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Abstract

A review of recent research in the field of youth gender violence/harassment (GV/H) prevention
programs has demonstrated a need for more rigorous evaluation designs and extending
program implementation to middle school students. In a longitudinal randomized controlled trial
study, two five-lesson curricula were created to address GV/H in middle schools, and
classrooms were assigned randomly to treatment and control groups. Treatment 1 was an
interaction-based curriculum focused on the setting and communication of boundaries in
relationships, the determination of wanted and unwanted behaviors, and the role of the
bystander as intervener. Treatment 2 was a law and justice curriculum focused on laws,
definitions, information, and data about penalties for sexual assault and sexual harassment. The
control group did not receive either treatment. The study examined the prevalence of GV/H in
the participating schools, which curricula components were most effective in reducing GV/H for
this age group, and whether the curricula would reduce perpetration and violence, have no
effect, or lead to negative effects such as an increase in violence.

Seven middle schools from three racially, ethnically, and economically diverse suburban school
districts bordering Cleveland, Ohio, participated in the study. From these schools, approximately
100 sixth and seventh grade classrooms comprising over 1,500 students (52% female; 48%
male) aged 11 to 13 years old were assigned randomly to one of three conditions. A local rape
crisis center staff person with experience teaching and working with middle school students
implemented the curricula in the majority of classrooms during school hours, usually during
health, science, or social studies class.

A paper and pencil student survey was administered pre-implementation, immediately post-
implementation, and at about 6 months follow-up. Qualitative data also were collected from
teacher focus groups and interviews with school district superintendents. The qualitative data
enhanced understanding of school personnel experiences while participating in the study.

Baseline self-reports revealed that 56 percent of the study sample had been in a dating
relationship for 1 week or longer at least once in their lifetime. Twenty-eight percent had
experienced at least one act of dating violence in their lifetime and 21 percent reported
perpetrating at least one act of dating violence in their lifetime. Outcome measures tested
whether the two treatment programs yielded positive effects in the following five areas: (1)
behavior of the students (violent victimization/perpetration of violence); (2) attitudes of the
students toward GV/H; (3) student knowledge of GV/H and its prevention; (4) student
intervention as a bystander; and (5) behavioral intentions to reduce/avoid violence. Findings
indicated that compared to the control group, students in the law and justice treatment program
had significantly improved self-reported outcomes in awareness of their abusive behaviors,
attitudes toward GV/H and personal space, and knowledge of GV/H laws and resources.
Compared to the control group, students in the interaction-based treatment also had many self-
reported positive outcomes, including lower rates of victimization, increased awareness of their
abusive behaviors, and improved attitudes toward personal space requirements. Neither
program affected the self-reported experience of being a perpetrator or victim of sexual
harassment, student interventions as a bystander, or behavioral intentions to reduce/avoid
violence. While the intervention appeared to reduce self-reported peer violence victimization
and self-reported perpetration on some of the measures in these areas, there was a conflicting
finding regarding self-reported dating violence perpetration. The intervention seemed to
increase self-reported dating violence perpetration for some of the measures in this area (but
not self-reported dating violence victimization).
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Executive Summary

Introduction

Sexual harassment and gender violence (including interpersonal or dating violence) are serious
problems in K-12 schools, and gender violence and harassment (GV/H) can lead to severe
injuries for victims. However, only a relatively small number of studies have explored the
effectiveness of GV/H prevention programs in schools, despite the concern that schools may be
a training ground for domestic violence through the practice of and permission given to the
public performance of GV/H (Stein, 1995). Many schools that address GV/H do so by inviting
local sexual assault or domestic violence prevention educators into classrooms to implement
prevention programming, while others attempt to address the problem more broadly but ignore
the gendered nature of some violence and harassment.

This report provides a detailed account of the development of a school-based intervention and
the results of a longitudinal experimental evaluation of a GV/H prevention program for sixth and
seventh grade students in about 100 classrooms in three suburban school districts bordering
Cleveland, Ohio. The main research question was, Do GV/H prevention programs in middle
schools reduce the probability of GV/H perpetration and victimization, have no effect, or lead to
negative effects (e.g., increases in violence)? Through student surveys, the study team
assessed whether GV/H prevention programming reduced the probability of self-reported GV/H
perpetration and victimization, had no effect, or led to negative effects (e.g., increases in
violence). In addition, the study explored the impact of the prevention curricula on student self-
reports of attitudes, knowledge, and behavioral intentions as they related to GV/H and sexual
harassment.

Literature Review

Sexual harassment is a form of school violence that is gendered in its application and
experience, and research shows it is tolerated and even normalized by school administrators
and students alike (AAUW Educational Foundation, 1993, 2001; Stein, 1995, 1999). The
existence of peer-to-peer sexual harassment in K-12 schools has been well documented for
decades (AAUW, 1993, 2001; Stein, 1981, 1995, 1999; Stein, Marshall, & Tropp, 1993; Strauss,
1988).

In a recent scientific survey about sexual harassment in schools, researchers found that sexual
harassment was widespread among students in grades 8-11, and between 1993 and 2001,
students experienced an increased number of incidents of sexual harassment and became
more aware of their schools' policies and materials to address sexual harassment (AAUW,
2001).

Prevention efforts in many schools focus on youth violence in general terms but neglect the
gendered nature of school violence. While many studies examining dating violence have shown
high levels of both males and females perpetrating violence, the consequences of this violence
are often very disparate for males and females (Foshee, 1996; Malik, Sorenson, & Aneshensel,
1997; O’Keefe, 1997).

GV/H data on middle school students are sparse. However, research indicates that adolescents
begin to experience GV/H as early as age 12 (sixth or seventh grade), suggesting that
prevention programs should target middle school students (Meyer & Stein, 2004; Schewe, 2000,
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2002). A review of recent research on youth GV/H prevention programs has demonstrated a
need for more rigorous evaluation designs and extending program implementation to younger
middle school students (sixth and seventh grades).

Description of the Project

In a longitudinal randomized controlled trial study, two five-lesson curricula were created to
address GV/H in middle schools, classrooms were assigned randomly to treatment and control
groups, and the impact of the interventions was evaluated. Treatment 1 was an interaction-
based curriculum focused on the setting and communication of boundaries in relationships, the
determination of wanted and unwanted behaviors, and the role of the bystander as intervener.
Treatment 2 was a law and justice curriculum focused on laws, definitions, information, and data
about penalties for sexual assault and sexual harassment. The control group did not receive
either treatment. The study examined the prevalence of GV/H in the participating schools, which
curricula components were most effective in reducing GV/H for this age group, and whether the
curricula would reduce perpetration and violence, have no effect, or lead to negative effects
such as an increase in violence.

Results

Baseline self-reports revealed that 56 percent of the study sample had been in a dating
relationship for 1 week or longer at least once in their lifetime. Twenty-eight percent had
experienced at least one act of dating violence in their lifetime, and 21 percent reported
perpetrating at least one act of dating violence in their lifetime. Outcome measures tested
whether the two treatment programs yielded positive effects in the following five areas: (1)
behavior of the students (violent victimization/perpetration of violence); (2) attitudes of the
students toward GV/H; (3) student knowledge of GV/H and its prevention; (4) student
intervention as a bystander; and (5) behavioral intentions to reduce/avoid violence. Findings
indicated that compared to the control group, students in the law and justice treatment program
had significantly improved self-reported outcomes in awareness of their abusive behaviors,
attitudes toward GV/H and personal space, and knowledge of GV/H laws and resources.

Compared to the control group, students in the interaction-based treatment also had many self-
reported positive outcomes, including lower rates of victimization, increased awareness of their
abusive behaviors, and improved attitudes toward personal space requirements. Neither
program affected the self-reported experience of being a perpetrator or victim of sexual
harassment, student interventions as a bystander, or behavioral intentions to reduce/avoid
violence.

Conclusion

While the intervention appeared to reduce self-reported peer violence victimization and self-
reported perpetration on some of the measures in these areas, there was a conflicting finding
regarding self-reported dating violence perpetration. The intervention seemed to increase self-
reported dating violence perpetration for some of the measures in this area (but not self-
reported dating violence victimization).
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l. Introduction

Sexual harassment and gender violence (including interpersonal or dating violence) are serious
problems in K-12 schools, with surveys and lawsuits attesting to their presence and negative
impact on students (Stein, 1995, 1999). Gender violence and harassment (GV/H) can lead to
severe injuries for victims, poorer mental or physical health, more high-risk or deviant behavior,
and increased school avoidance (Fineran & Gruber, 2004). However, only a relatively small
number of studies have been conducted on the effectiveness of GV/H prevention programs in
schools, and those that exist often failed to use research designs such as randomized
experiments, regression discontinuity designs, or quasi-experimental designs. What is
worrisome is that schools may be a training ground for domestic violence through the practice of
and permission given to the public performance of GV/H.

Many schools that address GV/H in their buildings do so by inviting local sexual assault or
domestic violence prevention educators into their classrooms to implement prevention
programming. Many of these programs reportedly are based on feminist theories of power and
control. Other schools attempt to address the problem more broadly, often through skills-based
training that incorporates conflict resolution or anger management techniques but ignores the
gendered nature of violence and harassment. While a number of program models have been
developed, few have been evaluated formally. Therefore, little is known about the efficacy and
effectiveness of these interventions. Also, the rigor of evaluation studies has been uneven, there
are virtually no program evaluations that incorporate qualitative and quantitative methods, and
only a few have used an experimental design. Most research on this topic has been on
programs that target older middle school or high school students.

This report provides a detailed account of the results of an experimental evaluation that used a
randomized controlled trial of a GV/H prevention program for sixth and seventh grade students
in three suburban school districts bordering Cleveland, Ohio. Approximately 100 sixth and
seventh grade classrooms were assigned randomly to either receive one of two intervention
curricula or a true no-treatment control condition. Through student surveys, the study team
assessed whether GV/H prevention programming reduced the probability of self-reported GV/H
perpetration and victimization, had no effect, or led to negative effects (e.g., increases in
violence). In addition, the study explored the impact of the prevention curricula on student self-
reports of attitudes, knowledge, and behavioral intentions as they related to GV/H and sexual
harassment.

1. Goals/Objectives

The study was designed to help increase the capacity of programs to prevent GV/H among
middle school youth. The long-term goal of the study was to help prevent intimate partner
violence, sexual violence, and sexual harassment by employing rigorous methods to evaluate
strategies for altering violence-supportive attitudes and norms of youth. Specifically, the study
was structured to evaluate the relative effectiveness of common approaches to youth GV/H
prevention programming (in terms of knowledge, attitudes, intended behavior, behavior, and
emotional safety of youth participants) for one of the youngest populations ever studied in this
area.

The objective of this 2-year experiment was to provide high-quality scientific evidence
concerning: (1) the effectiveness of targeting youth by implementing a universal primary
prevention program; (2) the relative effectiveness of two theoretically distinct approaches to
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programming to reducing violence; and (3) possible unintended program consequences (e.g.,
increases in violence or negative attitudes).

2. Research Question

The main research question was, Do GV/H prevention programs in middle schools reduce the
probability of GV/H perpetration and victimization, have no effect, or lead to negative effects
(e.g., increases in violence)? First, the study team assessed the effects of providing prevention
programs compared to offering no prevention programming. Second, the research explored
whether prevention programs that incorporated a gender socialization/interaction-based
component (treatment 1) were more effective in changing knowledge, attitudes, and behavior
than fact-based programs that emphasized laws and consequences (treatment 2), or no
programming at all (control group)?

3. Organization of the Report

This report is organized into seven sections. Following this Introduction, Section || summarizes
a review of the extant literature, including an assessment of the scope and impact of GV/H and
other research that has been conducted on school-based violence prevention programs.
Section Il describes the project phases, including the approach to recruiting school districts and
teachers and a rape crisis center to help develop and deliver the curricula, as well as the
development and implementation of the curricula. Section IV describes the research methods,
including use of random assignment, statistical power of the study, quantitative and qualitative
data collection methods, and analysis plan. Section V presents details about the background
characteristics of the sample, tests related to the pre-treatment comparability of the treatment
and control groups, multivariate modeling, and other quantitative results, while Section VI
presents qualitative results. Section VIl discusses the findings and their implications.
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Il. Review of Relevant Literature

1. Scope of the Problem

Sexual harassment is a form of school violence that is gendered in its application and
experience. Whether sexual harassment manifests itself as sexual rumors, pinching, grabbing,
or attempted or completed sexual assault in school or at school-sponsored activities, these
behaviors interfere with the educational experience and constitutionally granted right to attend
school in an environment that is free from sex discrimination and harassment, as specified in
Title IX of the Education Amendments of 1972, and affirmed by U.S. Supreme Court decisions
Franklin v. Gwinnett County Public Schools in 1992 and Davis v. Monroe County Board of
Education in 1999). Yet sexual harassment frequently is tolerated and even normalized by
school administrators and students alike (AAUW, 1993, 2001; Stein, 1995, 1999).

The existence of peer-to-peer sexual harassment in K-12 schools has been well documented for
decades (AAUW, 1993, 2001; Stein, 1981, 1995, 1999; Stein, Marshall, & Tropp, 1993; Strauss,
1988). Nearly 30 years after the passage of Title IX, a 2000-2001 survey found evidence of
rampant sexual harassment in schools (AAUW, 1993, 2001). Students continue to report that
school personnel behave in sexually harassing ways or that they do not intervene when sexual
harassment occurs (Stein, 1995, 1999).

In a recent scientific survey about sexual harassment in schools, the American Association of
University Women (AAUW), with the Harris Interactive polling firm, found that among 2,064
students in grades 811, sexual harassment was widespread in schools, with 83 percent of girls
and 79 percent of boys indicating they had been sexually harassed (AAUW, 2001). Thirty
percent of the girls and 24 percent of the boys reported that they were sexually harassed often.
Nearly half of all students who experienced sexual harassment felt very or somewhat upset
afterward, pointing to the negative impact that sexual harassment has on the emotional and
educational lives of students. Compared to the 1993 AAUW survey on sexual harassment
among students in grades 8-11, the 2001 results showed an increase both in awareness about
and incidents of sexual harassment, yet students in 2001 had come to accept sexual
harassment as a fact of life in schools (AAUW, 2001; Treen, 2003). The greatest change in the
8-year period was in students' awareness of their schools' policies and materials to address
sexual harassment (AAUW, 2001).

Lesbian, gay, bisexual, and transgendered (LGBT) students report daily harassment,
sometimes rising to the magnitude of criminal assault or grounds for Federal civil rights lawsuits
(Pogash, 2004; Quinn, 2002; Walsh, 2003). A variety of surveys, including a 2005 online survey
of 3,450 students 13—18 years of age and 1,011 secondary school teachers (Harris Interactive &
GLSEN, 2005), as well as interviews with school staff and students and hotline callers (Human
Rights Watch, 2001), presented an overwhelming portrait of a school environment that includes
verbal and physical harassment because of perceived or actual appearance, gender, sexual
orientation, gender expressions, race/ethnicity, disability, or religion (Harris Interactive &
GLSEN, 2005). One-third of teens reported that students were harassed due to perceived or
actual sexual orientation. Because of their sexual orientation, two-thirds of LGBT students have
been harassed verbally, 16 percent have been harassed physically, and 8 percent have been
assaulted physically (Harris Interactive & GLSEN, 2005). Results from educators showed that
73 percent felt they had an obligation to create a safe, supportive learning environment for
LGBT students, and 53 percent acknowledged that bullying and harassment of students was a
serious problem at their schools (Harris Interactive & GLSEN, 2005).
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Educational personnel are also responsible for some of the sexual harassment, sometimes as
perpetrators and other times as spectators. In an AAUW survey (AAUW, 2001), 38 percent of
the students reported being harassed sexually by teachers and other school employees. School
personnel also could turn away or ignore incidents of sexual harassment when it happened in
front of them or when reports were brought to their attention (Stein, 1995, 1999).

In addition, the Federal courts, including the Supreme Court (Davis v. Monroe County Board of
Education, 1999), have ruled that school districts have liability if they knew about peer-to-peer
sexual harassment and did nothing to prevent it. After decades of battling for recognition of the
problem, the Supreme Court's decision in Davis established that peer-to-peer sexual
harassment exists among our youth, adults are liable for damages, and the requirements and
standards under Title IX have been clarified.

Moreover, gender has been omitted from prevalent thought about school safety and violence.
When school violence is discussed, there is a disproportionate focus on the most extreme, rare
forms of violence while more insidious threats to safety are largely ignored (Lesko, 2000; Stein,
1995, 1999, 2003, 2005; Stein, Tolman, Porche, & Spencer, 2002). An example of this failure to
factor in the saliency of gender in school violence is reflected in the many reports and analyses
of school shootings, the form of school violence that has attracted the most national attention
and generated the most concern (Kimmel, 2001). In general, the school shootings were
reported in a gender-neutral way when, in fact, the majority of these tragedies were perpetrated
by white middle-class boys who were upset either about a breakup with or rejection by a girl
(e.g., Jonesboro, Arkansas; Pearl, Mississippi) or who did not meet traditional expectations and
norms of masculinity (e.g., Columbine, Colorado) and thus were persecuted by their peers
(Kimmel, 2001; National Research Council and Institute of Medicine, 2003; Perlstein, 1998;
Vossekuil, Fein, Reddy, Borum, & Modzeleski, 2002).

Several studies that focus on relationship violence in schools, most of which are based on the
analysis of data from the Centers for Disease Control and Prevention’s Youth Risk Behavior
Survey (YRBS), have shown that as many as 20—-60 percent of teenage students experience
dating violence, including physical, psychological, and sexual abuse (Foshee, et al., 1996a,
1996b; Meyer & Stein, 2004; O’Keefe & Treister, 1998; Silverman, Raj, & Clements, 2004;
Wekerle & Wolfe, 1999). Buhrmester’s (1990) findings from a qualitative study about adolescent
friendships and relationship skills suggest that pre-adolescents (ages 10-13) and adolescents
(ages 13—16) with intimate, satisfying friendships report that they are “less hostile” compared to
peers involved in less intimate friendships. The ability to establish close, intimate friendships
may be a key factor in early adolescence socioemotional adjustment. Furthermore, sexual risk
behavior, pregnancy, and suicidality also are associated with victimization in girls (Silverman,
Raj, Mucci, & Hathaway, 2001; Silverman et al., 2004). The two main data sources on
relationship violence in schools (the YRBS and national surveys on sexual harassment in
schools) do not include students below eighth grade.

Victims of sexual harassment have significantly poorer mental and physical health, more trauma
symptoms, and greater school avoidance than those not sexually harassed (Fineran & Gruber,
2004; Larkin, 1994), and female victims fare consistently worse on such measures compared to
males (AAUW, 2001; Fineran & Gruber, 2004). Recent national school survey data (grades 8—
11) suggest that more than 80 percent of females are being sexually harassed (AAUW, 2001)
and 60-79 percent of male students are being verbally harassed (AAUW, 1993, 2001; Tolman,
Spencer, Rosen-Reynoso, & Porche, 2003).
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The annual report of school crime and safety, prepared by the National Center for Education
Statistics and Bureau of Justice Statistics (DeVoe, et al., 2004), provides additional statistics
about sexual violence. In a category entitled “violent incidents,” which includes items such as
rape, sexual battery, and physical attack, the report revealed that 20 percent of all schools
experienced one or more serious violent incidents, with 14 percent of elementary schools, 29
percent of middle schools, and 29 percent of high schools reporting violent incidents. The
results for the category of rape or attempted rape revealed 143 incidents in 126 middle schools,
representing one percent of all schools. A total of 650 incidents of sexual battery occurred in
520 elementary schools representing one percent of all schools. A total of 582 middle schools
reported 1,141 incidents of sexual battery, representing four percent of all schools (Miller &
Chandler, 2003).

GV/H data on middle school students in sixth and seventh grades are sparse. However,
research suggests that adolescents begin to experience gender violence and harassment as
early as age 12 (sixth or seventh grade), suggesting that prevention programs should target
middle school students (Meyer & Stein, 2004; Schewe, 2000, 2002). Foshee and colleagues (as
cited in Kreiter, et al., 1999) found that 37 percent of female students in grades eight and nine
experienced dating violence on at least one occasion. A study by Burcky, Reuterman, and
Kopsky (1988) noted that 29 percent of girls reported their first incident of dating violence to
have occurred between the ages of 12 and 13—the average age of students in sixth and
seventh grades.

Basile, Espelage, Rivers, Simon, and McMahon (2007) conducted a literature review addressing
the links between bullying behavior and sexual violence perpetration by adolescents and young
adults. Multiple studies that were reviewed suggested that the strongest link between bullying
and sexual violence perpetration is the influence of peer group norms and male peer support.
Future studies should examine the relationship between risk (e.g., peer influence) and
protective factors (e.g., self-confidence) and bullying and sexual violence perpetration.

Espelage and Holt (2005) also examined the associations among bullying, peer victimization,
sexual harassment, and dating violence among middle school and high school students. Cluster
analysis of self-report measures showed that adolescents can be grouped into four “bully-victim
subtypes” (bullies, victims, bully-victims, and uninvolved students) and that students involved in
bullying in any capacity experience more anxiety/depression than uninvolved students. Bully-
victims (children who bully others and are victimized themselves) are at greatest risk for dating
violence and peer sexual harassment victimization.

2. Research on School-based and Youth Violence Prevention
Programs

Most research on school-based prevention programs concluded they can be effective in
preventing youth violence, and the magnitude and durability of the effects of school-based
prevention efforts are typically comparable to those of delinquency prevention efforts in other
settings (Gottfredson, 2001). While prevention efforts related to other forms of youth violence
(e.g., gang violence, juvenile delinquency) enjoy widespread support, programs to prevent
adolescent gender violence and harassment have emerged more slowly (Wekerle & Wolfe,
1999).

Based on their review of the research on several dating violence prevention programs,
Cornelius and Resseguie (2007) in part concluded that in order to improve research in this area,
researchers should a) conduct additional studies that measure changes in behavioral and
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attitudinal outcomes, b) develop valid and reliable instruments that can capture behavioral
outcome data, and c) conduct longitudinal evaluations.

Prevention efforts in many schools focus on youth violence in general terms but neglect the
gendered nature of school violence. While many studies examining dating violence have shown
high levels of both males and females perpetrating violence, the consequences of this violence
are often very disparate for males and females (Foshee, 1996; Malik, et al, 1997; O’Keefe,
1997). The context of the violence needs to be considered, with girls often inflicting harm on
others in self-defense, and boys engaging in dating violence to control one’s partner (Foshee,
1996; O’Keefe, 1997; Watson et al, 2001). In addition, some data suggest that boys may tend to
underreport, deny, or minimize their own aggression, and females may over report to accept
blame and take greater responsibility for initiating violence (Jackson, 1999; Le Jeune & Follette,
1994). Also, girls are more likely than boys to experience sexual victimization (Foshee, 1996;
Molidor, Tolman, & Kober, 2000). Prior research also suggests girls are more likely to sustain
injuries and require medical treatment from dating violence when compared to boys
(Makepeace, 1987), and girls report significantly more emotional hurt and fear than boys
(Foshee, 1996; O’Keefe & Treister, 1998; Molidor et al., 2000).

Most dating violence prevention programs target high school or college populations as opposed
to middle school students (Meyer & Stein, 2004; Ward, 2002) and thus miss important
opportunities for primary prevention. Prior prevention models, if they target middle school
students, focused only on students in the eighth grade and not those in lower grades. Evidence
of dating violence in the eighth grade suggests that students in lower grades, specifically sixth
and seventh grades, are an important point of primary prevention before dating patterns have
been set (Lonsway, 1996). Furthermore, drawing parallels to sex abuse education, younger
children are more engaged and less bored by education materials than their older counterparts
because the information presented is new (Finklehor & Dziuba-Leatherman, 1995).

Of the few evaluation studies of adolescent GV/H prevention programming, most document at
least a short-term positive change in knowledge and/or attitudes related to GV (e.g., Avery-Leaf,
Cascardi, O’Leary, & Cano, 1997; Foshee et al., 1996a, 1996b, 1998; Foshee, Bauman,
Greene, & Koch, 2000; Jaffe, Sudermann, Reitzel, & Killip, 1992; Lavoie, Vezina, Piche, &
Boivin, 1995; Macgowan, 1997; Ward, 2002), while others show longer-term positive program
effects (Foshee et al., 2004, 2005). However, many of these existing studies did not use
research designs such as randomized experiments, regression discontinuity designs, or quasi-
experimental designs (Centers for Disease Control and Prevention, 1998; Chalk & King, 1998;
Meyer & Stein, 2004; Ward, 2002).

Fredland et al. (2005) presented a qualitative analysis of seven focus groups of middle school
students on the topics of dating and dating violence. The students had received an arts-based
violence intervention program and ranged in age from 11 to 13 years old. The peer group was
found to be the most influential force related to attitudes and behaviors about dating
relationships and violence. Respondents viewed violence as an acceptable response and
reported that altercations between boys and girls were usually over dating or sexual issues.
Focus group participants indicated they would like more opportunities to discuss dating violence
and prevention methods. While the study could help increase understanding of dating violence
among adolescents, it was not a rigorous scientific evaluation of an intervention program.

Foshee and colleagues’ (Foshee & Langwick, 1994; Foshee et al. 1996a, 1996b, 1998, 2000,
2001) longitudinal evaluation of the Safe Dates program is the most rigorous existing study of a
dating violence prevention program. Using an experimental design to study a comprehensive
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program administered through health classes, researchers were able to measure behavioral
impact on perpetration and victimization using a longitudinal design with participating and non[’
participating students. However, the study was conducted in a rural setting and only included
students in eighth and ninth grades (as opposed to younger students). Findings were reported
at each stage of the evaluation, beginning at 1 month after the intervention, when researchers
found that Safe Dates had some positive effects on the prevention and reduction of
psychological abuse perpetration, reduction of sexual dating violence perpetration, and
cognitive mediating variables related to program content (e.g., dating violence norms) (Foshee
et al., 1998). The 1-year follow-up study of the program’s effects found that the behavioral
effects had disappeared at 1 year, but effects on “cognitive risk factor effects,” such as dating
violence norms and conflict management skills, were maintained (Foshee et al., 2000). The 400
year follow-up study of the program’s effects found that students who received the intervention
reported significantly less physical and sexual dating violence perpetration and victimization
than the students who did not receive the intervention. Also, the study found that a “booster”
administered to a small sample of students to reinforce the content of the program did not
improve the effectiveness of the intervention (Foshee et al., 2004). In the most recent extension
of the evaluation, researchers used random coefficient regression modeling to re-analyze the
data and concluded that “Safe Dates prevented and reduced dating violence among
adolescents...for as many as three years post intervention” (Foshee et al., 2005, p. 256).

Schewe’s (2000) work with 29 rape prevention programs in lllinois was the first to study the
outcomes of more than two rape prevention programs. Educators from the 29 independent rape
crisis centers involved in the research project worked to develop a common set of outcome
measures that could be used to assess the effectiveness of rape prevention programs and to
identify the content and characteristics of prevention programs that were most associated with
success. However, Schewe’s work did not have a strong comparative research design.

Farrell, Meyer, & White’s (2001) evaluation of a sixth grade violence prevention program utilized
an experimental design for a study of three urban middle schools. Students who participated in
the program reported more frequent use of a peer mediation program and reductions in fight-
related injuries. The program’s impact on violent behavior was more evident among those
students with high pre-test levels of problem behavior. The program had little effect on the self-
reported frequency of violence among students who reported low pre-test levels. These effects
were evident at both the 6- and 12-month follow-up assessments, and the reduction in
suspensions was maintained for boys who participated in the program but not for girls after 1
year.

Jaycox et al. (2006) examined the effects of a GV prevention program on ninth grade students
in a large urban district using a randomized experimental design. The study focused specifically
on the program’s impact on Latino/a youth. Students who received the prevention curriculum
were taught that the law protects victims of domestic violence and can punish perpetrators.
Students who received the program demonstrated an increase in their knowledge of their rights
from a legal aspect regarding intimate partner violence. In addition, they did not accept female-
against-male violence, and they indicated that they were more likely to seek help and felt that
others would help them. Specifically, improvement in knowledge about the role of attorneys and
their perceived helpfulness was maintained 6 months later.

In their review of the research on teen dating violence, Hickman, Jaycox, and Aronoff (2004, p.
139) drew five conclusions that are relevant to this study:
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=  “More descriptive research is needed to gain a foundation of knowledge about the
phenomenon of violence between adolescent dating partners, including study risk and
protection factors beyond gender.

= A better understanding of the validity of adolescent reports of dating violence victimization
and perpetration is needed, including factors that facilitate and impede reporting of these
experiences, so that studies can use consistent and valid methods of collecting data.

= Future descriptive research should not only provide bivariate distributions of risk and
protective factors but should also examine these factors as part of multivariate analyses.

= Before initiating dating violence programs, developers should partner with researchers to
build in an evaluation component, including preparations for necessary data collection,
careful consideration of the possible use of random assignment, and long-term follow-up of
participants and controls.

= Where barriers to collecting identified data exist, evaluators of dating violence prevention
programs should seek to develop innovative methods of measuring the behavioral impact of
participation on victimization and perpetration.”

Additionally, Fineran and Bennett (1999) highlight the important context that the relationship
between victim and perpetrator may provide in studying peer-to-peer sexual harassment, and
conclude that the study of the overlap of peer sexual harassment, dating violence, and other
forms of peer violence has largely been overlooked by researchers in these areas.

3. Synthesis of Literature Review

The review of the literature revealed several gaps, including the need to focus on younger
populations, use more rigorous evaluation approaches, and understand which types of school-
based GV/H prevention programs are most effective. The work presented in this report
addressed previous study limitations through the development of two curricula based upon prior
research and the design and implementation of a rigorous evaluation of a school-based GV/H
prevention program targeting a younger adolescent population than ever before studied in a
rigorous scientific manner.
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lll. Description of the Interventions

This section provides a comprehensive description of the classroom interventions and the roles
of project team members and project partners. The approach to recruitment of school districts
and teachers and a rape crisis center, the curriculum development process, and implementation
of the interventions are among the topics covered.

1. Recruitment of School Districts and the Cleveland Rape Crisis
Center (CRCC)

The recruitment phase of the research project for both the school districts and the rape crisis
center began during the earliest stage of proposal writing (December 2004). The research
project could not have been conducted without representatives from school districts, for
treatment implementation and access to and measurement of students with regard to the
efficacy of the treatments/lessons, and staff from the rape crisis center, to teach these
treatments in the classrooms. Thus, recruitment for both types of participants happened
simultaneously.

The project targeted school districts that were diverse in socioeconomic status as well as race.
Equally important was school district willingness to support a research project, especially one
that involved a randomized controlled trial research design plus implementation of new lessons
(treatments) into classrooms. These school districts also needed to be open to classroom
discussions of subjects that many people would rather avoid or minimize—teen dating violence
and peer sexual harassment in schools.

The Shaker Heights City School District (Shaker Heights) was identified as a possible candidate
for the project. The district had been involved in the Minority Student Achievement Network and
had prior experience with research being conducted in the district. The superintendent of
Sha