedures 
Remediation continues - All sites 
Data Collecting and Reporting 
site Visitation and Evaluation 
Informed Consent 

Data Collecting and Reporting 
Remediation continues - All sites 
Informed Consent 

Quarterly Progress Report Due 

Data Collecting and Reporting 
Remediation continues - All sites 
post-Testing - 1st Wave of Cohorts 
pre-Testing - 2nd Wave of Cohorts 
In-Service for Staff - All Three sites 
(Methc)ds: Remediation, Data Reporting, Fiscal, etc.) 
Central Planning session - Program Directors 

Dat.a Collecting and Reporting 
Remediation Continues - 1st Wave of Cohorts 
Remed:Lation Continues - 2nd Wave of cohorts 
Trackers - rescheduling 
End of Present Grant Program 

Data Collecting and Reporting 
Remediation - All Sites - 2nd Wave of Cohorts 
LDAC Meeting 
oversight Committee Meeting following ACLD Board Meeting 
Site Evaluations and Visitation 

Data Collecting and Reporting 
Remediation - All sites 
Interim Report for Two-Year Project 

Data Collecting and Reporting 
Remediation - All sites 

2 

I I 
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I 
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Problems 

A. Administrative 

The primary administrative problem was mainly in the realm 

of logistics. They were staggering from the initiation of the Project. 

Most activities appeared to be of equal importanc~ and equally com­

plex. 

Gaining the cooperation of key agencies at each site consumed 

many hours of travel and meetings. In most cases, each participating 

school district's Board of Education was approached by representa­

tives of both grants. Numerous meetings were conducted with key 

individuals from the courts, corrections, educational agencies and 

advisory groups. In one school district, the School Board requested 

(and we acquiesced) the Informed Consent letters to parents be written 

in both Spanish and English. This was done to be certain that all 

parents would understand the purpose of their son/daughter's parti­

cipation. The problems and solutions of gaining Informed Consent 

have been well documented in previous progress reports. 

The assignment of caseloads to LD Specialists by geographic 

area was the next major logistic. The sample popUlation was parti­

cularly transient at the Phoenix Site. Throughout the months of 

remediation, scheduling was an administrative headache. One 

practical aid was the Student Tracking Form (STF) , particularly 

page 4 (See Appendix 3 ). Using page 4 of the STF enabled the 

LD Specialists to track their caseloads. 
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There were some internal management problems. These were 

duly reported, documented and resolved. 

B. Program 

1. A major program problem was one of circumstances beyond 

our control. The sample population, according to the Project's 

design, was to be 12-15 year old juvenile delinquents. As it 

turned out, the average age of the sample population was 15.6 years 

when they started in the program. By the fall of 1978, most of those 

participating were 16.6 - 18.0 years of age. 

Few of the juveniles had received special services for LD. 

By and large, the LD adolescent not receiving any assistance dur-

ing their elementary school years, is one with a severe emotional 

overlay. So, the staff were faced with writing an academic treat-

ment program for actually a multi-handicapped population. The 

greatest difficulty was developing resource material that could be 

adapted to the varying deficits; but material whose content would 

be interesting to the older adolescent. The point is, an academic 

treatment model is difficult to implement and conduct with the older 

adolescent. Especially when one is restricted to presenting strictly 

academic intervention to a population that has experienced academic 

failure without intervention all their school years. 

2. The second program problem was lack of feedback from the 

formative evaluator. The most constructive feedback would have been 

from the Monthly Activity Tally (~~T) reports. Unfortunately, the 

31 
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data was not translated in any form from the researcher to the 

program staff. 

Major program revisions were not made because of not re­

ceiving the feedback. Program modifications were made through 

the Program Director's assessments and evaluations of each Site's 

on-going remediation program. Additional technical assistance was 

issued by the Project Office. This assistance was produced by the 

Project Director's surveying the MAT reports and making recommenda­

tions from the information available. 

3. Summary: In sum, in examining the charts analyzing the 

remediation program on an individual basis, there appears to be 

significant progress in the basic skill areas. Also, there is 

evidence of some progress in the more abstract skill areas. 
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Page 1 of 3 

ACLD-R&D PROJECT 

10-1-76 to 10-31-78 (Original Schedule + 1 Month Extension) 

Total % Of Balance Budget 
Expenditures Total (DeficitL Total 

SCHEDULE A - PERSONNEL 
Project Office 102,305.96 106.5 (6,266) 96,040 
Phoenix site 134,076.02 110.8 (13,041) 121,035 
Baltimore site 117,425.27 96.2 4,620 122,045 

( Indianapolis site 130,377.15 98.4 2,093 132,470 
Substitutes/Leave 570.00 7.6 6,930 7,500 

Total Schedule A 484,754.40 101.1 (5 1 664) 479,090 

SCHEDULE B - FICAlFRINGE BENEFITS 
Benefits 87,723.16 90.3 9,424 97,147 

Total Schedule B 87,723.16 90.3 9,424 97,147 
('I") 
('I") 

SCrmDULE C - TRAVELlPER DIEM 
Project Office 26,791.76 93.9 1,714 28,506 
Phoenix Site 6,489.67 53.2 5,728 12,218 
Baltimore Site 6,416.04 62.9 3,784 10,200 
Indianapolis site 10,638.18 79.5 2,736 13,374 
LDAC 8,263.91 64.0 4,716 12,982 

I ( oversight committee 6,060.07 108.2 (460) 5,600 

Total Schedule C 64,659.63 78.1 18,218 82,880 

SCHEDULE D - OFFICE FURNITURE & EQUIPMENT 
Project Office 7,880.28 81.8 1,757 9,637 
Phoenix Site 1,328.41 83.0 272 1,600 
Baltimore Site 1,278.31 79.9 322 1,600 
Indianapolis Site 1,445.75 90.4 154 1,600 
ACLD 0 0.0 120 120 

i\ 

Total Schedule 0 11,932.75 82.0 2,624 14;557 

-



- ~~----- ---

I?age 2 of 3 

ACLD-R&D PROJECT 

(10-1-76 to 10-31-78) 

Total % Of Balance Budget 
Expenditures Tot.a1 (Deficit) Total 

SCHEDULE E - OFFICE SUPPLIES 
project Office 3,087.50 116.5 (438) 2,650 
Phoenix Site 5,670.03 98.6 80 5,750 
Baltimore Site 7,490.22 119.9 (1,240) 6,250 

( Indianapolis site 7,606.27 121. 7 (1,356) 6,250 
Oversight Committee 61.51 31. 0 138 200 

Total Schedule E 23,915.53 113.3 (2,815) 21,100 

SCHEDULE F - CONTRACTUAL SERVICES 
project Office 735.00 54.5 615 1,350 
Phoenix Site 0 0.0 2,700 2,700 
Baltimore Site 118.13 4.4 2,582 2,700 
Indianapolis site 430.26 15.9 2,270 2,700 

'<;j1 

LDAC 4,191. 50 103.5 (142) 4,050 M 

Oversight Committee 
1 

3,450.00 78.4 950 4,400 
contract for Trackers 21,148.82 70.5 8,851 30,000 

I 
Total Schedule F 8,924.89 49.7 8,975 17,900 

( SCHEDULE H - OTHER EXPENSES 
project Office 

Rent and Maintenance 9,727.22 108.1 (727) 9',,000 
Telephone 9,714.06 111.0 (964) 8,750 ~ 

Postage 1,574.52 82.9 325 1,900 
Insurance 2,771.96 92.4 228 3,000 
Printing 2,150.27 89.6 250 2,400 
Other 429.92 43.0 570 1,000 

Total project Office 26,367.95 101.2 (318) 26,050 

Phoenix Site 
Rent and Maintenance 6,300.00 105.0 (300) 6,000 
Telephone 2,560.34 96.6 90 2,650 .. Postage 410.68 102.8 (11) 400 Ii 
Other 248.10 82.7 52 300 
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page 3 of 3 
ACLD-R&D PROJECT 

(10-1-76 to 10-31-78) 

Total % Of Balance Budget 
Expenditures Total (Deficit) Total 

Total Phoenix Site 9,519.12 101.8 (169) 9,350 

Baltimore site 

~ 
Rent and Maintenance 6,550.00 119.1 (1,050) 5,500 
Telephone 2,416.94 91. 2 2J3 2,650 
Postage 353.53 88.5 46 400 
Other 179.50 60.0 120 300 

Total Baltimore Site 9,499.97 107.4 (651) 8,850 

Indianapolis Site 
Rent and Maintenance 7,312.42 108.3 (56:2) 6,750 
Telephone 2,442.57 92.2 207 2,650 
Postage 620.70 155.2 (221) 400 Ll'l 

Other 192.83 64.7 106 300 M 

Total Indianapolis Site 10,568.52 104.7 (470) 10,100 
I 

Oversight Committee 
Telephone 488.14 48.8 512 1,000 

({- Other 39.85 4.0 960 1,000 t 
Total Oversight Committee 527.99 26.4 1,472 2,000 

Total Schedule H 56,483.55 100.3 (136) 56,350 
\ 

Total Project 759,542.73 98.7 9,481 769,024 

1 
Contract for Trackers - as approved by LDAC (included in Project total but not in totals for Schedule F) 

, 
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Pago 1 of 2 

OFFICE FURNI/l'URE, FIXTURES AND EQUIPMEN'l'_ INVBN'l'Olr! 

'1 
I 
,i 

Identification Acquisition I 
__ --=.N.:.:o:..:.. ____ ~ __ . __ ._:::.D.:::.:es::.:c:.::l::.:·i::Ap:..:t:=i:.:::o:.:.n~ _______ .;;;;.D.;;;;.at.;;;.e~ ______ ....;;.C;:;.os;;;..t~ ____ ;,1 

Baltimore site 

B-l00 
B-106 
B.:lb7 
B-108 
B-l09 
B-139 
B-140 
B-J.41 
B-142 
B-143 
B-144 
13-145 
B-147 
B-148 
B-149 

.1ndian2.P.olis ~i~: 
1-206-215 
1-216-218 
1-220-222 
1-223-224 
1-225 
1-226 
1-300 
I-301 
1-302 
1-303 
I-304 
I-305 
I-30G 
I-307 
I-310 
1-417 
1-418 
1-219 
1-413-415 

rBM Selectric Typewriter 
8' Masonite Folding Table 
4 Global 902 Black Chairs 
Ledu unilamp 
Electric Lamp 
8' Nasonite Folding Table 
Desk 
Desk 
Desk 
Desk 
Foldinq rhairs (10) 
Desk Chtl.Lrs (4) 
Desk 
Black Hi-back Chair 
Rug 
2-Drawer File Cabinets (2) 

'J'otal 

Conference Chairs (10) 
Coat Trees (3) 
Masonite Chair Mats (3) 
Lamp Tables (2) 
Black Metal Credenza 
Bookcase, 2 shelves 
File Cnbinet, 4-drawer 
File Cabinet, 4-drawer 
File Cabinet, 4-drawer 
File Cabinet, 4-drawer 
File Cabinet, 2-drawer 
File Cabinet, 4-drawer 
Typewriter, IBM Selectric 
Typewriter Table 
Storage Cabinet 
Blackboard 
Bulletin Board 
Steno Chair 
Naste Baskets (3) 

Total 

36 

12/ 8/76 
2/11/77 
2/11/77 
2/11/77 
2/11/77 
1/26/78 
1/26/78 
1/26/78 
1/26/78 
1/26/78 
1/26/78 
1/26/78 

10/ 3/78 
10/ 3/78 
10/31/78 
10/31/78 

11/29/76 
11/23/76 
11/23/76 
11/23/76 
11/23/76 
9/ 5/78 
6/24/77 

12/ 9/76 
12/ 9/76 
12/ 9/76 
11/22/76 

9/18/78 
11/29/76 
12/ 3/76 
9/ 8/78 
9/18/78 
9/18/78 
2/28/77 

11/23/76 

$495.00 
209.08) 

II ) 

" ) 
II ) 

407.27) 
II ) 

II ) 

II ) 

" ) 
" ) 
" ) 

85.96) 
II ) 

25.00 
56.00 --

$1,278.31 

$ 270.00 
22.50 
22.50 
30.00 
10.00 
10.00 
54.08 
55.16 
55.16 
55.16 
36.52 
73.60 

513.00 
27.00 
93.20 
25.00 
18.68 
59.19 
15.00 

$1,445.75 

. } 

PMJe 2 of 2 

OFFICE FURNITURE, FIXTURES AND EQUIPMENT INV~~~Y 

Ia,9ntH iela tion 
Acquisition 

----~N~O~ •. ------____________ D~.e~s~c~r~i~p~t~i£on~ _______________ _Pat_e ______________ -=C~o~st~ __ _ 

~nix Slli: 

p-.tOO 
P-l0l 
P-l02 
P-200 
P-201 
P-202 
P-300 
P-311 
P-30l 
P-321 
P-302 

Project Office: - - .... ----"'---
Pro-l00 
Pro-l0l 
Pro-l02 
Pro-200 
Pro-201 
Pro-202 
Pro-230-217 
Pro-300 
Pro-301 
Pro-303 
Pro-303A 
Pro-304 
Pro-3l8 
Pro-322 
Pro-J27 
Pro-328 
Pro-250 

Desk 
Desk 
Desk 
Executive Chair 
Executive Chair 
Steno Chair 
File Cabinet, 4-drawer 
File Cabinet, 4-drawer 
Typewriter, IBM Selectric 
Typawriter Stand 
Blackboard and Stand 

Total 

Desk, 72" 
Desk, 60 11 

Steno Desk 
Exccutive Chair 
F,')(ccutive Chair 
Steno Chalr 
Conference Chairs (14) 
File Cabinet, 4-drawer 
File Cabinet, 4-drawer 
Dictation Equipment, Sanyo 
Sanyo Nidget NelUoscriber 
Typewriter, IBM Correcting Selectric 
Olivetti Adding Machine 
Storage Cab.tnet 
Kodak CaJ::ousel 
Kodak Projector 750H 
Conferenc,e Tablo 

Total 

37 

10/ 8/76 
10/ 8/76 
10/ 8/76 
10/14/76 
10/23/76 
10/14/76 
10/14/76 
8/24/77 

11/ 1/76 
11/ 1/76 
12/29/76 

10/ 8/76 
10/ 8/76 
11/23/76 
11/25/76 
10/ 8/76 
10/14/76 
10/14/76 
10/14/76 
3/22/78 

11/ 1/7b 
11/ 1/76 
1/11/76 

11/24/76 
7/26/77 
2/15/78 
2/15/78 

11/ 2/76 

93.45 
93.45 

129.10 
67.20 
71.35 
51.19 
74.55 
7S.55 

524.90 
21. 00 

126.67 

$1,328.41 

102.90 
93.45 

201.02 
67.20 
67.20 
S1.19 

739.41 
74.55 
82.95 

208.81 
72.07 

879.90 
84.27 

102.32 
237.72) 

II ) 

157.50 

$3 / 222.36 

-
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BUDG~T"NAR~TIVE 

A. Personnel (Schedule A) 

Salaries were based on those prevalent at the various sites for 

similar functions. Considerable savings were realized by the delay in 

hiring part of the staff to match the assignment of students to the 

, T11~S~ sav.l'ngs from the original budget permibted remediat.lon program. ~ ~ 

remediation for all clients who consented to participate to continue 

through -the summers of 1977 and 1978. They were almost sufficient to 

fund personnel costs through the one-month no-cost extension (October 

1978) • 

A cost-of-J iv.ing incrt:!ast.::l of 5% was granted with NIJJDP/LEAA 

approval for all staff members who had been on staff for a minimum 

of six months as of October 1, 1977. Merit raises averaging 3% (with 

a maximum of 5%) were similarly gCdnted after the anniversary of em­

ployment. Funds for these increases became available from delayed 

hiring and vacancy savings. The overage in the Project office budget 

resulted from the one-month no-cost extension. In addition to these 

factors, maintaining the program for all clients who participated 

through the summer of 1978, pr:c:)duccd the ovorage in the Phoenix site 

personnel budget. The Phoenix Site had the largest sample popula­

tion, hence the need for continuing full staffing. The programs 

were sustained on the same basis in Baltimore and Indianapolis en­

tirely within their original allocations. 

With Program Directors and LD Specialists working closely 

wjth one another, the budget item for SUbstitute teachers was not 

i 

I 

'f I, 
! 

used as much as anticipated. 

B. Fringe Benefits (Schedule B) 

The Fringe benefit schedule was approximately as fOllows: 

FICA 
Unemployment Compo 
Retirement 
Hospitalization and Medical Insurance 
Life, Accident and Industrial Insurance 

Total 

1977 
5-:~8-5% 

3.2 
7.0 
3.0 
1. 55 

20.60% 

1978 
~6:05'% 

3.G 
7.0 
3.1 
1. 75 --

21. 50% 

An amount equal to 21% of the total personnel schedule less 

the allowance for substitutes was included in tIle approved budget. 

Almost 10% of this amount remained unexpended at the end of the 

original grant plus extension period for the following reasons: 

1. Because of the small group initially involved, it was 

impossible to obtain hospital, mcdic~l, accident and life insurance 

until Decamber 1976. (Two months' premiums were thus not expendad). 

2. Unemploymal'lt claims from persons leaving the Project have 

been minimal, thus our exparience has been very favorable and our 

rates at a relatively low level. 

3. Industrial insurance experience has also bc~n favorable 

with relatively few claims. This exparicl'lce qualified the Project 

for a substantial dividend which was used to reduce the secon6 year's 

premium on this insurance. 

C. Travel (Schedule C) 

1. Air Travel and Per Diem 

Caraful planning and combining of long distance travel schedules 
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into sequential visits enabled the Project personnel to accomplish 

the necessary air travel within budgetary allowance. Savings were 

realized in this budget by the cancellation (with NIJJDP/LEAA approval) 

of the last two Advisory Council (LDAC) meetings. Because it had 

been anticipated that the ACLD Oversight Committee would accomplish 

part of its function i~~ediately before or after the LDAC meetings 

and economy would result from coordinating the schedule of these 

bvo activities, an overrun of the Oversight Committee budget re­

sulted. The savings in the former ($4,716) far exceeded the deficit 

in the other ($460). 

2. Local Travel 

Considerable saving in the local travel budget was achieved 

because of the smaller than anticipated caseload developed at each 

site. Expeditious scheduling and placement of personnel at insti­

tutions contributed to this saving. The relatively small popula­

tion of clients in certain Indiana institutions obvi~ted the budgeted 

trips to those institutions. Similarly, doubling up helped reduce 

anticipated travel expenses. 

The use of Special Problem Consultants was minimized so that 

the travel allowances for this purpose were largely untouched. 

Considerable of the travel expense savings were anticipated 

when the contract for tracking services was drawn between the Project 

and Creighton. This necessitated earmarking the savings in travel 

expenses to pay for the Crighton-supplied tracking services. 

40 
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D. Office Furniture and Equipment (Schedule D) 

The loan of furniture at the Indianapolis Site permitted a 

slight saving. Similarly, the ACLD's providing file spac~ at its 

National Office saved the cost of a file cabinet. A substantial 

saving in this category resulted from the reduction in copies and 

Xerox equipment rental at the Project Office. That was implemented 

jointly by the Proj ect management and NIJJDP /I.JEAA Proj ect Monitors. 

Off-setting this were the overruns in supplies and copies at the 

Indianapolis and BaJ~· ;more Site Offices (Schedul p E). 

Advantage was taken of sales and discounts whenever they 

were available in the purchase of furniture and equipment. Particu­

larly, advantageous arrangements were made in the purchase of furni­

ture for both the Project and Phoenix site offices. 

E. Office and Teaching Supplies (Schedule E) 

As indicated under D, copies made at the Baltimore and 

Indianapolis Site offices overran their line budgets by a total of 

over $2,000 and thus offset the $1,600 allowance for copying in­

cluded in the Project office budget (savings indicated in Schedule 

D above). Movement of the Baltimore and Indianapolis site offices 

to more suitable quarters necessitated the reprinting of letterheads. 

Budgets for teaching supplies allowed the purchase of needed 

materials at all sites and provided for uniformity in basic teach­

ing materials but flexibility in the acquisition of supplementary 

materials. 
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F. contractual Services. 

While fewer than the full complement of anticipated LDAC 

meetings were held, the full budget of their consulting fees was 

expended. All members requested payment for their time. (The 

original budget anticipated that about 1/3 would be funded from 

their primary position). Two members also requested reimbursement 

for their travel time. 

In addition to the fees for LDAC and oversight Committee 

members, allowances in this category were made for Special Problem 

Consultants. The use of these consultants was minimized to allow 

transfer of the funds to support Trackers provided under contract 

by Creighton. The Budget was redrawn to allocate $30,000 for the 

Creighton contract - it should be noted that the reversion of 

$9,481 includes $8,851 of the monies earmarked to satisfy this 

contract commitment. 

The budget for the Oversight Committee was under-expended 

by $950 because an interim audit rather than the final Project audit 

was performed. While these funds are being reverted, a similar ap­

propriation is included in the continuation for the Final Project 

Audit. 

G. Other Expenses (Schedule H) 

Rent, telephone and postage expenses were very close to the 

budgeted rate. Thus, the one-month extension resulted in minimal 

overruns at each of the site offices and Project office. Allowances 
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for maintenance and other miscellaneous expenses, printing and the 

unused portion of the Oversight Committee budget almost offset the 

aforementioned overrun. 

H. Budget Summary 

A total of $759,649 or 98.8% of the original grant of $769,024 

was expended or committed during the twenty-five months from October 

1, 1976, to October 31, 1978, in behalf of the ACLD-R&D Project. The 

unexpended balance of $9,481 has been reverted to NIJJDP/LEAA to con­

clude the Project's fiscal commitment. 
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APPENDIX 1 

LD-JD LINK CHART 

PAPERS PUBLISHED 

ORGANIZATIONAL CHART 

I 
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LD - JD LINK AND REMEDIATION STUDY 

RANDOM SELEC/rED 
STUDENT POPULATION 
(with knowledgeable 
parental consent) 

I 
Screen 

TEST TO DETERMINE 

L. D. INCIDENCE 
(Non-Delinquent' 
Population) 

r-------',,;---------"""t 

ADJUDICATED 
JUVENILE DELINQUENTS 

(Court Referred) 

I 
Screen 

f 
TEST TO DETERMINE 

L. D. INCIDENCE 
(Del~nquent Population) 

~-----)~Compare Incidence Levels~(--------~ 

,Random 

Control 

~ 

Probationers 
:parolees 
Incarcerated 

f" 
Selection I 

Remediation 
~ 

Probationers 
Parolees 
Incarcerated 

, POST TES~r FOR EFFECTIVENESS OF REMEDIATION 
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National Criminal Justice Reference Service 

NCJ - 46416, Campbell, Definition and Prevalence of 
Learning Disabilities 

NCJ - 46418, Barrows, et al., Psychoeducational Diagnostic 
Services for Learning Disabled Youths: 
Research Procedures 

NCJ - 46419, Greguras, et al., Establishing an Operational 
Definition of Juvenile Delinquency 

NCJ - 50004, Broder, Establishing the Reliability of 
Self-Reported Delinquency Data 

NCJ - 50483, Broder, Deriving Measures of Delinquency 
From Self-Reported Data 

NCJ - 50951, Broder, et al., Some Observations on the 
Link Between Juvenile Delinquency and 
Learning Disabilities 

~-------------------------------~,-~----~-

'1 

il 

ACLD ~&D Pr_9.:L~_ct 
Staff Organlzational Chart 

Dorothy Crawford 
National Project Director 

Dave Kret 
Fiscal Officer 

Lori Weingel-Fidel 
Senior Program Director 

Baltimore 
Program Director 
Site Secretary 

5 - LOS 
:to - RA 

(10% - Time) 

I 
Indianapolis 

Program Director 
Site Secretary 

4 - LOS 
10 - RA 

.... _----

LOS = Learning Disability Specialist 
RA = Research Assistants 

Remediation Component 
National Project Office 
2701 East Camelback Road 
Suite 450 
Phoenix, Arizona 85016 
(602) 955-4462 

Roma Gering 
Project Secretary 

1 
Phoenix 

Program Director* 
Site Secretary 

5 - LOS 
10 - RP-. 

*1C)0% - Time) 
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APPENDIX 2 

PRESCRIPTION CODE 

PRESCRIPTION FORM 

MATERIALS CODES 

~~TERIALS MOST FREQUENTLY USED - ORDER OF PREFERENCE 

FORMATIVE EVALUATION PROCEDURES AND FORMS 

I 

.. 

45 

PRESCRIPTION CODE 

Language 

11 

12 

11.1 
11. 2 

11. 3 

11. ~ 

11.5 
11. 6 

11. 7 
11.8 

12.1 
12.2 
12.3 
12.4 
12.5 
12.6 
12.7 
12.8 
12.9 
12.10 

Receptive 
Phonology 
Morphology 
A. Nouns 
B. Verbs 
C. Pronouns 
D. Adjectiv~s 
E. Adverbs 
F. Prepositions 
G. Possessives 
H. Conjunctions 
Semantics 
A. Word Association··synonyms, Antonyms, Homonyms, Puns, Multiple Meanings 
B. Logical Statements 
C. ClassiLication 
D. Verbal Analogies 
E. Inclusion-Exclusion (some, none, all, etc.) 
F. Detect Errors 
G. Non-Literal Underst:,anding (idiom, metaphor, simile, proverb) 
H. problem-Solving 
I. Use of Articles 
Syntax 
A. Word Order 
B. Types of Sentences 
C. Transformations 
Receptive Vocabulary (meaning of worus) 
Oral Comprehension (facts, main ideas, concepts through listening 
activities) 
Vocabulary Building 
Oral Recall 
Expressive 
Phonology 
Morphology (See 11.2 - A through H) 
Semantics (See 11.3 - A through I) 
Syntax (See 11.4 - A through C) 
Basic Word Definitions 
Articulation 
Vocabulary Building 
Discussion and/or Conversation Skills 
Building rapport through Discussion 
Oral Reading 



,B£.ading 

21 
21.1 
21. 2 
21. 3 
21. 4 
21. 5 
21.6 
21. 7 
21.8 
21. 9 
21.10 
21.11 
21.12 

21.13 
21.14 

22 
22.1 
22.2 
22.3 

I 

22.4 

2".5 

.. 

.. 

Comprohension 
Main Ideas 
Sequence (time, place, ideas, events, steps) 
Comparison 
Inference 
Distinguish Fact and Fiction: Fact and opinion 
Character Traits 
Sense Relationships (time, place, cause-effect, events, characters) 
Anticipate outcomes 
Recognize Author's Tone, Mood, Intent--Interpret Emotions 
Draw Conclusions; Make Generalizations 
Critical Jud~nents 
Word Meanings (Antonyms, Synonyms, Homonyms, Multiple Meanings, 
FiguratiVe Meanings) 
Basic Word Definitions 
Reading w;lh Accuracy 

Word Attack 
Sight Vocabulary 
Context Clues 
Phonetic Analysis 
A. Consonants 

1. initial, medial, final 
2. consonant blends 
3. consonant digraphs 
4. silent consonants 

B. Vowels 
1. short 
2. long 
3. digraphs 
4. diphthongs 

structural Analysis 
A. Compound Words 
B. Contractions 
C. Inflectional Endings 
D. Suffixes 
E. Prefixes 
F. Syllables 
Dictionary Skills 
A. Alphabetizing 
B. Use of Guide Words 
C. Definitions-Multiple ~'1ord Mc~nings 
D. Pronunciation 
E. Special Usage (abbreviations, plurals, homonyms, etc.) 

23 
23.1 
23.2 

23.3 
23.4 
23.5 
23.6 
23.7 
23.8 
23.9 

§.ee.ping 

31 
32 

32.1. 
32.2 

32.3 

study Skills 
Following Directions 
Using Reference Skills 
A. Table of Contents and Index 
B. Dictionary 
C. Encyclopedia 
D. Glossary 
E. Library 
Outlining 
Skimming 
Note Taking 
Reading SchedUles 
Map Reading 
Vocabulary Building 
Applications and Forms 

Oral 
Written 
Sound S~nbol Intcgration (phonic) 
Structural Analysis 
A. Root + Affix 
B. Root + Inflectional Ending 
C. Syllabication 
Vocabulary BUilding 

yritten Languag~ 

41 

42 

41.1 
41. 2 
41. 3 

42.1 
42.2 
42.3 
42.4 
42.5 

productivity 
Mechanics 
Appearance 
Copying with Accuracy 

Syntax 
Word Order 
Noun-Verb Agreement 
Verb Tense 
Descriptive Words (adjective, adverb) 
Sentance Variety 
A. Simple 
B. Compound 
C. Complex 

42.6 Paragraph Formation 
A. Topic Sentence 
B. Development (supporting details) 
C. Transitions 
D. Conclusions 
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43 Abstraction - Ideation 
43.1 concrete-descriptive (simple descriptions, names of objects, 

simple sentences, denot.ation of sil1:e, color, a,ppearance) 
43.2 Concret.e-imaginative (infer ideas/ generalize) 
43.3 Abst.ract-descript.ive (st.ories dealing with time and sequence, 

charact.ers assigned roles) 
43.4 Abstract.-imaginative (st.ories with plot., imaginative setting, 

figures of speech, moral values, cOl'ltinuity, relationships) 

44 Vocabulary 
44.1 Vocabulary Building 

[\rithmetic 

51 Comput.ation 
51.1 Addition of Whole Numbers 

A. No rt~l.Jloul'ling 
B. Regrouping 
C. Vertic".l 
D. Horizontal 
E. Columns 

51.2 Subtraction 
A. No regrouping 
B. Regrouping 
C. Verticle 
D. Horizontal 

51.3 Multiplication 
A. No regroul?ing 
B. Regrouping 
C. Vel:."ticle 
D. Horizontal 

51.4 Division 
A. Even 
B. Remainder 
c. Sot up for studnnt 
D. Student sets up 
E. Averaging 

51.5 Fractions 
A. r'actoring numbers 
B. Reducing to lnwest t.erms 
C. Equivalent factors 
D. Decimal equivalents 
E. Percentage equivalents 

51.6 Addition of Fractions 
A. Like denominators 
B. Unlike denominators 
C. Mixed numbers 
D. Vertical 
E. Horizontal 

-------------------------------- -

51. 7 

51.8 

51. 9 

51.10 

51.11 

51.12 

51.13 

51.14 

51.15 

subtraction of Fractions 
A. Like denominators 
B. Unlike denominators 
C. Mixed numbers 
D. vertical 
E. Horizontal 
Multiplication of Fractions 
A. simple fractions 
B. Mixed numbers 
Division of Fractions 
A. Simple fract.ions 
B. Mixed numbers 
Addition of Decimals 
A. No regrouping 
B. Rogrouping 
C. Vertical 
D. Horizontal 
E. C01UOllHi 

Subtraction of Decimals 
A. No rogrouping 
B. RQgrouping 
C. Verth:al 
D. Hori 'ontal 
Multiplication of Decimals 
1\,. No regrouping 
B. Rcgrouping 
C. VerLical 
D. Horizont.al 
Division of Decimals 
A. Even 
B. Remainder 
C. Decimal in division 
D. Set up for student 
l~. Student scts up 
Percent. 
A. Application 
B. Changing percents to decimals 
C. Changing decimals to percents 
D. Changing percents to fractions 
~leasurement 

A. Linear 
B. Liquid 
C. Weight 
D. Dry 
E. Metric 
F. Temperature 
G. Time (e.g., Calendar) 



52 

53 

54 

51.16 
51.17 
51.18 
51.19 
51. 20 
51. 21 
51.22 
51. 23 

51.24 
51.25 
51.26 
51. 27 
51. 28 

52.1 
52.2 
52.3 
52.4 
52.5 
52.6 
52.7 
52.8 
52.9 
52.10 
52.11 
52.12 

53.1 
53.2 
53.3 
53.4 
5.3.5 

54.1 

Telling Time (clock skills) 
Money 
Square Root 
Exponents 
Ratio 
Graph::. 
Interest 
Geometry 
A. Shapes-Recognition 
B. Circumference of a Circle 
C. Perimeter 
D. Area 
E. Angles 
F. Volume 
G. Surface 
Accuracy in computations 
Solving mathematical equations 
Changing decimals to fractions 
Changing decimals to percents 
Algebra 

(;oncepts 
Counting 
One to one correspondence 
Numerals 
Sets 
Seriation 
Spatial relations 
Place value 
Odd-even numbers 

l, 

Properties (commutative, associative, distributive) 
Symbol/Abbreviations 
Roman Numerals 
Terminology 

Mental arithmetic 
One step word problems 
Two step word problems 
Problems with irrelevant information 
Problems with missing information 

Motivation 
General motivational activitie!; 

) 

PRESCRIPTION CODE ADDENDUM 

Reading 

21 
21.15 

22 
22.4 

Comprehension 
Sped.fic Factual Information 

Word Attack 
Structural Analysis 
G. Stressed Syllables 

Written Languag~ 

43 Abstraction - Ideation 

) 

43.5 Advanced Factual Writing (summaries, Book Reports) 

Arithmetic 

51 
51. 4 

compu ta ti on 
Division 
F. 2 Digit Divisors 

l 
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Specialist 

Date ______________ . _________ . ______________ _ 

ACLD R&D Project Pre.scription Outline 

Client Name _____________________ _ 

Address~ _________ , 

Phone ____ . ______ Code D.O.B. 

P.O. Phone .--.. _---- .------- --------------- ------------
School . _. __ Grade _______ _ -------------------------
Remediation site 

Summary of qiagnos~ic Findings 

---_._---,--_._------ -

I 

------------------------------' -------.---
,-------------------_._-' .~'- .. ,--,-

--.. --~-------, --------
--------- --~ .. --. 

._-----------,-------------------

.-------------------------------.------~----------------

Prescription 
Page Two 

Test Results 

Woodcock Rea?ing 

Reading Level or Grade Placement 

) 

------._--------------------------
Letter Identification - (Summary of Findings) _ 

-------------------
v.7ord Identification 

-------------------------------------.-~-.,--------
Word Attack 

--------------------------------

----------------_._---------------_._-
Word Comprehens ion_. 

--------'------------------------------,------------

.... -.-----.. '~- ... --.--,----

----------
Passage Comprehension 

-------------------------------------------. ...._---

.--------------------------
.!<~ Math 

Grade Placement 
------------------- Summary of Diagnostic Profile 

Numeration .. 
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Prescription 
Page Three 

Fractions 

Geometry & Symbols 

Addition_ 

( 

Subtraction ________________________________ . ______________ . ______________ ___ 

Multiplication ______________________ . ________________________________ ___ 

Di vision_-_______ ~ _____ _ ------_._--
---------".--_. ------.---------
Mental computa tion __________________________________ _ 

_._------_. ---_. 
Numerical Reasoning 

Word Problems 
-------------------------~ 

Missing Elements -----_._-----_. 

Honey 

-----------------------------------.~ 

Measurement _______________________________________ __ 

Time ------------------.-~----"------------

__ ~-. ... "l;~. __ "l..-..r:'---------------·-------------' 

I 

Prescription 
Page Four 

Specific Language Disability Test (Malcomesius) 

Test I Visual to Motor - Far point copying 

Evaluation of performance ----------------------------------------

Test II Visual to Motor - Near point copying 

Evaluation of performance .------_. __ ._._-------------

--------------------------
--_._---------'--------------------------------
Test III Visual Discrimination 

Evaluation of performance 
---------------------------------~-------

----------_.---------------_._--_. ---- - .. --------
Test IV Visual Memory 

Evaluation of performance _________________ ~ _________ _ 

Test V Visual Memory.to Motor 

Evaluation of performance -----
~-------------------------~--------------------------------------

~~ ~~ .. ---------------------.----.-------.. ---------

, 
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Prescription 
Page Five 

( 

Test VI Auditory Discrimination 

Evaluation of purformance ------

( 

-,--_._--------------------------

Evaluation of performance ---,---

Test VIII Auditory to Visual 

Evaluation of performance ------------------------------

-----.---"-",-,,,,---",_.--_ . ..- .... .--_. -... ,.- .-.------~-;--.---.---------

Test IX Comprehension 

Evaluation of performance 

Test X Audi'cory to Motor (Spell~ng) 

Evaluation of performance ----- ---'----, .---.--------

---------------------------

Prescription 
Page six 

Written Language Sample 

Productivity 

Syntax ---... ~-.-

Semantics 

----,--------

---------------------------
-------'----'--_.-------------, 

----.,----,-----~------
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Prescription 
Page Seven 

Remediation Recommendations 

~PEr~o~b~l~e~m~A~r~e~a~+-~M~e~t~h~o~d~/~O~b~j~e~c~t~i~v~e~ __________ ~ ___ ~M~.a~t.~rial.~ _____ T_~~·m_e __ l_i_n_e 

Code No. 
00 
01 
02 

03 
04 
05 
06 
07 
08 
09 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
42 
43 
44 
45 
46 
47 
48 
49 
SO 
51 

) 

(Baltimore) 

~p_RIALS AVAILABLE IJISTED IN CODE NUMERICAL ORDER 

Item 
TeaCher Made Materials 
Panasonic Casette Recorders 
(Open) 

Su~ar A, Book A-l (Green) 
Book A-2 (Dk. Blue) 
Book A-J (Red) 
Book A-4 (Yellow) 
Activity Sheets A-l (Green) 
Activity Sheets A-2 (Dk. Blue) 
Activity Sheets A-3 (Red) 
Activity Sheets A-4 (Yellow) 
Task Cards (Green) 
Task Cards (Ok. Blue) 
Task Cards (Red) 
Task Cards (Yellow) 

Super R, Rook B-1 (Orange) 
Book B-2 (Light Blue) 
Book B-3 (purple) 
Book B-4 (Pink) 
Activity Sheets 13-1 (Orange) 
Activity Sheets B-2 (Light Blue) 
Activity Sheets B-3 (Purple) 
Activity Sheets B-4 (Pink) 
Task Cards (Orange) 
Task Cards (Light Blue) 
Task Cards (Purple) 
Task Cards (Pink) 

Concepts for Conununication, Unit 
Unit 2 
Unit 3 

Career Flip Dook 
Photo Sequential Cards 
Building Ma teh-Ups 
Many Paces of Youth 
Homophone Cal.'ds 
Buzzor Board 
Pattern Cards 
Date Wheel 
Car Match-Ups 
Car Rally Game 
Short Cut Game 
The New Action Unit, Buok 1 

Book 2 
Book 3 
Anthology 
Play Book 
Skills Book 
Cassette A 
Cassette B 
Cassette C 
Spirit Noster Sheets 
The Teaching Guide 

1 

.!'ublish~ 

DLM 

SM 

" 
" 
" 
II 

" 
" 
" 

DLM 
" 
" 
It 

" 
" 
" 
" 
" 
" 
" 
" 
II 

It 

Scholastic Book 
" 
" 
It 

" 
II 

II 

" 
II 

II 

" 

Services 



Code No. 

52 
53 
54 
5S 

56 
57 
58 
59 
60 
61 
62 
63 
64 
65 
66 
67 
68 
69 
70 
71 
72 
73 
74 
75 
76 
77 
78 
79 

I 

80 
81 
82 
83 
84 
85 
86 
87 
88 
89 
90 
91 

92 
93 .. 94 
95 
96 

(Baltimore!) 

MA'l'ERIALS AVAILABLE LISTED IN CODE NU~!!:!}~!CAl{-S2!{l1ji:}3.~: Page 2 ---_ ....... _ .. ..---- - .. 

~ 

story Telling Posters 
Many Faces of Youth Posters 
Functional Signs 
Functional Signs .• Match-uPS 
specific Skills: Multi-Level set B 

Working with Sounds A 
\'1orking with sounds B 
Working with sounds C 
Following Directions A 
Following Directions B 
Following Directions C 
Using tho context A 
using the context B 
Using the context C 
Locating the Answer A 
Locating the Answer B 
IJoca ting the Answer C 
Getting the FActs A 
Getting the Facts B 
Getting the Facts C 
Getting the Main Idea A 
Getting the Main Idea B 
Getting the Main IdfJ.a C 
Drawing Con~lusions A 
Drdwing Conclusions B 
Drdwing Conclusions C 
Detecting the Soquence A 
Dot.(!L't ing the S(~qucnee B 
OctOGti 119 the SeqUt:ncc C 

Gillinghum Grecn Kit 
Gillingham Manual 
Phonics Drill Cards 
Dictionary Technique 
phonel-.ic Word Cards 
Sylluble concept 
Little Stodes 
Intro. to Diphthongs 
The Ten Cup Whale 

Contraction Puzzle Board 
Compound Word Garno 
Sound Foundations Program I 
Sound Foundations Program II 
Language Training for Adolescents 

t.!anua 1. 
phon@tic Word Cards - Jewel Case 
Phonics Drill Cards 
A SpE."lHng Workbook 
Affix and noot Cards 

Publish~ 

DLM 
II 

II 

II 

Barnell 
II 

II 

II 

II 

" 
II 

II 

" 
II 

II 

II 

II 

" 
" 
" 
II 

II 

II 

II 

II 

II 

.. 

.. 
II 

Loft 

Educators pub. Service 
\I 

\I 

II 

\I 

II 

II 

II 

.. 
DLM 
II 

" 
II 

Educators pub. Service 
" 
II 

II 

II 

\ 

cO,ge No. 

97 
98 
99 

100 
101 
102 
103 
104 
105 
106 
107 
108 
109 
110 
111 
112 
113 
114 
115 
116 
117 
118 
119 
120 
121 
122 
123 
124 
125 
126 
127 
128 

129 
130 
131 
132 
133 
134 
135 
136 
137 
138 
139 
140 
141 
142 
143 

(Sa 1 ti more) 
(Rev. 8/18/77) 

~l'ERIAJJS AY.~ILABLE)-! .. IS'l'ED IN CODE NUMERICAL ORD~ • .R.age 3 

~t.mn 

Language Training for Adolescents 
Johnson Hnndwri Hng Program 

Shopping Lists Game I 
Shopping Lists Garno II 
Shopping Lists Game-Coins & Bills 
Basic Practice In Addition 
Basic ?Lacticc in Subtraction 
Dasic Practice in Multiplication 
Basic Practice in Division 
Book A-Acquiring A:rit~notic Skills 
Book B-Building Arithmetic Skills 
Book C-Continuing hrithmotic Skills 
Book D-Directing Arithmetic Skills 
Toachers Mnnual 
Moving Up In Numbers 
Dividing Machine 
Multiplying Machine 
CalcultlLiun Cubes 
Place Value Building Set 
Place Value Pap~r 
Place Value Board 
Coin Stamp 
Place Value Building set 
Dnlc \'1hoel 
Moving Up In l>loncy 
AmUGemont Park Game 
Buy & Sell 
Clock Stlunp 
'rhe Answor In ••• What I s the Problem 
Written IJnnguago Cards - Affective 
English That We Need 
Getting neady to Drive 
rJcurning Functional Words & Phrilses for 
Everyday IJiving 

More r~nv liBh 'l'ha t We Noed 
Moeting Ansie Coml}ctcncicn in Rending 
Understanding English 
Hi ts Pl'OtJra1l\, Caoset teB (Levell) 
Hits Program, Cassettes (Level 2) 
Hits Program, Cassettes (Level 3) 
Bits Program, Cassettes (IJcvcl 4) 
Hits Program, Workbooks (IJcvcl 1) 
Hits program, WOl:kbooks (rJevel 2) 
Hits program, Workbooks (Laval 3) 
Hits Progrrum, Workbooks (Levol 4) 
Hits Program, Charts (rJevel 1) 
uitD Program, Charts (Level 2) 
Hits Program, Charts (Level 3) 
Bits Program, Charts (Level 4) 

~isher 

Educators Pub. Service 
II 

DLM 
II 

.. 
Love Pub. Co. 
II 

II 

II 

Webster-McGraw Hill 
\I 

.. 
II 

II 

DLM .. 
II 

.. 
It 

" 
II 

II 

Ideal School Supply 
DLM 
\I 

II 

II 

II 

II 

" 
Frank E. Riohards .. 
.. 
II 

.. 
II 

l>loduLearn, Inc. 
II 

II 

II 

II 

It 

" 
II 

II 

II 

.. 



I 

.. 

, I 



~~~~. 

144 
145 
146 
147 
148 
141) 
150 
151 
152 
153 
154 
155 

156 
157 
158 
159 
160 
161 

162 
163 
164 
165 
166 

I 167 
168 
169 
170 
171 
172 
173 
174 
175 
176 
177 
178 
179 
180 
181 

(Baltimore) 
(Rev. 11/:21/77) 

MATERIALS AVAlLABIJE LISTED IN CODE NUMERIC~L ORDER .. Page 4 

Hem 

Hits program, Teacher's Guide (Levell) 
Hits Program, 'reacher I s Guide (Level 2) 
Hits Program, Teacher's Guide (Level 3) 
Hits Program, Teacher's Guide (Level 4) 
Thought Tracking - Level 1 
Thought Tracking - Level 2 
Thought 'rracking ,... Level 3 
Thought Tracking - Level 4 
Cues & Comprehension - Level 1 
Cues & ComprC'hcmsion - rJevel 2 
Cues & Comprehension .. Level 3 
Cues & Comprehension Level 4 
Michigan Program Spelling Series, Workbooks 

Level 1 
Lovel 2 
IJeve1 3 
Level 4 
Irevel 6 
Level 7 

Michigan Program Spelling Series, Cassettes 
Level 1 
Level 2 
Level 3 

Bestellers Readers 
Pacemaker Readers 
Creative Grovth With Handwriting .. TG 
Creative Growth with Handwriting" Workbooks 
Handwriting Workbook: Manuscript 
Handwriting Workbook: Cursive 
Breakthrough Reading Series 
Allyn and Bacon Literature Series 
Merrill Mathematics Skill tapes-Workbooks Kit 
Mathematics Around Us Workbook (Level 3) 
Mathnmatics Around Us Workbook (Level 4) 
Mathematics Around Us Workbook (Level 5) 
Calculator 
Dictionary 
Encyclopedia 
Atlas 
Maryland Drivers Manual 

Publisher 

ModuLearn, Inc. 
" 
II 

" 
Ann Arbor Pub. 
" 
" 
" 
II 

" 
II 

" 
" 
II 

II 

" 
Fearon-pitman Pub. 
Fearon Pub. 
Zaner-Bloser 
II 

" 
II 

Allyn & Bacon, Inc. 
II 

Charles E. Merrill Co. 
Scott, Foresman & Co. 
" 
II 

r i 

182 
183 
184 
185 

186 

187 

188 
189 
190 

191 
192 
193 
194 
195 
196 
197 
198 
199 
200 
201 

202 
203 
204 
205 
206 
207 
208 
209 
210 
211 
212 
213 
214 
215 
216 
217 
218 
219 

.:f.t-em 

Gatt;!.ng Started (Conununications 1) 
On The Way (Communications 2) 

(Baltimore) 
(Rev. 2-9-78) 

Publisher 

Follett Publishing Co. 
" 

Full Speed Ahead (Communications 3) 
Basic Education Reading Sorics, Teachers 

II 

Manual (aook 1) 
Basic Education Reading Series, Student 

Workbook (Book 1) 
Basic Education Reading Series, Student 

Workbook (Book 2) 
Coping Skills Series, ~~dgctin[ 
Coping Skills Series, £,jr~9i.ng Work 
G.E.D. High School F.quivalency Test 

Review Book 
Aritl~etic Mude Simple Roview Book 
Alma.lhil~ 

Hiddon Words (Word-F'ind Puzzles) 
Compass 
Protractor 
Pnccmakcr True Adventure Series 
Getting A Job 
Workillg Makes Sense 
using Dollars and Sense 
Money Makes Sense 
English Made Simple Junior series 
Specific Skills Series 

Locating the AnswC!r D 
Locating the Answer E 
Locating the Answer F 
Getting the Main Idea D 
Getting the Main Idea E 
Gatting the Main Idea F 
Getting the Facts D 
Getting the Fadts E 
Getting the Facts F 
Detecting the Sequence D 
Detecting the Sequence E 
Detecting the Sequence F 
Drawing Conclusions D 
Drawing Conclusions E 
Drawing Conclusions F 
Following Directions D 
Following Directions E 
Following Directions F 

" 
II 

II 

to 

II 

Arco Publishers 
II 

Information Please Pub. Co 

Fearon Publishers, Inc. 

II 

II 

II 

Doubleday & Co., Inc. 
Barnell, Loft Ltd. 

II 

II 

II 

II 



Code No. 

220 
221 
222 
223 
224 
225 
226 
227 
228 
229 

230 

231 

232 
~33 

:!34 
235 
236 
237 
238 
239 
240 
241 

I 
242 
243 
244 
245 
246 
247 
248 
249 
250 
251 

252 
253 
254 
255 
256 
257 
258 

( 

(Ba 1 timore) 
(Rev. 7-28-78) 
(Rev. 7 .. 21-78) 

MATERIALS AVAILABLE LISTED IN CODE NUHERICAL ORD~R - Page t~. 

Item 

Using the Context D 
Using the context E 
Using the context F 
Working With Sounds D 
Working With Sounds E 
Working With Sounds F 
Mathematics Around Us - T.E. (Level 3) 
Mathematics Around Us - T.E. (Level 4) 
Mathematics Around Us - T.E. (LevelS) 
Mathematics Around Us - Student Textbooks 

(Level 3) 
Mathematics Around Us - Student Textbooks 

(Levpl ,1) 
Mathematics Around Us - Student Textbooks 

(I,evel 5) 
Measuring 'rape 
Ruler 
Thesaurus 
Readiness for Map Skills A 
Map Skills for Today B 
Map Skills for Today C 
Map Skills for Today D 
Map Skills for Today E 
Shoptalk (Metals and Machines) 
Moving Up in Story Problems 
Mathematics Around Us 

Text (Level 6) 
Workbook (Level 6) 
Text (Level 7) 
Workbook (Level 7) 
Text (Level 8) 
Workbook (Level 8) 

Hip Reader Vol. I 
Teacher's Manual 
How Hip Are You - Book 1 
How Hip Are You - Book 2 
Specific Skills Series, Secondary Set 

Working with Sounds - Booklets G-L 
Following Directions - Booklets G-L 
Using the Context - Booklets G-L 
Locating the Answer - Booklets G-I. 
Getting the Facts - Booklets G-L 
Getting the Main Idea - Booklets G-L 
Drawing Conclusions - Booklets G-L 

Publisher 

Barnell, r.oft Ltd. 
" 
" 
" 
" 
" 
Scott, FC:lresman & Co. 
" 
" 

" 

" 

" 

Xerox EducCll tion Publ. 
" 
" 
" 
" 
Allyn and Bacon, Inc. 
DLM 
Scott, Foresman & Co. 
" 
" 
" 
" 
" 
" 
Book-Lab, Inc. 
" 
" 
" 
Barnell Loft, Ltd. 
" 

. ' 
Code No. 

259 
260 

261 
262 
263 
264 
265 
266 
267 
268 
269 
270 
271 
272 
273 
274 
275 
276 
277 
278 

(Bal timore) 
(Rev. 1/2/79) 

) 

~;Rl~r..S AVAILABLE ~D IN .£9..I?j:~.NUMERICAL O~R ::: Page 7 

Specific skills Series, Secondary SeL (Cont.) 
Detecting the Sequence - Booklets G-L 
Teacher's Manual 

Merrill Mathematics Skill tapes 
Understanding Fractions 1 
Addition of Fractions 
Division of Fractions 
Subtraction of Fractions 
Understanding Fractions 2 
Mul t:i.plica tion of Fractions 

Non-Fiction Books 
Fiction Books 
Student-Made Materials 
Imma Whiz (Multiplication & Division Game) 
The Job Ahead (A Career Reading Series) 
DivisiuII u[ Whole Numbers I 
Division of Whole Numbers II 
Decimals I 
Decimals II 
Percents I 
Percents II 
Getting it Across 

pUblisher 

Barrll::ll Loft, Ltd. 
" 
" 
Charles Merrill Co. 

Kenworthy Edu. Svc. 
SM 
Herrill Math. Skilltapes 
" 
" 
" 
" 
" 
Steck-Vaughn Co. 



Code No. 

00 
01 
02 
03 
04 
05 
06 

07 
08 
09 
10 
11 
12 
13 
14 
15 
16 

17 
18 
19 
20 
21 
22 
23 
24 

I 25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 

36 
37 
38 
39 
40 
41 

( 

(Indianapolis) 
(Rev. 7/15/77) 

~TERIALS AVAILABLE LISTED IN CODE NUMERICAL ORDER 

Item Publisher 

Teacher Made Materials 
Voxcom Educational Kit Carter lnst. Mate~ials 
Dictionaries 
Semel Audit. Process, SMP Intermediate llase unit Follett 
Semel Audit. Procass, SMP Advanced .Base Unit" 
Thought Tracking: Level III 
Thought Tracking: Level IV 
Language Training for Adolescents 

The Snow Goose 
The Abacedarian Book 
Exercise in Precise Reading 
Curriculum Outline & Guide to supp. Materials 
The Student Workbook 
Jr. Precis. Practice Pad 
Jew( ! 1 r'1Se 
Affix LInd Root Cards 
Spe 11 ing Wot'kbook 
Johnson Handwriting Program 

Ann Arbor 
It 

Educators 
It 

" 
It 

It 

It 

It 

It 

It 

It 

It 

Pub. 

Point 31-Corrective Reading Center 
Dl,code Workbook 

Reader's Digest 

Decode Teacher's Edition 
Decode Audio Package (3 tapes) 
Magazine Reader, Vol. 1, #1 
Magazine Reader, Vol. 1, #2 
Activity Book #1 
Activity Book, T. Ed, 
Audio Package #1 (6 tapes) 
~1agazil'l.e Reader, Vol. 2, #1 
Magazine Reader, Vol. 2, #2 
Activity Book, #2 
Activity Book, #2, T. Ed. 
1 Audio Package #2 (6 tapas) 
Magazine Reader, Vol. 3, #1 
Magazine Reader, Vol. 3, #2 
Activity Book #3 
Activity Book #3, T. Ed. 
1 Audio package #3 (6 tapes) 
Teachers Guide (includes all levels) 

" 
" 
" 
" 
" 
" 
It 

It 

" 
It 

" 
" 
" 
" 
" 
" 
" 
" 
" 

Servo 

Action Library lA Scholastic Book Services 
The Mystery Carnival 
Lane Four 
The Zero People 
The Chase 
That Face in the Mirror 
Teacher Guide 

" 
" 
" 
" 
" 
" 

, 

·1 

I 
! 

I 

Code No. 

42 
43 
44 
45 
46 
47 
48 
49 
50 
51 
52 
53 
54 
55 

56 
57 
58 
59 
60 
61 
62 
63 
64 
65 

66 
67 
68 
69 

70 
71 
72 
73 
74 
75 
76 
77 
78 
79 
80 
81 
82 
83 
84 

(Indianapolis) 
(Rev. 8/15/')7) 

MATERIALS AVAILABLE LISTED IN CODE NUHF~RICAL O@!?R - Page 2 

Item 

Action Library 2 
'rhe Girl Who Knew Rule 1 
One Punch Away 
Crash at Salty Bay 
The l!:(ace Dr i ver 
No Girl~ Allowed 
The Teaching Guide 

Action Short Story Anthology (Fallen Angel) 
Double Action Short Story Anthology 
Scholastic Action Magazine 
Action Unit Books, Book 1 
Action Unit Books, Book 2 
Action Unit Books, Book 3 
Double Action Unit Books, Book 1 
Double Action Unit Books, Book 2 
V-Memory Cards 

Lev!?] Tn: 
Level lV 

V-Sequential Memory Exercises 
English That We Need 
Understanding English 
More English That We Need 
Word List 
Syllable Concept 
Sight Phlase Cards 
Know Your states 
Systems for Success 

Book 1 
Instructor's Guide (0-4) 
Book II 
InstrUctor's Guide (5-8) 

Hip Reader Program Ext. Set 
Hip Reader Vol. 1, Workbook 
Hip Reader, Vol. 1 
Hip Reader, Vol. 2 
Fourth Reading Helper 
Fifth Reading Helper 
Sixth Reading Helper 
Seventh Reading Helper 
Eighth Reading Helper 
Ninth Reading Helper 
Events in History 
Blacks in Early American History 
Frederick Douglas, Great Abolutionist 
Harriet Tubman; The Moses of Her People 
Montgomery Bus Story 
Phyllis Wheatley, Young Poet 

Publisher 

Scholastic Book Services 
" 
" 

DLM 
II 

" 
" 
Frank Richards 
" 
" 
Dolch 
Frank Richards 
Dolch 
" 
Follett 
" 
" 
" 
" 
Book Lab, Inc. 
" 

" 
" 
" 
" 



I 

Code No. 

85 
86 
87 
88 
89 

90 
91 
92 
93 
94 
95 

96 
97 
98 
99 

100 
101 
102 
103 
104 
105 
106 
107 
108 
109 
110 
111 
112 
113 
114 
115 
116 
117 
118 
119 

120 
121 
122 
123 
124 
125 
126 
127 
128 

129 

( 

(Indianapolis) 
(Rev. 9/23/77) 

MA'I'ERIALS AVAI~~~N CODE NUMERICAL ORDER - Page 3 

Hip Reader Prgram Ext. Set 
Sch1. At Midnight 
Robert Smalls, Brave Seaman 
Let's Talk About Drugs 
Teachers Manual 

Getting Ready to Drive 
Venture I Series 

Flying High 
Gearing Down 
Inside Track 
On the Boards 
Racing to Indy 
Touchdown 

Venture II Series 
In the Chutes 
Line II.!' iva 
Fall Line 
Match Point 
Slap Shot 
Split Decision 

Getting and Holding a Job 
Jobs From A to Z 
Teenagers at Work 
Service Occupations 
All About the Family 
Foundations of Citizenship 
Foundations of Citizenship-TE Key 
Family Life - Book 1 
Family Life - Workbook 1 
Family Life - Book 2 
Family Life - Workbook 2 
Application Forms 
Your Government and You 
Your Government and You - Teacher Guid~ 
Communications - I 
Communications - II 
Communications - III 
I Want a Job 
Accent on Personality Series 

Understanding the Automobile 
You and They 
Instructor's Book 
You Are Heredity and Environment 
You Are Heredity and Environment (Instructor) 
Taking Stock 
Taking Stock (Instructor' ,s Book) 
You and Your Needs 

Magazines - Newspapers 
Accent on Personality Series 

Activity Cards, "Newspaper" 

Publisher 

Book Lab 
" 
II 

" 
" 
Frank Richards 
Follett 
" 

" 
II 

" 
" 
" 
" 
" 
" 
" 
" 
Frank Richards 
" 
" 
" 
" 
" 
" 
" 
" 
II 

" 
II 

" 

Follett 
II 

" 
Frank Richards 
Follett 
II 

" 
II 

" 
II 

II 

II 

" 

II 

" 

I Ii 
i: 

I 
1 

,: 
[' 
I, 
I, 
'I Ii 
Ii 'I [, 

Ii 
,I 
II 
" ,. 

Code No. 

130 

131 

In 
133 
134 
135 
136 

137 
138 
139 
140 
141 
142 
143 
144 
145 
146 
147 
148 
149 
150 
151 
152 
153 
154 
155 
156 
157 
158 
159 
160 

161 
162 
163 
164 
165 
166 
167 
168 
169 
170 

(Indianapolis) 
(Rev, 9/23/77) 

MATERIALS AVAILABLE LISTED IN CODE NUMERICAL ORDER - Page 4 

Itt!lrn -
LeftY-R.i.ghty Cards 

Great American Work Book 
Useful Ar~t~n~tic 

Volume 1 
Volume 1 (Teacher's Key) 
VolUme 2 
Volulne 2 ('reacher's Key) 

Learning About Measurement 
Learn.ing Skills Series - Aritlunetic 

Acquiring Arithmetic Skills 
Building Arithmetic Skills 
Continuing At·i. thmetic Skills 
Directing Arithmetic Skills 
Teachtn I!J Manual 

Reading for Mathematics 
Mystery Sentence Coloring Book 
Banking, Budgeting and Employment 
The Bank Book 
Gillingham Nanual 
Phonics Drill Cards 
Know Your Signs 
Functional Words for Everyday Living 
Games 
Meeting Basic Competencies in Reading 
Useful Science 
Books (From Personal Sources) 
Group Sounding Game 
Take-Sound Matching Game 
Sound Foundations Program I 
Sound Foundations Program II 
Phonic Word Builder, II 
Spellbound 
Spellbound - Teacher's Manual 
Linc to W~iting, Reading and Spelling 

Book 1 
Book 2 
Book 3 

E-Z r.rins 
Riqht-Line Chalk Board 
Individualized Ordered Tasks, Book 1 
Individualized Ordered Tasks, Book 2 
Math Riddles 
Skill Seekers I 
Skill Seekers II 

PUblisher 

Michigan Products/ 
Frank Richard!.., 
" 

" 
" 
" 
" 
" 
Webster-McGraw Hill 
" 
" 
" 
" 
" 
Frank Richards 
" 
II 

" 
Educational Pub. Servo 
" 
Frank Richards 
" 

Frank Richards 
" 

Dolch 
" 
DLM 
" 
Book Lab, Inc. 
Educators Pub. Servo 
" 
II 

" 
" 
Mlchioan Products 
Modern EdUcation Corp. 
Love Publishing 
" 
Frank Richards 
Addison Wesley Pub. 
" 



Code No. 

171 
172 
173 
174 
175 
176 
177 
178 
179 
180 

181 
182 
183 
184 

185 
186 
187 
188 
189 
190 
191 
192 
193 
194 

I 195 
196 
197 
198 
199 
200 
201 
202 
203 

204 
205 
206 
207 
208 
209 

(Indianapolis) 
(Rev. 8/15/77) 

HATERIALS AVAILABLE LISTED IN CODE NUMERICAl, ORDER - Page 5 

Item 

Success with Mathematics Series 
Book 1 
Book 1 - Teacher's Edition 
Book 1 - Duplicating Masters 
Book 2 
Book 2 - Teacher's Edition 
Book 2 - Duplicating Masters 
Book 3 
Book 3 - Teacher's Edition 
Book 3 - Duplicating Masters 
Skill Cards 

Figure It Out 
Book I 
Book I - Instructor's Book 
Book ~ 

Book ~ " Instructor's Book 
using Money Series 

Counting My Money 
Making My Money Count 
Buying Power 
Earning, Spending & Saving 
Learning About Time 

Ri te-N··Suve 
Coin stamp 
Money Kit 
Clock Stamp 
Parchetry Blocks 
Desigrl Sets 1 
Design Sets 2 
Secret Codes for Fun 
Basic Drivers Ed 
Basic Drivers Ed - Teacher's Manual 
Action Skills, Book I 
Action Skills, Book II 
Action Skills, Book III 
Action "Chances-Skill Book ll 

Action Library 3-A 
That New Girl 
Ride Along 
Mystery of the spider's Web 
Calling station E-A-R-T-H 
The Drop out 
Teaching Guide 3A Dittos 

publisher 

Addison Wesley Pub. 
" 
" 

Follett 
" 
" 
" 
" 
Frank Richards 
" 
" 
" 
" 
" 
Teacher's Aids 
DIM 
Frank Richards 

" 
DLM 
" 
" 
Frank Richards 
Interstate 
" 
Scholastic 
" 
" 
" 
" 
" 
" 
" 
" 
" 
" 

Code No. 

210 
211 
212 
213 
214 
215 
216 
217 
218 
219 
220 
?21. 
222 
223 
224 
225 
226 
227 
228 
229 
230 
231 
232 
233 

" 234 
235 
236 
237 
238 
239 
240 
241 

242 

243 
244 
245 
246 
247 
248 
249 
250 
251 
252 
253 
254 

) 

(Indianapolis) 
(Rev. 8/1S/77) 
(Rev. 11/2/77) 

MATERIALS AVAILABLE LISTED IN CODE NUMERICAL Or{DER - Page 6 

Item 

Action Library #4 
Crazy George 
Day After Tomorrow 
The Break In 
Dead Start Scramble 
Teacher's Guide Djttos 

rndependent Language, Arts, Activ. 
Reading Comprehension, Book 1 
Reading Comprehension, Book 2 
Reeding Comprehension, Book 3 
Reading Comprehension, Book 4 
Getting It Together - Reader 
Getting It Together - Resource Book 
Getting It Together - Toucher's Guide 
Getting It Together - Teacher's Key 
'rho Job Ahl'ad ... Reader 
'1'he Job Ahead - Resource Book #1 
'1'he Job Ahoad - R(>sourcc Book 1~2 
The Job Ahead ... Rosourco Book #3 
The Job Ahead - R0source Book #4 
The Job Ahend - Instructor's Nanual 
Individual CorrectivQ English, Book 3 
Individual CorrectivQ English, Book 4 
Individual Corrective English, Book 5 
Reading Comprehension, Part 1, Grade 4 
Reading ComprchonBion, Part 2, Grade 4 
Reading Comprehension, Part 1, Grado S 
Reading Comprehonsion, Part 2, Grade 5 
Reading Compr(>honsion, Part 1, Grade 9-12 
Reading ComprchelHlion, Part 2, Grade 9-12 
Capitalization & Abbrov., Grade 4-6 
Nouns, Pronouns, Verbs, Grade 4-6 
AdjectiveE 'lnd Adverbs, G:t'adcs 4-6 

Conjul1C'!tions, Pl'oVositions & Interjections, 
Grade 4-6 

Singular Plural Collectives, Grade 4-6 
Punctuation & Possessives, Grade 4-6 
Compound Words & Contractions, Grade 4-6 
Suffixes and Prefixes, Grade 4-6 
Root Words, Grade 4-6 
syllabication, Grade 4-6 
Synonyms & Antonyms, Grade 4-6 
Homonyms & Homographs, Grade 4-6 
Craft Skill Pack, primary (A) 
Craft Skill Pack, Intermediate 
Super Kit B - Comics 
Super Kit B .. T.t-I. 

~blisher 

Scholastic 
II 

II 

" 
II 

II 

Fearon Publishing 
Educators Publishing 
II 

II 

" 
Science Research Assoc. 
II 

" 
" 
II 

" 
II 

01 

" 
" 
NcConnick-Mathers Pub. 
II 

" 
Taskmaster, Inc. 
II 

" 
" 
" 
" 
II 

" 

" 
" 
" 
" 
" 
" 
" 
" 
" 
Crofts 
" 
Science Research Assoc. 

" 

, 



I 

.. 

255 
256 
257 
258 
259 
260 
261 
262 
263 
264 
265 
266 
267 
268 
269 
270 
271 
272 
273 
274 
275 
276 
277 
278 

279 
280 
281 
282 
283 

284 
285 
286 
287 
288 

289 
290 
291 
292 
293 

---~----- - ~ -

( 

(Indianapolis) 
(Rev. 4/19/78) 

t-11\'l'ERIALS lWAIt.ABLB 1,ISTfm IN CODE NU~lliRICAL ORDER - Page 7 _I" _ _~,. ~~~=~=_~,,~u.....~_.c.~ ____ " -.. - ...... ~,.-- "" ----..---

Item 

Lanouage Is YoU, Book I 
Language Is You, Teacher's Ed. 
Your Joh and Your F'uture, Book I 
Your Jah und Your Future, Book II 
Speaking with a Pm:l'ooo 
Spenk Correctly, PleDse! 
V()rbul Math 
People, 'fop picks 
peoplc, TOp 1'ioko, Audio 
1"001,10, 'fop picks, DuplicaUng Muotcrn 
Mystery, Top Picks 
Mystery, TOp picks, Audio 
Mystery, Top Picks, OUlllicnting Mnntoro 
Seiener' picHon, Top 1"icko 
Sc:ioncl! l"ieHon, .1\uuio 
Scienco Fiction, Duplicating Masters 
Reader!) Norktlhop 
My Country 
American J:loople 
Real People at Work 
Action Bkil1tl Buok 
Action Unit Book 1 
Action Unit Book 2 
Action unit Book 3 
Action Library, 2A 

Bag Full of Trouble 
Forent Fire 
Myste.t'Y of the Cryillg Child 
Now is Now 
Stop Thief! 

Action vlbrary, 4A 
Girl Alono 
t-tystory of Pink HOUGe 
On the Run 
popnut 
Tho Striko-Out Gang 

Double Action t,ibrnry 2 
A F(!um'a1 Cane 
Campus Mystery 
Dcmoli don Man 
Ni~ht Driver 
'l'V Cmncra '1'h1'eo 

PubLisher 

Addison-Wesley 
II 

Duplicated Materials 
II 

II 

II 

II 

R~ader's Digest Service 
II 

" 
" 
II 

" 
II 

" 
II 

II 

st.eck-Vaughn 
II 

Changing Times Ed. Servo 
Scholastic 
" 
II 

II 

II 

II 

II 

" 
" 
" 
" 
" 
II 

II 

II 

" 
II 

" 
" 
II 

II 

II 

I 

Code No. 

294 
295 
296 
297 
298 
299 
300 

301 
302 
303 
304 
305 
306 
307 
308 
309 
310 
311 
312 
313 

314 
315 
316 
317 
318 
319 
320 
321 
322 
323 
324 
325 
326 
327 
328 
329 
330 

)) 

( IndianapC')lis) 
(Rev. 5/2/78) 
(Rev, 9/1/78) 
(Rev. 9/26/78) 
(Rev. 11/2/78) 

~'rlERIAL8 ~LABLE ~IS'rED1..!iCODE NU/vIERICAL ORDER - Page 8 

Turner-Livingston Reading Series 
The Money You SpE.Hld 
The Town You Live In 
The Jobs You Got 
The Person You Are 
The Friends You Make 
'rho Family You Belong '1'0 
Teacher's Guido 

Accent/Consumer Education Series 
'rho Ln\',' Illtl You 
Understtlnding Consumer Credit 
Knowing flow to Budget and Buy 
Insuring Your 1,i£o, Income, property 
'foacher's Guide I Revised 

Now R(:>ading 'rhinking Skills Grade 3 
Reading Thinking Skills, Gr~de 4 
Reading Thinking Skills, Grado 5 
Roading Thinking Skills, Grado 6 
The Merriam Webster Dietionary 
The Merriam Webster Thesaurus 
The Red Pony 
Our Bodies, Our Selves 

Anchor IJunguagc Arts, Int(l.t:modiate 
ABC's of Hand 'rools 
Simon Game 
The Scarch (Black r,i I:.e m Lure Series) 
Scope - Pantry - Act.ivHy Kit 
Scope - Pr.lUds & lJonxc;;s - Activity Kit 
Tables, Charts & Graphs, Book A 
Tables, Charts & Gral')hs I Book B 
Tables, Charts & Graphs, Book C 
t'3ord Mastery, Book B 
Word ~lastery, Book C 
Dictionary Skills, Book A 
Dictionary Skills, Book B 
Dictionary Skills, Book C 
Nap Skills, Buok A 
Nap Ski Us I Book B 
~Iup Ski 11s, Book C 

~isher 

Follett Publishing Co. 
II 

" 
" 
" 
" 
II 

" 
Follett Publishing Co, 
" 
" 
" 
" 
" 
Continental Press 
" 
" 
" 
Pocket Books of N.Y. 
" 
Bantam Publishers 
Boston t'lonlen' s Health 

Book Collective 
Educational Service, Inc. 
General Motors 
Milton Bradley Electronics 
Scholastic 
II 

It 

II 

It 

" 
II 

II 

II 

II 

II 

II 

II 

1\ 

, 



I 

.. 

331 
332 
333 
334 
335 
336 
137 
338 
339 
340 
341 
342 
343 
344 
345 
346 
347 
348 
349 
350 
351 
352 
353 
354 
355 
356 
357 
358 
359 
360 
361 
362 
363 
364 
365 
366 
367 
368 
369 
370 
37J 
372 
373 

(Indianapolis) 
(Rev. 11/2/78) 

(Rev. 11/15/78) 
(Rev. 1/29/79) 

!tem 

creative Exprcr,sion, Grade 2, Dinosaur Bones 
creative Exprossion, Grado 3, Jungle Sounds 
creative Expression, Grade 4, Ghost Ships 
Creative Expression, Grade 5, Cook Up Tales 
Creative Expression, Grade 6, Stickleback 
Reading Comprohension, Grade 4, Ft!edback 
Reading Comprehension, Gt"nde 5, Match 
Reading Comprehension, Grade.> 5, C'hllllenge 
Reading Comprehension, Grade 6, Spark 
Fantastic Stories 
Dimensions 
Spotlight 
Chillers & Thrillers 
Sprint 
Tl:ackdown 
Rual I,ifa Reading Ski 11s 
I,(lw, Vou, police, ,1ustice, Teachers Guide 
Law, You, Poljce, JUGlicc, Posters 
Law, You, Police, ,Tlwt'it;e, Student Books 
Law, You, Police, ,junl.iec, 1,og Books 
Law, You, Police, Justice, Record 
Modern English, Level 7 
Modern English, Lovel 7, Workbook 
Modern English, Lovel 8 
Modern English, IJevel 8, Workbook 
Modern English, Level 9 
Modm.'n English, I,cvel 9, Workbook 
Pal Paperbacks 
LangllUge Exercises - Red 
Languagc ExerciBcs - Blue 
Career Education Curriculum 
Cook Book for Boys & Girls, Betty Cro~ker 
Nastery Drills in 1\ritlun~tic, Gr. G 
Mastery Dri 11s in 1\ri thmatic, Gr. 8 
Modern 1\lgebrn, w/Tcachcr's Key 
Modern Goometry, w!'rcachar's Key 
General Math 
Taskmaster Math Pak, V 
Taskmaster l'lath pak, VI 
'raskmas tor Ma eh Pelk, VII 
Taskmaster Hath Pak, VIII 
Wide Norld 
113 Dcvclol1mcmtal RO<lding 6y~;lcm 

Publisher 

Scholastic 

II 

II 

" 

" 
rt 

" 
Heath 
" 
" 
" 
" 
" 

& Co. 

Xerox 
Steck-Vaughn 
" 
Golden Press 
John Green Co. 
II 

" 
II 

II 

II 

" 
" 
" 
Scholastic 
" 

~ , 

£.odc NO,. 

374 
375 
376 
377 
378 
379 
380 
381 
382 
383 
3(34 

) 

(Indianapolis) 
(2/12/79) 

~~~VAI~1\BL~~1§TED IN CODE NUMERIC1\L ORDER - Page 10 
.--:.~~~ . .....- - -" -~~~~ 

Item -, ......... -
New Reading-Thinking Skills, Levelland 2 
Roading-Thinking Skills, Lavel 5.1 and 5.2 
Reading-Thinking Skills, Level 6.1 and 6.2 
English Made Rasier 
GED, Ill, Writi,",,::! Skills Test, MC Personal 
GED, #3, Science Test, M. Chance Personal 
GED, 114, Reading Skills Test, M. Chance Personal 
GED, #5, Mathematics Tust, M. Chance Personal 
Granunar & Spelling, Vol. I, w/tapes - MC 
Natural Science, Vol. IV, w/tapos - MC 
Gcne.l.al Math, Vol. V, w/tapes - M. Chance 

Publisher ---
Contincntal Press 
II 

II 

Amsco School Publications 
Contemporary Books 
" 
II 

" 
Bducational Recordings, Unl. 
II 

.. 



I 

.. 

Code NC!. ---
00 

01 
02 
03 
04 
05 
06 

07 
08 
09 
10 

11 
12 
13 
.L4 

15 
16 
17 
18 
19 
20 
21 
22 
23 

24 
25 
26 
27 
28 
29 
30 
31 

32 
~3 
;j,~ 

35 

36 
37 
38 
39 

( 

(Phoenix) 

MATERIALS AVAILABIJE LIS'I'ED IN CODl!': NUMERICAL ORDER ---.-,-_ .. _---
Item 

Teacher Made Materials 
Mi~higan Prescriptive Program in English 

English Study Materials 
Test Book 
Response and prescription Sheet Booklet 
Acetate overlay-Answer Key 

Letters, Sounds and Words 
Verb-Tense Boards 
Lines to writing, Reading and Spelling 

Book 1 
Book 2 
Book 3 

Structural Spelling and Reading Cards 
Leart1ing the English Language 

SkilJ Rook 1 
Teachu.r's Guide - Book 1 
skill Book II 
Teacher's Guide - Book II 

Key Ideas in English 
rJevel I - Workbook 
Level I - Answer Key 
Level II - Workbook 
Level II - Answer Key 
Level III - Workbook 
Level III - Answer Key 

Sentence Game B 
writing Road to Reading 
70/Set Phonogram Cards 
The Mature Students' Guide to Reading 
CInd Composition 

Student Book 
Teacher's Manual 
Flash Cards 
Thinklab Kit 
Additional Teacher's Guide 

Vox com Educational Kit 
Panasonic Cassette Recorders 
Dictionaries 
Thought Tracking 

Level I 
Level II 
Level III 
Level IV 

Critical Reading 
Workbook A 
Workbook B 
Workbook C 
Workbook D 

Publisher 

Ann Arbor 
" 
" 
" 
" 
Consulting Psy. Press 
DLM 
Educators Pub. Service 
" 
" 
" 
II 

II 

" 
" 
" 
II 

Harcourt, Brace Jovanovich 
" 

William Morrow Co. 
" 
SM 

" 
" 
" 
" 
" 
Carter Instruc. Materials 
DLM 
Super City 
Ann Arbor 
" 
" 
II 

" 
" 
" 
" 
" 
" 

Code No. 

40 
41 
42 
43 
44 
45 
46 
47 
48 

49 
50 
51 
52 
53 
54 

55 
56 
57 

58 
59 
60 

61 
62 
63 

64 
65 
66 
67 
68 
69 
70 
71 

72 
73 
74 

75 
76 
77 
~i8 

79 

(Phoenix) 

MATERIALS AVAILABLE LISTED IN CODE NUMERICAL ORDER (Page 2) 

Item 

Hip Reader, Volume 1 
Hip Reader, Volume 2 
Teacher Manual for Hip Reader 
Sight Words for the Seventies 
Functional Signs 
Functional Signs - Match-ups 
International Signs and Symbols 
Pacemaker Core Vocabulary 
Getting Ready to Drive 
Point 31 - Magazine 

Levell - Reader No. 1 
Levell - Reader No. 2 
Level 2 - Reader No. 1 
Level 2 - Reader No. 2 
Level 3 - Reader No. 1 
Level j Reader No. 2 

Humor: l-laking People Laugh 
Anthology 
Logbook 
Teaching Guide 

Getting 'rogether: Problems you Face 
Anthology 
Logbook 
Teaching Guide 

Imagination: The World of Inner Space 
Anthology 
Logbook 
Teaching Guide 

Sports: A Mirror of Our Society 
Anthology 
Logbook 
Teaching Guide 

Driving 
Study Skills 
The Jobs Book 
Scope Visuals 23: Context Clues 
Scope Visuals 13: Getting Applications Right 
TV: Behind the Tube 

Anthology 
Logbook 
Teaching Guide 

Action Books 
The Chase 
That Face in the Mirror 
One Punch Away 
The Race Driver 
stop Thief! 

Publisher 

Book Lab, Inc. 
" 
" 
II 

DLM 
" 
" 
Fearon Publishers, Inc. 
Frank Richards 
Reader's Digest 
" 
" 
" 
" 
" 
" 
Scholastic Book Services 
" 
" 

" 
" 
\I 

" 
" 
\I 

" 
" 
" 
" 
\I 

" 
" 
" 
" 
" 
\I 

" 
" 
\I 

" 
" 



Code No. 

80 
81 
82 
83 
84 
85 
86 
87 
88 
89 
90 . 

91 

92 
93 

94 
95 
96 
97 
98 
99 

100 
101 
102 
103 
104 
105 
106 
107 

108 
109 
110 
111 
112 
113 
114 
115 
116 
117 
118 
119 
120 
121 
122 

(Phoenix) 

MATERIALS AVAILABLE LISTED IN CODE NU~ffiRICAL ORDER (Page 3) 

Item 

Action Books 
Mystery of the Crying Child 
Skyjacked 
Wade's Place 
Ride Along 
The Drop Out 
The House on Willow Street 
On the Run 
The strikeout Gang strikes Again 

Recipe for Reading 
Corrective Reading Program - Teacher Materials 
Corrective Reading Program - Student Materials 

Book 
Remedial Reading Drills-Hegge, Kirk & Kirk 
Glass An~lysis for Decoding Only 

Set I - Word Booklets 
Set II - Word Booklets 

Michigan Programmed Spelling 
Level 1 
Level 2 
Level 3 
Level 4 
Level 5 
Level 6 
Level 7 
Level 8 

Word Attack ~lanual and Test Booklet 
Word Attack Manual - Teacher's Answer Key 
Spellbound 
Spellbound - Teacher's Manual 
Written Language Cards - Careers 
Written Language Cards - Affective 
Michigan Arithmetic Program 

Addition 0-10 
Addition 10-20 
Multiplication Level I 
Multiplication Level II 
Subtraction Level I (20-10) 
Subtraction Level II (20-10) 
Division 
Teacher's Manual 
Teacher Script A 
Teacher Script B 
Bonus Points 

The I Hate Math Book 
Shopping Lists Game I 
Shopping Lists Game II 
Shopping Lists Game - Coins & Bills 

Publisher 

Scholastic Book Services 
" 
" 
" 
" 
" 
" 
" 
" 
Walker Ed. Book Corp. 
SRA 

" 
George Wahr 
Walker Ed. Book Corp. 
" 
" 
Ann Arbor 
" 
" 
" 
" 
" 
" 
" 
" 
Edu9. Pub. Service 
" 
Educators Pub. Service 
" 
DLM 
" 
Ann Arbor 

" 
" 
" 
" 
Creative Publications 
DLM 

" 
" 

v 

r 

Code No. 

123 
124 
125 
126 
127 
128 
129 
130 
131 
132 

133 
134 
135 
136 
137 

138 
139 
140 

141 
142 
143 

144 
145 
146 
147 
148 
149 

150 
151 
152 

153 
154 
155 

156 

157 
158 
159 
160 
161 
162 
163 
164 

) ) 

(Phoenix) 

MATERIALS AVAILABLE IN CODE NUMERICAL ORDER (Page 4) 

Item 

using Money Series 
Counting My Money 
Making My Money Count 
Buying Power 
Earning, Spending & Saving 
Learning About ~leasurement 
Learning About Time 
Useful Arithmetic Volume I 
Useful Arithmetic Vol. I-TK 
Useful Arithmetic Volume II 
Useful Arithmetic Volume II-'I'K 

Sequential Mathematics 
Addition/Subtraction 
Teacher's Edition 
Multiplication/Division 
Teacher's Edition 

photo MuLh 
Cuisenaire Rods 

Introductory Set 
Student Acvitity Cards 
A Photo Text Guide 

Fraction Match-Ups 
Ratio Forms 
Pie Forms 
Percents, Decimals & Ratios 

Action Library 2 
The Girl Who Knew Rule One 
No Girls Allowed 
That New Girl 
Witches Get Everything 
A New Life For Sarita 
The Day After Tomorrow 

Career Education 
Occupations 1 
Occupations 2 
The World of Work 

Survival Reading 
Signs Around Town 
Label Talk 
Read Instructions First 

Your Personal Business 
Letters and Announcerrc::nts 

Be Informed Units 
Social Security 
Finding a Job 
Taxes 
Banking 
Measurements 
Nutrition 

Study for Driver License 
Becoming a Car OWner 

Publisher . 

Frank Richards 
" 
" .. 
" .. 
" 
" .. 
.. 
" 
Harcourt, Brace Jovanovich .. 
" 
" 
" 
Oddo Publications 
Creative Publications 
" 
" 
" 
DLM 

" 
" 
" 
Scholastic 

" 
" 
" 
" 
" 
" 
California Literacy Booksto 

" 
" 
" 
" 
" 
" 
" 
" 
" 
" 
I' 

" 



I 

Code No. 

165 
166 
167 
168 
169 
170 
171 
172 
173 
174 

175 
176 
177 
178 
179 
180 
181 
182 
183 
184 
185 
186 
187 
188 
189 
190 
191 
192 
193 
194 
195 
196 
197 
198 
199 
200 
201 

( 

(Phoenix) 
(Rav. 10/21/77) 

MATERIALS AVAILAB.L] IN CODE NUMERICAL ORDER (Plage 5) 

Item 

A New Look Common Fractions 
Part 1 
Part 2 
Part 3 

Giant Plastic Dice , 
Raal Life Reading Skills - Workbook 
Real Life R~ading Skills - Visuals 
Young and Black in America 
Young and Black in Africa 
Slavery in the United states 
Trouble Shooting Mathematics Skills 
Mathematics for Individual Achievement 

Teacher's Ed. - Grade Level K 
Student Book - 1/ 1/ 1/ 

Teacher's Ed. - Grade Lavell 
Teachl! I. Ed. - Workbook - IJevel 1 
Student Book - Graue Level 1 
Teacher's Ed. - Grade Level 2 
Teacher's Ed. - Workbook - Level 2 
Student Book - Grade Level 2 
Teacher's Ed. - Grade Level 3 
Teacher's Ed. - Workbook - Level 3 
student Book - Soft Cover - Level 3 
Student Book - liard Cover - Level 3 
Teacher's Ed. - Grade Level 4 
Teacher's Ed. - Workbook - Level 4 
Student Book - Grade Level 4 - units 1-5 
OJ?en 
Teacher's Ed. - Grade LevelS 
Teacher's Ed. - Workbook - LevelS 
Student Book - Grade I,evel 5 
Teacher's Ed. - Grade Level 6 
Teacher's Ed. - Workbook - Lcvpl 6 
Student Book - Grade Level 6 
Teacher's Ed. - Graue Level 7 
Teacher's Ed. - Workbook - LmTel 7 
Teacher's Ed. - Grade Level 8 
Teacher's Ed. - Workbook - Level 8 
A Guide to Behavioral ObJcativcs 

Diagnostic Tests (6 lota1) 

publisher 

Continental Press 
1/ 

I" 

1/ 

Educational Teaching Aids 
Scholastic 
1/ 

Vintage Sundial 
1/ 

Franklin Watts, Inc. 
Holt, Rinehart & Winston 
Houghton-Mifflin 
1/ 

II 

1/ 

1/ 

1/ 

1/ 

II 

II 

1/ 

II 

II 

II 

II 

1/ 

II 
I 

I 
I. 

r 

Code No. 

202 
203 
204 
205 
206 
207 
208 
209 
210 
211 
212 
213 
214 
215 
216 
217 
218 
219 
220 
221 
222 
223 
224 
225 
226 
227 
228 
229 
230 
231 
232 
233 
234 
235 
236 
237 
238 
239 
240 
241 
242 
243 
244 
245 
246 

MATERIALS AVAILABLE IN CODE NUMERICAL 

Snowbound 
Incident at Hawk's Hill 
The Outsiders 
Where the Red Ferns Grow 
Chariots of the Gods 
Red Sky at Morning 
The Hobbit (2) 
Big Foot 
The Bermuda Triangle 
UFO Enigma 
Go Ask Alice 
It's Not the End of the World 
Logan's Run 
Fantastic Voyage 
Brave New World 
Animal F,.) til 

Great Lak~~ Triangle 
A Wind In the Door 
A W~inkle in Time 
Mystery From Forgotten t'1orlds 
O. J. Simpson 
Guiness Book of World Records 
The Pleasur~ of His Company 
Why Am I Afraid to Love 
Why Am I Afraid to Tell You Who I Am 
Driver's Handbook 
Dawn 
The Adventures of Tom Sawyer 
Phantom Toll Booth 
The Unexplained 
Slapshot 
Charlie's Angels 
Harold and Maude 
The Lords of Flatbush 
Dorp Dead 

) 

(Phoenix) 
(Rev. 9/30/77) 
(Rev. 10/20/77) 
(Rev. 11/2/77) 

ORDER (Page 6) 

Publisher 

Dell 
II 

II 

Bantam 
II 

Pocketbooks 
Ballantine 
Dell 
Avon 
Ballantine 
Avon 
Bantam 
" 
" 
Perennial Classic 
Signet 
Faucet 
Dell 
Dell 
" 
Tempo 
Bantam 
Popular Library 
Argus 
" 
Bantam 
Ballantine 
Scholastic Book Services 
Random House 
Bantam 
Tempo 
Ballantine 
Avon 
Bantam 
Camelot 

Pardon Me, You're Stepping on My Eyeball 
The Secret of Terror Castle 

Bantam 
Random House 

Farenheit 451 
star Wars (4) 
Computational Skills Development Kit 
The Memory Book 
How to Develop a Super Power Memory 
The World Almanac 
The Book of Lists 
Roget's Thesaurus 

Ballantine 
Ballantine 
SM 
Ballantine Books 
SiGnet Books 



Code No. 

247 

248 
249 
250 
251 
252 

253 
254 
255 
256 

257 
258 
259 
260 
261 
262 
263 

264 
265 
266 
267 

I 268 

269 
270 
271 
272 . 
273 

274 
275 
276 
277 
278 
279 

280 

281 

( 

(phoenix) 
(Rev. 4/27/78) 
(Rev. 6/7/78) 

MATERIALS AVAILABLE IN CODE NUMERICAL ORDER (Page 7) 

Item 

Adventures with Arithmetic - Fractions 
proving the Rule Series 

RuJ.es and Individuals 
What Do You Expect? 
Who Do You Think I Am? 
In Whose Interests? 
Why Should I? 

Michigan prescriptive Program 
Mathematics Study Materials 
Response and prescription Sheet Booklet 
Acetate Overlay Answer Key 

programmed Spelling for High School 
and rn 11 (~ge 

Cambridge G.E.D. Program 
Teacher's Guide 
Correctness and Effectivoness of Expression 
Introduction to Reading 
Introduction to English 
General Mathematic Ability 
Introduction to Arithmetic 

Daughters in High School (Poetry) 
Spectrum Mathematics Series 

Green Book - 6th Grade 
Yellow Book - 5th Grade 
Blue Book - 7th Grade 
Purple Book - 8th Grade 

Thinking Skills 
Encyclopaedia Britannica III 

Micropaedia - Ready Reference 
Macropaedia - Knowledge In Depth 
Propaodia - Outline of Knowledge 

A New Look at Decimals 
Breakthrough Reading Series 
Basic Skills in Mathematics 

Unit 1 - Subtracting Whole 
Unit 2 - l4ultiplying Whole 

Numbers 
Numbers 

Unit 3 - Dividing by One-digit Numbers 
Unit 4 - Dividing by Two-digit Numb(~rs 
Unit I - Fraction Concepts 
Unit 2 - Adding Fractions With Like 

Denominators 
Unit 3 - Adding Mixed Numbers with Like 

Denominators 
Unit 4 - Subtracting Fr.~ctions and Mixed 

Numbers 

Publisher 

Creative Publications 

Ann Arbor 

" 
" 
" 
" 

Cambridge Book Co. 
I! 

I! 

" 
I! 

" 
" 
Dauqhters, Inc. 
Laidlaw Brothers 
I! 

" 
I! 

" 
Innovative S~rvices, Inc. 
Encyclopaedia Britannica, 

Inc. 
" 
" 

Continental Press 
Allyn & Bacon 
Allyn & Bacon 
" 
" 
" 
" 
" 

" 

" 

" 

Code No. 

282 

283 
284 
285 
286 

287 
288 
289 

290 
291 
292 
293 
294 
295 
296 
297 
298 
299 
300 

301 
302 
303 
304 
305 
306 
307 
308 

309 
310 
311 
312 
313 
314 
315 
316 

317 
318 

(Phoenix) 
(Rev. 6/7/78) 
(Rev. 1/23/79) 

~TERIALS AVAILABLE IN CODE NU~ffiRICAL ORDER (Page 8) 

Basic Skills in Mathematics 
Unit 5 - Adding and Subtracting Fractions 

with Different Denominators 
Unit 6 - Multiplying Fractions 
Unit 7 - Dividing Fractions 
Unit 1 - Decimal Concepts 
Unit 2 - Adding and Subtracting Decimal 

Numbers 
Unit 3 - Multiplying Decimal Numbers 
Unit 4 - Dividing Decimal Numbers 
Unit 5 - Dividing and Rounding Decimal 

Numbers 
Unit 6 - Percent Concepts 
Unit 1 Percent Applications 
Unit I - Temperature 
Unit 2 - I,ength 
Unit 3 - Capacity 
Unit 4 - Weight 
Reading and Writing Large Nwnbers 
Honey 
Multiplying by Powers of 10 
Whole Number Equations 1 
Whole Number Equations 2 

Patterns, Sounds and Mcaninys 
Clues to Consonants 
Teachers 
Views on Vowels 
Teachers 
Letters and Syllables 
Teachers 
Syllables and Words 
Teachers 

Study Skills for Information 
Study Skills, 1 
Teachers 
Study Skills, 2 
Teachers 
Study Skills, 3 
Teachers 
Study Skills, 4 
Teachers 

Basic Skills in Math~matics 
Teacher's Guide - Hhole Numbers 
Teacher's Guide - Fractions 

Publisher 

Allyn & Bacon 

II 

" 
" 
II 

" 
" 
" 

" 
II 

" 
II 

" 
" 
II 

" 
" 
II 

II 

II 

Allyn & Bacon 
II 

II 

" 
II 

II 

" 
" 
II 

" 
" 
II 

II 

II 

II 

II 

II 

II 

" 
II 

II 



( ( 

(Revised 1/23/79) 

MATERIALS AVAILABLE IN CODE NUMERICAL ORDER (P~~~ 

Code No. Item I'ubl!.sher 

Basic E~ills in Mathematics (Cant. ) Allyn & Bacon 
319 Teacher's Guide for Decim~,ls and Percents " 

Shoptalk: Vocational ReaC} '~l'lg Ski l1s " 
320 Agriculture " 
321 Automobile " 
322 Carpentry " 
323 Electricity " 
324 Electronics " 
325 Metal and Machinery " 
326 Teacher's Guide " 

Breakthrough It 

327 The Big Ones " 
328 Busy Signal " 
329 Point in Time II 

330 How It T s and. Coming Through " 
331 The Big Ones 1 " 
332 On The Level and Full Count " 
333 The Time Is Now and With It " 
334 Way out and Ovel:' the Edge " 
335 Prime Time and Over and out " 
336 Play it Again and From the Top " 
337 Beyond the Block " 
338 Beyond the Block 1 " 
339 out of Sight and Where It's At " 
340 On the spot and Making the Scene II 

341 Winner's Circle " 
342 The Cool World " 

" 343 The Cool World 1 
" 

I 
344 On the Level 
345 Over the Edge " 
346 Way out " 
347 Full Count " 
348 Coming Through II 

349 Where It's At " 
350 Nith It " 
351 The Time Is Now " 

You and Your Work 
352 1978 (Paper) " 
353 Classic American ',hart stories II 

354 Teacher's Guide " 
355 A Guidebook For Teaching Composition " 
356 A Guidebook For Teaching Creative Writing " 

Addison-Wesley Pub. Co. I 357 One Thing at Once, Revised Edition 
Teacher's Edition " I 358 One Thing at Once, 

Revised Edition " I. 359 Two Blades of Grass, 
360 Two Blades of Grass, Teacher's gdition " 

, 

j 

Code No. 

361 
362 
363 
364 
365 
366 
367 
368 
369 
370 
371 
372 
373 

374 
375 
376 
377 
378 
379 
380 
381 
382 
383 
384 
385 
386 
387 
388 

389 
390 
391 
392 

393 
394 
395 

396 
397 
398 
399 

(Revised 1/23/79) 

~~RIALS AVAILABLE IN CODE NUMERI£~L ORDER (Pag~,].O) 

Three-O'Clock Courage, Revised Edition 
Three-O'Clock Courage, Teacher's Edition 
Four Corners of the Sky, Revised Edition 
Four Cor'ners of the Sky, Toacher t s Edi tien 
Five-Words-Long, Revised Edition 
Fi ve-Words-Long, Teacher I s J~di tien 
Six Impossible Things, Revised Edition 
Six Impossible Things, Teacher's Edition 
Seven Is a Handy Figure, Revised Edition 
Seven Is a Handy Figure, Teacher's Edition 
The Eighth Day of the Week, Revised Edition 
The Eighth Day of the Week, Teacher's Ed. 
Boggle 
Mot t El .. 'li,' rJanguagc Skills Program 

Book ,1303 
Book 1304 
Book 1305 
Book 1306 
Bool~ 1607 
Book 1608 
Book 1609 
Book 1610 
Book 1911 
Book 1912 
Book 1913 
Book 1914 
Book 1320 Teacher's Manual 

Your Perfect Right 
Improving Word Skills 
Aftermath Duplicating Series 

Aftermath lA 
Aftermath IB 
Aftenna th 2A 
Afterma th 2B 

Adventures With Aritrunetic 
Decimals 
Percent 
Fraction Dominoes 

The SM Spelling Series: Wo,t'd Study I & II 
Consumable Text 
Teacher's Ed. of Consumable 'rcxt 
Consumable Text 
Teacher's Ed. of Consumable Text 

J?\.lblis~ 

Addison-Wesley Pub. Co. 
" 
" 
" 
" 
II 

" 
" 
II 

" 
II 

" 
S01Gctive Educ. Equip., Inc. 
Alli~d Education COUncil 

II 

" 
II 

" 
" 
" 
" 
Consulting Psychologists 
Educators Pub. Serv., Inc. 
Creative Publications 
" 
" 
" 
" 
" 
" 
" 
" 
Science Research Assoc., Inc. 
" 
" 
" 
" 



I 

Code No. 

400 
401 
402 

(' 

(Revised 1/23/79) 

I~ 

Reading for Understanding - 5 'l'hru College 
General Edition 
Placement Test 
Additional Teacher's Handbook 

science Research AS90C., Inc. 
II 

II 

II 

, 

" 



I 

.. 

J.1. 00 RECEPT:r:VE LANGUAGE 

13n1timore 

Basic Reading Education 
Specific Skills Series 
Breakthrough Reading Series 
Phonogram Cards 
Initial Reading Deck 
'l'npe Recorder 
Action Cassette 

Indianapolis 

Enqlish That We Need 
Understanding English 
More English That We Need 
Individual Corrective English 
Turner-Livingston 
Ne\'lspaper 
Top Pics 
Reader's Workshop 
Verbal Nath 
~.ction Library 
G.E.D. 
Action Unit Books 
Reader's Digest Books 
Scholastic Action Magazine 
Venture Series 
Outside Selected Books 
Dictionary 1102 

Phoenix 

Teacher Made Materials 
Michigan Prescriptive Program 

in English 
Letters, Sounds and Words 
Key Ideas in English 
70/Set Phonogram Cards 
Panasonic Cassette Recorders 
Dictionaries . 
Real Life Reading Ski!ls 
Proving the Rule Series 

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
12.00 EXPRESSIVE LANGUAGE 

Specific Skills Series 
( Dasic Education Reading 

Dreakthrough Reading Series 
Phonogram Cards 
Many Faces of Youth Posters 
nasic Reading Materials: 

Action Books 
Bestellers Books, Library Books, 

English Made Simple 
Initial Reading Deck 

Action Unit Books 
Venture Series 
Real People At Work 
Scholastic Action Magazine 
Dictionary ~02 
Thought Tracking 
Magazines 
Newspapers 
Activity Cards 
Outside Books 
Top Pics 
Action-Double Action Libraries 
Turner-Livingston 
Hayes Advanced Vocabulary 153 
G.E.D • 
Vox Corn 

Michigan Prescriptive Program 
in English 

Letters, Sounds and Words 
Structural Spelling and Reading 

Cards 
Key Ideas In English 
Panasonic Cassette Recor.ders 
Dictionaries 
Proving the Rule Series 
Cambridge G.E.D. Program 
Paperbacks 

, 

\ 

-
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21.00 READING, COMPREHENSION 

l3ultimore 

Basic Reading Education 
'!'he New Action Uni t 
Breakthrough Reading Series 
Specific Skills Series 
Allyn and Bacon Literature Series 
Oesteller Books, Action Books, 

Library Books 
Getting Ready to Drive 

( E.D. High School Equivalency 
ReView Book 

Getting the Main Idea 
Drawing Conclusions 
Getting A Job 
G.E.D. Study Guide 

--------~-----.----------

Indianapolis 

G.E.D .. 
Action-Double Action Libraries 
Reader's Digest Books 
Action Unit Books 
Hip Readers-Black Series 
Venture Series 
Thought Tracking 
Top Pics 
Scholastic Action Magazine 
Craft Skill Pack 
Reading Comprehension Book 
Black History Series 
Turner-Livingston 

Phoenix 

Teacher Made Materials 
Learning The English Language 
Panasonic Cassette Recorders 
Thought Tracking 
critical Reading 
Hip Reader 
International Signs and Symbols 
Point 31 Magazine 
Getting Together 
Driving 
The Jobs Book 
Scope Visuals 13 
Action Books 
Action Library 2 
Career Education 
Survival Reading 
Be Informed Units 
Real Life Reading Skills 
Paperback Books 
Adventures with Arithmetic 
Proving the Rule Series 

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
( 

22.00 READING, WORD ATTACK 

Specific Skills Series 
DLM-Sound Foundations Program I. 
Dasic Reading Ed, I 
Functional Words and Phrases 
nesteller Books, Action Books, 

Library Books 
lIit Program Cassettes & Workbooks 
Specific Skills Workbooks 
Dictionary 
Getting Started 
Language Training for Adolescents 

Phonetic Cards 
Little Stories 
Meeting Basic Competencies in 

Refld:i.nq 

Reader's Workshop 
Hip R~aader 
Ventu:re Series 
Scholastic Action Magazine 
TaskMaster 
Action Unit Books 
Spellbound 
Curriculum Outline 
Phonics Word 
Dictionary 
Spellbound 
Reader's Digest 
Top Pics 

Teacher Made Materials 
Letters, Sounds and Words 
Learning the English Language 
Writing Road To Reading 
70/Set Phonogram Cards 
Flash Cards 
Dictionaries 
Hip Reader 
Corrective Reading Program 
Rem~dial Reading Drills 
Word Attack Manual 
Paperback Books 

, 

q 
I 

Ii 
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~].oo_ READING, STUDY SKILLS 

naltimore 

Dictionary 
Almanac . 
Atlas 
Areo G.E.D. ~rep 
English Made Simple 
Bncyclopedia 
Maryland Driver's Manual 
Getting Ready to Drive 

:.. '- .. 
31.00 SPELLING, ORAL 

Hichigan Programmed Spellers 

Indianapolis 

Action-Double Action Libraries 
G.E.D. 
Action unit Books 
Hip Readers 
Dictionary 
Hayes Vocabulary 
Turner-Livingston 
Taskmaster 
Top Pics 
Black History Series 
Curriculum Outline 
Let's Talk About Drugs 
Exerc~se in Precise Reading 

Systems for Success 
Spellbound 
#10 Curriculum Guide 
G.E.D. 
Hm." to Spell 
Taskmaster 
Dictionaries 

Phoenix 

Teacher Made Materials 
composition 
Dictionaries 
Real Life Reading Skills 
Paperbacks 
Cambridge G.E.D. Program 

Teacher Made Materials 
Writing Road to Reading 
70/Set Phonogram Cards 
Morrison McCall Spelling Scale 
Michigan Programmed Spelling 
Spellbound 

, 

, 
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32.00 SPELLING, WRITTEN 

Baltimore 

,\iichigan Programmed Spellers 
Dasic Reading Education 
~ichigan Spelling Series 
Dictionary 
English Made Simple 
Thought Tracking 

Indianapolis 

G.'ill.D. 
Spellbound 
Dictionaries 
How to Spell 
Thought Tracking 
tFIO Curriculum 
Systems f.or Success 

41.00 WRITTEN LANGUAGE - PRODUCTIVITY 

Zaner Bloser 
English Made Simple 
More English We Need 
Getting Started 

Ne\'lspapers 
Magazines 
Taskmaster 
Hip Reader 
Activity Cards 
Scholastic Action Magazine 
English That We Need 
More English That We Need 
Individualized Corrective 

English . 
Thought Tracking 
Communications 
Turner-Livingston 
Johnson Handwriting Pro9ram 

Phoenix 

Teacher Made Materials 
Linc to Writing, Reading and Spelling 
Writing Road to Reading 
70/Set Phonogram Cards 
Morrison-McCall Spelling Scale 
Panasonic Cassette Recorders 
Dictionaries 
Michigan Program Spelling 
Spellbound 
Roget's Thesaurus 
Michigan Prescriptive Program 
Cambridge G.E.D. Program 

Teacher Made Materialp 
Writing Road to Reading 
Panasonic Cassette Recorders 
Dictionaries 
Proving the Rule Series 
Cambridge G.E.D. Program 
Real Life Reading Skills 

, I 
i 

I: 
,I 

, 
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42.00 WRITTEN LANGUAGE, SYNTAX 

Baltimore 

English That We Need 
~ore English That We Need 
2nglish Made Simple Jr. Series 
'l'hough t Tracking 
G.E.D. High School Equivalency 

Review Book 
Understanding English 
English Made Simple 

Indianapolis 

English That We Need 
Independent 'Language Arts 
Activ:i.ties ~12l5 
Dictionary tl 0 2 
Individual Corrective, English 
Turner-Livingston 
G.E.D. 
Taskmasters 
More English We Need 
Newspapers 
Magaz~, ':'les 
Hip R·,'~aders 
Activ~ty Cards 
Scholastic Action Magazine 

Phoenix 

Teacher Made Materials 
Michigan Prescription Program 

in English 
Verb Tense Boards 
Learning the English Language 
Key Ideas in English 
Sentence Game 
The Mature Students I Guide to 

~ 

Reading and Composition 
Dictionaries 
Roget1s Thesaurus 
Real Life Reading Skills 
Proving the Rule Series 
Cambr~dge G.E.D. Program 

- - - - - - - - - - - - - - - - - - - - - - ~ - - - - - - - - - - - - - - - - - - - - - - - - - - - -
43.00 WRITTEN LANGUAGE, ABSTRACT 

Allyn and Bacon Literature Series 
New Action unit 
English Made Simple 
Basic Education Reading Workboo~s 
Paces of Youth Posters 
Bestellers Books, Library Books, 

English Made Simple 

Newspapers 
Magazines 
Taskmaster 
Hip Readers 
Activity Cards 
Scholastic Action Magazine 
G.E.D. 

, . 

Teacher Made Materials 
Dictionaries 
Written Language Cards 
Proving the Ruie Series 
Michigan Prescriptive Program 
Cambridge G.E.D. Program 

, 
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'j 1. 00 COMPUTATION MATH 

Baltimore 

scott Foresman Tests and Workbooks 
Learning.Skills Series 
~Ioving Up in Numbers 
Math Skills Tapes 
Mathematics Around Us 
Merrill Skill tape Booklets 
~rithmetic Made Simple 
Lafollet Learning skills Series 
Continuing Arithmetic skills 
Directing Arithmetic Skills 
Math ~round Us 
Calculator 

-----~-~--

. Indianapolis 

Figure rt Out 
Skill Cards 
Skill Seekers 
Success With Mathematics 
Turner-Livingston 
Everyday Math 
System For Success 
outside Books 
'.Peacher Hade 

Phoel1ix 

Teacher Made Materials 
The I Hate Math Book 
Using Money Series 
Sequential Mathematics 
Photo Math 
A New Look At Common Fractions 
Trouble Shooting Mathematics Skills 
Mathematics for Individual Achievement 
Computational Skills Development Kit 
Adventures with Arithmetic~ 
Michigan Prescriptive Program-Mathe­

matics 
Cambridge G.E.D. Program 

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
52.00 MATH CONCEPTS 

Scott Foresman Text and Workbooks 
Math Skills Tape Workbooks 
Mathematics Around Us 
Arithmetic Made Simple 
Merrill Skilltape Booklets 
C.E.D. High School Equivalency 

Review Book 
The Answer is ... What's the Problem 

System For Success 
Skill Seekers 
Teacher Hade 
Outside Books 
Figure It Out 
Skill Cards 
Success With Mathematics 

Teacher Made Materials 
Using Money Series 
Photo Hath 
Cuisenaire Rods 
A New Look At Common Fractions 

, 

I 



I 

( 

53.00 PROBLEM SOLVING MATH 

Baltimore 

Mathematios Around Us 
Arithmetic Made Simple 
Merrill Skill tapes Booklets 
G.E.D. Review Book 
Using Dollars and Sense 

. Indianapolis 

Figure It Out 
Learning Skills Series 
Sucoess ~ith Mathematics 
Skillsee.kers 
Skill Cards 
Verbal Math 
Systems For Success 
Teacher Hade 
Outside Books 

Phoenix 

Teacher Made Materials 
'rhinklab Kit 
Using Money Series 
Sequential Mathematics 
Mathematics for Individual Achievement 

10 

, 

, 

\ 

-
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These procedures are for completing the Monthly Acti vi ty Tally (MAIl') " 

the Student Tracking Form (STF) and the Director's Weekly Log (r.OG) as part 

of the Forma ti ve Evalua Hon of the Learning Disabili ties-Juvenile Delinquency 

Rasearch and Demonstration Project. Please complete the MAT, S'rl:' and LOG as 

carefully and accura tcly as practically posBible. Where and wh(m the flow of 

remediation program information is incon9ru~nt with the forms, usc them as 

general guides until appropriate revislons of the forms can be made. 

~~thly Activity Tally (MAT) 

General 

The MAT (yellow) should be completed for every student involved in LD-JD 
remediation acti vi ties. Ideally, the r.D S,pecialist should complete the MAT 
on an ongoing basis throughout the reporting poriod. Sito Program Directors 
should send all completed MAT forms to tho. Project Office on the following 
monthly schedule: 

Baltimore - first Friday of each month 
Indianapolis - second Wednonday of each month 
Phoenix - third Friday of each month 

MAT forms should be filed with NCSC tilrt)Ugh tho Project Office every month 
for each student in remediation, even though some youth may not have received 
remediation for the entire monthly reporting period. 

§te.e l. 
Reporting Pedod - the indicated monthly reporting period should 

begin with either (1) the first day of remediation activity for the youth, 
or (2) the day following the last repOl::ting day of the previously filed MAT 
for that youth. 

&,te,e 2. 
Name of Student. 

g.,c2..1.. 
Name of Teachers - Indicate tho name of the toacher(s) involved in 

the remediation effort for this reporting period. 

Step 4. 
Place of Remediation - Indicate the location of the remediation 

activities for this reporting period. If more than one location was used 
indicate all locations. 

r 
I 

,. 

) 

~~ 
Date - Indicate the calendar date of the activity. 

step 6. 
Activity - Briefly describe the activity involved. All interactions 

with the youth should be described. 

step 7. 
Prescription Code - Match tho appropriate prescription item to 

the activity described in Step 6 and indicate the code using the ?r.9_s.9.~i.etion 
Codes listing. An activity may not be matched wit:h a p:r.oscription item, in 
this case no code is indicated. It is anticipated that quite a few remedia­
tion activities will not be linked to prescription itoms. On tho other hand, 
some activities may encompass several prescription items; this should be 
appropriately indicated on the MAT form with multiple codes. 

Material Code - Indicate the materials utilized for the descr.i.bed 
activity in step 6 by using the tlaterM Codes listing. 'reacher made loaterials 
shOUld be noted by "TM." 

step l:l. 

minutes. 
Duration - Indicate the length of time engagod in the activity in 

Step 9. 
Rating - Rate the activity as very suceNwful (++), moderately 

successful (+), neutral (0), and unsuccessful (-). 

Step 10. (page two) 
Skill - Describe the skill or task which tho activity or activities 

described on page 1 of the ~1AT were designed to deve10p in tho youth. 

step 11. 
prescription Code - Indicate the link bC'l~wcen the skill described 

in Step 10 and the prescription by using the !,!,_e!!.~!.iPl:i.pl1 ~_~~E~ listing. 

lli..E..ld· 
Progress Rating - Indicate the skill level dchieved for the skill 

described in Step 10, using the ratings T, C, M, X, and 0 as described below: 

T - Instructional level: Student needs toacher belp (demonstration, 
instruction, physical guidance, etc.) at 
least 85% of the time in order to complete 
the task correctly. 

C - Independent level: St.udent can correctly c()mplcte the task 
with minimal teacher involvement. 

In indicating a liT" or "C" progress rating further demote whether ~he student 
is making positive progress (+) t is ma:i.ntaining the same skill level (0), or 
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is dropping in skill level (-). For example, a student achieving the 
pendent level on a particular skill with increasing proficiency would 
ceive a progress rating of C+. 

inde­
re-

M - skill Maintenance level: student can perfoln the skill com­
pletely and independently. 

x - Mastery level: Student is able to apply the skill 
in new learning situation without 
difficulty and without review. 

o - Not worked on: Skill has been listed as a weakness 
for the student but it hasn't been 
worked on this month. 

step 13. 
- Comments - Note any comrnents. 

student Tracking form (STF) 

~neral 

The STF (white) is used to monitor the movement of the student through 
the remediation pt"ogram. The LD Specialists will complete the form for every 
student and the site P:r.ogram Directors are responsible for submitting the 
completed pages to NCSC at the following remediation milestones: 

STF Page 1: "Diagnostic Summary Reviewed" and once again at the 
time of filing of the final report. 

STF Page 2: Completion of initial cont.acts with f.:ltudent, school 
and/or parents. 

STF Page 3 : "Student Success Rating" filed wit.h NCSC. 
STF Page 4 : When modifications are noted. 

Copies of completed pages of the STF should be filed 
basis, mailed with the monthly MAT or Weekly Log mailings. 
1 and 4 should be sent to the Project office.) 

on an as available 
(Copies oZ pages 

Step 1. (Page 11. 
Student Information - Self explanatory. 

step 2. 
Diagnostic Summary Reviewed - Check box and note date when the 

ETS student diagnosis has been reviewed. Comment. 

Step 3. (p~<:"Qe 2) 
Initial Contacts - Indicate the nature, extent and outcome of 

the initial contacts made with the student, student's school, and the 

) 

student's parent(s) or guardian(s). These are contacts made prior to the 
initiation of remediation. If no contacts are made with the school, student 
or parents prior to remediation indicate as such and submit STF Page 2 to NCSC. 

step 4. (Page 3) 
First Impression Planning - Briefly describe planning of remedia­

tion approach after initial contact with student but before the first indi­
vidual prescription is written. Indicate the general approach to be taken 
in the first remediation session. 

step 5. 
Initiate Remediation - Check box and date to indicate the initia­

tion of remediation with student. 

step 6. 
Remediation Prescription Written - Check box and date indicating 

that the individual prescription has been written. 

step 7. 
Contract Negotiated - Indicate if a formal or informal (verbal) 

contract or agreement has been completed between the stUdent and the LD 
Specialist detailing the remediation program to be pursued. Check the 
appropriate box indicating whether the student gave his consent to the 
agreement, formally or informally. Explain as necessary or desirable. 

step 8. 
Success Rating - Student - Student indicates his/her expected 

success in the remediation program. Details of procedures for Step 8 will 
be furnished by NCSC. 

step 9. 
Success Rating - 'rGacher - LDS indicates expected success of the 

remediation program. Details of procedures for Step 9 will be furnished by 
NCSC. 

step 10. (page 4) 
Modifications in Remediation Program - Note and explain any changes 

in program setting, location, remediation personnel and/or schedule. For 
example, a change of remediation from one classroom or school to another, 
or from 10:00 a.m. to 2:00 p.m. should be indicated. 

Director's Weekly Log (LOG) 

Self explanatory as noted on green Log forms. 
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Student and Teacher Rating of Expectations for Rem~~i~!~o~~~ccess 

Purpose 

The purpose of these ratings is to measure the expectations that the 
student and the teacher, independently, have about the success of the student's 
remediation program. 

ProcedUres 

student Rating: Once t.he student's remediation prescription has 
been writt'en and a formal (contract) or informal explanation of the remedia­
tion program has been presented to the student (this corresponds roughly to 
step 7 of the Instructions for completing the Student Tracking Form), the 
II Student. Rating of Expectations" should be administered to the student. Place 
the stUdent rating sheet (example on next page) in front of the student and 
instruct him/her as follows: 

Now that I lu '!l! told you what we're going t doing, I would 
like you to do something for me. Some of the poople I am work­
ing with are very interested in how well you think this program 
is going to work for you - whether or not it is going to do any 
good. The sheet that you have in front of you has the numbers 
1, 2, 3, and 4 with a bunch of stars after them. If you think 
this program is not going to help you at all circle the number 
1 with only one star after it. If you think the prugram is 
going to help a little bit circle the number 2 with the two 
stars after it. If you think the program is going to be pretty 
good, then circle the number 3 vlith the three stars after it. 
Or, if you think this program is going to help you a whole lot, 
circle the number 4 with the four stars after it. DO you under­
stand? (Repeat if necessary) 

I would like you to do your ratings in secret. We're interested 
in what you think; so I don't wnat you to show me what number you 
circled. 

After the student has completed his rating, instruct him/her -to fold 
the rating sheet, place it in the accompanying envelope, and seal the envelope. 

Teacher Rating: On the outside of the envelope prOVIded, the 
teacher should r:ate the expected success of the remediation program with 
the student in question using the same 4 point scale described above. The 
Teacher Rating can be made before or after the student makes his/her rating 
but no later than the second classroom encounter with the student, This 
sequence corresponds to the events to be noted on page 3 of the Student 
Tracking From. 

--~--~----

Coding the Ratin~: It is extremely important that the student 
code is noted on the outside of the envelope, since no identifying marks 
are made on the student rating form. 

Mal.ling: Once the student and teacher ratings have been completed, 
the sealed envelope should be mailed to NCSC. The preferred procedure is to 
mail the rating envelopes, as completed, to NCSC with other correspondence. 

. STUDENT RATING OF EXPECTATIONS 

(Circle the number that is most appropriate) 

1 * (not at all) 

2 ** (a little bit) 

3 *** (11 otty good) 

4 **** (a whole lot) 

Requests for Results of Individual Diagnostic Ass2_~'!:'E. 

From time to time, you may receive requests from school. or court personnel 
for the results of individual diagnostic assessments or for other information 
about the children in the project. All such ~equcsts Sllould be directed to 
NCSC. After evaluating the appropriutencss of Qach r0quest in the light of 
ethical constraints regarding the release of personally idell Li fiable informa­
tion, we shall try to comply with the request as fully and an quickly as 
possible. These request.s should be sent by the designated official in each 
organization with whom we have maintained contact, rather than by individual 
principals, teachers or professionals within the organization. 

stE':!PS in the Release of Test ,.B-.£.~~ 

1. ETS will prepare sentence reports for all purents who rL~turncd the 
reqUl'~sts for summaries, except those whose children were excluded from the 
diagnostic procedures because of random selection or lack of time. A letter 
for these parents has been prepared under ACLD-R&D Project lettcrhcnd. 

2. Before the letters are sent to parents, each school and court 
authority will be notified that a specified number of lct~tcrs arc being 
sent to parents on a specified date. The notification will allow enough 
time (approximately three weeks) for the authority to respond with its own 
request for test results. We vdl1 assume responsibility for notifying 
authorities when ETS provides us information concerning the planned mail­
ings. 
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3. If an authority with which there is no formal information transfer 
agreement (i.e. I a public school district or a juvenile court) generally 
requests test results, copies of the parents' sentence reports will be sent 
to the organization. If additional or more specific requests are made, they 
will be evaluated on a case-by-case basis. Generally speaking, the results 
of achievement test scores will be released upon request. Release of other 
information will require written assurances regarding anticipated use. 

4. If an authority with which there is an information transfer agree­
ment (i.e. I a department of corrections) generally requests tests results, 
achievement test scores will be. sent, as well as copies of the parents' 
sentence reports. 

'~IONTHLY ACTIVITY TALLY (MA .. ) 

,Reporting Period to ________ w ____ ~_ - ___________ __ 

Name of Student: _~ _________ Name(s) of Teacher{s): '-------
Place ()f Remediation': ------------------
--,-, -------:----~-----------------------
Date Activity 

Codes 
Prescription Material Duration 

Rating 
, (O,+,+f) 

"--~-----r---+----+---

--~~-------------------~r_----~---+-----~~--

CIBLSR:5,'77 
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Skill 

/ 

Comments: 

CIDLSR:5/77 
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MONTHLY ACTIVITY TALLY (Page 2) 

Prescription 
Code 

Progress 
Rating 

STUDENT TRACKlNG FOR~I (PU~Q 1) 

Student's Name : _____________ Code # : ___ Birthdute : ____ (C.~ __ _ 

Guardian's Name: Atldress: ---------------------- --------------------------

Home Telephone : ______________ Business Telephone :, __ - ______ _ 

School Corporation: School: ------------------- ------------------------
Class Placement/Grade: -----------------
Probation Officer: Phone: ------------------ -----------
o Diagnostic Summary Reviewed Date: --------------

Comments: ----------------------------------------------

o Terminated Program Date: -------------
o Reasons: ----------------------------------------------

Final Report Filed Date: -----------------



~-~--~-~-- - ~ ~ 
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STUDENT TllACKli'lG FORM (Pa~e :2) 
STUDENT TRACKING FOR;\I (Page 3) 

Studenes Name: Student's Name: --------------------------------------
Code =: Code #: ___________ _ 

---------------------
o Initial Contact with School Date: _______________ _ o First Impression Planning for Remediation (Describe briet1y): --------------------

Person making contat:t: _________________ T~lcpholle 0 In Person 0 
Outcome: ------------------------------------------------------

o Initiate Remediation (first classroom encounter) Date: -----------------
o Initial Contact with Student Date: ___________ _ o Remudiation Prescription- Written Dute: _____________ _ 

Person making con tact : ________________________________________ _ o SUl!t:ess Ruting • Teacher Date: ---------------
Location: Duration: 

-----~---------------- ---------------------------
Outcome: ____________________________________________________ _ 

! 
·1 

o Contr:H.:t Negotiated 

Informed Consent 0 
Date: -------------------
Non-Consent 0 

Expluin: __________________________ ___ 

o Initial Contact with Parents or Guardians Date: ______________ _ o Success Rating· Studtmt Date : ________________ _ 

I 
Person making can tact: ---------------------------------------------

Comments: ---------------------------------------------------------
Telephone 0 In Person 0 Student Present 0 
LOl!ution: Duration: ------------------------ ----------------------------
Outcome: -------------------------------------------------------

Comments: ----------------------------------------------------------

CIBLSR:5/i7 
CIBLSR:5/77 
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STUDENT TRACKING FORI'l (Page ·t) 

Student's Nume: ________ _ 

Code #: ______________ _ 

Moditicutiolls in Remediution Program 
S~tting, Locution, Personnel, and Schedule 

~rodifictltion Explanation _ .. _-

__ .~.c, __________ _ 

1I.Ii/lll1o/1." LJ 

UlJtEC'I'OIt'S WggKLY 1,0<: 
!/ldlillliJ!lUIlSO 

Week of to 
----------------- -----------------

o 

Dirt!ctor: 
----------------------.---------------

Instructions: Many factors con impact 011 the caul's\.! of u projC~l: SluUI.lI1t:.. t~a..:lll!r~ • ..:urrh:uJum. 
time schedules, communicution flows, the COlnllHlllity, physil::d urrallgCllh!lllll. ugC!i\,'Y pol_ 
ic:i~s, stuff problems, ununticiputed happel,lings, und ,Iny intcrllt·tiol1 thereof. As u projet.:l 
director your responsibility is to truck nnd control t1w abow to u~llicvl.' ()plilllul progrum O)I,)r­

ution und effectiveness. Pie use use this perspective to uJdrcss til.: rour topks :,I1U qlll:Stiul1:S 

below und muil the completec.l form to: lngo KI!i1itz, Institute for BU::'II1CSS. Law al1l.l Sodal 
Research, Croighton University I Omuhu, Nebruska 68178. 

1. ,What were your. major intents for this week? ________ -:-__________ _ 

:!. Briut1y Hst your major activities this wetlk. 
--------------------------------

3. ~lujor accomplishments or significant \!vcnts (01' chis w\.!,,'k: 
---------------------

4. Problems und/or unintended outCOIl1I.!S: 
------------------------------------

(Attach additional shel!ts if IlCI.!I!SSUIY) 

ClBLSR:S/77 
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APPENDIX 3 

SCHEDULING/TRACKING DIAGRAM 

MONTHLY CENSUS 

I 

.. 

4G 

---~.------------------

GROUP 1 
(Research Assistants) 

Duties 

1. Locate client 
2. Obtain correct address, 

phone 
3. Obtain schedule-school, 

work 
4. Inform of Project 
5. Schedule appointment 

with member from 
Team #2 

6. Send all data to Team #2 

Materials 

1. RTF (Student Tracking 
Form) 

2. Log Book 
3. Calendar appoint~ent 

Book to record mileage 
and time. 



----- ----

( ( 

GROUP 2 
(Learning Disability 

Specialist) 

Testing Data Collectors 
and Reviewer.' s 

Duties 

1. Review file data 
2. Determine additional testing 
3. Administer and score ad­

ditional testing 
4. Send complete packet to 

Team #3 

Materials 

1. STF 
2. Log Book 
3. Calendar appointment 

Book to record mileage 
and time 

4. Test protocols, booklets 
5. written Language format 
6. stopwatch 

Duties 

GROUP 3 
(Learning Disability 

Specialist) 

Prescription Writer~ 

Materials 

1. Write Prescriptions 1. Diagnostic Summary 
2. Prescription format 
3. ~anual - materials 
4. STF 
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GROUP 4 
(Research Assistant) 

Schedulers and Community 
Coordinators 

( 

Duties Materials 

1. Make all necessary contacts 1. 
in the community - school, 2. 
placement facility, etc. 3. 
Coordinate 

2. Assign clients to Specialists 
3. Arrange first remediation 

sessions as well as subsequent 
schedules 

STF 
Schedule sheets 
Log 

Program Director 

Duties 

1. 

2. 

Oversee Groups 1, 2, 3, 4 - Circulate a~ong all 9 r oups to 
ensure qual~ty control. 

Intercede as needed when problems arise. 
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SAl.\1PLE POPULATION CENSUS 

Baltimore Indianapolis Phoenix 
In In 

1977 Assi~ned Remediation Assigned Remediation Assi9:ned 

August 23* 12 19 10 20 
September 18 17 22 20 25 
October 18 17 34 28 35 
November 18 17 40* 29 72* 
December 18 17 39 34 60 

1978 
January 18 17 39 33 58 
February 18 18 37 33 58 
March 18 17 34 32 56 
April 18 18 34 28 56 
May 18 17 34 28 56 
June 17 17 34 20 55 
July 17 17 24 20 50 
August 17 15 24 20 50 
September 15 15 24 20 50 

*This number denotes initial number of juveniles assigned to remediation population. 
The number listed as lIin remediation" each month is that of only those in active 
remediation; those juveniles AWOL, run-aways or other special status were not in 
this count. 

In 
Remediation 

10 
20 
26 
33 
40 

43 
48 
48 
48 
48 
45 
44 
42 
41 
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