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INTRODUCTION 

Generally, when a secondary school student violates his 
or her school's discipline code, the student is subjected to 
ei ther of three consequences. The three consequences 
include expulsion, suspension, or in-school suspension. 
Expulsion is the most series consequence and is usually for 
more than 11 days. Suspension, a slightly less consequence, 
lasts for up to 10 days. In-school suspension removes a 
student from his or her regular academic classes but keeps 
the student in the school in an isolated, separate, and 
restricted environment where, in most. cases, academic work 
continues. 

For various reasons, there has been a big increase in 
in-school suspension programs throughout the secondary 
schools in the United States. 

In New York State, for example, on October 11, 1985, 
the New York State Education Department issued PART 100 OF 
THE COMMISSIONER'S REGULATIONS that mandated under-Part 
100.2(1) that "On or before January 1, 1986, each school 
district shall adopt and implement a written policy on 
school conduct and discipline designed to promote 
responsible student behavior." It appears that while 
complying with the aforementioned Part 100.2(1), those 
secondary schools that did not have an in-school suspension 
program in place and operating, organized some form of in­
school suspension program with their required "discipline 
code" of rights, responsibilities, and sanctions. 

However, to date, according to a search of the 
literature, there has not been any broad systematic study of 
in-school suspension programs. 

The purpose of this in-school suspension study and 
report, therefore, is to provide school personnel and others 
with useful information to assist him or her in planning, 
implementing, or updating such programs. 

This report is based upon responses to a questionnaire 
that was sent to every urban, rural, and suburban secondary 
school in New York State. The questionnaire included items 
relating to all aspects of in-school suspension programs and 
is discussed in more detail in Chapter I. 

In Chapter II, various components of in-school 
suspension programs are described so that school personnel 
can evaluate the components that are most relevant to his or 
her needs. 

In Chapter III, a complete tabulation is presented of 
the questionnaire data. The data is organized into 
categories related to the development, organization, 
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staffing, program activities, 
and student awareness of 
evaluative procedures. 

program guidelines, parental 
in-school suspension, and" 

In Chapter IV, descriptions of 10 in-school suspension 
programs currently in operation are provided with 
information concerning the facility, program background, and 
a complete description of the program. The reported program 
descriptions include sample forms and names of persons to 
contact for further information. 

Chapter V contains a comprehensive bibliography of 
articles, books, dissertation, and other related materials. 

The APPENDIX contains the original letter and 
questionnaire used in this study. 
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CHAPTER I 

METHODOLOGY 

Selection of the Survey Schools 

The first step in this survey was to obtain mailing 
labels of all secondary schools in New York State from the 
New York Education Department. This resulted in a list of 
1800 secondary schools to which a letter and questionnaire 
were sent along with a self-addressed stamped envelop in the 
spring of 1980. The letter explained the purpose of the 
survey and invited the supervising principal to assist in 
the gathering of information related to in-school suspension 
programs (see APPENDIX). 

A total of 1,130 questionnaires (62 per cent) were 
returned. Of those questionnaires returned, 625 principals 
indicated that his or her school had an in-school suspension 
program and 505 had none. For an update, see Follow Up 
Phone Survey b~low. 

Description of the Questionnaire 

A preliminary version of the questionnaire was 
developed and mailed to 12 local high school principals. 
After careful review of the principal's comments, the final 
questionnaire consisted of 27 questions on five mimeographed 
pages (see APPENDIX). 

The questions focused on current in-school 
practices and attempted to look at various ways in which 
schools were dealing with related discipline problems. 
Personn~l responsible for implementing and supervising I~S 

programs were easily identified. Additionally, the 
questions were designed to provide data so that a principal 
would be provided with ideas to either up-date an existing 
ISS program or implement such a program. 

Follow Up Phone Survey - Spring 1988 

Al though some of the data reported in this study was 
collected in the spring of 1980, most of the data is current 
in relation to existing in-school suspension programs. 
Indeed, the program components reported in CHAPTER I and the 
materials reported in CHAPTER II exist today in most in­
school suspension programs. The in-School suspension 
programs reported on and described in CHAPTER IV are in 
place and operating presently. The bibliography reported in 
CHAPTER V was updated just prior to going to press. 

Finally, during the spring of 1988, phone calls were 
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made to all of the secondary schools in two representative 
Western New York counties and two questions were asked: (1) 
do you have an in-school suspension program currently 
operating in your school, and (2) what name do to you call 
your program? 

All 25 secondary secondary schools surveyed had 
operating in-school suspension programs. Sixteen of those 
schools ,called their programs In-School Suspension. Two of 
the schools called their in-school suspension programs 
Independent Study Room. The other names used to describe 
programs included In-House, Internal Detention, Time Out 
Room, Detention, Al ternati ve Learning Center, Internal 
Supervision, and In-School Detention. 

In only one of the 25 above programs, high school 
students are sent to a middle-school's in-school suspension 
program. In two schools wi thin the same district, a 
Saturday Detention program is usually used instead ~f a 
daily internal suspension program. 
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CHAPTER II 

ISS PROGRAM COMPONENTS 

An examination of the ISS program description data 
reported eight possible components. It should be pointed 
out that the eight components are a composite with no ISS 
program having all eight. However, some of the ISS 
programs placed greater emphasis on some components. The 
eight components are listed below with discussion and 
commentary: 

1. ISS room 
2. Staffing/supervision 
3. Materials 
4. Academic work 
5. Reasons for assigning a student to ISS 
6. Daily routine (operational procedures) 
7. Record keeping & evaluation 
8. Counseling procedures 

1. ISS Room 

DISCUSSION: Whenever possible, a separate room should 
be made available to accommodate students assigned to the 
program. However, in some cases, because of a shortage of 
classroom space, ISS "rooms" have been set up in hall ways. 
The number of students assigned should not exceed the number 
of students who can comfortably be seated with work space. 
A minimum of 12-14 seats is recommended. All necessary 
materials needed to fulfill study requirements should be 
made available (see materials). A telephone would also be a 
good idea. The room should be clean, bright, well hea'ted 
and in good repair. Some programs have added upbeat and 
colorful posters on the wall. A lavatory near by makes it 
easier to supervise students when using the facilities. 

COMMENTARY: Whether or not the ISS room is located in 
a room or in a hallway is less important than the climate 
maintained in the roOm; the "room" should function as a self 
contained program with a non-disruptive, quiet atmosphere. 

2. Staffing/Supervision 

DISCUSSION: Staffing and supervision of ISS rooms have 
incl uded certified teachers, teaching assistants, and 
teacher-aides. In some instances, the certified teacher was 
assigned full time responsibility with the ISS program while 
in other cases the certified teacher was assigned to ISS 
duty in lieu of normally assigned hall, study hall, or 
cafeteria duty. The primary distinction between teaching 
assistants and teacher-aides was found to be that the 
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teaching assistant has a salary that is more than an aide 
but less than a teacher. The assistant also has some 
college and education courses, while the teacher-aide had 
some extensive and on-going in-service training. 

Duties of the teacher assigned to the ISS program would 
normally include maintaining discipl ine, provi.ding 
instructional assistance, interacting with students and 
record keeping. Provisions should be made as to who will 
supervise the ISS person, staff and program. In most cases, 
assistant principals have been assigned this responsibility. 
Student helpers may be assigned on a part-time basis to help 
~ith routine paperwork. 

COMMENTARY: Preferably, a mature and experienced 
teacher, counselor, school psychologist, retired teacher 
who also believes in the school's ISS policy should be in 
charge of the ISS program. In some cases, however, mature 
Bides and community representatives have done an excellent 
job of supervising the ISS room. We would argue for one 
person to assume major responsibility for the supervision 
and operation. However, if more than one person is assigned 
during the day or week to supervise the ISS room, care 
should be takel'~ to guarantee consis,tency in applying 
procedur~s and rules. 

3. Materials 

DISCUSSION: To lessen the burden of additional work on 
the regular classroom teacher, two or three copies of any 
texts used in all subject areas should be permanently kept 
in the ISS room. Dictionaries, and when possible, a set of 
encyclopedias are useful, too. Any type of packaged, or kit 
form programs designed to motivate relevant learning 
activi ties are also appropriate. Magazines and newspapers 
may be made available but student use of these should be 
monitored so that they are used only when all other assigned 
work is completed or as as a source for curriculum material. 

When a student finishes the required work, the ISS 
person is responsible for returning the completed assignment 
to the subject teachers. 

Tables, chairs and study carrels are also provided in 
the physical set-up of the room. 

COMMENTARY: To help students assigned to the ISS 
program in completing their academic assignments, 
appropriate books, and materials must be made available for 
use in the ISS room. Care should be taken to arrange for 
curriculum assignments to be obtained front classroom 
teachers and then returned to them without burdening the 
classroom teacher. 
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4. Academic Work 

DISCUSSION: In the ISS programs surveyed, two 'basic 
approaches to maintaining a structured learning environment 
were: 

a. General, short term resource assignments in several 
subject areas are made availabl.e for the ISS personnel to 
choose from and make assignments. These assignments are 
related to the regular curriculum choices offered in a 
particular school. 

b. Subject area teachers having students in the ISS 
programs should send daily assignments to the ISS room that 
reflect current student work. Tests that are sent to the 
ISS room should be supervised appropriately by the ISS 
person. 

COMMENTARY: Though either of the above approaches may 
be used, an eclectic approach is more likely to be 
successful. One way of processing assignments between the 
ISS teacher and a teacher of the student assigned to the ISS 
rqom is as follows. When a student is first assigned to 
the ISS rOOITl, the student's name is sent to the. ISS 
supervisor (or teacher) who then obtains a copy of the 
student's schedule and puts multiple copies of assignment 
slips in all the student's subject teacher mailboxes. The 
subject teacher then writes out the required assignment and 
either delivers the assignment to the ISS room or puts it in 
the mailbox of the ISS teacher. Care must be taken not to 
burden the teacher of a student assigned to the ISS room 
with additional work and responsibility. 

Student Name 
Homeroom 
Subject/teacher 
Text used 
Assignment 

SAMPLE FORM 

Number of days assigned 
Beginning (date) 

5. Reasons For Assigning Students to ISS 

DISCUSSION: The survey revealed that the reasor(~ for 
assigning students to an ISS program will vary according to 
a school or school system. The following list represents the 
nine most common reasons for assigning students to ISS: 

a. Failure to follow rules and regulations of the 
school. 

b. Chronic tardiness to school or classes. 
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c. Class cutting - one day per class period cut. 
d. Disruptive classroom behavior. 
e. On recommendation of principal, assistant 

principal(s) or attendance monitor. 
f. Being in the hallway without a pass. 
g. Being somewhere without your teacher's permission. 
h. Being outside the building during school hours. 
i. Not showing up for a second roll call. 

COMMENTARY: Ideally, the re'asons for assigning 
students to the ISS program should be spelled out as part of 
the school's discipline code. The school's discipline code 
should be designed with input from all of the school s 
constituencies, e.g. teachers, administrators, non-teaching 
professionals, bus drivers, non-professional staff, 
students, parents, and community representatives. The 
resulting rules and regulations for the ISS program should 
be clearly defined and publicized at the beginning of the 
school year through, for example, a student handbook of 
school rules. 

6. Daily Routine (Operational Procedures) 

DISCUSSION: From the results of the survey, it was 
evident that schools vary widely in the specific types of 
behavior which were acceptable during the ISS class time 
period. Listed below are examples of the rules and 
regulations culled from the responses, to this survey. 

a. Absolutely no talking at any time 
b. "Please" and "Thank you" are very important words 

in the ISS room. 
c. You must bring all materials you need to ISS at 

9:00 am. 
d. Being late to ISS results in detention or extra 

days. 
e. No food allowed in ISS except at lunch time. 
f. No sleeping at any time. 
g. The ISS room will be kept neat and clean at all 

times. 
h. Students suspended from the ISS room will make up 

their time plus one additional day. 
i. Students who have a doctor's or dentist's 

appointment can leave early. 
j. If you are absent, your absence does not count as a 

day being spent the classroom. 
k. Students who have detention will be escorted to 

detention room. 

Some school districts have augmented their ISS programs 
wi th additional rules and regulations pertaining to lunch 
time and end-of-day proQedures. Listed are some examples. 
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Lunch time procedures. 

a. Whenever lunch line will form at the door (no lunch 
card, no lunch). 

b. No talking allowed at any time. 
c. We march in single file to the right. 
d. No gaps are allowed to form in the line. 
e. No leaning against the wall if the line is stopped. 
f. No looking into classrooms. 
g. We do not return to ISS room until I have a 

perfectly straight line and complete silence. 
h. The line will stop if any of the above are abused. 
i. If the bell rings when we are in the hallway, we 

stop right where we are. 
j. Being polite and neat will be observed at all 

times. 

End of day procedures. 

a. Return all books to proper shelves; bookshelves 
will be in proper order. 

b. Pick up all paper on floor and desks; straighten up 
all desks and chairs. 

c. Hand in any assignments before leaving. 
d. The magazines will be in proper order; shades will 

be drawn halfway. 
e. Students will be dismissed one at a time, depending 

on how well-behaved they have been during their ISS 
period of time. 

f. Push your chairs in neatly before you leave. 
g. Leave in a quiet and orderly manner. 

Being consistent in enforcing -- following this routine 
is very important if the ISS concept is to be strong and 
successful. 

The ISS person in charge should be tough but have a 
genuine concern and understanding of young people and their 
needs and responsibilities. A balance must be maintained 

.between the above mentioned toughness and compassion. 

Wi th a daily morning ISS list plus the other regular 
lists -- including excused and unexcused absences -- student 
whereabouts can be carefully monitored. This requires all 
teachers to keep careful attendance every period, checking 
each list and writing "cut" slips for any student not 
accounted for. Teacher aides can collect these "cut" slips 
during the last period of the day and deliver them to the 
school office. 

COMMENTARY: While some ISS programs have rules that 
are lengthy, excessively detailed, or rigid, other ISS 
programs have a minimum of rules. Preferably, only ISS 
rules should be written that are necessary, fair, simple, 

7 



clear, flexible, and widely accepted. 

7. Record Keeping & Evaluation 

DISCUSSION: Schools vary widely in their record 
keeping that pertains to ISS programs. These records 
basically serve two major functions. First, they allow 
~chools to closely monitor each student in the program and, 
secondly, to provide evaluative data for judging the 
~ffectiveness of the program. 

One ISS program kept duplicate copies of records for 
students assigned to ISS. One copy was kept in .the ISS room 
(only accessible to authorized personnel), and one copy was 
kept in the assistant principal'·s office The type of 
information kept in this file (not to be confused with a 
student's permanent record file) included his/her name, 
~omeroom, g~ade level, schedule card, home phone number, 
number of days assigned for a particular offense, type of 
offense, repeat offenses, parent notified, counseling given, 
brief comments by the ISS supervisor. Careful guidelines 
should be established to protect a student's right to 
privacy and due process and therefore it should be decided 
how these records will be used. If records are used for 
statistical data (e.g., to determine success, failure, 
shortcomings, strengths of ISS programs) provisions should 
be made to protect individual student identity in any final 
reports. Posi tive results in a student's change to 
acceptable behavior patterns could be facilitated by 
referral to a guidance counselor and/or other types of 
counseling programs. 

Record keeping also serves an important function in the 
ongoing evaluation of ISS program and program development. 
Evaluation procedures should involve both the day-to-day 
operations of the ISS center as well as the overall 

. effectiveness. For example, it is advisable for schools to 
review all· aspects of the ISS program. Some of these 
aspects may not be readily apparent from the data, such as 
the procedures involved in getting teacher's academic work 
to and from the ISS. 

COMMENTARY: It is obvious that some type of record and 
data collection procedure serves a very important function. 
However, care should also be taken to assure that record 
keeping and data collecting does not become more important 
and time consuming that the operation of the program. 
~qually important is the need for continuous, on-going 
discussion of what information is needed to fully evaluate 
the success of the ISS program. 
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8. Counseling Procedures 

COMMENTARY: ISS programs can be more successful within 
the availability of various counseling services and 
techniques. Some programs work quite successfully with a 
minimal amount of structured counseling for students. 
Indeed, some students assigned to ISS may require only a 
brief discussion with a guidance counselor. Some schools 
have extensive and preventative counseling programs and 
services available for their students. Various in-service 
training techniques have been used successfully -- e.g., 
transactional analysis sessions, values cl ari fica tion, 
behavioral contracts, Parent Effectiveness Training, school 
and home survival courses, etc. Social services would 
include conferences with referring teachers and 
administrator, conferences with the school psychologist, 
conferences with social worker, conferences with guidance 
counselors, the ISS program supervisor, vocational 
rehabilitation worker, or the occupational specialist. 

General Conunents 

Ideally, the success of an ISS program depends upon the 
degree of cooperation between the professional staff and the 
administration. The greater the teacher / admini stra tor 
cooperation in planning, implementing, and revising an ISS 
program, the more likely the program will be successful. 
Everyone benefits from a positively operating ISS program -
teachers, administrators as well as students. Clearly, a 
good ISS program ~an help some students grow and mature as 
they assume more responsibility for their behavior. 
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CHAPTER III 

RESULTS OF IN-SCHOOL SUSPENSION SURVEY 

This chapter presents the tabulated responses to each 
question of importance in the ISS survey. The questions are 
organized in the same manner in which they appeared in the 
questionnaire beginning with questions dealing with 
development and organization. 

Following each question is a brief summary/discussion 
of the ~mplications of and significance of the reported 
results. A total of six categories are included with Tables 
numbered in accordance with the category. These responses 
have been summarized as percentages and, in some cases, 
because of the nature of the question will total will total 
more than 100 percent. 

1. DEVELOPMENT AND ORGANIZATION 

1.1 Does your school have an "In School Suspension (ISS)" 
program? 

TABLE 1.1 
Schools Having ISS programs 

Middle Schools 
Jr. High 
Sr. High 

(%) 

86 
58 
97 

As revealed by the data in Table 1.1, 97 percent of the 
high schools surveyed had some type of "in school 
suspension" program currently in effect whereas only 58 
percent of the junior high schools were currently using such 
a program. 
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1.2 What do you call your program? 

TABLE 1. 2 
Most Common Names Given To Programs 

In School suspension 
No name 
In house suspension 
Internal suspension 
In school detention 
Time out room 
Other names 

(% ) 

53 
8 
7 
5 
3 
3 

21 

Of the 421 school personnel who responded to this 
question, slightly more than half (53 percent) said that 
they simply referred to their program as " In school 
suspension. " Twenty-one percent of those responding gave 
names that were used by few other schools or represented 
some slight variation, such as "all day detention" or "in 
house detention." 

1.3 Is the ISS program a school option or district policy? 

TABLE 1.3 
Administrative Support 

School option 
District policy 

Approximately two out of every three 
responded to the questionnaire. indicated 
program was an option left open to that 
responses were more equally divided, however, 
high, BOCES and central schools. 

12 

(% ) 

63 
37 

schools that 
that the ISS 
school. The 
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1.4 What groups participated in the development of this 
program? 

TABLE 1. 4 
Key Organizers of ISS Program 

Administration 
Other 
Counselors 
Pupils 
Parents 
Teachers 

(% ) 

73 
14 

5 
4 
2 
1 

By far the greatest degree of participation in the 
initial development of the ISS program appears to have come 
from the school administration (73 percent). This 
conclusion appears to be equally true regardless of the type 
of school or the size of the enrollment. 

2. STAFFING 

2.1 Who staffs the ISS program? 

TABLE 2.1 
ISS Staff Involvement 

Teacher 
Security officer 
Aide 
Guidance counselor 
Substitute teacher 
Administrator 

£-o 

66 
12 

7 
7 
3 
2 

In about two out of every three schools, teachers are 
included in any ISS program. This percentage increases to 
85 percent in the BOCES programs but decreases to about 30 
percent in schools where the enrollment is between 500-999 
students. 
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2.2 Is in-service training provided for the ISS staff? 

No 
Yes 

TABLE 2.2 
Is in-service training provided? 

~ o 

78 
22 

In 78 percent of the schools surveyed, some type of 
inservice training is provided for all ISS personnel. The 
remaining 22 percent indicated that no such in-service 
training program was currently being provided. 

2.3 Who is responsible for securing and returning required 
classroom assignments? 

TABLE 2.3 
Person Who Collects Assignments 

Unspecified 
ISS Personnel 
Administrator 
Pupil 
Teacher 
Counselor 

% 

81 
8 
4 
4 
2 
1 

From the survey data as presented in Table 2.3, it was 
unclear whether, assignments were a regular part of the ISS 
program. Eighty-one percent of the respondents neglected to 
identify a specific person who was gene~ally responsible for 
collecting assignments. One interpretation is that most ISS 
programs do not become involved with school assignments. The 
other interpretation is that the person responsible can vary 
widely in most programs. 
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2.4 What is the staff-to-pupil ratio? 

TABLE 2.4 
Staff-to-pupil ratio. ( %) 

From 1:1 to 1:5 41 
From 1:6 to 1:10 58 
From 1:11 to 1:15 1 
From 1:16 to 1:20 0 

From the inexact nature of the classifications 
provided, it was difficult to determine what the average 
staff-to-pupil ratio was in most of the ISS programs. But 
it would appear, from the data presented in Table 2.4, that 
it was approximately 1:6 and probably varied anywhere from 
1:3 to 1:9 in the vast majority of the schools. 

3. PROGRAM ACTIVITIES 

3.1 Where is the ISS room located? 

TABLE 3.1 
Building Location Of ISS Room (% ) 

Separate building 54 
46 Separate room/same building 

Most of 
are either 
particularly 
the schools 
building are 

the schools who tend to use a separate building 
junior high, BOCES or Central schools, 

those having enrollments under 1,000. Most of 
who tend to use a separate room in the same 
rural and suburban middle and high schools. 
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3.2 In what activity or activities are ISS pupils engaged? 

------------------_. __ ..... _----
TABLE 3.2 

Commonly Used Activities in ISS Class 

Regular assignments provided by teachers 
Extra assignments provided by teachers 
Other activities 

(%) 

29 
60 
11 

When asked whether or not any required or special 
assignment was included as a regular part of the ISS 
prog:i:.f.l.m, slightly more than 16 percent of the 487 schools 
declined to respond to this particular question. Of the 
remaining 418 who indicated that some class activity was 
included, most of the programs chose to use extra 
assignments, as seen from Table 3.2, above. Those few 
schools who mentioned other activities included essays, job 
preparation, and basic skill development, among others. 
But, because of the sparse numbers, this data is not listed 
separately in the Tables, below. 

TABLE 3.2a 
Comparison of School Types On ISS Activities Used 

(Expressed as a %) 

SCHOOL TYPE 
ASSIGNMENT / Middle Jr. High Sr. High Jr/Sr 

Required 52 
Extra Assign. 32 

14 
83 

50 
19 

44 
17 

Other 

65 
15 

Table 3.2a reveals that Junior High school teachers 
place more emphasis on using extra assignments during the 
ISS periods whereas the other schools place considerably 
more importance on required assignments. 
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TABLE 3.2b 
Comparison of School Types On ISS Activities Used 

(Expressed as %) 

ASSIGNMENT / BOCES Cen. Cen.Sub. Cen.Rur. Un. Fr. 

Regular 30 
Extra Assign. 70 

23 
71 

33 
18 

57 
22 

53 
6 

Table 3.2b reveals that extra assignments also tend to 
be favored over required assignments in 70 percent of the 
BOCES and central school programs. In schools other than 
BOCES or central, regular assignments sent by the classroom 
teacher are generally preferred. 

TABLE 3.2c 
Comparison of School Size on ISS Activities Used 

(Expressed as %). 

School Enrollment 
ASSIGNMENT / Under 500 500-1,000 

Regular 29 
Extra Assign. 65 

22 
69 

1,000 - 2,000 

51 
10 

Finally,' in Table 3. 2c, one further indication is 
revealed-that the preference for using regular or extra 
assignments as part of the ISS program depends a great deal 
on certain characteristics of the school. In this case, it 
seems that teachers in schools also having larger 
enrollments tend to favor using regular assignments. 
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3.3 Does the pupil receive credit for regular class work 
puring the ISS period? 

TABLE 3.3 
Percentage of Students Who Also Receive Classroom Credit 

During the ISS Period (%) 

Middle School ISS Programs 
Junior High 
Senior High 
Junior/Senior High 

87 
85 
66 
73 

.=~======================================.~======~======= 

Central 
Central Suburbs 
Central Rural 
Union Free 

76 
65 
70 
94 

======================================================= 
Schools Having Under 500 enrollment 
500 - 999 enrollment 
1,000 - 1,499 enrollment 
1,500 or more enrollment 

82 
83 
63 
60 

As can be seen from the tabulation in Table 3.3, middle 
school and junior high students are more likely to receive 
some classroom credit during their in-school suspension 
period, although the margin of difference is not extremely 
high. The schools least likely to provide classroom crudit 
for time spent in an ISS period are central suburban high 
schools or schools having enrollments of 1,000 or more. 
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3.4 What specific types of activities are not allowed 
during the ISS period? 

TABLE 3.4 
Activities not permitted during ISS. 

Lavatory privileges 

Movement in room 

Lunch privileges 

Resting or sleeping 

Socializing 

(%) 

14 

8 

4 

3 

1 

In response to the question concerning restricted 
behavior during the ISS period, about one out of 7 (or 14 
percent) of those responding to the survey said that 
lavatory privileges were not allowed. Moving about the room 
was not permitted in eight percent of the programs. And a 
slightly fewer percentage of schools would not allow lunch 
privileges, resting/sleeping or socializing during the ISS 
assignment. 
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3.5 Are behavioral contracts part of the ISS program? 

TABLE 3.5 
Percentage of Schools Which Include Behavioral Contracts 

as Part of the Program (%) 

Middle School ISS Programs 
Junior High 
Senior High 
Junior/Senior High 

30 
26 
36 
47 

====~=====~============================================ 

BOCES 
Central 
Central Suburbs 
Central Rural 
Union Free 

18 
26 
63 
48 
25 

======================================================= 
Schools Having Under 500 enrollment 
500 - 999 enrollment 
1,000 - 1,499 enrollment 
1,500 or more enrollment 

27 
30 
49 
44 

With the exception of central suburban schoolS, fewer 
than half the schools in all categories include some form of 
"behavioral contract" with the ISS program. 

3.6 Is counseling an integral part of your ISS program? 

TABLE 3.6 
Percentage of ISS Programs Where Some Form of Counseling 

is Included (%) 

No counseling 
One to one counseling 
Group counseling 
Rap sessions 
Peer counseling 
Other types 

7q 
12 

4 
3 
3 
4 

Three out of four programs do not make any provision 
for counseling ISS students during the ISS period. Of those 
programs which do include counseling, about half prefer to 
use one-to-one situations -- typically central schools 
having enrollments between 500-1,000. 
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3.7 Are parental conferences included as part of the ISS 
program? 

TABLE 3.7 
Use of Parental Conferences 

(n) (%) 

Are included as part of the program 
Not a regular part of the program 
No response 

60 
141 
286 

(12) 
(29) 
(59) 

Twelve percent of those responding to the questionnaire 
indicated that parental conferences were used in conjunction 
with the ISS program at their school. However, twenty-nine 
percent of those responding said this was not the case at 
their school and another 59 percent ignored the question 
entirely. 

4. PROGRAM GUIDELINES 

4.1 What is the composition of the ISS group? (Exactly 
how are the students grouped?) 

TABLE 4.1 
Preferred Method Of Grouping ISS Students 

All pupils are grouped together 
Grouped according to grade level 
Grouped according to ability level 
Another method of grouping pupils is used 

(% ) 

78 
9 
1 

13 

It is quite clear that the most common method for 
grouping students in the ISS programs involves heterogeneous 
grouping. Only a handful of schools tended to group students 
according to grade level and those situations were more 
likely to occur in junior/senior high buildings. Thus, 
there was little or no evidence found of grouping students 
according to ability level in the ISS programs surveyed. 
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4.2 How is the amount of time to be spent in the ISS 
program determined? 

TABLE 4.2 
Policy for Determining ISS Length of Time 

Administrator determines number of ISS days 
Determined according to nature of infraction in 

compliance with predetermined schedule 
Pupil's case reviewed periodically by ISS staff 

determine when pupil should return to regular 
All pupils are assigned the same number of days 
Procedure not specified 

(% ) 

33 

25 
to 
class 6 

1 
34 

In one-third of the ISS programs, according to the 
survey, a school administrator takes the responsibility for 
determining the amount of time the student must spend in 
ISS. Slightly less often, the amount of time is determined 
on the basis of a preestablished schedule for each 
violation. In another third of the schools, no specific 
plan was made clear for determining the amount of time that 
a student was assigned to ISS. 
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4.3 Are certain offenses deemed too serious to be dealt 
with through ISS? 

TABLE 4.3a 
Percent Stating Some Offenses Too Serious for ISS 

Classified According to School Type 
(%) (%) 

Middle Schools 
Junior High 
Senior High 
Junior/Senior High 

83 
23 
79 
79 

BOCES 
Central 
Central suburb. 
Central rural 
Union Free 
Union Free suburb. 

14 
41 
76 
78 
65 
89 

Overall, most of the respondents fel t that some 
offenses were too serious to be handled simply through an 
in-school suspension program. The two most notable 
exceptions to this were Junior Highs and BOCES schools, 
where school personnel were less likely to regard any 
offenses too serious for ISS. 

When asked to list those specific offenses which the 
school officials regarded as too serious to be dealt with by 
ISS, 23 s~parate offenses were listed. As can be seen in 
the Table (4.3b) below, the most common offense(s) involved 
drugs and alcohol and were listed by 127 respondents. The 
second most commonly listed offense was fighting, cited by 
79 respondents. 
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TABLE 4.3b 
Offenses Deemed Too Serious for I.S.S. 

Drugs and alcohol 
Fighting 

-Repeated serious offenses 
Assaults 
Endangerment 
Insubordination to administrator 
Smoking 
Assault on teacher or employees 
Vandalism 
Abuse or violence 
Inability to contrOl 
Theft 

_ Weapons 
Frequent violation of rules 
Truancy 
Threat or profan~ty to teachers 
Refusal to serve ISS 
Emotional problems 
Fireworks/explosives 
Arson 
Extortion 
Fire alarms and bomb threats 
Sex related 

(n) 

(127) 
(79) 
(46) 
(45) 
(45) 
(45) 
(27) 
(23) 
(16) 
(14) 
(13) 
(13) 
(12) 
(10) 

( 9 ) 
(8 ) 
( 7 ) 
( 6 ) 
( 5 ) 
(4) 
(3 ) 
( 2 ) 
( 1 ) 

Since respondents were not asked to judge the 
seriousness of a common list of offenses, it should not be 
inferred that the offenses that are mentioned most often are 
necessarily considered the most serious. They may, however, 
be indicative of the types of offenses which are confronted 
by school administrators. 
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5. PARENTAL AND STUDENT AWARENESS OF ISS 

5.1 When and how are pupils and parents notified of the ISS 
program? 

TABLE 5.1 
Method of notifying pupils and parents 

(% ) 

Notified when pupil is actually suspended 77 
Notified by means of assembly/orientation program 6 
Notified by means of handbook at beg. of school 4 
Notified by letter at beg. of school 2 
Other means of notification 11 

In the majority of schools, students are first told 
about the ISS program when they are actually suspended. In 
a few situations, at the beginning of the school year, 
students are informed about the ISS program through an 
orientation or assembly program, a handbook, or letter. 
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6. EVALUATION 

6.1 Are evaluative procedures built into your ISS program? 

TABLE 6.la 
Percent Having Built-in Evaluative Procedures 

Middle 
Junior High 
Senior High 
Junior/Sr. High 

(%) (%-) 

38 
35 
32 
37 

BOCES 38 
Central 36 
Central suburb. 39 
Central rural 31 
Union Free 50 
Union-Free suburb. 25 

About 35 percent of those responding to the 
questionnaire stated that some type of evaluative procedure 
was built into their ISS program. The greatest chances of 
this occurring seemed to be in the Union Free schools where 
seven (50%) of the 14 respondents reported that these 
procedures were builtin. Buil t-in evaluative procedures 
appeared slightly more likely to occur in schools having 
above average enrollments (1,500 to 2,000) as shown in the 
following Table (6.lb). 

TABLE 6.1b 
Percent Having Built-in Evaluative Procedures Classified 

By Pupil Enrollment 

Less than 500 
500 - 1,000 
1,000 - 1,500 

(% ) 

26 
38 
37 

1,500 - 2,000 
More than 2,000 

(% ) 

56 
27 

Also, from the data shown in Table 6.1b (above), the 
schools that are least likely to have built-in evaluative 
procedures are either the very small or very large schools. 
The schools having enrollments of 1,500 to 2,000 pupils were 
most likely to have eval uati ve procedures al though it 
occurred in only 56 percent of the schools reporting. 
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6.2 Has the ISS program reduced the number of first-time 
suspensions? 

TABLE 6.2a 
Percent Saying That First Time Suspensions Have Been 

Reduced Because of ISS Program 

Middle 
Junior High 
Senior High 
Junior/Senior High 
Other 

(%) (%) 

76 
16 
60 
58 
71 

BOCES 15 
Central 29 
Central suburb 53 
Central ~ural 68 
Union Free 73 
Union Free suburb 86 

Responses to this question of whether or not first time 
suspensions appeared to decrease as a resul t of ISS 
indicated to clear pattern. Junior high schools appeared to 
have the lowest success rate (16%), while middle schools and 
other schools appeared to have the highest success rate (76% 
& 71%). It was also noted that the union free schools had a 
much higher success rate than did BOCES programs, as 
reported in Table 6.2a. 

TABLE 6.2b 
P9rcent Saying That First Time Suspensions Have Been 

Reduced, Classified By Pupil Enrollment 
(%) (%) 

Less than 500 
500 - 1,000 
1,000 - 1,500 

34 
33 
64 

1,500 - 2,000 
Over 2,000 

64 
78 

When considering enrollment of the schools, it was 
found that there appeared to be a modest but significant 
relationship between school size and the reduction of first 
time suspensions. Table 6.2 below reveals that 78 percent 
of the schools having enrollment of 2,000 or more reported a 
reduction in first time suspension while only 34 percent of 
the schools with enrollment of 500 or less reported a 
similar decrease. 
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6.3 Has the ISS program reduced the number of suspension 
repeaters? 

In order to find out whether or not the ISS program 
markedly reduced the number of suspension repeaters, one 
final question ,was included as shown in Table 6.3a and 6.3b. 

TABLE 6.3a 
. Percent Saying That Suspension Repeaters Have Been Reduced 
'Because of ISS Program 

(% ) (%) 

Middle 68 BOCES 15 
Junior High 18 Central 29 ' 
Senior High 60 Central suburb 53 
Junior/Sr High 70 Ce,ntral rural 68 
Other 79 Union free 73 

Union free suburb 86 

TABLE 6.3a 
Percent Saying That Suspension Repeaters Have Been Reduced, 
Classified by Enrollment Size 

Less than 500 
500 - 1,000 
1,000 - 1,500 

(%) (%) 

37 
37 
58 

1,500 - 2,000 
Over 2,000 

63 
78 

The responses to this question seemed to closely 
parallel the responses to the previous question concerning 
the effects of ISS on first time suspensions. Schools 
having enrollments of 2,000 or more were more positive than 
school having lower enrollments. Similarly, the union free 
and central schools reported the higher degree of success as 
shown in Table 6.3a and 6.3b. 
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CHAPTER IV 

IN-SCHOOL-SUSPENSION PROGRAM DESCRIPTIONS 

Eleven examples of In-School-Suspension programs from 
around New York state are described in this chapter. These 
programs are currently in operation and are 'from urban, 
suburban, suburban/rural, and rural districts. 

The information provided for each In-School-Suspension 
Program includes the school district, student enrollment, 
contact person, operating rules and regulations, and any 
forms, letters, or memorandums used. All the information 
and materials described are presented as furnished by 
schools and with the permission of the contact person cited 
and or the principal. 

All In-School-Suspension Program contacts are listed 
with his or her permission. In addition, all program 
contacts have agreed to speak with anyone interested in 
the In-School Suspension program described. 
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AMHERST MIDDLE SCHOOL 
Amherst Central School District 

55 Kings Highway 
Amherst, New York 14226 

(716) 836-3000 

Contact Person: Mrs. Diane Eklund Klein 
Assistant Principal, Amherst Middle School 

FACILITY: Amherst Middle School is a 6th, 7th, and 8th 
grade suburban Buffalo school wi th approximately 600 
students. 

BACKGROUND: When a student violates the school r s 
discipline code, the student has a hearing with the 
assistant principal responsible for the In-House Suspension 
program who decides whether the infraction will result in: 
(1) in-house suspension, (2) a disciplinary meeting, or (3) 
a one hour after school detention. The In-House Suspension 
Program at Amherst Middle School was developed with a NYSED 
mini-grant. 

Special Education students are included in the In-House 
Suspension Program. 

IN-HOUSE SUSPENSION PROGRAM 

According to Mrs. Klein, programs that are successful 
in any school function successfully because they: (a) 
function as part of the total school, (b) involve the 
student meaningfully, and (c) use many resources within the 
school. 

Furthermore, what makes Amherst Middle School's program 
successful is that each component tries to reflect those 
three characteristics. For example, the notion of 
discipline is most often thought of as a shared ownership -
administrators, teachers, and students. While it is the 
role of administration to suspend both in and out of school, 
the school program benefits more when students, whenever 
possible, are suspended within the building. When students 
are free to wander the "outside world", while being 
"punished" any rehabilitation and deterrence are lessened, 
if not negated. Our In-House Suspension Program has made a 
difference in rehabilitation and deterrence. 

students are placed in an In-House Suspension setting 
after they have been afforded a full meeting concerning the 
infraction(s). The vast majority of students understand the 
seriousness of their offense ( s) and real ize that some 
disciplinary action is appropriate. They are informed that 
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they will be expected to work throughout the day(s) of 
suspension on regular class work assigned by their teachers. 

No more than two or three students at anyone time are 
'placed on "In-House." They are supervised throughout the 
day by a reliable and responsible substitute who is a 
certified teacher and who supports the in-house program. 
,The supervisor is directed to keep a quiet, work-oriented 
atmosphere. Importantly, the substitute teacher/supervisor 
is instructed to assist/tutor the students, as any teacher 
might. 

The student also meets with his guidance counselor as a 
part of the supervision. Our counselors may choose to see 
the student during the day(s) of supervision or wait until 
the following day, when the student's reaction to the "In­
'House" experience may be more evident. 

Formal evaluation is difficul t. We have compiled 
statistics for each year. Out rate of recidivism remains 
low. Our faculty remains committed to this program because 
students complete work, take tests, view films; in short, 
stay involved with their class work. Administrators remain 
committed to this program - it incorporates each of the 
three characteristics referred to earlier. 

students, as much as is possible, accept this program 
as an acceptable alternative to Out-of-School Suspension. 
We feel that students generally want to do well and expect 
and respect discipline when they are disciplined 
appropriately. 

Parents want to know that the school is making every 
reasonable attempt to remediate and redress student 
behavior. 

In short, teachers, administrators, parents 
members of the school community - have reason to want 
program to continue to succeed. That is probably the 
reason why the program does continue to succeed. 

all 
this 
main 

In accordance with the requirements of the Board of 
Regents, the Amherst Central School District has adopted a 
Code of Conduct and Discipline. As per this code, In-House 
Suspension is one of the possible consequences for 
violations in such areas as tardiness, truancy, 
insubordination, use of controlled substances, and 
vandalism. For example, a lOth late pass makes in-house 
suspension automatic. 

When a student violates the Student Behavior Code, the 
teacher uses the DISCIPLINE MEMO on the next page to 
describe in detail the reason for referring the pupil and 
sends the memo with the student to the assistant principal 
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in charge of the In-House Suspension Program. Staff are 
also encourage to call the assistant principal to make sure 
the student has arrived in the office. 

DISCIPLINE 
MEMO 

STUDENT 
NAME 

---C(jpiiSTO;---l 
WHITe A .. To PIIINO/FROM 

YellOW COUNIELOII 
"N~ WRITEII 

GOLD PAIIENT 

DATE 

To: ASSISTANT PRINCIPAL 
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When a student is assigned to In-House Suspension, a 
phone call is made to the parent(s), and the letter below 
with a copy of the teacher's memo is sent to the parent(s). 

Diane Eklund Klein 

TO. Parents of 

FROM: Diane E. Klein 

DATE. 

_________________ was sent to the office 

The enclosed memo states 

the reason(s) why and the consequences 

__________________ received for his/her 

actions. 

____________ is aware that you will be 

receiving a copy of this memo. 

Thank you. 
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Any teacher who has a student from his or her class in 
the In-House Suspension Program receives a copy of the 
notice below indicating when the student will be suspended 
and requesting work for that student. 

TOI Teachers of 

FROMI Diane E. Klein 

DATE I 

________________ will be in In-House Suspension on ____________ __ 

Please send to the office by morning (9,00 A.M.) any homework 

you might have. for to complete. 

Thank you. 

DEKlhp 

The IN-HOUSE REPORT below, on blue paper, is (1) 
completed during the time the student is in In-House 
Suspension, (2) contains a description of all the 
assignments completed during the time the student is in In­
House Suspension, and (3) kept in the student's file. 

Student. ------
Teacher 

1. 

2. 

3. I 

4. 

s. 

6. 

1. 

8. 

IN-HOUSE REPORT 
Gradel 

Assignment 

\. 
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DATEr -----Reason I 

Work Completed Returned 
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students are also given an assignment by the Assistant 
Principal who directs the In-House program. This assignment 
contains readings, and requires written responses to 
questions that directly relate to the reason for the 
student' ( s ) suspension. The aforementioned person meets 
with the student, discusses his or her responsibilities, and 
whenever appropriate, the student reads the actual text of 
laws dealing with the specific infraction. Occasionally, 
students borrow from assorted novels/non-fiction books and 
that deal with teenagers and adolescent problems. The work 
~ackets have have been developed from: 

Bingham, M., Edmondson, J., & Stryker, S. (1984). 
Challenges: ~ young man's journal for self-awareness and 
personal planning. Santa Barbara, CA: Advocacy Press. 

Bingham, M., Edmondson, J., & Stryker, S. (1984). Choices: A 
young womens journal for self-awareness and personal 
planning. Santa Barbara, CA: Advocacy Press. 

Suspension Learning Packet System. (1987). The discipline 
advantage. Lisle, IL: Advantage Press. 

Riekes, L., Ackerly, S. M. (1975). Juvenile problems and 
law: Law in action series (2nd. ed.). New York: West. 

The packet below is one of a number available to be 
given to the ISS teacher who gives it to the student after 
he or she completes the regular class work. The completed 
work is returned to the assistant principal in charge. 

SUSPENSION PACKET #1: FIGHTING 

INTRODUCTION 

You have been given a suspension for fighting with another 
student. While you are on suspension, you are to read this 
Suspension Learning Packet and complete the exercises in the 
Student Response Packet. It is expected that this material 
will be completed before you return from your suspension. 
If you have questions about the material, you should ask for 
help. 

qchoolS are designed to be safe places for students to work 
and learn. Students will learn better if the environment is 
quiet, comfortable, and safe. When school is disrupted by 
fights, not only are the students who were fighting 
involved, but all of the students are affected. 

Usually, it takes two to make a fight. It can be assumed 
that one of the two students fighting could have done 
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something to prevent the fight. Since neither acted to 
solve the problem, both are punished for it. Almost all 
schools suspend students who fight. It is hoped that those 
involved will be more settled and cooperative whin they 
return to school. 

FIGHTIKG: SITUATION 

Situation Number one. 

John was small for his age. Al though he was in seventh 
grade, he could pass for a fifth grade,r. Because of his 
size, other students picked on John quite often. For 
instance, they made fun of him in gym when the gym teacher 
had to lift him to the chinning bar. They also made fun of 
him on the bus when the driver told him to sit up.' John 
became more and more bitter as his seventh grade year 
progressed. John figured the only way he could overcome his 
reputation was to lash out at those who made fun of him. 

John waited for someone to make a comment about his size~ 
When it happened, he was ready. It all happened one day in 
social studies class when Jim said "hey runt, can I borrow a 
pencil?" Without warning, John got out of his seat and 
pushed Jim as hard as he could. Jim, who fell out of his 
seat, jumped up and pushed John to the ground. When the 
teacher got to them, both boys were wrestling on the floor 
of the classroom. 

Situation number two 

Steve had a problem with his temper. His mom and dad had 
experienced it for years and did not know how to handle it. 
Both hoped he would "grow out of it. II When Steve was in 
eighth grade, his temper was well known among the other 
students. Many liked to tease Steve just to see him lose 
control and get into trouble. 

The lunch periods were especially bad for Steve. The other 
students soon learned if they threw things (like straw 
wrappers) he would get very frustrated and yell or throw 
things back. Unfortunately, for Steve, he was usually 
caught by the lunchroom supervisor and would then spend the 
rest of the lunch period cleaning up around the tables. As 
Steve went about his clean up duties, the others would poke 
fun at him or continue to provoke him. Often, Steve became 
so angry that he started screaming at the others and then 
would be sent to the principal's office. Once, during 
lunch, Steve surprised the other students. When Fred tossed 
a candy wrapper at him, Steve got up from his table and hit 
Fred as hard as he could. 
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Situation number three 

Judy did not have any friends. She lived alone with her 
mother. Judy did not have stylish clothes like many of the 
other students did. She hated coming to school because she 
was sure the others made fun of her behind her back. Judy 
did not think it was fair that some kids had all the money, 
happy families, and fancy things, while others like her, had 
nothing. 

One day when Judy walked into the girl's washroom at school 
she saw Sue, Mary, and Doreen putting on make-up and 
giggling. As she looked at them, she felt the rage build up 
inside her. There they were in their fashionable clothes, 
wi th designer purses, and expensive make-up. It was not 
fair! She pushed into Doreen and scratched her arm as hard 
as she could. When the others started screaming, Judy 
lashed out at Mary's face and scratched her. Finally, a 
teacher rushed in and pulled her away. The last thing Judy 
remembered was Mary covering her face with her hands and 
crying. 

Situation number four 

Bob and Dave had been friends for years. They lived on the 
same block, went to the same grade school, were in the same 
Cub Scout pack, and were now in most of the same classes in 
seventh grad.e. They even went on camping trips together, 
and once went on an overnight bike trip together. 

A new boy moved into the neighborhood and quickly struck up 
a friendship with Dave. Bob did not pay too much attention 
at first, but when Dave started to spend all his time after 
school at the new boy's house he became concerned. One day 
during school Bob told Dave to meet him after last period, 
so they could go to the store and get some baseball cards 
together. Dave said he could not. Bob got angry and told 
Dave he had to meet him or they could never be friends 
again. Dave shrugged and said "so what?" With that, Bob 
pushed Dave hard into the lockers. Dave pushed back and 
~oon the two boys were slugging each other. 

Situation number five. 

Bruce was a pretty sensi ti ve eighth grader. He stood out 
from his classmates primarily because of his red hair. He 
was well liked, but shy. He tried out for the basketball 
team every year, and just missed the second cut every year. 
He tried hard in school and was a solid "B" student. His 
teachers constantly told him that he would get better grades 
if only he would participate more in class. Bruce had a 
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couple of very good friends and, in general, got along well 
with most students. 

One day in gym, Pat, a boy with a reputation for getting in 
trouble, was very upset with Bruce for striking out in a 
softball game. Pat pushed Bruce as he came back to the 
bench. Bruce did nothing as Pat called him a sissy and 
challenged him to a fight. Bruce turned the other way and 
looked for the gym teacher. Pat laughed and called him a 
"chicken," pointing out that the teacher was in the gym. 
Bruce, feeling brave, started calling Pat more names. Bruce 
could take no more so he stood up and hit Pat as hard as he 
could. The two boys fell to the ground fighting. 

FIGHTING: CAUSES 

Why do students fight in school? As you have read in the 
preceding pages, there are many, different reasons for 
fights. Fighting can be caused by someone losing his 
temper. Fights can also be caused by someone being 
extremely frustrated about something. Some people look at 
fighting as built up energies needing to be released. When 
students become frustrated with something, for example, that 
frustration stores up until it explodes into some type of 
destructive action. Sometimes young people get into fights 
because they are very concerned about their reputation. 
They are worried about not getting the respect they feel 
they deserved. They see fights as ways to gain recognition 
or keep the status they think they have. 

FIGHTING: CONSEQUENCES 

When a student becomes involved in a fight at school, 
several things happen to that student. First, whether the 
student started the fight or not, news about him or her 
being in a fight travels quickly throughout most of the 
school. In a brief period of time other students are asking 
each other if they have heard about someone being in a 
fight. Then, rumors about the cause of the fight, and who 
got the worst of it, begin to grow. 

One immediate consequence of fighting is the way in which it 
changes a student I s image. As rumors about the fight are 
spread around the school, the reputations of the students 
involved quickly change. If a student was never before 
involved in a fight, he suddenly has the reputation of being 
"a fighter." If a student has been involved in fights 
before, he finds his image changed to the point where he 
might now be considered a "bully." When the students come 
back from a suspension for fighting, this reputation change 
is often quite evident. They may find some students non 
longer wish to be friends with them because they do not want 
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to be around "fighters." 

Another consequence of fighting is the school punishment you 
,receive. On this occasion, you have been suspended from 
;school. You must work hard to explain the situation to your 
parents, your teachers, and your friends. Your ability to 
,handle this problem will, in large part, determine the 
extent to which this suspension effects the way people think 
'of you. 

,Many middle school students are interested in getting good 
grades, being on some type of team or club, and eventually, 
getting a good job. Good grades and team membership go 
hand-in-hand with getting a good job. The reputation you 
,develop in middle school can easily follow you into high 
~chool and even the job market. Employers also are very 
interested in employing people who have shown an ability to 
cooperate with teachers and get along with others. If you 
are now beginning to develop the reputation of a "trouble 
maker," you should think very seriously about how it might 
hurt your opportunIties late. 

FIGHTING: ALTERNATIVES AND METHODS OF PREVENTION 

How can you stay out of fighting situations? Each situation 
will call for you to use a different method of prevention. 
The first requirement is for you to really want to stay out 
of a fight. If you are the type of person who can honestly 
say that you never again want to be suspended from school 
for fighting, then you have already taken the first (and 
most important) step. 

Situations may arise where you feel that you have no choice 
but to fight another person. Sometimes you may feel your 
"good" reputation is at stake and that others will see you 
as less of a person if you do not fight. Then, at times, it 
seems that you have al this energy in you and you cannot 
help but release it by fighting. And there are situations 
that you find yourself in where it seems you cannot control 
yourself. How can one possibly overcome all these problems? 

A student who feels his reputation is at s·take has to be 
able to think quickly and talk his or her way out of a 
fighting situation. There is always a compromise that can 
be reached where no one has to "lose face." Nine times out 
of ten if two people keep talking the fight will never get 
started. If someone calls you a name for striking out in a 
baseball game, you can talk about the pitcher or the sun in 
your eyes or say "Hey"!, he's putting some crazy spin on the 
ball but I think if you shift in the batter's box a little 
when you're up you might be able to hit it better than I 
did." This type of statement is an immediate reminder that 
both of you are on the same team. 
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A student who feels the energy building up inside and who 
has a hard time controlling his temper, must be able to take 
charge of both the situation and himself. As you become 
older, more people expect you to demonstrate what is called 
"self discipline" or "self-control." When you enter the 
world of work you might find yourself in a job situation 
where, because of the pressure, these qualities would come 
in handy. Usually, the more pressure, the higher one's 
salary. Ability to cope with pressure will help you handle 
the job (and maybe even get a raise!). One of the most 
important things you can do when you feel this pressure is 
to ask yourself some questions. 

- What is happening to me? 

- How can I get out of this situation? 

- Where is this situation going and what might happen? 

- How important is this problem or situation to me? 

This last question is especially important: you should try 
to put the situation in perspective. If you can anticipate 
what might happen, you can better judge what you should do. 
By assessing the importance of a situation you will be able 
to see that what is occurring is probably not so important 
that you would want to be suspended for it. If you can look 
down the road a bit and see the way fights, suspensions, and 
losing your temper can hurt your chances for success, you 
have a very good chance at beating that temper. 

The best way to start this change is by setting goals for 
yourself. Students who write two or three goals to help 
them Improve their behavior are not only showing others they 
are growing up, but they are also preparing a plan for their 
own actions. This shows maturity and good judgment. Some 
examples of goals that other middle school students have set 
for themselves are listed below. You might find some of 
these to be of help for you. These statements could also 
give you some ideas for goals that you can write for 
yourself. 

1. I will try not to lose my temper. I will relax and 
take it easy before I do or say anything when I am 
angry. 

2. I will think before I act. I will also wait a 
couple of minutes when I am angry before I say 
anything I might regret. 

3. I will be more patient with others. I will also try 
to keep things in perspective. I know that baseball 
games are not the end of the world. 
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4. I will have more fun when I get invo+ved in games. 
I will also play for enjoyment rather than to' try to 
win at any cost. 

On the next pages, you will find some questions about 
getting along with others. You will answer the questions in 
. the space provided and turn the completed packet into the 
office when you return from your suspension. Your answers 
.will be reviewed and it will be determined if you will have 
to complete additional work for your misbehavior. If your 
work is satisfactory, this suspension is completed. 

STUDENT RESPONSE PACKET #1 

FIGHTING (1) NAME 

DATE 

GRADE HOMEROOM 

INTRODUCTION 

These pages are designed to help you apply some of the 
information in the learning packet to your own discipline 
si tuation. The purpose of the response form is to check 
your understanding of the importance of controlling your 
behavior, how you react to punishment, and how problems of a 
similar nature can be' avoided through goal setting. 

QUESTIONS 

Answer each in the space provided. If more room is needed, 
you may use the back of the page. Make certain your answers 
are in complete sentences. Proper grammar and correct 
spelling are expected. This packet is to be turned in at the 
school office when you return from your suspension. 

1. You were suspended from school for fighting. In one 
paragraph, fully explain what happened. Include names, 
times, and places. Be honest and fair, in your 
description. 

2. Was this a "spur of the moment" fight or had it been· 
developing for some time? Explain your answer in one 
paragraph. 
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3. Describe the person with whom you fought. Give as many 
details about the person as possible. 

4. Sometimes when you read about someone you can begin to 
"identify" with him or her. This happens when you see 
the person you read about has some traits or 
characteristics similar to your own. If you are a 
basketball player and then read about someone who plays 
basketball, you can "identify" with the person to some 
extent. In the Suspension Learning Packe.t, you read 
about five different students who were involved in 
situations that led them to become involved in a fight. 
Which of the five students is most like you? Write a 
paragraph describing the similarities. 

5. In situation number one in the Suspension Learning 
Packet, you read about John. Why do you think John got 
into a fight? 

6. What could John have done to prevent this fight? Write 
a paragraph explaining how John could have stayed out 
of a fighting situation. 

7. In situation number two in the Suspension Learning 
Packet, read about Steve. Why do you think Steve got 
into a fight. 

8. What could Steve have done to prevent this fight? 
Write a paragraph explaining how St~ve could have 
stayed out of the fight. 

9. In situation number three in the Suspension Learning 
Packet, you read about Judy. Why do you think Judy got 
into a fight? 
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10. What could Judy have done to prevent this fight? Write 
a paragraph explaining how Judy could have stayed out 
of the fight. 

11. In situation number four in the Suspension- Learning 
Packet,- you read about Bob. Why do you think Bob got 
into a fight? 

12. What could Bop have done to prevent this fight? Write 
a paragraph explaining how Bob could have stayed out of 
the fight. 

13. Institution number five in the Suspension Learning 
Packet, you read about Bruce. Why do you think Bruce 
got into a fight? 

14. What could Bruce have done to prevent this fight? 
Write a paragraph explaining how Bruce could have 
stayed out of the fight. 

15. Choose anyone of the five situations you read about in 
the Suspension Learning Packet and pretend that you 
have been given the job of trying to keep the student 
from getting into another fight. What would you say to 
convince him that fighting is not the answer to a 
problem? Your answer should be in the form of a 
statement that would make him or her want to listen and 
follow your advice and must be at least one page in 
length. 

16. If you could change one thing about the way you think 
or act, what would it be? Explain your answer in at 
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17. 

least one paragraph. 

What might 
suspended? 
paragraph. 

your parents think about 
Explain your answer in 

you being 
about one 

18. Do you think being suspended for fighting makes your 
friends like and respect you more? Explain your 
answer. 

19. Do you think you will become involved in another fight 
in school? Why or why not? 

20. What could you have done to have prevented this fight 
from ever happening? Why did you not do this? 

21. Assume your friends are talking about the fight you were 
in before school' or during lunch today. What do you 
think they are saying? 

22. If you could change one thing about your reputation at 
school, what would it be? Explain why you would change 
this. 

23. What do you think your teachers think of you now that 
you have been suspended for fighting? 

24. What could you do tomorrow to get your parents and your 
teachers to think better of you? Your answer should 
list at least two specific things that you can do. 
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25. List three goals you can set for yourself to prevent 
future suspensions from school. These goals should be 
realistic and should show mature thinking on your part. 

1. 

2. 

3. 
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Baldwin Senior High School 
Baldwin School District #10 

High School Drive 
Baldwin, New York 11510 

(516) 223-8100 

contact' Person: Dr. Peter K. Lynch 
Principal, Baldwin Senior High School 

FACILITY: Baldwin Senior High School is a suburban 
10th through 12th grade high school with approximately 1,700 
students and located on Long Island about 25 miles from New 
York City. 

BACKGROUND: The In-School Suspension program has been 
in operation for more than eight years, and the guidelines 
for the program are updated continually. , The In-School 
Suspension program is housed in a separate room and is 
supervised by a licensed teacher at all times. 

Most discipline problems are handled by two deans. 
Each dean is responsible for two grades per school year. 
Each year, though, the two deans switch or flip flop the two 
grades each was responsible for the year before. 

Special education students are included in the In­
School suspension program. 

IN-SCHOOL SUSPENSION 

According to the STUDENT/PARENT HANDBOOK of Baldwin 
Senior High School, "In-school suspension is a full-day 
suspension during which time students do not attend their 
regular classes. Instead, they are assigned to a particular 
room within the school building, ~nd expected to complete 
assignments from their classes and to participate in a 
reading program which is supervised by the reading teacher 
in' charge of the suspension room. Students must make up the 
work missed because of a suspension. 

An in-school suspension assignment means that a student 
is not permitted to participate in any extra-curricular 
activities for that day and evening." 

The Handbook also has a section titled CODE OF BEHAVIOR 
that lists under Disciplinary Measures, ~ Corrective 
Measures. that can be taken for any of 47 Offenses. Some 
of the 33 Corrective Measures include parent contact by 
teacher/staff, before and after school detention, in-house 
detention, work crew with custodial staff, suspension (in­
house), suspension (home), and others. 
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Some Offenses call for any of 10 possible Corrective 
~easures, one of which is in-house suspension. Those 
:Offenses that call for Corrective Measures that include in­
'house suspension are: assault; cheating; class cutting; 
destruction of p~operty; disrespect; disruptive behavior; 
dress code violation; extortion and bullying; excessive 
absences (illegal); excessive absences (legal); failure to 
carry/present ID; failure to report to detention; false 
alarms; fireworks; forgery; fighting; gambling; 
inappropriate display of affection; insubordination; 
lateness to school (illegal); littering, loitering - after 
school; leaving school without permission; misuse of 
cafeteria privileges; no absence notes; obscene literature, 
language, remarks, and gestures; profanity; possession of 
drugs alcohol; possession of radios, Walkmen, Watchmen; 
possession of weapons; sale of drugs or alcohol; slander (or 
libel) against a faculty member; smoking in building/school 
grounds; smoking on school bus; school bus misbehavior; 
snowball throwing; theft; tardiness to class; use of drugs 
or alcohol; unauthorized presence in building/corridor; 
violations of spectator code; and violation of 
vehicular/parking regulations. 

When a student commits an offense related to the 
school's CODE OF BEHAVIOR, a teacher completes the green 
DISCIPLINARY REFERRAL FORM on the next page, and, depending 
upon the student's grade level, sends the form to one of 
either of two deans. Although the teacher can request In­
School Suspension for the student, the dean consults with 
the teacher and department chairperson 3nd sends his or her 
recommendation for the corrective measure to be taken to 
principal who makes the final decision. 
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DISCIPLINARY REFERRAL FORM 
Baldwin Senior BiBh School 
Baldwin 1I;c-,; lark 

! . Student 'a Ra.e ___________ --.:Grade ___ Pbone lfumber __________ '--_ 
. (Chllirpenon'l Oat!) t teacher'l NI.e ____________ IIlte ______ ....,.-______ _ 

... 
J. Specific .cUonCa) tlken by the cll .. room teacherl _______________ _ 

! 

l!· 
\ . II. Forma relevlnt to the following dilcl-

2linary referral I will be lent to the 
Department Chairperlonl. 

II. Forms relevlnt to the following 
disciplinary referrals will be lent 
to the Dean of Students. 

2. 
--3. 

4. 
~; __ 5. 
.: __ 6. 

" 

Unprepared to elala (no notebook. 
homework, etc.) 
Lateneal to clas. 
Cheatinl 
Foo/l in dan 
Talking in cll •• 
Poor behlvlor on fire drill or 
beh/un period. 

_. __ 7. Overd'ue textl In/l inltructional 
luppl1 .. 

e. 

1. 
2. 

3. 
-4. 
--5. 
--'6. 
--7. 
_e. 

Fighting/injuring another Itudent 
Major disruptive behavior 
(e.8 •• abusive 1anguale. 
profanity) 
Cutting 
peltruction of Ichool property 
Smoking 
Substance abule 
Theft 
lnappropriate dilplay Df 
affection 

\'--9. 
Writing'on de.ka 
Detention AI.flnmentl 9. 

--10. 
POl8es8ion of weapon. 
Inappropriate attire __ 10. Failure to follow clallroom rulel 

(i.e. Bum chewinl) 
__ 11. WalJanen, radiol, and watchmen in 

buUdinl 
:~12. Conference with parenti Ind 

teacher. re~ behavior 

11. 

, 12. 

Other luependable offenlea a8 
listed in Student Handbook 

Parking on .lIchool grounds •. 

13. Other (expllnltion belo~) 
::---- Pleale note: Student ie not to be aent out of claaa unlell ab.olutely necelBary. 
III. Commenta (additional apace on back of form):. ________________ _ 

teacher'a Silnature: __________ ~~-- Datel ____ ~~ ______ __ 

IV. Actlon(l) Tlken:, 

(a) detention 
------(b) IUlpenBion, , 
_______ (c) phone contact with parente 

I. Other commentl/notel: 

_____ (d) conference arranged 
_____ (e) luld.nct! counlelor informed 

~ Dean or Dept. Chalrperlon (date) 
All forml vill be returned to the 'department chdrperlon or .lupeIVilor. 

/86 

Once the corrective measure decision is made, the 
OFFICE OF THE DEAN form below, on pink paper, is completed 
and handed to the student. The student is also told what 
day he or she is to report to In-School Suspension, given 
the list of rules, and the form is taken home to be signed 
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by the student's parent . 

• 
OFFICE OF nlE DEAN 

•• 1dvin S.nior Blab 'cbool 

I,.tud.llt'a .... 
DIIU of 'u,p.lll1on ________ _ 

..dod. _ ....... _________ _ 

tol 'tud.nta on ID-Ichool 'u.p.a.loD 

lEI Oufde~ln .. for 10011 115 (Su,pllI.loa JoOll) 

, J)UlIN!: YOUl IUSP!MSJotI I. lOOH)aS , 1IIE FOLlowl"!: cutDnI"!S "ILL APPLY I 

1. .AnJrr CoNtACTI Bn; JOur ,areat uU 223-8100, bt.252{t5j Cred .. 9, ,11 
.ad 340 .lId 341 Cred .. 10 .& l~bafore , •••• to .cknovl.d" tb. lu.p.n.foll. 
If Chl. II DOt poI.lbl •• hav.'Jour plr.nt or ru.rdlaa liln b.low .D4 lubait , 
it to the De.~ ~ Ch. b'alnailla of the IU~P'II.ioD., ' 

2. MATERIALS REtDED: Irift, vftb JOu a pen .nd p.Dcil and ••• fln~Dt. froe ' 
,Jour reaul.rl)' .che4uled el...... Specificall),. it ,. 'upect.d that JOu 
vl11 have hoaevork .n4 ••• 1,natntl froa'tb ... jor .c.demic lubj.ct •• 
IriDa ),our lUDCh. 

3. SIGN IN: Upon Irrlv.l ta Jooe 725.' Illn ta vith Mr •• fUllk. Sh. vl11 have • 
11.t of Itud.nt •••• 1,n.d for th.t d.)'. 

, 
4. LiNGTH Of SUSPENSION AND tllHS OF SUSPENSION: Unlike f"ul.rl)' Ich~dul.d 

, " ,',' Icbool d'7" tber. are DO b.tv .. n-peri~d breilka in tb. In-School S~.p.nlioD 
',I "Iooa. nb fa • full d.y ... illllllent. and ),ou wUI follow lu.p.nlloD 

.. ,.: '.' 

'rooe Icb.dul. not ),our OVD. 

S. LUNCH PERIOD: lou vl11 not be permitted to le.ve liS for lunch. LuDCh, 
If ),OU vl.h to •• t Vhil. ),OU .re .u.p.ndedi au.t b. brouaht frOil hoa.. rhe 
taacb.r tn ch.rle will tell JOu when ),OU .. y .at. 

6. CUlllCULUH FOR THE DATI Durinl tbe day a read ill, .urvey viii be t.ken b)' 
Hr •• Funk. Thi •• urv.y t.ke •• bout • pertod or a period .nd a half, and 
Jour cooperation 1. urlentl)' r.que.ted. Itu~ent. who are .u.pend.d ar. Dot 
,.raitt.d to attend or to p.rticip.t. In .xtr.curricul.r actlvitl •• on th., 
.a)' of the au.p.n.lon. . 

7. lIcom OF "ORK COHPLETED: .ha .. ke.p II record of the work th.t JOU do' 
durinl the d.,; thi. record vl11 be lu~itt.d b)' Mr., Punk to the DeaD .t 
the conelu.ion of tha .iabth ,.rlod. 

I. ABSENCE FlOH SUSPENSION: , If ),OU ar. ill and cannot r.port co Icbool on 
Cb. d'7 of th •• ch.duled .u.p.n.lon, )'ou .u.t c.ll tb. D •• n'l Offle. b, 
••••• (223-8100, Ext. 252/253. Crad •• 9 , 11 and 340/341, Grad •• 10 , 12.) 

An)' per.on Dot follovlnl the •• auldeltn.i vl11 be r.port.d to tbe D •• n of Student.: 
Obvlou.l,. a dl.clpllner, r.f.rr.l on top of lu.p.n.lon would b •• o.t unfortunat •• 
fhll ahould not be n.c •••• ~)' and viii not bl tollr.t.d. Th.nk 'OU for Jour 
.db.r.nci Co th •• e auldelln ••• 

DEAN or S111DEHTS 
rlrent/Cuardlan'l 811nlture ______________ _ 

(Acknovlld,inl IUlpen.lon) 
DATE OF !5SUANCt. _______ --" __ _ 

JF»:dk 

,'.r· '., •.•.. 

At the same time, the OFFICE OF THE PRINCIPAL on page 
51, on yellow paper, is sent to the student's parent(s). 
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TOl 

OFFICE OF THE PRINCIPAL 
BALDWIN SENIOR BIGH SCHOOL 

Baldwin, N. T. 11510 

IE: .otification of Pending In-School Sua pen. ion 
Student'a Name ______________ ---=Crade B. J.. ___ _ 

Cuidance eounadorl "-----' -

Dn. of Rotification"-_________ Date of Suapenaion~ ________ _ 

Previoua Number of Suapenliona in Current School Tearl -------
Pl.aae Jot,: A .econd IUlpenslon durinl the lame Ichool year will reault in 
Jt'Ur child'. beins "campuaed" for the next ninety Ichool daya. The Cloaed' 
campul procedure il detailed in the Student/Parent Handbook. 

Dear 

In accordance vith Section 3214 of the New York Stlte Educational Law the 
Dean of Studenta baa requeated that your child be auspended for the following 
nuon(l)l 

jJ Principal of the Baldwin Senior High School, I am auspendin8 your child for 
the reaaon(a) and date(a) Ipecified above. 

'lelae contact at 223-8100 to acknowledge receipt of 
tbia notice and to diacusa further recommendations which may be necelaary. 

During the aUlpenaion, the following guidelineR are to be folloved: 

1. The atudent viII report to Room 725 at 7142 a.m. on the date(a) indicated 
and will remain in that room until the end of period nine (2:34). 

2. Stud~nta are to bring their lunch if they wish to eat and must eat it 
in the aUlpenaion room. Students will not be releaaed to get lunch. 

3. Instructional york in Study Skills and Reading will be provided during 
the achool day under the IUperviBion of the teacher a.aigned to the 
room. 

4.. The atudent i. not to participate in or attend .ny extra-curricular 
acti~ltiea for that day. 

Aa an important follow-up of this luapension, I have requeated your child'a 
guidance counselor to meet with your child to dilculs future poaitive atepa 
which bopefully viII modify behavlor(s) vhich have resulted in thiB aURpenAion. 
Your cooperation in alBlating UB in thil effort 'il greatly needed and lincerely 
appreclated. 

Pleale indicated in the apace below a number where you can be r~ached during 
the day if thil alternative luspenslon program mult be terminated becaule of 

11lneaa or poor behavior. 

Phone' 
(Pleaae·~h-a-v-e-y-o-u-r--e~b~i~l~d-r-e~t-u-rn 
this form to the Dean'. Office.) 
Copy to Dr. Jones 
Hi.. Poppe 
Hr. Zino 
Attendance 
Guidlnce 
FUe 
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Sincerely, 

Dr. Peter ~. Lynch 
Principal 



The following two page form is completed by the student 
to provide the teacher in charge of the In-School Suspension 
room with information about the student. 

PLiA~E WRItE YOUR SCHEDULE, PROGRAM, COURSE, TRACK AND TEACHER ON THE BACK OF THIS SHEET. 

IAHE 

IlA'l!. ____________ --.:· GnADE~ _____ HotnmOCXI~ ___ _ 

R.EAS0i~ FOR SUSPENSION 
~----------------------------~---

.--------_. 
Q')UN 5 P.t·QR I -----------_. 
~~I<il.rR!1 T£A~H~ ____ .. ___________ _ 

i")lI" ~n1UVED __ .,_._ ..... _< __ 

PERIOD ,. ----_ ... ---.-,-----_.,.--
2 ._-------_ ... --_ ..... -------------
3 

~ 

S 

6 

7 

8 

9 

Declare tillllL.. 

----.- ........ _----------------.. , 
(Signature), ____________ _ 
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PERIOI SUBJECT TRACI< TEACHER l1ARIC 

1 

2 

.. - . 

3 

--
4 

... 

t: 
~ 

-- ........ ----~.- .. 

(, 

7 
, - -

8 

. __ .-
9 

.. -

-
- -

• 
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THE BIRCHWOOD SCHOOL 
Clarkstown Central School District 

214 Sickeltown Road 
West Nyack, New York 10994 

(914) 358-8830 

Contact Person: Mr. Art Jakubowitz 
Principal 

FACILITY: The Birchwood School is a special 
education day school using the therapeutic model with 
approximately 72 students. The school is a suburban school 
located in Rockland County and about 25 miles from New York 
City on the west side of the Hudson River and just North of 
New Jersey. 

Birchwood creates a supportive, reassuring environment 
for K through 12th grade children having significant 
emotional, behavioral and learning problems. The school 
provides a highly structured and individualized program of 
remediation and rehabilitation. 

BACKGROUND: An important segment of Birchwood's 
therapeutic environment is the availability of an "in-house" 
room. This is a specific room which is physically divided 
into four sections with immovable partitions. Each section 
contains one student desk and chair, with a teacher's desk 
and chair si tua ted at the door. An" In-House" supervisor, 
specially trained to help the student re-channel his or her 
nega.tive behavior and return to the classroom after a 
specified period of time, is on duty at all times. 

, IN-SCHOOL SUSPENSION ROOM 

The students in each classroom are presented with an 
explicit set of rules and consequences. The individual 
student then has the freedom of choice to follow the rules 
which result in positive reinforcement, or to break the 
rules resulting in specific consequences. An example of 
this is the completion by the student of an assigned 
academic task, which will earn that student "free-time." 
Loss of this free time would be the consequence for refusing 
to do the specific assignment. The BIRCHWOOD SCHOOL RULES 
are presented on the next page. 
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BIRClIWooD SCnooL RULBS 

1. When coming off the bus, students wl.ll report directly to their homeroom 
(no nurse, cafeteria, bathroom, etc.). When changing classes, students will 
report directly to their appropriate destination. 

2. Students will interact appropriately with other students and teachers. They 
may not engage in physical contact in any way (teasing, wrestling, headlocks). 

3. Possession or suspicion of drug and/or alcohol use in school or suspicion of 
being under the "influence" upon arriving at school is cause for immediate 
suspension. The police may be contacted. A parent conference will be necessary 
before the student will be allowed to ~eturn to school. 

4. Student safety is a prime concern of the school. Students may not tease or 
threaten others. 

5. Smoking is not permitted on school property, during school time, on the school 
bus or on field trips. This includes the display of cigarettes and any passing 
or selling of cigarettes/cigars. Lighters and matches are also not permitted 
to be displayed in school. These items will be confiscated and returned at the 
discretion of the principal. 

6. Students must have a visible pass when in the hall. Wood passes are for bathroom 
use only. 

7. Students must ask permission of the homeroom teacher before entering another 
teacher's class. If a teacher or teaching assistant is not present in the 
other class, no student wJll be permitted in that room. 

B. Students will be responsible for payment of any deliberate destruction and/or 
loss of school property. 

9. Students may not interfere with another class's activities during free time. 

10. The police will be called if any unauthorized persons are on school grounds. 

11. The throwing of snowballs is not permitted on school grounds. 

12. All students must remain within their classroom, with supervision, until called 
for their bus. A stUdent may not step beyond the black line in the classroom. 

13. Radios may be brought to school, but the following rules will hold, 

al Prior permission must be obtained. 
b) The radio may only be played at times and in 

areas designated by the teacher (never in the haill. 
cl If the above rules are broken, permission to bring a 

radio to school will be revoked for a period of time. 

14. In-house is a time for stUdents to regain their controls and then return to 
class. Socialization is not permitted during in-house or socialization 
with students assigned to in-house. 

15. Students must have an adult escort them to the lunchroom (one student may 
go with a passl. 

16. Students may leave the school building only with a teacher's permission. If 
a student leaves school grounds and does not return within 10 minutes, the 
police will be called to ensure their safety. If a student returns prior 
to the 10 minute time limit, an approp~iate consequence will be decided upon 
by the staff working with the student. r,ikewise,· if a student leaves the school 
building without permission but does not leave the property, appropriate 
consequences will be enforced. 

17. Students may only ride on their assigned bus. Bus changes will not be allowed. 
If a student is to be picked up by a family member, an explanatory note from 
the parent is required. Any student being picked .up must be signed out in the 
office. Students with ~riving privileges are not permitted to transport other 
students. 

lB. Food may be ~"tp.n in a classroom wl ~.h t.P1Icher pe~mi"sion. Food may not be ta\:c-n 
out of this room to another location. 

19. 

20. 

Students must maintain appropriate behavior wh~n riding on the bus. 
violation of the bus rules will subject the student to disciplinary 
which could result in the denial of transportation privileges. 

Students anywhere in the building or on school grounds must follow 
of any staff member present. If the student wishes to discuss the 
given, he/she may do so, but the final decision will be up to that 
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Some of the behaviors exhibited by a student may be 
disruptive to the remainder of the class. This behavior may 
range from a refusal to follow the teacher's direction to 
physical aggression and shouting in the classroom. The in­
house room is most beneficial for the student who exhibits 
this behavior. Removal from the classroom for a period of 
time results in missing opportunities for positive 
reinforcement in the classroom. However, this is successful 
only when the student prefers to be with his class. For the 
student who manipulates to be removed from the classroom 
environment, this is not effective, and other behavioral 
modalities must be implemented. 

When a student is assigned to the in-house room, the 
teacher decides on the length of time the student is 
assigned and completes the "In-House Form" below and on the 
next page. This form provides information to the in-house 
supervisor, stating the reason the student has been assigned 
to the room, how long he or she will be there, and exact 
instructions concerning work, etc. which the student is 
expected to complete. 

IN-nOUSE FORM 

NAME: ______________________________ _ 

DATE: ______________________________ _ 

TIHE: ______________________________ _ 

Reason for In-House : _________________________________ _ 

Length of Time Assigned: __________________________________ __ 

Instructions: ____________________________________________ __ 

Teacher's Signature 

Time Returned To Class : ____________ _ 

Comrnents: _______________________________________________ _ 
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It is the role of the in-house supervisor to enforce 
the teacher's directions, while ensuring that the atmosphere 
in the in-house room remains tedious. The student is 
positively reinforced for appropriate behavior while 
assigned to in-house room. If a student's behavior is not 
appropriate, he or she is reminded that the time to be 
"served" does not begin until "in-control" behavior is 
exhibited. The RULES OF THE IN-HOUSE ROOM are listed. below. 

RULES OF l'IIE IN-HOUSE ROOM 

1. Students must remain in assigned seats. nIl four 
legs of desks and chairs must be on the floor. 

2. Students may not interact with other students in 
the "in-house "room. 

3. Students on "in-house" may not interact with students 
who are passing in the hallway. 

4. nIl stUdents assigned to ~n-house"must have an 
appropriately filled out"in-house"form with them. 
Students without forms will he sent back to the 
teacher who assigned them to ''in-house!' 

5. hll students in the "in-house" room must follow 
the directions of the "in-house" supervisor. 

6. ~~ !!£ time mi1Y there be radios of any kind used 
in the "in-house" room. 

7. Writing on walls or desks is not allowe~. 

In many instances, the teacher will agree to a 
shortened period of "in-house" as a reinforcement for 
exceptional behavior on the part of the student. The 
reverse may also be used for the student who is having great 
difficulty in accepting the in-house environment. The 
student may be given an extended period of time if all 
attempts to help him or her remain in control have failed. 
The in-house supervisor works closely with the teacher and 
clinician so that an individualized approach can be 
developed for each student. 

The in-house supervisor has the availability of the 
crisis-intervention teacher, the principal, and the 
student's therapist if it is felt that the pupil is not able 
to manage time in in-house. In such a case, the student may 
be reacting to a specific problem at home or in school which 
requires additional time with a therapist or another staff 
member. 
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For those extremely disruptive students who have not 
been successful with traditional methods, a "step-system" 
program may be implemented. This program is a series of 
steps which are formulated by the teacher, the principal, 
and with student input, in an attempt to assist the student 
in gaining self-control before a major crisis erupts. One 
of the steps in each system is a period of time on in-house. 
The in-house supervisor is provided with a copy of the 
involved student's step-system and is included in the 
implementation process. In this way,. the s·tudent is 
provided with assistance and every opportunity to regain 
control before reaching the final step, which may include a 
one-day suspension from school. The step-system has proven 
to be very successful with those students requiring a higher 
level of support in maintaining self-control. A student's 
completed step-system is shown below. 

__ , ____ .~_ . ___ !l..(D.." __ _ 
(~ rt ,,_ ~;~7;1IJiL1J-7J-pJ'2 _~IL~~~ 4-;;~~r. 

:~ e f) . 1[ : ___ .&LA2/iJ(!ft_~jt!4£.jt!/tL!((fckL'~~..f-" -
,_ " . ____ 4JJ/J'Uwt_iL l.2tJ,f'JIM:~ _______ . 
I 

- - - -- -----_. __ .. _ .. -.--------------_._------
~1*1'~.t'(O~~..Itili_!1(:_:T. ~f&!!I?/d 

_ _jfl-.~..u.f.L: 1'~C?IIi!:..(_/!l(~ ___ _ 

.-_. 
-. --.--_ .. -------- ---. • . !'n(/).;..t:-7y'-,-=-=-------------_· ._-.---
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Addi tional benefits have resul ted from the 
establishment of Birchwood's in-house room. Previously, 
disruptive students were returned to the classroom after 
time with the crisis-intervention teacher. Frequently, 
these students were in need of additional time away from the 
classroom in order to stay in control for an extended period 
of the day. Without the availability of the in~house room, 
those students had outbursts throughout the day, causing an 
ongoing state of disruption in the classroom. This student 
disruption has been almost entirely eliminated since the 
inception of Birchwood's in-house room. 

In addition, the trained in-house supervisor develops 
strong relationships with many of Birchwood's troubled 
youngsters. These relationships can be utilized in a 
positive manner by allowing the student to earn time alone 
with the in-house supervisor when he or she is not needed in 
the in-house room. This has resulted in a positive behavior 
modification tool for the classroom teacher, who is able to 
advise a student that if he or she manages to remain in 
co'ntrol and completes assigned tasks, a period of time may 
be spent with the in-house supervisor. 

Birchwood's teaching staff has corne to look upon the 
in-house room as another positive step in worklng together 
to return as many students as possible to the mainstream. 
Birchwood students look upon the in-house room as a place to 
consolidate all of their strengths needed to. gain self­
control, especially during those times in which they feel 
unable to deal with the classroom environment. 

60 



CLARKSTOWN NORTH HIGH SCHOOL 
Clarkstown Central School District 

Congers Road 
New City, New York 10956 

(914) 638-2612 

Contact Person: Mr. Angelo Speranza 
Assistant Principal - 9th & 10th Grades 

FACILITY: Clarkstown Senior High School is a 9th 
through 12th grade suburban high school with approximately 
1,600 students and located about 35 miles north of New York 
City on the west side of the Hudson River. 

BACKGROUND: The In-House Suspension program at 
Clarkstown High School North was started in 1975 to satisfy 
the needs of the school and Community. Prior to 
establishing the program, students were suspended from 
school with parental knowledge and with little supervision 
or instruction. Therefore, the program was created to (1) 
better supervise students who were suspended, and (2) 
provide some instruction to these students. 

The In-House Suspension program is currently supervised 
by a young man who is a college graduate working toward 
mathematics teacher certification. He has excellent rapport 
with the students, coaches sports, and attends many of the 
school's extracurricular activities. 

The In-House Suspension "room" is located in a corridor 
that exits to the outside at a vacant area of the high 
school because no classrooms are available. Additionally, 
this area of the building is in the school's lower level and 
does not experience much student traffic. 

Special education students who are suspended are 
included in the In-House Suspension program. However, the 
special education students with more serious or severe 
conditions are suspended to the student's home. 

The following regulation is reprinted from section VI. 
DISCIPLINARY CODE FOR STUDENT BEHAVIOR-SPECIAL EDUCATION, K-
12. "Although a handicapped student is not immune from 
disciplinary measures, school authorities must first 
establish that the student's misconduct is not simply a 
manifestation of the handicapping condition. ' Although 
emergency disCiplinary measures may be taken to protect the 
well-being of the subject student or others, a COH hearing 
should be scheduled as soon as possible to determine whether 
the offending behavior is a manifestation of the 
handicapping condition. If so, a change in the IEP to 
address the behavior' should be considered. If not, normal 
disciplinary procedures may be pursued. However, 
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·disciplinary measures which constitute a change of placement 
require the recommendation of the Committee on the 
Handicapped and approval by the Board of Education. " 

IN-HOUSE SUSPENSION 

Clarkstown High School North has a student handbook 
~itled Clarkstown H.S. North and You, and a faculty 
handbook titled clarkStown High SChOol North Teachers' 
Handbook. 

The student handbook is divided into six sections that 
include Academics, Student Services, Extra-Curricular 
Activities, Conduct and Discipline Policy, and Guidelines 
Regarding Drug Abuse. The Table of Contents in the 
teacher's handbook includes the areas of Philosophy and 
Objectives - Calculating Averages, Rules and Regulations, 
and Responsibilities. 

Although North High School has three assistant 
principals, two of them supervise the In-House Suspension 
program. One assistant principal supervises the 9th and 10 
grade students and the other' assistant principle supervises 
the 11th and 12th grade students and their respective In­
School Suspension programs. 

Continuing under the CONDUCT AND DISCIPLINE POLICY is 
section V. DISCIPLINE CODE. "When large numbers of people 
congregate there are rules that apply to make the 
environment safe. In schools, rules apply, not only to make 
the environment safe~ but also to provide an atmosphere 
where everyone can learn." 

The section DISCIPLINARY CODE FOR STUDENT BEHAVIOR­
SECONDARY STUDENTS contains the following five sections: A. 
Engages in conduct which is:. B. Endangers the safety, 
morals, health or welfare of others by an act, including but 
not limited to:, C". Engages in any of the following forms of 
academic misconduct: D. Engages in conduct violative of the 
board's rules and regulations for the maintenance of public 
order of school property., and E. Permissible Penalties-The 
range of penalties which may be imposed for violations of 
the student disciplinary code include the following: 

Under the above noted section E., 15 sanctions are 
~isted in sequential order~ The first sanction is a verbal 
*arning, and the 13th is in-house suspension. Furthermore, 
"Depending upon the nature of the violation, it is the 
board's desire that student discipline be progressive, i.e., 
a student's first violation should merit a lighter penalty 
than subsequent violations. It is also the board's desire 
that any employee or agent take into account all other 
relevant factors in determining an appropriate penalty. The 
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above penalties may be imposed either alone or in 
combination." 

teacher, 
person may 
code to the 

The policy also indicates that any 
administrator, board member, parent or other 
report a violation of the student disciplinary 
building principal or his/her designee. 

According to the Teacher Handbook, classroom teachers 
will administer disciplinary sanctions to their students as 
the need arises. Such sanctions may include assigned 
detention or conferences. Additionally, teachers are 
advised to use all available school and home resources to 
help solve a student problem. 

However, when the student problem becomes "chronic," 
the teacher fills out a Student Infra'ction Report and 
forwards the report to the designated assistant principal 
who determines the appropriate. sanction for the student's 
violation of the school's discipline code. 

The STUDENT REPORT form is shown on the next page. 
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CLARKSTOIVN IIIGH SCHOOL NORTH 

STUDENT REPORT 

DJ\TE ______ _ 

S'j'UIlI':N'r NJ\ME ________________ _ GRl\DE __ _ 

submitted by (Teacher): 

PUrpt1BO of Report (if cutting include period and subject) 

I Illlic <I lc <lC tion to da te: 

1. student conference. 
2. Det<lll.ed after school. 
3. Parental contact (phone no, ________ ). 
4. Other 

J\/lM [N ISTRJ\'rOR : ___________________ _ 
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When a decision is made by the assistant principal 
concerning the sanction to be used, the student's parent(s) 
or guardian is called on the phone and a letter is mailed. 

A copy of the letter below in on a PC disk and is 
adjusted as per the disciplinary action taken. 

DANIEL W. NICIIOL~C111 
pntflclrJ..L 

EVELYN C.lOMnAnOl 
OUIOAfic! 

Glarks/own J£jh Cic/lOof Xorlh 
CONonns ROllo. NEW CITY. NY 10956 MIIIN: 000·,010 

ANNEX: 630·2012 
GUIDANCE, 630·20 U 

June 9, 1988 

A"GEI.O n. SPEnMIZA 
JOIl,., J. OAVIO:;OU 

nOOEnr J. nlPPIl 
AS:1tSIMIr rm"cu· ... lS 

This letter will serve to Inform you that your son, ,has 
benn sll5pendcd, under the direction of the Principal, Hr. Daniel Nicholson, 
for Junf! 9, 1900. Thls was the result of . bning insubordinate 
to .' . 

" school, like any community, must have a set of rules and 
regulAtfons which govertt its members. All students are aware of these 
rules Alld the palla I ty for disregarding them. This was further reaffirmed 
to ". At tIll! time I discussed this matter with him In my office. 

cnll return to classes on June 10, 1908. lIowever, a conference 
In my of rIce may be necessary prior to his being readmitted to school. 
If a Cllllf!!l"ellCD Is requested, telephone my office at 630-2612 for an 
appoflllllllll1t. 

Your 1IIIIIIodiate attention to this matter Is appreciated. 

AS:ek 
cc: Ilr. Illcl10150n 

111'. IlalorlflY 
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c1ht:fi·Gr- vVL£L 
Angelo t.;peranza Y 
Assistant Princi 1 
Clarkstown 11.5. Ilorth 



The following IN-HOUSE SUSPENSION PROCEDURE is taken 
from the teacher handbook under Assignment to Student. "At 
the end of each day, the suspension counselor is to check 
with each administrative office for in-house suspendees for 
the following day( s) . A request for work notice will be 
placed in each faculty member's mailbox when a student has 
been assigned to in-house suspension. Each assignment 
should represent the equivalent of one period of work. Upon 
arrival at school the next day, the counselor is to collect 
these assignments if they are already in the in-hous"e 
suspension mailbox. If possible, the suspension counselor 
should check with each administrative office as early as 
possible in the school day for tentative suspendees. This 
will allow for more time to collect the student assignmen~s. 

At the end of each day, or at the end of a suspension 
period the supervisor is to place the completed assignments 
in the appropriate teacher's mailbox. At no time should a 
suspended student be without work to do. Periodically 
throughout the school year, the supervisor is to provide the 
suspension room with up-to-date material and tests, writing 
materials and emergency assignments which may be obtained 
from the department chairpersons. 

The atmosphere of the suspension room is of great 
importance. Students are to be working in this room at all 
times. They must feel that their assignments are not just 
busy work and that their teachers will read and discuss 
these assignments in the near future. The time students 
spend in the in-house suspension room should be productive. 
Assignments should be completed, students should keep up 
with some of their class work, they can be spoken to on a 
one-to-one basis, psychological testing could be 
administered and counseling may be provided." 

Following are the In-House Suspension Room rules: 

a. Students are to report on time (7:30 A.M. to 2:04 
P. M. ) 

b. Student will complete the work assigned them by 
their teachers. 

c. All work is to be submitted to the In-House 
Suspension teacher prior to leaving for the day. 

d. The Guidance Office will be notified of any student 
"suspended. 

e. Student are not to leave the room unsupervised. 

f. All students are to be escorted to the Cafeteria 
after all lunches are over. 
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A. B. Davis Middle School 
Mount Vernon Public Schools 

350 Gramatan Avenue 
Mount Vernon, New York 10552 

(914) 668-6580 

Contact Person: Mr. Peter Gentile 
Principal, A. B. Davis Middle School 

FACILITY: A. B. Davis Middle School is a small city 
middle school with a population of 800 students and 
approximately 22 miles north of New York City. 

BACKGROUND: The In-School Detention (ISD) Room is 
staffed by teachers as part of their building assignments 
and by a full time substitute teacher. 

Special education students are included in the In­
School Detention Program 

IN-SCHOOL DETENTION PROGRAM 

In-School Detention at A. B. Davis Middle School is 
used as an alternative to an out of school suspension (DSP); 
examples of misbehavior which warrant ISD are: 

1. bus misbehavior 
2. cutting class 
3. general misbehavior (repeated) 
4. lateness 
5. gambling 

6. minor insubordination 
7. leaving school grounds 

without permission 
8. profanity 
9. smoking in school. 

10. snowballing. 

Rules and Regulations for Students Assigned to DSP Room 

1. When assigned to ISD room there will be no talking. 
2. You will bring your textbooks and notebooks with 

you. 
3. You will not leave your seat, or the room without 

permission. 
4. You will bring you lunch to the ISD room. 
5. You will complete various assignments as presented 

to you by your Academic Teachers. All assignments 
will be collected and returned to your Academic 
Teacher. 

6. Once assigned to the ISD room, you will report with 
your coats, or other outer garments. You will not 
go to your locker before or after schoOl begins. 

7. Regardless of when a conference is held with your 
parents, you will remain in the room until you are 
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told you have been reassigned to your regular class 
program. 

8. Any violation of the rules for this room will 
result in additional action such as a DSP out of 
the building. 

9. Only one person at a time will be permitted to 
leave the room, and this will be only during the 
lunch break. 

10. Any student involved with an after school activity 
while assigned to the ISD room will not be allowed 
to participate. 

11. If you have any questions, ask. But only speak 
when you are given permission. 

12. Dismissal will be at 3:15 p.m. 

The letter on the next page is printed on blue paper 
and sent to the parent( s) of the student assigned to In­
Sohool Suspension or the ISD Room. 

68 



A. B. DAVIS MIDDLE SCHOOL 
350 GRAMATAN AVENUE' MOUNT VERNON, N. V. 10552 

914·668·6580 

WILLIAM C. PRATTEL~, Ph.D. 
Superintendent of Schools 

DATE : 

PETER. GENTILE 
Principal 

RE: ________________ ~ __ __ 

D.O. B . _________ _ 

Dear Parent, 

The purpose of this letter is to advise you that the above 
student has been suspended from class for a period not to exceed 
five (5) school days pursuant to Section 3214 of the EdUcation Law. 
Your child must report to an in-school suspension room, Room 312, 
effective as of ________________________ _ 

You are hereby given written notice of the charges against 
your child in support of such suspension, which immediately follows: 
PARENT MUST CALL FOR APPOINTMENT FOR CONFERENCE. 

An explanation of the evidence against your child in support of 
such charges(s) is as follows: 

You have an opportunity to present your view and to discuss the 
problem(s) which caused this suspension. I urge you to arrange for 
a conference with me at which time every effort will be made to resolve 
this issue so that he/she may be returnea to class immediately. The 
telephone number is 668-6580, ext. 

STUDENT IS REQUIRED TO BRING LUNCH FROM HOME WHILE ASSIGNED TO 
ROOM 312. DISMISSAL WILL BE AT 3:15 P.M .• PLEASE ARRANGE YOUR OWN 
TRANSPORTATION. 

PG/l r 
lO/~7 
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Very truly yours, 

Peter Gentile 
Principal 

Mrs. Barbara Cavalluzzi 
Mr. Johnnie Ford 
Assistant Principal 



EMERSON VOCATIONAL HIGH SCHOOL 
Buffalo Public Schools 

1405 Sycamore Street 
Buffalo, New York 14211 

(716) 892-7451 

Contact Persons: 
Salvatore Sedita, Principal, or 

Robert M. Barton, Assistant Principal 

FACILITY: Emerson Vocational High School is an urban 
high school with a student body of 600. The Individualized 
Learning Center ILC room is a separate room within the high 
school building. Since January, 1988, the behavior 
modification concept has been enhanced by adding 
individualized student study carrels in the ILC room. 

The individualized carrels have allowed: ( 1) students 
"time out" to reflect upon his or her lack of self 
discipline, (2) one on one counseling by teacher advisers, 
(3) students to be free from the usual distractions, (4) for 
a positive study environment, and (5) students to appreciate 
the regular classroom setting. To prevent graffiti and 
damage to carrels, students now inspect and sign in and out 
of the carrel. 

BACKGROUND For the past few years, all high schools in 
the Buffalo Public Schools have organized Intensified 
Learning Centers. During the first few years of operation, 
Emerson Vocational High School's Intensified Learning Center 
was supervised by a different teacher each period. Starting 
with September of 1987, a teacher has been assigned to 
supervise the Individualized Learning Center as his sole 
responsibility. He is relieved one period per day by a 
different assigned teacher. 

Although there are special education students in the 
school, the special education students are not included in 
the ILC program. 

INDIVIDUALIZED LEARNING CENTER (ILC) 

Emerson Vocational High School has a school HANDBOOK 
that has, in addition to other sections, sections related to 
In-School Suspension that include Discipline, Weapons 
Policy, Students' Rights and Responsibilities, Due Process, 
Cafeteria Rules, and Dress Code. According to the Emerson 
Vocational High School HANDBOOK, "One of the most important 
lessons that education should teach is discipline. It is 
the training that develops self-control, self-respect, a 
sense of direction, orderliness and inner strength." 
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The following provides information concerning the 
Detention/ILC Polices and Procedures. 

Detention Policy 

The primary objective of Administrative after school 
detention is to curb "to school" and "to class" tardiness. 
~t is not the intention of this policy to interfere with or 
supersede any existing policies being utilized by the 
faculty members who have developed their own methods of 
handling class tardiness. 

students may be assigned to detention by the 
administration or for a variety of reasons. 

Teachers are to assign students to detention solely for 
"to class" or to "Roll Call" tardiness. Teachers may not 
assign students to detention for any other reason. 

The administration may assign students to detention for 
a variety of reasons based on input from faculty members. 

Detention Procedure 

1) Student Notification: 

Teachers shall notify students and order student 
to report after school. Teachers will have 
students sign the bottom of a three part Detention 
Slip. 

2) Administration Notification: 

Teachers shall turn in the signed Detention Slip 
(part 1 white) to the Assistant Principal's office 
by 2:30 PM. 

ILC Policy 
-.-' -

The Individualized Learning Center (ILC) has been set 
up as an "in-house" means of behavior modification. The 
primary objective of the ILC program is to alter 
uncooperative, belligerent, and recalcitrant students 
behavior. 

The assignment terms will vary contingent upon the 
$tudent's behavior. 

Students may receive terms of one day to three days of 
ILC. A three-day assignment automatically brings: 1) three 
days of detention, and 2) a parent conference. 

The Administration reserves the right to make ILC 
assignment terms based on the severity of misbehavior 
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described in a DISCIPLINE NOTICE form submitted by faculty 
members. 

Therefore, when a student violates the school's 
discipline code, the teacher completes the DISCIPLINE NOTICE 
form below and sends the form to the Assistant Principal who 
decides the consequences for the violation. 

DISCIPLINE NOTICE - EMERSON VOCATIONAL HIGH SCHOOl 

5'UD[NI NAME ROLL CALL No. lEACIiER 

---------

-----_.----------------------------------

--------;:;OI;-;;:'ICf~IG7AtIJR-, -----

In addition, a student is assigned to the ILC when he 
or she fails to report to detention the day before. The DO 
NOT ADMIT TO CLASS form below is sent to the student's roll 
call teacher to notify him or her of a ~tudent so assigned. 

DO NOT ADMIT TO CLASS 

Date ___ _ 

Please send ________ _ R.C. ___ _ 

to room 105. She/lie failed to report to detention 

yonterday. 
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When a student is assigned to ILC, for an offense that 
does not require an immediate parent conferertce, the letter 
on the next page is sent to the student's parent(s) or 
guardian(s). The bottom part of the letter has to be 
signed and returned to the school. 

E,.IERSON VOCATI OH(')L 11 1 GH SCHOOL 
1405 SYCAI'IORE STREET 

BUFFALO, NEW YORK 1'1211 
87'2-7451 

date 

To Parent/Guardian 

Of ____________________ ~------~------ R.C. 

Dear Parenti 

Your son/daughter was referred to me by ________ __ 

for 

!fe/she has been pi aced In ILC (I n-house' suspension 
from class) for days. 

Please confer with him/her about this matter, sign 
below, and have this letter returned to our offIce. 

PI t'tI!!-t' feel free to call us, or to' corne to school for 
a conference. Further problems may make It necessary for us 
to take mope severe school action. 

Sincerely yours, 

Robert N. Barton 
Asst. Principal 

1 have talked to my son/daugh ter abou t the probl em 
above. 

Commen t 1 ___________________________ _ 

\",. \ 

Signature 
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Upon arriving in the ILC room, ~ student is given the 
rules and directions for the ILC room. . 

INDIVIDUALIZED LEARNING CENTER (ILC) 

Procedures: 

1. STUDENT REFERRALS-Students are referred to ILC by 
school administration based on discipline notices, 
written by staff members and personal observations. 
Referral times will vary with the type, severity, 
and frequency of offense. 

2. ILC ROSTER-A daily list of all students referred to 
ILC will be published and distributed by 10:00 AM. 
This list will include the length of ILC time 
assigned each student. 

3. ILC "ACADEMIC BOX"-A container will be provided as a 
drop for academic assignments from teachers for 
students in ILC. The Academic Box will be located 
in the Main Office. 

4. WORK DETAIL-Students who have completed their 
academic assignments and still have ILC time, may 
participate in ILC Work Detail. Various tasks will 
be assigned. 

5. ILC LUNCH-Students will be provided with nutritional 
"cold meals" consisting of sandwiches , fruit, and 
beverages. No pastries, candies, or pop will be 
included. 

6. TEACHER ADVISOR PROGRAM-Teachers will make daily 
visits to ILC to counsel students who have been 
assigned to ILC for specific offenses. Teachers 
will make written reports to administration and 
guidance. 

7. MANDATORY ILC ASSIGNMENTS-All students referred to 
ILC must complete the following assignments before 
being released from ILC: 

1. Business Letter (based on RCT) 
2. Vocabulary Worksheet (bsd on Gr Level) 
3. Math Worksheet (bsd on course taken) 
4. ILC Release Test (bsd on the above) 

8. DETENTION-All students assigned to ILC for more than 
one day, must also serve morning or afternoon 
detention. 

9. PARENT NOTIFICATION-Parents are notified each time 
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their son/daughter is referred to ILC. 
given letters that must be returned 
parent/guardian. Follow-up phone calls 
by Assistant Principal. 

S.tudents are 
signed by a 
will be made 

10. PARENT CONFERENCE-Students who have been assigned to 
ILC for three days will automatically have a parent 
conference before being released from ILC. 

11. INFORMAL SUSPENSION-Any student who has been 
assigned to ILC a second time and has had a parent 
conference may be informally suspended for a period 
of three to five days. 

12. ILC RELEASE SLIPS-Student, upon completion of 
required academic assignments, will receive "ILC 
Release Slips." Any student who had been previously 
assigned to ILC should not be readmitted to classes 
without a "Release Slip" signed by Mr. Scarcella or 
his substitute. Student with one day assignments 
must pick up "Release Slips" the following morning. 
Those tardy will not be released. 

13. REFERRAL OFFENSES: 

1. 
2. 
3. 
4, • 
5. 
6. 
7. 
8. 
9. 

10. 
11. 
12. 
13. 

Fighting 
Profanity 
Class-cutting 
Insubordination 
Class tardiness 
Cafeteria misbehavior 
Improper dress 
Possession of Walkmen 
Smoking 
Absenteeism 
Vandalism 
Theft 
Any other offense not 

Emerson policy. 

ILC IN-ROOM RULES: 

in accordance wi th 

1. NO TALKING .... If you have a question, raise your 
hand and wait for acknowledgment. 

2. DO NOT LEAVE YOUR PLACE (seat, study carrel) for any 
reason. 

3. NO PASSES. 

4. Keep your head up at all times. 

5. Do Not attempt to pass notes, pens, paper, etc. 

76 



6. Any marks on desks, walls, floor, "etc. must be 
cleaned. Additional ILC time will be given to all 
offenders. 

7. Only school lunches may be eaten .... no cookies, 
snacks, etc. 

8. Students with more than a day ILC referral must also 
serve detention that day or the next morning. 

9. Students must indicate to ILC teacher which 
detention is to be served, after school or morning 
at least one hour before dismissal. 

10. After three days in ILC, a parent conference is 
required. 

11. The ILC teacher can modify referral time if behavior 
and cooperation are not totally satisfactory. 

12. No bookbags, jackets, hats, etc. will be allowed in 
study carrels. 

13. Study carrels must be kept free of litter. 

14. Parent notification letters must be returned the 
following morning signed by a parent. Failure to 
return the letter will result in additional ILC time. 

15. Students will be escorted to the lavatory as a group 
once a day. Exceptions made for verifiable medical 
reasons only. 

16. All students assigned to ILC must complete a 
schedule card listing all current classes including 
gym and lunch. 

After reading and studying the rules and directions for 
the ILC room, a student signs the ILC contract on the next 
page. 
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EMERSON VOCATIONAL HIGH SCHOOL 
1405 Sycamore Street 

Buffalo, New York 13111 
(716) 892-7451 

ILC STUDENT CONTRACT 

I, _________________________________ , do hereby agree to 

. follow all rules and regulations pertaining to ILC without 

exception. 

I also understand that by not honoring this agreement, 

I will have additional ILC time assigned to me; a parent 

conference will be scheduled; ar.d I may face a possible 

suspension from school. 

student Signature Date 

The student is also asked to please inspect his or her 
carrel and to sign the ILC CARREL REPORT FORM below. 

EMERSON VOCATIONAL HIGH SCHOOL 
1405 Sycamore Street 

Buffalo, New York 13111 
(716) 892-7451 

ILC CARREL REPORT FORM 

Da te ________ _ Sign-in time ________ __ 

Inspect the study carrel as soon as you enter. Check 

for the four times below and return the form immediately to 

the ILC Teacher. 

YES NO 

1. Study carrel is clean, not litter. 

2. Desk is unmarked. 

3. Walls are clean, not writing or dirt. 

4. Desk is empty. 

Student Name ________________________ _ 

Release date __________ _ Time _______ ._ 

ILC Teacher Approval __ _ .--- _._ ... - ._---

78 



In most cases, the student assigned to ILC is also 
assigned to after school detention. The form below is used 
to notify the detention teacher whom to expect. 

EMERSON VOCI\TlONI\L IJIGII SCHOOL 
1405 SYCI\HORE STREET 

BUFFALO, NE\~ YORK 14211 

ILC DETENTION LIST 

The [0110\11ng students in conjunction ~Iith their - ILC 

onsignmcnts, must report to detention. 

NOlllc Re student signature I\H p~ 

..... -- ' .. -''""'-~------'-.'--~ -.. -.. -

~. --- .. - ._.-. -.. , ~ ------... 

~-- .. ~-.---.--~ .--------
--- -.----"'---_.-- -- -
____ - __ ,---1 

----' --- .---
---_ .. _-------- -' 

A ILC DAILY LOG form below that includes a student's 
(1) name, (2) R. C .-,-'( 3) assigned date/time, (4) reason for 
ass~gnment to ILC, and (5) released date/time is kept by the 
ILC teacher. 

I 
IlC M.IrV lOI] 

r'C 'I ~s:st -:l.d D'l~ R .. ".!!£!! ?~lcn~.1d :J::lt •• /Tlm2 

I i I I 
I I .---TI----------I~--~ I I I I I I j------+" ---
, I' , 
I I, i I 

I I I I 
I I I I 

I I I I I I I 
I I I I 

I I I I , I I 
I I \ I I I I 

~ __ I L I 
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Upon arriving in ILC, the student also completes the 
STUDENT SCHEDULE form· below. 

ltllHVIUUM.l7.1l1J 1.llllllllltlCl cmrmR 

student: !\lll11l ni Rtrn t:ot": 

Suhj~ct:" nnrllll 

rf"'Or. 1. 

f'ror. 1.. 

Per. 3. 

r(>r. 1. 

rer. 5. 

f't;'r. 6. 

l'er.. 7. 

Per. O. 

[.unch (circle) ]"t 7,11(1 

When a student is sent to 
teacher sends the report below 

ILC three times, the ILC 
to the Assistant Principal. 

F.:1·IERSl~~ VOCf\ I lotlAL III 011 SCIIOOL 
ILC REPORT 

DA'IE ____ _ 

ha!l b@@n In ILC on num@rous occasIons 

fOl' a varltty of ofhnMs. Listed belo~J Is a chronlcl@ of 

hl./htr alttndancel 

DATE OFFEI~SE 

The frequency of thl~ 5tudent'5 ILC assIgnments 

. IndIcate!! a need for a more serIous mehtod of dealIng 

wIth hl!!/htr poor behaVIor. 

A parent conference I!! a t·IUST. 

I LC Te acher, 
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Upon receiving the report, The Assistant Principal 
sends the letter below to the student's parent/guardian 
requesting a meeting. 

Dear 

EMERSON VOCI\TIONI\L HIGH SCHOOL 
ILC REPORT LETTER 

------_. --.--
1'l1ln 1l:'ttnr. .is to inform you that 

Date ____ _ 

has been remanded to our 

ILC Progrnlll (Ill-House Suspension) an unacceptable number of 

times. 

nnlow is n listing of date and offenses: 

IJI\'l'r. OFFENSE 

-----_._---

Conniderillg the frequency of 

presenr.n J.1l II,C, it is obvious that more serious steps must 

be tallnll. 

Tllnro(oro, informal suspension (out-of-school) 

proc('n(llngn ~dll hereby be initiated unless, by way of a 

parent cOIl(ernnce, poor. behavior 

improvon immodiately. 

I hovo schoduled a conference for YOll 011 

ii.'y "'dAte'- .. Hoi" 
Plnnso (001 free to contact me at 894-7541 if you wish 

to ro-ncheclulo the conference. 
\., \ 

81 

Thank you, 

f", 
Robert,.ll. Barton 
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The form below allows a student to be admitted to class 
after 'spending the day in ILC. 

---_._ .. _-- ... '--'-~--~~~'-'-----

ILe RELEIISE 

Rolonno Date 

IIpprovod by: --------------------

The teacher participating in the 
PROGRAM (see page 5, No.7), completes 
Form below concerning to the student or 
is counseling. 

TEACHER ADVISORY 
the Advisor Report 
students he or she 

Emerson Vocational High School 
1405 Sycamdre Street 

Buffalo, New York 

S tuden t Name I 

Rol I Cal I I 
Ofhnllel 

Individualized Learning Center ULC) 
Advisor Report Form 

Initial stUdent attltudel 

Session Topici ____________________________ ___ 

Student Inputl 

Student Signature Advisor Signature 
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JUNIOR-SENIOR HIGH SCHOOL 
Harpursville Central School 
Harpursville, New York 13787 

(607) 693-2500 

Contact Person: Rexford A. Hurlburt, Jr. 
Principal, Junior-Senior High School 

FACILITY: Harpursville Junior-Senior High School is a 
rural 7th through 12th grade school with a student 
population of 500 and located 20 miles north of Binghamton. 

BACKGROUND: The Pupil Assistance Program (PAP) room is 
supervised by an aide. This woman is a community member who 
uses her "local influence" very well and does an excellent 
job at this assignment. 

Special education students are included in the Pupil 
Assistance Program. The following is printed from page 26 
of HARPURSVILLE JUNIOR-SENIOR HIGH SCHOOL STUDENT HANDBOOK 
1986-1987. 

"STUDENT UNDER C.O.H. SUPERVISION 
These students will be expected to follow the same 

rules and policies, and punishment, if and when necessary, 
will be determined after considering their IEP, discussion 
with their teacher, COH chairperson, and parents." 

PUPIL ASSISTANCE PROGRAM 

The HARPURSVILLE JUNIOR-SENIOR HIGH SCHOOL STUDENT 
HANDBOOK 1986-1987, in addition to many other sections, has 
sections headed, CLASSROOM CONDUCT-CUTS AND TARDINESS, 
DISCIPLINE, UNACCEPTABLE CONDUCT, DISCIPLINE POLICY, 
STUDENT'S RESPONSIBILITIES AND RIGHTS, STUDENTS UNDER C.O.H. 
SUPERVISION, AND BUS CONDUCT. Under the DISCIPLINE section 
of the handbook, the point is made that "Every institution 
needs balance between responsibility and freedom, 
opportuni ty and discipline." Furthermore, "Detention is a 
detainment and restriction of a student's privileges due to 
lesser infractions and misconduct. This is usually lunch 
time in the PAP room. Silence rules! 

In-School Suspension (or Suspension) is a punishment 
for more serious offenses. The student is under full time 
supervision by teachers all day and is required to complete 
classroom assignments. ISS is a step subsequent to 
Detention." 

According to the stated DISCIPLINE POLICY, "The 
primary goal of Harpursville Junior-Senior High School is 
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learning. We feel the school has the obligation to teach 
not only the academic disciplines, but also socially 
acceptable behavior. Therefore, rules and regulations in a 
school setting serve a two fold purpose: (1) they are 
necessary for the orderly functioning of the school; and (2) 
they are designed to develop in each student an acceptance 
of the values and mores of the society they will soon enter. 

Wi th this in mind, the administration must have 
flexibility in dealing with individual students. Just as we 
encourage individualization in the classroom, it should be 
encouraged in the school and its discipline code." 

Furthermore, according to the DISCIPLINE POLICY, ISS 
is considered as a third or fourth referral under ILLEGAL 
ABSENCES FROM CLASS OR CLASSES. 

Third Referral: Notification of parents and In-School 
suspension for form one to three days depending on the 
number of classes cut. 

Fourth Referral: Notification of parents and In-School 
Suspension for from three to five days depending on the 
number of classes cut. 

Under ILLEGAL TARDNINESS FROM SCHOOL HOMEROOM, CLASS, 
OR OTHER AS~IGNMENT, In-School Suspension is a fourth and 
fifth referral. 

Fourth and Fifth Referral: Notification of parents and 
In-School Suspension for one day. 

Under POSSESSION AND/OR USE OF TOBACCO PRODUCTS, In­
School Suspensions is considered for a first through fourth 
offense. 

First Offense: Notification of parents and In-School 
Suspension for one day. 

Second Offense: Notification of parents and In­
School Suspension for two days. 

Third Offense: Notification-of parents and In-School 
Suspension for four days. 

Fourth Offense: Notification of parents and IN-School 
Suspension for five days. 

In-School Suspension is the third referral for CLASS 
MISCONDUCT. 

Third Referral: Notification of parents by phone if 
possible, and In-School Suspension from one to three days. 
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In-SchoOl Suspension is the first referral for 
POSSESSION OF ITEMS NOT ALLOWED IN SCHOOL. 

First Referral: Confiscation, notification of 
parents, and In-School Suspension for from one to three 
days. 

Under GENERAL rules, after school suspension may be 
substituted for lunch time and/or In-School Suspension with 
the agreement of the parents. Furthermore, according to the 
HARPURSVILLE JUNIOR-SENIOR HIGH SCHOOL STUDENT HANDBOOK 
1986-1987, there are very specific RULES GOVERNING PARENTAL 
NOTIFICATION. 

The principal assigns students to the Pupil Assistance 
Program (ISS) I and a personal letter is sent to the 
student's parent or parents. As much as possible, the 
formal use of forms is avoided. The Pupil Assistance 
Program (In-School Suspension) is a program devoted to 
gi ving those students who have behavioral problems in the 
regular classroom an alternative to out-of-school 
suspension. 

1. Assignment - Pupils can be assigned to the'PAP for 
1/2 day (AM or PM), ~ full day or multiple days. This 
assignment can only be made by the High School Principal or 
Assistant Principal. 

2. Homework - Each afternoon the PAP Aide prepares 
homework sheets for each teacher of the assigned students. 
These assignments are put in teacher mailboxes and returned 
to the aide the following morning by all teachers of the 
students involved. This is procedure monitored closely. 

3. Rules - The rules are basically simple. No talking, 
no visits, no leaving. One general rule that is reinforced 
to the students is that a problem in the PAP room means 
immediate suspension from school for up to five days. Since 
parents are contacted directly for out-of-school suspension, 
this is not a very popular choice. The PAP ROOM BEHAVIOR 
CRITERIA are listed on the next page. 
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III\HPUnSVILLE JH.-Sn. IIIGII SCIIUUL 
III\HI'UHSV I LLL NEW YUHK 

PI\P HUur'1 BUII\VIUH CHlllHIf\ 

1. KNOW /\IW OIlE Y IIIE SCIIOOl RULE S I It YOUR S I UIJEN f IIMIIJBOOK. 

2. OBEY lIlE 1'1\1' SUPERVISOIl lilE FIRsr 11l~E YOI) IlECEIVE fI 
DIRECTIVE) DE RESPEcrFUl ANIJ COUIlTEOUS ALSO. 

3. SIIOW GOOD BEIIAVlon HIIEN our OF 1I1E PI\P Roor·l; (LUNCII, lflV, 
ETC. ) 

ll. SIT AI" TilE ASSIG,rEO IJESK QUIE1lY fIIW BE nESPECTADlE TOH/\IW 
TIIAT DESK AND fiLL SCIIOOl PIWPEIl fY I It T II IS nOOM. 

5. COI'lPlE1E UAILY ASSIGrrr1ENrS, UO AS MUCII ~lonK AS POS51nlE . 
DUrlING TilE nEGULArl CLASS PERIOU OF EACII COURSE; TIIEN FINISII 
WORK DURING flSSIGIIEU STUUY IIALl PEnIOUS. SCI/OOL WORK ONLY! 

. 6. HESPECT TilE nlGlilS OF OlllErl5 - HURAIN FRO/1 'Il\lKING WITIIOUr 
PEHMISSION. I\IlUSIVE OR FOUL LANGUAGE (onAl OR wnITIEN) IS 
NEVER ACCEPTABLE. 

7. HEFrlA!N FHOl1 LEAVING SEAlS HI'"OUf PEflIHSSIOIL 

8. l IIERE ~IJ LL IlE 110 COI1J.1UN I CAl I NG W I I II PEOPLE OU IS I DE litE nOON 
(ORAL OR HHIT1EN). 

9. EflCII SIUIJEIH IS HESPONSIDl.E 10 IIAVE nOOKS, PENS, PflPEHS, 
PENCILS, E1C. EAell SIUUEln IS IlE5PONSIJILE 10 SF.E TEACIIEHS 
DUOHE SCIIOOL STARIS 10 FINISII AS51GNMENIS NOf UNDERSTOOD 
Frl0l1 TilE PREVIOUS IJAY IF PI\P lEACIIEHS COIlLD Nor IIELP 111EN. 
PI\P lEACIIEH \'11 LL ALER r 1 liE 1 EI\CIIERS OF 1 II ISS ITUAr I ON SO ·IIIEY 
CAlI EXPECT lIlE STUUEltr. 

1U. No GUI1, on FOOU EXCEPT OUR I NG LUNCII. 

11. THO LAV PASSES ONLY; ONE I\N AND ONE PM - TO DE USED AT 
TilE IIEALl II OFF I CE Ol~l Y • 
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Lewiston-Porter Senior High School 
Lewiston-Porter Central School District 

Youngstown, New Yo~k 14174 
(716) 754-8281 

Contact Person: Daniel Meterko 
In-School Suspension Teacher 

FACILITY: Lew£ston-Porter Sen£or H£gh Schools £s a 
suburban/rural school w£th 1,021 students. 

BACKGROUND: The £n-school suspens£on program at 
Lew£ston-Porter £s £n £ts e£ghth year, and th£s £s Dan£el 
Meterko's forth year superv£s£ng the program. S£nce the new 
Pr£nc£pal Dr. R£chard A. Marotto arr£ved a year ago, a 
number of major changes have taken place w£t;l the program. 
Some of the pos£t£ve changes £nclude mov£ng the INTENSIFIED 
CLASSROOM EXPERIENCE room and chang£ng many of the operat£ng 
procedures. 

Accord£ng to Lew£ston-Porter Sen£or H£gh School's 
Student R£ghts, Respons£b£l£ t£es . and D£sc£pl£nary 
Procedures, there are a number of consequences for 
£nappropr£ate behav£or. One of the consequences for 
£nappropr£ate behav£or £s In School Suspens£on. 

Spec£al educat£on students are £ncluded £n th£s £n­
school suspens£on program. 

INTENSIFIED CLASSROOM EXPERIENCE (I.C.E.). 

The Lancers Student Handbook: Lewiston Porter High 
School, in addition to many sections, has a section headed 
STUDENT RIGHTS, RESPONSIBILITIES AND DISCIPLINARY 
PROCEDURES. After sections where RIGHTS OF STUDENTS and 
GRIEVANCES are discussed, the handbook covers S'TUDENT 
DISCIPLINE. After some discussion of the importance of 
discipline and order for an effective education, and the 
academic and social conduct of individuals in the school's 
communi ty, inappropriate behavior and sanctions are 
discussed and listed. 

"In developing consequences for inappropriate behavior 
or violations of school rules, schaal personnel may take one 
or more of the following actions based on the frequency 
and/or severity of the infraction." Six consequences are 
listed that include (A) Student Conference, (B) Parent 
Notification, (C) Parent Conference, (D) Loss of Pass 
Privileges, (E), Restitution or SchoOl Service, and (F) In 
SchoOl Suspension (I.C.E.). 

Further, F. In SchoOl Suspension (I.C.E.): I.C.E. is an 
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;official suspension from classes but not from school. It is 
,assigned for minor infractions which have recurred and for 
major infractions. The term of the suspension depends upon 
the seriousness of the infraction. Each student shall 
notify his/her teachers and obtain necessary classroom 
assignments. 

I.C.E. PROCEDURES 

I. The student will be responsible fer having 'any necessary 
texts, materials, etc. needed to compl~te their assignments. 
The students will also be required to return the completed 
assignments to the respective subject area teacher for 
credit. If the student has run out of work and has nothing 
to do, the suspension supervisor may assign activities and 
readings. 

2. Failure to return completed assignments to the subject 
area teachers may result in the student receiving no credit 
in that particular course. This could adversely affect the 
student's gradepoint average. 

3. I.C.E. Schedule: Report to the I.C.E. room at the end of 
the homeroom period. Come prepared with study materials. 
Release time is 2:30 P.M. 

Four more consequences are then listed (G) Out of 
School Suspension; (H) Terms of Suspension: A student who 
has been suspended in house/externally from school is 
suspended not only from classes, but also from all sports 
and activities ... ; (I) Superintendent's Hearing; and (J) 
Refer to Legal Authorities. 

INFRACTION LIST 

1. Cutting Class - A, B, C. D. F. G. H. I 
2. Cutting Study Hall - A, B, C, D. F. G. H. I 
3. Insubordination - A, B, C, D, F, G, H, I 
4. Abusive Language - A, B, F, G. H 
5. Disorderly Conduct - A, D, E, F, G, H, I, J 
6. Fighting - B, G, H, I, J 
7. Gambling - B, G, H, I, J 
8. Consumption or Possession of Intoxicants in any amount -

B, G, H, I, J 
9. Possession, Sale, or Use of Illegal Drugs, or Misuse of 

Medications, (Prescription or Non Prescription) - B, G, 
H, I, J 

10. Vandalism or Abuse of School Property Including 
Textbooks - B, E, F, G, H, I, J 

11. Possession of a Weapon or an Object which can be used as 
such - B, G, H, I 

12. Tardiness - B, C, F, G~ H, I, J 
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13. Loitering - A, B, D, G, H, I, J 
14. Theft - B, E, G, H, I, J 
15. Smoking outside Designated Area, or outside the 

Designated Time, or Without a Smoking Permit 0 B, C, F, 
G, H 

16. Lost or Damaged Textbook - (a grade of 'INCOMPLETE' will 
be issued until all textbook obligations are met.) - B, 
C, E, I 

17. Cheating - if a student is guilty of cheating, the paper 
in question will be confiscated, an 'F' will be recorded 
and the parent will be notified. 

18. Athletic Eligibility will be monitored by all coaohes. 
They will use our High School Discipline Code, The 
Niagara Frontier League Guidelines, and the Section 6 
Guidelines. 

In addition to the school's discipline code, each 
teacher also has a discipline code or plan for his or her 
class that includes sanctions for violating the rules. 

The STUDENT REFERRAL FORM on the next two pages is the 
first step used by a teacher in the process of sending a 
student to the I.C.E. room. One copy of the form goes to 
the parent, one copy, goes to the administrator who meets 
with the student, and the other copy goes to the reporting 
teacher. 

Usually, the student takes the completed form to the 
I.C.E. room. However, there are times when the student is 
sent to the I.C.E. room without the form, but with a note. 
Most often in those cases, within a short period of time, 
the form is sent to the teacher in charge of the I.C.E. 'room 
with another student. 

1 ' 
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LEWISTON-PORTER SENIOR HIGH SCHOOL 
YOUNGS TOI{N, NEW YORK 14174 

STUDENT REFERRAL FORM 

(PARENTS' NOTIFICATION) 

Student's Name'--________________ _ Class Mod, __ _ Date'--__ 
Address ___________________ ~ ___ 

Teacher/ Administrator Complet ing Ref erral:....... ____________________ _ 

Nature of Problem: 

a. Class Cutting 
b. Study Hall Cutting 8 

0 c. Continuous Homeroom Cutting 

§ 
d. Cont11nuoua Class Disruption 
e. ContinuouD Tardiness 
f- Loitering (l~rite 

0 g. ImpJJ<lper Personal Behavior 

Additional Comments: 

Check one: First Referral 

Previous action by teacher: 

Conference with pupil 
Conference with Guidance 
Contact with home 

Action by Administrator: 

D h. Truancy 
D 1- Fighting 
[] j. Smoking 
tJ k. Insubordination 
[] 1. Forgery 

in area) tJ m. Vandalism/Theft 
D n. Harrassment 

2nd Referral 3rd Referral 

Other _________________ ___ 

In accordance to estabLished Behavioral Guidelines, consequences for above misbehavior 
will result in 'the following action: 

0 Official Warning 
0 Work Detail (clean up) 
0 Parent Notification 
0 Parent Conference 
0 Zero Grade 

[] 

tJ 
[] 

0 
tJ 

Loss of Privileges (Type) 
In-school Suspension __ day(s) 
Out-of-school Suspension __ day(s) 
Restitution 
Notify Legal Authorities 

o Superintendent Hearing (Long term suspension) ,. 

Comments: ___________________ ~-----------------------------

Adm. Signature: _____________ _ 

If you have any questions, please call 754-8281, Ext. 401. 

Parent's copy 0 Office Copy [) Teacher's copy [) 

WTM:ec 

The letter that follows on the next page, is the letter 
that is sent with the parent's copy of the STUDENT REFERRAL 
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FORM. 

~ ~ YOUNGSTOWN N.Y. 14174 

• 

LEWISTON-PORTER CENTRAL SCHOOL 

t71BJ 754-8281 
TO LEARN, TO GROW, TO BE 

Hr. Tom Brown 
2311 CenLer Street 
Lewiston, New York 14092 

Dear'Hr. Brown, 
I 

· February 24, 1988 

The purpose of this letter is to inform you that your 
son/daughter, Roberta, has been assigned to In-School Suspension, i.e" 
Intensified Classroom Experience (I.C.E.), for 2 day{s) for the 
following reason(s): 

Excessive tardies. 

The date{s) of the In-School Suspension are as follows: 
February 24 and 25, 1988. 

Homework will be provided each day your child is assigned to In­
School Suspension and supervision will be provide~l by school per,~onnel. 

NOTE: A consequence for being assigned to I.C.E. is that your 
son/daughter will not be able to pat,ticipate in or be a spectator at 
any school sponsored activity during or after school hours for the 
day(s) assigned. This includes plays, dances, inter- scholastic sports, 
music programs, etc. 

TillS ACTION lIAS BEEN TAKEN WlTII A POSITIVE GOAL IN HIND. WE WANT 
YOUR CIIILD TO ACCEPT RESPONSIBILITY FOR TIllS UNACCEPTABLE BEIIAVIOR AND 
IN TilE FUTURE BE ABLE TO BEHAVE HORE APPROPRIATELY IN SCHOOL. 

cc: Attendance 
Guidance 
In-School Susp. 

Sincerely, 

Vance G. Agee, Asst. Principal 

Dr. Richard A. Harotto, Principal 

LTR-ISS.l 

Upon arriving in the I.C.E. room, the I.C.E. room 
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teacher enters the student's name on the yellow I.C.E. ROOM 
LOG on the next page. 

~ 
Frail! To Name 

I.e.E. ROOM LOG 

Suspended Students 

Roll 
Grade Call Referred bv Reason 

On the next two pages is the STUDENT BEHAVIOR ANALYSIS 
REPORT which is given to the student to complete. When the 
student completes the form, he or she returns the form to 
the I.C.E. room teacher. 

The completed STUDENT BEHAVIOR ANALYSIS REPORT form 
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with the STUDENT REFERRAL FORM is sent to the assistant 
principal who will use the information in his or her 
conference with the student. 

STUDENT BEHAVIOR ANALYSIS REPORT 

LEWISTON-PORTER CENTRAL SCHOOL 
Principal __________ --:- Assistant Principal __________ _ 

1. My name is _____________________ .. Grade __ _ 

I was sent to the office by __ ~;:;-::-=:::_::=---­ on date _________ _ 
(Tescrters name) 

2. The reason for my referral: 

3. The teacher had to spend his/her time with me while the rest of the students wa~ed. 
DYes 0 No 0 Unsure 
Because of the way I behaved, the leaming process stopped for me. 
DYes oNo 

Because of the way I behaved, the leaming process stopped for my classmates. 
DYes 0 No 

4. Check the box in front of any statement ~ H applies to your s~uation. 
o Someone was hurt. Who? ______________________ _ 
o Someone_~s embarrassed. Who? ___________________ _ 
o Someone began to cry. Who? _____________________ _ 
o Something was broken or damaged. What? _________________ _ 

o I involved several students and stopped them from completing their work. Who? ______ _ 
o The teacher was upsei or angry because I chose not to follow directions. 
o I wasted my lime. 
o I lost. What? ________________________ ~ __ 
o I won. What? __________________________ _ 

5. Before I did ~, I was feeling (check approp~iate word or words below): 
o alone 0 cruel 0 beaten 
o cheated 0 angry 0 jealous 
o disappointed in myseff 0 confused 0 lonely 
o eager to impress the other kids 0 cut of! from \he teacher 0 sad 
o hateful 0 disappointed in other people 0 useless 
o ignored 0 hopeless 0 scared 

~O left out 
. 0 overlooked 
o shy 

o like crying 0 inferior 0 run down from lack of sleep 
o poor 0 like a failure 0 bored 
'0 sorry for myseff 0 proud of myseff 0 defeated 
o cut off from other kidS' 0 ugly 0 dumb 
o hurt by unkind words 0 picked on 0 happy 
o embarrassed 0 not very important 0 other ________ _ 
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t was feeling Ihal way because ______________________ _ 

e. Check off the appropriate lines. 

Instead of dOing what I did, I might have: 
o told someone how I was feeling. 
o told the teacher how I was feeling. 
o found some work to do thaI YIaS interesting. 
o made a bargain wilh Ihe leacher. 
o done nOlhing. 
o asked to see the nurse. 
o told my parents how I was feeling. 
o asked for permission. 
o listened more carefully. 
o thought about the resuns. 
o asked to see the counselor. o other ____________________________________ _ 

7. Check off the appropriate lines. 
Because I chose to behave how I did, I believe that the principal or my teacher shoulp: 
o see that I pay !.Or or repair the damage. 
D have a conference with my parents. 
Dhelpme. 
o ask me for a daily or weekly progress report. 
o praise me. 
o have me complele missing work by _________________________ _ 

o have a conference with my teachers. 
o do nothing. 
D forgel it and give me another chance. o other _____________________________________________ _ 

,. 
8. There is something else I would like to say. ______________________ _ 
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The student fills in his or her school schedule on the 
form below so that the I. C. E. teacher knows the studemt' s 
schedule. 

Levi.tan-Parter Senior Hllh 

---...,(,.-D-II-t-e ..... ) ----:,. 

The .tudent li.ted above i. tn ISS on thl. pa ••• y.t~M. 
All teachen, includlnl atudy hall and lunches, wUl indlf!ate 
the ti.e of arrhal and departure in .pace provided. Thlll 
plUlI w111 b. turned In to Hr. Hetuko at the end of the -dlIY. 
(Place In hi ... Ilbox.) 

1!fu. 

1 

2 

11 

12 

SUBJECT TEACIlER 
TIME 
2!L 

1rlm 
_OUT 

At the end of the day, the APPOINTMENT SLIP on the 
next page is used by one of the two administrators to assign 
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students for the next day. 

If student is absent, return slip in I ":S 
attendance envelope. 

APPOINTMENT SLIP 

Homeroom Teacher Date 

is to repo rt to 

Dr. Marotto Guidance Office 

Mr. Agee Health Office 

Mr. Tucker Attendance Office 

ICE Room Main Office 
(2nd floor) 

During Study Hall ____ Immediately 

After Announcements Period 

Signature 

When a student is assigned to the I.C.E. room for a few 
days, the TEACHER NOTICE form on the next page is used to 

96 



secure the class work to be completed by the student in the 
I.C.E room. 

Lewiston Porter Senior High School 
In School Suspension 

TEACHER NOTICE 

PLEASE NOTE: The following student(s), 

are in ISS & need work, if you have any for them please 
send it here or put it in my mail box. 

are excused from ISS today and should be attending all of 
their classes, if they do not please notify me. 

did not show up to ISS today and are in school, if they 
come to class today, please send them directly here. 

Thank you, 

Daniel Meterko 

The green CLASS RE-ADMIT/PUPIL EVALUATION form below is 
completed by the I.C.E. teacher or administrator and allows 
a student to return to his or her regular class. The form 
must also be signed by the re-admitting teacher. 

CLASS RE-ADKIT/PUPIL EVALUATION 

NAME. ______________________________ OATE~ ____________ , 

GENnAL BEHAVIOR- ~ 
PERIOD COOPERATION ATTITUDE USE OF TIME AT'I'DlD 

1 
.. 

2 

:3 

11 

12 
ReasQn(s) tar Reterru on Absent! L1.st! 

*t1se:S/U (Satis./Onsatis.) 
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The I.C.E. teacher periodically receives a computer 
print out of student tardiness. If a student has been tardy 
too often as per the rules, the I.C.E. teacher completes the 
STUDENT EXCESSIVE TARDY NOTICE below and notifies that 
student that he or she is assigned to the I.C.E. room. In 
addition to the student receiving a copy, a copy goes to the 
student's roll call teacher, and one copy is retained by the 
I.C.E. teacher. When a warning is sent to the parent(s), a 
copy is sent to the student only. 

TO: o TIlis is a warning notice. 

FROM: William T. Mcquay o REPORT TO IN-SCltOOL SUSPENSION 

BEFORE ROLL CALL ON: ___ _ 
SUBJ: School Attendance 

DATE: 

Our attendance record! indicate that you have been late to school Urnes 
this quarter. Under Section C of the Behavioral Guidelines, the following is stated with 
regard to student attendance: 

11. Six or more unexcused absences and/or tardies in a 10 week period. 

Section C of the Behavioral Guidelines also states: 

B. Homeroom cutting, and 

12. Failure to si8n IN or OUT in the attendance office when required. 

Violations of these gUidelines will result in IN-SCHOOL SUSPENSION. 

"NOTE: FAILURE TO REPORT TO IN-SCHOOL SUSPERsION ON ~ SPECIFIED ABOVE WILL RESULT IN 

ONE ADDED DAY OF ISS. WITItOUT EXCEPtlON I 

If absent on assigned date due to illness, you must report on the first day back to 
school following your absence I 

Please see me if you have any questionB. 

WTH:ec 

When a student is suspended, the 
below is completed by the I.C.E. teacher 
secretary who then sends a letter, see 
parent( s). 

suspension 
and is sent 
next page, 

notice 
to the 
tq the, 

SUSPENSION NOTICE [ ]-OUT OF SCHOOL [ ] -ICE 

IStud~nt's Name _________________________________ _ 

1 
IPar~nt's Nam@ _________________________________ _ 

1 
IAddr~ss 

1 
1 
1 

----------------------------~-----------

IPhone _________ ~ __________ Gr: _______ HR: ________ _ 

1 IReason(sl ______________________________________ _ 

1 
I· 

,-------------------------------------------------
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~ ~ YOUNGSTOWN N.Y.14174 

• 

LEWISTON-PORTER CENTRAL SCHOOL 

(7181 754-8281 
TO LEARN. TO Gnow. TO BE 

Mr. Richard Davidson 
200 Oak Street 
Youngstown, New York 111174 

Dear Mr. Davidson: 

February 2~, 1988 

This letter is to inform you that your son/daughter, Robert, has 
been suspended from school for 3 days for the following reason(s): 

TruancYI leaving the building without signing out. 

Starting date of the suspension will be February 25. 1988. 

Due to the nature of this matter, Robert will not be reInstated 
until a parent conference ~an be held. This conference should take 
place within five (5) school days. If you will call the assistant 
principal's office at 754-8281 (Ext. 40Z), an appointment will be made 
for you and your child. 

During the time of the suspension. your son/daughter will not be 
able to participate in or be a spectator at lIny school sponsore>d 
activity. This-includes plays, dances. interscholastic sports, music 
programs, 1!tc. 

Generally, homework will not be provided and any work missed whUe 
the student is under "Out-of-Schoo1 Suspension" must be made up by the 
student. 

TillS ACTlON liAS BEEN TAKEN WITII A POSITIVE GOAL IN HIND. WE WANT 
YOUR CIIILD TO ACCEPT RESPONSIIlILlTY FOR TillS UNACCEPTABLE BEIIAVIOR AND 
IN TilE FUTURE BE ABLE TO BEHAVE MORE APPROPRIATELY IN SCI/OOL. 

cc: Attendance 
Dr. Stephens 
Asst. Principal 
Guidance 

SIncerely, 

Dr. Richard A. Marotto 
Principal 

LTR-OSS.l 

The rules on 
room. Originally, 
used as a contract 

the next page are posted in the I. C. E. 
this list consisted of 10 rules and was 
that the student signed. With time, the 
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rules were shortened and the signing done away with. 

SUSPENSION RULES 

READ CAREFULLY AND COMPLETELY 

1. Do NOT get out of your seat without permission. 

2. Absolutely NO TALKING. 

3. Keep busy - I will not accept the excuse "I DON'T HAVE 
ANYTHING TO DO." 

4. NO EA.TING: food, gum, candy, etc. 

5. NO SLEEPING. 

6. DO NOT DEFACE SCHOOL PROPERTY. 

LUNCH ROOM PROCEDURES 
(time 1:00-1:20) 

- I will take you to and from the lunch room. 

- You will have an assigned table in the cafeteria. 

- STAY AT YOUR TABLE: the only time you may get out of your 
seat is to get lunch or throw out your garbage. 

- If someone wants to talk to you they must sit at your 
table you may not go to theirs! 

Do not wander around the lunch room. 

- FAILURE TO ADHERE TO ANY OF THE ABOVE RULES WILL RESULT 
IN ADDED SUSPENSION DAYS AND LOSS OF PRIVILEGES 

Once a month, the green IN-SCHOOL SUSPENSION PROGRAM 
REPORT FOR MONTH: form on the next page is 
completed by the I~~E:-teacher-and sent to Dr. Marotto, the 
Principal, with the similar report from the year before. 
Additionally, the I.C.E. teacher prepares an annual report, 
too. 
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DATE: _______ _ 

ENROLLMENT (grades 9-12) 

IN-SCHOOL SUSPENSION PROGRAM 
REPORT FOR MONTH: 

(Revised 19~8:-7--':8~8')--

TOTAL NUMBER OF STUDENTS SERVED IN-SCHOOL 'SUSPENSION (I.C.E. CATEGORY 2) 

Male: 

__ Different boys 
Repeated 

-- One time repeaters 
One time offenders 

===== Multiple offenders (3 or more 
times in ISS) 

Femalel 

Different girls == Repeated 
One time repeate,rs 

-- One time offenders 
-, -- Multiple offenders 
-- (3 or more) 

TOTAL NUMBER OF STUDENTS SERVED OUT-Of-SCHOOL SUSPEN~lON !.(CATEGORY J) 

Malel 

__ Different boys 
__ Repeated 

One time repeaters 
One time offenders ===== Multiple offenders (3 or more 
times in ISS) . 

Ca tegories I 

Femalei 

Differe,nt girls == Repeated 
__ One time repeaters 

One time offenders 
-- Multiple offenders 
-- (3 or IIIOre) 

1. Detained students total <I waiting in I.e.E.), 

2~ Suspended students (in-school suspension), total 

;3. 

Learning Violation: 
Insubordination 
Class disruption 
Truancy, illegal absense 
Altercation 
Smoking outside building 
Tardiness (excessive) 
Other 

Suspended out-of-school. 
Learning Violation: 
Reckless endangerment to 
self and/or others 

Drugs/alcohol 
Fighting 
Insubordination 
Truancy 
Referral by ~ubstitute 
Smoking within building 
Other 

male 
male 
male 
male 
male 
male 
male 

total 

male 
male 
male 
male 
male 
male 
male 
male 
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female 
female 
female 
female 
female 
female 
female 

female 
female 
female 
female 
female 
female 
female 
female 

i. 

Combined 

Combined 



NUMBER OF DAYS STUDENTS IN SUSPENSION FOR: 

__ one day male female 

__ two days male female 

__ three days male female 

__ four days male female 

__ five days male female 
I 

COUNSELING:· 

NUMBER OF S.TUDENTS RECEIVING COUNSELING DURING MONTH: male female 

COUNSELOR I S NAME: :-:-~_-:--::--:-: __ =-~ __ _ 
Liaison to Guidance Dept. 

TYPES OF COUNSELING RECEIVED BY STUDENTS: 

parental 

a~cohol/drug 

school behavior 

other 

NUMBER OF CONTACTS MADE WITH PARENTS: 

in schuol 

female 

ilia Ie female 

male female 

male female 

at home 

Submitted by: ______________ _ 

At the end of the day, an administrator completes the 
APPOINTMENT SLIP form on the following page to assign 
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students for the next day. 

If student is absent, return slip in 
attendance envelope. 

APPOINTMENT SLIP 

Homeroom Teacher Date 

___________________________ is to report to 

Dr. Marotto Guidance Office 

Mr. Agee Health Office 

Mr. Tucker Attendance Office 

ICE Room Main Office. 
(2nd floor) 

____ During Study Hall Immediately 

After Announcements Period 

Signature 

A DAILY BULLETIN is circulated every day listing, in 
addition to other items of interest, those students who are 
assigned to the INTENSIFIED CLASSROOM EXPERIENCE (I. C. E. ) . 
An enlarged version of the PLEASE POST notice below is 
posted t~roughout the school. 

, 

TO: All Suspended Students and Parents of 
Su~pended Students 

FROM: Dr. Rithard A. Harotto, Principal 
Lewist.on-Porter Senior lUgh School 

SUBJ: TERMS OF SUSPE~tsIONS 

A STUDENT WHO HAS BEEN SUSPENDED IN-HOUSE/EXTERNALLY FROM 
SCHOOL IS SUSPENDED NOT ONLY ~ ~ BUT ALSO FROM ALL ~PORTS 
ANn ACIIVIUU. AN EXTERNALLY SUSPENDED STUDE~T ~1AY NOT BE IN OR 
AROUND THE SCHOOL DURING THE TERM OF SUSPENSION. To BE FOUND IN 
THE BUILDING OR ON THE tAMP US WITHOUT PERMISSION FROMAN ADMINISTRA­
TOR WILL RESULT IN SERIOUS CONSEQUENCES. 
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A. PHILIP RANDOLPH CAMPUS HIGH SCHOOL AT CITY COLLEGE 
New York City Public Schools 

135th Street & Convent Avenue 
New York, New York 10031 

(212) 926-0113 

Contact Person: Lottie L. Taylor, Principal 

FACILITY: A. Philip Randolph Campus High School at City 
College is an urban high school with 1,500 students. 

BACKGROUND: The program started one and one half years 
ago and grew from the Board of Education Citywide Standards 
of Conduct and Uniform Disciplinary Measures adopted by the 
Board of Education on May 21, 1986. 

When the In-House Suspension program was organized, 
special education students were included in the process. 
However, once two special edEcation deans became part of the 
school's organization, the special education dean's began to 
handle the special education students sent to In-House 
Suspension. However, there stj.ll are some In-House 
Suspension situations involving special education students 
that are handled by one of the regular deans. 

IN-HOUSE SUSPENSION 

On May 21, 1986, the Board of Education of the City of 
New York adopted BOA~D OF EDUCATION CITYWIDE STANDARDS OF 
CONDUCT AND UNIFORM DISCIPLINARY MEASURES that became the 
basis for A. Philip Randolph Campus High School's STANDARDS 
OF CONDUCT, DISCIPLINARY MEASURES. According to the 
STANDARDS OF CONDUCT, DISCIPLINARY MEASURES, there are a 
number of mandated and optional disciplinary measures that 
can be applied for infractions of "prohibited actions of 
students in school during school hours, before and after 
school, while on school property, while traveling on 
vehicles funded by the Board of Education, at all school 
sponsored events, and on other than school property, which 
can be demonstrated to negatively affect the educational 
process or endanger the health, safety, morals or welfare of 
the school community." One of the optional disciplinary 
measures is In-House Suspension. 

. The !2..:.. Philip Randolph Campus High School Student 
Handbook has a section headed STANDARDS OF CONDUCT, 
DISCIPLINARY MEASURES. There is a three paragraph 
introduction that discusses student behavior in a "college 
preparatory school," and points out that "Social growth 
requires individual restraint and responsibility." 
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Thirty infractions of school rules are listed with 
mandated and optional discipline consequences listed for 
each of the infractions. For individual cases, mandatory 
discipline measures may be set aside by the principal. In 
addition, optional disciplinary measures are determined 
after the dean's investigation and consulting with the 
principal or her designee. In-School Suspension is listed 
as a mandatory and optional disciplinary sanction. 

The 30 infractions are grouped with mandated and 
bptional disciplinary consequences listed for each grouping. 

1. Infraction - Behaving in a manner which disrupts the 
educative process (e. g., making excessive noise in a 
classroom, hall or school building): 

Mandated, Discipline - Parental notification 
. Reprimand by school staff 
Guidance Conference with parent 
and student 

Optional Discipline - Exclusion from extra-curricular 
Individual or group counseling 
In-House suspension 

2. Engaging in or causing reckless conduct which 
creates a risk of injury to a student or school personnel: 
Mandated - #1, Optional - #1. 

3. Not being in assigned place on school premises: 
Mandated - #1, Optional - #1. 

4. Cutting classes: Mandated - #1, Optional - #1. 

5. Leaving class or school premises without permission 
of supervisory school personnel: Mandated - #1, Optional -
#1. 

6. Being late for school or 'class: Mandated - #1, 
Optional - #1. 

7. Bringing proscribed equipment to school without 
authorization (e.g., transistor radio, tape recorder): 
Mandated - #1, Optional #1. 

8. Wearing apparel that is unsafe or materially 
disruptive to the educational process: Mandated - #1, 
Optional - #1. 

9. Posting or distributing material on school premises 
in violation of written school rules. (The standards for 
posting or distributing materials on school premises set 
forth in Regulations of the Chancellor, A-401, must be 
adhered to by all schools in order to comply with the law.): 
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Mandated - #1, Optional - #1. 

10. Smoking: Mandated - Guidance conference with 
student and parent. Exclusion from extra curricular 
activi ties. Referral to appropriate community agency. 
Optional - Group or Individuel Counseling. Intervention by 
mental health staff. In-house suspension. 

11. Gambling: Mandated - #1, Optional - #1. 

12. Engaging in scholastic dishonesty which includes 
but is not limited to: a. Cheating, b. Plagiarizing, or c. 
Colluding. Mandated - Guidance conference with parent, 
student and AP/Supervision Academic. Sanctions imposed with 
approval of principal and/or designee. Exclusion from 
extra-curricular acti vi ties. Group or individual 
Counseling. Optional - Referral to appropriate community 
agency. In-House suspension 

13. Using profane, obscene language or gestures: 
Mandated - #10, Optional - #10. 

14. Lying or giving false information verbally or in 
writing to school personnel: Mandatory - #10, Optional -
#10. 

15. Using racial, ethnic, religious or sex slures: 
Mandated - Guidance conference with student and parent. 
Referral to appropriate community agency. Service to an 
agency assisting those abused. Optional - Intervention by 
mental health staff. Individual or group guidance. In­
House Suspension. 

16. Engaging in sexual harassment: Mandated - #15, 
Optional - #15. 

17. Defying the lawful authority of school personnel; 
insubordination (e.g. repeated violations): Mandated­
Principal's Suspension; In-House or out of school - parent 
notified. Intervention by mental health staff. Referred to 
appropriate community agencies. Post suspension guidance 
hearing with students and parents. Optional 
Superintendent's Suspension. Transfer to another school or 
facility in accordance with NYS Ed. law, Section 
3214, Sub-Division 5. 

18. Posting or distributing obscene, libelous or 
defamatory material, or literature: Mandated - #17, Optional 
- #17. 

19 Engaging in or causing disruptive behavior on school 
bus: Mandated - #17, Optional - #17. 

20. Engaging in vandalism or other intentional damage 

107 



to property belonging to the school, staff or other students 
(e.g. graffiti): Mandated - #17, Optional - #17. 

21. Br~nging unauthorized visitors to school in 
violation of written school rules: Mandated - #17, Optional 
- #17. 

22. Tampering with, changing, or altering a record or 
document of a school by any method, including, but not 
limited to computer access or computer access or other 
electronic means: Mandated - #17, Optional - #17. . 

23. Using or possessing alcohol, a controlled 
substance, or beeper: Mandated - #17, Optional - #17. 

24. Falsely activating a fire alarm, bomb threat, or 
other disaster alarm: Mandated - #17, Optional - #17. 

25. Engaging in causing violent conduct, physical 
contact, physical altercation or other action that results 
in injury to a student or school personnel: Mandated­
Superintendent's Suspension Transfer to another school or 
facility in accordance with NYS Education Law, Section 3214, 
Sub-division 5. Optional - Initiating criminal charges. 
Notification of police and, or arrest. Indefinite 
Suspension in accordance with Regulations of the Chancellor, 
A-430. 

26. Using intimidation, coercion, force or extortion: 
Mandated - #25, Optional - #25. 

27. Engaging in assault or sex violation: Mandatory -
#25, Optional - #25. 

28. Engaging in theft and/or arson: Mandated - #25, 
Optional - #15. 

29. Engaging in or causing riotous conditions: Mandated 
#15, Optional - #15. 

30 Selling or distributing alcohol or coritrolled 
substance: Mandated #15, Optional - #15. 

31. Possessing or using a weapon or demonstrating an 
intent to use an instrument as a weapon. (Suspension is 
mandatory in accordance with Chancellor's Regulations A-430, 
and Education Law, Section 3214): Mandated - #25, Optional -
#15. 
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If after teacher/student discussion, the teacher feels 
a student has violated an aspect of A. Philip Randolph 
Campus High School at City College's STANDARDS OF CONDUCT, 
DISCIPLINARY MEASURES, the teacher completes the REFERRAL 
form below and sends the form to the subject area 
supervisor. 

CHECK ONE 
o DEAN 
o GUIDANCE 
o 

A. PHILIP RANDOLPH CAMPUS UlGH SCHOOL 

lolhe l. Taylor. Principal 

REFERRAL 
(PI •••• Press Firmly) 

.... , . S'riJOENT"S iAiri' 'NAME' , ... , , .. , , FiRST 'NAM'E' .•.. , OFFicIAL ciAss 
REASON FOR REFERRAL (PLEASE BE SPECIFIC AND OBJECTIVE) 

DATE. " 

. , COUNSELOil' .. , 

, ..... , , .. sTAFFMEMBER's SIGNATURE 

DO NOT WRITE BELOW THIS LINE 

SUMMARY OF FOLLOW·THROUGH ACTION: 
o INTERVIEW WlTIl PARENT SCHEDULED FOR, . • . .. '., ..•. ,.. ." ..... , 

o STUDENT INTERVIEWED o CONfEl1RED WiTH ••.••.. " .• , . , •••... , •• '.... ., ..•.•...•..•.• ' 

o NOTATION OF OFFICE RECORD o PLEASE SEE. , •..•. , • . . . . . • . . • . • .. ..•.• .., ••..• ,.' •........ ,.". 

o TELEPHONED PARENT o OTHER ........... , ........................... . 

o WROTE LETIER TO PARENT' 

"DATE'" .. .............. 'SI(lNATURE 

COUNSELOR'S COPY 

The Assistant Principal of the department receives 
referrals from teachers. He then discusses such referrals 
with the student and his parent to determine the nature of 
the problem. A plan of action to rectify matters related to 
the subject area will be decided upon at that time. Overt 
behavior not pertaining to t· e subject area will be referred 
to the Dean. 

The Dean will confer with the student and parent 
reach an agreement concerning the infraction.. . If 
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resolution cannot be reached, the Dean will refer the 
?ituation to the Assistant Principal. 

The Assistant Principal of Guidance conducts a guidance 
hearing with the student, parent, dean, and guidance 
counselor. At that time, a review of the student's academic 
progress, attendance, previous referrals and latest 
infraction takes place. The Assistant Principal of Guidance 
will determine if a suspension should be recommended. 

In all instances where a suspension is recommended, all 
materials pertaining to the student, including academic, 
attendance and disciplinary records, are taken to the 
principal. The principal will determine the type of 
suspension and the length of suspension to be imposed. The 
principal also makes certain that the suspension is within 
the guidelines of the Board of Education. 

The related Dean's office is used to house the student 
on In-House Suspension, where they are isolated from the 
general student population as well as from other students in 
this room who are also on in-house suspension. Attendance 
and continuity of instruction are maintained for students on 
in-house suspension since official class and subj ect 
teachers are alerted that: 

1. the student is on in-house suspension and that 
he/she should be marked present while on in-house; 

2. Classroom assignments for the student are to be 
given to the Department Chairperson, who will deliver them 
to the student in the Dean's Office. 

Students are provided lunch in a non-social atmosphere. 
Behavior is monitored at all times by deans and support 
personnel. 

The following letters go to the subject area teacher 
and the parent(s) of the student assigned to In-House 
Suspension. 
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A. Philip I={andolph-
Campus I-ligh School at City College 

.....-
/ " -(.. -

'10: 

1~35th Street & CO/lvent AvelJue 
New York, New York 10031 

(~I~) g~G-O! 13 
LOTTIE l. TAYLOR, PRINCIPAL 

HE: ___________________ Of£. Cl. __ _ 

SUBJEC'l' CLASS: 

FRCM: Roserrary. ,Davis, AP /Guidance 

The above student has been placed on in-house suspension from 
. During this tine, he/she will rerrain in the 

Dean's Office, Room 302. 

Therefore, until the end of the suspension perioCl, please see 
that all classwork/hollework assigl1lrents are given to your Depart­
n-ent Chairperson, who will see that they are delivered to the 
student. 

'rhank you for your coopera tion. 

/sn'b 
cc: Deparbren t AP 

Cow1selor 
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A. Philip Randolph-
Campus I-ligh School at City College 
135th Street & COllvcnt Avenuc 
New York, New York 10031 

Date 

(212) 926-0 I i:~ 
LonlE l. TAYLOR, PRINCIP:'L 

-----------------------~r~ 
I~ ,~. 

Dear 

Your son/daughter, ______________________ , Official Class 

, was involved in an incident on ------------ -----------
He/She was ----------------------

In order to defuse this situation we have scheduled a guidance 
hearing for you and your child on ______________________ _ 

at ------
until the time of this hearing the student will be in school from 

9 A.M. until 3:10 P.M. in Room 303. He/She will be given homework 
and classv.Drk assigrunents to do during that time. Lunch will be eaten 
in that room, either a boxed lunch from home or a cafeteria lunch 
brought up,to Roam 303. 

Sincerely, 

" . ~ \,. 
f, • 

LLT:smb 
cc: RosenlillY Davis, AP /Guidance 

Lottie L. Taylor 
Principal 

Deans Bronstein, West, HW1ter, Raab, Ramsey 
Guid&~ce Counselors 
Official Te~cher 
Frank Critton - AP/Ac1ministration 
Manila Spencer - Attendance Office 
School Safety Officer 
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WEST MIDDLE SCHOOL 
Auburn Enlarged City School District 

217 Genesee Street 
Auburn, New York 13021 

(315) 253-0301 Ext. 216-217 

Contact Person: Michael A. Orfino 
Principal, west Middle School 

FACILITY: west Middle Sc11001 is a small ci.ty middle 
school with approximately 525 students. 

BACKGROUND: Evey school year, nine teachers are 
assigned, as part of their teaching and duty assignment, to 
supervise the In-School Suspension room. The In-School 
Suspension supervision assignment works out to one period 
per day for each of the assigned teachers. The In-School 
Suspension program is carried out in a separate room located 
in the school. 

Special education students are included in the In­
School Suspension program. 

IN-SCHOOL SUSPENSION 

The West Middle School has both In-School and Out-Of 
School Suspension Programs. Therefore, where types 
of disciplinary actions are coupled together, the student 
may receive one or both suspensions. For example, turning 
in a false fire alarm resul ts in one Out-of-School 
suspension plUS police arrest since police must be 
notified of the false alarm. In addition, some 
infractions result in a warning, then detnetion, and then 
1. S. s. 

The West Middle School, Auburn, New York, has a Parent­
Student-Handbook 1987-1988 that has STUDENT DISCIPLINE and 
STUDENT RIGHTS AND RESPONSIBILITIES sections. According to 
the In-School Suspension section under STUDENT DISCIPLINE: 

"In-school suspension, I.S.S., is a disciplinary action 
against a student, made by the Assistant Principal or 
Principal. The purpose of I.S.S. is to punish a student by 
removing all privileges, and social contacts' for an entire 
school day. Students are required to report to a designated 
room immediately following homeroom .. There, they will 
receive all their assignments for the day and be supervised 
by building teachers. Students are expected to sit quietly 
and do their work. Students assigned to I.S.S. are not 
allowed to attend any after school functions on that day, 
with the exception of detention. Parents/guardians will be 
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notified by phone or mail regarding the reason for the 
I.S.S. assignment." 

According to the STUDENTS RIGHTS AND RESPONSIBILITIES 
section of the student handbook, "An effective school must 
have an environment which is conducive to learning. 
Students cannot learn and teachers cannot teach when 
disruption exists. The professional staff has the 
responsibility to protect the rights of the student to 
learn, and the teacher to teach, as well as to ensure the 
proper and orderly operation of the school. 

The behavior of the student' is the responsibility of 
the administration, teachers, parent, and most importantly, 
the pupil. To fulfill the school's responsibility, the 
administrators and teachers, therefore, accept as their 
duty: 

1. to provide a school environment where learning can 
take place, and; 

2. to protect the rights and privileges of all members 
of the school community." 

The Parent-Student Handbook then has sections under 
Student's Rights, Student's Responsibilities-Rules of 
ConductL Examples of Irresponsible Behavior Subject to 
Discipline, and Type( s) Of Disciplinary Action. The 
following list describes the "irresponsible behavior" that 
brings In-School-Suspension as a consequence of such 
behavior. In some cases, additional disciplinary actions 
are indicated along with I.S.S. 

1. Truancy/illegal tardiness to school and assigned 
periods. 

2. Class cuts. 
3. Leaving school early without permission. 
4. Leaving school grounds without permission. 
5. Walking out of class. 
6. Loitering after school. 
7. Preventing anyone from being where he/she should be. 
8. Forging passes or other documents. 
9. Fighting with anyone, pupils, teachers, or staff in 

school, on school grounds, the bus, or at school 
functions. 

10. Throwing of food or objects in cafeteria or other 
parts of the building or grounds. 

11. Throwing snowballs. 
12. Making the bathroom a health hazard. 
13. Acting in a manner that disrupts teaching and/or 

learning. 
14. Insubordination. 
15. Profanity. 
16. Coming to study hall without materials. 
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17. Wearing hats and coats to classes. 
18. Behavior which is distracting and destructive such as 

writing on balls, desks, and furniture. 
19. Gambling or pretending to be gambling. 
20. All day truancy from school. 
21. Verbal disrespect. 
22. Attending class without pen, pencil, book, homework, 

etc. 
23. Throwing food, etc. 
24. Leaving trash on tables. 
25. Throwing trash on the floor. 
26. Mis-use of facilities by sitting or standing on 

tables. 
27. Pushing over garbage containers. 
28. Shoving others through doorways, through halls. 
29. Stealing library books and materials. 
30. Throwing of trash and papers in the hall, ~avatories, 

rooms and grounds and large areas. 
31. Use of tobacco products on school grounds. 
32. Eating lunch in bathroom and loitering in bathrooms. 
33. Destroying or defacing property. 
34. Eating lunch in locker rooms. 
35. Mis-use of lockers: kicking, writing on lockers, etc. 
36. Not signing in and/or skipping homeroom. 
37. Using an appointment as an excuse to skip class. 
38. Arriving without an appointment when no emergency 

exists. 
39. Being disruptive while waiting to be seen. 
40. Going some other place other than where the appointment. 
41. Running, pushing, shouting, whistling, etc. 

Some infractions of 
responsibilities may bring, 
next time, the student may 
Suspension, etc. 

the student's rights and 
at the start, a warning. Then 
have detention, then In-School 

To refer a student for disciplinary action because of 
misconduct, the building staff member completes the top 
section of the WEST MIDDLE SCHOOL Disciplinary Action Form 
on the next page. The referral is given to the assistant 
principal or the principal for further action. It will be 
noted on the form that there is a section to be completed by 
the student. 

The WEST MIDDLE SCHOOL Disciplinary Action Form is 
completed by the Assistant Principal or Principal when 
disciplinary action is taken against a student. The 
student's parent/guardian receives a copy of this form as 
well as the guidance counselor, the person making the 
referral, the principal, and one copy is placed in the 
students' disciplinary file. 
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~-c.Z_I __ cA_U'_JI_"I_H _r:._)),,_Q(_J/I..>d.~:....n(_l_C_ll-><!..~:....~_;_d_I()_()_Q _CO_U_:l.h_i._el_ 

STUDENT'S NAME 

COURSE 

NATURE OF PROBLEM 

TEACHER'S NAME 

MOD(S)/TIME 

WEST MIDDLE SCIIOOL 
Di~ciplinary Action Form 

IDENTIFICAtION 

ACTION TAKEN BY TEACIIER: (Check Below) 

Referred to AfiSl. Prin. Conference wllh Guidance 

Conference wllh pupil Delentlon 

Gonference wllh pRrrnl. Olher 

Telephone ConlRct wllh parent 

TO BE COMPLETED BY STUUENT 

Have you bren Informed of charge. against you? Yes ___ No ___ _ 

lIave you been given lhe opporlunlLy Lo Lell your version? Yes ___ No ___ _ 

Sludenl's Signalure: 

ACTION TAKEN BY ADMINISTRATOR 

_-..,. __ Conference wllh parenl 

DATE 

____ Delentlon 

____ Conference wllh pupil 

____ Refrrrrd 10 counselor 

____ Suspension-In School __ Home __ 

DATES: __________________ ___ 

____ Telephone contact.wllh pRrent Other .ctlon laken _______________ _ 

DATE STUDENT RETURNS TO CLASS/SCHOOL ________________________________________ _ 

Dear Parent: 
If you have any further question~ regarding this problem or any other concerns regarding your child'. progre •• at We.t Middle 

School please feel free to conlacl me or your child's guidAnce counselor. 

Respectfully yours, 

~5Sistant Princip.1 

Telephone: 253·0301 - EXI. 216 

COP'IEB TO, "AnENT II WHITE PRIN'CrAl. II GnEEN ASST. "ft'Het""'L 11 YELLOW GUIDANCI: 'I "INK T~"CHI!:" II 001.0 

JltoIlIllII p"onM!JIH A7/1' 
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WHITESBORO JUNIOR HIGH SCHOOL CAMPUS 
Whitesboro Central School District 

Oriskany Boulevard 
Whitesboro, New York 13492 

(315) 768-8521 

Contact Person: Christ C. Alexander 
Principal, Whitesboro Junior High. School Campus 

FACILITY: whitesboro Junior High School Campus is a 
suburban 7th through 9th grade junior high school with 850 
students and a few miles west of Utica. 

BACKGROUND: The present In-School Suspension Policy 
and program has grown from the work of the Whitesboro School 
Board Advisory Committee on School Discipline in 1979 and 
1980. Due to the effectiveness of Whitesboro's ISS program 
and budgetary concerns, their ISS program now operates on a 
limited pasis, i.e., if a student is suspended for more than 
three (3) days (which seldom occurs), an ISS suspension room 
is re-established or home tutoring is provided depending 
upon the student involved. The principal decides, in 
conjunction with the guidance counselor, which service is 
provided. 

Special education students are included in the In­
School Suspension Policy plan. The following is quoted from 
the WHITESBORO CENTRAL SCHOOL DISTRICT, POLICY ON SCHOOL 
DISCI~LINE - STUDENT RIGffTS AND RESPONSIBILITIES 1987 -
1988, GRADES-~ Z ~ 9'8 policy on Handicapped Students.----

"If a student has been designated as having a 
handicapping condition, the CSE (Commi ttee on Special 
Education) chairperson will be notified· of the student's 
status and, with the principal, a determination will be made 
whether a formal or informal CSE review is necessary. If at 
any time, due to behavior, there is to be any consideration 
of a change in a student's educational program, the 
district's CSE procedure will be followed, including 
parental notification, due process, etc." 

Furthermore, an entire page in the handbook titled 
HANDICAPPED STUDENTS: DISCIPLINE PROCEDURES is devoted to 
spelling out the disciplinary procedures to be followed with 
handicapped students. 

IN-SCHOOL SUSPENSION POLICY (ISS) 

The Whitesboro' Central School District's POLICY ON 
SCHOOL DISCIPLINE, STUDENT RIGHTS AND RESPONSIBILITIES 1987 
-1988, GRADES - 7-9's "is the policy of the BoardOf 
Education of the Whitesboro Central School District that 
students shall have the attached Bill or Rights and 
Responsibilities. Said Bill of Rights shall be publicized 
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and explained to all students annually. The Board of 
'Education also directs the administration to develop a 
discipline code for student behavior which also shall be 
publicized to all students and provided in wri tirtg to 
parents annually. This code will outline prohibited student 
conduct and the range of penalties which will be imposed on 
student:s for violation of such rules and regulations." 

The administration is directed to use "appropriate 
school personnel and other resource$ separately or in 
combination in identifying and resolving discipline 
problems.," Those i,dentified as appropriate include people, 
resources, and community resources." 

1. People Involved 

(a) Students 
(b) Parents 
(c) Respective Principal or Assistant Principal, Pupil 

Personnel Service Group, including Counselor 
(d) Superintendent 
(e) Board of Education 

2. School Resources 

(a) Psychological evaluation 
(b) Psychiatric consultation 
( c) Designated per.iod of counseling with counselor 

and/or social worker and/or psychologist 
(d) Alternate instruction, tutor in or out of school 

3. Community Resources 

(a) Counseling from community agency 
(b) Voluntary intake at Probation in Oneida County 
(c) Formal PINS petition at 'Oneida County Family Court 

The handbook on POLICY ON SCHOOL DISCIPLINE, STUDENT 
RIGHTS AND RESPONSIBILITIES,-1987 - 1988, GRADES ~ 7,-9 
includes-Sections titled STAFF-nEVELOPMENT, 7-12 STUDENT 
BILL OF RIGHTS AND RESPONSIBILITIES, STATEMENT OF STUDENT 
RESPONSIBILITIE~ 7-9 STUDENT DISCIPLINE- SYSTEM 
MISCONDUCT/RESPONSE -~EL I - LEVEL II - LEVEL III - LEVEL 
IV, GENERAL ADMINISTRATIVE- PROCEDURES -: and HANnI-CAPPED 
STUDENTS: DISCIPLINE PROCEDURES. -

According to the district's discipline rules, there are 
four possible levels of misbehavior. Under each level of 
misbehavior, there are three categories: (1) Infractions, 
(2) Procedures, and (3) Optional Disciplinary Responses. 
In-school suspension is listed as an Option~l Disciplinary 
Response under all four levels of misbehavior. Level I' s 
description is listed below. 

The form below is used when a student violates the 
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school's discipline code. The teacher completes the 
sections DESCRIPTION OF PROBLEMS and ACTION TAKEN BY 
TEACHERS BEFORE REFERRAL(Check Below). The student 
completes the section TO BE COMPLETED BY STUDENT. The 
completed form is sent or brought to the assistant principal 
handling discipline. When the assistant principal decides 
on the action to be taken, the ACTION TAKEN BY ADMINIST~ATOR 
section is completed, the yellow copy is sent to the 
teacher, and the white copy is placed in the student's 
discipline folder~ 

INSTRUCTIONS: 
1. Teacher submlls All copies loolflc."loon as 
pos51hle or wllh pupil. 
2 . .lit apptoprlalp. Informallon should be Included. 
3. Following Idmlnhlratlve "ctlan. I copy 01 
compleled lorm wilt be relurned. 

STUDENT BEHAVIOR REFERRAL 
Whitesboro Junior High School 

GRADE HOMEROOM 

DATE PERiOD 

DESCRIPTION OF PROBLEM 

STUDENT'S NAME 

TEACHER'S NAME 

ACTION TAKEN BY TEACHER BEFORE REFERRAL (Check Below) 
Conference with student ______ _ Conlerence with parents _________ . __ 
Ctassroom Detention ______ • __ Conference with Guidance ________ _ 

Phone cnll to parents' ___ _ 

Do you desire to participate In conference with student __ . __ .. ParonL ____ Guldanco __ _ 

TO BE COMPLETED BY STUDENT 
Do yOll understand why you have been referred to the office? Yes-, _______ No __ _ 

Student's Statement: ______________________________ _ 

Parent's Home Phone Parent's Work Phone Student's Signature 

ACTION TAKEN BY ADMINISTRATOR 
_____ Conference with parents ___ Conference with student 

_____ Sus[lcnsion (ISS. OSS) _ .. _. ___ . Detontion(s) assigned 

____ . f1oforlod to superintendent ._ .. f10ferred to counselor 

Date student is returnml to class 
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___ Restricted to study hall 

_______ ._Loss of privileges 

Otller action taken: 

AdministrAtor 

Ynllow t Me-11m 



The DISCIPLINE INCIDENT CARD below is completed by the 
assistant principal in charge of discipline and sent to the 
appropriate teacher handling detention. The card is 
initialed by the student to indicate his or her knowledge of 
the consequences assigned. The card is finally returned to 
the office where it is filed in the discipline file drawer. 

P!tINT 
Triiiiiir'l NAMI, 

Whitesboro Junior High School 

DISCIPLINE INCIDENT CARD 

HOME 
ROOM 

DETENTION REGULATIONS 

DO\TI Of DIT. STUDENl'S P A Supmilo 
DATI Of DIT. STUDENl'S P A 

YOUR ATTITUOE ANO BEHAVIOR IN COMPLYING WrrH,... 
FOLLOWINO REOULATIONS WILL DET!RMINE niE I!IITENT TO 
WHICH FURTHER ACTION IS NECE8IIARY: 

M 

1 

2 

3 

4 

S 

D INITIALS M 

6 

7 

8 

9 

10 

DI5CRIPTION 

0 INITIALS Supmilor 

1. Report to the delenllon room .1 2:46.11 you .... 
IlIle, you will not be admitted" will be ... Igned 
addillonal detentions. 

2. Brtng .ulllclent .chool wort! with you 10 liMP 
bUlr 'or the enllre period. Don', brtng .ny food, 
candy or wrap •. No Ipeaklng privileges will be 
granted. 

3. The detenllon supervIsor will report IIny vlol.­
tlons of the., regulation •. Such a report m.y 
relullin a lIullpen.lon from achoo!. 

ACIION 

The WHITESBORO JR. -SR. HIGH SCHOOL DISCIPLINE RECORD 
form below is kept in the office and used as a cumUlative 
record of a student's diSCipline problems. 

-_ ... _-_ .... , ............... . 
'!'EM Of GIlAOUAIIOtl ·····Wi·;;~·,;iE······ .. · ........ · .. ·';',Oii·~·ME······ .. ··· .. ·· .. ···· .. ,NiiiAl· .. 

WHITESBORO JII.-SII. HIGH SCHOOL DISCIPLINE RECOIID 

Dole Teocher 1neldenl ActIon 

--_ ..... _-_. __ ... 

_ .. _ - . __ . ________________________ , ________________ _ 
-- ----r---.----~-.----.-----.-----.-- -.-.. -----. --.-.--- .... 
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The following is the directive 
Whitesboro's In-School Suspension policy. 

A. OBJECTIVES 

WHITESBORO CENTRAL SCHOOL DISTRICT 

IN-SCIIOOL-SUSPENSION POLICY (IS,S) 

spelling 

1. Provide an'alternate to out-of-school suspension. 

2. Haintain educational opportunity to students while they are 
being disciplined. 

3. Improve attendance. 

4. Provide counseling and other assistance to help students solve 
behavior and related problems. 

B. DESCRIPTION 
I 

1. In-School-Suspension is a disciplinary method and may be issued 
for one to five days duration. 

2. The student will be kept in school under the supervision of a 
designated staff member in a room established specifically for 
the program. The student is no t a fforded freedom and mus t stay 
in the room except for lunch and lavatory privileges. 

3 ... The student will be held responsibl'e for assigned homework as 
well as any work which takes place in the classroom. The work, 
including exams,:is to be done while in,the suspension room. 

4. The student is expected to return to the regular cla~sroom on 
alternate days until his (her) suspension expires. This helps 
to maintain classroom continuity and increases the educational 
opportuni ty. 

out 

5. The principal, vice principal, guidance counselors, and teachers 
will meet with the student during the suspension to assign cur­
rent class work, reports, etc., and assist the student in any 
way necessary. , 

6. The student a~signed In-School-Suspension reports to the vice 
principal's office to sign in and immediately thereafter reports 
to the suspension room. The suspension assigriment will not be 
affected by absences and wi 11 be reass i gned if any days are 
missed. 

The memorandum below on the next page sets the 
procedures to be followed in the In-S~hool susI?ension 
process in relation to (1) rules govern~ng behav~or and 
academic work in the In-School Suspension room, and (2) the 
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In-School 

TO: 
FROM: 
!lATE: 
RE: 

Suspension teacher's responsibilities. 

TEACHERS OF IN-SCIIOOL SUSPENSION/GUIDANCE COUNSELORS 
MESSRS. ALEXANDER. FAZIO. AND PICK;;;TT 
SEPTEMBER 3. 19B6 
PROCEDURES TO BE FOLLOWED 

The teachers assigned to In-School-Suspension will escort students assigned 
to In~School-Suspension from the office at B:15 A.M. to Room 221. 

Students are assigned to In-Schaal-Suspension because of improper behavior 
whether it be insubordination. disrespect. illegal possession and/or use of a 
controlled substance. smoking. fighting, vandalism, etc. 

The purpose of the In-Schaal-Suspension is to see to it that the student 
receives proper puniahment which will not interfere with the student's learning. 
Therefore. it is imperative that: 

1. As students enter the In-Schaal-Suspension room. they find 
themselves in a structured atmosphere. 

2. The student be told that he is not to get up and/or move 
about the room. 

3. The student is not to talk without permission. 

4. The students will use the time from B:OO to B:14 A.M. to 
obtain their study materials. 

While in the office. the supervisors will r·eceive assignments 
from the school secretary for each of the students to be placed 
in their charge. 

5. The students in In-School-Suspension will be allowed to leave 
the room once in the A.M. and once in the P.M. to visit the 
restrooms. These visits should be 3 minutes in length and only 
one student at a time should be allowed to leave the room. Students 
must sign out and in on the appropriate sign-out sheet. Under no 
~umstances should a student be allowed out of the room while-­
classes are passing. 

6. The In-School-Suspension teacher will escort the students to the 
cafeteria at 10:20 A.M. At that time. the students will buy their 
lunch and immediately return to the In-School-Suspension room. All 
lunches will be served on disposable trays. Students will have until 
10:51 A.M. to finish their lunch. At the conclusion of lunch. all 
trays and leftover food will be'deposited in a plastic lined garbage 
pail prOVided in the In-School-Suspension room. 

The In-School-Suspension teacher will have lunch during 5th period 
(11:14 - 11:53 A.M.) at which time one of our campus teachers will 
supervise the In-School-Suspension students. 

The In-School-Suspension teachers pri~ary responsibilities are: 

1. To maintain order 

2. To assist students in completing their respective school 
assignments. 

(OVER. PLEASE) 

122 



The teacher should call the office for administrative a'ssistance when 
a student faila to follow teachers instructions. The Main Office may be reached 

, by dialing 204. 

The In-School-Suspension room is a workrcom for students who have violated 
school rules. Therefore. you are to be very firm and consistent in following the 
above procedure~. '. , 

A guidance counselor will provide group counReling services [or fifteen 
minutes in the morning. A second counselor wl1l meet with the group for fifteen 
minutes ln the afternoon. 

Any questions regarding the above should be referred to the building adminis­
trators at your earliest convenience. 

jmt 
8/25/86 

The form below is sent to the teachers of a 
assigned to In-School Suspension to expedite his 
classroom work being sent to the teacher in ch~rge of 
School Suspension program. 

TEACHER _______________ _ 

HAS BEEfl ASSIGflED TO THE IN---------------------------
SCIIOOL-SUSPEIIS ION PROGRAI,' ON 

PLEASE PREPARE ASSIGWolEIlTS BELOW. INCLUDE ALL DETAILS ON THE FORII 

WHICH WILL AID THE TEACHER III ASSISTlIIG THE STUDENT, IT IS IHPORTAfiT 

THAT ASSIGNHElns ARE RECEIVED IN THE ATTEllDANCE OFFICE. AS SOON AS 

POSSIBLE. ON THE DESIGNATED DAYS. 

THANK YOU. 

student 
or her 
the In-

~-------------------------------------------------------------------------------------------------­

.---------------~------------------------------------- ---------------------------------------------
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CHAPTER V 

BIBLIOGRAPHY 

Jacob S. Tanenbaum 
NanQY A. Biernat 
Joyce V. Wheeler 

This bibliography lists all the books, journal 
articles, papers, and ERIC references we could locate 
related to in-school suspension. Though a few of the 

references do not deal directly with in-school suspension, 
they are related. Unquestionably, there are some we missed. 
Therefore, we would appreciate being sent any references 
missed. 

ERIC microfiche are available at many institutions 
of higher education. A letter or call to ERIC Process and 
Reference Facility, 4850 East West Highway, East West 
Towers, Sweet 1100, Bethesda, MD 20814, (301) 656-9723, will 
give you the names and addresses of all institutions of 
higher education with microfiche libraries. 

In addition, ERIC microfiche and hard copies can be 
purchased from: 

ERIC Document Reproduction Service (EDRS) 
Computer Microfilm Corporation (CMC) 
3900 Wheeler Avenue 
Alexandria, VA 22304 
1-800 22703742 
From VA (703) 823-0500 

American Friends Service Committee. (1975). Alternatives to 
suspension. Columbia, SC: Author, (ERIC Document 
Reproduction Service No. 135 114) 

American Friends Service Committee. (1975). Alternatives to 
suspension: Techniques, methods, and strategies. 
Columbia, SC: Author. (ERIC Document Reproduction Service 
No. 135 114) 

Anding, H. J. (1985). A determination of the effectiveness 
of in-school suspension. Dissertation Abstracts 
International, 45, 3034A. (University Microfilms No. 84-
29700) 

Astrein, B., & Cale, J. (Eds.). (n.d.). Students in 
decision-making: A guide book. Boston, MA: Bureau of 
Student Services, Massachusetts Department of Education. 

125 



Bailey, R. E., & Kackley, J. C. (1976). Positive 
alternatives to student suspensions: An overview. St. 
Petersburg, FL: All Children's Hospital. (ERIC Document 
Reproduction Service No. ED 150 768) 

Bailey, R. E., & Kackley, J. C. (1976). Positive 
alternatives to student suspensions: Process and content. 
St. Petersburg, FL: All Children's Hospital. (ERIC 
Document Reproduction Service No. ED 150 768) 

Bailey, R. E., Kackley, J. C., & Komarow, L. (1976). The 
whys and hows of a student' time-out room. st. 
Petersburg, FL: All Children's Hospital. (ERIC Document 
Reproduction Service No. ED 150 768) 

Bass, A. (1980). Another approach to suspension. NASSP 
Bulletin, 64(436), 109-110. 

Baskerville, W. A., Jr. (1981). Differential implementation 
of a performance directed at the reduction of suspensions 
at five desegregated junior high schools. Dissertation 
Abstracts International, 41, 4284A. (University 
Microfilms No. 8106956) 

Beaman, P. L. (1978). Establishing an alternative suspension 
program. Tarboro, NC: Introductory Practicum, Nova 
University. (ERIC Document Reproduction Service No. ED 
182 856) 

Berry, R. R. (1981). Suspension and the learning disabled 
student. NASSP BULLETIN, 65(441), 16-19. 

Bettker, D. F. (1975). Suspension: Get rid of 'em!. Thrust 
for Educational Leadership, 5(1), 26-27. (ERIC Document 
Reproduction Service No. EJ 132 166) 

Binkley, E., & et ale (1972). Student suspension 
questionnaire. (ERIC Document Reproduction Service No. ED 
083 287)-see Binkley, E, & et ale Study of School 
Suspensions (should be Study of Student Suspensions), 
1971-1972 - below . 

Binkley, E., Hooper, E., & Baber, C. (1972). Study of 
student suspensions, 1971-1972. Nashville, TN: 
Metropolitan Public Schools. (ERIC Document Reproduction 
Service No. ED 083 286) 

Block, E. E., Covill-Servo, J., & Rosen, M. F. (1978). 
Failing students-failing schools [a study of dropouts & 
failing schools [a study of dropouts & discipline in New 
York State]. Rochester, NY: Statewide Youth Advocacy 
Project of the New York Civil Liberties Union. 

126 



Boffardi, L. J. (1979). In-school suspension: In-school 
suspension model. In Task Force on Student Affairs, 
positive approaches toward student discipline pp. 
Albany, NY: The University of the State of New York, The 
State Education Department. 

Bone, A. D. (1982). Student suspension: An in-schoOl 
p~evention design for the Anniston City School sys·tem. 
Dissertation Abstracts International, 43, l359A. 
(University Microfilms No. 82-24662) 

Bornmann, S. (1976). An in-school suspension program. School 
and Community, 62(9), 36. 

Bost. W. A. (1980). Legal issues in in-school suspension. 
Proceedings of the Sixth National Conference on Urban 
Education of The National Urban Education Association, 6-
8. (Summary) 

Bourke, W., & Furniss, R. D. (1987). After-school discussion 
helps problem students. Phi Delta Kappan, 69, 241-242. 

Boyle, T. J. (1976). An alternative to school suspension. 
Catalyst For Change, 5(2), 12-14. 

Brewster, R. J. (1979). Group counseling as an alternative 
to school suspension for high school smoking violations: 
Help or hindrance? Dissertation Abstracts International, 
39, 307B. (University Microfilms No. 7800 181) 

Brodinsky, B. (1980). Student discipline: Problems and 
solutions. AASA critical issues report. Arlington, VA: 
American Association of School Administrators. 

Broussard, J. (1980). In-school suspension program. Journal 
of the International Association of Pupil Personnel 
Workers, 24, 87-89. 

Brown, T. Alternative learning center. Manchester, MO: 
Chester SchOOl System. 

Burress, C. B. (1978). Group workshops to eliminate self~ 
defeating behavior as an alternative to suspension in the 
secondary schOOl. Together, 3(1), 32-36. 

Burdette, D. G. (1978). How Peoria slashed its expulsion 
rate and eased its discipline problems, too. The American 
School Board Journal, 165(5), 37. 

Campbell County School District. ,(1979-1980). AJternatives. 
Alternative Discipline and Suspension Program Handbook:G 
Twin Spruce Junior High School (3rd ed.). Gilette, WY: 
Author. (see ERIC Document Reproduction Service No. ED 
172 460) 

127 



Campbell County School District. (1979). Alternatives. 
Alternative discipline and suspension program handbook. 
Gillette, WY: Author. (ERIC Document Reproduction Service 
No. ED 172 460) 

Candelario, G. (1979). The relationship of biorhythms and 
student behavior: Critical days, physical, emotional, and 
intellectual biocurves and their influence on high school 
students' behavior at the time of suspension from school. 
Dissertation Abstracts International, 40, 1424A. 
(University Microfilms No. 7921136) 

Cangemi, J. P., & Khan, K. H. (1973). The psychology of 
punishment and the potential school dropout. Education, 
94, 117-119. 

Carney, D. M. (1986). A comparison of selected personality 
and behavioral variables of middle school students who 
have experience out of school suspension, in-school 
suspension, and a control group of non-excluded students. 
Dissertation Abstracts International, 46, 3674A. 
(University Microfilms No.86-01411) 

Caronis, J. P. (1979). Grandview Heights in-school 
suspension: The time-out room works! American Secondary 
Education, 9(4), 14-22. 

Carter, D. G. (1976). The school principal and the use of 
the detention, suspension and expulsion as disciplinary 
measures. University Park, PA: The Pennsylvania 
University. (ERIC Document Reproduction Service No. ED 
122 382) 

Center, D. B. (1986, October). Expulsion and suspension of 
handicapped Children. Paper presented at the Annual 
Meeting of the Mississippi Association of School 
Administrators, Jackson, MS. (ERIC Document Reproduction 
Service No. ED 274 069) 

Center, D. &, McKittrick, S. (1987). Disciplinary removal of 
special education students. Focus on Exceptional Chidren. 
20(2), 1-10. 

Carter, D. B., & McKittrick, S. (1987). Disciplinary removal 
of special education students. Focus On Exceptional 
Children, 20(2), 1-9. 

Children's Defense Fund. (1975). School suspensions: Are 
they helping children? A report. Cambridge, MA: Author. 
See ERIC Document Reproduction Service No. ED 113 797 
below. 

128 



Children's Defense Fund. (1975). School suspensions: Are 
they helping children? A report. Cambridge, MA: Author, 
1975. (ERIC Document Reproduction Service No. ED 113 797) 

Christen, W. L., & McKinnon, B. F. (1977). Opportunity Hall: 
Place for dropouts-truants-kickouts. Personnel and 
Guidance Journal, 55, 605-607. 

Citizens Committee For Children of New York. (1969, June). 
State status most relevant in school suspension cases. 
New York: Author. [6 pages mimeographed] 

Clark, P. Jr. (1978). The perception toward the use of 
suspension among the professional staff in the junior 
high schools of an urban center. Dissertation Abstracts 
International, 39, 3237A-3238A. (University Microfilms 
No. 7822872) 

Clark, W. H. (1980). The effectiveness of supervised 
discipline centers as an alternative to suspensions in 
two public secondary schools in Prince George's County, 
Maryland (Doctoral Dissertation, University of Southern 
California, 1980). Dissertation Abstracts International, 
41, 1399A-1400A. (University Microfilms No. 03-33, 862) 

Cole, T. (1983). A study of organizational climate and in­
school suspension in selected high schools of an urban 
public school district. Dissertation Abstracts 
International, 44, 335A. (University Microfilms No. 83-
14762) 

Cooney, S., Adkinson, P., Wagner, S. B., Chobot, R. B., & 
Ocel, R. (1981). Directory of in-school alternatives to 
suspension. Annandale, VA: JWK International Corporation. 
(ERIC Document Reproduction Service No. ED 218 548) 

Collins, C. G. (1985). In School Suspensions. Paper 
presented at the 63rd Annual Meeting of the Council for 
Exceptional Children, April 15-19, 1985, Anaheim, CA. 
(ERIC Document Reproduction Service No. 258 353) 

Collins, C. G. (1985). Helping children with behavior 
problems (Through in school suspension). Paper presented 
at the 63rd Annual Meeting of the Council for Exceptional 
Children, April, 15-19, Anaheim, CA. (ERIC Reproduction 
Service No. 258 353) 

Coots, J. w. (1979/1980). An investigation of alternatives 
to suspension programs in selected school districts in 
the United States. Unpublished doctoral dissertation. 
George Peabody College for Teachers, Vanderbuilt 
University, Nashville, TN. 

129 



Corbett, A. H. (1981). Is your ISS program meeting its 
goals? Take a closer look. NASSP Bulletin, 65(448), 59-
63. 

Corbett, A. H. (1980). Organizational variables affecting 
in-school suspension: A case study. Dissertation 
Abstracts International, 41, 1296A. (University 
Microfilms No. 8022442). 

Crawford, J. K. (1984). In-school suspension: A posititive 
alternative to disciplinary exclusion. In J. K. Grosenick 
& S. L. Huntze (Eds.), Positive alternatives to 
disciplinary exclusion of behaviorally disordered 
stud'ents (pp. 64-88). Columbia, MO: University of 
Missouri-Columbia. 

Cr-ews, J. R. (1985). In-school suspension: An effective 
disciplinary alternative. Dissertation Abstracts 
International, 45, 2474A. (University Microfilms No. 84-
24037) 

Demarest S. M., & Jordan, J. F. (1975). Hawkins v. Coleman: 
Discriminatory suspensions and the effect of 
institutional racism on school discipline. Inequality in 
Education, 20, 25-41. 

Dilling, R. W. (1979). A viable alternative to suspension 
from junior high school. The Personnel and Guidance 
Journal, 57, 472-473. 

DiSciullo, M. (1984). In-school suspension: An alternative 
to unsupervised out-of-school suspension. Clearing House, 
57, 328-30. 

Disnan, P. J. (1982). Try this pink slip system to control 
student behavior. Executive Educator, 4(6), 25-26, 36. 

Division of Human Relations and Student Affairs. (1979). 
Some considerations for establishing policies relative to 
student rights and responsibilities. Raleigh, NC: 
Author, North Carolina Department of Public Instruction. 

Dolan, G. K. (1964). Academic suspension: A three year 
evaluation. Journal of Secondary Education, 39, 223-

Dole, J. W. (1976). School discipline and racial conflict. 
Philadelphia, PA: Pennsylvania Human Relations 
Commission. 

Edgeworth, E. D. (1981). An exploratory and descriptive 
study of the discipline practice in a high school 
utilizing an alternative suspension program. Dissertation 
Abstracts International, 41, 3344A-3345A. (University 
Microfilms No. 8104705) 

130 



Education Law Center. (1984). Discipline for Handicapped 
Children. Newark, NJ: Author. 

Educational Service Region of Cook County, Chicago, IL. 
(1972). Remarks and Excerpts from public hearings on 
truancy and expulsion. Chicago, IL: Educational Service 
Region, Cook County, December 13th and 14th. (ERIC 
Document Reproduction Service No. ED 078 926) 

ERIC Clearinghouse On Educational Management. (1977). 
Alternatives to suspension. The best of ERIC, No. 27. 
Eugene, OR: Author. (ERIC Document Reproduction Service 
No. ED 136421) 

ERIC Clearinghouse on Handicapped and Gifted Children 
(1988). Disciplinary exclusion of special education 
students: Digest #453. Reston, VA: Author. 

Fischel, F. J. (1986). In school suspension programs: 
Questions to consider. NASSP Bulletin, 70(493), 100-102 

Fisk, E. B. (1977). Schools developing alternatives to 
student suspensions. New York Times, May 18, p. 41. (ERIC 
Document· Reproduction Service No EJ 158 096) 

Foster, G. (1977). Discipline practices in the Hillsborough 
County Public Schools. Coral Gables, FL: Florida School 
Desegregation Center, University of Miami. (ERIC Document 
Reproduction Service No. ED 145 575) 

Foster, H. L. (1966). Classroom practices for the child 
under stress. Exceptional Children, 32, 639-640. 

Foster, H. L. (1986). Ribbin', jivin', and playin' the 
dozens: The persistent dilemma in our schools (2nd ed.). 
Cambridge, MA: Ballinger. 

Foster, H. L. (1971). To reduce violence: The 
interventionist teacher and aide. phi Delta Kappan, 53, 
59-62. 

Francis, J. (1975-76). The effects of transactional analysis 
on self concept, locus of control, and behavior in 
suspended high school students. Dissertation Abstracts 
International, 36, 7287A. (University Microfilms No. 5055 
USA 53) 

Frechtling, J. A., Hebbeler, K. M., & Frankel, S. M. (Eds.). 
(1983). Summary of MCPS data on differences in minority 
and majority performance and participation. Rockville, 
MD: Montgomery County Public Schools. (ERIC Reproduct~on 
Service No. ED 247 312) 

131 



French, L. L. (1975). The new student suspension system. 
Norman, OK: University of Oklahoma College of Law, 
Continuing Legal Education. (ERIC Document Reproduction 
Service No. ED 120 945, also see ED 120 943) 

Frith, G. H, Lindsey, J. D., & Sasser, J. L. (1980). An 
alternative approach to school suspension: The Dothan 
model. phi Delta Kappan, 61, 637-638. 

Garibaldi, A. M. In-school alternatives to suspension: 
'Trendy educational innovations. The Urban Review, 1979, 
11(2), 97-103. 

Garibaldi, A. M. (Ed.). (1979). In-school alternatives to 
suspension: Conference report. April 16-18, 1978. 
(National Institute of Education). Washington, DC: U.S. 
Government Printing Office. 

Garibaldi, A. M. (Ed.). (1978). In-school alternatives to 
suspension: Conference report. April 16-18, 1978. 
Washington, DC: National Institute of Education. (ERIC 
Document Reproduction Service No. 173 951) 

Garibaldi, A. M. (~980). In-school alternatives to 
suspension: The state of the art. Discipline, 1(2), 1, 5-
7. (Condensed from the In-school alternatives to 
suspension conference report, April 16-18, 1978) 

Garibaldi, A. M. (1979). Alternative education: Past and 
present. Paper presented at the Violence and Discipline 
in Society Conference sponsored by the National Center 
for The Study of Corporal Punishment and Alternatives in 
the Schools, Temple University, Philadelphia, March 9-11. 

Garibaldi. A., Chobot, R. B., & Sagstet1er, K. (1980). In­
school alternatives to suspensions: An exploratory 
analysis of four sites. Annandale, VA: JWK International 
Corporation. (ERIC Document Service No. ED. 187 002) 

Garrett, J. P. (1981). In-school suspension programs in 
southern Illinois high schools. Dissertation Abstracts 
International, 42, 2097A. (University Microfilms No. 
8122637) 

Garza, G. (1979, April). discipline, corporal punishment and 
suspension. Paper presented at the Annual Convention and 
Clinic Session, National School Boards Association, San 

. Francisco, CA. (ERIC Document Reproduction Service No. ED 
J 123 727) 

Gooding, J., & Fitski. M. (1978). A proposal for an 
alternative to out-of-school suspension for Worthington 
High School students: The Saturday School. Worthington, 
H. S. (ERIC Document Reproduction Service No. ED 169 663) 

132 



Greg, H. F., Frith, J. L, & Sasser, J. L. (1980). An 
alternative approach to school suspension: The Dothan 
Model. phi Delta Kappan, 61, 637-638. 

Graham, I. c. (1979). An analysis of suspensions at the 
secondary school level of the Moscogee County, Georgia, 
School District. Dissertation Abstracts International, 
39, 5229A. (University Microfilms No. 7905408) 

Grosenick, J. K., & Huntze, S. L. (Eds.). (1984). Positive 
alternatives to the disciplinary exclusion of 
behaviorally disordered students. Columbia, MO: 
Department of Special Education, University of Missouri­
Columbia. (ERIC Reproduction Service No. ED 249 668) 

Grosenick, J. K., Huntze, S. L., Kochen, B. L., Peterson, R. 
L., Robertshaw, C. S., & Wood, F. w. (1981). National 
needs analysis in behavior disorders. Working paper: 
Disciplinary exclusion. Columbia, MO: Department of 
Special Education, University of Missouri. (ERIC 
Reproduction Service No. ED 215 540) 

Grosnick, J. K. (1981). Services for severely behavior 
disordered youth within public schools and facilities for 
the neglected or delinquent. Education Unlimited, 3(1), 
23-28. 

Hadd, H. w. (1981). A study of the in-school suspension 
programs in Missouri School Districts. Dissertation 
Abstracts International, 41, 2855. (University Microfilms 
No. 81-00490) 

Hakamen, L. (1978). The Stride program: Answers to 
absenteeism. Phi Delta Kappan, 59, 348-349. 

Harvey, D. L., & Moosha, W. G. (1977). In-school suspension: 
does it work? NASSP BULLETIN, 61(405), 14-17. 

Harvey, D. L., & Moosha, W. G. (1976). In-school suspension 
improves discipline. Virginia Journal of Education, 
70(3), 13-15. 

Haussmann, S. E. (1979). Deinstitutionalization of status 
offenders: An in-school suspension project. Macon, GA: 
Bibb County Public School. (ERIC Document Reproduction 
Service No. ED 171 013) 

Heaton, R. A. (1976). A motivational environment for 
behaviorally deviant junior high school students. Journal 
of Abnormal Child psychology, 4, 263-275. 

Henderson, C. L. (1971). Who said suspension is a holiday? 
Texas Outlook, 55(12), 30-35. 

133 



Herzog, M. (1970). Seminar or suspension? Education or 
punishment for teen-age smokers? The Clearing House, 45, 
146-149. 

Hobbs, G. J. (1977). In-school punishment for out-of-school 
offenses. GAMSP Journal, 1(2), 54-59. 

Hochman, J. S. (1985). The effectiveness of in-school 
suspension as a disciplinary technique in an urban high 
school with and without intervention strategies. 
Dissertation Abstracts International, 47, 363A. 
(University Microfilms No. 86-07804) 

Hoffman, S. (1982). L. Involuntary lateral disciplinary 
transfers: Are schools circumventing procedural due 
process. Journal of Law and Education, 11, 539-536. 

Holland, P., &. Roten, M. (1982). School discipline policies 
in North Carolina. Raleigh, NC: Governor's Advocacy 
Council on Children and Youth, N.C. Department of 
Administration. 

Hollingshead, A. B. (1949). Elmtown's youth. New York: John 
Wiley & Sons. 

Hudson, J. (1984). The effectiveness of in-school suspension 
programs as perceived by secondary school principals. 
Dissertation Abstracts International, 44A, 1991A. 
(University Microfilms No. 83-22828) 

Indiana Department of Public Instruction. (1982). 
Alternative education programs in Indiana: A matter of 
choice. Indianapolis, IN: Author. 

Iowa State Department of Public Introduction. (1975). 
Student suspension and expulsion procedures: A model 
policy and rules. Des Moines, IA: Author. (ERIC Document 
Reproduction Service No. ED 120 907) 

Jacksonville Office of Criminal Justice Planning. (1976). 
Pr~grams for dysfunctional youth in the Duval County 
school system-assessment report. Washington, DC: National 
Institute of Law Enforcement and Criminal Justice. 

J. W. K. International Corporation. (1980). A two-phase 
impact study of in-school alternatives to suspension. 
Second year report, Appendix A: Case studies~ Annandale, 

I VA: Author. (ERIC Reproduction Service No. 220 787) 

J. W. K. International Corporation. (1980). A two-phase 
impact study of in-school alternatives to Suspension: 
Technical analysis. Volume I. Second year report. 
Annandale, VA: Author. (ERIC Reproduction Service No. 270 
730) 

134 



J~ W. K. International Corporation (1980). A two-phase 
impact study of in-school alternatives to suspension. 
Second year report, volume II: Case studies. Annandale, 
VA: Author. (ERIC Document Reproduction Service No. ED 
220 786) 

J. W. K. International Corporation. (1980). A Two-Phase 
Impact Study of In-School Alternatives to Suspension. 
Final report, Vol. III, Study instrumentation. Annandale, 
VA: Author. (ERIC Reproduction Service No. 220 731) 

Johnson, A. O. Jr. (1979). Missouri in-school suspension 
programs: A descriptive study of the rationale, 
structure, common usage and success in reducing the 
number of suspensions. Walden University. (ERIC Document 
Reproduction Service No. ED 173 907) 

Jones, L. (1975). The effectiveness of suspension practices 
in deterring student misbehavior in two big city high 
school. Dissertation Abstracts International, 36, 1213A. 
(University Microfilms No. 75-20,081) 

Jones, R. R. Jr. (1983). Sorry, partner, but ;your 
suspension is here at school. Principal, 62(5), 42-43. 

Jorgense, J. (1977). An alternative to suspension for 
smoking. Creative Discipline, 1(4), 5. 

Kackley, J. C. (1976). Helping students survive at school 
and at home: Two twelve-week courses for secondary level 
students st. Petersburg, FL: All Children's Hospital. 
(See Bailey, R. E., & Kackley, J. C. (ERIC Document 
Reproduction Service No. 150 768) 

Kackley, J. C. (1976). Humanistic activities in the 
classroom: A twelve week program. st. Petersburg, FL: 
All Children's Hospital. (See Bailey, R. E., & Kackley, 
J. C. (ERIC Document Reproduction Service No. 150 768) 

Kane, W. M. (1977). The effects of an attendance policy 
enforced by suspension and expulsion among high school 
students. Dissertation Abstracts International, 38, 
5824A-5825A. (University Microfilms No. 78025~2) 

Keifer, D. A. (1980). An inexpensive alternative to 
suspension. NASSP Bulletin, 64(434), 112-114. 

Keiter, J., Kwint, M., Moore, N., & Noe, C. (1976). 
Implementing uniform suspension procedures in the Broward 
County, Florida school system. Fort Lauderdale, FL: Fort 
Lauderdale Cluster, Nova University. (ERIC Document 
Reproduction Service No. ED 135 100) 

135 



Kelley, W. (1974). Alternative to suspension: Educational 
adjustment class. School & Community, 60, 9. 

Kennedy, J. B. (1984). Student perception of school climate 
and in-school suspension as a discipline techniques in 
junior high school. Dissertation Abstracts International, 
45, 1255A. (University Microfilms No. 84-16168) 

Kershes, B. M. (1985). An evaluation of an alternative 
discipline method. The Saturday suspension program. 
Dissertation Abstracts International, 45, 3498A. 
(University Microfilms No. 85-03634) 

Krager, J. M. (Ed.). (1980). Positive school learning 
climates. Burlington, VT: University of Vermont. (ERrC 
Reproduction Service No. 190 971) 

~rasa, P. G. (1982). The impact of California's suspension 
, legislation, AB 530/2191, upon junior high students' 

suspension recidivism and staff attitudes in the Monterey 
Peninsula Unified School District. Dissertation Abstracts 
International, 42, 3939A. (University Microfilms No. DA 
8204267) 

Kreshin, R. (1977). In school suspension: Discipline that 
works. Unpublished manuscript. (Available from Claiborne 
R. Winborne, Administrative Director, King William - West 
Point Public Schools, P.O. Box 185, King William, VA 
23086. 

Law, Youth and Citizenship Program. (1986). Discipline and 
the schools. NYSBA Law Studies (Vol. 11 No.1). Albany, 
NY: Author, Bureau of Social Studies, New York State 
Education Department. 

Lawson, E. s. (1975). Selected factors related to junior 
high school suspensions. Dissertation Abstracts 
International, 26, 4918A. (University Microfilms No. 76-

. 2602) 

Leonard, R. F. (Ed.). (1974). Anthology of procedural due 
process in school disciplinary cases. Chicago, IL: 
National District Attorneys Association. 

Lichtenstein, E. (1980). Suspension, expulsion, and the 
special education student. phi Delta Kappan, 61, 459-61. 

Lynch, A. L. (1984). A comparative study of three groups of 
junior high school students to evaluate the effects of 
different methods of suspension: In-school suspension 
without school work, in-school suspension with assigned 
school work, and out-of-school suspension. Dissertation 
Abstracts International, 45, 465A. (University Microfilms 
No. 84-09527) 

136 

;1 



Martin, B. A. (1980). "The slammer": An in-school suspension 
program. The Education Digest, 65(5), 36-37. (Condensed 
from The Massachusetts Teacher. 1979, 59(1), 21-22) 

Martin, B. A. (1979). 'stay out of the slammer': That's the 
goal of students at Lynnfield High, where an in-school 
suspension provides an alternative to dismissal from 
school. The Massachusetts Teacher, 59(1), 21-22. 

Matherson, T. F. (1983). A descriptive study of in-school 
suspension programs in the state of Texas. Dissertation 
Abstracts International, 43, 3474A. (University 
Microfilms No. 83-07657) 

Mathews, D. (1980). Student discipline and other related 
concerns of the public schools of New Mexico. Sante Fe, 
NM: New Mexico State Legislature, Legislative Education 
Study Committee. (ERIC Reproduction Service No. 207 196) 

Maurer, A. (1984). 1001 alternatives to corporal punishment. 
a practical handbook of outrageous, original and 
sometimes useful ideas. Berkeley, CA: Generation. 

McClung, M. (1975). Alternatives to disciplinary exclusion 
from school. Inequality in Education, 21, 58-73. Also see 
ED 163 620, EA 011 103, & EJ 122 551. 

McBee, M. M. (1981). Evaluation of the 1980-81 ESAA program. 
Journal of Research and Evaluation of the Oklahoma City 
Public Schools, 11(1), 1-39. 

McBee, M. M. (1981). Evaluation of th ESAA program, 1980-
1981. Oklahoma City, OK: Oklahoma Public Schools. (ERIC 
Document Reproduction Service No. ED 217 112) 

McMurren, L. E. (1980). External versus internal suspension 
approaches to reducing disruptive students behavior. 
Dissertation Abstracts International, 41, 1321. 
(University Microfilms No. 80-20995) 

Mears, H. 0., & Kittle, H. A. (1976). More advantages-in­
house suspension. NASSP BULLETIN, 60(397), 60-63. Also 
see ED 163 620, EA 011 013, & EJ 144 088. 

Meekins, P. E. (1977). In-school suspension pilot program 
Virginia Beach City Public Schools. Unpublished 
manuscript, (Available from Program Development and 
Evaluation, Department of Research, Planning and 
Development, Virginia Beach City Public Schools, VA., 
Be~ch, VA. 23456). 

Mendez, R. (1977). School suspension-discipline without 
failure. NASSP BULLETIN, 61(405), 11-·13. 

137 



Mendez, R. (1979). A comparison of the effectiveness of 
suspension and expulsion alternatives at three selected 
school districts in the greater Houston Area. 
Dissertation Abstracts International, 40, 1793A. 
(University Microfilms No. 79-19387) 

Mendez, R., & Sanders, S. G. (1981). An examination on in­
school suspension panacea or Pandora's box? NASSP 
BULLETIN, 65(441), 66-69. 

Miller, D. (1986). Effect of a program of therapeutic 
discipline on the attitude, attendance, and insight of 
truant adolescents. Journal of Experimental Education, 
55(1), 49-53. 

Miller, J. D. (1975). Student suspensions in Boston: 
Derailing desegregation. Inequality in Education, 20, 16-
24. 

Mizell, M. H. (1978). Community strategies for improving 
school disciplinary practices. Paper presented at the 
Conference on School Discipline: Roots, Remedies, and 
Rights sponsored by the Center for Public Representation, 
Madison, WI, May 1978. 

Mizell, M. H. (1978). Designing and implementing effective 
in-school alternatives to suspension. Columbia, SC: 
Southeastern Public Educational Program, American Friends 
Committee. (ERIC Document Reproduction Service No. ED 168 
140) 

Mizell, M. H. (1979). Designing and implementing effective 
in-school alternatives to suspension. In A. M. Garibaldi 
(Ed.), In-school alternatives to suspension: Conference 
report pp. (133-150). (The National Institute of 
Education publication No. 1980 0-624-504/1669). 
Washington, DC: U.S. Government Printing Office. 

Mizell, M. H. (1978). Designing and implementing effective 
in-school alternatives to suspension. The Urban Review, 
10, 213-226. 

Mizell, M. H. (1977). Designing a positive in-school 
suspension program. Columbia, SC: American Friends 
Service Committee. (ERIC Document Reproduction Service 
No. ED 144 251) 

Mizell, M. H. (1979). Solving the discipline problem: In­
school alternatives to suspension. Journal of the New 
York School Boards Association, 22(8), 11-14. 

138 



Montgomery County Public Schools. (1981). A preliminary 
evaluation of the pilot in-school suspension program, 
1980-81. Rockville, MD: Montgomery County Public Schools. 
(ERIC Reproduction Service No. 228 359) 

Monson, H. A., Jr. (1969). An analysis of current practices 
regarding the suspension of high school students in 
California. Dissertation Abstracts International, 30, 
527A. (University Microfilms No. 69-13,072) 

Morissettte, M, & Koshiyama, A. N. (1976). Student advocacy 
in school discipline: A look at suspensions. Thrust-for 
Education Leadership, 6(2), 16-18, 31. 

Moseley, K. S. (1977). The ALC program for in-school 
suspension: A discipline alternative. The Education 
Digest. 42, 26-27. (Condensed from North Carolina 
Education. 1976, 7(2), 18-19.) 

Moseley, K. S.(1976). A discipline alternative. North 
Carolina Education, 7(2), 18-19. 

Moyer, D. H. (1978). Discipline in the urban middle school: 
A rehabilitative process. NASSP, 62(416), 68-74. 

Moyer, D. H. (1978). Using the Rehabilitative disciplinary 
process. NASSP, 63(424), 1-7. 

Myers, J. W. (1985). Involving parents in middle level 
education. Columbus, OH: National Middle School 
Association. 

National Association of Elementary School Principals. 
(1981). Discipline: Preventing problems. Arlington, VA: 
Author, (ERIC Document Reproduction Service No. ED 222 
987) 

National Association of Secondary School Principals. (1981). 
Some alternatives to school discipline: Parental 
liability and restitution. A legal memorandum. Reston, 
VA: Author. (ERIC Document Reproduction Service No. ED 
207 155) 

National Association of Secondary School Principals. (1975). 
Student discipline, suspension and expulsion. A legal 
memorandum. Reston, VA: Author. (ERIC Document 
Reproduction Service No. ED 108 297) 

National School Public Relations Association. (1976). 
Suspensions and Expulsions. Arlington, VA: Author. 

National School Resource Network. Alternatives to Suspension 
Programs. Technical Assistance Bulletin #12. 

139 



National School Resource Network. The William A. Wirt High 
School behavior modification clinic. Technical Assistance 
Bulletin #36. 

Neil, S. B. (1976). Suspensions and expulsions: Current 
trends in school polices and programs. Arlington, VA: 
National Public Relations Association. (ERIC Document 
Reproduction Service No. ED 127 720) also see ED 163 623, 
& EA 011 103. 

rewman, J., & Newman, G. (1978). Crime and punishment in the 
schooling process: A historical analysis. Hackensack, NJ: 
The National Council on Crime and Punishment, (ERIC 
Document Reproduction Service No. ED 157 192) 

New York City Board of Education. (1979). Behavior of 
children on buses (No. A-434). Brooklyn, NY: Author. 

New York City Board of Education. (1987). Board of Education 
standards of conduct and uniform disciplinary measures. 
Brooklyn, NY: Author. 

New York City Board of Education. (1983). Carrying weapons 
in schools (A-430). Brooklyn, NY: Author. 

New York City Board of Education. (1983). Involuntary 
transfers of High school students (No. A-450). Brooklyn, 
NY: Author. 

New York City Board of Education. (1979). Maintenance of 
public order on school property. Brooklyn, NY: Author. 

New York City Board of Education. (1986). Regulation of the 
Chancellor: Students, pupil behavior and discipline -
corporal punishment (No. A-420). Brooklyn, NY: Author. 

New York City Board of Education. (1970). Rights and 
responsibilities of high school students. Brooklyn, NY 
Author. 

New York City Board of Education. (1979). Search and Seizure 
by school officials (No. A-432). Brooklyn, NY: Author. 

New York City Board of Education. (1979). Security .in the 
school (1979). Brooklyn, NY: Author. 

New York City Board of Education. (1979). Student Records: 
Access and Disclosures (No. A-820). Brooklyn, NY: Author 

New York City Board of Education. (1979). Regulation of the 
Chancellor: Student, suspension of other than special 
educatiol1 pupils (No. A-440). Brooklyn, NY: Author. 

140 



New York City Board of Education. (1983). Regulations of 
the Chancellor: student, suspension of high school 
students (A-441). Brooklyn, NY: Author. 

New York City Board of Education. (1981). Regulations of the 
Chancellor: Students, procedures for suspensions of 
special education students (A-445). Brooklyn, NY: Author. 

New York state Education Department. (1985). Part 100 of 
the Commissioner's regulations. Albany, NY: Author. 

Nielson, L. (1978). Classroom for development & change: 
Teacl1ers training handbook. Winston-Salem, NC: Winston­
Salem, Forsyth County Schools. 

Nielson, L. (1978). The impact of an in-school suspension 
center. Winston-Salem, NC: Winston-Salem, Forsyth County 
Schools. 

Nielson, L. (1979). Let's suspend suspension: Consequences 
and alternatives. The Personnel and Guidance Journal, 
57, 442-445. 

Nielsen, L. (1979). Successful in-school suspension 
programs: The counselor's role. The School Counselor, 26, 
325-333. 

North Carolina Board of Education. (1986). The basic 
education program for North Carolina's public schools 
(re. ed.). Raleigh, NC: Author. 

North Carolina Department of Public Instruction (1986). 
state dropout prevention funds. Annual Report. Raleigh, 
NC: Author. 

O'Brien, D. M. (1976). In-school suspension: Is it the new 
way to punish productively? American School Board 
Journal, 163(3), 35-37. 

O'Brien, D. M. (1976). In-school suspension: Is it the new 
way to punish productively? (ERIC Document Reproduction 
Service No. EJ 132 549). Also see ED 163 623, & EA 011 
103. 

Oregon University. (1979). Alternatives to suspension. 
Eugene, OR: ERIC Clearinghouse on Educational Management. 
(ERIC Document Reproduction Service No. ED 163 623)-see 
Oregon University. The best of the best of ERIC, volume 2 
below 

Oregon University. (1979). The best of the best of ERIC, 
volume 2. Eugene, OR: ERIC Clearinghouse on Educational 
Management. (ERIC Document Reproduction Service No. ED 
163 620) See Oregon University, ED 163-623 above. 

141 



Parents Union for Public Schools. (1982). Suspended students 
~ suspended learning: ~ report on suspension in the 
Philadelphia Public Schools. Philadelphia, PA: Author. 
(ERIC Document Reproduction Service No. ED 263 270) 

Patterson, F. (1985). In-school suspension rehabilitates 
offenders. NASSP Bulletin, 69(479), 97-99. 

Pemberton, R. R. (1986). A study of the effectiveness of in­
school suspension as perceived by high school principals 
Dissertation Abstracts International, 47, 373A. 
(University Microfilms No. 86-07953) 

Pennsylvania State Department of Education. (1972). 
. Alternative disciplinary programs and practices in 

Pennsylvania schools. An addendum to the guidelines for 
school discipline. (ERIC Document Reproduction Service 
No. ED 144 146) See ED 163 623, EA 011 103, & ED 144 247 
below. 

Pennsylvania State Department of Education. (1976). 
Guidelines for school discipline. Harrisburg, PA: Author. 
(ERIC Document Reproduction Service No. ED 144 247) 

Pennsylvania state Department of Education. (1984). Turning 
the Tide. Attendance: Policies and Guidelines. 
Harrisburg, PA: Author. (ERIC Reproduction Service No. ED 
250 426) 

Phay, R. E. (1975). The law of suspension and expulsion: An 
examination of the substantive issues in controlling 
student conduct. (NOLPE Second Monograph Series, No.7). 
Topeka, KA: National Organization on Legal Problems of 
Education. (ERIC Document Reproduction Service No. ED 125 
045) 

Pledger, L. R. L. (1981). An evaluation study of a pilot 
program. Counseling work center, ·an alternative to 
suspension in the Montgomery, Alabama, Public School 
School system, 1979-80. Dissertation Abstracts 
International, 41, 4568A. (University Microfilms No. 81-
09890) 

Preston, M. D. (1974). The development of an alternative to 
suspension. Dissertation Abstracts International, 34, 
4644. (University Microfilms No. 74-02080) 

Price, S. (1980). Go directly to ISS. Do not leave school. 
Collect all assignments. School and Community, 67(1), 10-
12. 

142 



Reynolds, B. (1972). Automatic suspension as preventive 
discipline: A procedure designed to eliminate disturbing 
behavior from the classroom and the child in elementary 
schools, United states Dependents Schools, European area. 
Dissertation Abstracts International, 33, 2047A. 
(University Microfilms No. 172-27,689) 

Reynolds, J. (1981). Where it's happening. NAASP Bulletin, 
65(441), 105. 

Rudolph, D. (1984). New steps toward improved discipline. 
NASSP Bulletin, 68(476), 117-18. 

Ryan, T. P. (1980). Narrative descriptions of fourteen 
selected programs for reducing truant and disruptive 
behavior in schools. Appalachia Educational Laboratory. 
Charleston, WV: Author. (ERIC Reproduction Service No. 
202 102) 

Sabella, G. (1985). An alternative to suspension. Thrust For 
Educational Leadership, 14(5), 31. 

Salem, T. (1973). Detention room counseling. The School 
Counselor, 20, 297-298. 

Sasser, J. L. (1985). A study of alternatives to suspension: 
The Dothan model (Discipline). Dissertation Abstracts 
International, 45, 3061A. (University Microfilms No. 84-
28973) 

Scott, W. c. (1979). A middle school's plan for an after 
school detention program. NASSP BULLETIN, 63(424), 55-58. 

Seyfarth, J. T. (1980). Achieving equity and restraint in 
in-school suspension. High School Journal, 63, 200-202. 

Short, P. M. (1984). The effect of organizational context on 
in-school suspension programs: Ten comparative case 

studies. Dissertation abstracts International, 44, 2005A. 
(University Microfilms No. 83-26250) 

Short, P. M., & Noblit, G. W. (1985). Missing the mark in 
in-school suspension: An explanation and proposal. NASSP 
Bulletin, 69(484), 112-16. 

Shropshire, J. (1982). Kids get a positive lesson from this 
discipline program. Executive Educator, 4(2), 35-46. 

Smith-Gammel, E. (1982). Training manual for "conflict 
resolution' of staffings. Miami, FL: Florida Diagnostic 
and Learning Resources System-South. 

143 



Smith, R. c. (1975). Discip~ine, corpora~ punishment" and 
suspension. Paper presented at the 35th. annual meeting 
of the National School Boards Association, Miami Beach, 
FL. (ERIC Document Reproduction Service No. ED 106 920) 

Smith, R. c. (1975). The "great man" system of discipline in 
Chicago inner city high schools: A barrier to educational 
goals and student rights. Dissertation Abstracts 
International, 36, 4185A. (University Microfilms No. 75-
29,754) 

South Carolina State Department of Education. (1976). 
Alternatives to schoo~ disciplinary and suspension 
prob~ems. Columbia, SC: Division of Instruction. (ERIC 
Document Reproduction Service No. ED 140 509) 

Stallworth, W. L., Frehtlin, J. A., & Frankel, S. M. (1983). 
In-school suspension: A pilot program. Spectrum, 1(1), 
23-31. ' 

st. Charles, S. B. (1976). An in-school suspension program. 
Schoo~ and Community, 62(9), 36. 

The State Education Department. (1979). Positive approaches 
toward student discip~ine. Albany, NY: Author, Task Force 
on Students Affairs. 

Stephens, R., & Thomson, S. (1977). Alternatives to 
suspension. The Practitioner, 3(4), 1-12. See ERIC 
Document Reproduction Service No. ED 137 922 below. 

Stepehen, R., & Thomson, S. (1977). Alternative to 
suspension. Reston~ VA: National Association of Secondary 
School Principals. (ERIC Document Reproduction Service 
No. ED 137 922) 

stessman, c. W. (1985). In-school suspension: Making it a 
place to grow. NASSP Bul~etin, 69(478), 86-88. 

Stiave1li, R. E., & Sykes, D. E. (1972). The guidance 
clinic. An alternative to suspension. NASSP BULLETIN, 
56( 363), 64-71. 

Sweeney-Rader, J., Snyder, G. L., & Rosenwald, P. (1980). 
School suspensions: An in-house prevention model. 
Children Today, 9(2), 19-21. 

Sykora, R. J. (1981). In-school suspension: Alternatives 
within an option [Program at Rocky River High School, 
Ohio]. NASSP Bulletin, 65(448), 119-122. 

144 



TaibI, M. M. G. (1981). Implementation of procedural due 
process: The, suspension and expulsion of public high 
school students in eleveln major midwestern cities. 
Dissertation Abstracts l'nternational, 42, 2429A. 
(University Microfilms No. 812 5211) 

The Task Force on Alternatives to School Disciplinary and 
Suspension Problems. (1976). Alternatives to school 
disciplinary and suspension problems. Columbia, SC: South 
Carolina State Department of Education~ (ERIC Document 
Reproduction Service No. ED 140 509) 

Teachman, G. W. (1979). In-school truancy in urban schools: 
The problem and a solution. Phi Delta Kappan, 61, 203-
295. 

Thomas, D. (1976). Solving discipline problems through law 
related education. NASSP Bulletin, 60(397), 15-16. 

Thweatt, A. w. (1981). A investigation of the relationship 
between two suspension programs and selected variables. 
Dissertation Abstracts International, 41, 3828A. 
(University Microfilms No. 81-02577) 

Vincent, J. E. (1979). The relationship of short-term 
suspension to student behavior in an urban secondary 
school. Dissertation Abstracts International, 39, 5866A. 
(University Microfilms No. 7907554) 

Virelli, M. C., II. (1980-81). Saturday alternative program. 
American Secondary Education, 10(4), 38-41. 

Virginia Beach City Public Schools. (nd.). An in-school 
suspension proposal for the Virginia Beach City School 
System. Unpublished manuscript, (Available from Virginia 
Beach City School System, Virginia Beach, VA 23456). 

Weber, J. L., & McBee, J. K. (1982). Policy and practice on 
the exclusion of students from school act~vities. The 
Clearing House, 56, 171-177. 

Weiss, K. (1983). In-school suspension: Time to work, not 
socialize. NASSP Bulletin, 67(464), 132-33. 

Welch, R., Elston, J., & Wietig, P. (1982). Developing 
positive student/school relationships at the middle 
school. Dissemination Services on The Middle Grades, 
14(2), 1-6. 

West, E. L., Allred, L., & Hounshell, P. B. (1978). The COOL 
connection: Alternative to suspension. Middle School 
Journal, 9(4), 10-11. 

145 



stelzer, L., & Banthin, J. (1982). What are a teacher's 
rights to discipline students? [excerpts from teachers 
have rights too]. Social Education, 46(2), 122- 25. 

Wassserman, E. R., Schwartz-Hunt, N, Chamberlain, P., & 
Bretholtz, P. (1979). The fairness committee: A manual 
for students and teacher - A community approach to 
grievances. Cambridge, MA: Elsa R. Wasserman. 

White, B. (1977). In school suspension: No panacea, but the 
impact is positive. Phi Delta Kappan, 58, 497-498. 

Wiles, D. K., & Rockoff, E. (1977). In-school suspension 
practices and the prison hospital experience. 
NOLPE School Law Journal, 7(1), 65-67, 77. 

Williams, A. (1983). Comparative analysis of traditional 
suspension and a confluent school suspension program. 
Dissertation Abstracts International, 44, 616A. 
(University Microfilms No. 83-12712) 

Williams, J. (1979). In-school alternatives to suspension: 
Why bother? In A. M. Garibaldi (Ed.), In-school 
alternatives to suspension: Conference report (pp. 1-
22). (The National Institute of Education publication No. 
1980 0-624-504/1669 Washington, DC: U. S. Government 
Printing Office. 

Winborne, C. R. (1980). In-school suspension programs: The 
King William County Model. Educational Leadership, 37, 
466-469. 

Wollan, D. N. (1983). Alternatives to suspension: Middle, 
intermediate, and junior high school principals' 
perceptions of administrative procedures and programs 
with the highest potential for success. Dissertation 
Abstracts International, 43, 3483A. (University 
Microfilms No. 05-51, 140) 

Wu, S., Pink, W. T., Crain, R. L., & Moles, O. (1980). 
Student suspension: A critical reappraisal. Washington, 
DC: National Institute of Education. (ERIC Document 
Reproduction Service No. ED 224 087) 

Yoakley, R. (1977). Evaluation of in school suspensions at 
Halls High School. Knoxville, TN: Knox County School 
System. 

-York, R., Heron, J. M., & Wolff, S. (1972). Exclusion from 
school. Journal of Child Psychology and psychiatry, 13, 
259-266. 

146 

i 

- I 



Zenyah, J. V. (1976). A model discipline procedure for 
secondary schools within Untied states dependents 
schools, European area. Dissertation Abstracts 
International, 38, 1S1SA. (University Microfilms) 

Zimmerman, J., & Archbold, L. A. (1979). On campus 
suspension: What it is and why it works. NASSP Bulletin, 
63(42S), 63-67. 

147 



APPENDIX 

148 



UNIVERSITY AT UUITALO 
STAl E UNIVERSITY or NEW YORK 

(J('rutmfnt of Lc~r"If1R and Irl!'trurfJon 
raculty or F.dU(""ll(l,,;l1 Siudirs 

sq.' 1I.1idylbll 
ollrrAln.NrlV y,,.I..IH60 

(716) 6.'6 2'I."i~ 

I\pril 20, 1980 

TO: Secondary School Principals in New York State 

Dear Principal: 

This questionnaire is designed to determine to what extent 
IN-SCIIOOL SUSPENSION (ISS) is being used in New York State's 
junior and senior high schools. 1\1though IN-SCIIOOL SUSPENSION is 
being T.eported and discussed today, this is the first 
comprehensive study in our state. 

I realize your time is at a premium. However, your response 
is valuable to the completion of this study, and I urge you to 
respond. 

If you are not using in-school suspension (ISS) in your 
school, please complete items I\-E only on page one of the 
questionnaire. 

If at all possible, please complete and mail the survey to 
me by Friday, May 23, 1900. I\ny material relating to and/or 
describing your program will be helpful. Thanks in advance for 
your cooperation. 

1\ stamped envelope is enclosed. 

IILF:kg 

Sincerely, 

Herbert L. Foster, Ed.D. 
Professor 

P.S. If you wish to receive a copy of Ule survey, please provide 
your name and address at question 27. 
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Please check appropriate responses. 

A. Type of school: 

B. 

a) Middle schaal 
b) junior high 
c) senior high 
d) other (describe) 

School District 
a) BOCES 
b) Central School Suburban 

Rural 
c) Union Free School District 

Rural 
Suburban 

C. Your Schaal Enrollment: 
a) under 500 
b) 500 - 999 
c) 1000 - 1499 
d) 1500 - 1999 
e) 2000 - 2499 
f) 2500 2999 
g) 3000 

D. Does your school have an In-School Suspension program 
(ISS)? (Note: Separate alternative schools are not 
inCluded in this study.) 

E. If no to D, is your school considering such a program 
for future use? 
yes no 

Please check all appropriate responses: 

1. What do you call your program? 

2. Where is your ISS housed? 
a) separate room on schaal premises 
b) facility segregated from regular schaal 

building (describe) 

3. When and how are pupils and parents notified of the 
ISS program? 
a) beginning of school, handbook 
b) beginning of school, letter 
c) beginning of school, orientation 

program/assembly 
d) notified when pupil is actually suspended 

e) other (describe) 
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4. In what activity or activities are ISS pupils 
engaged? 
a) regular assignments provided by classroom 

teachers 
b) extra assignments provided by classroom 

teachers 
c) essays on predetermined topics 
d) interest/aptitude inventories or other job 

preparation related activities 
e) basic skill development in reading, writing, 

and or math 
f) no planned activities 
g) other (describe) 

5. Does the pupil receive credit for regular class 
work during the ISS period? yes no 

6. If yes to 5, who is responsible for securing and 
returning the required classroom assignments? 
a) ISS personnel 
b) individual classroom teachers 
c) pupil 
d) administrator 
e) counselor 
f) other (specify) 

7. Please check those activities which are restricted 
in the ISS facility. 
a) socializing 
b) resting/sleeping 
c) movement in room 
d) lunch privileges 
e) lavatory privilege-s---
f) other (specify) 

8. Is counseling an integral part of your ISS program? 
yes no 

9. If yes to 8, what is the nature of the counseling? 
a) one to one 
b) group counseling 
c) student "rap" sessions 
d) peer counseling 
e) other (describe) 

151 

., 



'" 

10. Who 
a) 
b) 
c) 
d) 
e) 
f) 
g) 

staffs the ISS facility? 
aide(s) 
teacher( s-)--
security officer(s) 
school guidance counselor(s) 
substitute teacher 
administrator(s) 
other (specify) 

11. Is in-service training provided for the ISS staff? 
yes __ no 

12. If yes to 11, what type? 
introductory __ on-going 

13. Generally, what is the staff-to-pupil ratio in the 
ISS prog:r:::am? 
a) 1:1 - 1:5 
b) 1:6 - 1:10 
c) 1:11 - 1:15 
d) 1:16 - 1:20 
e) 1:21 - 1:25 
f) 1:26 -

14. What is the composition of the ISS group? 
a) all pupils grouped together 
b) divided by grade level 
c) divided by sex 
d) grouped according to ability 
e) other (describe) 

15. How is the amount of time to be spent in the ISS 
program determined? 
a) all pupils have the same number of days 
b) administrator determines number of days 
c) according to nature of infraction in compliance 

with predetermined schedule 
d) pupil's case reviewed periodically by ISS staff 

to determine when pupil should return to 
regular classes 

e) other (describe) 

16. Are certain offenses deemed too serious to be dealt 
with through ISS? 
yes no 

17. If yes to 16, please indicate: 
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18. Are behavioral contracts part of the program? 
yes no 

19. Are parental conferences part of the program? 
yes no 

20. Has the ISS program reduced: 
a) the number of first-time suspensions? 

yes no 
b) the number of suspension repeaters? 

yes no 

21. From whom did the impetus come for organizing this 
program? 

22. 

23. 

24. 

25. 

26. 

a) pupils 
b) parents 
c) teachers 
d) counselors 
e) administrators 
f) other (specify) 

What groups participated in the development of this 
program? 
a) pupils 
b) parents 
c) teachers 
d) counselors 
e) administrators 
f) other (specify) 

Are evaluative procedures built into your program? 
yes no 

If yes to 23, please describe briefly: 

Is the ISS program a school option or district 
policy? 
school option district policy 

Please make any additional comments you feel will 
be of help. 
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27. If you wish to receive a copy of the results of 
this survey, please list your name, address, and 
zip code. 
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