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I'· , 

This evaluation guide contains a set of training eval~a~~' in~trun~t? 
that are designed to te used with the courses in the Criminal .Justice Planning 

and Managerrent Series. Although tOO narrative portion of the guide is wr.i'l:ten 

mainly for training evaluators with little experience, roth it and the instru

ments will re useful to evaluators with greater expertise. 

Included are detailed descriptions of the instrurrents, instructions for 

administering thern, suggested evaluation strategies, procedures for analyz

ing and reporting the data, and information on the pilot-tests of the instru

ments. 

The focus of t .. he course evaluations suggested in this guide is to m:mitor 

the effectiveness of course presentations, decide who can l-:est benefit fran 

course attendance, determine how the courses might be revised to tetter l.'\'eet 

the expressed needs of the trainees and their agencies, and identify trainees 

who might need assistance in implementing course-taught concepts on the job. 

Bare of the instruITsnts may l:e used, and tl1c others easily adapted for use, 

with similar types of training (workshops with supporting lecbrres) in dif

ferent subject matter areas. 

Additionally, several observation instrurrents are included. rrhey pro

vide an individual observer \'lith a means for structuring his or her observa

tions and C<l1l'\Ents. 

Finally, it is suggested that course evaluation is an integral part of 

course presentation. If the max:imtml l:ene:f.it is to te gained fran these 

courses, they must te effectively delivered; given to those who can use t.he 

skills and kna,.,rledges in their jobs; and revised where necessary to meet 

the needs of the target audience. Use of this guide will help maximize the 

utility of the courses in the Criminal Justice Planning and r>1anagement Series. 

i 

~-----------------------------------------------~ -----

PREFJlCE 

No course of instruction is ever in final form if it is to te delivered 

on a continuing basis. Adjustments must always l:e made due to changes in 

the target audience, the subject matter or technology being taught, and the 

spe.:"ial preferences of the instructors. This guide is intended to aid in 

that continuing course adjustment process by providing a means of collecting 

data fran trainees on variables that are particularly relevant to the lecture

workshcp format used in the Criminal Justice Planning and Hanagement Series. 

Courses that will not be continuously delivered and adjusted should l:e evaluated 

for the purpose of maintaining instructor and administrative staff accountability. 

The contents of this guide should l:e especially helpful for that purpose. 

Many individuals provided input and suggestions as ~ll as help in pilot

testing instruments. Without their contributions, this guide would not exist. 

First, it should l:e noted that the observation instruments contained in Appendix 

B are based on an instrument developed by Harris Shettel of the Arrerican 

Institutes for Research. The rest of the instruments employ ideas, items, and 

techniques used by the five LEAA-supported Criminal Justice Training Centers 

in their individual course evaluation schemes, as \'.'ell as sane new items and 

ideas. The following evaluation coordinators at the training centers pilot

tested the instruments, coordinated input fran the field, and provided many 

of their own helpful ideas: Vance Arnett, Florida State University; Georgia 

Becker, University of Wisconsin; Ed Minnock, Washburn University of Topeka; 

Jeff Temple, Northeastern University; and Fred Trapp, University of Southern 

California. The observation instruments ~re pilot-tested by John Moxley 

and Richard v\laters of LEAA. Also, professors Glenn Snelbecker and Cathleen 

Hayerberg of Temple University provided many helpful suggestions. Carolyn A. 

Thieme-Busch of LEAA manayed the development of the instruments and authored 

this volume. Finally, Richard Ulrich conceptualized and guided the develop

ment of the training center system and the five courses. 

Office of Criminal .Justice Programs 

Law Enforcement Assistance Administration 

June, 1981 

; ; 
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INTRODoc'rION 

This l:ooklet contains a set of )craining evaluation instruments that are 

designed to re used with t.ha courses in t.ha Criminal Justice Planning and 

Managerrent Series. 

It is expected that the Criminal Justice Planning and Managerrent Series 

will re used by PeOPle with varying levels of expertise in training, fran 'I:.h= 

highly trained and experienced training professionals in a large agency to the 

snall-agency criminal justice practitioner who has staff training as a collat

eral duty. Likewise, varyin'd levels of expertise in train.irlg evaluation will 

re available. This guide was written primarily to aid t.ha trainer who has 

minimal knCMledge of and expertise in training evaluation. An attempt has reen 

made to provide a set of materials and accanpanying explanations and instruc

tions that are easy to understnnd and use for the evaluation of course presen

tations. Much of what is provided mre will also re quite useful for those who 

must evaluate the job-related results of training. 

The instruments contained in this booklet will provide systematically 

collected data which will help you to monitor the effectiveness of course 

presentations; decide who can rest renefit fran course attendance; determine 

how the courses might re revised to retter meet the expressed needs of 'I:.h= 

trainees and their agencies; and identify trainees who might need assistance 

.in impletrenting course-taught concepts on the job. Sorre of the instrum:mts 

may re used, and t.h;: others easily adapted for use, with similar "t:yf:es of 

training (wurkshops with supporting lectures) in different subject matter areas. 

Additionally, several observation instruIrents are included. They provide 

an mdividua1 observer with a means for structurmg his or her observations 

and ccmrents. Use of this standard format will provide observation data that 

can re canpared across iterations of a course. 

In order to conduct complete course evaluations, thereby providing the 

best mformation on which to base such decisions, it wuuld re necessary to 

collect data on several levels. For our purposes, a four level model will 

be discussed: 1. sbldent reactions to the trammg; 2. student learning; 

3. student behavior on the job; and 4. results or organizational performance. 1 

1Dona1d L. Kirkpatrick, "Evaluation of Traming," in Robert L. Craig (ed.), 

Training and Deve1oprrent, ~k:Graw-Hill, tE\lT York, 1976. 
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content, structure, presentation, and administration; and assisting LEAA 

in maJdng national, program-level decisions about course content, structure, 
and funding. 

The instruments were developed based on 'a series of evaluation questions 
suhnitted by the training center staffs and by the LEAA program and cour'se 

managers. (A few examples are: "Was the course managed well?" ''Who should 

go to which COUrses and in which, if any, order?" "Is content !'E!rceived by 

students as teing applicable to their jobs?") These, and the nmarous other 

cpest:ions subnitted emanated fran the years of experien", the training centers, 

and LEAA program staff have had in develOping, delivering, evaluating, and 
reVising this training Program. The IOClst :important aspects of the training 

process for these courses, as offered in the training center system, are ad
dressed. 

DE9:RIPTION CF THE INS~ 

There are six types of instrurn:nts for trainees to ccrnplete. They are 

designed to te administered at different t:imes, de!'E!nding 00 your particular 
need for information on any given course presentation. (Due to the amount of 

t:ime involved it is not advisable for you to administer all six instruments 

at 6Vexy poss:ib1e point in a given course presentation.) They cover a nuniJer 

of aspects of course presentation and internal organization as well as the 
relationship l:etween the course and the student's job. 

In addition, there are three inst.r1.lrrents for US3 by a course rronitor or 

observer who is not involved as a trainee or instructor. These instrumsnte 
provide a means of assessing, through c1assroam observation, the quality of 
the instructional materials, presentation, and S3tting. 

An Instrurrent Selection Guide for quick reference is p!rovided on the 

following pages. Also, further descriptive and explanatory i.nformation is 

p!rovided with the instruments in appendices A and B. It is suggested that 

before using any of the instrumente, you thoroughly read this guide in order 

to understand the intended Ptn:poses of each, and how th:y interrelate. 
EVALUATION INSTRUMENTS (Appendix A) 

These instruments obtain data fran students ooncerning their job and 
educational backgrounds and their perceptions of the course content, its 
pre~tation, and its relationship to their jobs. 

3 



INSTRUMENT SELECTION GUIDE 

WHEN 'ID 
INSTRUMENr PURPOSE ADMINISTER IDl'ES 
Back9r~,~o~un~d~--~s~tu~d~e-n~t~b~t-ogr~ap~h~i~c~a~l-d~a~~ta--~fo-r--u-se----~As~~par~t~o~f~~~~l'i-----.--~~~---, 
Information in determining diffel~ntial effects cation or registra-

(BI) of various student background vari- tion procedure. 
abIes on their ratings of aspects 

Module 
Evaluation 

(ME) 

Exc-ercise 
Evaluation 

(EE) 

Administrative 
Evaluation 

(AE) 

Usefulness 
Assessrrent 

(UA) 

Follow-Up 
Evaluation 

(FE) 

of the course. 
Student ratings used to provide 
feedback to instructors; infor
mation for instructor coaching 
and retention decisions; infor
mation for course revision; and 
data to explain ratings on UA 
and FE 

Student ratings used to provide 
feedback to facilitators; infor
mation for facilitator coaching 
and retention decisions; infor
mation for course revision; and 
to explain ratinqs on UA and FE. 
Student ratings used to provide 
inforJation for course revision; 
feedback on facilities, exercise 
group assignrrent procedures, and 
staff and faculty" availability. 
Student-perceived on-the-jcb use
fulness of specific skills and 
knowledges taught. Also can l::e 
used as an indicator of h<::M v.Bll, 
if at all, they v.Bre taught. 

student report of success in us
ing or plans to use course-taught 
skills and lQ1CMledq:s on the job. 
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Inrnediately after 
a nodule. 

Irrurediately after 
an exercise task 
or case study seg
trent. 

At the end of a 
course. 

With:in one year 
after course ends. 

Six months to one 
year after course. 

If more than 
one instruc
tor tead'es a 
nodule, each 
student can
pletes one 
instrument 
for each 
instructor. 
EE item 5 
data related 
to t;IE items. 
Item 5 is 
lecture
relevant. 

Hay l::e ad
ministered 
on site for 
greater re
sponse. How
ever, data 
may l::e more 
valid if 
canpleted at 
the w:Jrk 
site. 

----------------~------------------------------------------------------

INSTRUMENT SELECTION GUIDE (CONT.) 

INSTRUMENl' PURPOSE 
Lecture Structured format for an mde-
Observation pendent observer. Provides a 

comprehensive picture of class-
roan process and environment. 
May l::e used as sole source of 
evaluative information or to 
explain and augment student 
rat:ings. 

Desk Exerc~se Sane as Lecture Observation, 
Observation but FElrta:ins to exercise con-

ducted with whole class dur:ing 
a lecture session. , 

Major Exercise Sane as Lecture Observation but 
Task Observa- pertains to major exercise task 

tion or case study segment conducted 
in a small group. 
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WHEN TO 
ADMINISTER 

Dur mg the conduct 
of a module lecture. 

During the conduct 
of a desk exercise 

Our mg the conduct 
of a major exercise 
task or case study 
segment. 

~,-----------------------------------------------------------------------------------------

If more than 
one instruc-
tor teaches a 
module, one 
instrun'"ent 
should l::e 
canpleted 
for each in-
structor. 
Canplete one 
for each 
desk exer-
cise conduct-
ed during a 
module. 
For each 
task of :in-
terest, can-
plete one 
for each 
small group. 



Background Information (BI) 
This inst:rurrent collects biographical data on trainees' education, 

training, and job. This data will help determine woo benefits rrcst fran 

course attendance so that guidelines can be set up to select trainees on 

tre basis of job content; agency characteristics, and amount and typ3 of 

lJrevious education and training. 

Hodule Evaluation (ME) 
Ten items for rating the instructor's presentation and the module 

length and organization canprise this instrument. Responses to these 

items can help determine if an instructor has used certain strategies 

that are likely to lead to effective communication of tre content of 

the rrodule and if the content, itself, apr:ears to be organized so that 

it canmunicates well. Poor ratings in any of these areas may explain 

low ratings on the pJst-course instrurrents (UA and FE) and will indi

cate a need for instructor coaching or course adjustment. 

Exercise Evaluation (EE) 
This instrument asks for ratings of the trainee's exercise facili-

tator, the overall exercise coordinator, and asp=cts of ~ exercise, 

itself. These ratings provide information on the process of the exercise 

task and tre facilitator's role in that process. Poor ratings may indi

cate a need for redefining the facilitator's role as he or she enacts it 

or revising same asp=ct of the exercise task. 

Administrative Evaluation (AE) 

This consists of seven items that are related in that they are rrost 

appropriately administered at tre end of a course. student ratings of 

facilities, course a1ministration and internal organization, and staff 

and faculty availability provide indicators that can ];X)int to tre need 

for logistical changes and sane course content or sequencing changes. 

Usefulness Assessrent (UA) 
This is a course-sp=cific instrurrent (one is provided for each 

course in tre series) that is designed to provide an indication of the 

degree to which course modules and the specific skills and knowledges 

taught in those modules are r:erceived by trainees as useful to them in 

their jobs. Trainees may also note if a skill or knowledge was not 

taught, or if they don't believe t:'h3y learned enough fran tre course 

6 

... u::: de termine how \'we 11 to J:e able to use it. These responses w~ll l-.~lp to 

t~:,~ instruction was understood and retained. 

Follow-Up Evaluation (FE) 

This is also a course-specific inst.ruIrent. It asks tr ' to , . amees 
md1Cate if ' i:.OO' 'b , ill IT JO s, i:.OOy have used or plan to use skills and 

knowledges fran the course. This is an indicator of the actual useful

ness of course concepts and is canposed of i:.OO sarna listing of skills 

and knowledges as UA. Responses will also help determine the need for 

post-training assistance in putting skills and knowled to , ges use. One 

mstrurrent for each course is provided. 

OBSERVATION INSTRillilENTS (Appendix B) 

The These instrument~ are designed to provide structured, qualitative data. 

, y are to be used by a course rrcnitor or observer woo is not participating 

m tre course. ~e detailed picture of the classroan and workshop process 

that c~ be obta.ll1ed by using these instru.mants may be used alone for course 

evaluat~on or together with one or rrcre of the student rating instruments. 

Lecture Observation 

This instruln:mt is for collecting data on a number of rreasures re

lated to effective training. It can be used to verify and h3lp explain 

data fran trainee responses. It is also useful as the sole source of 

data, wOOn you do not wish to administer instruments to i:.OO trainees. 

Desk Exercise Observation 

This instrument consists of ten questions about the conduct of the 

desk or table exercises that are part of many of the lecture modules. 

The sarna uses as for Lecture Observation (above) apply. 

Major Exercise Task Observation 

This is a set of ten questions about the conduct of a task in the 

major exercise (or segment of the workshop in .... l-.~ d 1 UJ::: program eve oprent 

course and evaluation course, or episode of the managerrent course case 

study) • 

ADMINISTRATION 

, Please note that each trainee questionnaire has a space for an indentifi

c~t~on number in tre upper right corner. Ideally, BI will be used as part of 

e~ther your 1" • app ~cat.~on or reg~stration procedure. At that tilre, trainees 

should J:e given an identification number_that they will use on all evaluation 

7 



instruments they subseqently canplete. Or, you may ask them to devise their 

own ID numbers, such as using the last four digits of their home t~lephone 

numbers or social security numbers. This will allow the trait1ee's to rate 

all aspects of the training with complete honesty while providing a cross

reference for analysis purposes. 

Before duplicating questionnaire forms, the course name, date of pres

entation, module nunber and title (or exercise task/case study segment desig

nation), instructor or facilitator name, and name of the organization present

ing the training should be typed in the blank space at the top of the page. 

When' ou start analyzing tbe data and then file the instrunents, it will 

prove very helpful to have thi.3 information on every form. 

ME, gE, and AE should 1:e a:1ministered at the end of the module, exercise, 

and course, respectively. For obvious reasons, this should 1:e handled by 

someone who is not directly responsible for the activity that's 1:eing rated. 

Allow approximately ten minutes for the forms to 1:e handed out, canpleted, 

and collected. Don't ask trainees to complete them on their breaks between 

rrodules or tasks if you expect to get a lO':n response rate! Do keep track 

of how many instruments are given out and "turned in. You might even want 

to keep a list of the ID numbers and remind the group when "number 1234" 

hasn't bJrned in his or rer "Module Evaluation" from a given module. 

As the forms are being given out, stress the importance of trainee feed

back in helping to taUor the course to the audience, irnprovjng instructor 

skins and course administration, and maintaining accountability. Ask them 

to use only the response choices listed by forcing themselves to make a choice 

between a two and a three, when necessary. Encourage them to ask a question 

when an item is unclear or they have some other problem with the instrument. 

It is suggested that UA either be given to trainees as they leave or 

sent to them within two weeks after completion of the course. They should 

then cO'hplete and return it within ope month after training. FE should 

be sent to trainees six to twelve rronths after training. For both instru

ments, standard follow-up procedures such as second mailings l reminder 

letters, and telephone calls should }:;e used to maximize the resfX:mse rate. 

8 

EVALUATION STRATEGIES 

This section will present a l1lnnber of ideas for p:>ssible C'Durse evalua

tions based on the experience of the Criminal Justice Training Centers and 

on LEAA's experience in managing the training center program. J::b doubt you 

will find countless other ways in which to use these i.l1strurrents as you be

cane f arnil iar with them. 

Too number of times you intend to offer a course will, largely, deter

mine the type of evaluatioo strategy you choose. Only tre m.')st basic account

ability information will be required if you are only presenting a course one 

time. If you are offering a course several times or on a continuing basis, 

you will want s:::xre feedback to oolp make the course rrore useful to trainees. 

Yru will also want sare of the more basic information fran time to time. 

(However it is not intended that all of these instruI'rents }:;e used for 

any one course presentation at every p:>ssible p:>int. Too much student time 

would 1:e required.) No matter what your presentation schedule, do take a 

look at all three sections below to get a feel for how you can best use the 

instruments. 

COURSE OFFERED ON:E 

If you are presenting a course just one t~, for all the professionals 

within a small agency, you won't be concerned with the usefulness of the 

material after-the-fact. You've already decided that it will 1:e useful. In 

that situation, you may want to use one or all of the following instruI'rents: 

ME, EE, AE, and the three observation instruments. These will provide you 

with accountability information, such as au indication of whether instruc

tors carried out their duties professionally; feedback for instructors Who 

will teach other rrodules as ~ course progresses and for facilitators who 

will continue throughout the course; general information on instructor al1d 

facilitator effectiveness for use in considering instructors for other 

courses; and feedback on the acceptability of the facilities, which is 

also useful for future reference. Th3 observation inst.rurrents are particu

larly useful as the single source of evaluative data for a one-shot course 

presentation. They also serve to validate and explain trainee responses. 

There are also relationships between the items ill mi, EE, and AE, 

themselves. Data fran one can be used to explain ratings on the other. 

And again, the cbservation instruments can validate and help explain rat

ings cbtained fran trainees. 

9 



You may also find FE helpful if the implementation of course-taught 

skills and knowledges (rather than providing infonnation or planting new 

ideas) is a SJ?=!cific goal in presenting the course. 

COURSE OFFERED SERVERAL TINES 

If you intend to present a course several times, BI and UA will be of 

value to you as well as the above-rrentioned instrurrents. This implies that 

you may be making changes or crljustrnents not only during the conduct of a 

course, but also between course presentations. Assuming that you will have 

to make sane decisions as to who will receive the training, the relation

ship be~en data from BI and tJ.-e usefulness ratings will help determine who 

can test l:enefit fran the course. You may also want to look for relation

ships between background variables and ratings of clarity (items I, 2, and 7 

on liE), coherence (i tern 8 on ~iE and item I on AE), and time (i terns 9 on l'-iE 

and 6 on EE) to help in those decisions. 

If certain rrodules or topics have received low usefulness ratings, in

structional process infonnation fran ME, EE, and A.E can help explain these 

ratings. Corresponding low ratings on those instruments might rrean that, 

without realizing it (in which case they would have circled column nme, 

"didn't learn enough to use"), the trainees didn't grasp the subject matter 

well enough to conceive of hCM it might be applied in their jobs. This 

W<Duld p::>int toward crlding rrore material (time), coaching the instructor or 

changing instructors (clarity), etc., rather than deleting tJ.-e topic or 

changing the target audience. 

In any case, if the course is going to l:e presented several times, 

don't be too hasty to make big changes in tJ.-e materials or in tJ.-e target 

audience. There are many interrelationships l::etween the data collected by 

these instrunents. Check them all out and look for any group dynamics 

that may have had an effect on how the course was received, l:efore making 

substantive changes. 

COURSE CFFERED ON A CONTINUING BASIS 

In crldition to the above suggestions, if you plan to offer a murse on 

a continuing basis, you may want to use FE to determine whether trainees 

are actually using what they learned. Presumably, if you are in a training 

organization (such as a police academy) serving a clientele fran a number of 
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different organizations, fran different types of organizations, witi1 dif

fer~nt jobs, or with different educational backgrounds, you will want to 

assure that the training is given to ti10se rrost likely to use it. By using 

BI and FE, you can determine what kind of background tJ.-e people who tend to 

put course concepts to use have. You can then give highest priority to 

selecting trainees with similar backgrounds. 

FE can also p::>int out trainees who may need p::>st-course oolp in using 

what they have been exposed to in a course. Those who have unsuccessfully 

tried to implement course concepts may need some additional reading mate

rials or other assistance. Process variables from ME, 'EE, and AE can also 

give clues as to why sane may l:e having trouble implementing what ti1ey' ve 

learned - it may not have been taught very well. 

Another area to look into is the relationship 'l::etween the usefulness 

ratings and the follow-up ratings. It a topic is rated highly useful, but 

then not put to use, it's possible that ti1e high usefulness rating was a 

resul t of the training "glow" or "high" that. wore off after the trainee was 

back on the job for sev1.3ral rronths. If you can determine that failure to 

use tJ.-e training was not due to things out of your control, such as manage

ment considerations in the trainees' organizations, then the problem may l:e 

with the instructional process. Again, this would call for going back and 

looking for patterns in whatever process data (ME, BE, AE, or the observa

tions) you may have collected. 

ANALYSIS AND REPORl'ING P'RCCEDURES 

BI, riE, EE, and AE are designed to l::e easily analyzed and interpreted 

for quick feedback. 

The total number of p::>ssible reSp::>nses (number of questionnaires returned) 

for riE, EE, and till, for each question should l:e divided by tJ.-e total number 

of reSp::>nses in each column to a give a percentage of trainees who circled 

each response. A separate response category should be rep::>rted for the per

centage of trainees not reSp::>nding to each question. Also, for each ques

tionnaire, rerrernbe.r to always report the "N," or number of questionnaires 

returned, as v.Bll as the number not returned. Fesponse labels on these in

struments are self-explanatory and, in tJ.-e case of items with four response 

choices, divide into two "acceptable" responses and two "unacceptable" 

responses. Thus (using hypothetical data), you might report the resf,x:mses 
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to the first question on AE as such: 

1. Th.:l relationship among the various rrodules in the course seems 

very vague 0% 

a little vague 19% 

fairly clear 46% 

very clear 27% 

missing data 8% 

N = 26 (2 questionnaires not returned) 

You should set your own cut-off for acceptability before computing any 

percent.ages. It is suggested, ho\'.Bver, that if any question has less than 

75% of tl-e responoos in the "unacceptable" range, it should be investigated 

to further determine what the problem might be and what can be done about it. 

With the exeption of #2, the questions an BI can be analyzed in a similar 

fashion to those on AE, ME, and EE. For question #2, determine the average 

number of hours of training taken by the trainees in each subject area. 

For UA and FE, calculate each trainee's rrean rating for each rrodule and 

use that to determine differences, using whatever background data are per

tinent as a factor in your analysis. For instance, if you are running a state

level training academy and offering the analysis course to all criminal jus

tice personnel in the state, you may wish to know if serre are !TOre likely to 

use what they learn than others. You may hypothesize that those woo have had 

some training in statistics are !TOre likely to understand, and therefore use, 

analysis course concepts an the job. Set up a matrix like the one belCM to 

see if there might 00 serre relationship be~en training in statistics and 

ability to use analysis course concepts on the job. 

No. of 

Statistics 

o 
1 

Courses 2+ 

mean 

Mean Usefulness Ratings for M:Jdules 

Module 

1 2 3 4 5 6 7 

rean 

3.8 3.7 3.4 3.2 2.9 3.3 5.8 3.7 

3.9 4.2 5.0 5.3 5.3 5.4 5.7 5.0 

2.9 4.4 5.0 5.1 4.9 5.5 5.9 4.5 

3i'5 4.1 4.5 4.5 4.4 4.7 5.8 

(hypothetical data) 
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Fran the example, you can see that having had sorre courses in statistics 

helped make the analysis course more useful; that module 7 was equally useful 

regardless of previous training; etc. Where the rrodules are differentially put 

to use, you can then calculate a mean rating for each skill/knowledge in the 

modules that are most or least used, to determine if any topics are particular
ly useful or not useful. 

Many such matrices can be developed using whatever variables are of 

interest. Also, just as a mean usefulness rating for each module was calcu

lated in the example above by canbining a student's ratings for the objec

tives within a module, you can create other global measures. For instance, 

instructor effectiveness could be defined as the rrean rating fran items 1, 2, 
3, 4, 5, 6, 7, and 10 from ME. 

The important thing in any analysis is to look for patterns in the data. 

It isn't necessary to use sophisticated statistical techniques to do this. 

Layout your data in a concise and readable fashion and look for the mnl1bers 

that stand out by being particularly higher or lower than the rest. Think 

of what the reasons might l::e for those discrepancies and, if you have other 

data on those suspected reasons, review that data. 
sm1MARY 

This evaluation guide was developed to provide a rreans for evaluating 

the courses that canprise the Criminal Justice Planning and Management Series. 

Al though the narrative part of the guide speaks mainly to training evaluators 

with little experience, the instruJrents will l::e of great value to evaluators 
at all levels. 

The unstated assumption throughout this guide has been that if a course 

is presented, it will be evaluated. This is an important assumption, espe

cially when a course is to be delivered !TOre than just once. The rraximum 

utility fran these courses can only be gained if the insr.ructing and facili

tating are top notch; if the right people are attending the right course; if 

the course has been adj usted and refined so as to meet the needs of the 

trainees; and if the trainees use what they have learned. This evaluation 

guide has been designed to help you make those determinations. 
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APPENDIX A 

EVALUATICN INSTRill"lENTS 
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EXPLANATORY INE'OR<1ATION 

Th: instrunents '.\ere developed at LEAA and revised in response to reviews 

by a number of IJEAA staff, training center staff, and educational experts. 

Each instrurent (or instrument fonnat, as in the case of the i'Usefulness" and 

"Follow-Up" instrt.nrents) was then pilot-tested on a group of four to 29 trainees 

at one of 'th3 five tra:ining <x;nters. Specific pilot-testing information is 

given in Appendix C. It should be noted, however, that instrumentss that ~re 

revised in response to initial pilot-test results were not pilot-tested again. 

Though this may cause little probl€!11l for 'th3 instrurrents that \'.'ere not sub

stantially revised, it is a shortcaning of those that were. 

Fesponse formats range fran a simple fill-in to a six point rating scale, 

depending upon the type of question being as1<ed. Where possible, even-width 

scales (four or six points) have been used to force trainees to specify an 

opinion. Also, the negative ends of the scales have l::een positioned to tha 

left of the page in an effort to neutralize tha positive response bias that 

trainees tend to exhibit during a course. To the extent possible, scale 

points have l::een labeled to allow for ease of interpretation and analysis 

wmre feedback is needed quickly. (See ANALYSIS AND REPORrING PRX:!EDURES, 

page H.) 

~ackground Information (BI) - This form should l::e canpleted l:efore the 

course begins. It can be made part of an application fonn or be completed 

durincj registration. ALL QUESTIONS ID«::EPT NUMBER 6, 00 THE SOCOND PAGE, ARE 

THE SAME FOR ALL FIVE COURSES. CONSEQUENTLY, FIVE DIFFERENT PAGE 2' s H.1\VE 

BEEN POOVIDED, ONE FOR E.ZlCH COURSE. 

Module Evaluation (ME) - Trainees will need a blank instrument for each 

instructor in each module. For instance, if tv.o instructors teach one rrodule, 

and you want data on the entire rrodule, trainees will have to canplete one 

instrument for each instructor's presentation. Items 1, 2, 3, 4, 51 6, 7, and 

10, ask about aspects of course presentation that are under the instructor's 

control and are carrnonly accepted as essential for maximun learning to take 

place. Item 8 concerns the course structure as well as the instructor's 

presentation. In order for responses to this item to be useful, it is nec

essary to have data on whether the instructor followed the Instructor Guide 

closely or did SatE rearranging. Item 9 also requires that data l::e collected 

on what actually occured in the classroom - i.e., was the lecture delivered 

within the planned t:irre frarre. Th:se data will help determine if there is a 
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problem with the amount of materials presented, or the amount of time planned 

or used. This instruroont should be administered :imnediately after the module. 

Exercise Evaluation (EEt - The items reflect the assumption that the pro

per role of the fac'i1itator i.s to be present for and mindful, of exercire tasks 

as they are carried out by the trainees; to provide preliminary instructions 

as well as further clarifications when a question arises or it becomes evident 

that the trainees have misunderstood a task; and to provide substantive assis

tance whan requested or when it is clearly needed, by leading the trainees in 

such a manner as to allow them to find the answer or the right direction for 

tOOmselves. Items 1, 2, and 4 and the Major Exercise Task Observation instru

ment are based on these assumptions. Item 3 asks for a rating of the over

all exercise coordinator's instructions. If task. instructions are given only 

by the fF1':!ilitators to their individual groups, the w:Jrding of this item 

should te '\anged accordingly. Item 5 is a lecture-relevant question that can 

only be asked after the exercise has been completed, and item 6 is s:imilar 

in intent to item 9 of ME. Trainees should complete one instrument im

mediately after each tirre they have canpleted an exercise task in a anall 

group. That is, providing you want data on that task. EE should be admin

istered imTediately after an exercise task has been canpleted and debriefed. 

Administrative Evaluation (AE) - Items 1, 2, 5, 6, and 7 are oolf

explanatory. Items 3 and 4 will provide data that tell if exercise groups 

have been organized to provide the maximum learning experience, i.e. if they 

are big enough and heterogeneous enough in trainee skill so that trainees 

can learn fran each other, and yet not so large as to be unmanageable. AE 

should l:e roministered at the end of the course, before the students leave. 

Usefulness Assessrrent (UA) - There is one UA for each course in the 

series. This instrurent is intended to be a::lministered within several weeks 

after the trainees return to th=ir jobs while the course is still fresh in 

their minds. Although it may be a:Iministered m:x1ule-by-mo1ule or all at once 

inm...'-diately after the course ends, either of these strategies may take up too 

much course t:ime. Also, if trainees complete the UA while they are on the 

job, rut with th3 course still fresh in their InjT)ds, they will more likely 

be able to relate its content to their jobs. In-class data must be obtained 

to determine which topics, if any, 'here not covered. If a "I:q:lic gets a 

high "was not taught" rating, even though it was, something was wrong with 

18 

the delivery or the structure of that part of the rrodule. There is one Use

fulness Assessrrent instrument for each course. In most cases, the skills and 

knowledges listed are identical to course cbjectives. However, some objec

tives have reen restated in skill-knowledge language, and sare have been 

anitted l:ecause they are subsumed under others. 

Follow-Up Evaluation (FE) - The skills and knowledges listed in FE are 

identical to those in UA. Follow-Up Evaluation should l:e administered ap

proximately six rronths to one year after training. 
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ID# ______ _ 

Nrure, ________________________ __ 

B~I<G:romD ItlFORMATIOO 

Please canplcte t:he following information as accllt'ately as possible. It 
will be used to help evaluate this and o~ courses and to make them more 
responsive to participant needs. l-~l data collected for evaluative purposes 
is confidential and will only be reported in aggregated form. 

1. WH~B Ol'IIER COURSES IN THE CRIMINAL JUSTICE PLANNING AND MANAGEMENT 
SERIES HAVE YOU ATl'ENDED? (PLEA.SE CHECK ALL THAT APPLY.) 

Planning 
Analysis 
Program Develq:xrent 
Evaluation 
Program Managesnent 
OtOOr (specify) ___ _ 

2. HCW HANY HOURS CF TRAININ3 OR COLLEGE LFNEL COURSE'XORK HAVE YOU 
TAREN THAT ARE RELATED 'ro THIS COURSE? (COLLEGE COURSES ARE NJRHAI..LY 
40 HOURS.) 

CJ planning hours -------
planning in anotOOr f.ield _____ hours 

strltistics ______ hours 

research rnethods halrs -----
managerrent hours ------
evaluation hours -----
other (list title) 

hours ------
Preceding page blank 21 



3. TYPE CF AGEf\CY IN mICH YOU IDRK 

___ police 
___ corrections 
___ sheriff 
___ youth services 
___ courts 

___ juvenile justice 
___ CJ planning 
___ other planning 
___ other (specify) ____ _ 

4. NAME CF STATE IN WHICH YOUR AGEN:!Y IS f1X!ATED 

5. YOUR AGEl'CY LEVEL 

___ state 
___ regional 
___ local 

-------

6 • 'IOTAL EXPERI~E IN PLANNTNG (IN CRIMINAL JUSTICE AND OTHER AREAS) 

___ 0 - 6 months 
___ 7 - 12 months 
___ more than 1 and less than 2 years 
___ more than 2 and less than 5 years 
___ more than 5 years 

7. PLEASE CHOCK CFF THE .nc'rIVITIES ':t'Hr\T TAKE UP AT LEAST 10% OF YOUR 
TIME IN YOUR PRESENT JOB. 

___ analysis of cr:i.rre data 
___ analysis of system data 
___ data collection 
___ data interpretation 
___ general crlministration 
___ project monitoring 
___ project management 
___ program managp..ment 
___ research and evaluation design 
_'_' __ program t:'Ievelq,lment 
___ project design and develq:rrent 
___ other (specify) ______ _ 

8 • JOB LEVEL (PRIt-'1ARY FUN:TION) 

___ staff 
___ supervisory (direct control over staf.f - IIfroot line") 
___ management (controlling and directing an organizatioo 

in the attainment of its dJjectives) 
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3. 'lYPE CF lIG~ IN ~U.CH YOU mRK 

___ police 
, ___ correctioos 

sheriff 

___ juvenile justice 
___ CJ planning 

---___ youth services 
___ courts 

. ___ other plann:ing 
___ other (specify) -----

4. NAME CF STATE IN mICH YOUR AGFJrIl:Y IS ~ATF.D' -------
5. YOUR AGEt-t."Y LEVEL 

___ state 
___ regional 

local 

6. 'roI'AL F.XP.FJUEt-'CE IN J?ROBLEl-1 ANALYSIS OR O1\TA ANALYSIS 
(IN CRIHlNAL JUSTICE ~ OI'HER AREAS) " .. 

___ 0 - 6 months 
___ 7 - 12 mooths 
___ more than I and less than 2 years 
___ more than 2 and less than 5 years 
___ rrore than 5 years 

7. ~~ c~~ ?'~= ~~~TIES '.mAT TAKE UP A'r. LP..AST 10% OF YOUR 

___ analysis of crime data 
___ analysis of system data 
___ data collectioo 
___ data interpretatioo 
___ ~eral crlministration 

pro~ect mooitoring 
___ proJect management 
___ progrcm management 
___ research and evaluatioo design 
___ progrcm develcpnent 
___ project design and develq;xrent 
___ other (specify) -------

8. JOB LEVEL (PRIMARY Ftm:TION) 

___ staff 

--_ supervisory (direct centrol over staff - "froot lin ") 
--- ~athegement (CCt1troll:ing and directing an organizati~ 

m attainment of its oojectives) 
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3 • TYPE CF AGEN:!Y IN V1HICH YOU V'DRK 

4. 

police 
--- corrections 

sheriff 
--- youth services 

courts ---

juvenile justice 
--- CJ plann:ing 

other plann:ing 
--- other (specify) 

'.NAHE CF STATE IN ~~IICH YOUR AGEN:!Y IS r...cx:::ATED ______ _ 

5. YOUR AGEN:!Y LEVEL 

6. 

7. 

state 
--- regional 

local ---
TOI'AL EXPERIEt-CE IN DEVELOPING PRCXmAMS OR ASPECTS CF 
(IN CRIm-NAL JUSTICE AND arHER AREAS) 

o - 6 months 
--- 7 - 12 months 

more than 1 and less than 2 years 
--- more than 2 and less than 5 years 

rrore than 5 years ---
PLEA..C;E ~K CFF THE l>CTIVITIES THAT TAKE UP AT LEAST 
TIME IN YOUR PRESENT JOB. 

analysis of crime data 
--- analysis of systan data 

da ta collection 
--- data :interpretation 

general adm~is~ation 
--- project rronJ..tormg 

project management 
--- program management, , 
--- research and evaluat~on des~qn 

program de~lcprnent 
--- project des~gn and developnent 

other (spec ify) ---

PR(X;RN1S 

10% OF YOUR 

8 • JOB LEVEL (PRI~1ARY Filll:TION) 

staff IIf t l' e") --- supervisory (direct control a.:er s~ff - ron 't m,on 
--- l1'al1agement (control1:ing and drrectmg an organ~za ~ 

:in the attainment of its cibjectives) 

24 
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---- -----------------

3. TYPE <F AGEN:Y HI WHICH YOU ~DRK 

___ police 
___ corrections 

--- sheriff 
___ youth services 
___ courts 

___ juvenile justice 
___ CJ planning 
___ other pI "mning 
___ other (specify) 

4. Nru1E CF STATE IN WHICH YOUR A~Y IS ICCATED 
--------

5. YOUR AGEN::Y LEVF.:L 

6. 

7. 

___ state 
___ regional 
___ local 

'roTAL EXPERIEN:E IN OOING E\7'J\LUATIONS OR PARI'S CF EVALUATIOt'1S 
(IN CRIMINAL JUSTICE AND OJ"dER AREAS) 

___ 0 - 6 months 
___ 7 - 12 months 
--_ more than 1 and less than 2 years 
--_ more than 2 and less than 5 years 
___ more than 5 years 

PLEASE CHE'CK OFF 'IHE ACTIVITIES TtlAT TAKE UP AT LF'-AST 10% OF YOUR 
TIME IN YOUR PRESENT JOB. 

___ analysis of crime data 
- __ analysis of system data 
___ data collection 
___ data interpretation 
___ general administration 
___ pro~ect monitoring 
___ proJect management 
___ program management 
- __ research and evaluation design 
___ program develcpment 
- __ project design and develq:xnent 
___ other (specify) 

8. JOB LEVEL (PRIMARY F~TION) 

___ staff 

--- superiiisory (direct cantrol over staff - "front linen) 
--- ~anagemel1t ~controlling and direct:ing an organization 

lI1 the attaL.'1rnent of its c:bjectives) 
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3. 

4. 

5. 

TYPE OF AGBl\'CY IN 'MUCH YOU ViDRK 

police 
--- corrections 

sheriff ---
youth services 

---courts 

juvenile justice 
--- CJ planning 
___ other planning 
___ other (specify) ____ _ 

N~W, OF STA'r£ IN WHICH YOUR AGEl'CY IS LCCATED ______ _ 

state --- regional 
---local 

6. 'IDI'AL EXPERIEl-'"CE ll'1 ~1ANA.GING PRCGFAMS (IN CRHlINAL JUSTIC.E AND 
OTHER A.lWAS) 

o - 6 months 
7 - 12 months 
rrore than 1 and less than 2 years 
more than 2 and less than 5 years 
ITlOre than 5 years 

7. PLEA.Em CHEr.!K CFF THF.: ACTIVITIES 't'HAT TAKE UP AT LFAST 10% OF YOUR 
TIMr~ IN YOUR PRESENT JOB. 

--- analysis of crime data 
___ analysis of system data 

da ta collection ---
--- data interpretation 

general administration 
---- project mon itoring 

project management 
---- program management 

research and evaluation design 
--- program development 
---- project. design and development 

--- other ( spec ify) 

8. ,TOB LEVEL (PRIl'1ARY FU1\CTION) 

staff ----
supervisory (direct control over staff - "front line") ---
lllanagement (controlling and directing an organizatioo ---
in the attainment of its cbjectives) 
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2 9. OOI'E HIGHEST LEVEL OF EDOCATION ca1PLETEJ) 

___ high school 
___ serre college 
- __ associate's in 

------------------- __ bachelor's in 

------------------___ master's in 

---------------------- __ doctorate in 

-------------------___ law degree 
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ID# ________________ _ 

OODUV3~ EVALUATION 

INSTRCCTIONS 

Please answer the following questions for the module you have just 
canpleted. If there were no desk exp...rcises, anit Question 7. Otherwise, 
please answer all ten questions. 'Read each question carefully, then circle 
the m:unber that correspoods to the word or phrase which best states hcw you 
feel. Use the "Carnnentsll lines if you want to elaborate """Ci1your response. 

1. The instructor's clarity of canmunication was 

poor fair 

I 2 

good 

3 

excellent 

4 

Comments: __________________________________________________________ __ 

2. 'the cbjectives for this module r,.;ere explained so that I understood them 

not at all not too well fairly well quite well 

I 2 3 4 

Carrrents: ------------------------------------------------------------

3. For the type of subject roatte.t' presented, the amount of classroan 
discllssion was 

too little just right too much 

I 2 3 

COMmentS: __________________________________________________________ _ 
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MODULE EVALUATION 

4. To v.hat extent did the instructor provide pertinent examples? 

too few tre right arrcunt too many 

1 2 3 

Callnents: ----------------------------------------------------------

5. When questions were asked or COtm"ents were made by participants, the 
instructor responded in an cpen and relpful manner 

6. 

strongly disagree disagree agree strongly agree 

1 2 3 4 

Ccmrents: ----------------------------------------------------------

Tl'E instructor's preparation and familiarity with the subject matter 
appeared to re 

poor fair good excellent 

1 2 3 4 

Caments: 

7. Tl'E interrelationship arrong the tcpics presented in the rrodule was 

not at all evident a little vague :reasonably clear quite clear 

1 2 3 4 

Carrrents: 

30 
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MJDULE EVALUATION 

8. Th:l lecture seemed 

too short 

1 

Cannents: 

just right too long 

2 3 

------------------------------------

9. Were breaks provided at t.imes when there was a logical break m 
the subject matter? 

no 

1 

Ccmoonts: 

yes 

2 

-------------------------------

IF THERE ~\1ERE NO DESK EXEOCISES, OMIT THIS QUESTION. 

10. Th:l instructions given by the instructor for the desk exercises were 

very confusing a little confusing reasonably clear quite clear 
1 2 3 4 

Camrents: -----------------------------------
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-~ - -----

Facilitator. ________ ID# 

EXEOCISE EVALUATION 

INS'rnOCTIONS 

Please answer the follOll:ing questions for the exercise you have just 
canpleted. Read each question car~fullYI then circle the number that 
corresponds to the word or phrase which best states hCM you feel. Use the 
"C!cmnents" lines if yoo \'lant to elabora.te on your response. Please answer 
each question. 

1. What role did the facilitator play in your group? 

:involved ooly when guide - helpful 
leader - daninating not involved w= were way off course but not pushy 

1 2 3 4 

C~ts: ___________________________________ . _________ _ 

2. The facilitator's preparation and familiarity with the subject appeared 

:insufficient fair 

1 2 

CO'TlIlX'..rl ts : 

gcxx1 

3 

excellent 

4 

-----------------------------------------
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3. rrhe overall exercise coordinator e><plained the tasks to }::e performed 
and the products expected fran the exerc ise 

not at all poorly 

I 2 

fairly wall 

3 

very wall 

4 

c~ts: __________________________ --______ --__ ------____ --

4. ~Jhen necessary, the facilitator clarified the tasks to b3 performed 
and the products expected during '\;:he session 

not at all 

I 

poorly 

2 

fairly wall very wall 

3 4 

Caments: ____________________________________________________ _ 

5. In doing this exercise, hOW' helpful to you was the preceding 
lecture? 

not hp.lpful 

I 

Carments~ 

minimally helpful 

2 

fairly helpful 

3 

6. The amount of time provided for the exercise was 

too much just right 

I 2 

very helpful 

4 

too little 

3 

c~ts: ____________________ -----------------------------
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Facilitato~. __________________ __ ID# ________ _ 

ADMINISTRATIVE EVALUATlOO 

INSTROCTIONS 

Please answer the following questions by circling the n\.lJTIOOr representing 
tha response that best indicates hOW' you feel. Use the "Canrents" lines if you 
want to elaoorate on your responses. Please answer each question. 

1. The relationship among the various ITOdulee presented in tha course seems 

very vague a little vague fairly clea~ very clear 

I 2 3 4 

Comments: ________________ ------------------------------------------

2. How often ~re the staff and faculty availahle to provide assistance when 
you needed it? 

neve~ occasionally frequently always 

I 2 3 4 

Carmmts: 

3. My maj or exerc ise group was 

too big just e1e right size 000 snaIl 

I 2 3 

C~nts: ____________________________________________________ __ 
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4. The mix of skills in my major exercise group helped make this a positive 
learning experience for me. 

strongly disagree disagree agree strongly agree 

1 2 3 4 

2 

c~ts: ____________________________________________________ __ 

5. Breaks were provided 

too infrequently often enough too often 

1 2 3 

C~ts: _________________________ . _____________________________ __ 

6. Was the main rreeting roan satisfactory? 

yes no 

1 2 

C~ts: __________________________________________________ ___ 

7. Was the "breakout" rocm satisfactory? 

yes no 

1 2 

Comments: ______________________________________________________ __ 
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ID# ________ _ 

INSTROCTIONS 

PLANNIN3 COURSE 
USEFULNESS ASSESSMENT 

Please answer the following questions about the Planning Course you 
just attended. Circle the number that corresponds to how USEFUL you feel 
each of the skills or knowledges listed will be to you in your CUl.."rent job. 
PLEASE NOTE numbers 1 through 6 canprise a CONTINUUM FRa1 "not useful" 
to "very usefuL" Circle the most appropriate of the six numbers OR, if 
the skill or knowledge wasn't taught at the session you attended, circle 
number 8. If you don't think you learned enough to use the skill or knowl
edge 00 the jcb, circle number 9. 

How useful will the skills and knowledges 
the Planning Course be to you in your job? 

to which you were expo&..~ in 

not very not 
useful useful taught 

THE CRIMINAL JUSTICE PLANNING 
EXPERIEN:!E: AN INTRODOCTION 
AND OVERVIEW 

1. Explaining how the different 1 2 3 4 5 6 8 
concepts of criminal justice 
planning came about and how 
they resulted in different 
planning mcdels 

2. Explaining the strategies of 1 2 3 4 5 6 8 
system-oriented planning 

3. Explaining the strategies of 1 2 3 4 5 6 8 
crime-oriented planning 

37 

didn't 
learn 
enough 
to use 

9 

9 

9 



2 
3 

didn't 
leam 

not very not enough 
useful useful taught to use didn't 

learn 

J :,;. :1 .. jlli,J.:inq butwoen uppro- 1 2 3 4 5 6 8 9 
not very not enough 

p:r.i'lb-· y'oIL1S and tasks :in can-
useful useful taught to use 

prx·hel1sive plann:ing that are 
,lpprcprirJ're for federal, state, 

14. Constructing a flON chart 1 2 3 4 5 6 8 9 

:'11,1 ] (1;',,11 un its of government 
of a criminal justice system 
using hypothetical data 

PREI'AtUNG FOR PLANNING: THE PLANNING 
15. Computing decision-point per- l 2 3 4 5 6 8 9 

PROCESS AND ALTERNATE APPROlCHES 
centages 

5. Def:ining planning 1 2 3 4 5 6 8 9 
16. Canputing :input percentages 1 2 3 4 5 6 8 9 

6. Describing the planning process 1 2 3 4 5 6 8 9 AN INTRODUCTION 'ID FORECASTING 
mcxlcl 

7. 'E~:pl,dJling alternative uses of 1 2 3 4 5 6 8 9 
17. Expla:ining the uses and advC'n- 1 2 3 4 5 6 8 9 

th(~ pbm1'ing process model for 
tages of forecasting techniques 

Ll if:T3rcnt. Lypes of planning pro-
for criminal justice planning 

bl\.:r.1~ and situations 18. Describing the appropriate 1 2 3 4 5 6 8 9 

o. Ho(l Hy:ing tile planning process 1 2 3 4 5 6 8 9 
application of forecasting 

according to the synoptic planning 
teChniques within the planning 

approach 
process model 

9. f,1cx1 Hyi.ng ti1e planning process 1 2 3 4 5 6 8 9 
19. Applying basic methods of 1 2 3 4 5 6 8 9 

;':,':c;or.l.ing to the incremen tal 
time 98ries analysis 

i,l.J.ml:;xq approach 20. Describing the use of decision 1 2 3 4 5 6 8 9 

10. Describjng the field of criminal 1 2 3 4 5 6 8 9 
trees in criminal justice fore-

justice and its relevant environ-
casting 

mr~nt 21. Describing the use of the Delphi 1 2 3 4 5 6 8 9 

11. Expla:ining the function of plan- 1 2 3 4 5 6 8 9 
Technique in criminal justice 

ning LD relation to the field of 
forecasting 

criminal justice 
PROOLEM IDENTIFICATION AND ANALYSIS 

AN"f,v;.l i'1,; 'i'&~ PRES}<'Nl' SITUATION: A 
sye;. ('j';1 t'; Al'1 ,!,~{j]\CH 

22. Describing ti1e problem identi- 1 2 3 4 5 6 8 9 
ficatioo and analysis phase of 

12. fX;scribinq the implications of 1 2 3 4 5 6 8 9 
the planning process model 

the sys~s approach for crim:inal 
justice planning 

23. Critiquing a problem statement 1 2 3 4 5 6 8 9 

13. Describing t~e interrelation- 1 2 3 4 5 6 8 9 
24. Identifying data elements 1 2 3 4 5 6 8 9 

ships and interdependence of 
required for problem identifi-

the canponents of the criminal 
cation and analysis 

411~t~(~~, Sl~stem 25. Identifying useful sources of 1 2 3 4 5 6 8 9 
data 

38 26. Discussing cammon problems of 1 2 3 4 5 6 8 9 
data and data analysis 

39 



SETrJN3 GOArS AND OBJOCTIVES 

27. Sett:ing goals with:in the context 
of the general plann:ing process, 
the crim:inal justice system, and 
the camnm i ty 

28. Reduc:ing goal s to rreasur ab Ie, 
achievable objectives 

290 Describing the relationships 
between goals and resources 

not 
useful 

1 2 

1 2 

1 2 

3 4 

3 4 

3 4 

very 
useful 

5 6 

5 6 

5 6 

30. Descrili:ing the major goal-sett:ing 1 2 3 4 5 6 
steps 

31. Ttirit:ing clear, concise goal state- 1 2 3 4 5 6 
ments 

32. Descrili:ing criteria for goal state- 1 2 3 4 5 6 
ments and the goal-sett:ing process 

33. Describing the utility of several 1 2 3 4 5 6 
different goal-setting methods 

34. Applying the Delphi Technique 1 2 3 4 5 6 
to identify goals 

35. Applying the Nan:inal Group 1 2 3 4 5 6 
Technique to identify goals 

36. Descrili:ing the :influence of 1 2 3 4 5 6 
political factors :in goal-setting 

DEVELOPIN3 PR03RN,1S AND PROJOCTS 

37. Descrili:ing the difference 1 2 3 4 5 6 
between programs and projects 

38. Identify:ing types of projects 1 2 3 4 5 6 
by project characteristics 

39. Descriliing the relationships 
between problem identification, 
prc:blem analysis, and the formu
lation of alternative projects 

12345 6 

~o 

not 
taught 

8 

8 

8 

8 

8 

8 

8 

8 

8 

8 

8 

8 

8 

4 

didn't 
learn 
enough 
to use 

9 

9 

9 

9 

9 

9 

9 

9 

9 

9 

9 

9 

9 

40. Describing the f id ' procedure 
or, entlfying alternative 

proJects fran problem state
ments and established goals 

41. Defining pro' t ' d ' Jec effectlveness 
an proJect feasibility 

42. Detailing potent' aid ' , lal projects to 
In proJect selection 

PREPARING FOR EVALUATION 

43. Descriliing hCM and wh 
evaluation fits into ~e 
ing process e plann-

44. Identifying potent' 
evaluation results lal uses of 

45 De ib' • S<?r mg the evaluation 
envrronment 

46. Listing the essent' 1 ' 
plannin la steps m 
tions g and conducting evalua-

47. Applying the Metha:1 f ' 
to a project 0 Ratl0nales 

48. Networking a project 

49. DiSCUSSing th 'd 
of proJ'ect k e ~ entification 

eyevents 

50. Descriliing the type tion s of evalua-

51. Describ:ing the various threats 
to validity 

PLANNING ll1PLEl-1ENTATION 

52. J)escrili' 1 
in term:;fP an .linplementation 
bnplementati;~ogram and project 

41 

not 
useful 

1 2 

1 2 

1 2 

3 

3 

3 

4 

4 

4 

very 
useful 

5 6 

5 6 

5 6 

12345 6 

12345 6 

12345 6 

1 2 3 4 5 6 

12345 6 

12345 6 

12345 6 

12345 6 

1 2 3 4 5 6 

12345 6 

not 
taught 

8 

8 

8 

8 

8 

8 

8 

8 

8 

8 

8 

8 

8 

5 

didn't 
learn 
enough 
to use 

9 

9 

9 

9 

9 

9 

9 

9 

9 

9 

9 

9 

9 



53. Describing six constraints 
that impede plan implementation 
at the state level 

54. Describing five coostraints that 
impede plan implementatioo at the 
local level 

55. Listing the steps in project 
implemen tation 

56. Describing the role of the 
criminal justice planner as a 
chru;ge agent in the political 
enVlIonmen t 

42 

not very 
useful useful 

I 2 3 4 5 6 

I 2 3 4 5 6 

I 2 3 4 5 6 

I 2 3 456 

6 

didn't 
learn 

not enough 
taught to use 

8 9 

8 9 

8 9 

8 9 

INSTROCTIOOS 

ANAIJYSIS COURSE 
USEFULNESS ASSES~oo."T 

Please answer the fOl1ooing questions about the Analysis ('Olt1":-" .. ' '.~.').: -'ii< ,i 
attended. Circle the number that corresponds to hoo USEFUL_~illJ.(;.S:r :~:::,:;}. 
of the skills or knooledqes listed will be to you in your currentE]_,,-
PIJEA..SE NOTE ntnnbers 1 through 6 canpr ise a CONTINUUM fran "not useful" 
to "very useful." Circle the most apprq;>riate of the six numbers ORr if 
t:re skill or knowledge wasn't taught at the sessioo you attended, c:ircle 
number 8. If you don't think you learned enough to use the skill or knowl ~ 
edge 00 the job, circle number 9. 

Hoo useful will the skills and ]mowledges to which you were .:~xpm3,,~d 'tl 

the Analysis Course be to you in your jab? 

not very not 
useful useful 't:C1.ught 

OPTIONAL [IDOULE-MANAGIN3 ANALYSIS 

l. Developing an analysis plan I 2 3 4 5 6 " v 

2. Developing a work plan 1 2 3 4 5 6 ~~.l 
t> 

PROBLEM SPEX:!IFICATION 

3. Identifying concerns 1 2 3 4 5 6 8 

4. Elaborating concepts 1 2 3 4 5 6 3 

43 

didn't 
loarn 
0nough 
to use 

C) 

9 

S 

9 



5. Elaboratmg variables 

6. Elaboratmg measures 

7. Postulatmg hypotheses 

DATA SYNTHESIS 

8. Describmg types and extent of 
measurement error 

9. Assessmg hypotheses 

10. Sys'i:ernatically plannmg a data 
collection effort 

11. Distinguishmg between secondary 
and primal:y data 

12. Identifymg and describing seven 
rrethods of data collectic:o 

13. Identifymg and describing the 
six types of secondary data used 
in cr:iminal justice analysis 

DE..9::RIPTIVE METHODS 

14. Selectmg appropriate measures 
of central tendency 

15. Calculatmg the rean, median 
and mode 

16. Interpretmg the mean, median 
and mode 

17. Selecting appropriate reasures 
of variation 

18. Calculating frequency, percent, 
range, and- standard deviation 

not 
useful 

very 
useful 

44 

12345 6 

123 456 

12345 6 

12345 6 

12345 6 

12345 6 

12345 6 

123 456 

123 456 

12345 6 

12345 6 

12345 6 

12345 6 

12345 6 

not 
taught 

8 

8 

8 

8 

8 

8 

8 

8 

8 

8 

8 

8 

8 

8 

, 
t. 

didn'i 
learn 
enougt 
to USE 

9 

9 

9 

9 

9 

9 

9 

9 

9 

9 

9 

9 

9 

9 

19. Interpreting frequency, percent, 
range, and standard deviatioo 

20. Selecting appropriate graphical 
methods 

21. Constructing graphs and charts 

22. Interpreting graphs and charts 

23. Calculatmg pero=>..nt change 

24. Interpretmg percent change 

25. ConstJ.."Ucting trend 1 mes 

26. Interpreting trend 1 ines 

CG1PARATIVE ME'rHOCS 

27. 8u"nmar iz ing and canparing 
variables using density, 
concentratic:o, distributioo, 
and unit share ind ices 

28. Applying seriousness scales 

29. Developing and interpreting 
cross-c1assification tables 

30. Constructing and interpreting 
sea ttergrarns 

31. Identifying spatial patterns 
in statistical maps 

32. Explai..'1ing the purpose and 
process of statistical testing 

45 

not 
useful 

very 
useful 

123 456 

1 2 3 4 5 6 

123 456 

12345 6 

1 2 3 456 

1 2 3 456 

1 2 3 4 5 6 

1 2 3 456 

1 2 345 6 

1 2 3 4 5 6 

12345 6 

1 2 3 456 

123 456 

12345 6 

not 
taught 

8 

8 

8 

8 

8 

8 

8 

8 

8 

8 

8 

8 

8 

8 

3 

didn't 
learn 
enoogh 
to use 

9 

9 

9 

9 

9 

9 

9 

9 

9 

9 

9 

9 

9 

9 



4 5 

didn't 
learn didn't not very not enough learn useful useful taught to use not very not enoogh 

useful useful taught to use 45. Analyzing the criminal justice 1 2 3 4 5 6 8 9 system using system concepts, 33. Selecting appropriate mea5ures 1 2 3 4 5 6 8 9 variables, and measures of association 

46. Analyzing the criminal justice 1 2 3 4 5 6 8 9 34. Calculating the chi square 1 2 3 4 5 6 8 9 system using ccntparative methods 
35. Interpreting the chi square 1 2 3 4 5 6 8 9 47. Analyzing the criminal justice 1 2 3 4 5 6 8 9 
36. system using input/output flow Calculating the correlation 1 2 3 4 5 6 8 9 analysis coefficient 

37. Interpreting the correlation 1 2 3 4 5 6 8 9 PRESENTATION CF FINDINGS coefficient 

48. Considering the audience in 1 2 3 4 5 6 8 9 38. Selecting appropriate methods 1 2 3 4 5 6 8 9 preparing a presentation of predictioo 

49. Using the guidelines for 1 2 3 4 '-/'-, 6 8 9 J 39. Visually estimating regression 1 2 3 4 5 6 8 9 effective presentations lines 

50. Preparing a written problem 1 2 3 4 5 6 8 9 40. Calculating least squares 1 2 3 4 5 6 8 9 statement regressioo 

51. Conducting a briefin~ 1 2 3 4 5 6 8 9 41. Interpreting least squares 1 2 3 4 5 6 8 9 regressioo 

DATA INrERPRETATION .. SYSTEM 

42. Descriliing criminal justice 1 2 
system problems using system 
concepts, variables, and 

3 4 5 6 8 9 

measures 

43. Describ:ing criminal justice 
system problems using fla-r 
charts 

1 2 3 4 5 6 8 9 

44. Describing criminal justice 1 2 3 4 5 6 8 9 system prcblems using descrip-
tive methods 

47 

46 



ID# ----------------

INSTRUCTICNS 

PROGRAH DEVELOPHENI' COURSE 
US.EFULNESS ASSESSMENT 

Please answer the follCMing questions about the Program Develq:xoont 
Cours= you just attended. Circle the number that corresponds to hCM USEFUL 
you feel each of the skills or knCMledges listed will be to you in your cur
rent jcb. PLEASE NOTE numbers 1 through 6 canprise a CONrINU'lJrl1 fran "not 
useful" to "very useful." Circle the most apprcpriate of the six numbers OR, 
if the skill or knCMledg3 wasn't taught at the sessicn you attended, circle 
number 8. If you don't think you learned enough to use the skill or knCMl
ed93 Cl1 the jcb, circle number 9. 

HCM useful will the skills and knao;rledges to which you ~re exposed in 
the Program 'Jevelcpment Course be to yoo in your job? 

didn't 
learn 

not very not enough 
useful useful tauqht to use 

TIlTR)DUCTION 'ID PROORAH DEVELO~1ENT 

l. Defining and concepblalizing 1 2 3 4 5 6 8 9 
program develcpnent 

2. Identifying the steps in the 1 2 3 4 5 6 8 9 
progran develq:xnent process 

49 
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~--- -----

3 
2 

didn't 
leam 

didn't 
leam 

not very not enough 

not very not enough 
useful useful taught to use 

useful useful taught to use 
13. Identifying potential strategic 1 2 3 4 5 6 8 9 

3. Identifying the skills and 1 2 3 4 5 6 8 9 
goals by using the proolem state-

knCMledges needed in program ment 
development 

14. Explaining the :importance of 1 2 3 4 5 6 8 9 

4. Discussing the role of the 1 2 3 4 5 6 8 9 develcpi.ng integrated stratEgic 

program developer goals 

5. Discussing specific issues 1 2 3 4 5 6 8 9 15. Drafting strategic goals in an 1 2 3 4 5 6 8 9 

relating to prcgram development acceptable format 

16. Describing the canponents of 1 2 3 4 5 6 8 9 

DEVELOPING AN UNDERSTANDING CF THE the strategic Goal Decision 

PR!'XmAM Package 

6. Assessing the cancepb.lal a:iequacy 1 2 3 4 5 6 8 9 17. Identifying the major aspects 1 2 3 4 5 6 8 9 

of a prcblem statement by applying of a prcblem, using the Naninal 

criteria Gralp· Teehn ique 

7. Discussing techniques for select- 1 2 3 4 5 6 8 9 
ing problems for program develcp- DEVEWPm3 THE LOOIC CF DIFFERENT 

ment Pl~:)Gru\M STRATmIES 

18. Stating the :importance of 1 2 3 4 5 6 8 9 

DEVELOPING STRATEx;IC OOAIS seeking information to assist 
in identifying strategies 

8. Describing the role of the pro- 1 2 3 4 5 6 8 9 
gram dE7velcper in developing and 19. Relating strategies to strategic 1 2 3 4 5 6 8 9 

select~g strategic goals goals 

9. Explaining the purpose of 1 2 3 4 5 6 8 9 20. Analyzing and describing the 1 2 3 4 5 6 8 9 

strategic goals in program logic of different strategies 

develcprrent 
2I. Assessing the relative strength 1 2 3 4 5 6 8 9 

10. Describing the different types 1 2 3 4 5 6 8 9 
of different logics by applying 

and levels of goals in program criteria 
deve 1 q:>ment 

22. Preparing a decision package to 1 2 3 4 5 6 8 9 

II. Distinguishing between goals 1 2 3 4 5 6 8 9 
select strategies that will meet 

and objectives the strategic goals 

12. Explaining the strategic goal 1 2 3 4 5 6 8 9 
development process 

'I 

..:. 
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p~ THE DETAILS CF PR(X';IW1 
STRATmIES 

23. Descriliing the inputs, activi
ties, results, and outcanes of 
specific interventions 

24. Expanding the ~thod of Rat~o~ales 
to develop elements of specif1C 
interventions 

25. Predicting .linpacts ootside of 
and within a program 

26. Designing rreasures for predicted 
impacts 

27. Preparing a network schedule for 
the program and its impacts 

28. Developing program cbjectives 

29. Estimating resource and budget 
needs 

PREPARING FOR P:ro::;RAM IMPLEMENl'ATION 
AND EVALUATION 

30. Integrating the elements of a 
program in to a coherent package 

31. Identifymg key events that ~ill 
guide rnanagem:mt and evaluat10n 
of the progr an 

not 
useful 

very 
useful 

1 2 3 456 

1 2 3 4 5 6 

1 2 3 4 5 6 

1 2 3 4 5 6 

1 2 3 4 5 (1 

1 2 3 4 5 6 

1 2 3 4 5 6 

1 2 3 4 5 6 

1 2 3 4 5 6 

32. preparing a final decision package 1 2 3 4 5 6 

52 

not 
taught 

8 

8 

8 

8 

8 

8 

8 

8 

8 

8 

4 

didn't 
lean1 
enough 
to use 

9 

9 

9 

9 

9 

9 

9 

9 

9 

9 

---------~.---------

I~ ______________ _ 

INSTROCTIONS 

EVALUATION COURSE 
USEFULNESS ASSESSMENr 

Please answer the follCMing questions about the Evaluation Course you 
just attended. Circle the number that correspcnds to hCM USEFUL ycu feel 
each of the skills or knCMledges listed will be to you in your current jcib. 
PLEASE OOI'E numbers 1 through 6 canprise a CONTINUUM fran "not useful" 
to "very useful." Circle the most appropriate of the six numbers OR, if 
the skill or knCMledge wasn't taught at the session yoo attended, circle 
number 8. If you don't think you learned enough to use the skill or knCMl
edge 00 the joo, circle number 9. 

HCM useful will the skills and knCMledges to which you ~e exposed in 
the Evaluation Course be to you in your jcib? 

not very not 
useful useful taught 

JNrroDOCTIOO 'IO EVALUATION 

1- Defining project evaluation 1 2 3 4 5 6 8 

2. Identifying the role of 1 2 3 4 5 6 8 
evaluation in the project 
planning and development cycle 

3. Relating evaluation to the 1 2 3 4 5 6 8 
General Planning Process Model 

53 

didn't 
learn 
enough 
to use 

9 

9 

9 



3 
2 

didn't 
didn't leam 
leam not 

not very not enoogh useful 
very not enough 

useful useful taught to use 
useful taught to use 

15. Distinguishing between de- l 2 3 4 5 6 

4. Describing the basic 1 2 3 4 5 6 8 9 scriptive and cauparative designs 
8 9 

structure of tha evalua-
tion planning process 

16. Characterizing descriptive designs 1 2 3 4 5 6 8 9 

5. Describing my agency's eval- 1 2 3 4 5 6 8 9 17. Char.acterizing canparative designs 1 2 3 4 5 6 8 9 

ua tim practices 18. Descriliing tte various threats 1 2 3 4 5 6 

6. Identifying similarities among I 2 3 4 5 6 8 9 to validity 
8 9 

and differences between my 
evaluation roles and the eval-
uatioo roles of my counterparts 

PROJECT MJNITORING DESIGNS 

in other organizations 19. Defining rronitoring evaluation 1 2 3 4 5 6 8 9 

Identifying strengths and weak- I 2 3 4 5 6 8 9 
7. 

nesses of various evaluation 
20. Detennining the characteristics 1 2 3 4 5 6 

approaches 
and. limitations of descriptive 

8 9 

desJ.gns as they apply to monitor-
ing evaluation 

DETERI-iJINJN3 Pro:r&:!T LCX3IC 21. Determining the characteristics 1 2 3 4 5 6 

8. Explaining the :importance of 1 2 3 4 5 6 8 9 and limitations of canparative 
8 9 

tha envirorunent and context 
~esigns as they apply to m::mitor-

within which the project q:>erates 
mg evalu.ation 

9. Explaining the :importance of the 1 2 3 4 5 6 8 9 22. Applying descriptive designs 1 2 3 4 5 

environment and. context within 
to rronitoring evaluation 

6 8 9 

which the evaluatioo will be done 23. Identifying the threats to 1 2 3 4 5 6 8 

10. Describing a project using the 1 2 3 4 5 6 8 9 validity that confound descrip-
9 

rrethc.rl of rationales 
tive c'iesigns 

11. Networking the logic of a project 1 2 3 4 5 6 8 9 24. Identifying different designs in 1 2 3 
rronitoring by reviewing reports 

4 5 6 8 9 

12. Identifying potential key events I 2 3 4 5 6 8 9 
25. ~ssessing tha consistency of 1 2 3 4 5 6 8 

13. Formulating evaluation questions 1 2 3 4 5 6 8 9 mte:rpretations with the 
9 

based 00 key events 
data on which th3y are based 

26. Assessing th3 adequacy of 1 2 3 4 5 6 8 

DE:'l'm1JNIOO EVALUATIOO TYPES, 
rroni toring reports for use by 

9 

DESIGNS, AND THREATS 
various decision-makers 

14. Describing the three types 1 2 3 4 5 6 8 9 

of evaluatioo 

54 
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5 
4 

didn't 
didn't learn 
learn not 

not very not enoogh . . useful 
very not enoogh 

useful useful taught to use 
useful taught to use 

DESIGNS FOR IMPPCT ASSESSMENT 

5 6 8 9 
27. Canparing clarity, organ izaticn , 1 2 3 4 

and adequacy of a sample monitor-
37. Describing the use of carpara- 1 2 3 4 5 6 8 9 

ing report with those produced at 
tive designs in impact assess- , 
ment 

my agency 
38. Qltlining a rrethod of presenta- 1 2 3 4 5 6 8 9 

tiro and interpretatioo of 
P:R<:CESS E\1ALUATICN DESIGNS results 

28. Descriliing the use of descrip- 1 2 3 4 5 6 8 9 

tive designs in process eval-
39. Assessing the adequacy of can- I 2 3 4 5 6 8 

parative impa.ct assessment designs 
9 

uation 

29. Describing the use of canpara- 1 2 3 4 5 6 8 9 40. Interpreting the results of can- 1 2 3 4 

tive designs in process evalua-
parative impa.ct assessrents 

5 6 8 9 

tion 41. Analyzing a project h¥ review- 1 2 3 4 5 6 8 

30. Characterizing experimental 1 2 3 4 5 6 8 9 ~g its methcrl of raticnales, 
9 

designs 
l.ts network, and its ide.'1tified 
key events 

31. Characterizing quasi-experi- 1 2 3 4 5 6 8 9 
42. Applying a canparative design 1 2 3 4 5 6 a 9 

mental designs 

32. Character iz ing pre-experirnen tal 1 2 3 4 5 6 8 9 43. Identifying val idity threats 1 2 3 4 5 
related to an evaluation design 

6 8 9 

designs 

33. DevelopLig a series of questions 1 2 3 4 5 6 8 9 44. Descriliing the :impact of a design 1 2 3 4 5 

leading to develcpment of a pro-
en the results and recannendations 

6 8 9 

cess evaluation 45. Prepar:ing for and making an oral 1 2 3 4 5 6 8 

34. Identifying specific designs to 1 2 3 4 5 6 8 9 pre sen tatioo 
9 

be applied :in a process evalua-
tion 

4 5 6 8 9 

COLLOCTION, ANALYSIS, AND INTERPRE-

35. Identifying the threats to valid- 1 2 3 
TATION OF EVALUATICN DATA 

ity that may limit a process 46. Descriliing the carmon evalua-
evaluation design 

I 2 3 4 5 6 8 9 
tien data collectien techn iques 

36. Identifying modifications to the 1 2 3 4 5 6 8 9 

process evaluaticn design that 
47. Describing the carmon sources of I 2 3 4 5 6 8 9 

will reduce or eliminate the 
evaluaticn data 

validity tht'eats 

57 
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48. Identifying the majo~ respon7 
sibilities involved In rnanag~g 
evaluatioo data 

49. Identifying the major character7 
istics of different data analys~s 
approaches 

50. Describing the principle issues 
in interpreting evaluatioo data 
for causality 

51. Describing major factors in 
presenting evaluatioo data 

52. Interpreting evaluation data 

PLANNIro AN EVALUATION 

53. Stating the reasons for plan
ning the evaluation function 
and having a written evaluation 
plan 

54. Bxplaining the steps involved in 
preparing an evaluatioo plan 

55. Descr.i.hing the considerations in 
keeping an evaluation plan current 
and real is tic 

DEVEWPIOO A M:lNI'roRIN3 PLAN 

56. Develq;>:ing a detailed rnonitor
:ing plan 

58 

not very 
useful useful 

1 2 3 4 5 6 

12345 6 

I 2 3 4 5 6 

I 2 3 456 

I 2 3 456 

I 2 3 456 

I 2 3 456 

I 2 3 456 

I 2 3 456 

6 

didn't 
learn 

not enough 
taught to use 

8 9 

8 9 

8 9 

8 9 

8 9 

8 9 

8 9 

8 9 

8 9 

" 
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ID# ________ _ 

INSTROCTIONS 

PImRAM M!\.NAGEMENr COURSE 
USEFUWESS ASSESSMEN.r 

Please answer the follOWing questions about the Program Managerrent 
Course you just attended. Circle tm number that corresponds to heM USEFUL you 
feel each of the skills or knOWled\~ listed will be to Y§U in ~ current.Job. 
PLEASE N:>TE nunbers 1 through 6 carlprise a CONTINUUM FR:l'1 "not useful" to "very 
useful. n Circle the nost appropria.te of the six nunbers OR, if the skill or 
knowledge wasn't taught at the session you attended, circle nurnl::er 8. If yoU! 
don I t think you learned enough to use the skill or knowledge on the job, circle number 9. 

How useful will the skills and knowledges to which you v;ere exposed in 
the Program Management Course l:e to you in your job? 

not very not useful 

didn't 
learn 
enough 

useful taught to use 
roLES AID RESPOOSIBILITIES (F THE 

CRIMINAL JUSTICE muNISTAA'roR 

1. . In1:e.tpreting the manageJlent pro- 1 2 3 4 5 6 8 9 
cess chart 

2. Identifying the three roles 
1 2 3 4 5 6 8 9 perfonned by a criminal justice 

cdninistrator 
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2 
3 

didn't 
leam didn't 

not ve:t:y not enough leam 
useful useful taught to use not ve:t:y not enough 

useful useful taught to use 
3. Defining fu3 three major 1 2 3 4 5 6 8 9 

management responsibilities 12. Making normative, strategic, 1 2 3 4 5 6 8 9 
carried out by criminal justice and operational decisions using 
administrators in performing their decision packages and decision-
roles making criteria 

4. Defining the various types and 1 :2 3 4 5 6 8 9 13. Defining the five "change agent" 1 2 3 4 5 6 8 9 
sources of J?C1Ner which can be styles 
exercised by criminal justice 
administrators 14. Explain~1g the potential impact 1 2 3 4 5 6 8 9 

of the criminal justice adminis-
trator in various types of conflict 

THE ClUMINAL JUSTICE ADMINISTRA'IOR sib.1ations 
AND THE PLANNIN3 PRXESS 

5. Relating the levels of planning 1 2 3 4 5 6 8 9 ORGANIZING AND IMPWl\Et\lTING CRIMINAL 
to the three roles of fu3 criminal JUSTICE PR03IW1S MID ACTIVITIES 
justice administrator 

15. Defining the concepts utilized in 1 2 3 4 5 6 8 9 
6. Identifying :individual strengths 1 2 3 4 5 6 8 9 properly organizing criminal justice 

and weaknesses, us:ing behavorial agencies and programs 
analysis techniques 

16. using Action Plans :in the manage- 1 2 3 4 5 6 8 9 
7. Applying sib.1ation analysis to 1 2 3 4 5 6 8 9 ment of criminal justice programs 

address resource allocation issues 
17. Using the Pro;ram Evaluation and 1 2 3 4 5 6 8 9 

8. Using the Method of Rationales 1 2 3 4 5 6 8 9 Review Technique (PERI') in the 
(MOR) to address resource management of crim:inal justice 
allocation issues programs 

9. Using networking to address 1 2 3 4 5 6 8 9 18. using Critical Path Analysis 1 2 3 4 5 6 8 9 
resource allocation issues (CPA) in the management of 

10. Using benefit-cost analysis 1 2 3 4 5 6 8 9 
criminal justice programs 

to address resource allocation 
issues CONl'ROLLING 

11. Using productivity analysis 1 2 3 4 5 6 8 9 19. E:xp1a:ining the use of first 1 2 3 4 5 6 8 9 
to address resource allocation catego:t:y controls in car:t:ying 
issues out the various roles of the 

criminal justice manager 

20. E:xplaining the use of second 1 2 3 4 5 6 8 9 
catego:t:y controls :in car:t:ying 
out the various roles of the 
criminal justice manager 
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21. Explaining the use of evalua
tion :in control 'l. ing activ~ ties 
of criminal justice agencleS and 
programs 

22. Explammg the use of various 
techniques to ensure the pro
ductivity of individual employees 

23. B:xplaining the use of techniqu'"'s 
to manage stress 

24. Explaining the use of time manage
ment techniques 

not 
useful 

1 

1 

1 

1 
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2 3 4 

2 3 4 

2 3 4 

2 3 4 

4 

didn't 
learn 

very not enough 
useful taught to use 

5 6 8 9 

5 6 8 9 

5 6 8 9 

5 6 8 9 

.. t' 

ID# 

PIJINNJ:ro COUl~SE 
FOLLOW-UP EVALUATION 

INSTRUCTIONS 

coo 

Have you changed jobs since you attended the course? yes no 

If "no," go on to canplete -t:.re r~st of w questionnaire by crecking one 
block for each course skill or knowledge listed b31ow. 

If "~es," ccmplete w rest of w questionnaire ONLY IF your job change 
was m the past'. m:::mth. (Check only column 1 or column 2.) 

1 2 3 4 
I have I I don't I plan 
success tried to plan to to try 
fully use this try this this 
used but was within 

RSE SKIlJ.5 AND KNCWLEDGES this in unsuccess 6 7-24 
Irny job ful mos. mos. Im1A.RKS 

l. Explammg row the dlf-
ferent concepts of crim-
inal justice planning 
carre about and how they 
resulted in different 
olanning m::x1els 

2. Explammg w strategJ.es 
of system-oriented plan-
ninq 

3. Explaining the strategie~ 
o~ crime-oriented plan-
n;mg: 
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2 3 

1 2 3 4 
I have I I don't I plan 
success ~tried to plan to to try 
fully use this try this this 
used but was with:in 

RSE SKILLS AND I<NCMLE1JGES this :in un success 6 7-24 
my job ful lIDS. mos. REMP.RKS 

4. Dist:inguishing betv;een 
apprcpriate roles and 
tasks :in canprehensive 
plann:ing that are appro-
priate for federal, 
state, and local units oi 
governrrent 

5. Defining Elanning 
6. D;SC1:'ibing tl'e planning' 

process !rode1 
7. Explaining alternative 

uses of tl'e planning pr~ 
cess model for different 
types of plann:ing pro-
blems cmd situations 

8. Modifying the planning 
process according to the 
synoptic planning ap-
Eroach 

9. Modifying the planning 
process according to tl'e 
increrrenta1 planning 
approach 

10. Describing tl'e field of 
cr:irnina1 justice and its 
relevant environment 

11. Explaining the function 
of planning in relation 
to t.ha field of cr:irninal 
justice 

coo 

.. 

1 2 3 4 
I have I I don't I plan 
success -tried plan to to try 
fully use this try this this 
used but was within 

RSE SKIIJ.5 AND I<N:mLEDGES this :in unsuccess ~ 6 7-24 
my job fu1 lIDS. m9S'~ REMARKS 

16. Comput:ing input percent- -
I 

ages . 
17. Explaining the uses and . --

advantages of forecast:in~ 
techniques for cr:irninal 
justice E1ann:inq 

18. Describing the appro-
priate application of 
forecasting techniques 
with:in the p1ann:ing pro-
cess !rodel 

19. Applying basic methods of 
t:irne series anal vsis 

20. Describing the use of de-
cision trees :in cr:irninal 
justice forecast:inq 

21. Describing the use of th; 
Delphi Technique :in cr:irn 
ina1 iustice forecastinq 

22. Describing the problem 
identification and analy-
sis phase of the plann:in~ 
Erocess !rodel 

23. Critiquing a problem 
statement 

24. Identifying data elemerib 
required for problem 
identificat~ and analy 
sis 

25. Identifying useful 

COO 

12. D;scribing the implica-
tions of tl'e systems ap-
proach for cr:irninal jus-
tice planninq 

13. Describing t.ha interrela-
tionships and :interdepen 
dence of the canponents 
of the cr:irninal justice 
svstem 

sources of data 
26. Discussing CCXT1TIOO pro-

blems of data and data 
analysis 

27. Setting goals within the 
. 

context of the general 
planning process, the 
criminal justice system, 
and the ccmnuri i tv 

14. Constructing a floo char 
of a cr:irninal justice 
system using hypotl'eti-
cal data 

28. Reducing goals to measur 
able, achievable objec-
tives 

29. Describing the relation-
15. Computing decision-point ships between goals and 

percentages resources 
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4 
5 

1 2 3 4 
I have I I don't I plan 
success I-tri.ed plan to to try 
fully use this try thiE this 
used but was within 

RSE SKILIS AND KNa\1LEDGES this in unsuccess 6 7-24 
[my -job ful m::>S. mos. REMARKS 

30. Descriliing the major 
qoal-settinq steps 

31. Writing clear, concise 

coo 

1 2 3 4 
I have I I don't I plan 
success I-tr.ied to plan to to try 
fully use this try thi:: this 
used b.:tt was within 

RSE SKILlS AND I<NCmLEDGES this in unsuccessl- 6 7-24 
Imv -job ful ros. mos. REMARKS 

44. Identifying potential 
uses of evaluation re-
sults 

coo 

qoal staterrents 
32. Describing criteria for 

goal stateIrents and the 
goal-setting process 

33. Describing i::he utility of 
several different goal-
setting rrethods 

34. Applying the Delph~ Tech-
nique to identifygqals 

35. Applying the Naninal 
Group Technique to iden-
tify' goals 

36. Describing the influence 
of political factors in 
goal-settinq 

37. Describing the differenCE 
between programs and pro-
jects 

38. Identifying types of pro-
jects by project charac-
teristics 

39. Describing the relation-
ships between problem 
identification, problem 
analysis, and the formu-
lation of alternative 
pro-jects 

40. Describing the procedure 
for identifying al terna-
tive projects from pro-
blem stateroonts and es--
tablished goals 

41. Def~ing project effec-
tiveness and project 
feasibility 

45. Describing the evaluatiOI 
environment 

46. Listing the essential 
steps in planning and 
conducting evaluations 

47. Applying the Method of 
Rationales to a project 

48. !'etworkin9: a Eroject 
49. Discussing the identifi-

cation of project key 
events 

50. Describing the types of 
evaluation 

51. Describing the various 
threats to validity 

52. Describing plan implerren 
tation in terms of pro-
gram and project irnple-
rrentation 

53. Describing six contrainb 
that impede plan irnple-
rrentation at the state 
level 

54. Describing five con-
straints that impede plar 
implerrentation at the 
local le""9l 

55. Listing the steps in pro-
ject ~lementation 

56. Describing the role of 
the criminal justice 
planner as a change agen' 
in the political environ 
rrent 

42. Deta~ling potential pro-
jects to aid in project 
selection 

43. Describ~g hCM and where 
evaluation fits into the 
Elanning: Erocess 

-{ 
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ID# ______________ __ 

INSTR£X::TIONS 

ANALYSIS COURSE 
FOLLOW-UP EVALUATION 

Have you changed jobs since you attended the course? ___ yes no 

If "no," go on to Ganplete the rest of the questionnaire by checking one 
block for each course skill or knowledge listed l::elow. 

If "yes," canpletEl the rest of the questionnaire ONLY IF your job change 
was in the past m:)nth. (Check only column 1 or column 2.) 

1 2 3 4 
I have I I don't I plan 
success -tried to plan to to try 
fully use this try this this· 
~sed but was within 

COORS E SKILLS AND KNCWLEDGES this in unsuccess~ 6 7-24 
Jnyjob ful ros. mos. 

1. n=veloping an analysis 
plan 

2. n=velopinq a work plan 
3. Identgying concerns 
4. Elaborating concepts 
5. Elaboratmg variables 
6. Elabqrating reasures 
7. Postulating hYPotheses 
8. Describing types and ex-

tent of reasurernent errOl 
9. Assessing hypotheses 
10. Systemabcally plannmg c 

data collection effort 
11. Distinguishing l::etween 

secondary and primary 
data 
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2 3 

1 2 3 4 1 2 3 4 
I have I I don't I plan I have I I don't I plan 
success I-tried to plan to to try 
fully use this try thiE this 
used but was within 

RSE SKILlS AND ~ this in unsuccess 6 7-24 
Irnv iob ful rros. mos. REMARKS 

.. 
C 

succes Sf-tried to plan to to tty 
fully use this try thiE this 
used but was within 

OORSE SKILLS AND KtmLEDGES this in unsuccess 6 7"'.~ 1 
Irnv iob ful rros. mot;, REMARKS 

12. Identifying and describ-
ing seven rrethods of date 
collection 

13. Identifying and describ-
ing the six types of sec· 
ondary data used in crim-
inal justice analysis 

14. Selecting aappropriate 

32. Explaining t1le purpose 
and process of statisti-
cal testing 

33. Selecting appropriate 
measures of association 

34. Calculating tl:e chi 
square 

35. Interpreting tl:e chi 
rreasures of central tend-
ency 

15. Calculating -t::OO rrean, 
median and rrode 

16. Interpreting tl:e rrean, 
median and rrode 

17. Selecting appropriate 
rreasures of variation 

18. Calculating frequency, 
percent, range, and 
standard deviation 

19. Interpreting frequency, 
percent, range, and 
standard deviation 

20. Selecting appropriate 
graphical rrethods 

21. Constructing graphs and 
charts 

22. Interpretmg graphs and 
charts 

23. Calculating percent 
chanqe 

24. Interpreting percent 
chanqe 

25. Constructing trend lines 
26. InterpretIDg trend lines «. 

square 
36. Calculating tl:e correla-

tion coefficient 
37. Interpreting tl:e correla-

tion coefficient 
38. Selecting appropriate 

methods of prediction 
39. Visually estimating re-

gression lines 
40. Calculating least 

squares rearession 
41. Interpreting least 

squares rearession 
42. Describing criminal jus-

tice system problems us-
using system concepts, 
variables and measures 

43. Describing criminal jus-
tice system problems us-
ing flow charts 

44. Describing criminal jus-
tice system problems us-
ing descriPtive methods 

45. Analyzing tl:e criminal 
justice system using con 
cepts, variables, and 

27. Sunmarizing and canparinc 
variables using density, 
concentration, distriliu-
tion; and lIDit share in-
dices 

28. Applying seriousness 
scales 

29. Developing and interpret 
ing cross-classification 
tables 

30. Constructing and inter-
preting scattergrams 

31. Identifying spatial pat-
terns in statistical map~ 

measures 
46. Analyzing tl:e crlITlinal 

justice system using com 
parative rre thods 

47. Analyzing tl:e crlITl:mal 
justice system using in-
put/output flow analysis 

48. Considering tl:e audience 
in preparing a presenta-
tion 

49. Us:mg tl:e guidelines for 
_effective ~sentations 
50. Preparing a written pro-

blem stai:elrent 
:> 1. C( nauctJ.I}q a or let ltlg 

70 71 



PRQ3RAlI1 DEVE:LOPMENr COURSE 
FOLLa\T-up EVALUATICN 

ID# ________ _ 

INSTRtCTIONS 

COORS 

1. 

2. 

3. 

4. 

5. 

Have you changed jobs since you attended the course? 
yes - no 

If "no," g:::> on to cOlrq?lete tOO rest of; the questionnaire by checking one 
block for each course skill or knowled~ listed below. 

If "yes," canplete tOO rest of the questionnaire ONLY IF your change 
was in the past m::mth. (Check only column 1 or column 2.) 

1 2 3 4 I have I I don't I plan 
success +-tried to plan to to try fully use this try this this used but was within E SKILIS AND .KNCWLEooEs this in unsuccesst- 6 7-24 Imy job ful mos. mos. Def lJung and conceptu- , 

alizing program develop-
rrent 
IdentifYJ.ng the steps in 
tOO program develq;ment 
process 
Identifying the skills 
and knowled~s needed in 

. p~ogram develQ:ment 
Discussing the role of 
the Pt'OCJram deve~r 
D1SCUSSing ~~ific 
issues relating to pro-
gram deve~q:,m:mt 

73 
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3 
2 

I 2 3 4 1 2 3 4 
II have I I don't I plan 
success tried to plan to to try 
fully use this try this this 
~sed but was within 

RSE SKILlS AND I<NONLEDGES this in unsuccess I- 6 7-24 COU 

I have I I don't I plan 
success tried to plan to to try 
fully use this try thiE this 
used but was within 

E SKILlS AND KNCmLEDGES this in unsucceSSf- 6 7-24 COURS 

rnYlob ful IroS. mos. REMARKS 
6. Assessing the conceptu-

al adequacy of 0. problem 
statement qy applying 
criteria 

imv iob ful IroS. mos. RE\1ARKS 
21. Assessing the relative 

strength of different 
logics by applying 
criteria 

7. Discussing techniques fOl: 
selecting problems for 
program development 

22. Preparing a decision 
package to select strat-
egies that will meet the 

8. Describing the role of 
the program developer in 
developing and selecting 
strateqic qoals 

the stratecric qoals 
23. Describing the inputs, 

activities, results, and 
outcares of specific in-

9. Explaining the purpose of 
strategic goals in pro-
gram developrrent 

10. Describing the different 
types and levels of goalE 
in procrram develoPment 

11. Distinguishing between 

terventions 
24. Expanding the M:lthod of 

Rationales to develop 
elements of specific 
in terventions 

25. Predicting ~acts out-
side of and within a pro-

goals and oblectives qram 
12. Explaining the strategic 

.. 
goal development process 

13. Identifying potential 
strategic goals by using 
the problem statement 

26. Designing measures for 
predicted impacts 

27. Preparing a network 
schedule for the program 
and its impacts 

14. Explaining the .importance 
of developing integrated 
strategic goals 

15. Drafting strategic goals 
in an acceptable format 

28. Developing program 
obi ective s 

29. Estimating resource and 
budget needs 

30. Integrating the elements 
16. Describing the COllpOnenb 

of the strategic Goal De 
cis ion Package 

17. Identifying the major as-
pects of a problem, usin~ 
the Naninal Group Tech-
nique 

18. stating the lIllpOrtance oj 

of a pr<"'grC!l\ into a co-
_ herent packaqe 
31. Identifying key events 

that will guide manage-
ment and evaluation of 
the proqram 

32. Preparing a final deci-
sion packaqe 

seeking information to 
assist in identifying 
strategies 

19. Relatll1g strategl.es to 
strategic qoals 

20. Analyzing and describing 
the logic of different 
strategies 
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EVALUATICN COURSE 
FOLLOW-UP EVALUATION 

ID# _______ _ 

INSTROCTIONS 

COO 

Have you changed jobs s:ince you attended the course? __ yes no 

If "no," go on to canplete tre rest of the questionnaire by checking ooe 
block for each course skill or knowledg'3 listed below. 

If "yes," canplete the rest of the questionnaire ONLY IF your. job change 
was in the past month. (Check only column 1 or column 2.) 

1 2 3 4 
I have I I don't I plan 
success I-tried to plan to to try 
fully use this try this this 
used rut was within 

RSE SKILIS AND KtmLEDGES this in un succe ss 6 7-24 
~iob ful mos. mos. REMARKS 

1. Defining project evalua-
tion 

2. Identifying the role of 
evaluation in the projec 
planning and develc:prrent 
cycle 

3. Relating evaluation to 
the General Planning Pro-
ooss lvbclel 

4. Describing the basic 
structure of the evalua-
tion J~lanning ~ocess 

5. Describing my agency's 
evaluation practices 
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2 

1 2 3 4 
I have I I dOn't I plan 
success tried plan to to try 
fully use this try this' this 
!used but was withm 

3 

E SKILLS AND KN'a'7LEDGF..8 this :in unsuccess 6 7-24 
mviob ful nos. mos. REMARKS 

6. Identifying similarities 
among and differences }:e-

t\.reen my evaluation roleE 
and the evaluation roles 
of my coon terparts in 
other organizations 

7. Identifying strengths ane 
weaknesses of various 
evaluation approaches 

8. Expla:in:ing the importanCE 
of the enviror..ment and 
context withjn which the 
project operates 

9. Explaining tha importanCE 
of the environrrent and 
context within which the 
evaluation will be done 

10. Describing a project 
using the rrethod of 
rationales 

11. Networking the logic of c 
project 

ke~ 12. Identifying potential 
events 

13. Formulating evaluation 
questions based on key 
events 

14. Deser ib:ing the three 
types of evaluation 

15. Dist:inguishing between 
descriptive and compara-
tive desicms 

16. Characterizing descrip-
-

tive designs 
17. Characteriz:ing compara-

tive desiqns 
18. Describing tha varlOUS 

threats to validity 
19. Def:ining rronitoring eval-

uation 
20. Determining the charac-

teristics and limitatiom 
of descriptive designs OJ 

they apply to nonitoring 
evaluation 

COORS 1 3 2 
I have I I don't I plan succes Sl-tried plan to to tty fully use this try thiE this 

CURSE SKILLS AND KNONLEDGES used but was within this in unSUccess 6 7-24 21. Oetermitl.lng the charac- [nyiob ful 
mos. mos. BEMARr<s teristics and limitatiom 

of comparative designs aE 
they apply to monitoring 
evaluation 

22. Applying descriptive de-
'.1<0)'" signs to nonitoring eval- -uation 

23. Identifying the threats 
to validity that confounc 
descriptive desicms 

24. IdentifYing different de-
-signs in monitoring by 

reviewing reports 
25. AsseSSing the consisten~ 

of interpretations with 
the data on which they 
are based 

26. As~ssit;g the adequacy of 
mon~torJ.ng reports for 
use by various decision-
makers 

27. ccrnparing clarity, or-
ganizat.ion, and adequacy 
of a sample monitoring 
:eport with those pro-

28. 
auced at my j;lge.! ley 

Oeser ibing the use of de-
scriptive deSigns in pro-
cess eValuation 

29. Describing the use of -
ccrnparative designs in 
process evaluation 

30. Characterizing experi-
mental desi9!:!s 

31. Characterizing quasi-
eXperiInf'.ntal designs 

32. Characterizing pre-exper-
imental des:i.gnS 

33. Developing a series of 
questions leading to 00-
'~lopment of a proc~ss 
eValuation 

4 

C 

-
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4 5 

I 2 3 4 I 2 3 4 
I haVe I I don't I plan 
success tried to plan to to try 
fully use this try this this 
used but was within 

I have I I don't I plan 
success tried plan to to try 
fully use this try thiE this 
used rut was within 

RSE SKILIS AND I<tiICMJEOOES COU this in unsuccessJ.- 6 7-24 COURS E SKILIS AND ~EDGES this in unsuccess 6 7-24 
Imy iob ful IrOS. mos. REMARKS 

34. Identifying specific de-
signs to !:e. applied in a 

mv iob ful IrOS. mos. REMARKS 
48. Identl£ying the major re-

sponsibilities involved 
process evaluation in managing evaluation 

35. Identifying the threat.::. data 
to valid i ty that may 
limit a process evalu~-

49. Identifying the major 
characteristics of dif-

tion desicm 
36. Identifying modifications 

ferent data analysis 
approaches 

to the process evaluatior 
design that will reduce 

50. D3scribing the principle 
issues in interpreting 

or eliminate the validit) evaluation data for cau-
threats sality 

37. Describing the use of 5l. D3scribing major fa.ctors •. 
canparative designs in in presenting evaluation 
:impact assessment data 

38. Outling a rrethoo of pres 52. Interpreting evaluation 
entation and interpreta- data 
tion of results 53. stating the reasons for 

39. Assessing the adequacy 0 planning the evaluation 
canparative impact as- function and having a 
sessment designs written evaluation plan 

40. Interpreting the results 54. Explaining the steps in- . 
of canparative impact as volved in preparing an 
sessments 

4l. Analyzing a project by 
evaluation elan 

55. D3scribing the considera 
reviewing its rretho:l of tions in keeping an eval· 
rationales, its network, uation plan current and 
and its iden tif ied key realistic 
events 

42. Applyjng a canparative 
,,--
I 

design . ._-
43. Identifying validity 

56. D3veloping a detailed 
monitoring Elan 

threats related to an 
evaluation desicm 

44. D3scribing the impact of 
a design on the resul ts 
and recommendations 

45. Preparing for and making 
an oral presentation 

46. D3sc:ribing the camIOn 
evaluation d'::lta collec-

47. 
tion techniques 
D3scribing th:! CCY.l1llOn 
sources of evalua.tion 
data 

",. 

8U 
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PRCGRAM MANAGEMENT COURSE 
FOr..u:::w-UP EVALUATICN 

ID# ______________ __ 

INSTRIX!TIOOS 

COO 

Have you changed jobs since you attended the course? __ yes no 

If "no," go on to canp1ete the rest of the questionnaire by checking one 
block for each course skill or know1ed~ listed below. 

If "yes," canp1ete the rest of the questionnaire ONLY IF your joo change 
was :in the past rronth. (Check only column 1 or column 2.) 

1 2 3 4 
I have I I don't I plan 
success tried to plan to to try 
fully use this try this this 
used but was within 

RSE SKILLS AND KNa\ILEDGES this in unsuccess- 6 7-24 
my job fu1 ros. mos. REMARKS 

1. Interpretmg the manage-

2. 
ment J?;;ocess chart 
Identifying the three 
roles perfonred by a 
cr:imina1 justice adminis-
trator 

3. Def ining the three major 
management reApOnsibili-
ties carried out by cr:im-
ina1 justice administra-
tors in performing their 
roles 
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3 
2 

1 2 3 4 
1 3 4 2 

I have I I don't I plan 
success tried to plan to to try 
fully use this try this this 

1 have I I don't I plan 
success ~tried to plan to to try 
fully use this try this this 
used but was within 

used but was within COU RSE SKILIS AND KNCW..EDGES this in unsuccesSr- 6 7-24 
coo RSE SKILlS AND KNa\'LEDGES this in unsuccess· 6 7-24 my job ful rros. mos. REMARKS 

my job ful rros. mos. REMARKS 16. Using Action Plans in the 
4. Defining tre various management of criminal 

types and oources of justice programs 
power which can be exer- 17. Using the Program Evalua 
cised by criminal jus- tion and Review Technique 
tice a::lministrators (PERl') in tre management 

5. Relating tre levels of of criminal justice pro-
planning to tre three 
roles of tre criminal 

grams .-1-" 18. Using Critical Path Anal-
justice administrator ysis (CPA) in the manage-

6. Identifying individual men t of criminal justice 
strengths and weaknesses, 
using behavorial analysiE 

proqrarns 
~-19. Explaining tl-e use of I .-

techniques first category controls 
7. Applying situation anal- in carrying out tre var-

ysis to crldress resource ious roles of the cr~ 
allocation issues inal justice manaqer 

8. Using tre M=thod of 20. Explaining the use of 
Rationales (r.DR) to crl- second category conLrols 
dress resource allocatior in carrying out tre var-
issues ious roles of the crimi-

~. Using networking to ad- nal jus tice manager 
dress resource allocatior 2l. Explaining tre use of 
issues evaluation in controllin~ 

10. Using benefit-cost anal- activities of criminal 
ysis to crldress resource justice agencies and pro 
allocation issues grams 

II. Using productivity anal- 22. Explaining tre use of 
ysis to crldress resource various techniques to en-
allocation issues sure tre productivity of 

12. Making normative, stra- individual ellplayees 
tegic, and operational 23. Explaining tl'E use of 
decisions using decision techn iques to manage 
packages and decision- stress 
making criteria 24. Explaining tre use of 

13. Defining tre five "change 
agent" styles 

time management tech-
niques 

14. Explammg tre potential 
impact of tre criminal 
justice administrator in 
various types of conflic 
situations 

15. Defining tre concepts 
utilized in properly or-
ganizing criminal justicE 
aqencies and proqrcms 
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EXPLANATORY INFORr1ATION 

These instruments are oosigned to provide structured, qualitative data. 

They are best completed by individuals who knOll t:J:E course material well so 

that content-oriented problems can be discerned. Observers should also '00 

well-versed in t.'te mechanics of presenting instruction and facilitating work

shq>s. 

tec'bJ.re Observation - One instrument should l::e canpleted for each in

structor who teaches part or all of a rrodule. Many of tre items directly re

late to items on HE and AE. The :instrument is organized by categories, which 

are listed in a right-hand column for easy reference during observation. The 

following caments are keyed to the items on Lecture Observation and serve 

as an explanation of the assumptions underlying this instrument. 

1. Objectives should l::e defined or explaine::1 so that the trainee 

can mentally organize i:h9 material and put i't: in its proper 

context while it is l::eing presented. 

2. The module, as a whole and in its varioui3 parts, should re

late to the course as a whole. It is thl~ inst-.ructor' s 

responsibility to explicate and clarify 'Chose relationships. 

3. If facilities are uncanfortable, learninq will not l::e maxi

mized. 

4. The only way an instructor can l::e sure the material has l::een 

understocx:I is to ask substantive questions of the trainees. 

5. (Self-explanatory) 

6. Instructors must take care to answer questions atChe sarre 

level of conceptual canplexity at which tre course is presented 

and not to stray too far fran course content. 

7. (Self-explanatory) 

8. '!his will vary with the subject matter. The extremes are 

fran no examples to a succession of "war stories." 

9. (Self-explanatory) 

10. It may l::e :impossible to move around in a large roan where 

only a stationary microphone is available. However, it is 

generally accepted that an instructor will l::e l::etter able to 

retain the trainees' attention if he or sre is moving around 

a bit. 

11. (Self-explanatory) 

89 

Preceding page blank 



12. The observer should remernl:er that the appropriateness of the 

pace depends on trainee background, experience, and ability 

to grasp the subject matter. 

13. Puzzled looks and excessive chatter or moverrent are clues to 

problems with the instruction (lack of clarity, too fast-paced, 

insufficient background provided, etc.) 

14. If "yes," refer to Hajor Exercise Task Observation. 

15. Breaks should re given at times when there is a natural break 

in the subject matter, such as b3tween topics. 

16. l~ hours is about the maximum length of tine that adul ts 

can be expected to remain alert and attentive without a 

break. 

17. The purpose of this item is to try to paint a picture of 

the instructor's affect in order to OOlp him or her develop 

a positive, responsive attitude. 

18. This info~tion is necessary in order to evaluate trainee 

responses concerning the interrelationship of topics ("Module 

Evaluation" ), and woother sarething was taught, or enough of 

it was taught, to enable trainees to use it ("Usefulness 

Assessrrent") • 

19. A surnncu;y is necessary to oolp trainees see the "big picture." 

20. This is necessary to help trainees conceptuali7..e the course as 

a whole and to set them up for m:XIules to cane, especially 

where the current module may appear superfluous in relation 

to previous modules. 

21. Again, this is an aii.l to rrentally organizing the material. 

22. (Self-explanatory) 

23. There should l:e a balance between time spent in straight 

lecture and that spent in discussion or questioning and 

answering. 

24. Above. 

Desk Exercise Observation - One instrument should be completed for each 

separate exercise conducted. Only minimal data on desk exercises are 1..,''01-

lected fran trainees (question 7, ME). Following is an explanation of each 

of the questions on the observation instrument. 
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1. Except in the case ,mere an exercise is speCially designed 

to indroduce new material at the beginning of a module, the 

part of the lecture imrediately preceding the exercise 

should clarify the relationship beOOen the lecture and 
the exercise. 

2. (Self-explanatory) 

3. Trainees should not be left with the feeling "why are we 

doing this?" ~ relationship between the exercise, the 

rest of the course, and the lecture, should }:e clarified. 
4. (Self-explanatory) 

5. (Self-explanatory) 

6. So that th3y may c'<lllpare rrethcds and answers, trainees 

should }:e provided with at least one (there are frequently 

several) correct an~r after they have had a chance to try 
the problem on their own. 

7. An imJ.:x:>rtant function of the debriefing is to clear up any 

misconceptions or points of confusion for the trainees. All 

desk exercises should end with a debriefing. 

8. The relationship between ~ lecture, the course, and the 

exercise can get lost during the conduct of the exercise and 

should, therefore, be stressed again during the debriefing. 

Also, trainees should find the relationship easier to grasp 
at this t:i.me. 

9. This is a rreans of making the exercise !lOre rreaningful to 
the trainees. 

10. The exer.cises and lecb.tres are designed to interrelate. 

If a change is merle in the exercise that is not supported 

by a change in the lecture, or vice versa, the whole rrodule 
may te off balance. 

Major Exercise Task Observation - Canplete one instrument for each MJrk 
group observed during each task. 

1. Sarre as 1. above. 

2. (Self-explanatory) 

3. (Self-explanatory) 

4. See the discussion of Exercise Evaluation, on page 16. 
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5. (Self-explanatory) 

6. (Self-explanatory) 

7. The rrore actively trainees partic.iJ "": in every aspect of the 

train:ing, tOO Irore th:!y will lea "'.. 

8. The debriefing should review all :i.mp:>rtant fX)ints of the task 

in order to correct any confusion and to create a conceptual 
whole for the trainees. 

9. Sarre as 7. above. 

10. Sarre as 10. above. 
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Lecture Observation 

Course, ______________________________________ ~Date" ________________ ___ 

Module # and Title~ __________________ ~ __________________________ ___ 

Location, __________________________________________________________ __ 

Observer, _______________________________________________________________ _ 

Instructor ___________________________________________________________ __ 

T,irre: Planned, _______________________ ---=Actual, _____________________ _ 

1. Were objectives defined or explained? 

fully partially poorly no 

Comment~ _____________________________ _ 

2. Was the content of the m::::>dule related to and 
placed in context with tOO rest of tte course? 

yes no 

Camment _______________________________ _ 

3. Were the physical facilities satisfactory? 

yes no 

Note prOblems. _______________________ __ 

4. Did the instructor question trainees to see if 
they underswod the material? 

yes no 

Comment~ _______________________________ _ 
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tj. Did tl:':B instructor respond to trainee questions 
at an appropriate t.irre? (either roon after 
questions were asked or later, to fit in with 
conh>nt.) 

yes no 

Canment~ ____________________________ __ 

6. Were questions answered in a manner consistent 
with the scope and goals of the course? 

yes no 

Comment _______________________________ ___ 

7. Were examples used that were good illustrations 
of teaching points? 

yes no 

Camment~ ____________________________ ___ 

8. Was an appropriate amount of examples used? 

too many just right too few 

Comment~ ____________________________ ___ 

9. Were visual aids used? 

yes 
well done 

-'poorly done 

no 

Comrnent~ ____________________________ ___ 

10. Did the :instructor rrove about the roan while 
lecturing or discuss:ing 

yes no 

Conu1'l8l1t~ _______________________ ___ 
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OOI'ES 

EXAHPLES 

V A's 

1\CTIVITY 

11. I'!as ~ instructor free of distracting manner
~sms. 

yes no 

Note problems 
------------------------

12. Was the :instruction conducted at an appropriate 
pace? 

too fast just right too slow 
Corrrrent 

-----------------------------

13. Did trainees exhibit any signs of confusion or 
disgrl.ln tlement? 

yes no 

When or under what circumstances? 
-----

14. Were one or rrore desk exercises conducted dur:ing 
this rncx:lule? 

yes no 

Cararent 
-----------------------------

15. Were breaks given at appropriate breaking points 
in the lecture or diSCUssion? 

yes no 

Corrm::mt -------------------
16. Were breaks gven at frequent enough inter

vals (no longer than l~ hours betv;een)? 

,yes no 

Cararent 
-----------------------------
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17. TOO instructor appeared: (Check a11 that 
apply. ) 

__ hostile 
enthusiastic 

~- knowledgeable aOOut tOO subject matter 
__ bored 
__ frustrated 
__ interested in tOO trainees' views 
__ organized 
__ positive 
___ defensive 
__ glued to the p:Xlium 

COTlm::mt on those items not checked (e,.g., 
"trainees did not state any views."). 

18. Did the instructor fOllow tOO outline in tl:le 
instructor guide? 

yes no 

Note crldi tions ------------------------

Deletions 
~-----------------------

Changes in sequence 
~-------------

19. Was a summary of the module presented? 

yes no 

canrrent ----
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20. Were 1 inkages drawn be~ this module and 
modules to care? 

yes, during 
the module 

yes, during 
the surrrnary 

no 

C~t~ __________________ __ 

21. Were the objectives referred to in 
or encc:mpassed by the sunrnary? 

yes no 

Ca:tlIreI1t~ ____ _ 

22. W3re the objectives rret? 

fully partially no 

Note deficient areas 

the summary 

-------------

23. Note percent of class t:i.rre spent in straight 
lecture. 

24. Note percent of t:i.rre instructor spent asking and 
answering con ten t-or ien ted questions. 
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Desk Exercise Observation 

Course, ___________________________________ Date ________________________ _ 

Module # and Title, _________________________ _ 

Location '--------------------------------------------------------------
Observer --------------------------------------------------------------
ElOarcise leader (Instructor-Coordinator) 

-----------------------------~---

Module Lecturer if Different 
Fram Exercise Leader '---------------------------------------------------
Facilitators ----------------------------------------------------------
T.i.Ire: Planned Actual 

.------------------------~ ~-------------------------

1. Was a srrooth transition made l::e~en t:h::! lecture 
or discussion and the exercise? 

yes no N/A - exercise introduced new material 

Comment~ ______________________________________ ~ 

2. Were instructions clear and sufficient? (Note if they 
were given by sareone other than exercise leader.) 

yes no 

Cament _________________________________ , ______ __ 

3. Did the exercise leader demonstrate a clear sense of t.l-te 
purpose of t:h::! exercise? 

yes no 

Canment 
~---------------------------------------

4. Were the facilitators actively checking and assisting 
trainees with their \«)rk? 

yes no 

Comment~ ______________________ . ________________ _ 
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5. Did trainees appear to have the right amount of tima to 
complete the exercise? 

yes _---no, too little 
no, too much ---

carrocmt~-------------------------------------

6. ~~as a "schJol ansv;er" provided and explained at tha end of 

t.he exercise? 

yes no 

cammen~~ ___ --------------------------------------

7. Did the debriefing caver all points that were unclear to 
trainees as demonstrated by treir work or responses? 

yes no no debriefing 

canrent~---------------------------------------

8. Did the debriefing directly link the exercise to tha 

lecture? 

yes no no aebr ief ing 

c~t~---------------------------------------

9. Did the instructor use the trainees' work products to 
illustrate oobri.efing pJints? 

yes, fully 

no debr ief ing 

yes, partially no, did not use 
work products 

comment~ ___ -------------------------------------

10. Was the exercise carried out as specified in the 
Instructor Guide? 

yes no 

canrrent (note changes )----------------------
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Hajor Exercise Task Observation 

Course ____________________________ ~Daoo 
----------------

Task # and Title --------------------------
Location 
observer~----------------------------~------------------------------

Exercise leader (Instructor-Coordinator) 
Facilitator Observed --------------------------------

Time: Planned ___________ ~Actual ------------------
1. w~s a ~th transitic.n made between 

d1scuss1on and the task? the lecture or 

yes no 

Ccmrent 

- xerc1se mtroduced new maoo . 'I r1a,j. N/A e . . 

--------------------------

2. Were t.he exercise leader's oral . sufficient? Instructions clear and 

yes no none given 

Canrrent -----------------------

3. ;!qusug~~:ltheyinStrulctions by the facil itator \here 
, c ear and sufficient? 

yes no none required 

Carm::mt 
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4. How did ~ facilitator interact (or not interact) with 
the group? (Check all that apply.) 

left them alone much of the ttme = actively participated as a group rremh~r 
__ mentally absent part of the ttme 
_______ physically absent part of the ttme 
__ Jaid close attention to the group's activities 
_---.,intervened during non-productive discm;sions 
__ helped them out wh:m ~ \\ere stuck OI' wc:rj off 

course 
showed some defensiveness 

__ appeared unsure of the purp::>se or content of the --
exercise 
comment~· ____________________________ . __________ __ 

5. Was the approximately right arount of ttme al11:>ted for the 
group to finish the task? 

yes no 

too much 
--too little 

2 

8. D~ the debriefing cover all of '1::h3 
pC>lnts of this task? significant teaching 

yes no no debriefing 

Ccmnent 

9. DUt the instructor use the tr in ' 
illustrate debriefing points? a ees work products tn 

yes, 
fully 

Ccmnent 

yes, 
partially 

no, did not 
use work 
products 

no 
debriefing 

--------
10. Was th3 task ied Guide? carr out as specified in i:h:3 Instructor 

yes no 

Comment Cam~nt -_._--_._-

6. Who conducted the debriefing? (Check as many as apply.) 

facilitator --exercise leader (instructor-cc~:'Jrdinator 
--students 
_.---;none conducted 

camment _______________________________________ ___ 

7' • Were trainees encouraged to provide input to or l:e other
wise involved in the debriefing 'flrhile it was being con-
ducted? 

yes no no oobrief ing 

c~t ______________________ " ________________ ___ 
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APPENDIX C 

PILOT-TES'l'OO INFORMA'l'IOO 
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Following is information on the size of the pilot-test group and the type 

of revisions made for each of the evaluation instruments. No specific infor

mation is provided for the ooservation instruments. They were each tested 

repeatedly throughout one course presentation ~ one individual who was famil

iar with the course content and the ~rkshop-1ecture format. Revisions \':ere 

made on the basis of comments provided by those individuals. 

Background Information (BI) - This was pilot-tested on 17 evaluation 

course trainees. The only substantive change made was in question 7. On the 

orginal, trainees were asked to note the percent of time they had spent in each 

of the listed activities during the past year. Eight respondents hal total 

percentages that did not rod up to 100%, with a low of 50% on one and a high 

of 135% on 00 of them. It was decided that more reliable data on significant 

work activities would be obtained ~ s~ly asking trainees to check the 
activities in which they spend 10% or more of their time. 

Module Evaluation (ME) - Pilot-testing was done on 29 planning course 

trainees. As a result, the following changes were made: items 3 ann 4 were 

changed frOl1 four 'fOint scales, to the rrore appropr iate three PJint scales; 

item 5 was changed from a general que~tion with specific but wordy labels 

(e.g. "always respond in an q:>en and helpful manner") to the simpler "strongly 

disagree - strongly agree" format; the labels on item 6 were changed to match 

those on item 1; and items 9 and 10 were added. 

Exercise Evaluation (EE) - A group of no less than nine analysis course 

trainees was used for pilot-testing this instrurrent. Resultant changes were: 

the response sequence was rearranged to make it rrore nearly a "bad" to "good" 

scale on item 1; item 2 labels were changed to make them appear more equally 

distant from each other. 

Administrative Evaluation (AE) - This instr\:nrent was pilot-tested on nine 

program management course trainees. Items 1, 2, and 4 were six POLl1t rating 

scales that were changed after the pilot to make them rrore consistent with the 

other items. Items 6 and 7 were derived from a single item asking both ques

tions. 

Usefulness Assessment (UA) - The format of the UA. instrurrents was pilot

tested on 12 analysis course trainees. As a result, the last column ("didn't 

learn enough to use") \qas added. 
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Follow-Up Evaluation (FE) - Four ev.alualtion course students participated 

:in the pilot-test of the orig:inal Follow-Up Evaluation ins truIren t. It:in

cluded a "this was not taught" colUl1U1 and colunms with reasons stating why 

the trainee was unable to use skills and knowledges and why re or sre didn't 

try. That format app3ared to l:e unnecessarily specific. 
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